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Abstract 

 

 

 Adult literacy is one of the great challenges in developing countries like Zambia where even 

universal education is an unattainable dream for many citizens. Worse, many of those who have 

had an opportunity to enroll for literacy classes do not attend classes regularly due to their need 

to work for their families in the agricultural fields or households. This work commitment puts 

adult literacy far out of their reach. This has led to low utilization of these services which have 

been made available to them by the Government of Zambia and its Implementing partners.  
 

 

 

 

 

 

 

 

 

 

 

This research was set out to carry out an evaluation of communication strategies used to promote 

adult literacy. This was undertaken in Chishiko Village of Chongwe district and the researcher 

was attached to Chalimbana Community Development Centre.  

 

  
 
 

Using a triangulated approach of qualitative and quantitative data collection and analysis, results 

from the study revealed  that people of Chishiko Village are aware of the literacy services in the 

area but do not use them as required. It was reviewed that one of the reasons for not using the 

facility was the long distance people have to travel to reach to Chishiko adult literacy Centre. It 

was reviewed that communication strategies used by the Community Development Department 

were door-to-door campaign as well as drama which was not active at the time of research. Yet 

another communication strategy revealed was meeting.  
 

 

 

 

 

 

 

 

 

 

 

Furthermore it was revealed that promoting adult literacy only involves community development 

officers as well as four instructors who worked as volunteers. This was found to be a challenge 

as the only method identified to be effective in terms of awareness, was door –to –door campaign 

and some areas could not be reached. Promoting Adult Literacy in Chishiko Village tends to 

leave out community input as well as opinion leaders. 
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CHAPTER ONE 

1. INTRODUCTION 

UNESCO (2005, p.21) has  defined Literacy as “the ability to identify, understand, interpret, 

create, communicate and compute, using printed and written materials associated with varying 

contexts. Literacy involves a continuum of learning in enabling individuals to achieve his or her 

goals, develop his or her knowledge and potential and participate fully in the community and 

wider society.” According to the National report by the Ministry of Education on the 

Development and State of the Art of Adult Learning and Education (2008, p.24), adult literacy is 

referred to as “the proportion of the population aged 15 years and above who can read and write 

in any language.” Adult literacy incorporates issues of functional ability in a society that is the 

propensity by an adult to use the basic acquired reading and writing knowledge to solve simple 

problems within the community.  

 

In the Zambian context, a person is considered literate when he/she does sign the name in the 

right position, read; write a letter, votes without assistance, reads a local news paper, count 

numbers, identifies denomination money (Literacy Initiative for Empowerment 2008, P.16). 

Adult literacy is not a new concept to the Zambian situation. It has been in existence since 1948 

when Doctor Laubach in collaboration with Mindolo Ecumenical Foundation introduced it on the 

Copperbelt Province (Mwanakatwe 1968, p.38). From this period, the communities have been 

slowly changing because of literacy. However, there is still a challenge on the part of the rural 

communities in accessing literacy services in their areas. According to the Zambia Demographic 

Health Survey, 1.3 million adults are considered to be illiterate in Zambia. This translates into 

33.8 percent of the adult population. Therefore, the attainment of the Millennium Development 

Goals will not be realized if the majority of adults continue to remain illiterate (UNESCO 

Institute for Statistics: www.uis.unesco.org, accessed on 4
th

 December, 2012). 

http://www.uis.unesco.org/
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Improved literacy can contribute to economic growth; reduce poverty; reduce crime; promote 

democracy; increase civic engagement; prevent HIV and AIDS and other diseases through 

information provision; enhance cultural diversity through literacy programs in minority 

languages; lead to lower birth rates as a result of increased education; and confer human benefits 

such as increased self-esteem, confidence and empowerment (Literacy Initiative for 

Empowerment 2007, p.15). However, the benefits of literacy ensue only when broader rights and 

development frameworks are in place and operating effectively. Individual benefits, for example, 

accrue only when written material is available to the newly literate person. 

 

This report is an attempt to evaluate communication strategies employed by the Ministry of 

Community Development, Mother and Child Health. The study was conducted in Chishiko 

Village of Chongwe District. The first chapter of this report will give an overview of Zambia as a 

nation, the present situation in terms of Adult Literacy and the problem statement. It also show 

the rationale and the objectives outlined. Furthermore, this report elaborates how the research 

was conducted in terms of methodology. The theoretical frame work and literature review are in 

chapter three and four respectively. The data collected during the research is analyzed in chapter 

five and discussed in chapter six. Finally, the report will conclude and give recommendations in 

chapter seven. 

 

1.1. Illiteracy in Zambia 

 

Zambia has a three-tier education system. It comprises the seven-year primary education, five-

year secondary education and post secondary education. The poor performance of the economy 

has contributed to the inability of government to meet the demand for education. Consequently, 

this has continued to exacerbate the high levels of illiteracy. According to the 2000 Census of 

Population and Housing, Zambia‟s literacy level was estimated at 55.3 %. The report further 

indicated that the problem of illiteracy continued to be more prevalent among females than 
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males. The report further indicated that about 1 in every 2 females (49.8%) was illiterate as 

compared to almost 2 in every 5 males (39%) of the same population (MOE, 2008).  

 

 

 

The high rate of illiteracy has seen the provision of adult education as a necessary option and 

important national development activity. Freire (1972, p.28) has contended that unlike in the 

formal system where learning is essentially theoretical and knowledge acquired is stored for 

future use, today adult education is one of the practical and principal tools being used, especially 

in the less developed countries, to fight against the evils of hunger, disease and poverty.  

  

1.2. Description of Chishiko Village 

The study was based in Chishiko village in Chongwe District situated on the South East of 

Lusaka. It is about 45km from the city centre and 6km from Chongwe town. The area has diverse 

cultural integration although the main cultural grouping is Soli but due to migration there are 

different groupings and it is generally becoming a multicultural setting. With a population of 

about 800 households (MOH 2011), the area has got only one centre for adult literacy education 

which also carters for neighbouring villages. This literacy centre is being run by Chalimbana 

Community Development centre under the Ministry of Community Development, Mother and 

Child Health.  Being the only centre in the entire village, literacy services are only utilized by 

those who live nearby as the distance has proven to be a challenge. 

 The area mainly depends on farming: growing crops like maize, millet and sorghum. These 

activities are annually occurring in the rain season as most of them are small scale farmers. Due 

to high poverty levels in this village, most villagers only produce what they will consume and 

there is rarely a surplus to be sold. As a result of high illiteracy levels and ignorance, there is lack 

of understanding to enforce certain values to organize themselves more efficiently especially in 

the area of farming. Some of the farmers are unable to read and write. They find it difficult to tell 

if the farming activities they are engaged in are profitable, as they do not manage to write and 

with time memory dwindles. 
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1.3. Background Information on Adult Literacy 

According to Bhola (1994, p.14), written language was developed some 5000 or 6000 years ago 

as a tool of political and religious elites. The innovation of literacy was transferred between the 

elites of different cultures more quickly than between the elite and the less powerful within one 

country, and until the middle of the 18th century, literacy rates in Europe and North America 

were never more than ten percent. With the beginning of the industrial revolution in Europe and 

North America, workers with literacy skills became a necessity, and education was finally 

provided to the masses. 

 

According to Comings, Smith and Shrestha (1995, p.12), by 1900, Sweden, Scotland, Germany, 

England, Switzerland, France, the United States and Canada had all reached literacy rates of 90 

percent. During colonial periods, education and literacy were often used as a means of binding 

the elites of the colony to the culture of the imperial power. Only a few national governments 

mounted literacy campaigns before the Second World War. In the USSR, a literacy campaign 

served the socialist ideal of educated workers. In the case of Turkey, the literacy campaign was 

part of an effort to switch from Arabic to Roman script in support of Ataturk's move to make 

Turkey a European country.  

Before World War II, most literacy programs in the Third World were funded by religious 

organizations. These organizations saw literacy as an aid in the practice of their religion, but they 

also argued that literacy was important to the development of communities in which they worked 

(Ocitti, 1973, p.29). After the Second World War, governments in newly independent Third 

World countries placed an emphasis on literacy for all of their citizens. Over the next three 

decades a number of countries, most of which had socialist governments, mounted large national 

adult literacy campaigns. 
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In Zambia, literacy work started in 1948 by Doctor Laubach in collaboration with the Mindolo 

Ecumenical foundation on the Copperbelt Province (Mwanakatwe 1968, p.38). A technical 

method of teaching literacy on the basis of “each one teaches one” in his/her own home setting 

was introduced. This form of literacy was actually a mass literacy campaign. There were no 

literacy classes or groups. Each literate volunteer taught each illiterate adult in his or her home 

setting. This led to setting up of the area development centre (ADTC) in each province, except 

on the Copperbelt which was served by the Mindolo Ecumenical Foundation. Mass literacy 

campaign was thus spread national wide. However, this method was proved to be ineffective as it 

was difficult to measure the output of the people who were made literate. The absence of proper 

organization rendered this method inapplicable.  

 

Literacy programs begun as pilot projects after Zambia got Independence. These programs were 

fist tried in Kabwe and Mansa and then later spread to the whole country. Senior literacy 

instructors and district literacy instructors were thus trained on how to run the program. This was 

followed by literacy officers who were to be stationed in sub-centres in the districts, in 1967. The 

purpose of training officers was to enable the senior literacy officers at the province level and 

district literacy officers to concentrate more on supervision of literacy work and distribution of 

instruction materials within the provinces and districts respectively. The literacy officers at sub-

centres carried out the responsibility of training the volunteer literacy instructors to know how to 

teach adults. They at the same time helped to organize literacy classes and assist with the 

formation of local literacy committees. 

 

In 1971, the pilot project on Functional Literacy Program started with the assistance of the 

United Nations (UN) experts. The functional literacy pilot project was recommended to expand 

to all parts of the country. That was in 1973. By then it was called Ministry of Rural 

Development. The expansion started with Eastern and Northern provinces, followed by North-

Western province and lastly Copperbelt and Luapula Provinces (Nelson 1974, P.129). In 1972, 

an exercise to absorb literacy staff to remain in the services was made. By January 1973, 127 
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literacy staff applied for appointment into the civil service. Since the posts created were not 

enough to take all of them, only 7 senior literacy officers, 15 district officers and 55 literacy 

officers throughout the country were appointed. The remainders were appointed later when 

vacancies became available through promotions and resignations.  

 

The exercise of absorption had some adverse effects on literacy work. Before the absorption 

exercise, the literacy officers concentrated on literacy work only. But upon absorption, they were 

supposed to carry out community development projects and literacy work. Therefore, the 

attention given to the teaching of adult literacy students was minimized. In 1982, the merging of 

two departments namely Department of Community and the Department of social welfare took 

place. This also increased the responsibilities of the social development assistants from 8 to 31 

duties. The social development assistants were retrained. However, the retraining exercise meant 

that less time would be given to the need to teach illiterates know how to read and write. 

Moreover, efforts to make the literacy work tick were made. The specific objectives of literacy 

work were described in terms of the following immediate requirements: 

 To teach and reinforce the skills of reading, writing and counting among the illiterate 

persons. 

 To assist the illiterate learn to read with understanding the message concerning good 

farming techniques, health, nutrition and information pertaining to culture and history. 

  To broaden their scope in participating fully in problem solving and decision making 

over matters affecting their well being. 

 To help them acquire skills that will enable them make full contribution to their lives and 

work of their nation through productive self reliance. 
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On 10
th

 October, 1990, the Government of the Republic of Zambia launched a National Literacy 

Campaign. This was another attempt to energize literacy work in a connected and integrated 

approach to greatly reduce illiteracy and possibly eradicate it by the year 2000 A.D (Times of 

Zambia, 11
th

 October, 1990 p.4). After the launch, the Ministry of Community Development and 

Social Services employed a lot of community development officers, District Community 

Assistants with the purpose of running the programs under the ministry effectively, literacy work 

inclusive at provincial, District and sub-centre levels respectively. 

 

In 1997, the integrated literacy program was started. This type of literacy is related to formal 

education and basic education. Integrated literacy is offered in context to other activities, which 

may either be related to what participants are growing, or  producing or in response to the 

learner‟s needs or pertaining to the situation at hand, for example, epidemic diseases or cross-

cutting issues. It should be noted that at the time of independence, it was estimated that 67% of 

Zambians, 21 years and above were illiterate. In 1970 the total number of people both male and 

female who never attended school was 1,002,202 (www.tradingeconomics.com/zambia/literacy-

rate-adult-male-percent, accessed on 23rd November 2012). In 1980, illiteracy was estimated at 

60.2%, male 49.2%; while female 59.7% (ALE 2008, p.24. Despite these efforts which have 

been made by the government, illiteracy levels are still high. The current statistics in Zambia for 

people unable to read and write between 15 years and above are 1.3 million which is 38% 

(www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent, accessed on 10
th

 

November, 2012). 

 

1.4. Present Situation  

Adult literacy services have been provided to rural communities in Zambia for a long time 

through the Ministry of Community Development, Mother and Child Health. In trying to 

improve literacy, the Zambian government through the department of Community Development 

and Ministry of Education have been training and deploying literacy officers in many parts of the 

http://www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent
http://www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent
http://www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent
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country particularly rural areas. In addition, NGOs and other line Ministries have come on board 

to promote literacy. 

 

In 2007, World Vision Zambia funded the training of literacy instructors in many parts of the 

country. These trainings were conducted by the Department of Community Development in 

respective districts. The Ministry of Education also introduced learning for school dropout pupils 

where learners are encouraged to continue learning from whatever grade they ended. Despite 

these efforts being made to eradicate illiteracy, the latter‟s levels are still high particularly in 

rural areas. The community members have challenges in accessing literacy services in rural 

areas. Even those that have started lessons end up dropping before completing.  

 

1.5. Statement of the Problem  

 

According to the 2000 Census of Population and Housing, Zambia‟s literacy level was estimated 

at 55.3 %. The results further indicated that the problem of illiteracy continued to be more 

prevalent among females than males. In fact, the research indicated that about 1 in every 2 

females (49.8%) was illiterate as compared to the almost 2 in every 5 males (39%) of the same 

population (ALE 2008, p.24).  

 

 

 

 

 

 

The Literacy rate indicated that adult male (% of males ages 15 and above) in Zambia was 

80.60% in 2009, according to a World Bank report, published in 2010. Meanwhile the literacy 

rate for adult females was standing at 60.1% (www.tradingeconomics.com/zambia/literacy-rate-

adult-male-percent, accessed on 24th November, 2012). Therefore the total adult literacy for 

both male and female as compiled by UNESCO institute for statistics in 2010 stood at 70.88%.  

