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CHAPTER ONE 

INTRODUCTION 

 

This chapter presents the background to the study, the statement of the problem, the 

purpose of the study, research objectives, research questions, significance of the study, 

limitations of the study and the operational definitions of terms used in this dissertation. 

 

Background to the Study 

Zambia, like many other countries throughout the world, has been facing the problem of 

teacher wastage (UNESCO, 2007; MoE, 1996). According to the National Policy 

document on Education, Educating our Future (1996) which is currently guiding the 

education system in Zambia, the problem of teacher wastage is acute among high school 

teachers especially among pre-service graduate teachers from the University of Zambia. 

Teacher wastage occurs in two ways.  There is wastage of teachers when individuals who 

have trained as teachers never enter the teaching profession after graduating from teacher 

training institutions and when qualified teachers enter the teaching profession but leave 

the profession for non-teaching jobs after a few years of teaching. 

 

This problem of wastage of high school teachers has contributed to shortages of high 

school teachers especially in the rural areas of Zambia and in certain subject areas.  It is 

not uncommon to find high school teachers teaching subjects in which they are not 

trained especially in high schools located in the rural areas of the country. Though 

currently the problem of shortage of high school teachers is critical in particular 

geographical areas and in subject areas such as mathematics and science, there are 
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projections that it could become widespread owing to the growing number of young 

people progressing to high schools as the government works towards meeting Education 

for All (EFA) and Millennium Development Goals (MDGs) which were established in 

2000 (UNESCO, 2007).  

 

The high education sector is an important subsector of the entire education system. It acts 

as a feeder for higher education and to some extent provides the middle level workforce 

for the economy. The sector needs a number of adequately qualified teachers if education 

is to contribute to national building. Recognizing the critical need for adequately 

qualified high schools teachers, especially in mathematics and science, the Ministry of 

Education in Zambia stated that it would increase the quantity and quality of the teaching 

force in the country by “attracting suitable persons to take up teaching as a career, 

equipping them with initial professional education, and providing for their subsequent in-

career development” (MoE, 1996:107). 

 

The issue here is whether suitable persons are being attracted to train as teachers in 

teacher training institutions and whether most of those teachers graduating from the 

teacher education institutions are taking up teaching jobs. Since teaching as a career has 

to compete with a wide range of other job opportunities, most researchers in other 

countries have been interested in knowing the attitudes of trainee teachers towards 

teaching as a career to have some insight into the problems of teacher training, 

recruitment and retention. It has been observed that individuals who join teacher training 

programmes hold personal and sometimes distinctive views about the teaching profession 
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and such views have a bearing on whether these individuals become classroom teachers 

or not (Ulvik, et al., 2009).  Researchers such as Gultekin (2006); Stokes (2005); 

Kyriacou and Couthlard (2000), and Yaakub (1990) have noted that attitudes of teacher 

trainees towards the teaching profession could have important implications for strategies 

to improve teacher recruitment and retention. They are of the opinion that using 

evidence-based research to understand the factors that influence young people to pursue 

or not to pursue teaching as a career could contribute to solutions for tackling the 

problem of teacher wastage which leads to shortages of professionally qualified teachers.  

 

Despite the problem of teacher wastage in Zambia, teacher educators and policy makers 

have, for a long time, overlooked the initial attitudes of trainee teachers towards teaching 

as a career and have insufficiently explored their attitudes. Given the particular 

difficulties that Zambia faces in the recruitment of qualified high school teachers 

especially teachers of mathematics and science, this study was designed to investigate the 

attitudes of University of Zambia pre-service trainee teachers towards teaching as a 

career and the major factors that influence the decisions of some pre-service trainee 

teachers not to pursue a teaching career after graduating. A better understanding of how 

pre-service trainee teachers view teaching as a career and an understanding of the major 

factors that influence the decisions of some pre-service trainee teachers not to pursue 

teaching as a career after graduating from University of Zambia may have important 

implications as far a recruitment and retention of high school teachers is concerned.  
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It should be stated here that since its establishment in 1966, the School of Education at 

the University of Zambia has been offering a number of programmes. Pre-service teacher 

education programmes are among the key programmes offered by the school. As such, 

every year, the University of Zambia enrolls a good number of pre-service students in the 

teacher education programmes. At the same time, a number of pre-service teachers 

graduate from the teacher education programmes each year from the institution. The 

University of Zambia was chosen for this study because it is one of the key institutions 

that produce high school teachers in the country (MoE, 1996). Additionally, despite the 

growing number of pre-service teachers successfully graduating from the University of 

Zambia, it has been observed there is a big mismatch in the percentage of pre- service 

graduate teachers graduating from the university and the percentage of University of 

Zambia pre-service graduate teachers who enter the teaching labour market (MoE, 1996).  

 

Statement of the Problem 

A number of studies elsewhere have shown that the attitudes of trainee teachers towards 

teaching as a career provide insight into the problems of teacher recruitment and 

retention. However, despite the problem of teacher recruitment and retention being faced 

in Zambia, limited research has been undertaken in this country which focuses on the 

initial attitudes of trainee teachers towards teaching as career. As a result, there is a gap in 

our knowledge on the attitudes of trainee teachers towards teaching as a career. This 

study, therefore, investigated the attitudes of University of Zambia pre-service trainee 

teachers towards teaching as a career. 
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Purpose of the Study 

The purpose of this study was to investigate University of Zambia pre-service trainee 

teachers’ attitudes towards teaching as a career. This was with the view to ascertaining 

the extent to which pre-service trainee teachers’ attitudes towards teaching as career 

varied according to gender, age and programme of study.  

 

Objectives of the Study 

i. To investigate the attitudes of University of Zambia pre-service trainee teacher 

towards teaching as a career.  

ii. To establish whether there is a relationship between University of Zambia pre-

service trainee teachers’ attitudes towards teaching as a career, on one hand, and 

gender, age, and programme of study, on the other hand. 

iii. To find out the major factors that influence the decisions of University of Zambia 

pre-service trainee teachers not to pursue a teaching career. 

 

Research Questions 

i. What are the attitudes of University of Zambia pre-service trainee teacher towards 

teaching as a career? 

ii. Is there a relationship between University of Zambia pre-service trainee teachers’ 

attitudes towards teaching as a career on one hand, and gender, age, and 

programme of study on the other hand? 

iii. What are the major factors that influence the decisions of University of Zambia 

pre-service trainee teachers not to pursue a teaching career? 
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Significance of the Study 

This study generated information on the attitudes of University of Zambia pre-service 

trainee teachers towards teaching as a career and the factors that influence the decisions 

of pre-service trainee teachers not to pursue a teaching career after graduating. The 

findings of this study have provided insights on how pre-service trainee teachers at the 

University of Zambia view a career in teaching. In addition, the study has provided some 

baseline information for the development of an enhanced initial teacher preparation 

programme that could address some of the major issues that surfaced in this study. It is 

hoped that the information generated in this study will help the government of Zambia 

and teacher educators to pay attention to the attitudes of teacher candidates towards the 

teaching profession so that they can be in a better position to admit students who are 

likely to join the teaching profession and be committed to it.  Though the study was 

limited to one teacher training institution (The University of Zambia), it could be 

regarded as a starting point and could provide directions for carrying out a national wide 

investigation in future.  

 

Limitations of the Study 

Disproportional stratified random sampling procedure was used to sample the participants 

as the researcher was not provided with adequate students’ records at the time of the 

research. The use of this procedure could have led to the under representation or over 

representation of certain groups in the population. This study focused only on final year 

students in the BA Ed, B Ed (SP) and BSc ED programmes.  Therefore, the scope and 

generalization of this study may be limited to pre-service trainee teachers at the 
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University of Zambia and may not be generalized to all pre-service trainee teachers in all 

teacher training institutions in the country.  

 

Operational Definition of Terms 

Attitudes towards teaching as a career refer to organized and consistent manner of 

thinking, feeling and reacting with regard to the teaching career. This suggests that a pre-

service trainee teacher who holds positive attitudes towards the teaching career will tend 

to think, feel and react positively towards the teaching career. 

Pre-service trainee teacher refers to a person enrolled in a teacher education programme 

who is training to be a teacher and has not undertaken any teaching.  

Pre-service Teacher Education refers to the education and teacher training provided to 

pre-service trainee teachers before they undertake any teaching.  

Teacher Education Programmes in this dissertation refer specifically to the following 

programmes: Bachelor of Arts with Education (BA Ed), Bachelor of Education with 

Special Education (B Ed. SP) and Bachelor of Science with Education (BSc Ed). 
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CHAPTER TWO 

LITERATURE REVIEW 

 

Introduction 

This chapter presents the reviewed literature on the attitudes of pre-service trainee 

teachers towards teaching as a career and the major factors that influence the decisions of 

pre-service trainee teachers not to pursue a career in teaching. The reviewed literature has 

been discussed under the following subheadings: the concept of attitude; pre-service 

trainee teachers’ attitudes towards teaching as a career; pre-service trainee teachers’ 

attitudes towards teaching as career in terms of gender, age, and programme of Study; the 

major factors that influence the decisions of pre-service trainee teachers not to pursue 

teaching as a career and summary of literature. 

 

The Concept of Attitude 

In literature, attitude has been defined in many different ways by different authors. One 

author defined an attitude simply as “a tendency to react in a certain way towards a 

designed class of stimuli” (Anastasis, 1957: 85). An attitude has also been defined as 

“…an organized and consistent manner of thinking, feeling and reacting with regard to 

people, groups, social issues, or more generally any event in one’s environment” 

(Lambert et. al., 2003: 277). According to Zimbardo and Lieppe (1991: 745), an attitude 

can also been defined as “a positive or negative evaluation of people, objects, events, 

activities, ideas or just about anything”. Based on the above definitions, we conclude that 

attitudes are emotions or feelings towards stimuli (people, objects, events, activities, 

ideas or just about anything) held consciously by an individual. These attitudes influence 



9 

 

an individual’s choice of actions or responses to stimuli and they can range from very 

positive to very negative, or can fall somewhere in between. 

 

Attitudes originate from many sources. Zimbardo and Lieppe (1991) stipulated that 

attitudes are formed by direct experience as well as by implicit learning. People can form 

attitudes towards a stimulus after having a direct experience with that stimulus. People 

can also learn certain attitudes by observing the attitudes exhibited by those around them 

(family, other influential adults, peers, and the media) and their attitudes can profoundly 

affect what they think and how they feel about a myriad of issues.  

 

Further, Planned Behaviour Theory stipulates that attitudes summarize an individual’s 

feelings towards his/her own behaviour and partly regulate this behaviour (Ajzen, 1991). 

However, it is important to note that our behaviors do not always conform to our 

attitudes. But though attitudes do not always predict our behaviour, psychological 

research has shown that they can affect how people behave to a large extent (Ajzen, 

1991). As such, they can function as devices for organizing and interpreting information 

about social entities. In this regard, many researchers have studied people’s attitudes 

towards various stimuli to ascertain how people think and feel towards certain stimuli. 

For instance, by studying people’s attitudes towards their careers, researchers have 

concluded that choosing a career is greatly influenced and stimulated by the individual’s 

own attitude (Cheng, 1996). Similar studies have given rise to the common opinion in 

society that an individual’s attitude towards his or her occupation may affect their 
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performance at work, in that,  someone who has a negative attitude towards his or her 

occupation will not be able to succeed in that occupation (Pigge and Marso, 1994).  

 

Important though the concept of attitude is in explaining people’s behaviour, measuring 

an individual’ attitude is not easy because a number of expressed beliefs may differ 

between individuals (Ajzen, 1991). Nonetheless, there are factors that increase 

correlations between a person’s behaviour and their attitudes.  When these factors are 

met, attitudes tend to be good predictors of behaviour. For instance, for an attitude to 

predict behaviour, the attitude should be highly specific. When they are specific, attitudes 

tend to be very important in the study of human behaviour as they express fundamental 

values, beliefs and mediate or guide behaviour. Zimbardo and Lieppe (1991) point to the 

idea that attitudes that are formed on the basis of direct experience tend to exert stronger 

influence on behaviour than those formed through hearsay. 