 

 

As already stated, adult literacy services have been provided to rural communities in Zambia for 

a long time now through the Department of Community Development. However there has been 

low utilization of these services by the community members of Chishiko village of Chongwe 

http://www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent
http://www.tradingeconomics.com/zambia/literacy-rate-adult-male-percent
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District. It has been a challenge for community members to access information on literacy 

services in the area. This has resulted in having high levels of illiteracy in the district especially 

among women in the area. Illiteracy is recorded to be one of the obstacles which blocks women 

from monitoring the growth of their children well and ensure that nutrition status of their family 

is enhanced, as well as the well being of their family members. 

 

Furthermore illiterate farmers of this area find it difficult to tell if their farming activities are 

profitable or not as they do not record their farming expenses and inputs, and it is impossible to 

remember by heart. If the issue of illiteracy is not addressed, rural people will continue lagging 

behind and will not be able to contribute to the development of the problem. In effect it will be 

difficult for the nation to meet the Millennium Development Goals.  

 

This study investigated communication strategies employed by the Community Development 

and implementing partners to promote adult literacy in Chishiko Village. It further evaluated the 

role of the community in promoting Adult Literacy in this village. 

 

One of the impediments to National Development is the low levels of literacy, particularly adult 

literacy, since it affects a nation‟s working age; that is from 15 years and above. It is a well 

known fact that a literate nation is more likely to develop because it is more knowledgeable 

about the realities of life.  According to the National report by the Ministry of Education on the 

Development and State of the Art of Adult Learning and Education (2008, p.24), adult literacy is 

referred to as “the proportion of the population aged 15 years and above who can read and 

write.” Adult literacy incorporates issues of functional ability in a society that is the propensity 

by an adult to use the basic acquired reading and writing knowledge to solve simple problems 

within the community.  
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1.6. Rationale of the Study 

The benefits of literacy are proven to improve people‟s livelihood in various ways. For instance, 

there is ample evidence supporting the direct relationship between basic education and positive 

health indicators, manageable families, higher agricultural productivity, higher family income, 

and other social and economic indicators (UNESCO 2007, P.18). A literacy class can offer a 

venue for health and family planning education that can have a direct and immediate impact on 

women who are of child-bearing age. 

 

A country that focuses on promoting strong literacy skills widely throughout its population will 

be more successful in fostering growth and well-being than one in which the gap between high-

skills and low-skill groups is large. For example, it is observed that each additional year of 

education for men and women increases wages by between 10 to 20 percent, and farm output by 

up to 5 per cent. In contrast, a population with a low level of education has little or no capacity to 

increase productivity (UNESCO 2007, P.19). An educated person can make effective use of new 

technology, engage in entrepreneurial activity, and be responsive to market demands and 

changes. 

 

Green (2008, p.1) explains that literacy can be instrumental in people's achievement of a range of 

capabilities such as maintaining good health and living longer, learning throughout life, 

controlling reproductive behaviour, raising healthy children and educating them. Thus social 

benefits such as increased life expectancy, reduced child mortality and improved children‟s 

health may confer.  

 

It has been indicated that literacy has the same effect on health as education does and, in some 

cases, has a greater impact. For example, infant mortality was statistically significantly less 

among Nicaraguan mothers who had participated in an adult literacy campaign than it was 
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among those who had not. The reduction was greater for those made literate in the campaign 

than those made literate in primary school (Sandiford et al., 1995, p.138).  

 

The empowering potential of literacy can also translate into increased political participation and 

contribute to the quality of public policies and democracy.  When it comes to political 

participation, the relationship between education and political participation is well established 

and supported by Hannum and Buchmann (2003, p.34) who state that educated people are to 

some extent more likely to vote and voice more tolerant attitudes and democratic values than 

uneducated people. The precise nature of the relationship between education and democracy 

remains unclear but studies suggest that the more learners know about democratic institutions, 

the more likely they are to plan on voting as adults. 

 

Literacy programs also facilitate the transmission of certain values and promote transmission of 

certain values and promote transformation of other values, attitudes and behaviours through 

critical reflection. For instance in rural areas, people who find nothing wrong to use the bush to 

answer the call of nature, literacy programs will introduce hygiene topics which will open their 

minds and see the need of adopting an innovation of pit latrines. Therefore, Literacy can help 

challenge attitudes and behavioral patterns and this type of cultural transformation is central to 

the Freirean approach, which aims at developing skills of critical reflection (Freire, 1985, p.58). 

 

Literacy programs can also help preserve cultural diversity. Particular programs that make use of 

minority languages have the potential to improve people's ability to participate in their own 

culture. UNESCO (2008, p.9) has interpreted the human rights elements of literacy preserving 

cultural diversity through its four pillars of learning with regard to indigenous peoples: learning 

to be (the right to self-definition and self-identification); learning to know (the right to self-
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knowledge); learning to do (the right to self-development); and learning to live together (the 

right to self-determination. 

 

Therefore, this research was intended to enable the Department of Community Development to 

evaluate existing communication strategies they use to promote adult literacy services. This 

evaluation would help them improve on these strategies and where possible design more 

strategies which will in effect increase the use of available literacy services. Furthermore, the 

research was intended to enable the people of Chishiko village to benefit from things such as 

health education campaigns. They will not have a lot of difficulties in understanding messages 

broadcast by radio. Due to the knowledge gained, they will be able to improve markedly in their 

comprehension of these messages from HIV and AIDS education campaigns including other 

health related programs. Furthermore, farmers who have had difficulties in recording their 

farming produce will be able to do it without difficulties. They will not have difficulties in 

measuring how much fertilizer to be used as well as other instructions related to agriculture. In 

this fashion, their harvest will increase which will be beneficial to their households as well as the 

whole nation. 

 

Knowing how to read and write has been a crucial factor among women in rural areas. This has 

affected the health of their children as these mothers are not able to provide nutritious food to 

their children. This has led to malnutrition and other related illnesses. Therefore, this study 

intended to enable the department of Community Development to improve their campaign 

strategies in promoting literacy awareness among community members especially women who 

are normally disadvantaged. This would further facilitate the work of the health centre in looking 

at health matters because these women will now be able to read and write and this would enable 

them to monitor the growth of their children well and ensure that the nutrition status of their 

families is enhanced, as well as the well being of their family members. In effect there will be a 
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health nation and this will improve the productivity which will contribute to the development of 

the nation. 

 

1.7. Objectives of the Study 

The main objective of the study is to investigate on communication strategies employed by the 

Department of Community Development in promoting Adult Literacy to communities in 

Zambia. 

1.7.1. Specific Objectives 

 To identify the strategies and channels of communication within the department of 

community Development. 

 To identify the communication strategies employed by Community Development and 

other implementing partners in promoting adult literacy. 

 To determine the extent and nature of the public‟s knowledge and usage of the literacy 

services.  

 To find out what the source of information is for the community in Chishiko village in 

regard to Adult literacy. 

 To find out community participation levels in promoting adult literacy in area. 
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CHAPTER TWO 

METHODOLOGY 

2. Introduction 

This chapter discusses the methodology the researcher applied in her research. It has the main 

questions that were asked during data collection. Ways of gathering data and sampling 

procedures that were employed during the research as well the challenges or limitations that were 

encountered during data collection in Chishiko village. The study was to evaluate 

Communication Strategies used by the Department of Community Development in promoting 

Adult Literacy in the same village. 

 

 

 

 

 

 

A triangulated method of qualitative and quantitative research methods was used in this study. 

This was to ensure an adequate understanding and interpretation of the phenomenon under 

investigation, which in this case was “Communication Strategies used by the Department of 

Community Development to promote Adult Literacy in Chishiko village of Chongwe district. To 

put it clear, a triangulation method is used in order to draw on the strengths of each method so 

that where qualitative is lacking, the quantitative tops up. In effect the research is enriched for 

optimum results. 

 

 

2.1. Research Design 

Research design is considered as a "blueprint" for research, dealing with at least four problems: 

which questions to study, which data are relevant, what data to collect, and how to analyze the 

results. The best design depends on the research questions as well as the orientation of the 

researcher. A research design deals with a logical problem and not a logistical problem (Yin, 

1989, p. 29). Before a builder or architect can develop a work plan or order materials they must 

first establish the type of building required, its uses and the needs of the occupants. The work 

plan flows from this. Similarly, in social research the issues of sampling, method of data 
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collection (e.g. questionnaire, observation, and document analysis), and design of questions are 

all subsidiary to the matter of what evidence needs to be collected.  

 

Therefore, a good research needs a design or a structure before data collection or analysis can 

commence. A research design is not just a work plan. A work plan details what has to be done to 

complete the project but the work plan will flow from the project's research design. The function 

of a research design is to ensure that the evidence obtained enables to answer the initial question 

as unambiguously as possible. Obtaining relevant evidence entails specifying the type of 

evidence needed to answer the research question, to test a theory, to evaluate a program or to 

accurately describe some phenomenon.  

 

2.2. The Sample Size 

A total number of 120 respondents from Chishiko village were randomly selected to complete 

questionnaires. For qualitative surveys, in-depth interviews were carried out and these involved 

key informants, who included the extension officer from the department of Community 

Development and one volunteer from UNESCO as well as instructors for adult literacy. 120 

respondents were drawn from a total number of 800 households in this village.      

 

2.3. Sampling Procedure/ Methods 

Sampling is the process of selecting units such as people or organizations from a population of 

interest so that by studying, the sample size one may fairly generalize the results back to the 

population from which they were chosen (William M.K 2006, p.1).The random sampling method 

was used so that each subject or individual in the village was given an equal chance of being 

selected as a respondent regardless of their sex, age, political, occupation, religion, education or 

socio-economic status. 
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2.4. Research Questions 

The following were the main questions asked during the research: 

1. What are the communication strategies used by the department of Community 

Development and its implementing partners? 

2. Which communication strategies and channels are used by the department of Community 

services to disseminate information on adult literacy to other organizations in the area? 

3. What communication strategies does the Community Development use to disseminate 

information on adult literacy to the Community of Chishiko? 

4. What is the community knowledge and usage of literacy services available in the 

community? 

5. What role does the community play in promoting adult literacy? 

6. Which effective communication strategies can assist to disseminate information about 

literacy effectively to community members? 

 

2.5. Method Used to Collect Data 

To ensure that as much data as possible was collected in the research, the researcher used both 

quantitative and qualitative survey. Due to the triangulation method applied the following 

approaches were undertaken. 

- Quantitative survey 

- Focus group discussions 

- In-depth interviews 

- Field visits 

 

2.5.1. Quantitative Survey 

The study   tested the set of predetermined hypotheses by attempting to explore the usefulness of 

the principles of development communication through the use of current practices of quantitative 

data collection. This was done in order to provide unbiased and representative information. 
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Therefore, the study used probability sampling to select a sample of 120 individuals.  According 

to Russell Bernard (1994, p.73), “Probability samples are representative of larger populations, 

and they increase external validity in any study”. 

 

 

 

 

 

 

The self-administered questionnaires were designed to solicit responses ranging from 

communication strategies used by the department of Community Development to disseminate 

information on adult education in Chishiko, the community knowledge and usage of literacy 

services available in the community as to find out the effective communication strategies which 

can assist to disseminate information about literacy effectively to community members. 

 

 

 

 

 

 

 

 

This method was used because it involved personal contact with respondents, chance was given 

to express views in their own words, and some answers were ticked or filled in. Open and closed 

ended questions were used in the questionnaire. All questionnaires carried the same questions. It 

became necessary, in several cases, to interpret the questions into Nyanja as many respondents 

were not literate and did not know English.  

 

 

2.5.2. Focus Group Discussion 

A focus group is a small group of six to ten people led through an open discussion by a skilled 

moderator who introduces topics and helps the group to participate in a lively and natural 

discussion amongst them. The focus group moderator nurtures disclosure in an open and 

spontaneous format. The moderator‟s goal is to generate a maximum number of different ideas 

and opinions from as many different people in the time allotted. 

 

The strength of FGD lies in allowing the participants to agree or disagree with one another so 

that it provides an insight into how a group thinks about an issue, about the range of opinions and 

ideas, and the inconsistencies and variations that exist in a particular community in terms of 

beliefs and their experiences and practices. 
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Two FGD were held at Chishiko Adult Literacy centre and they focused on the awareness and 

use of literacy services in the area as well as communication strategies employed by the 

Community Development Department in the awareness. Each discussion comprised of ten 

leading women in literacy class. These discussions helped to provide information to the 

community on knowledge about literacy services available in the area. The researcher acted as a 

facilitator to ensure that the participants were on track in terms of giving relevant points related 

to the topical issue. An audio tape recorder was used to record the discussion. 

 

 

Figure 1: FGD participants with the researcher 

Source: picture taken by the researcher 

 

 

Discussions were very useful because respondents were able to give their views in details. 

Effectively, the researcher was able to get more information. This method gave more information 

which could not be obtained using questionnaires. 

 

2.5.3. In - depth Interviews  

This is a method of qualitative research in which the researcher asks open-ended questions orally 

and records the respondent‟s answers. Interviewing is typically done face-to-face, but can also be 

done via telephone. The interviewer must be fully familiar with the subject, potential questions, 

http://sociology.about.com/od/Research/a/Overview-Of-Qualitative-Research-Methods.htm


19 

 

and plan so that things proceed smoothly and naturally. Ideally, the respondent does most of the 

talking while the interviewer listens, takes notes, and guides the conversation in the direction it 

needs to go. It is the respondent‟s answers to the initial questions that should shape the 

subsequent questions. The interviewer needs to be able to listen, think, and talk almost 

simultaneously. 

 

This method was used during the research. Semi structured in-depth interviews were conducted 

with selected community members, instructors, staff from the Community Development and 

Social Services Office. The advantage of this method is that it enabled the researcher to view the 

situation without artificiality that sometimes accompanies experiments. These methods also 

provided the possibility of deeper understanding of the phenomenon by finding out more 

information than expected. Furthermore, the researcher was privileged to interview a volunteer 

from Korea who had been working hard to revive adult literacy in Chishiko village since 2010. 

 

Adult literacy instructors were also interviewed. Additionally, some residents of Chishiko village 

were also interviewed so as to acquire an understanding of their views in relation to Adult 

Literacy Services available in the area and ways being used by the Community Development in 

the awareness of Adult Literacy. 

 

2.5.4. Field Visits  

Field visit is the study of people in their natural settings, or on site. It is also the study of people 

by directly interacting with them. This helps a researcher to gain an understanding of various 

communities or subcultures and make theoretical statements about the perspectives of those who 

live there (www.ablongman.com/helpingprofessions/sw/.../swr_fieldresearch.pp, accessed on 

14th January, 2013). 

 

http://www.ablongman.com/helpingprofessions/sw/.../swr_fieldresearch.pp
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A good number of field visits were conducted. This enabled a researcher to observe and learn a 

number of things from community members. Furthermore visiting Adult Literacy class accorded 

a researcher an opportunity to mingle with learners and also find out how literacy programs were 

conducted, the communication strategies which the teachers were using, what sort of learners 

have been enrolled as well as the challenges faced in accessing the information literacy services. 

 

Figure 2: Literacy learners with the researcher 

Source: picture taken by the researcher while in the field 

 

2.6. Ethical Consideration 

There are three primary ethical principles that are traditionally cited when discussing ethical 

concerns in human subjects‟ research (Belmont Report on Protection of Human Subjects of 

Biomedical and Behavioral Research in 1979).  

 

The first ethical principle cited by the Belmont Report is autonomy, which refers to the 

obligation on the part of the investigator to respect each participant as a person capable of 

making an informed decision regarding participation in the research study. The researcher must 

ensure that the participant has received a full disclosure of the nature of the study, the risks, 

benefits and alternatives, with an extended opportunity to ask questions. The principle of 

autonomy finds expression in the informed consent document.  

 

http://ohsr.od.nih.gov/guidelines/belmont.html
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The second ethical principle is beneficence, which refers to the obligation on the part of the 

investigator to attempt to maximize benefits for the individual participant and/or society, while 

minimizing risk of harm to the individual. An honest and thorough risk/benefit calculation must 

be performed.  

 

The third ethical principle invoked in research with human subjects is justice, which demands 

equitable selection of participants, meaning avoiding participant populations that may be unfairly 

coerced into participating, such as prisoners and institutionalized children. The principle of 

justice also requires equality in distribution of benefits and burdens among the population 

group(s) likely to benefit from the research.  

 

The Belmont Report goes on to explain that for an informed consent to be ethically valid, the 

following components must be present:  

Disclosure: The potential participant must be informed as fully as possible of the nature and 

purpose of the research, the procedures to be used, and the expected benefits to the participant 

and/or society, the potential of reasonably foreseeable risks, stresses, and discomforts, and 

alternatives to participating in the research. There should also be a statement that describes 

procedures in place to ensure the confidentiality or anonymity of the participant. The informed 

consent document must also disclose what compensation and medical treatment are available in 

the case of a research-related injury. The document should make it clear whom to contact with 

questions about the research study, research subjects' rights, and in case of injury.  

Understanding: The participant must understand what has been explained and must be given the 

opportunity to ask questions and have them answered by one of the investigators. The informed 

consent document must be written in lay language, avoiding any technical jargon.  

http://ohsr.od.nih.gov/guidelines/belmont.html
http://depts.washington.edu/bioethx/topics/infc.html
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Voluntariness: The participant's consent to participate in the research must be voluntary, free of 

any coercion or promises of benefits unlikely to result from participation.  

Competence: The participant must be competent to give consent. If the participant is not 

competent due to mental status, disease, or emergency, a designated surrogate may provide 

consent if it is in the participant's best interest to participate. In certain emergency cases, consent 

may be waived due to lack of a competent participant and a surrogate.  

Consent: The potential human subject must authorize his/her participation in the research study, 

preferably in writing, although at times an oral consent or assent may be more appropriate.  

Therefore, not only did the researcher seek the consent, she also informed the participants that 

the exercise was voluntary. Regardless of the fact that research was intrusive and caused no harm 

to the respondent, informed consent was required. Throughout the study, privacy of individuals 

involved was respected. Many of the respondents were adults whom at times could feel 

uncomfortable to be identified as potential respondents; in this case the researcher assured them 

that information obtained was highly confidential. 

 

2.7. Limitations of the Study 

It is important to note that there were some limitations in the process of gathering data for the 

research. Some of the challenges that a researcher encountered were lack of willingness to 

respond to the questions. Low turn- out of some participants in focus group discussion lead to 

postponing discussions, in effect, data gathering was delayed. A good number of respondents to 

the questionnaires were unable to read and understand English. In such circumstances the data 

collector was obliged to translate questions into a locally used language to enable the respondent 

understand and respond appropriately. Sometimes these translations did not say exactly what 

originally was meant in English. 
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Inadequate financial resources rendered the carrying out of the study challenging. For example, 

the high cost of transport inevitably made it expensive to move from place to place when 

distributing questionnaires, meeting interviewees for interviews and gathering other primary and 

secondary material relevant for the study.  
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CHAPTER THREE 

CONCEPTUAL AND THEORETICAL FRAMEWORK 

3. Introduction 

This chapter looks at the main concepts and theories used in the study of Communication 

Strategies used by the Department of Community Development to promote Adult Literacy in 

Chishiko Village. The main concepts are Literacy, Adult Literacy, Communication and 

Development. The main theory that was used is the Diffusion theory by Rogers. This theory will 

be complemented by another minor theory called the Multi step Flow theory. Furthermore, the 

chapter explains the importance and the impact of these theories to the research. 

 

3.1. Literacy 

 Literacy is defined as the ability to read and write. It is a concept claimed by a range of different 

theoretical fields. In Freire‟s words “one must make it possible for them to achieve critical 

consciousness so that they can teach themselves to read and write” (Freire 1970, p, 56). Richard 

(1994, p.18) states that through literacy, people become aware of the wrong that needs to be 

corrected in their society and are equipped with tools to get rid of these wrongs. Literacy aims at 

empowering the voiceless with the knowledge to know what they need and how to get what they 

need without being influenced or taken advantage of.  

 

3.1.2. Adult Literacy 

 

 According to the National Report by  the Ministry of Education on the Development and State 

of the Art of Adult Learning and Education (2008, p.24), adult literacy is referred to as “the 

proportion of the population aged 15 years and above who can read and write.” Adult literacy 

incorporates issues of functional ability in a society that is the propensity by an adult to use the 

basic acquired reading and writing knowledge to solve simple problems within the community. 

Being the main focus of this study, it will be important to investigate how adult literacy is being 
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promoted by the Department of Community Development .It also helps to find out how if any, 

adult literacy services are being utilized by Chishiko villagers.   

 

3.2. Communication  

Many definitions have been made regarding the term communication. These attempts by various 

scholars to give a definition of the term have landed in a predicament because there is no single 

approach to the study of communication (Madondo, 2002 p.36). Some scholars have defined 

communication as a symbolic social process, which occurs when one has an idea in response to 

something he/she has seen or heard (Wimmer and Dominic, 1997 p. 134). Berelson (1996, p 34) 

says that communication is the transmission of information, ideas and emotions shill by use of 

symbols like words, pictures and graphs. McQuail (1994 p.492) writes “The term 

communication has many meanings and definitions but the central idea is of a process of 

increased commonality or sharing between participants on the basis of sending and receiving 

messages.” 

 

Lievrouw (1993, p.6) states that communication is the process of sharing ideas, information and 

messages with others in a particular time and space – communication includes writing and 

talking, as well as non verbal communication (such as facial expression, body language, or 

gestures), visual communication (the use of images or pictures such as painting, photos, video, or 

film), and electronic communication (telephone calls, electronic mail, cable television, radio, or 

satellite broadcasts). 

 

Furthermore, Rogers (2003, p.5) defines communication as a process in which participants create 

and share information with one another in order to reach a mutual understanding. This definition 

implies that communication is a process of convergence (or divergence) as two or more 

individuals exchange information in order to move towards each other (or apart) in the meanings 

that they give to certain events. Communication is viewed as a two-way process of convergence, 
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rather than one way linear act in which one individual seeks to transfer a message to another in 

order to achieve certain effects (Rogers, 2003 p.6).  

 

In the context of this study, communication is being used in the sense that the study is focusing 

on which communication strategies are being employed in promoting adult literacy. Meaning 

that through this process of sending and receiving messages, adult literacy was promoted as it 

will be elaborated further in chapter six of this study. 

 

3.2.1. Types of Communication 

There are several types of communication. In general, the most notable communication contexts 

include: 

Interpersonal Communication  

This is the communication between two individuals or a group for example face to face 

interaction or can be mediated through the telephone or internet. In this type of communication 

feedback is immediate (Rogers, 2003 p.18). Interpersonal communication has further been 

defined in numerous ways by other communication scholars to describe participants who are 

dependent upon one another and have a shared history. In this type of communication, the 

channels, the conceptualization of media involve the carrying of messages (Stone et al., 1999, 

P.54). 

 

An important aspect of interpersonal communication is the context in which it occurs. Context 

refers to the conditions that precede or surround the communication. It consists of present or past 

events from which the meaning of the message is derived, though it may also, in the case of 

written communication or discourse analysis, depend upon the statements preceding and 

following whatever has been written. The immediate surroundings may also have a bearing on 

the perceived meaning of words. Ultimately, the context includes the entire world, but usually 
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refers to salient factors such as the physical milieu (location and environment), situational milieu 

(classroom, military conflict), cultural and linguistic backgrounds. 

 

These factors intervene in complex ways to determine the nature of communication that may 

occur between or among individuals. In the context of this study, interpersonal communication is 

important because of the functions its serves. Whenever an individual engages in communication 

with another person, he or she seeks to gain information about them and would be able to share 

information about adult literacy.  

Mass communication  

This is the sending of messages from the source or originator to an audience which is large, 

heterogeneous and unorganized through a medium which could either be electronic or print. The 

former refers to Television, Radio and internet while the latter points to the Newspapers, Books 

and Magazines (Rogers 2003, p.8). In this mode, feedback is usually delayed. Hartley (2002, p. 

138) further defines it as the practice and product of providing leisure entertainment and 

information to an unknown audience by means of corporately financed, industrially produced, 

state-regulated, high tech, privately consumed commodities in the print, screen, audio and 

broadcast media, usually understood as newspapers, magazines, cinema, television, radio and 

advertising; sometimes including book publishing (especially popular fiction) and music (the pop 

industry). The application of this term in this study was to find out if at any point the Community 

Development Department promotes using media channels. The results of this application are 

more elaborated in chapter six. 

Group Communication  

Poole and Roth (1989, p.9) define group communication as that which occurs in groups. These 

may range between three to twelve and increasing to twenty individuals in certain instances. 

There is no established standard as to the exact number that should constitute a group for 
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purposes of communication. Group communication generally takes place in a context that mixes 

interpersonal communication interactions with social clustering. It is important to mention that in 

village set up like Chishiko Village one effective way to reach to villages is through meetings. 

During the focus group discussions this type of communication was also applied. Therefore, this 

type of communication was applied in promoting adult literacy through meetings as it will be 

seen during the discussion of findings. 

 

 Organizational communication  

This is communication within an organization or between organizations (Gergen, Kenneth and 

Tojo, 1996, pp.803-813). The study investigated what and how members of Community 

Development share information concerning adult literacy. 

 

 

 

 

Intercultural communication 

This is the type of communication that occurs between people sharing information and human 

experiences from different cultural backgrounds (Stone et al., 1999, p.7). Such communication 

may take several forms. Messages may be verbal (that is, expressed in words), or they may not 

involve words at all but consist of gestures, facial expressions, and certain postures ("body 

language"). Nonverbal messages may even stem from silence (Arvid 1976, p.142). This type of 

communication was used in Chishiko Village knowing that the area comprises of more than one 

ethnic group. Hence when administering questionnaires and mingling with residents, a research 

was ethical in the way she handled respondents since there were deferent ethnic groups with 

different beliefs. 

 

3.3. Importance of Communication 

According to Infant at el., (1997, p. 23), it is important to communicate because it helps to create 

cooperation and interaction with one another, acquire information and entertain ourselves. He 

adds that communication is important because without it development would not be possible. 

http://en.wikipedia.org/wiki/Words
http://en.wikipedia.org/wiki/Nonverbal
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Even to be aware that development has occurred; one should be able to communicate within self 

(intra personal) and with others.  

 

3.4. Development 

This concept has been defined differently by various scholars. Todaro and Smith (2006, p.49)  

state that “development has traditionally meant the capacity of a national economy, whose initial 

economic condition has been more or less static for a long time, to generate and sustain an 

annual increase in its Gross National Product (GNP) at rates of perhaps 5% to 7% or more”. 

Adherents of this view associated development with a higher material standard of living, full 

employment, improved health standards and the spread of education accompanied by a 

heightened level of self-esteem.  

 

Development is a social condition within a nation in which the authentic needs of its population 

are satisfied by the nation and sustainable use of natural resources and system. This utilization of 

natural resources is based on a technology which respects the cultural features of the population 

of a given country.  The basic mechanism driving social change is increasing awareness leading 

to better organization. Life evolves by consciousness and consciousness in turn progresses by 

organization. When society senses new and better opportunities for progress, it accordingly 

develops new forms of organization to exploit these new openings successfully. The new forms 

of organization are better able to harness the available social energies and skills and resources to 

use the opportunities to get the intended results (Jacobs, Garry and Asokan 1999, p. 152). 

 

In economic terms, development means there are employment opportunities, satisfaction of at 

least basic needs, and achievement of a positive rate of distribution of national wealth. In a 

political sense development implies that government systems have legitimacy not only in terms 

of law, but also in terms of providing social benefits for the majority of the population 
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(www.businessdictionary.com/definition/economic-development.html, accessed on 27th 

February 2013). 

 

In the context of this study development entails that when people of Chishiko village are literate 

they will be able to take part in the identification and implementation of various projects in their 

area. This will result in the increase of availability and widening of the distribution of basic life-

sustaining goods such as food, shelter and protection.  

 

3.5. Main Theory and How It Applies to the Study 

The study used the Diffusion Theory by Rogers as a main theory and added Multi Step Flow 

theory to supplement the main theory. 

 

3.5.1. Diffusion Theory 

According to Rogers (2003, p.5), diffusion is the process by which an innovation is 

communicated through certain channels over time among the members of a social system. The 

origins of the diffusion of innovations theory are varied and span multiple innovations is a theory 

that seeks to explain how, why, and at what rate new ideas and technology spread through 

cultures. Diffusion of an innovation occurs through a five–step process. This process is a type of 

decision-making. It occurs through a series of communication channels over a period of time 

among the members of a similar social system. Ryan and Gross first indicated the identification 

of adoption as a process in 1943 (Rogers 1962, p.79). 

 

Rogers categorizes the five stages (steps) as: awareness, interest, evaluation, trial, and adoption. 

An individual might reject an innovation at any time during or after the adoption process. In later 

editions of the Diffusion of Innovations, Rogers changes the terminology of the five stages to: 

http://www.businessdictionary.com/definition/economic-development.html
http://en.wikipedia.org/wiki/Idea
http://en.wikipedia.org/wiki/Technology
http://en.wikipedia.org/wiki/Culture
http://en.wikipedia.org/wiki/Diffusion_of_innovations#CITEREFRogers1962
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knowledge, persuasion, decision, implementation, and confirmation. However the descriptions of 

the categories have remained similar throughout the editions. 