 

Pre-service Trainee Teacher’s Attitudes towards Teaching as Career 

Pre-service trainee teachers’ attitudes towards teaching as a career relate to their 

organized and consistent manner of thinking, feeling and reacting with regard to their 

future profession. Their thinking, feeling and reaction towards teaching as a career can 

either be positive (indicating that they favour the teaching career) or negative (indicating 

that they do not favour the teaching career). Upon entering teacher education 

programmes, most pre-service trainee teachers would already possess a well developed 

set of attitudes towards the teaching profession which would have been constructed by 

direct experience or by implicitly learning (Zimbardo and Lieppe, 1991). Many 
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researchers have investigated the attitudes of trainee teachers towards teaching as a career 

with the understanding that trainee teachers’ attitudes towards the teaching career have an 

impact on their subsequent professional engagement, development and quality of their 

work when they eventually become teachers. The research studies by Yong (1995); 

Cheng (1996), and Oral (2004) entail that having a positive attitude towards the teaching 

profession is as important as developing knowledge and skills needed in teaching. 

Strokes (2005) noted that the positive attitudes towards the teaching profession that most 

pre-service trainee teachers show influence them to choose or not to choose a teaching 

career. Pigge and Marso (1997) reported that pre-service trainee teachers who had a 

negative attitude towards teaching as career while at the teacher training institution 

exhibited teacher burnout when they started teaching. On the other hand, those pre-

service trainee teachers who had a positive attitude towards the teaching profession whilst 

in the teacher training institution had positive classroom behaviours when they became 

teachers. Further, they reported that positive attitude towards teaching profession were 

related to a more adaptive transition from being a pre-service to being an in-service 

teacher.  

 

It is necessary to determine the attitudes of pre-service teachers toward teaching 

profession since teachers’ attitudes toward profession have an important effect on their 

professional lives (Derman et al., 2008) and attitude toward the profession is an important 

predictor of professional success (Cetin, 2006).  
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Past research studies, especially those coming from the Western and Eastern countries 

seem to suggest that most trainee teachers have a positive attitude towards the teaching 

profession (Yong, 1995; Stokes; 2005; Guneyli and Aslan, 2009; Numanoglu et al., 

2010). These studies suggest that most pre-service trainee teachers see teaching 

profession as an attractive job.  Sozer (1996) investigated the attitudes towards teaching 

profession of 231 fourth year pre-service teacher trainees studying various undergraduate 

programmes at Anadolu University in Turkey and 118 pre-service teachers studying 

Teaching Certificate programme. The results of the study revealed that pre-service trainee 

teacher had a positive attitude towards the teaching profession.  

 

Guneyli and Aslan (2009) conducted a study on Turkish prospective teachers’ attitudes 

towards the teaching profession. The subjects of the research consists of 117 students 

who were in first, second, third and fourth year levels at Near East University, Faculty of 

Education in the Department of Turkish Language Teaching. The findings of his study 

revealed that the majority (61.8%) of the prospective teachers had adopted a positive 

attitude towards their future profession. Yong (2005) found similar results when he 

investigated the attitudes towards the teaching profession of pre-service teachers of 

Brunei Darussalam University in Negara Brunei Darussalam. He reported that 60% of the 

participants in his study had a positive attitude towards the teaching profession. 

 

Numanoglu et. al. (2010) conducted a study that investigated the attitudes of pre-service 

technology teachers’ attitudes towards the teaching profession. His study was based on 

37 trainee teachers in the Faculty of Education Science at Ankara University.  The results 
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of his study showed that 67% of the students joined the teaching profession willing while 

32.4 % stated that they had joined the programme unwilling.  

 

Recently, Akbulut and Karakus (2011) conducted a study on the attitudes towards the 

teaching profession of 239 secondary school science and mathematics pre-service trainee 

teachers of Karadeniz Technical University in Turkey. According to the findings of their 

study, pre-service trainee teachers who had participated in the study, generally, had 

positive attitude towards the teaching profession.  

 

Positive attitudes towards teaching as a career among pre-service trainee teachers were 

also reported in a study conducted in an African University. This was in a study carried 

out by Kyriacou and Benamansour (2002) in which they investigated Moroccan foreign 

language student teachers’ attitudes towards a career in teaching. They conducted their 

study on 203 university students studying English or French at Mohammed V University 

in Morocco.  They reported that student teachers in their study had a positive attitude 

towards teaching as a career. About 73% of the students were interested in the teaching 

career and only 26% had indicated that they did not want to become teachers. The two 

researchers concluded that most students would want to become teachers in Morocco 

because what motivated most of them to enter a teacher education programme were 

intrinsic factors such as the wish to share knowledge with others as opposed to extrinsic 

factors such as  salaries. 
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While there are several studies on the attitudes of pre-service teachers towards the 

teaching profession which have reported positive attitudes towards the profession, they 

have been some studies that have reported negative attitudes of pre-service trainee 

teachers towards the teaching profession. Grambs (1967), for example, indicated that 

some students teachers felt that being in the school of education identified them with an 

area at the bottom of the professional heap. He further pointed out that some student 

teachers, in his study, confessed not even telling their friends that they were enrolled in 

courses in the school of education. Grambs’ (1967) study also revealed that more student 

teachers than students in other programmes would not go into their current programmes if 

they were to be given another chance to choose programmes.  

 

Other studies which have reported negative attitudes towards teaching as career among 

pre-service trainee teachers mostly come from African countries. Musgrave (1982) 

indicated that most Africans had a negative attitude towards teaching as a career. He 

stated that many persons entered the teaching profession because teaching was viewed 

only as a ladder through which they could climb onto other professions.  

 

Luangala (2008) conducted a study on the attitudes of University of Zambia education 

students to teaching as a career. He reported that education students had a negative 

attitude towards teaching as a career and they ranked education courses as the least in 

their interest. However, the study by Luangala (2008) had a small sample of (60) 

participants. His focus was on how students ranked education courses in comparison to 
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subject content courses to ascertain the attitudes of education students towards teaching 

as a career. As such the scope of this study was limited.  

 

Nwagwu (1998) reported that over 80% of student-teachers in Nigeria said they would 

not like to make teaching a life career even though they were interested in the teaching 

profession. Not too long ago, Aduwa and Raymond (2005) did a similar study in one 

Nigerian university in which most (69%) of the respondents stated that they would not 

seek after a teaching job after graduating.  

 

As can be observed from the studies above, most of the studies done in the western 

countries show that most prospective teachers have positive attitudes towards the 

teaching profession while almost all the studies reviewed that have been done in Africa 

indicate that most prospective teachers have a negative attitude towards the teaching 

profession. This difference could be attributed to the fact that the situation obtaining in 

many developing countries may be different from what is obtaining in developed 

countries as far as the teaching profession is concerned. 

 

The Attitudes of Pre-service Trainee Teachers in terms of Gender 

Gender influences behaviours and preferences across a variety of contexts. For instance, 

Drew and Emerek (1998) stipulated that gender influences the attitudes of people towards 

certain careers. Others scholars have suggested that career choices among men and 

women often correspond to stereotyped view of each gender’s respective role as well as 

the roles of men and women within the traditional family structure.  Referring to the 
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teaching profession, for instance, Majasan (1995) suggested that most females prefer 

teaching because they feel that the profession affords them ample time with their families 

especially to those who intend to get married or who are already married. Nwagwu 

(1998) also concluded that teaching is a career which women can undertake with 

minimum interruption to their marriages.  

 

Most empirical studies which have been conducted on student teachers seem to support 

the idea that teaching is a feminized job. Many studies have reported that more female 

student teachers than male student teachers have a positive attitudes towards the teaching 

job. For instance, Tanrogen (1997) investigated the attitudes of 397 pre-service trainee 

teachers studying different programmes in Buca Faculty of Education in terms of several 

variables. The result of this study revealed that there were statistically significant 

differences favoring the females in terms of the gender variable.  

 

Butcher and Lewis (2000) examined the career choice decisions of 1413 students 

intending to become teachers at Australian Catholic University. According to their 

findings, teaching was seen a far more attractive career choice for female students than 

for male students. About 15% of the females and only 6% of the males surveyed intended 

to become teachers.  

 

Oral (2004) applied Attitude Scale to determine the attitudes of 958 pre-service teachers 

studying at Dicle University Education in Turkey toward teaching profession in terms of 

several variables. He found a statistically significant difference between the attitudes of 
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male and female students. He reported that females had a more positive attitude towards 

teaching as a profession than males. 

 

Stokes (2005) conducted a study which looked at the factors that influence the decisions 

of university students in deciding to pursue or not to pursue a career as a teacher. This 

study analysed the survey responses of over 400 university students throughout Australia. 

Stokes (2005) found that the attitudes towards teaching of the female respondents were 

significantly higher than that of the males. He indicated that 35.1% of the female students 

stated that they would like to pursue a career as high school teachers while only 28.8% of 

the male students stated likewise.  

 

Kaya and Buyukkasap (2005) investigated the attitudes and concerns of 36 senior pre-

service teachers studying in the Kazım Karabekir Faculty of Education at Ataturk 

University in Turkey regarding teaching profession in terms of several variables. The 

data of the study were collected using Profile Questionnaires, The Attitude Scale toward 

Teaching Profession and interviews. At the end of the study, females were found to have 

more positive attitudes toward the profession than males. Most females viewed teaching 

as an ideal profession and they were more ambitious to become teachers than males.  

 

Kumar (1995), in his study, obtained a statistically significant difference in the females’ 

and males’ attitudes towards the teaching profession. He found that females’ scores were 

higher than the males’ scores on the attitude scale which indicated that females had a 

more positive attitude towards the teaching profession compared to their male 
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counterparts.  In another study that measured the attitudes towards the teaching 

profession of males and female pre-service teachers, Anderson et al. (1995) also pointed 

out that among all prospective teachers that they studied, females had a more positive 

attitude toward the teaching profession. Other researchers who have reported similar 

results from the Western and Eastern countries include: Gupta (1984); Rawat and 

Sreevastava (1984), and Mathai (1992).  

 

Various studies that have been carried out in some African countries have also supported 

the idea that teaching as a career is more attractive to female rather than male candidates. 

When Chivore (1986) analysed pupils' perception of and attitude towards the teaching 

profession according to gender in Zimbabwe, he found differences between male and 

female pupils’ attitudes towards the teaching profession. As far as those who wanted to 

become secondary teachers were concerned, there were 43.5% females and 41% males, a 

difference of 2.5% in favour of the females. For those who indicated that they did not 

want to become teachers, there were 46.3% of males and 40.7% of females, a difference 

of 5.6%. In a similar study, Nwagwu (1981) also found that 74.4% of girls and 38.7% of 

boys showed interest in the teaching profession. He concluded that the reason for this 

difference was that teaching was relatively convenient for women teachers in Nigeria.  

 

Nonetheless, there have been studies that have reported no significant differences in 

attitudes towards the teaching profession in terms of gender among pre-service teachers. 

Erdem and Anılan (2000) investigated the attitudes towards the teaching profession of 

196 pre-service trainee teachers studying in a Teacher Training Department of 
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Pamukkale University, Faculty of Education. No statistically significant difference was 

found in terms of gender and year of study.  

 

Capa and Cil (2000) applied The Attitudes Scale toward Teaching Profession to total 340 

students in order to determine the attitudes of pre-service teachers studying at Middle 

East Technical University in Turkey in terms of several variables. It was determined in 

this study that the attitudes of pre-service teachers showed no statistically significant 

difference in terms of gender variable.  

 

Richardson and Watt (2005) used surveys and interviews to target students in a first year 

pre-service education programme at Monash University in Australia to investigate the 

reasons why people chose to join the teaching profession. They reported no significant 

difference in gender. Yaakub (1990) found similar results to those found by Richardson 

and Watt (2005) when he did a multivariate analysis of attitudes towards teaching of 210 

pre-service teachers form Kuala Lumpur College. He found that attitudes of male 

students were not significantly different from those of the female students.  Balan (1996) 

did a similar study and found no significant gender difference in the attitude towards 

teaching of student teachers. 

 

Attitudes of Pre-service Trainee Teachers in terms of Age 

Trainee teachers enter the teacher education programme at different ages. Some come 

straight from high school while others divert from other programmes and jobs to join 

teacher education programmes. It is felt that the age at which one trains to become a 



20 

 

teacher could have an impact on their attitudes towards the teaching profession. However, 

many of the studies that have been conducted on attitudes towards the teaching 

profession have not addressed the age factor. One of the few studies that measured 

attitudes towards the teaching profession in terms of age was a study done by Gultekin 

(2006). He investigated the attitudes towards the teaching profession and perceptions 

levels of teaching competency of 975 preschool teacher candidates studying through 

distance education at the Anadolu University in Turkey. He reported that trainee teachers 

who were 22 years old and below scored high on the attitude scale compared to those 

who were above the age of 33. However, the difference between the two groups was not 

statistically significant.  