 

Definition Knowledge: In this stage the individual is first exposed to an innovation but lacks 

information about the innovation. During this stage of the process the individual has not been 

inspired to find more information about the innovation. Persuasion, in this stage, the individual is 

interested in the innovation and actively seeks information and detail about the innovation 

(Rogers 2003, p 82).  

 

 

 

 

 

 

 Decision: In this stage the individual takes the concept of the change and weighs the advantages 

and disadvantages of using the innovation and decides whether to adopt or reject the innovation. 

Due to the individualistic nature of this stage, Rogers notes that it is the most difficult stage to 

acquire empirical evidence (Rogers 2003, p 83). 

 

 

 

 

 Implementation: In this stage the individual employs the innovation to a varying degree 

depending on the situation. During this stage the individual determines the usefulness of the 

innovation and may search for further information about it (Rogers 2003, p.83). 

 

 

 

Confirmation: although the name of this stage may be misleading, in this stage the individual 

finalizes his/her decision to continue using the innovation and may use the innovation to its 

fullest potential. Rogers (2003, p.210-238) states that for an innovation to be adopted, it should 

have a relative advantage. This means the degree to which the innovation is perceived as better 

than the idea it supersedes. Relative advantage refers to the extent to which the innovation is 

more productive, efficient, costs less, or improves in some other manner upon existing practices. 

Compatibility: This  is another characteristic of a diffusion and what this means is that the 

degree to which the innovation is perceived as being consistent with existing values, past 

experiences, and needs of potential adopters (Rogers 2003, p 83). For example, there are some 
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medicines which are not suitable for individuals simply because those individuals will have a bad 

reaction when this medicine is taken. In this manner when such medication is introduced to 

them, they will resist taking them for the fear of bad effects.  

 

 An innovation must be considered socially acceptable to be implemented. And some innovations 

require much time and discussion before they become socially acceptable. If the innovation is 

very or sometimes even just a little bit different than current practices, then the innovation will 

not be adopted. In many African countries women believe that education is not their portion as 

their place is in the kitchen. This has affected the enrolment of female learners in adult literacy 

program (UNESCO 2005, p.21). 

 

Complexity: This means the degree to which the innovation is perceived as difficult to 

understand and use. For example most of the students would prefer having a calculator by their 

side when preparing budgets for their researches. This is due to the fact that excel formulae are 

not friendly or easy to use by many (Rogers 2003, p 83). 

1  

Trialability is another characteristic identified by Rogers. This is the degree to which 

innovations may be experimented on a limited basis. Innovations are easier to adopt if they can 

be tried out in part, on a temporary basis, or easily dispensed with after trial. Most innovations 

are fist tried out in small areas before they spread out in other parts of the country. For example, 

in 1943, Ryan and Gross conducted a study of the diffusion of hybrid seed corn in Iowa. They 

found that each of their farmer respondents adopted the seed by trying it on a partial basis. This 

implies that if the new seed could not have been sampled as an experiment, its rate of adoption 

could have been much slower. Rogers (1995, p.83) supports this notion by adding that an 

innovation that is trialable represents less uncertainty to the individual who is considering it for 

adoption, as it is possible to learn by doing. The same applies to adult literacy. Learners who 
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successfully complete their programs will be a good testimony in the community as they will 

advocate for an innovation they have tried and adopted. 

 

Observability is also another characteristic of an innovation. This is the degree to which the 

results of the innovation are visible to others. The chances of adoption are greater if folks can 

easily observe relative advantages of the new technology. For example, a number of women do 

adopt certain innovations such as new cosmetics simply because they have seen how it has 

worked for their peers. The same applies to adult literacy. Learners who have successfully 

completed their programs and are able to apply what they have learnt in many aspects of their 

lives such as agriculture, through voting, will motivate other community members to enrol in the 

following intakes. 

 

These characteristics determine whether an innovation will be adopted or rejected. In addition, 

these characteristics will also determine the adoption rate. This is a relative speed with which an 

innovation is adopted by members of a social system. Only after going through these stages 

would the society or people adopt the innovation and integrate it into their day-to-day life. The 

heaviest load in this process lies with the one who conceives and introduces the innovation to the 

would-be adopters. This is crucial as the point of departure of the entire process resides at this 

level. 

 

3.5.2. The Multi Step Flow Theory  

This theory assumes that ideas flow from mass media to opinion leaders before being 

disseminated to a wider population. This theory was first introduced by a sociologist, Paul 

Lazarsfeld with others, in 1944. It was elaborated by Elihu Katz and Lazarsfeld in 1955 

(http://stonehousesummit.com/two-step-flow-influence-opinion-leader-campaigns-climate-

change, accessed on 23rd November, 2012). 

 

http://stonehousesummit.com/two-step-flow-influence-opinion-leader-campaigns-climate-change
http://stonehousesummit.com/two-step-flow-influence-opinion-leader-campaigns-climate-change
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The multi step flow theory also states that opinion leaders are affected more by “elite media” 

than run-of-the-mill, mass media. According to the multi step flow theory, opinion leaders 

intervene between the “media‟s direct message and the audience‟s reaction to that message.” 

Opinion leaders tend to have the great effect on those they are most similar to based on 

personality, interests, demographics, or socio-economic factors. Opinion Leaders have the most 

influence during the evaluation stage of the innovation-decision process and late adopters 

(Rogers 1964, p. 219).  

 

In addition, opinion leaders have a set of characteristics that set them apart from their followers 

and other individuals. Opinion Leaders typically have greater exposure to the mass media, more 

cosmopolitan, greater contact with change agents, more social experience and exposure, higher 

socioeconomic status, and are more innovative. These leaders tend to influence others to change 

their attitudes and behaviors more quickly than conventional media because the audience is able 

to better identify or relate to an opinion leader than an article in a newspaper or a news program. 

This media influence theory shows that information dissemination is a social occurrence, which 

may explain why certain media campaigns do not alter audiences‟ attitudes (Katz, Elihu & 

Lazarsfeld, Paul 1955, p.87). 

 

3.5.3. Importance and the Impact of the Main Theory to the Study 

 It is important to note that the use of Diffusion of Innovation theory would help the Department 

of Community Development to promote Adult Literacy to the people of Chishiko Village. As 

this idea would be new to some members, it would be necessary for the innovators to use the 

process of diffusion so that individuals are fully aware of what literacy is and its advantages. 

Using this theory would also enable other community members to take part as headmen, chiefs 

and other influential personnel will act as opinion leaders hence participation will be encouraged. 

In effect, many members are likely to be persuaded by their leaders and adopt the innovation. 

Furthermore, individuals who will have completed their Adult Literacy program will be able to 

http://en.wikipedia.org/wiki/Diffusion_of_innovations#CITEREFRogers1964
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encourage their peers to start. This idea will diffuse through interpersonal communication among 

these members of this village. 

 

Furthermore, an important factor of the multi step flow theory in relation to this study is that 

opinion leaders such as chiefs play an important role in advocating for literacy. Since this 

information will have come from individuals who are trusted in the society, then the community 

members will be convinced. It is believed that this is how the social influence is modified. 

Information is affected by the social norms of each new community group that it enters. It is also 

shaped by conflicting views surrounding it. Therefore, most of the villagers are likely to accept 

it. 
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CHAPTER FOUR 

LITERATURE REVIEW 

4. Introduction 

This chapter deals with the literature that has been provided by various researchers concerning 

Adult literacy. It gives an overview at the global level as well as looks at what has been achieved 

in Africa so far. The last part will look at Adult literacy in the Zambian context. This is in order 

to appreciate the study from a global, regional and local perspective at each level, in the realm of 

Adult Literacy. 

4.1. Adult Literacy in Western Countries 

The ability to read did not necessarily imply the ability to read and write. The 1686 Church law 

of the Kingdom of Sweden (which at the time included all of modern Sweden, Finland, and 

Estonia) enforced literacy on the people, and by 1800 the ability to read was close to 100%. But 

as late as the 19th century, many Swedes, especially women, could not write. That said, the 

situation in England was far worse than in Scandinavia, France and Prussia: as late as 1841, 33% 

of all Englishmen and 44% of Englishwomen signed marriage certificates with their mark as they 

were unable to write. 

 

The historian Gellner (1983, P.49) argues that Continental European countries were far more 

successful in implementing educational reform precisely because their governments were more 

willing to invest in the population as a whole. The view that public education contributes to 

rising literacy levels is shared by the majority of historians. Although the present-day concepts of 

literacy have much to do with the 15th century invention of the movable type printing press, it 

was not until the Industrial Revolution of the mid-19th century that paper and books became 

financially affordable to all classes of industrialized society. Until then, only a small percentage 

of the population was literate as only wealthy individuals and institutions could afford the 

http://en.wikipedia.org/wiki/Sweden
http://en.wikipedia.org/wiki/Finland
http://en.wikipedia.org/wiki/Estonia
http://en.wikipedia.org/wiki/Scandinavia
http://en.wikipedia.org/wiki/France
http://en.wikipedia.org/wiki/Prussia
http://en.wikipedia.org/wiki/Signature#Function_and_types_of_signatures
http://en.wikipedia.org/wiki/Movable_type
http://en.wikipedia.org/wiki/Printing_press
http://en.wikipedia.org/wiki/Industrial_Revolution


37 

 

materials. Even today, the cost of paper and books is a barrier to universal literacy in some less-

industrialized nations. 

 

In 1820, 20% of the entire adult population of America was illiterate, and 80% of the black 

population was illiterate. By 1900 the situation had improved somewhat, but 44% of black 

people remained illiterate. There were significant improvements for black and other races in the 

early 20th century as the descendants of former slaves, who had had no educational 

opportunities, grew up in the post Civil War period and often had some chance to obtain a basic 

education. The gap in illiteracy between white and black adults continued to narrow through the 

20th century, and in 1979 the rates were about the same (National Centre for the Study of adult 

education in America: 2011). 

 

Full prose proficiency, as measured by the ability to process complex and challenging material 

such as would be encountered in everyday life, is achieved by about 13% of the general, 17% of 

the white, and 2% of the black population. However 86% of the general population had basic or 

higher prose proficiency as of 2003, with a decrease distributed across all groups in the full 

proficiency group of 1992 of more than 10%, consistent with a general decline (National Centre 

for the Study of adult education in America 2011, p.123). 

 

Since the late 1960s, some states in American have published input-output studies describing 

their Adult literacy education programs. Among them however, only nine states outcome studies 

were assessed as being sufficiently credible. These were California, New Jersey, Maryland, 

Ohio, Tennessee, Utah, Washington, and Wisconsin. For instance, the purpose of the 

Washington study was to determine if the outcomes for the participants in workforce training 

programs were similar to the outcomes for those who did not participate in training. Workforce 

training programs were professionally defined as post-secondary training at community colleges 
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and technical colleges, adult basic skills education for participants who enrolled for work related 

reasons, Job Training Partinership Act (JTPA) Title IIA, programs for disadvantaged adults, 

JTPA Title IIc programs for youth, and secondary vocation-technical education. The analysis 

focused on the adult basic skills program. 

 

There is an idea that a primary function of adult literacy is to enhance individuals and societal 

economic productivity. Work place is defined as adult literacy education conducted in learners‟ 

places of employment to enhance individual job performance (Education for All Global 

Monitoring Report 2006). This research helped ensure a strong foundation for the literacy 

programs. Since there were few people in the country with real skills and experience in NFE, the 

actual project began by training new staff; however, the experience of making the program work 

provided most valuable training staff. During the initial two years, project staff focused on 

identifying what rural people wanted to learn, from their perspective, and needed to learn, from 

the perspective of development experts, while experimenting with ways to present this material. 

During this pilot phase, project staff was not convinced that literacy needed to be part of the 

program. Rather, they developed an innovative and interesting set of lessons that engaged 

participants, though, clearly showed that they wanted to learn how to read and write as well 

(Comings, Cristine Smith and Chij K. Shrestha 1995, p.45). 

 

During the third year, the project staff developed a set of literacy materials and tested them in 

several field sites. Once the materials were ready, limited implementation began. Each year the 

materials, teacher training approach, and implementation plans were reviewed and revised. As 

the materials improved, they attracted attention from international NGOs and the limited number 

of local NGOs that existed at that time. Several large, integrated rural development projects also 

began using the materials. By the mid 1980s, these NGOs and projects were supporting more 

than half of the literacy classes. Among other benefits, these agencies discovered that the literacy 

programs were excellent starting points for their work at the village level. 
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1  

The literacy programs were easy to start, as the materials and training were already well 

developed, and literacy was a commonly expressed need in every community. The participants 

who successfully completed the literacy classes also proved to be the best people with whom to 

work in the community. In part, the literacy class acted as a selection mechanism to identify the 

best people with whom to work. Besides training those people with literacy skills, the course 

helped them to be more successful in other activities. The literacy materials also prepared people 

to consider and understand the development issues that these agencies wanted to address 

(Comings, Cristine Smith and Chij K. Shrestha 1995, p.45). 

 

Seeking to develop the adult literacy sector is, in most countries, a relatively new idea. For 

example, as Hamilton and Hillier (2006, p.12) note in England, until the development of Skills 

for Life, adult literacy in that country was fragmentary and clinging to the margins. The same is 

true in most other countries: until the 1990s, adult literacy education, if existed at all, tended to 

be piecemeal, poorly funded and on the margins of policy. 

 

In 1996 Grace Malicky and Charles Norman interviewed 94 adults in the UK on entry to a 

program and 69 in follow-up interviews over a 3-year period. The authors mention a number of 

variables that they see impact on learners‟ lives. These included poverty, violence, time pressures 

and stress and financial pressures (Malicky and Norman 1996, p.76). The authors noted a 

number of changes in participants after attending an adult literacy program which included 

increased confidence, increased independence and standing up for oneself. They also noted that 

one of the learners talked about going through a cycle where they felt good about themselves and 

they got frustrated and depressed and then felt good again.   

 

According to Tracy Westell (2005, p.5), in doing research on progress with the learners in the 

UK, Ward used a „journey‟ metaphor to talk about learning that was „particularly effective in 
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unlocking the capacity of learners to discuss their views on the pace of their learning and 

progress‟ the work also developed an innovator method of including learners in research. A 

metaphor relating to travelling or learning journey was used to facilitate discussion between 

learners and researchers. The metaphor aimed at generating a shared language and conceptual 

framework for the research interviews in order to provide more common understanding points 

for the researchers and learners, and to develop the skills needed for critical enquiry, reflection 

and analysis (Ward, 2005, p.48). Learners on this research worked with researchers and came up 

with the following key points:  

 In exploring why people set out on their learning journeys, it was found out that most of 

the adult learners had been considering joining classes for some time but had been 

inhibited for different reasons, including fear and personal circumstances. 

 Diverse aims at aspirations were also identified. These were usually expressed in terms of 

real life activities, although a small number talked about wanting to improve their 

spelling. They included improving employment performance or prospects, supporting 

children, progression to higher-level study and build confidence. 

 Only a third of the learners interviewed had been closely involved in planning their 

learning. There was most satisfaction with progress where learners were actively engaged 

with tutors in the process of planning content and recognizing learning gain. 

 The journey metaphor, with its language of travel and movement, was particularly 

effective in unlocking the capacity of learners to discuss their views on the pace of their 

learning progress. This is a fundamental question but one that we found was rarely 

discussed with learners in practice. 

 Learning gain was defined in different ways. Most learners described learning gain in 

terms of what they could now do in their lives while a smaller number referred only to 

the technical skills they had acquired. 

 Perhaps the most profound change for most learners interviewed was a massive 

enhancement of their confidence and self-esteem. This increased confidence had impact 
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on their learning achievements, attitudes to learning, aims and aspirations, ability to do 

real life activities and their social interactions with other people. 

 Learners identified different ways of knowing how they had learned and expressed 

preferences for different levels of involvement in assessing their own achievements. They 

related progress to their ability to perform in real life contexts. 

 Peer support was a significant factor in learning and achievement as the learners placed a 

great deal of value on collaborative peer assessment. 

 

 

A longitudinal study was conducted in Pennsylvania between 1968 and 2000. The learning for 

life was conducted for 70 students who attended programs. This study concluded that „having 

acquired basic skills and self-esteem, participants strove for practical goals that included higher 

education and vocation training, secure employment and enhanced financial status. The 

education attainment of participants‟ children as well as successful adult learners „satisfaction 

with their lives, social awareness and community involvement reflect personal impacts that have 

relevance for all educators and as a nation.‟ This study also found that 85% of participants 

enrolled in programs because of a need for self-sufficiency, the desire to set an example, self-

improvement ant self-actualization (http://www.mdr.org/project_21_11.html accessed on 20th 

February 2013). 

 

4.2. Adult Literacy in Africa at Large 

In 2002 a study was undertaken in sub Sahara Africa to assess “the most effective strategies and 

methods for ensuring that the skills of literacy and numeracy do support the struggles for the 

poor to develop livelihoods sufficient to lift themselves out of poverty”( Oxenham, 2002,p.20). 

The study examined two broad approaches to combining livelihood training and literacy 

instruction. The first approach looked at enriching a livelihood-led program with calculating, 

writing and reading components. The second approach looked at enriching a literacy led program 

with training for livelihood skills. The researchers examined the impact of these approaches on 

http://www.mdr.org/project_21_11.html
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student loyalty and achievement, acquisition of livelihood and literacy or numerous skills, and 

well-being. 

 

Their findings suggest that programs that start from the learning of livelihood skills are more 

likely to be successful. They demonstrate to participants an immediate reason for learning, 

whereas the benefits of a solely literacy based programs are initially harder to show to 

participants. Furthermore, the study also identified what contributed to the likelihood of program 

success. One factor is using literacy and numeracy content drawn from livelihood skills and 

integrated with livelihood training from the start. Other factors include providing training in 

saving, credit, and business management, and actual access to credit (http:// www.iiz-

dvv.de/index.php?article_id=410 clang=1, accessed on 20
th

 February, 2013). 

 

In 2007, UNESCO published a document entitled “Making a difference: Effective practices in 

literacy in Africa”. The purpose of this publication was to share examples of „good practice‟ 

literacy programs that have worked in Africa. The introduction highlights the extent of the global 

literacy challenge, particularly for Africa, where the challenge of addressing illiteracy is 

inseparable from issues such as poverty, the HIV pandemic and conflicts. Additionally, it 

advocates for more coordinated, strengthened focus on literacy and greater investment in literacy 

programs, particularly for the most marginalized groups. 

 

The paper also includes a brief outline of international literacy frameworks and UNESCO‟s 

regional conference in support of global literacy. The publication also consists of case studies of 

effective literacy programs grouped under five areas: family literacy and intergenerational 

learning; health promotion and HIV prevention; empowerment and economic self- sufficiency; 

languages in basic education; and Information and Communication Technologies (ICTs). Each 

case study included information on the local context, program approach and lessons learned 

(UNESCO 2007, P.4). 

http://www.iiz-dvv.de/index.php?article_id=410
http://www.iiz-dvv.de/index.php?article_id=410
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In a cross section-regional workshop in 2010 on adult literacy in multilingual contexts, 

specialists from the Arabic, Asian and African regions developed a set of evidence and practice-

based principles and criteria for effective curricula, the training of trainers and the creation of 

multilingual literate environments (UNESCO 2010, P 12). In order to show how action research 

can be used to evaluate and improve existing adult literacy policies and provision, a guide is 

currently being developed in collaboration with the specialists. 

 

4.3. Zambian Situation 

In Zambia, literacy work started in 1948 by Doctor Laubach in collaboration with the Mindolo 

Ecumenical Foundation on the Copperbelt Province. After Zambia got independence, basic 

literacy program begun, the fist on a pilot project in Kabwe and Mansa then it was later spread to 

the whole country. Prior to 1969, two programs were introduced. On ZNBC radio, one project 

was on literacy broadcasting in English entitled “Let‟s work together” and the second was for 

women once a month for each of the seven main Zambian languages. The pilot test on literacy 

broadcasting was introduced in 1969 with the assistance of UNESCO. A weekly composite 

program in all main Zambian languages for a duration of 30 minutes comprising items of 

motivation (drama) information( dialogues) enrichment and re-enforcement of 

instructional(lesson on air), a weekly program in English “for literacy officers”, for their re-

orientation and professional development (Natesh, 1972, p.43).  

 

The radio farm forum technique of „listen, discuss, act‟ was used. Radio sets were bought by the 

government and distributed to listening groups organized by the department, and listening report 

forms, originally stenciled and later printed in the form of registers were supplied. A regular 

feedback was arranged between the listening groups and the broadcasters. The questions raised 

by listening groups were answered in the subsequent programs and also in through local officers. 
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After a period of two months, the re-action of the audience and the popularity of the program 

were studied with reference to: 

 Number of programs each listened to, 

 Number of questions which were raised. 

 General questions of the clubs. 

 Opinions from officers. 

 

The study reviewed that the programs were popular and the audience re-action was favourable. 

The English program was received well by the literacy officers though listening was voluntary. 

By January, 1971, this was then extended to all the remaining six languages. The end of 

December, 1971 there were 267 literacy listening clubs in the eight provinces (A.N Natesh, 

1972). Adult literacy rate slightly increased from 66.0 percent to 67.2 percent between 1990 and 

2000. The proportion of female adults who were literate increased by 2 percentage points, from 

56.3 to 58.3 percent while the male rate marginally increased by less than 1 percentage point, 

from 76.2 to 76.6 percent. In rural and urban areas, the rates increased by about 31 percentage 

points over the 1990 levels of 54.4 and 83.6 percent respectively. By 2000, more than half of the 

female adults in rural areas were illiterate compared to about 1 fifth of the females in urban 

areas. 

 

Meanwhile, in the review that was conducted in 1990 by MOE, it was concluded that there has 

been lack of effective strategies to sustain acquired literacy skills in the country. This was 

evidenced by the lack of post-literacy materials and activities. There is also lack of effective 

linkage between literacy and continuing education efforts. Those who complete attendance at 

adult literacy centres are not deliberately channeled into continuing education programs of the 

school system and those that exist outside the school system. The different groups that offer 
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literacy programs in the country work in isolation from one another. In some cases they use 

different literacy materials in their work. 

 

People‟s Action Forum (PAF) undertook a study on Adult Literacy policy from October, 2007 to 

March, 2008. Over 30 participants decisively tasked PAF to guide the next steps for the purpose 

of inputting into the completion of national Literacy policy and implementation of the 

framework. The document represents responses, from part of Civil Society that took particular 

interest, to recommendations made by the study into the extent of Adult Literacy in Zambia. 

 

The study further points out that the adult literacy sub-sector in Zambia is inundated by several 

challenges that include the non-existence of an adult literacy policy, legal and institutional 

framework and national implementation framework; weak coordination of civil society 

organizations providing adult literacy in Zambia; lack of a recognized curriculum; lack of 

standard and grading systems; inadequate and untrained adult literacy educators; insufficient and 

inappropriate teaching and learning materials, poor coordination between Government and other 

stakeholders in adult literacy. In addition, the sub-sector is constrained by inadequate 

information and negligible funding (Adult Literacy Way Forward Literature Review Report of 

2009). 

 

Currently, the Zambian government has a draft policy on adult literacy. The draft policy will 

expediently be finalized in consultation with Civil Society Organizations and private sector 

institutions currently providing adult literacy in Zambia. Further, it is the Civil Society‟s 

expectation that Government will develop a policy implementation framework (Adult Literacy 

Way Forward Literature Review Report of 2009). 
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 Therefore, the study of Communication Strategies used by the Department of Community 

Development in promoting Adult Literacy in Chishiko Village will compliment other studies 

which have been conducted with the aim of finding ways to improve Adult Literacy services in 

Zambia, hence attempting to eliminate illiteracy by 2015.  
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CHAPTER FIVE 

PRESENTATION OF FINDINGS AND ANALYSIS 

5. Introduction 

This chapter looks at the findings of the study on the communication strategies used by the 

Department of Community Development in promoting Adult literacy in Chishiko village. In this 

chapter, findings are divided into quantitative and qualitative, with the latter being divided into 

three categories, that is, data gathered through both in-depth interviews and a focus group 

discussion as well as field visits which were undertaken during the entire research period. The 

findings helped explain the levels of the awareness on adult literacy services, its providers and 

communication strategies used to promote these services to the community as well as community 

involvement in promoting adult literacy.  

5.1. Quantitative Survey  

5.1.1. Demographic Characteristics of the Respondents 

 

 

 

 

 

 

              

       Chart 1: Distributions of respondents by their sex          
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Chart 1 shows that 25 percent of the respondents were males whereas the other 75 

percent of the respondents were females. This indicates that the majority of the people 

sampled in the sample were females. 

          5.1.2. Marital Status 

 

Chart 2: Distribution of respondents by marital status 

Chart 2 shows the distribution of respondents according to their respective marital status. 

As can be seen from the chart, 5 percent of the respondents were on separation whereas 

15 percent of the respondents where widowed, 24 percent of the respondents were single 

and the other 56 percent of the respondents were married. On the other hand, it is clear 

from the above chart that none of the respondents captured in this study were divorced. 

This shows that most of the respondents were married. 
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             5.1.3. Level of Education 

 

             Chart 3: Distribution of respondents by level of education attained 

The histogram above shows that 62 respondents out of the total 120 respondents captured 

in the study had their education of up to primary level. The highest level of education 

attained by some of the respondents in this study were as follows: 15 percent of the 

respondents attained Secondary level of education, 1.7 percent attained college level of 

education, 2.5 percent attained University level of education whereas 26.7 percent of the 

respondents had no any level of education attained and 3.3 percent of the respondents did 

not state what level of education they have attained. In this case, it can be stated that the 

majority of the people in this area had attained primary level of education. 

 

Sex of respondents and level of education attained 

Although the study was skewed on distribution by sex (75% female to 25% males, Chart 

1), a cross tabulation of sex and level of education attained shows that females are less 

educated than males with statistics such as 49 females attaining primary level education 

compared to 13 males, 9 attaining secondary school education from both sexes, no (zero) 

females having attained college education compared to 2 males, no (zero) females having 
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attained university education compared to 3 males, and 29 females having had no formal 

education compared to only 3 males. 
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Chart 4: Cross tabulation of sex and level of education attained 

            5.1.4. Religious Denomination 

Chart 5 shows the religious affiliation of the respondents in this study. As can be seen in 

the chart, 97.5 percent of the respondents were Christians whereas 0.8 percent of the 

respondents were Muslims and the other 1.7 percent did not state their religious 

affiliation. The information above indicates that the majority of the respondents were 

Christians. 
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              Chart 5: Distributions of respondents by religious affiliation  

 

           5.1.5. Household Income per Month 

 

   Chart 6: Distributions of respondents by household income 

 

The respondents in the study were asked to state their average income per month as the 

figure above indicates. The above figure shows that 80 percent of the respondents had 

their estimated monthly income of less than K500, 000 or KR500. 11.67 percent of the 

respondents indicated that their estimated monthly income in the range of between K500, 
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000 and K1, 000, 000 (KR500 and KR1, 000) whereas 3.33 percent of the respondents 

had average of between KR1, 000 and KR5, 000. 2.5 percent of the respondents stated 

that their monthly income was above K5, 000, 000 or KR5, 000. On the other hand, 2.5 

percent of the respondents did not make mention of their estimated monthly income of 

their respective households. 

         

            5.1.6. Source of Literacy Information 

 

Chart 7: Source of literacy information 

 

In this study respondents were asked if they have ever heard of adult literacy lessons in 

the area. Most of the respondents stated that they have heard of adult literacy lessons. The 

above pie chart shows that 86 percent of the respondents have heard of adult literacy 

lessons whereas 12 percent of the respondents have never heard of the adult literacy 

lessons. On the contrary, 2 percent of the population sampled did not indicate as to 

whether they have ever heard of the adult literacy lessons or not. This information clearly 

indicates that most of the people in the area of this study are aware of the adult literacy 

lessons. 

 



53 

 

In order to gather more information on the adult literacy lessons, it was equally 

imperative to find out from the respondents how they ever heard of the adult literacy 

lessons in Chishiko village of Chongwe District. In this case, information on what mode 

of communication was used to learn of adult literacy lessons was collected. As such, the 

respondents were asked if they have ever used a television set, radio, newspaper, friends, 

meetings or billboards for them to be aware of the adult literacy lessons.  

 

From the information collected to find out if they have ever used a television set as a 

mode of communication to learn about literacy lesson, it was discovered that 93 percent 

of the respondents have never used a television set to learn about the adult literacy 

lessons. 6.7 percent of the respondents did not state whether or not they have ever used a 

television set to learn about adult literacy lessons in Chishiko of Chongwe District. 

 

24.2 percent of the respondents said that for them to discover about adult literacy lessons, 

a radio set was used as a mode of communication whereas 69.2 percent of the 

respondents said that they did not use a radio set. On the other hand, 6.7 percent of the 

respondents could not respond to the question of what mode of communication they have 

ever used to learn of adult literacy lessons.0.8 of the respondents used newspapers to 

know of the adult literacy lessons going on in Chishiko. 92.5 of the total sample of this 

study indicated that they did not use newspapers as a mode of communication to know of 

adult literacy lesson that are being conducted in Chishiko. 