 

Attitudes of Pre-service Trainee Teachers in terms of Programme of Study 

Attitudes towards the teaching profession have been studied in terms of programme of 

study by a number of researchers.  Some researchers have reported that prospective 

teachers’ attitudes towards the teaching profession differ according to programme of 

study. Researchers have found that students doing subjects which have a wide range of 

alternative career options such as Bussiness/Commerce and Sciences may be less likely 

to join the teaching profession than those choosing subjects with a more limited range of 

job opportunities such as arts. Other scholars have also indicated that trainee teachers 

who are subjected to aptitude tests and who are accepted to the teacher education 

programmes after succeeding certain performance tests tend to have a more positive 

attitude towards teaching as a profession compared to trainee teachers who enter teacher 
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education programmes without being subjected to any aptitude tests (Ustuner and 

Demirts, 2008). 

 

Celikoz and Cetin (2004) carried out a study to determine the factors affecting the 

attitudes of 240 students of Anatolian Teacher Training Institution in Turkey toward the 

teaching profession. They investigated the effects of several variables such as gender and 

programme of study among other variables. As a result, it was determined that the 

programme of study, among other variables, led to a significant change in the attitudes of 

students toward the teaching profession. 

 

Stokes (2005) did a study in which he found considerable differences between fields of 

study and intentions to pursue a career as a teacher. The results showed that a smaller 

percentage of students intended to pursue a teaching career whose academic qualification 

were broadly sought after in the community. According to his findings, only 10% of the 

students in the area of Commerce/Business/Economics expressed intention of joining the 

teaching profession compared with 11.8% for Science/Mathematics and 25% for 

Art/Humanities.  

 

Ustuner and Demirts (2008) conducted a study on 593 students at Inonu University in 

Turkey that measured the attitudes of prospective teachers towards the profession of 

teaching according to programme of study, among other variables. They found out that 

prospective teachers’ attitudes towards the teaching profession differed according to 

department/programme variable. The attitude scores of the prospective teachers from 
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almost all the departments showed significant differences. It was found that the 

prospective teachers with the most positive attitudes towards the profession of teaching 

were those studying in the programme of Physical Education and Sports Teaching, 

followed by prospective teachers from the programme of Turkish language teaching and 

then by those from the programme of Pre-school teaching. Ustuner and Demirts (2008) 

concluded that students in the Physical Education and Sports teaching programme had a 

more positive attitude compared to the other programmes.  

 

Major Factors that Influence the Decision of Pre-service Trainee Teachers not to 

Pursue a Teaching as a Career 

Brown (1992) suggested that society expects most individuals to have a job and that work 

is perceived to have an impact on personal identity and worth. However, having a job and 

choosing a career are different. A career is the sequence and variety of occupations (paid 

and unpaid) which one undertakes throughout a lifetime (Brown, 1992). People usually 

choose careers after making an assessment regarding their work competencies and 

personal preferences.  There are many factors that would motivate a person to choose a 

certain career.  These factors can be economically or socially related. The decision to 

choose one career over another can be seen to rest on individuals’ views of what they are 

looking for in a career compared with what a particular career appears to offer. If the 

teaching profession, for example, appears to offer what individuals want in a career, they 

are more likely to seriously consider it. For instance, when Bwali (1997) carried out a 

study on some factors related to the choice of teaching as a career among 250 pre-service 

teachers from two Colleges of Education in Zambia, he reported that socio-economic 

status, place of birth and interpersonal factors had significant relationship with the choice 
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of teaching as a career. However, factors which influence the decisions of pre-service 

teachers not to pursue teaching as a career have not been investigated much in Zambia.  

 

Literature has revealed that several factors influence the decisions of pre-service trainee 

teachers not to pursue teaching as a career after graduating. Stokes (2005) in his study 

found that salaries had a great influence on students’ attitudes towards the teaching 

profession. When asked if they would go into teaching if teachers’ salaries were 

increased by 10%, the results showed that 7.6% of those who did not plan to take up the 

teaching profession after their teacher education programme and 15.4% of those who 

were unsure about becoming teachers indicated that they would definitely go into 

teaching if teachers’ salaries were to be increased by 10%. Stokes’ (2005) study went on 

to show that overall, trainee teachers were not happy with the public’s attitude towards 

teachers.  

 

Nwagwu (1981) also suggested that an increase in salaries of teachers has an impact on 

the attitudes of people towards the teaching profession. He reported that after conditions 

of service for teachers were improved in Nigeria, pupils’ interest in teaching increased. 

Additionally, Riki (1999) found that impoverishing salary structure of teachers was partly 

responsible for the poor quality of English language teaching in many secondary schools 

in Nigeria.  

 

Some researchers have also shown that the low status of the teaching profession influence 

the decision of some pre-service trainee teachers not to pursue teaching as a career. For 
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instance, Dibapile (2005) was for the opinion that the low status of the teaching 

profession many influence eligible people not to go into the teaching profession. He 

pointed out that the teaching profession was regarded as a profession of low status in 

Botswana and that some of the Botswana enter it as a second or third choice or because 

nothing else was available. He suggested that if teaching is perceived as a low status job 

by most people in Botswana, this could also influence the teacher trainees who might 

take teaching as the last option when they did not get the careers they preferred. Aduwa 

and Raymond (2005) also suggested that the low status of the teaching profession in 

Nigeria might have been responsible for influencing university students to study other 

subjects or courses in the university than to enroll in the teacher education programme.  

 

The Department of Education, Science and Training of Australia (2005) indicated that 

low university entrance requirements into teaching programmes have lowered the status 

of the teaching job and resulted in a lower quality teaching workforce. Afe (2000) agreed 

with Department of Education, Science and Training of Australia (2005) concerning the 

effect that low requirements of entry into teacher education programmes had on the status 

of the teaching profession. He pointed out that university administrators believed that 

those who were not good enough for specialized studies such as medicine, engineering 

and administration should be headed into the teaching field.  

 

When Flores (2001) asked newly graduated primary school teachers what influenced 

their negative attitudes towards the teaching profession, they indicated that it was the 
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social and political control existing over teachers and over the profession in addition to 

economic problems.  

 

In a recent study, Halawah (2008) found similar results to those reported by Flores (2001) 

Dibapile (2005) and Strokes (2005). According to Halawah (2008), pre-service teachers 

may have negative attitudes towards the teaching profession due to the following reasons: 

negative experiences during the teaching practicum relating to the students such as 

classroom management and discipline. Some may find classroom management 

challenging. Halawah (2008) further pointed out that complaint from practicing teachers 

about lack of rewards for the work of teachers reflected in poor salaries and conditions of 

service, lack of resources in schools, high expectations placed on teachers, little support 

from parents, negative media perceptions of teachers, few promotion prospects in 

teaching and government’s attitudes towards public education may cause trainee teachers 

to shun the teaching profession. 

 

Summary of the Reviewed Literature 

Most of the studies reviewed, especially those coming from developed countries have 

indicated that most trainee teachers had a positive attitude towards the teaching 

profession. However, most of the studies from Africa showed that most trainee teachers 

in Africa had a negative attitude towards the teaching profession.  

 

Some researchers indicated that gender, age and programme of study affect the attitudes 

of pre-service trainee teachers towards teaching as a career. Certain studies (Kumar, 
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1995; Anderson et al., 1995; Tanrogen, 1997; Oral, 2004; Kaya and Buyukkasap 2005, 

and Stokes, 2005) found that females had more positive attitude towards the teaching 

profession compared to male trainee teachers. Nonetheless, studies by Balan (1996); 

Yaakub (1990) Erdem and Amlan (2000); Capa and Cil (2000), and Richardson and Watt 

(2005) reported no significant differences in attitudes towards teaching as a career in 

terms of gender. Concerning the programme of study, Stokes (2005) and Ustuner and 

Dermirts (2008) showed that trainee teachers who study teacher education programmes 

which have a number of alternative employment such as Business Studies are more likely 

to join other alternative jobs than teaching. The only study which was reviewed on the 

attitudes of trainee teachers in terms of age reported no statistically significant difference 

in attitudes towards the teaching profession and the age of the pre-service trainee 

teachers.  

 

Literature has shown that there are several factors that influence the decisions of pre-

service trainee teachers not to pursue a teaching career. Researchers in general, cite poor 

social status of teachers, low salaries, little job opportunities  for advancement, lack of 

resources in schools, challenges associated with classroom management, high 

expectations placed on teachers, little support from parents, negative media perceptions 

of teachers, and government’s attitudes towards public education as reasons why the 

teaching career is unattractive.  

 

This reviewed literature and more especially, the literature coming from the developing 

countries may be applicable to Zambia because the situation obtaining in these countries 
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may not be different from what is obtaining in Zambia. Pre-service trainee teachers 

trained at the University of Zambia are admitted on the basis of their performance and not 

on their interest in teaching since there are no interviews conducted to ascertain the 

interest of the candidates in a teaching career. Further the factors which are highlighted in 

the reviewed literature as affecting the trainee teachers’ decisions to join and remain in 

the teaching profession, may not be different from those obtaining in Zambia. Therefore, 

this literature is useful to this study. 

 

  



28 

 

CHAPTER THREE 

METHODOLOGY 

Introduction  

This chapter discusses the general methodology used in the study. It describes the 

research design, target population, sample size, sampling procedure, data collection 

instruments, data collection procedures and data analysis. 

 

Research Design 

The research design that was used in this study was a descriptive survey which combined 

both qualitative and quantitative methods in data collection and analysis.  A descriptive 

survey design is a non-experimental research method which can be useful when a 

researcher wants to collect data on phenomena that cannot be directly observed such as 

opinions, attitudes or any social issues. In a descriptive survey, data are usually collected 

from large samples of the population (Kombo and Tromp, 2006). There was need to 

collect data from a large sample of the population in order to investigate the attitudes of 

University of Zambia pre-service trainee teachers towards teaching as a career, hence the 

use of a descriptive survey design. The study combined both qualitative and qualitative 

methods in order to reduce on the biases that come with using one paradigm and also to 

increase the validity of the research. According to Greene et al. (1989), the use of both 

qualitative and quantitative paradigms in a study increases the quality of the final results 

and provides a more comprehensive understanding of  the phenomena being studied, in 

that, results obtained by  the use of one paradigm could be clarified by the use of the 

other paradigm.  
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Target Population 

The target population for this study included all final year pre-service trainee teachers at 

University of Zambia (School of Education) enrolled in BA Ed, B Ed (SP) and BSc Ed 

programmes in the 2010 academic year who were approximately 353. There were about 

268 pre-service trainee teachers in BA Ed, about 49 in B Ed (SP), and about 38 in BSc 

Ed. The researcher chose this population because she felt that this group of students was 

more likely to give the needed information since they were about to enter the workforce.  

 

Study Sample 

A total of 264 fourth year pre-serve trainee teachers enrolled in BA Ed, B Ed (SP) and 

BSc Ed programmes at the University of Zambia in the 2010 academic year participated 

in this study. Table 1 below shows the characteristics of the participants. 

Table 1: Distribution of Participants according to Gender, Age and Programme of Study 

 

 Frequency Percent (%) 

Gender          male 131 49.6 

                      Female 133 50.4 

                     Total 264 100 

Age               20-24 years 

                      25-29 years 

                      30-34 years 

                      Total 

 

210 

34 

20 

264 

 

79.5 

12.9 

7.6 

100 

 

Programme   BA Ed         male 

                                          female 

                                          Total 

                      

                      B Ed (SP)    male 

                                          female 

                                          Total 

                       

                      BSc Ed        male    

                                          female 

                                          Total 

                      Total 

93 

109 

202 

 

11 

23 

34 

 

27 

01 

28 

264 

35.2 

41.3 

76.5 

 

4.2 

8.7 

12.9 

 

10.2 

  0.4 

10.6 

100 
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Sampling Procedures 

 

Purposive sampling procedure was used to choose the three programmes of study. In 

purposive sampling procedure, the researcher usually has one or more predefined groups 

they are seeking. In this particular study, the researcher sought pre- service trainee 

teachers who were being trained to teach in high schools. Therefore, the researcher chose 

BA Ed, B Ed (SP) and BSc Ed programmes purposively. Then using a disproportional 

stratified random sampling procedure, a sample was taken from each programme (see 

table 1 above). In a disproportional stratified sampling procedure, the subsamples are not 

proportional to their sizes in the population (Scheaffer, 1996). The researcher could not 

use a proportional stratified random sampling procedure as the people in-charge of the 

students’ records could not provide the researcher with adequate information at the time 

of the research. Despite, the use of disproportional stratified sampling procedure, the 

sample in the present could be said to be representative of the population as about 85%  

of the population participated in the study. 