 

This study also wanted to find out if friends could be a necessary mode of 

communication for people to know about adult literacy lessons. In this regard, it was 

discovered that 37.5 percent of the respondents in this case study used friends as a mode 

of communication to discover about adult literacy lessons that are done in Chishiko 
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village. 55 percent of the respondents affirmed to say that they did not use friends to learn 

of the adult literacy lessons. 

 

There are a number of ways through which people get to know certain issues of 

importance in the community. As such, people gather for meetings in the community so 

that they can be taught and learn new things in the community. Meetings in this regards 

turn out to be of great important in terms of community education and awareness. 

However, in this study, 39.2 percent of the people sampled indicated that the way used to 

get to know about adult literacy lesson was through meetings. 54.2 percent of the 

respondent said that they did not use meeting for them to discover issues related to adult 

literacy lessons. 

 

From the information gathered, it is clear that the mode of communication which was  

least used in terms of knowing about adult literacy lessons was television set as no one 

had ever used it to discover about adult education. Table 1 gives a summary the mode of 

communication that the people of Chishiko used for them to discover adult literacy 

programs. 
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COMMUNICATION 

CHANNEL 

RESPONSE PERCENTAGE 

Television Set Not TV 

No response 

93.3 

6.7 

Radio On Radio 

Not on radio 

No response 

24.2 

69.2 

6.7 

Newspapers In a newspaper 

Not in a newspaper 

No response 

0.8 

92.5 

6.7 

Friends From friends 

Not from friends 

No response 

37.5 

55.8 

6.7 

Meetings From meetings 

Not from meetings 

No response 

39.2 

54.2 

6.7 

 

Table 1: Distribution of respondents and their source of literacy information 
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5.1.7.  Community Knowledge and Usage of Adult Literacy Services   

  

In this study, the respondents were asked if there were any adult literacy services in 

Chishiko village. It was discovered that 69 percent of the respondents knew that there were 

adult literacy lessons being conducted in Chishiko. 22.5 percent of the people included in 

the sample said that there were no adult literacy lessons being conducted in Chishiko while 

5.8 percent said that they did not know whether these services for adult education were 

available. On the contrary, 2.5 percent of the respondents did not specify as to whether 

Chishiko had these service of adult education available in the area. The histogram below 

shows the above findings. 

 

Are there adult literacy services in your area? 

 

           Chart 8: Adult literacy services in Chishiko village 
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          5.1.8. Providers of Adult Literacy Services in Chishiko Village 

In as much as one may have services of adult education available in an area, it is vital to 

know who are the providers of these services. According to this study, it was found out that 

43 percent of the respondents said that adult education was being provided by the 

government whereas 22 percent of the respondents indicated that these service of adult 

literacy was being provided by the Non-Governmental Organizations in the area as shown 

in the pie chart below.  9 percent of the respondents stated that the church provided adult 

literacy lessons in their area but 26 percent of those included in the sample could not 

indicate who the providers of these adult literacy services were. 

 

         Who provides the adult literacy services in your area? 

 

          Chart 9: Distribution of Literacy providers in Chishiko 
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             5.1.9. Literacy Levels and Literacy Information 

The levels of literacy vary from one person to the other. There are some people who are 

more literate than others. In this study, 15 percent of the people sampled stated that their 

reading and writing is very good, 24.2 percent said that their reading and writing is good, 

45 percent stated that they are poor and other 12.5 percent indicated that they are very 

poor. 3.3 percent of the sample could not give their position on how their reading and 

writing is. The majority of the respondents in this study affirmed that their reading and 

writing is poor. 

 

 

 

 

 

 

       

 

   

  

 

 

 

 

 

 

 

  Table 2: Distribution of literacy levels 

 

How is your reading and writing? 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Very good 18 15.0 15.0 15.0 

Good 29  24.2 24.2 84.2 

Poor 54 45.0  45.0 60.0 

Very poor 15 12.5 12.5 96.7 

No response 4 3.3 3.3 100.0 

Total 120 100.0 100.0  
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There could be various reasons attributed to low levels of accessing literacy information. 

This study discovered that 73 percent of those captured in the sample received enough 

information on literacy. On the contrary, 32.5 percent indicated that they did not receive 

enough information on literacy.3.3 percent of the respondents indicated that they did not 

know whether they received enough information on adult literacy or not. The other 3.3 

percent could not give their position so as to indicate if they received enough information 

or not. The greater part of this sample received enough information on adult literacy.  

 

The source of information is important in any given scenario. This is so because one may 

either rely on the information given or not. Depending on various factors attached to the 

source of information, people tend to either like the source of information or not. In this 

case study, it was ascertained that 80.8 percent of those captured in the study like their 

source of literacy information but 12.5 percent pointed out that they did not like the 

source of their literacy information. 6.7 percent of the respondents however could not 

specify whether or not they liked their source of information on adult literacy or adult 

education. Most of the people in this case like the source of information on adult literacy 

services in Chishiko,  

     5.1.10. Do you like your source of literacy information? 

  Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Yes 97 80.8 80.8 80.8 

  No 15 12.5 12.5 93.3 

  No 

response 
8 6.7 6.7 100.0 

  Total 120 100.0 100.0   

       

Table 3: Distribution by like of source of literacy information 
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Having information on adult literacy information is one thing and having a choice to the 

information you receive as regards adult literacy is yet another. 58.3 percent of the 

respondents in the case study of Chishiko on the effectiveness of communication 

strategies used to promote adult literacy services pointed out that they have a choice to 

the information they receive regarding adult literacy information. 

 

The other 38.3 percent of the respondents showed out that they did not have a choice 

when it comes to issues related to adult literacy information. Moreover, 3.3 percent of the 

respondents did not state their stance as to whether they had a choice to adult literacy 

information or not. This shows that the majority of the people have a choice when it 

comes to choosing the information they receive, as can be seen in table 4. 

 

                 5.1.11.   Do you have a choice to the information you receive? 

  Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Yes 70 58.3 58.3 58.3 

  No 46 38.3 38.3 96.7 

  No 

response 
4 3.3 3.3 100.0 

  Total 120 100.0 100.0   

                                

 

                      Table 4:  Distribution by choice to information 
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The research showed that 67 percent of the respondents did not answer the surveyed question on 

why they had no choice to the information they received while 33 percent indicated that they 

were not consulted on what type of information they wished to receive on adult literacy. 

 

     5.1.12. Reasons for not having any choice to the information received 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

 

Valid 

 

Not consulted  

 

40 

 

33.3 

 

37.3 

 

37.3 

  

  

 

 

 

  No response 80 66.6  66.6 66.6 

  Total 120 100.0 100.0   

                   

 

Table 5: Distribution of reasons for having no choice to the information received 
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           5.1.13. Sensitizing Others on Adult literacy Classes 

 

   Chart 10: Distribution of respondents who have advised others to join Literacy 

 

Chart10 shows that 80 percent of the respondents have at some point advised someone to 

join adult literacy classes in Chishiko village of Chongwe district. The other 17 percent 

of the respondents had not had the chance to advise someone to join classes for adult 

literacy. 3 percent did not point out to say whether they had advised someone or not on 

joining adult literacy classes. 

 

It is clear from the above information and pie chart that the majority of the people 

sampled in this study had the opportunity to advise others on joining adult literacy classes 

implying that word of mouth person to person communication is also a valuable 

communication channel in information dissemination on adult literacy promotion. 

 

The study showed that regarding people‟s reactions towards receiving advice on adult 

literacy, 73.1 percent of the respondents captured in the sample indicated that people‟s 

responses after receiving advice were good while the other 5.9 percent stated that the 

response from people was bad. On the other hand, 22 percent of the respondents did not 

give their stance as to how people reacted to their giving advice. It can, therefore, be 
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concluded that the response gotten from people after being given advice to join adult 

literacy classes was good. 

5.1.14. Reaction of people after being advised to join adult literacy programs  

 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Good 87 72.5 73.1 73.1 

Bad 7 5.8 5.9 79.0 

No response 25 20.8 21.0 100.0 

Total 119 99.2 100.0  

Missing System 1 .8   

Total 120 100.0   

   

Table 6: Showing people’s reaction after being advised 

 

             5.1.15. Adequacy of Adult Literacy Promotion Information 

Respondent‟s views on adequacy of information pertaining to communication given on 

promoting adult literacy varied. The study showed that 44% of the respondents thought 

that enough communication has been given on promoting literacy while 41% thought that 

not enough communication has been given. 9% thought that enough communication is 

given at times while 3% did not know. 
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Chart 11: Opinions on adequacy literacy communication in the area 

           5.1.16. Reasons for Inadequacy on Promoting Adult Literacy 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Lack of 

manpower 
47         39.1 39.1 39.1 

  Some areas 

are too far 

to reach 

 

20 

 

16.7 

 

16.7 

 

55.8 

  No 

response 

              53 

              

44.2 

 

44.2 

 

100.0 

 

  Total 120 100.0 100.0 100.0  

                       

 

  Table 7: Reasons for inadequacy on promoting adult literacy 
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            5.1.17. Media Channel Used in Adult Literacy Promotion 

Of the 4 media channels proposed to the respondents to have been used in literacy 

promotion, door-to-door notifications were the highest cited source of information on 

adult literacy promotion seconded by radio. 

 

The study showed that 5 respondents (4.2%) of the total number of respondents got adult 

literacy promotion information from Drama shows while 11.7% did not respond. 

Which media channel is used in promoting literacy? Drama 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid In a Drama show 5 4.2 4.2 4.2 

Not in a Drama 

show 
100 83.3 84.0 88.2 

No response 14 11.7 11.8 100.0 

Total 119 99.2 100.0  

Missing System 1 .8   

Total 120 100.0   

     

              

 

Table 8: Respondents who have received adult literacy promotion information through drama 

The radio in Chishiko village area studied received a total of 40 citations as the means of 

adult literacy information source representing 33.6%. This was a rather low statistical 
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representation especially that TV was also cited among the lowest sources of adult 

literacy information. 11.8% of the respondents did not respond. 

          

             Which media channel is used in promoting literacy? Radio 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid On Radio 40 33.3 33.6 33.6 

Not on 

Radio 
65 54.2 54.6 88.2 

No 

response 
14 11.7 11.8 100.0 

Total 119 99.2 100.0  

Missing System 1 .8   

Total 120 100.0   

              

 

Table 9: Respondents who received adult literacy promotion information through radio 

 

TV was one of the lowest reported source of adult literacy promotion information with 

only 8 respondents (6.7%) saying they had gotten the information from TV. In 

subsequent interviews, it was revealed that many people did not own television sets in 

their homes.    
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                    Which media channel is used in promoting literacy? TV 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid On TV 8 6.7 6.7 6.7 

Not on TV 97 80.8 81.5 88.2 

No 

response 
14 11.7 11.8 100.0 

Total 119 99.2 100.0  

Missin

g 

System 
1 .8   

Total 120 100.0   

 

 

                   Table 10:  Distribution of respondents who received literacy information through TV 

 

 Door-to-door notifications was the highest reported source of adult literacy promotion 

information with 37.3% of the respondents (44 of the total sampled population) saying 

so. 
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             Which media channel is used in promoting literacy? Door-to-door notifications 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid Door-to-door 

notification 
44 36.7 37.3 37.3 

Not-door-to-

door 

notification 

60 50.0 50.8 88.1 

Non Response 14 11.7 11.9 100.0 

Total 118 98.3 100.0  

Missin

g 

System 
2 1.7   

Total 120 100.0   

 

Table 11: Respondents who received literacy information through door-to-door notification 

             

              5.1.18. Illiteracy and Awareness of Literacy Messages 

Adult literacy was seen by most interviewees as a good initiative that among other things 

fostered empowerment for the local population. Communication about adult literacy, 

where it can be obtained, the benefits and others is, therefore, important for the local 

population. 73% of the respondents thought that illiteracy can be reduced with awareness 

of literacy messages. 19% thought awareness of adult literacy could not reduce illiteracy 

and 5% did not know. 
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Chart 12:  Perception of literacy awareness messages 

 

           5.1.19. Continuation of Adult Literacy Promotion 

The majority of the respondents expressed interest in the continuation of adult literacy 

promotion communication with 95% of the respondents reporting that they want the 

messages to continue in their area. 

 

Chart 13: Opinion on the continuation of adult literacy Promotion 
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5.2. Qualitative Survey 

Data for qualitative analysis was gathered through the following means: The first was through in-

depth interviews with key informants from the Department of Community Development at 

Chalimbana Centre and their implementing partners who at the time of research only happened 

to be UNESCO. Additionally adult literacy instructors from Chishiko Adult Literacy Centre 

were interviewed. The second one was through the focus group discussions. This involved 

learners from Chishiko adult literacy centre. Furthermore, data for qualitative analysis was 

gathered through a number of field visits which were undertaken while the researcher was 

attached to the Department of Community Development of Chalimbana Centre. 

 

5.2.1. In-Depth Interviews 

One of the key informants who was interviewed was Mr Shamboko, an Agricultural Extension 

Officer, who due to lack of manpower, also acts as a Community Development Officer at 

Chalimbana centre. Asked what communication strategies that are employed within the 

organization, he had this to say. “We are here on behalf of the Government Ministry of 

Community Development Mother and Child to all the districts. The information is normally 

shared using letters and telephones. We also have time for meetings where we assess how we are 

performing and reports are sent to the Ministry.” 

 

The interview went on and the researcher asked Mr Shamboko if Chishiko village had adult 

literacy centres. He explained that despite Chishiko village being quite vast, there was only one 

literacy centre. “It is not enough as we are supposed to have three or four centres in different 

location but due to lack of funds we only have one centre. The same centre was recently 

constructed with the help of UNESCO otherwise learners had no classroom before,” he said. 
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When asked which communication strategies his department employed to promote adult literacy, 

Mr Shamboko explained that the door-to-door method was being used as it proved to be quite 

effective. The extension officers with adult education officers went in the community to register 

those willing to start adult literacy lessons.  Mr Shamboko however admitted that this was rather 

a challenge as some places could not be reached on foot. “Here we do not have a vehicle, in most 

cases we use bicycles and there is only one bicycle, meaning the rest have to walk. It is, 

therefore, not possible to reach to all the households.”  