 

Data Collection Instruments 

One of the easiest ways of collecting data from large samples is to use questionnaires. 

Therefore, one of the instruments used to collect data on the attitudes of pre-service 

trainee teachers was a questionnaire. Data were also collected using ‘The Attitude Scale 

towards Teaching as a Career’ instrument.   
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The Questionnaire 

A questionnaire (Appendix A), which combined both closed-ended questions and open- 

ended (free-response) questions was used as one of the instruments for data collection. 

The closed-ended questions provided quantitative data while the open-ended questions 

provided qualitative data. The researcher chose to use a questionnaire because it was a 

cheap and an effective method for gathering data from a large number of participants.  

 

The questionnaire was divided into sections A and B. Section A collected data on the 

demographic features of the participants such as gender, age and programme of study. 

The purpose of section B was to collect data on participants’ career intentions relative to 

their willingness to start a teaching career after graduating and also to collect data on the 

factors that may influence participants not to pursue a teaching career after graduating. 

Apart from a number of closed-ended questions, this section also included two open 

ended questions which collected data on (i) reasons for planning to pursue or not to 

pursue a teaching career, (ii) reasons for planning to remain or not to remain in the 

teaching profession until retirement age for those who were planning to pursue a teaching 

career upon graduating. The researcher decided to include open-ended questions because 

open-ended questions allow researchers to have a better understanding of the 

respondents’ true feelings (Scheaffer, 1996).   

 

Attitude Scale towards Teaching as a Career  

An Attitude Scale towards Teaching as a Career was used specifically to collect data on 

the attitudes of pre-service teachers towards teaching as a career. Attitude rating scales 
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are special kinds of questionnaires. According to Clough and Nutbrown (2002), the first 

step to develop any attitude scale is the identification of the statements for the scale. 

These statements can be identified from a thorough review of literature.  After carrying 

out an intensive review of literature, this instrument was constructed. The instrument was 

a four point Lirket scale. A Lirket scale is a psychometric scale which is widely used in 

survey research (Clough and Nutbrown, 2002). When responding to Lirket items, 

participants specify their level of agreement or disagreement on a symmetric scale for a 

series of statements. The scale captures the intensity of the respondents’ feelings.  A 

Likert scale was used because Likert scales are flexible and are easy to construct 

compared to any other type of attitude scales (Clough and Nutbrown, 2002). Most of the 

items in the Attitude Scale towards Teaching as a Career were adopted from the Attitude 

Scale towards Teaching Profession which was originally developed by Askar and Erden 

(1987).  The final Attitude Scale consisted of 28 Likert type items which had four 

possible alternatives, strongly agree, agree, disagree and strongly disagree. Out of the 28 

statements, 16 statements were positive statement (favoured the teaching career) and 12 

were negative statements (did not favour the teaching career). The items were scored as 

follows: the highest number ‘4’ indicated a strong agreement, ‘3’ indicated an agreement, 

‘2’ indicated a disagreement, while the least number ‘1’ indicated a strong disagreement 

for the positive statements.  However, for the negative statements, the highest number ‘4’ 

indicated a strong disagreement, ‘3’ indicated a disagreement, ‘2’ indicated an agreement 

and the lowest number ‘1’ indicated a strong agreement.  
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Reliability of the Attitude Scale towards Teaching as a Career 

Reliability is concerned with the consistency or repeatability of a measurement in 

representing the true score of the subject being assessed on a particular dimension. Tests 

of reliability such as the Test-Retest and Alternate Form techniques will yield a score 

between -1.00 and +1.00. Reliability coefficients above 0.70 are very much acceptable 

while those below 0.50 are not (Anastasi, 1957). The higher the reliability coefficient 

numbers the more reliable the test. The reliability of the final Attitude Scale towards 

Teaching as a Career was examined using Chronbach’s alpha and its reliability was 

(0.85). According to the reliability coefficient, the attitude scale constructed was reliable 

since its reliability coefficient was above 0.50. 

 

Data Collection Procedure 

Pilot Study 

Before the main study could be carried out, a pilot testing of both the questionnaire and 

the Attitude Scale towards Teaching as a Career was conducted to ensure the validity of 

the instruments. As pointed out by Rosier (1997), pilot testing of an instrument provides 

the researcher an opportunity to check the respondents’ understanding of the meaning of 

the items in the instruments and to determine the reliability of the instruments. 

 

During the first semester of the 2010 academic year, the researcher asked for permission 

from the Dean of the School of Education to survey pre-service trainee teachers’ attitudes 

towards teaching as a career.  When permission was granted, a pilot study was conducted 

on 30 pre-service trainee teachers who were in their final year of the teacher education 
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programme at the University of Zambia in the 2010 academic year.  This group of pre-

service trainee teachers was part of the target population of this study but they were not 

included in the final survey. Nunnally (1970) points out that a pilot study should be 

conducted on the sample of subjects similar to the group with which the final study is to 

be conducted. Additionally, Babbie (1973) argues that the pilot sample should be chosen 

in exactly the same fashion as is intended for the final survey.   

Initially the Attitude Scale towards Teaching as a Career consisted 33 items but after the 

instrument was pilot tested, corrections were made to the instrument and the final 

instrument contained 28 items. Adjustments were also made to the questionnaire after the 

pilot study.  

 

Main Study 

The main study was carried out towards the end of first semester of the 2010 academic 

year. All participants in the study gave their informed consent to participate in the study 

and had the right to withdraw from the study at any time. The researcher made it clear to 

the participants that the information they were providing was for academic purposes. The 

participants were assured about the confidentiality of any information they provided. 

Therefore, participation in the study was voluntary and participants’ identity remained 

anonymous in respect of their privacy.  

 

The researcher personally distributed both the Attitude Scale towards Teaching as a 

Career and the questionnaire to the participants. The two instruments were distributed at 

the same time to ensure that the same participants answered both the Attitude Scale 
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towards Teaching as a Career and the questionnaire. Both instruments were self 

administered, as such, the researcher left the instruments with the participants for a 

number of days and collected them when they were completed. The distribution return 

rate for the instruments was 96%. 

 

Data Analysis 

In this study, both quantitative and qualitative data were generated. Quantitative data 

were analysed using the Statistical Package for Social Sciences (SPSS) to get 

frequencies, descriptive statistics and group statistics. In order determine the association 

between attitudes towards teaching as a career and gender, age, and programme of study, 

a Chi-square test was used. Qualitative data which were gathered using open-ended 

questions in the questionnaire were analysed using thematic analysis. Thematic analysis 

involves the identification of themes through careful reading and re-reading of the data. 

In thematic analysis the emerging themes become the categories for analysis (Rice and 

Ezzy, 1999).  In this regard, qualitative data generated in this study were categorized in 

order to examine emerging themes. 
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

 

Introduction 

This chapter presents the findings of this study according to the research questions. The 

research questions were: (i) what are the attitudes of University of Zambia pre-service 

trainee teacher towards teaching as a career? (ii) Is there a relationship between 

University of Zambia pre-service trainee teachers’ attitudes towards teaching as a career 

on one hand, and gender, age, and programme of study, on the other hand?  (iii) What 

major factors influenced the decisions of University of Zambia pre-service trainee 

teachers not to pursue a teaching career after graduating? To make the analysed data 

easier to understand and interesting to the reader, the researcher presented it in bar charts 

and tables. 

 

Attitudes of Pre-service Trainee Teachers towards Teaching as a Career 

 Pre-service trainee teachers were asked to indicate whether the teacher education 

programme they were currently doing was their first programme of choice. Most of the 

participants indicated that teacher education programme was not their first option as 

figure 1 below shows. 

 

Figure 1: Teacher Education Programme as the First Option  
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Pre-service trainee teachers who indicated that the teacher education programme was not 

their first programme of choice were further asked to indicate the name of the first 

programme they would have loved to pursue. The top choice was Bachelor of Law which 

had 33.3%, followed by engineering with 14.9 %, then economics with 10%. Banking, 

demography, aviation and political science had the lowest percentages. Table 2 below 

gives a breakdown of the first programmes pre-service trainee teachers would have loved 

to pursue. 

Table 2: Names of the First Programmes Participants Would Have Loved to Pursue 

  Frequency Valid Percent 

Valid Law 67 33.3 

Engineering 30 14.9 

Economics 20 10.0 

Medicine 13 6.5 

Accounts 12 6.0 

Public Administration 12 6.0 

Nursing 10 5.0 

Agriculture 7 3.5 

Mass Communication 6 3.0 

Business Administration 4 2.0 

Natural Resources 4 2.0 

Pharmacy 4 2.0 

Social Work 4 2.0 

Banking 2 1.0 

Demography 2 1.0 

Aviation 2 1.0 

Political Science 2 1.0 

Total 201 100.0 
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When participants were asked as to whether they enjoyed doing their current programme, 

the majority (84.8%) indicated that they were enjoying their current programme and only 

15.2 % said that they were not. Table 3 below show how participants responded in terms 

of gender. 

Table 3: Enjoying the Teacher Education Programme 

 

  yes No 

  frequency Percent % frequency Percent % 

Gender  male 113 42.8 18 6.8 

female 111 42.0 22 8.3 

Total 224 84.8 40 15.2 

 

 

When participants were asked to indicate whether they could recommend a teaching 

career to a close relative, the majority stated that they would. The results of how 

participants responded are shown in figure 2 below. 

 

Figure 2: Recommending a Teaching Career to a Close Relative 
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The attitudes of pre-service trainee teachers towards teaching as a career were further 

investigated using 28 Likert type statements. There were 16 positive and 12 negative 

statements in the Attitude Scale towards Teaching as a Career. The scale was rated on a 4 

point Likert scale. For the 16 positive statements, the highest score (4) indicated a strong 

agreement, (3) indicated an agreement, (2) indicated a disagreement and the lowest score 

(1) indicated a strong disagreement. However, for the negative statements, the highest 

score (4) indicated a strong disagreement, (3) indicated a disagreement, (2) indicated an 

agreement and the lowest score (1) indicated a strong agreement.  Therefore, the lowest 

total score that one could get on the scale was 28, (1×28=28) and the highest score was 

112, (4×28=112).  The average total score of the 28 statements was 70. In this vein, a 

mean score of 70 corresponded to attitudes that could be termed as neutral while the 

score above 70 indicated positive attitudes and those below the score of 70 indicated 

negative attitudes.  

 

Frequencies were run in order to get a total mean score of all the 28 statements. 

According to the result of table 4 below, the total mean score obtained from the 28 

statements was 65.04. Since the total mean score was below 70, this indicated that pre-

service trainee teachers had a negative attitude towards teaching as a career. 