 

“In addition to this, we also carry out various meetings with villagers and that is where we raise 

such issues.” Mr Shamboko also added. It was mentioned that if one was to communicate to 

villagers, meetings were more appropriate as they brought many people together at once and 

enabled them discuss  various issues. Therefore, meetings were used to sensitize villagers about 

literacy services in the area. He further stated   that in some instances notices where put up to 

notify those willing to enroll for adult literacy programs. He explained that notices were mainly 

put in strategic locations such as rural health centre and various churches in the area. His 

explanation was that such places are frequently visited and people are likely to get the 

information.    
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Figure 3: The researcher interviewing Mr Shamboko 
 

Another strategy employed by the community development as stated by Mr Shamboko is drama 

though at the time of the research this was not active. He had this to say: “Drama is another 

effective means to reach to our people because through various plays people are able to relate to 

what is happening in their daily life.” He further stated that using drama was one major way of 

empowering community members as they would be fully involved in such activities. Asked how 

often this strategy was employed, Mr Shamboko admitted that drama had not been sufficiently 

used as the drama group was not active at the moment due to lack of funds. “However we are 

trying by all means to revive it as we have noticed that through it we are able to attract a number 

of residents as it also entertains them. Because messages are put across through acting and it is 

the community members that are involved, therefore, they also feel important,” he added. 

 

Asked if the department used any other media to promote literacy in the area, Mr Shamboko 

stated that it was a challenge as the area did not have any community radio station to enhance the 

process. He however said that members of the community with radios were frequently urged to 

listen to ZNBC radio which normally aired a literacy program called “TAONGA”.  
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When asked how the response has been in terms of community knowledge and usage of literacy 

services, Mr Shamboko stated that many people were now aware of adult literacy services 

because these methods used had helped them to sensitize and to enroll new members for adult 

literacy classes. He however bemoaned the drop outs which are mainly caused by the long 

distance. People have to travel to get to Chishiko adult literacy centre. It was also mentioned that 

some learners came from as far as Kabeleka, a neighbouring village which did not have literacy 

services. Hence, some people tend to drop out along the way such that completion period is also 

affected.  

 

He further stated that due to high levels of poverty learners are not consistent in attending their 

lessons as they are always out in the communities in search for food in order to provide for their 

families. “Some frankly ask us, are we going to eat literacy if we abandon our work and come to 

learn?” he stated. Mr Shamboko also added that some learners felt shy to attend classes due to 

the fact that a class included both men and women. Some men chose to spend their time drinking 

than going for literacy lesson. Furthermore it was a challenge on the part of women who had 

multiple tasks to attend to. 

 

Another challenge identified as a hindrance to effective use of adult literacy services was lack of 

enough and trained instructors. Mr Shamboko pointed out that the centre only had four 

instructors (three female and one male) who were volunteers. But due to lack of motivation they 

were not consistent. “It is a challenge for these instructors to work without being paid when they 

have families to support,” he stated. 

 

An interview went on and the other aspect that was talked about was the involvement of 

implementing partners if any. Mr Shamboko had this to say on this issue: “Adult literacy services 

in Chishiko area had come to a stand-still until 2008. That is when our department tried to revive 
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it but it was very difficult because learning facilities were not available.”  He mentioned that 

there was no class room and few learners who were there at that time used to learn under a tree; 

which was a challenge as they would be required to carry their own stools to sit on and learning 

would be suspended during the rainy season. “However in 2010 we received a volunteer from 

UNESCO, whom during her few months of stay identified that there was a need for a class-room. 

Therefore, a school was built using funds donated by UNESCO. So far only UNESCO has been 

our implementing partner apart from the government,” he explained. 

 

In addition to building a school, the stated implementing partners work hand in hand with 

Community Development in promoting adult literacy. They donated some learning materials 

some of which were books and markers. The volunteer from UNESCO lived in Chishiko village 

for two years where she participated in daily activities with residents. She worked with literacy 

instructors and during this period she was able to communicate with them in a local language, 

Soli.  

5.2.2. Implementing Partners in Adult Literacy 

 

Figure 4: A UNESCO volunteer being interviewed by the researcher 



75 

 

So far UNESCO has been the only implementing partner for Community Development 

Department in promoting adult literacy in Chishiko Village. As a matter of fact they are the ones 

who constructed an adult literacy class. Eunice, a Korean volunteer had been living in Chishiko 

village, helping the Department of Community Development to promote adult literacy in the 

area. In an interview held in front of the newly constructed classroom as shown in Figure 4, 

Eunice pointed out that they saw this as an immediate need because lessons were conducted 

under a tree as shown in figure 5.    This was discouraging especially during the rainy season. If 

the rain started pouring when the class was in session, everybody ran away for shelter and hence 

the end of the session. 
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“When I came here in 2010, adult literacy services had died a natural death. There was no class 

room and few learners I found were learning under that tree (pointing at the tree in figure 5). 

Learning could be put on hold during rainy season.  It was then that we saw a need to build them 

a small school and since then you can see that even people are keen to come to learn,” Eunice 

said. Asked if Community members ever participated in building the class room, the UNESCO 

volunteer explained that Headman Chishiko allocated some land towards the program and local 

constructors were hired,” Eunice explained. It was indicated by Eunice that lessons are 

conducted in Nyanja, soli as well as English. However, she expressed the same concern of lack 

of enough instructors. Furthermore, she explained that there was need to build more learning 

centres in the area because the village itself was vast and some people could not use the facility 

due to long distance. 

 

When asked which communication strategies applied to sensitize the community on the adult 

literacy, Eunice explained that the strategies had already been outlined by the Department of 

Community Development. She however added that these strategies were: door-to-door as well as 

meetings. She said the door-door campaign was mainly done by Literacy instructors and 

extension officers from the Community Development. Furthermore it was mentioned that some 

Figure 5: A tree where classes used to be held, next is the classroom built by UNESCO  
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areas were not reached because walking on foot was not easy, especially that these women 

involved had other works to do in their homes. 

 

Since some areas were not reachable as Eunice stated, meetings were also used as an alternative. 

She however said that these meetings were not entirely about literacy. There were other 

developmental issues to be addressed but literacy would also be mentioned especially if there 

was a new intake to be enrolled. Asked how the progress had been so far, Eunice explained that 

since 2010 there had only been one intake which successfully completed the program. The delay 

in completion was due to the fact that some people were not consistent and others were dropping 

out. In effect an intake would remain with very few students or none at all and it would require 

them to enroll new members. 

 

When asked about the reasons for the low usage, it was explained that there were many reasons 

why people were not coming for literacy lessons. Some of the reasons outlined were long 

distance as already stated, it was also revealed that absenteeism was another challenge because 

some people would return home from their fields very tired and could not make it for class. Yet 

others also believed that learning was very difficult and they believed they had passed the age of 

being in class. 

 

Furthermore, it was asked if the community participated in promoting adult literacy. The answer 

given to this question was that the role of the community development was not clearly stated as 

the door-to-door campaign was only done by instructors and extension officers. She however 

explained that during these meetings people were encouraged to inform their friends and relative 

who may wish to go for literacy program. 
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The UNESCO volunteer was asked how she thought adult literacy could be advocated. She said, 

“For these strategies to work effectively, it is important to involve more people to reach to all 

households. It is also important to explain to people what is involved in adult literacy, tell them 

the advantage of being literate because how it is normally done is just to ask people to register 

without really telling them what the whole program is all about.” It was also suggested that more 

instructors are recruited so that in future when more centres are opened there will be enough 

personnel.  

 

Yet another key informant interviewed was a female adult literacy instructor by the name of 

Evelyn Mulutura. Evelyn has been an instructor since 2008 and has been working as a volunteer. 

She told the interviewer that the main subjects taught are: English, Nyanja, Soli and simple 

Mathematics but the medium of instruction was Nyanja. She further explained that after people 

have acquired necessary basic knowledge in reading and writing, other lessons such as cookery 

needle work and basketry are taught.  

 

She expressed her disappointment on lack of motivation as she only works as a volunteer when 

at the same time she has to provide for her family. When asked how they communicate to the 

people about literacy, Ms Mulutura said she is among people involved in campaign for adult 

literacy. She said that there is a period when they go to peoples‟ houses to sensitize and then 

register those who are willing to learn. When the researcher asked her how easy this method was 

to reach to the entire village, the respondent stated that though this was more effective method, it 

was also difficult to reach to every household because some places were very far to reach 

considering that as a woman she first had to do her house chores. She however believed that 

those unreachable places would be informed by their friends and relatives.  
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She was further asked about the response from the community, she noted that many people 

would show interest and would enroll but as days went by they start dropping one buy one. One 

of the reasons she gave for poor attendance was that many people lived far from the centre hence 

they would not make it. She further noted that many villagers relied on cultivation as the means 

of survival, therefore, they would spend their whole morning in the fields and by class time they 

would feel exhausted and lazy to attend. 

 

 

Figure 6: the researcher interviewing adult literacy instructor, Ms E.Mulutura  

 

“Let me also mention that some learners feel intimidated by the fact that it is a class of men and 

women. Therefore, you find that women would be afraid to participate because there are men in 

class,” she explained. She also added that men would shy away due to pride and would prefer 

spending their afternoon drinking beer. Ms Mulutura further explained that it was a very big 

challenge to teach adults because many of them were not concentrating due to various problems. 

She gave an example of women in her class who are the majority; they come with their babies to 

learn. It was observed by the respondent that much of their time was spent on breastfeeding. In 

effect, they would be lagging behind. Even those that were not breastfeeding, their mind would 

be elsewhere such that they would forget what they had just been taught.    
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With many challenges faced, Ms Mulutura suggested that more instructors be trained so that 

other centres are opened in different locations within Chishiko village to cater for those 

travelling long distances. This instructor said opening of more centres would give more space to 

the current centre and that it would be easy to put learners into different groups so that beginners 

are given enough attention. She pointed out that learners were in different categories as some had 

been to school before. Therefore, it was a challenge to mix those with basic knowledge in 

literacy with those who have never even learnt about the alphabet.  

 

 She further stated that it was difficult for them to motivate learners when instructors are not 

motivated themselves. Lack of motivation made it difficult to reach to some areas as they had to 

walk long distances to sensitize them about the program. “It is difficult to carry out door-to-door 

campaign as we have to walk long distances to reach some households, I wish we had bicycles 

then it would be easy to reach to more people. In many cases we rely on meetings so that we 

announce to those interested,” she explained. 

 

When it came to the role that the department of community development played in adult literacy 

services, Ms Mulutura explained that the office provided teaching aids such as chalk. She further 

stated that books being used were purchased by UNESCO through their volunteer who was also 

living in Chishiko village.  

 

Information provided by Mrs Malambo, another instructor who is also the chairperson of 

Chalimbana Women „club was rather identical to Ms Mulutura‟s except in few aspects. She said 

that one communication strategy used to promote literacy was drama though this was not active 

at the time the research was conducted .So the strategy they were using was to announce to 

villagers whenever they gathered for various meetings. She had this to say “As Chalimbana 

women club we do meet on Fridays and during such meetings we air out problems that are 



81 

 

affecting us as women; one of them being empowerment and illiteracy, so we tell our friends to 

influence their friends who are illiterate to come and register.”  

   

Figure 7: the researcher interviewing adult literacy instructor Mrs Malambo  

 

 

5.2.3. Focus Group Discussion 

Two focus group discussions were held at Chishiko Adult Literacy centre and they focused on 

the awareness and use of literacy services in the area as well as the role the Community 

Development Department plays in the awareness. Each discussion comprised of ten leading 

women in literacy class as shown in figure 8. These discussions helped provide information to 

the community on knowledge about literacy services available in the area.  
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Figure 8: Adult literacy learners with a researcher during FGD 

 

5.2.3.1. Knowledge on Adult Literacy  

The participants were asked what they understood by the term adult literacy, the majority 

responded by saying that Adult literacy is a learning process designed to equip illiterate people 

with specialized knowledge, skills, attitudes and techniques to independently engage in listening, 

speaking, reading, writing, numeracy, technical and critical thinking intended to promote the 

development of active citizenship .They further said that it was initiated to help those who never 

had the opportunity to go to school to learn how to read and write. Additionally it was indicated 

by the participants that adult literacy enabled them to understand and interpret issues surrounding 

them unlike if someone was illiterate. 

 

5.2.3.2. Awareness on Adult Literacy Promotion 

In these discussions, it was revealed that most members of the literacy class heard about it 

through friends and this encouraged them to come and enroll. Others pointed out that they 

enrolled in adult literacy because they were told that at the end of the program, Community 
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Development would give them farming inputs, hence they were attracted to the incentives. It was 

further revealed that some members heard about it in community meetings and were encouraged 

to start classes.  

 

5.2.3.3. Communication Strategies Used to Reach to the Community 

 

During discussions it became clear that meetings were often used to communicate to members of 

Chishiko Village. It was also stated that sometimes door-to-door strategy was used especially 

whenever registration for new intake was taking place. It was stated that this was done by a 

community development officer with the help of instructors. Meetings were also mentioned as 

another means of reaching to the community. Asked if they used radio to obtain information on 

literacy, they responded that they rarely listened to radios because batteries were expensive and 

there was no electricity in their homes. The use of television set was also a rare commodity to 

most participants. Other means of communication mentioned during these discussions was drama 

even though it had not been active for some years. 

 

5.2.3.4. Adequacy on the Information Received Regarding Adult Literacy in the Area 

 

Another area discussed was how satisfactory the information received on Adult literacy was. 

Five out of ten participants stated that they were satisfied with the channels the Community 

Development Department used. “There is a period when instructors do come to our homes to 

find out if there is anyone interested in learning how to read and write.” One participant stated. 

Yet four others raised concern about the inadequacy explaining that many people miss this 

important notice because they live very far where instructors did not reach during the 

sensitization. Additionally it was mentioned that people responsible for the programs were not 

communicating to learners in due course. People did not know exactly when the programs would 

start and when they are likely to end.  
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5.2.3.5. Community involvement in Adult Literacy Promotion  

The point of levels of participation was raised to the members of the two discussions. The 

majority admitted that they were not approached by anyone to take part in adult literacy 

awareness; it was observed that the participants believed it was only the duty of extension 

officers and instructors to sensitize people. They however mentioned that they had at some point 

in time advised one or two friends to join adult literacy class, though this involvement was 

initiated by the community development office. Additionally, some of the participants indicated 

that whenever there was campaign on literacy awareness, only instructors got involved. 

 

5.2.3.6. Suggestions on best ways to promote adult literacy 

Participants were also asked ways in which they would wish community development to reach 

them. It was observed during discussions that the majority wanted the information to be reaching 

to them in their own homes, meaning door-to-door campaign should continue. Mathew defended 

this point “Many people in this village are poor and cannot afford to buy radios and TVs even if 

we afforded we can‟t afford to be buying batteries , so the best is to follow people in their 

homes.” 