 

Table 4:  Total Mean Scores of the Attitude Scale towards Teaching as a Career 

 

 frequency Mean Std. Deviation 

Attitudes towards teaching as a career 264 65.04 9.831 
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As alluded to earlier, there were 12 negative statements (did not favour the teaching 

profession) in the Attitude Scale towards Teaching as a Career. Table 5 on the next page 

shows how pre-service trainee teachers scored on each of the 12 negative statements on 

the Attitude Scale towards Teaching as a Career. The highest mean score was (2.98) for 

the statement ‘I would not like to be a teacher because it is difficult to deal with students’ 

and the lowest mean was (1.89) for the statement ‘I would not want to teach because 

teachers are not well paid’.  Participant disagreed with only 3 statements and agreed with 

9 statements out of the 12 negative statements. The results in table 5 indicate that 

participants were in agreement with about 75% of the negative statements in the attitude 

scale. These results also confirm that pre-service trainee teachers had a negative attitude 

towards teaching as a career. 
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Table 5: Mean Scores of Individual Items of the Attitude Scale towards Teaching as a 

Career (Negative Statements) 

 

 

 

Items 

 

Strongly 

agree 

(1) 

 

 

Agree 

 

(2) 

 

Disagree 

 

(3) 

 

Strongly 

Disagree 

 (4) 

Mean 

score 

 

 

Comment 

Freq % Freq % Freq % Freq % 

I would not want to be a 

teacher because It is difficult 

to deal with students 

 22 8.3 36 13.6 74 27.6 132 49.3 2.98 Disagree 

Teaching is a job for 

frustrated people 

26 9.8 46 17.4 64 24.2 128 48.5 2.87 Disagree 

Most University students 

choose a teaching career  as 

their last resort 

37 13.8 83 31.8 112 41.8 32 11.9 2.53 Disagree 

Teaching is a profession for 

poor people 

65 24.6 71 26.9 63 23.9 65 24.6 2.44 Agree 

I wouldn’t want to be a 

teacher because it is difficult 

to deal with parents 

48 18.2 87 33.0 100 37.9 29 11.0 2.42 Agree 

Teaching is not a profession 

to be proud of 

70 26.1 79 29.9 68 25.8 47 17.8 2.35 Agree 

I  do not wish be a teacher 93 34.7 77 28.7 41 15.3 53 19.3 2.20 Agree 

I wish I was not doing a 

teacher education programme 

80 30.3 101 38.3 62 23.5 21 8.0 2.09 Agree 

I wouldn’t want to be a 

teacher because many 

students do not respect their 

teachers 

66 25.0 123 46.6 64 24.2 11 4.2 2.08 Agree 

Media enhances teachers' low 

social status 

110 41.7 81 30.7 48 18.2 25 9.5 1.95 Agree 

Teachers have low social 

status 

113 42.8 78 29.5 52 19.7 21 8.0 1.93 Agree 

I would not like to teach 

because teachers are not well 

paid 

98 37.1 104 56.0   56 21.2 06 2.3 1.89 Agree 
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Attitudes of pre-service trainee teachers were also investigated using 16 positive 

statements that favoured the teaching profession. According to the results, participants 

‘strongly disagreed’ with only 1 item, ‘agree’ with 5 items, and ‘disagreed’ with 10 

items. The highest mean score was (2.91) for the statement “I will enjoy teaching because 

it deals with children”, and the lowest mean was (1.36) for the statement “I like the 

teaching profession”.  Looking at how pre-serve trainee teachers scored on each of the 16 

items positive statement, it is clear from these result that pre-service trainee teachers did 

not have a positive attitude towards teaching as a career since they disagreed with about 

62.5% of the 16 positive statements in the scale. The results of how participants scored 

on each of the 16 positive statements are presented in table 6 on the next page. 
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Table 6: Mean Scores of Individual Items of the Attitude Scale towards Teaching as a 

Career (Positive Statements) 

 

 

Items 

 

Strongly 

agree 

(4) 

 

 

Agree 

 

(3) 

 

Disagree 

 

(2) 

 

Strongly 

disagree 

(1) 

 

Mean 

score 

 

 

Comment 

Freq  % Freq % Freq % Freq % 

I like teaching because it  

deals with       children 

76 28.8 116 43.9 44 16.7 28 10.6 2.91 Agree 

Teaching is a noble job 40 15.2 114 43.2 80 30.3 30 11.4 2.62 Agree 

Parents cooperate well  with 

teachers 

16 6.1 124 47.0 106 40.2 18 6.8 2.52 Agree 

Teachers' loads are   

acceptable 

12 4.5 131 49.6 97 36.7 24 9.1 2.50 Agree 

Number of students in the  

classroom is acceptable 

20 7.6 124 47.0 72 27.2 48 18.2 2.49 Agree 

Rule and regulations  protect 

teachers 

24 9.1 94  35.6 110 41.7 36 13.6 2.40 Disagree 

I would encourage my  

children to be teachers 

28 10.6 69  26.1 141 53.4 26 9.8 2.38 Disagree 

Teachers develop  

professionally 

44 16.7 72 27.3 82 31.1 66 25.0 2.36 Disagree 

I would like to do another  

course related to teaching   in 

future 

46 17.4 65 24.6 84 31.1 69 26.1 2.33 Disagree 

I am proud of my future  job 

as a teacher 

10 3.8 103 39.0 111 42.0 40 15.2 2.31 Disagree 

I feel teachers' promotion  is 

adequate 

28 10.6 52 19.7 112 42.4 72 27.3 2.14 Disagree 

Teachers are satisfied   with 

their job 

14 5.3 72 27.3 114 43.2 64 24.2 2.14 Disagree 

Teachers are valued and  

respected by others 

06     2.30 74 28.0 128 48.5 56 21.2 2.11 Disagree 

I think teachers' salaries  are 

good 

04   1.5 76  28.8 84 31.8 100 37.9 1.94 Disagree 

Current teacher education  

programme at the   university 

is acceptable 

08   3.0 69 26.1 72 27.3 115 43.6 1.89 Disagree 

 I like the teaching  profession 02  0.80 04    1.50 80 30.3 178 67.4 1.36 Strongly 

disagree 



44 

 

To further investigate pre-service trainee teachers’ attitudes towards teaching as a career, 

participants were asked about their future professional plans. Out of the total number of 

264 participants, a large percentage (53.4%) said that they had no plans of joining the 

teaching profession when they graduate while 46.6% indicated that they were planning to 

go into the teaching profession after graduating. The results presented in table 7 below 

show how participants responded according to gender, age and programme of study. 

 

Table 7: Planning to Join the Teaching Profession after Graduating  

 

  yes No 

  Frequency Percent % Frequency Percent % 

Gender male 61 23.1 70 26.5 

female 62 23.5 71 26.9 

Total 123 

 

46.6 

 

141 

 

53.4 

 

Age 20-24 years old 96 36.4 114 43.2 

25-29 years old 15 5.7 19 7.2 

30-34 years old 12 4.5 8 3.0 

Total 123 

 

46.6 

 

141 

 

53.4 

 

Programme of 

Study 

BA Ed 94 35.6 108 40.9 

B Ed (SP) 12 4.5 22 8.3 

BSc Ed 17 6.4 11 4.2 

Total 

 

123 

 

46.6 

 

141 

 

53.4 

 

 

 

 

When participants who stated that they were planning to join the teaching profession 

upon graduating were asked further as to whether they were planning to remain in the 

teaching profession until their retirement age, 57.7% indicated that they were not 

planning to remain in the teaching profession until retirement age while 42.3% said that 
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they were planning to remain in the teaching profession until they retired. The table 8 

below shows the results in terms of gender, age and programme of study. 

 

Table 8: Planning to Remain in the Teaching Profession until Retirement Age 

 

                Yes No 

  Frequency percent % Frequency percent % 

Gender male 27 22.0 39 31.7 

female 25 20.3 32 26.0 

Total 52 42.3 71 57.7 

Age 20-24 years old 38 30.9 59 48.0 

25-29 years old 7 5.7 11 8.9 

30-34 years old 7 5.7 1 .8 

Total 52 42.3 71 57.7 

Programme of Study BA Ed 42 34.1 54 43.9 

B Ed (SP) 4 3.3 7 5.7 

BSc Ed 6 4.9 10 8.1 

Total 52 42.3 71 57.7 

 

 

Relationship between Pre-service Trainee Teachers’ Attitudes towards Teaching as 

a Career and Gender, Age, and Programme of Study 

The second question in this study investigated the relationship between pre-service 

trainee teachers’ attitude towards teaching as a career and gender, age, and programme of 

study.  This question ascertained whether pre-service trainee teachers’ attitudes towards 

teaching as a career depended on gender, age and programme of study.  

 

When pre-service trainee teachers’ attitudes towards teaching as a career were measured 

against gender, the results revealed that the total mean score of the male pre-service 
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trainee teachers was higher than that of their female counterparts. However, even though 

the males scored higher than the females, the results indicated that both genders had a 

negative attitude towards teaching as a career because they both scored below the total 

mean score of 70.  As indicated earlier, a total mean of less than 70 represented a 

negative attitude towards teaching as a career while scores above 70 represented positive 

attitudes. The results are presented in table 9 below. 

                           

Table 9: Relationship between Pre-service Trainee Teachers’ Attitudes towards 

Teaching as a Career and Gender 

 

  Frequency               Mean 

Gender male 131 65.47 

female 133 64.62 

Total 264 65.04 

 

 

 

To check whether the differences in scores on the Attitude Scale towards Teaching as a 

Career between male and female pre-service trainee teachers were statistically 

significant, a chi-square test was applied. It revealed that the total mean scores of the 

males (65.47) were not significantly higher than the total mean scores of the females 

(64.62). The value of χ2
= 53.895; df=48; p=0.259. The calculated value of p was found to 

be greater than alpha at 0.05 level of significance. These results indicated that, in this 

study, the attitudes of pre-service trainee teachers towards teaching as a career did not 

depend on the gender of the participants. 

 

Pre-service trainee teachers’ attitudes towards teaching as a career and age were also 

cross tabulated to find out if there was a relationship. It was discovered that participants 
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aged between 20 and 24 years old and those in the age range of 25 to 29 years had a 

negative attitude towards teaching as a career since their total mean scores were below 

70. Interestingly, participants between the ages 30 and 34 years old had a higher mean 

score of 70.60. Since scores above 70 on the Attitude Scale Towards Teaching as a 

Career corresponded to positive attitudes towards teaching as a career, as a group, 

participants in the age range  of 30 to 34 years old had a positive attitude towards 

teaching as a career.  The results are shown in table 10 below. 

 

Table 10:  Relationship between Pre-service trainee teachers’ Attitudes towards 

Teaching as a Career and Age of Participants 

 

  

Frequency 

              

Mean 

Age 20- 24 years old 210 64.82 

25-29 years old 34 63.15 

30-34 years old 20 70.60 

Total 264 65.04 

 

 

To further test whether the differences in attitudes towards teaching as a career in terms 

of age were statistically significant, a chi-square test was done. The results of the chi-

square test were as follows:  χ2
=1.390; df=96; p=0.003. Alpha was significant at p<0.05. 

Since the p value (0.003) was less than (0.05), this indicated that differences in attitude 

toward teaching as a career between the different ages were statistically significant. 

Therefore, attitudes of pre-service trainee teachers varied according to participants’ age 

groups. 

 



48 

 

When pre-service trainee teachers’ attitudes towards teaching as a career were further 

measured against programme of study to establish whether there was a relationship 

between  the two, the results showed that participant from all the three teacher training 

programmes had a negative attitude towards teaching as a career. According to the results 

shown in table 11 below, all the participants in different programmes scored below the 

total mean score of 70.   

 

Table 11:  Relationship between Pre-service Trainee Teachers’ Attitudes towards 

Teaching as a Career and Programme of Study 

 

   

Attitudes towards teaching as 

career 

  Frequency Mean 

Programme of Study BA Ed 202 66.46 

B Ed (SP) 34 61.68 

BSc Ed 

Total 

28 

264 

66.14 

65.04 

 
 

A chi-square test was conducted to find out whether there were statistically significant 

differences between attitudes towards teaching as a career and programme of study. The 

following were the chi-square test results: χ2
=85.999; df=96; p=0.758. Alpha was 

significant at p<0.05. As can be seen from the results, no association was observed 

between pre-service trainee teachers’ attitudes towards teaching as a career and 

programme of study since p value (0.758) was above 0.05. 
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Chi-square tests were also carried out to ascertain whether there was an association 

between planning to take up teaching as a career and gender, age and programme of 

study. The results indicated that there were no statistically significant differences between 

planning to the join teaching profession after graduating and gender, age, and programme 

of study.  As can be observed from table 12 below the p values for all the three variables 

(gender, age and programme of study) were all above 0.05 when alpha was significant at 

p<0.05.  

 

Table 12: Relationship between Planning to Join Teaching and Gender, Age, and 

Programme of Study 

 

 χ
2 

df P 

Value 

Comment  

α=0.05 

Gender Vs Planning to join teaching .013 1 .993 H0 accept 

Age Vs planning to join teaching .141 2 .932 H0 accept 

Programme of study Vs planning to join 

teaching 

5.005 2 .082 H0 accept 

 
 

Chi-square tests were also carried out to establish whether there was a relationship 

between planning to remain in the teaching profession until retirement and gender, age, 

and programme of study. The chi-square test results revealed that there was no 

relationship between planning to remain in the teaching profession until retirement age 

and gender, and programme of study (see table D1 and D3 in appendix D). However, an 

association was observed between planning to remain in the teaching profession until 

retirement age and age of the participants. According to the results of the chi-square test 

on age of participants versus planning to remain in the teaching profession until 
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retirement age, χ2
=7.171; df=2; P=0.002, alpha was significant at P<0.005. Since P 

(0.002) was less than α (0.005), these results indicate that planning to remain in the 

teaching profession until retirement age did vary according to age of participants. 

According to the results, participants who are more likely to remain in the teaching 

profession until retirement age were those aged between 30 and 34 years old. The results 

are shown in table D2 in appendix D.  

 

Major Factors which Influence Pre-service Trainee Teachers not to Pursue a 

Teaching Career  

The third and final question of this study investigated the major factors that influenced 

pre-service trainee teachers not to pursue a teaching career after graduation from the 

University of Zambia. Pre-service trainee teachers’ responses to open-ended questions 

were analyzed to determine the factors that could influence them not to pursue teaching 

as a career after graduating. Common themes were identified from the statements given 

by the participants. The factors were also identified from the closed-ended statements that 

the participants responded to. In this part, therefore, both qualitative and quantitative data 

are presented simultaneously to make the presentation easy to follow.  

 

When pre-service trainee teachers were asked to indicate some of the major factors that 

influenced them not to pursue a teaching after graduating, a number of them cited low 

pay and poor working condition of teachers in Zambia as one major factor that influenced 

their decisions not to pursue a teaching career after graduating. Many of the participants 

viewed teachers’ salaries to be low. Some participants expressed the view that a salary of 



51 

 

teacher was too low that it would be difficult for them to support their families on such a 

salary. They indicated that they would rather pursue a higher paying job which would 

enable them to properly support their families. Some participants remarked: 

I do not want to be a teacher because teacher’ salaries are low and their 

conditions of service are very poor. Teaching is too much work for the money 

teachers get. I need a job which will enable me to support my family.  

 

The participants’ free responses collaborated with the closed-ended statement on poor 

pay. About 31.8% disagreed and 37.9 strongly disagreed with the positive statement 

which said that “I think teachers’ salaries are good”. The percentages indicated that a 

total percentage of 69.7 participants did not think that teachers’ salaries were good 

enough. Additionally, 37.1% and 56% of the participants strongly agreed and agreed 

respectively with the following negative statement: “I would not like to be a teacher 

because teachers are not well paid”. Again, a combination of the two indicated that 

about 93.1% of the participants agreed that poor pay of teachers would influence their 

decisions not to pursue a teaching career when they graduate. Additionally, Participants 

were also of the view that there were no incentives in the teaching profession such as 

health insurance and loans. Still other participants stated that the current rural hardship 

allowances for teachers were not good enough to attract them into the teaching profession 

 

Teachers’ low social status was also cited as another major factor that influenced pre-

service trainee teachers not to pursue a teaching career. Most of the participants felt that 

teachers were not valued and respected in society. They stated that they would not want 

to join a profession where they would not be respected.  One participant remarked “I 
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want to do something other than teaching because I do not want to be looked down 

upon”. Regarding the teachers’ social status, 42.8% strongly agreed and 29.5% agreed 

with the statement which read that “teachers have low social status”. In the same vein, 

48.5% disagreed and 21.2% strongly disagreed with the statement that “teachers are 

valued and respected by others”. The majority (69.7%) of the participants in the study, 

therefore, thought that teachers received no respect in society and this was a factor that 

could influence them not to pursue teaching as a career when they graduate from the 

University of Zambia. 

 

The other factor which was mentioned was the negative attitude some university lecturers 

and fellow students had towards the teaching profession. Some participants were of the 

view that students in the School of Education did not command the same respect that 

students from other schools commanded. A number of them stated that their fellow 

students, especially those students from other schools, and some lecturers in the School 

of Education viewed students in the teacher education programmes as less intelligent. 

Other participants associated the teaching profession with people who are advanced in 

age. “I don’t want to join the teaching profession because teaching is regarded as a job 

for mature people at the University of Zambia by many students” stated a participant. 

Another one remarked:  

I am ashamed to tell people that I am in the School of Education because students 

in the School of Education are not respected as teaching is regarded as a job for 

less intelligent people. 
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The views that the participants expressed above were consistent with their responses to 

the statement which said that “I wish I was not doing a teacher education programme”. 

About 30.3% strongly agreed and 38.3% agreed with the statement above. Therefore, a 

total percentage of 68.6% participants were not happy that they were in the teacher 

education programmes. 

 

Another factor which made pre-service trainee teachers not to consider a teaching career 

was the lack of attractive career pathways in the teaching profession. Participants felt that 

it was not easy for a teacher to be promoted in the education system. Some participants 

indicated that one needs to work for a number of years before they could become senior 

teachers or head teachers. 

 

Nature of the teaching job was yet another factor which influenced pre-service trainee 

teachers not to pursue a teaching career after completing their teacher education 

programmes. Some pre-service trainee teachers viewed teaching as a boring job. 

Teaching was seen to be a monotonous job which does not require a person to use much 

of his or her mental capacities. Additionally, a teaching job was seen to be less 

challenging and less practical by some participants. On the other hand, other participants 

were for the opinion that a teaching job was more challenging. “I am not a good public 

speaker and I have no patience for slow learner so I don’t think teaching is for me” stated 

one participant. Still others felt that a teaching job is demanding since teachers have to 

read and prepare for lessons most of the times. 
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CHAPTER FIVE 

DISCUSSION OF FINDINGS 

Introduction 

Chapter five discusses the findings according to the objectives of this study. The purpose 

of this study was to investigate the attitudes of University of Zambia pre-service trainee 

teachers towards teaching as a career. Its objectives were: (i) to investigate the attitudes 

of University of Zambia pre-service trainee teacher towards teaching as a career; (ii) to 

establish whether there was a relationship between University of Zambia pre-service 

trainee teachers’ attitudes towards teaching as a career on one hand, and gender, age, and 

programme of study, on the other hand and (ii) to find out the major factors that 

influenced the decisions of University of Zambia pre-service trainee teachers not to 

pursue a teaching career.  

 

Pre-service Trainee Teachers’ Attitudes towards Teaching as a Career 

The results of the present study showed that, in general, final year pre-service trainee 

teachers who enrolled in BA Ed, B Ed (SP) and BSc Ed programmes at the University of 

Zambia in the 2010 academic year had a negative attitude towards teaching as a career. 

The participants scored a total mean score of 65.04 on the Attitude Scale towards 

Teaching as a Career. According to the statistical analysis, a score below a total mean of 

70 on the Attitude Scale towards Teaching as a Career suggested a negative attitude 

towards teaching as a career while a score above 70 suggested a positive attitude. The 

findings of this study support findings from previous studies that have reported that most 

pre-service trainee teachers in Africa have a negative attitude towards teaching as a 

career. For instance, Luangala (2008) reported that Education students at the University 
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of Zambia had a negative attitude towards teaching as a career. He noted that most 

students in his study did not wish to be teachers even though they were doing teacher 

education programmes. Nwagwu (1998) also observed that 80% of the student teachers in 

Nigeria had no intentions of making teaching a life career. 

 

Results of this study revealed that the majority (76.1%) of pre-service trainee teachers 

indicated that teacher education programme was not their first programme of choice. 

Additionally, 38.3% and 23.5% strongly agreed and agreed respectively with the 

statement that ‘I wish I was not doing a teacher education programme’.  An inference 

from these findings is that very few pre-service trainee teachers at the University of 

Zambia are doing a programme they wanted to do from the start. Most of the pre-service 

trainee teachers may have entered the teacher education programmes because they were 

unable to gain entrance into their first programmes of choice (see table 2). These results 

support Dibapile’s (2005) observation that most people in Africa and Botswana, in 

particular, chose the teaching profession as a second or third choice.  

 

Although the teacher education programme was not the first programme of choice for 

most of the participants, the findings of this study revealed that about 84.8% were 

enjoying the teacher education programme and a large percentage (71.76%) of the pre-

service trainee teachers would recommend a teaching career to a close relative. On the 

other hand, about 53.4% disagreed and 9.8% strongly disagreed with the statement which 

said that ‘I would encourage my children to be teachers’. By indicating that they would 

recommend a teaching career to a close relative, pre-service trainee teachers simply 
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showed that they recognized the need for teachers in the country. How participants 

responded about encouraging their children to become teachers may reflect their true 

feelings about the teaching profession. It showed, in some way, that pre-service teachers 

had attached a less value to the teaching profession and that was probably why they 

would not want their children to be teachers. 

 

Even though pre-service trainee teachers who participated in this study were initially 

being trained to become high school teachers after graduating from the teacher education 

programmes, about 53.4% indicated that they had no plans of joining the teaching 

profession after graduating. Furthermore, a large percentage (57%) of pre-service trainee 

teachers who were interested in joining the teaching profession after graduating pointed 

out that they were not planning to remain in the teaching profession until retirement age. 

In line with the findings of this study, Aduwa and Raymond (2005) also found out that 

69% of the students teachers in one Nigerian University would not go into the teaching 

profession after graduating from the teacher education programme. The fact that teacher 

education programme was not the first programme of choice for most of the participants 

in the study may possibly explain why many pre-service trainee teachers in the present 

study might not want to join the teaching profession after graduating. Most of the 

participants might not want to join the teaching profession because they were pursuing a 

programme which they picked as a second or third choice. It is equally possible that some 

pre-service trainee teachers might join the teaching profession but leave it after a few 

years of teaching for careers that they had wanted to pursue initially.  
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There could be many other reasons why some University of Zambia pre-service teachers 

may not hold positive attitudes towards the teaching career. The low pay that teachers get 

in Zambia may possibly explain why pre-service trainee teachers in the present study had 

a negative attitude towards teaching as a career. A number of participants were not 

satisfied with teachers’ salaries in the country. According to the findings of the study, 

About 93.1% of the participants agreed with the statement which said that “I would not 

like to be a teacher because teachers are not well paid”. Participants’ responses to this 

statements concerning teachers’ salaries was a clear indication that teachers’ salaries had 

an influence on their attitudes towards teaching as a career. Most researchers who have 

undertaken empirical studies on attitudes towards teaching as a career have noted that 

teachers’ low salaries and poor condition of service in most countries have an effect on 

the attitudes of pre-service teachers’ attitudes towards teaching as a career. Nwagwu 

(1981), for instance, reported that after conditions of service for teachers were improved 

in Nigeria, students’ interest the teaching profession increased. In Zambia, like in many 

other African countries, teachers suffer from poor living and working conditions. Despite 

some improvement in pay in recent years, teachers’ salaries are still not in harmony with 

the changing economic circumstances and teachers are still ranked among the poor (MoE, 

1996). Teachers’ salaries in Zambia are simply unable to meet their basic household 

needs. With the poor conditions of service in the teaching profession, it is not surprising 

that even though the teaching job offers high job security, most of the young people 

would rather find other jobs than seek a teaching career.  
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Another possible explanation for the negative attitude of pre-service trainee teachers 

towards teaching as a career could be due to the low status of the teaching profession in 

the country. Teachers’ status in Zambia has declined over the years. The low social status 

of teachers in the country may be attributed to unfavourable government policies that 

have attracted less academically talented individuals into the teaching profession.  

 

The negative attitude towards teaching as a career shown by final year pre-service trainee 

teachers at the University of Zambia could explain why there is still a high wastage of 

university graduate teachers in the country despite a good number of pre-service teachers 

graduating from university. As revealed in this study, a number of participants had no 

plans of joining the teaching profession after graduation. Although they have trained as 

teachers, this group of students may never enter the teaching profession. Ulvik et al. 

(2009) are for the opinion that attitudes of trainee teachers towards teaching as a career 

have a bearing on whether these individuals become classroom teachers or not. With the 

constraints being faced in terms of limited space and funding in the teacher education 

institutions it would be ideal if all those who graduate from the teachers education 

programmes joined the teaching profession in order for Zambia to increase its teaching 

force and improve the quality of education. Regrettably, the results of this study have 

shown that the completion of a teaching course does not always guarantee that graduate 

teachers will enter the teaching profession.  

 

Another interpretation of the results obtained in this is that, even though a large 

percentage (53.4%) of the participants stated that they had no plans of joining the 
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teaching profession after graduating, some of them may probably enter the teaching 

profession due to the current stagnant nature of the job market. Luangala (2008) noted 

that some pre-service teachers would enter the teaching profession for lack of anything 

else to do. These are the people who see the teaching profession as a stepping stone to 

better jobs. However, when those pre-service teachers enter the teaching profession they 

would probably not perform well in the classroom. Since they would be doing a job they 

did not desire at first, they may be less committed to their job. Their negative attitudes 

towards the teaching career might affect their morale and stability in the profession. 

According to Murnane et. al. (1991), teachers who have a negative attitude towards the 

teaching profession are more likely to leave the profession in their early years due to the 

high incidence of job dissatisfaction while those who are satisfied are more likely to stay 

in the teaching profession and develop positive attitudes in their students. Additionally, 

Pigge and Marso (1997) found that negative attitudes towards teaching among pre-

service trainee teachers accompanied teacher burnout in their in-service teaching career.  

These individuals are more likely to account for the statistics on teacher attrition thereby 

contributing to resource wastage.  

 

Relationship between Pre-service Trainee Teachers towards Teaching as a Career 

and Gender 

When pre-service trainee teachers’ attitudes towards teaching as a career were analysed 

according to gender, it was found that both males and females had a negative attitude 

towards teaching as a career. Though this was the case, male participants scored a slightly 

higher total mean score of 65.47 compared to the females who had a total mean score of 
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64.62. A chi-square test showed that the differences in attitude towards teaching as a 

career between males and females were not statistically significant. Richardson and Watt 

(2005) also found similar results when they surveyed first year pre-service trainee 

teachers in the education programme at Monash University in Australian. They reported 

no significant difference in gender. The findings of this study also support the finding 

obtained by Yaakub (1990) in his study of multivariate analysis of attitudes towards 

teaching of 210 pre-service teachers from Kuala Lumpur College.  

 

The results obtained in this study are not common. Most of the studies that have 

investigated the attitudes of student teachers towards the teaching profession in terms of 

gender have reported that many female student teachers show positive attitudes towards 

teaching as a career than most males. The reason for this is that the teaching profession is 

looked at as a feminine job in most countries. However, in Zambia, high school teaching 

is still being dominated by male teachers especially in subjects such as mathematics and 

science. As such high school teaching is not looked upon as a feminine job and therefore 

it is not surprising that males are not different from the females in their attitudes towards 

teaching as a career. The other reason why there could have been no differences in the 

attitudes towards teaching as a career between male and female pre-service trainee 

teachers in the study could be that there are improved attitudes towards the employment 

of women in Zambia today. Job opportunities for women are as open as those for men. 

To some extent, women are now able to compete with men for jobs that pay well 

(UNESCO, 2000). Since females are as ambitious as males today, this could explain why 

both genders could opt for other jobs than teaching.  
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Relationship between Pre-service Trainee Teachers’ Attitudes towards Teaching as 

a Career and Age  

Pre-service trainee teachers’ attitude towards the teaching profession in terms of age was 

investigated in this study. The results of the study revealed that there was a relationship 

between pre-service trainee teachers’ attitudes towards teaching as a career and the age of 

the participants. Participants between the ages of 30 and 34 had the highest mean score of 

70.60 while participants below the age of 30 scored below 70. Though overall pre-service 

teachers had a negative attitude towards teaching as a career, these results indicated that 

participants aged between 30 and 34 years old had a positive attitude as a group. The chi-

square test results also showed that there was a relationship between the age of the 

participants and planning to remain in the teaching profession until retirement age. Pre-

service trainee teachers aged between the 30 and 34 years were more likely to remain in 

the teaching profession than participants between the age of 20 and 29 years old. The 

findings of this study were inconsistent with Gultekin’s (2006) study were he reported 

that trainee teachers who were 22 years old and below scored high on the attitude scale 

compared to those who were above the age of 33. 

 

 Results of this study show that the age at which trainee teachers enter the teacher 

education programme may have an impact on the attitudes of pre-service teachers 

towards teaching as a career. As indicated, those who were much older had a positive 

attitude towards teaching as a career. At their age, they may have diverted from other 

programmes or jobs to join the teacher education programme. Unlike some of the 

participants who probably come straight from high school and were still exploring the 
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work field, this group could have already developed interest in teaching and could have 

settled for a teaching job.  

 

Relationship between Pre-service Trainee Teachers towards Teaching as a Career 

and Programme of Study 

When pre-service teachers’ attitudes towards teaching as a career were investigated in 

terms of programme of study, the results revealed that all the participants had a negative 

attitude towards teaching as a career. Pre-service teachers from B Ed (SP) with Special 

Education had the lowest mean score of 61.68; followed by students from BSc Ed 

programmes that scored 65.46. Students from BA Ed programme had the highest mean 

score of 66.14. While these differences may not affect the overall number of trainee 

teachers entering the teaching profession, it can lead to a shortage of teachers in 

particular subject areas. According to the results of the current study, the negative attitude 

exhibited mostly by those in special education could signal that most of the students from 

this programme may not want to take up teaching as a career compared those in arts.  In 

the current study, participants in special education may have a more negative attitude 

towards teaching as a career probably due to the complexity of the children they have to 

handle when they join the teaching profession. Many may have felt that the job is 

challenging and may not want to join the teaching profession. The other reason could be 

that those doing special education may feel that it would be easy for them to join other 

organizations where they could earn more money especially that a degree in specially 

education is relatively new in the country. Stokes (2005) indicated that the level of 
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alternative employment opportunities does impact on the likelihood of students joining 

the teaching profession.  

 

Differences in attitude towards teaching profession in terms of programme of study may 

explain why there is a shortage of teachers in certain subject areas. Vacancies in areas 

with greater non teaching employment options may be more difficult to fill compared 

with those with fewer non-teaching employment options.  If this happens, the country 

will continue to face shortages of teachers in special education.  

 

The Major Factors that Influence some Pre-service Trainee Teachers not to Pursue 

Teaching as a Career upon Graduating 

In the study, there were several factors identified by participants which influenced their 

decisions not to pursue a career in teaching. The level of pay and poor working 

conditions of teachers in Zambia was a recurring issue for the participants. The 

overwhelming consensus from the pre-service trainee teachers in the study was that 

teachers are seriously underpaid and that more than anything else, this factor discouraged 

most of them from pursuing a teaching career. Pre-service trainee teachers complained 

about lack of incentives in the teaching profession such loans. They cited the depressing 

environment under which teachers work, lack of accommodation and low rural hardship 

allowances as significant factors which influenced them not to pursue a teaching career. 

These findings are consistent with those of Okoro (1998); Onyishi (1999); Riki (1999) 

which showed that Nigerian teachers decided to leave the teaching profession because the 
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conditions of service were poor and that they work in an un-conducive school 

environment. 

 

Like in Nigeria and many other developing countries, teachers are working in depressing 

conditions in Zambia. Over the past twenty years, teachers’ salary levels in Zambia have 

declined so much so that teachers are classified among the poor who are unable to afford 

most essentials of life (MoE, 1996). This situation has brought about a number of 

problems as far as recruitment and retention of teachers is concerned. It has been 

observed that the quality of education has deteriorated in the country, partly, due to the 

poor salaries of teachers. Most teachers now supplement their incomes by engaging in 

petty trading, sometimes to the neglect of their students. In some schools, they operate a 

welfare system by pooling resources together and helping each other. As a result, even 

when a number of people enter the teaching profession, some of them opt out at the 

slightest opportunity of getting more lucrative jobs.  

 

Related to the view that teaching was a lowly paying job and lacked incentives, was the 

view that teaching was a low status profession. Pre-service trainee teachers pointed out 

that how teachers are viewed by society discouraged them from pursuing a teaching 

career after graduating. These results are largely in support of previous studies done in 

other African countries. In particular, they are consistent with the results reported by 

Aduwa and Raymond (2005) where they indicated that the low status of the teaching 

profession in Nigeria may be responsible for influencing university students to study 

other subjects or courses in the university than to enroll in the teacher education 
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programme. Towse et. al. (2002) are of the opinion that teachers’ poor incomes are 

increasingly affecting the professional status of teaching in the Sub-Saharan Africa, in 

which Zambia is a part. Teaching is not perceived as a high status profession in Zambia. 

Initial teacher education programmes are relatively rated low by most students (Luangala, 

2008) and for the most part, teaching does not appear to attract top graduates.  When 

trainee teachers view teaching as low status job, it makes it difficult to attract the best 

students into the teaching profession. This in turn could inevitably affect the quality of 

teaching and learning in schools. As noted above, better working conditions through 

higher salaries can help raise the professional status of teaching to a more attractive level 

and reduce teacher attrition. 

 

The present study also revealed that the nature of the teaching job was another factor that 

influenced the decisions of University of Zambia pre-service trainee teachers not to 

pursue teaching as a career. Some pre-service trainee teachers were for the opinion that 

teaching is a boring job because it is repetitive and does not require one to use much of 

their mental capability. While some participants stated that teaching was a monotonous 

job and too easy, other participants indicated that they would finding a teaching job 

challenging. Some participants felt that they would not make good teachers because 

patience, a quality which every good teacher should posses, was not one of their own 

qualities. When Halawah (2008) investigated the factors that influenced prospective 

teachers’ attitudes towards teaching of 212 students of AJman University in United Arab 

Emirates, he also found similar results. He reported that some pre-service trainee teachers 



66 

 

in his study saw classroom management to be challenging and this discouraged them 

from joining the teaching profession. 

 

Some trainee teachers may view teaching as a challenging job because teachers are 

expected to use the best of their abilities and practices and strategies to meet the demands 

of their career that involves imparting knowledge and developing essential skills and 

attitudes in students. Besides, a teacher also has to deal with the pressure from parents. 

On the other hand, some participants may have viewed teaching as a boring job since 

high school teaching, which this group of participant are expected to join, is highly 

specialized. They may have felt that teaching the same subjects every year might be 

boring and less challenging.  

 

Lack of attractive career pathways in the teaching profession was another factor that 

discouraged pre-service trainee teachers not to pursue a teaching career after graduating. 

Participants in this study indicated that there were very few promotion prospects in the 

teaching profession compared to other professions.  Halawah (2008) also observed that 

the teaching profession offers low promotion prospects especially for beginning teachers. 

Promotion prospects in the teaching profession are usually based on qualifications and 

the number of years one has served. Pre-service trainee teachers may feel that there are 

low promotion prospects in the teaching profession because there are many teachers in 

the profession competing for few positions such as Head Teacher or District Educational 

Officer.  
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Another key factor that influenced pre-service trainee teachers not to pursue teaching as a 

career revealed in this study was the negative attitude that some university lecturers and 

fellow students showed towards the teaching profession. Some participants indicated that 

some lecturers and other students looked down on them because they were in the School 

of Education. According to this study, some pre-service trainee teachers indicated that 

some of their lecturers insinuated that teacher education programmes were for less 

intelligent people and this made some participants uncomfortable to be associated with 

the School of Education. The results of the present study support the study conducted by 

Grambs (1967) where he reported that most student teachers, in the study, felt that being 

in the teacher education programme identified them with an area at the bottom of the 

profession heap. 

 

The opinions of some trainee teachers in this study may not be mere speculations. It is a 

fact that the School of Education at University usually has low admission cut off points 

compared to the other schools at the university. Actually, most pre-service trainee 

teachers in the study indicated that they joined the teacher education programme after 

they were rejected in other schools. Afe (2000) also noted that university administrators 

believe that those who are not good enough for specialized studies should be headed into 

the field of teaching. Administrators promote this idea by admitting students with low 

points to the teacher education programmes while bright students are admitted in fields 

such as engineering and economics. Many pre-service trainee teachers might shun the 

teaching profession because they might not want to be associated with a group of people, 

whom their peers and lecturers, see as less intelligent. 
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The results clearly demonstrate that the way pre-service trainee teachers are viewed by 

their peer and lecturers have an effect on their desire to enter teaching and supposedly be 

commitment to the teaching profession. Trainee teachers who feel overwhelmed by the 

negative publicity are likely to refrain from entering teaching in the first place even 

though they have trained as teachers so that they avoid the negative label that has been 

placed on teachers.  
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CHAPTER SIX 

CONCLUSIONS AND RECOMMENDATIONS 

 

Introduction 

In this chapter, a summary of the findings of the study and conclusions drawn from 

literature and from the results are presented. Chapter six also presents the 

recommendation made based on the findings of the study and the suggested future 

research. 

 

Summary 

The first objective of this study was to investigate the attitudes of University of Zambia 

pre-service trainee teachers towards teaching as a career. The findings of the study 

indicated that, overall, pre-service trainee teachers in the teacher education programme at 

University of Zambia had a negative attitude towards teaching as a career.  A number of 

participants (53.3%) did not want to join the teaching profession when they graduate even 

though they are being trained to become high school teachers. Additionally, most of those 

students who indicated that they were planning to join the teaching profession when they 

graduate indicated further that they were not planning to remain in the teaching 

profession until retirement age. One possible explanation for the negative attitude 

exhibited by the participants was that most (76.1%) of the pre-service trainee teachers 

chose the teacher education programme as their second or third choice. The poor salaries 

of teachers and the low status of the teaching profession could be other reasons.  
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The second objective of the study investigated whether there was a relationship between 

pre-service trainee teachers’ attitudes towards teaching as a career on one hand and 

gender, age and programme of study on the other hand. The study showed that age had an 

influence on the attitudes of pre-service trainee teachers towards teaching as a career.  

However, there was no relationship that was observed between attitudes of pre-service 

teachers towards teaching and gender, and programme of study.  

 

The final objective of the study examined the factors that influenced pre-service trainee 

teachers not to pursue a teaching career after graduating from the university. According 

to the findings of the study, there were five major factors that influence the decision of 

University of Zambia pre-service trainee teachers not to pursue a teaching career after 

graduating. Low pay and poor conditions of service for teachers in the country was one of 

the major factors. Most of the participants felt that teachers in the country were seriously 

underpaid and that they work under depressing environment. Low social status of 

teachers in Zambia was yet another factor. The teaching profession is not perceived as a 

high status job and for the most part, the teaching profession does not attract top 

graduates in Zambia. The other factor which was mentioned was lack of attractive career 

pathways. Participants in the study indicated that it was not easy for teachers to be 

promoted in the education system and that there were very few positions in the teaching 

profession. The negative attitude of university lecturers and fellow students towards the 

teaching profession was also cited as one of the major factors the discouraged pre-service 

trainee teachers not to pursue the teaching profession after graduating. Another factor 

which made pre-service train teachers not to consider a teaching job was the nature of the 
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teaching job. Some pre-service trainee teachers felt that teaching was not a challenging 

job while other participant viewed teaching as a challenging job. 

 

Conclusions 

Wastage of pre-service trainee teachers from the University of Zambia is one of the major 

challenges facing the teaching profession in Zambia. The findings of this study gave 

insight to how pre-service trainee teachers at the University of Zambia viewed their 

future career choice and provided some useful baseline data for the development of an 

enhanced initial teacher preparation programme that could address some of the major 

issues that surfaced in this study.  The results of this study could partly explain why there 

is a high wastage of University of Zambia pre-service graduate teachers in the country. It 

is clear from the study that very few pre-service trainee teachers in the teacher education 

programme at the University of Zambia had wanted to do a teacher education 

programmes initially. There is a chance that most of the pre-service trainee teachers in 

this study might not seek a teaching job when they complete their studies. The findings of 

this study clearly indicate that if nothing is done to improve the teaching profession in the 

country, Zambia will continue facing the problem of wastage of high school teachers. At 

a time when the secondary education sector is expanding rapidly in the country, 

significant shortages of qualified teachers in this sector will surely affect the quality of 

education in the country.  
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Recommendations 

In view of the findings of this study, the following recommendations have been made to 

the government of Zambia, teacher educators at the University of Zambia, trainee 

teachers and teachers to improve the teaching profession in the country. 

 

Government of Zambia 

• Some of the key factors discouraging pre-service trainee teachers to join the 

teaching profession are the low salaries and the poor working conditions of 

teachers. Government needs to improve the salaries of teachers to the level where 

they will be in harmony with current economic trends in order to reduce wastage 

of high school teachers.  

• There is need for government to improve the provision of good quality housing 

with running water and electricity for teachers, especially for teachers in rural 

areas in order to attract and retain pre-service to the teaching profession. 

 

• The government should increase rural hardship allowances to at least half of basic 

pay in order to staff schools with qualified and able teachers in rural areas. 

 

Teacher Educators 

• Teacher educators should come up with strategies that would ensure to, some 

extent, that the right kind of people enters the teacher education programme. 

Teacher educators need to interview the prospective teacher trainee before they 



73 

 

can be enrolled in the teacher education programmes. Though it may not be easy 

to discover applicants who have genuine interest in the teaching profession, such 

an exercise may be able to capture candidate who are genuinely interested in the 

profession. 

 

• Teacher educators should come up with programmes that would develop positive 

attitudes towards the teaching profession in teacher trainees. For example, topics 

can be included in the teacher education programmes that try to show the 

importance of teachers in the economic development of a nation. 

 

• Teacher educators should raise the standards for entry into teacher education 

programmes. This will revamp teacher education programmes and it will improve 

the status of the teaching profession. 

 

• Teacher educators should establish outreach programmes to encourage high 

school students to consider careers as teachers.  

 

Suggestions Areas for Further Research  

• A longitudinal study that would measure the attitudes of pre-service trainee teachers 

towards teaching as a career at the entry point and at the time when these students 

reach their final year of study would be appropriate. This study would investigate 

whether pre-service trainee teachers’ attitudes towards teaching as a career changes as 

they undergo the teacher education programme. 
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• Since this study was an academic research done on a small scale, pre-service 

teachers’ attitudes towards teaching profession can comparatively be studied and 

followed up with other institutions offering teacher education programmes in the 

country in order to have comprehensive and conclusive evidence of the general 

attitudes of pre-service trainee teachers towards the teaching profession in Zambia. 

 

• There is also a need to conduct a comparative study of both pre-service teachers and 

in-service teachers’ attitudes towards teaching as a career to establish whether they 

could be differences in attitudes towards teaching as a career between those preparing 

to join the teaching profession and those already in the teaching profession. 
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APPENDICES 

APPENDIX A  

QUESTIONNAIRE FOR 4
th

 YEARS PRE-SERVICE TRAINEE TEACHERS 

Dear Respondent  

I am a student here at the University of Zambia pursuing a master’s degree programme in 

Sociology of Education and I am carrying out a research as part of the requirements for 

the completion of my programme. This questionnaire is aimed at gathering information 

on Pre-service Teachers’ Attitudes towards Teaching as a career. May you kindly take a 

few minutes and respond to the questions in this questionnaire. Be assured that the 

information you will provide will be treated with great confidentiality and your responses 

will be used specifically for academic purposes. 

 

INSTRUCTIONS 

• Give your answers either by writing in the blank spaces provided or by ticking where 

appropriate. 

• Please try as much as possible to make your answers specific. Your truthful and 

specific answers will greatly be appreciated. 
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SECTION A 

1. Sex 

1) Male   [   ] 

2) Female   [   ] 

2. Age 

  1) 20-24 years old  [   ] 

  2) 25-29 years old  [   ] 

  3) 30-34 years old   [   ] 

  4) 35-44 years old  [   ] 

  5) Above 44 years old  [   ] 

3. Programme of Study (eg. BA Ed) ………………………………………………. 

4. What is your subject major? ………………………………………………………. 

 

SECTION B 

5. Why did you choose the programme you are currently doing? 

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

6. Was the teacher education programme or course your first desired programme or    

course? 

1) Yes           [   ] 

2) No   [   ] 

7. If your answer to question 6 is no, what is the name of your first desired      

     programme or course?..............………………………………………… 
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8. Do you enjoy the teacher education programme that you are currently doing? 

1) Yes   [   ] 

2) No   [   ] 

8a.Give reasons for your answer to question 8 

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

9. If you were to be given another chance to choose programmes, would you still choose 

your current programme? 

  1) Yes   [   ] 

  2) No   [   ] 

10. Would you recommend a teaching career to a close relative? 

1) Yes   [   ] 

2) No   [   ] 

 

11. Do you plan to join the teaching profession when you complete your  

       programme? 

1) Yes   [   ] 

2) No   [   ] 

11a. Give reasons for your answer to question 11 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

12. If your answer to question 11 is yes, do you plan to remain in the teaching profession  

until retirement age? 

1) Yes   [   ] 

       2) No   [   ] 
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      12a. what are the reasons for your answer to 12? 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

Thank you very much for your cooperation 
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APPENDIX B 

 ATTITUDE SCALE TOWARDS THE TEACHING PROFESSION 

Indicate whether you strongly agree, agree, disagree or strongly disagree with the 

statements below by ticking where appropriate. 

 Item Strongly  

Agree 

Agree Disagree Strongly 

Disagree 

I like teaching     

I will enjoy teaching because it deals with 

children 

    

Teaching is a noble job     

Teaching is a profession for frustrated people     

I wish I will not be a teacher     

Teaching is a profession for poor people     

I would encourage my children to be teachers     

I think teachers’ salaries are good     

Current training programmes for teachers at 

the university are good 

    

Most university students choose teaching as 

their last resort 

    

I feel teachers’ promotion  system is adequate     

I would not like to teach because teachers are 

not well paid 

    

Teachers develop professionally     

Pre-service training programmes are 

acceptable 

    

It is difficult to deal with students     

Teachers have low social status     

Media enhances teachers’ low social status     

Teachers are satisfied with their job     

Teachers are valued and respected by others     
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I am proud of my future job as a teacher     

Number of students in the classroom is 

acceptable 

    

Many students do not respect their teachers     

Rules and regulations protect teachers     

It is difficult to deal with parents     

Parents cooperate well with teachers     

Teachers’ loads in schools are acceptable     

I wish I was not doing a teacher education 

programme 

    

Teaching is not a profession to be proud of     

I would like to do another course related to 

teaching in future 

    

 

Adapted from Askar and Erden’s (1997) “Attitude Scale towards Teaching as a 

Profession”. 
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APPENDIX C 

Chi-square Tests Results on Planning to Join the Teaching Profession after 

Graduating and Gender, Age, and Programme of Study 

 

Table C1:  Planning to Join the Teaching Profession after Graduating and Gender 

Chi-Square Tests 

 

Value df 

Asymp. Sig. (2-

sided) 

Exact Sig. (2-

sided) 

Exact Sig. 

(1-sided) 

Pearson Chi-Square .013
a
 1 .909   

Continuity Correction
b
 .000 1 1.000   

Likelihood Ratio .013 1 .909   

Fisher's Exact Test    1.000 .504 

Linear-by-Linear Association .013 1 .909   

N of Valid Cases
b
 264     

a. 0 cells (.0%) have expected count less than 5. The minimum expected count is 60.54. 

b. Computed only for a 2x2 table     

 

 

Table C2: Planning to Join the Teaching Profession After Graduating and Age 

Chi-Square Tests 

 Value df Asymp. Sig. (2-sided) 

Pearson Chi-Square .141
a
 2 .932 

Likelihood Ratio .141 2 .932 

Linear-by-Linear Association .006 1 .936 

N of Valid Cases 264   

a. 0 cells (.0%) have expected count less than 5. The minimum expected count is 6.47. 
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Table C3: Planning to Join the Teaching Profession after Graduating and 

Programme of Study 

 

Chi-Square Tests 

 

Value df 

Asymp. Sig. 

(2-sided) 

Pearson Chi-Square 5.005
a
 2 .082 

Likelihood Ratio 5.078 2 .079 

Linear-by-Linear Association .404 1 .525 

N of Valid Cases 264   

a. 0 cells (.0%) have expected count less than 5. The minimum expected count is 12.94. 
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APPENDIX D 

Chi-square Tests Results on Planning to Remain in the Teaching Profession until 

Retirement Age, and Gender, Age, and Programme of Study 

 

Table D1: Planning to remain in the Teaching Profession until Retirement Age and 

Gender 

 

Chi-Square Tests 

 

Value df 

Asymp. Sig. (2-

sided) 

Exact Sig. (2-

sided) 

Exact Sig. (1-

sided) 

Pearson Chi-Square .109
a
 1 .741   

Continuity Correction
b
 .022 1 .883   

Likelihood Ratio .109 1 .741   

Fisher's Exact Test    .855 .441 

Linear-by-Linear Association .108 1 .742   

N of Valid Cases
b
 123     

a. 0 cells (.0%) have expected count less than 5. The minimum expected count is 24.10. 

b. Computed only for a 2x2 table     

 

 

 

Table D2: Planning to remain in the Teaching Profession until Retirement Age and 

Age 

Chi-Square Tests 

 

Value df 

Asymp. Sig. 

(2-sided) 

Pearson Chi-Square 7.171
a
 2 .002 

Likelihood Ratio 7.594 2 .012 

Linear-by-Linear Association 4.395 1 .026 

N of Valid Cases 123   

a. 2 cells (33.3%) have expected count less than 5. The minimum expected count is 3.38. 
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Table D3: Planning to remain in the Teaching Profession until Retirement Age and 

programme of Study 

Chi-Square Tests 

 

Value df 

Asymp. Sig. 

(2-sided) 

Pearson Chi-Square .393
a
 2 .822 

Likelihood Ratio .397 2 .820 

Linear-by-Linear Association .322 1 .571 

N of Valid Cases 123   

a. 1 cells (16.7%) have expected count less than 5. The minimum expected count is 4.65. 

 

 