 

5.2.4. Field visits  

A number of field visits were conducted in Chishiko Village whilst the researcher was attached 

to the Department of Community Development of Chalimbana Centre of Chongwe District. This 

helped a researcher to understand certain aspects which could not be seen during interviews and 

focus group discussions. Spending time with learners enable a researcher to understand some 

challenges learners were facing as adults. It was observed that most of the learners were in most 

cases passive as the traditional approach was employed in teaching. In effect at the end of a 

lesson most learners would have only copied what they do not understand at all.  
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Furthermore, the researcher was actively involved in most activities that were taking place at the 

centre. This made learners to be more open and discuss issues with the researcher without fear. It 

must be also recommended that lessons are conducted in local language so it is easy to 

communicate to learners. This idea is supported by Comings, Smith and Shrestha (1995, p.34) 

who state that many Third World countries have a national language and a number of local 

languages. Learning literacy in a local language is easier because the difficulty is not 

compounded by having to grapple with a less familiar national language at the same time. 

Furthermore, for minority groups, learning to read and write in their mother tongue usually 

reinforces their culture, history, identity and feeling of self-worth.  

 

 

Figure 9: The researcher going through an exercise with learners 
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Furthermore, a number of observations were made concerning the awareness and attitude 

towards adult literacy promotion. Mingling with other residents enabled the researcher to learn 

about people of Chishiko Village: 

 Awareness:  A number of villagers admitted that they were aware of the adult literacy 

services in Chishiko village. However they did not know exactly what sort of programs 

that were being offered and when they took place. This means even though information 

regarding adult literacy may have reached them, yet it was not in an elaborative manner. 

In as much as some may have been informed, it was discovered in this study that many of 

them did not know what role they should play in sensitization, since it was believed that 

community members must equally take part. 

 

 Attitude: it was revealed during this study that villagers‟ attitude towards adult literacy 

affected their commitment towards it. Most of the learners talked to were very keen to 

learn how to read and write. As one participant stated “I always feel bad when I go to 

church and see others carrying their bibles. I also want to be able to read that book of 

God one day.” However, a number of villagers interacted with viewed benefits of being 

literate as a long term achievement which may not be realized easily. They did not 

appreciate benefits that come with being literate as it was hard to immediately observe 

those positive changes. The reasons given were that even those who went for adult 

literacy were still not able to read and write. Therefore, some residents saw adult literacy 

as a share waste of time as they would rather go to the fields and earn a living than carry 

books and return home without bread. 

 

On the part of the learners, it was observed that many of them were not consistent in 

attending lessons. This absenteeism may have been by factors such as long distance, 

multiple roles especially on the part of female learners. 
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CHAPTER SIX 

DISCUSSION OF RESEARCH FINDINGS 

6. Introduction 

This chapter discusses the findings or results of both quantitative and qualitative methods 

obtained in the field. The analysis and interpretation of the gathered data was conducted at 

different stages. The first involved the quantitative data from the survey with the use of the 

Statistical Package for Social Sciences (SPSS). Using this software, the information was 

analyzed in form of chats, tables, frequencies and percentages as seen in the previous chapter. 

The second level of analysis involved the qualitative scrutiny of information from interviews, 

focus group discussions as well as the information obtained during field visits which were 

conducted during the attachment period. 

 

6.1. Community knowledge and usage of adult literacy services in Chishiko Village 

Adult education is an important tool in the development of an area. This is so because education 

plays a major role in ensuring that people know and are aware of the various mechanisms 

employed to develop the nation or an area of interest. As such, in areas where most of the people 

are uneducated or illiterate it is pertinent that there is adult literacy programs that may help 

increase the levels of education in those areas. Research findings indicate that 69 percent of the 

respondents know that there are adult literacy lessons being conducted in Chishiko. 22.5 percent 

of the people included in the sample said that there were no adult literacy lessons being 

conducted in Chishiko while 5.8 percent said that they did not know whether these services for 

adult education were available. These findings indicate that more than half of the people sampled 

were aware of the services. However, the findings from the discussions and field visits conducted 

indicated that there was low usage of adult literacy services from the community. This is despite 

having the knowledge that such facilities were provided in this village. The reasons for low 

usage of adult literacy services as observed during the study were due to:  
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Long Distance: the entire village of about 800 households has only got one adult literacy centre; 

to make matters worse this centre even accommodates people from the neighbouring village like 

Kabeleka. Many people have to travel a long distance to reach the centre as a result some are 

even de-motivated right from the start. 

 

Lack of enough information: Much as the community is aware about the literacy services, it is 

not known to them when the program starts and when it is expected to end. Such information is 

not provided to them as it was discovered during the field visits. It is important to state that when 

an innovation is introduced to the „would be adaptors,‟ enough information is supposed to be 

provided to them so that they can make a sound decision (Rogers 2003, p.102). 

 

Inferiority complex: it was further discovered that men were more reluctant to come for adult 

literacy lessons simply because they did not want to be learning with women. This placed a 

challenge on women as well because they could not participate in class activities since culturally 

it is believed that women should not talk in the presence of men. This has also become a 

challenge on the part of the Community Development Department because there is one 

classroom which can only accommodate both men and women.  

 

Cultural beliefs: Many people of Chishiko village believed that they had passed the age of being 

in class. During field visits, a number of community members talked to only opted to be sending 

their children to school because they believed they could not be carrying books going to school 

while young ones were also going to school. To them it was found to be demeaning on their part. 

 

Looking at the inferiority complex and cultural beliefs it is difficult for an innovation such as 

adult literacy to be easily adopted by a large number of adults. Rogers state that for an innovation 

to be adopted, it must be compatible with existing values, past experiences and needs of potential 

adopters. 
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6.2. Communication and Adult Literacy 

As earlier seen in chapter three, Rogers (2003, p.5) defines communication as a process in which 

participants create and share information with one another in order to reach a mutual 

understanding. This definition implies that communication is a process of convergence (or 

divergence) as two or more individuals exchange information in order to move toward each other 

(or apart) in the meanings that they give to certain events. Communication is viewed as a two-

way process of convergence, rather than one way linear act in which one individual seeks to 

transfer a message to another in order to achieve certain effects (Rogers 2003, p.6).  

 

For adult literacy to be adopted by many community members, it is important to find better ways 

to communicate to them so that they learn what it is about, the importance of being literate and 

the impact it will have in their lives. This process would also enable community members to 

express their views on how they think adult literacy could be promoted. 

 

6.3. Communication strategies used by Community Development to promote Adult 

Literacy  

The findings from both quantitative and qualitative methods indicate that communication 

strategies mostly used by the department of community development to promote adult literacy 

are door-to-door, meetings and drama which has not been used for a long time as admitted by the 

community development officer Mr Shamboko. This is done by the community development 

personnel as well as adult literacy instructors. However it should be stated that in order to 

increase the rate of adoption of an innovation, there should be more involvement from the 

community; more especially from those who completed literacy programs, these would also be 

able to influence their friends to use literacy services. As stated by Rogers, interpersonal 

communication is very important during the diffusion of an innovation. It should be stated that 

Chishiko community is not involved in promoting adult literacy. During the focus group 

discussion a number of participants preferred door-to-door campaign as the most effective 
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method to reach to them. This is in line with what Rogers advises concerning a successful 

innovation.  

 

The manner in which adult literacy is being promoted in Chishiko Village does not fully involve 

community members. For example the findings indicate that it is only officers from the 

community development and adult literacy instructors. The rest of the residents are not involved 

and there was little involvement from opinion leaders such as pastors, teachers and the headman. 

And yet these are people who should advocate for such new ideas. 

 

Throughout the diffusion process there is evidence that not all individuals exert an equal amount 

of influence over all individuals. In this sense there are Opinion Leaders; leaders who are 

influential in spreading either positive or negative information about an innovation. Rogers relies 

on the ideas of Katz & Lazarsfeld and the two-step flow theory in developing his ideas on the 

influence of Opinion Leaders in the diffusion process (Katz, Elihu & Lazarsfeld, Paul 1955 

p.19). In addition, opinion leaders have a set of characteristics that set them apart from their 

followers and other individuals. Opinion Leaders typically have greater exposure to the mass 

media, more cosmopolitan, greater contact with change agents, more social experience and 

exposure, higher socioeconomic status, and are more innovative. It is, therefore, very important 

to use opinion leaders during adult literacy promotion. 

 

The curriculum used to teach adult literacy learners was not appropriate as they were still using 

the lower primary school curriculum to teach adults. Since these books were being used to teach 

adults, there was need to replace them by more appropriate books which would reflect adult life. 

A study conducted by Comings, Smith and Shrestha (1995, p.18)   reveal that during the 60s and 

70s, UNESCO popularized the concept of functional literacy, which stipulates that literacy 

should be learned within a context of practical skills and knowledge. For example, literacy was 

learned in conjunction with improved farming methods. At the same time, Paulo Freire, a 

http://en.wikipedia.org/wiki/Opinion_leadership
http://en.wikipedia.org/wiki/Two-step_flow
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Brazilian educator, was promoting a literacy learning process that also built critical thinking 

skills. In Freire's approach, participants engaged in open dialogue about themes related to 

oppression and empowerment as they learned to read and write.  It is therefore, necessary that the 

curriculum being followed is revised to meet the learners‟ needs. 

 

Additionally, it was found that instructors used the traditional approach during their lessons. This 

only placed a teacher at the centre instead of having a learner centred approach. In effect learners 

became more passive during lessons which made it more boring and many of them would lose 

concentration. Again this is contrary to Paulo Freire‟s theory which emphasizes a participatory 

approach where the teaching process must be learner centred. 

 Interpersonal communication 

More findings from the study indicated that interpersonal communication played an important 

role in creating the awareness on adult literacy in Chishiko village. There, is therefore, need for 

the Community Development to involve more people in the community especially those that 

have completed this literacy program before to help the institution to spread the word through 

interpersonal communication. Using those that have completed the adult literacy program will be 

necessary because they will be a testimony to others as they will be able to learn from their 

experiences and admire their achievements.  

 

This is in line with Roger‟s advice on community involvement when advocating for an 

innovation. Those that have already completed adult literacy program will act as early adopters 

as defined in the diffusion of innovation theory. This theory states that in rural Third World 

communities, there are always some people who will be interested in trying something new. 

Once they have tried out the innovation and found it useful, they promote it to others in their 

community. The theory also states that those in the community who adopt the innovation later 

are more likely to be influenced by someone who is close to their own social and economic 
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status. Literacy participants come from the poorest and most disadvantaged segment of a 

community and are, therefore, good promoters of innovations to this difficult-to reach group 

(Rogers, 1971 p.35). 

 

Like Rogers (1995, p.16) points out, the degree to which the results of the innovation are visible 

to others determines the rate of adoption. The chances of adoption are greater if folks can easily 

observe relative advantages of the new idea. The same applies to adult literacy. Learners who 

have successfully completed their programs and are able to apply what they have learnt in many 

aspects of their lives such as agriculture, through voting should have been involved in the adult 

literacy promotion to motivate other community members to enrol for literacy classes. 

 

Group communication  

There are a number of ways through which people get to know certain issues of importance in 

the community. As such, people gather for meetings in the community so that they can be taught 

and learn new things in the community. Meetings in this regard turn out to be of great 

importance in terms of community education and awareness. It should be acknowledged that 

Community Development realized this and included it in its communication strategies to 

promote adult literacy in the area. The results from the study indicate that 39 percent of people 

sampled learnt about adult literacy through meetings that were held. However bearing in mind 

that this strategy has been identified as most effective, it is expected to yield more results. The 

implication is that there is a need to hold more meetings so that sensitization can produce more 

adopters. 
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CHAPTER SEVEN 

CONCLUSION AND RECOMMENDATIONS 

7. Introduction 

This chapter gives a resume of what the study covered. In addition, it gives recommendations on 

how Community Development can improve on its communication strategies when promoting 

adult literacy to rural communities particularly in Chishiko village. 

 

7.1. Conclusion  

The research evaluated the communication strategies used by the Community Development to 

promote adult literacy in Chishiko Village of Chongwe District. It is important to mention that 

adult literacy is being provided by the Government under the Ministry of Community 

Development, Mother and Child. It is being handled by the Department of Community 

Development. In Chishiko village, there is only one literacy centre which also accommodates 

neighbouring villages like Kabeleka and Kakuka. The research used both quantitative and 

qualitative method to gather information. Using quantitative methods, questionnaires were 

administered to 120 respondents who had been randomly sampled out of 800 households of the 

total population in Chishiko. Additionally, the information was gathered through both in-depth 

interviews and a focus group discussion as well as field visits which were undertaken during the 

entire research period. 

 

In both quantitative and qualitative surveys, respondents were asked if there were adult literacy 

centres in the area and who providers were. They were also asked which communication 

strategies used to promote adult literacy and their involvement as residents. It was revealed that 

awareness on Adult Literacy was being done through door-to-door campaigns. However due to 

the vastness of the village it was not possible to reach to all households. This is done by 

community development officers as well as adult literacy instructors who are volunteers. In this 

regard community members are not included. Additionally it was also revealed that the entire 
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village of about 800 households only has one adult literacy centre. This has resulted in the low 

usage of literacy services as people have to travel long distances to reach the centre. In addition 

to a door-to-door campaign, the community development also uses drama though at the time of 

research this method was inactive. Yet another communication strategy that was revealed to be 

used was group communication. Meetings were held to inform villagers on what was happening 

in the village and this is where adult literacy information was provided as any other business. It 

must be stated that in all these strategies, the community role was not fully stated. In effect, there 

was little involvement on the part of the community. 

 

7.2. Recommendations 

In terms of communication strategies being used to promote adult literacy, the following 

recommendations are proposed: 

 It was discovered during the research that promoting adult literacy mainly involved 

community development officers and adult literacy instructors. This leaves out 

community members who should be at the centre of this project. It is, therefore, 

recommended that community members should be involved right from the start. The 

Department of Community Development should involve students who have already 

completed literacy programs to sensitize others. This will yield better results because 

these learners will act as role models to fellow villagers. They will act as a source of 

inspiration. 

 

 Opinion leaders play an important role in influencing others to adopt an innovation. It is 

suggested that individuals like teachers, church leaders and traditional leaders get 

involved because these are respected by the community and this will mean that they 

influence more adults to join adult literacy. 
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 Chishiko village only has one adult literacy centre. This centre also accommodates 

residents of a neighbouring village called Kabeleka. Ideally, this centre is not 

conveniently located as some people have to travel a long distance. During the research it 

was discovered that people were aware that there was an adult literacy centre in their 

area, however some of them live very far from the centre and this made them not to use 

the services. It is, therefore, imperative to build more centres so that people would have 

these services nearby.  

 

 In 2010, UNESCO partnered with Community Development in promoting adult literacy 

in Chishiko village. Their main role was to provide teaching materials but since there was 

no class room they also constructed a classroom which is now called Chishiko Adult 

Literacy School. It is recommended that Community Development involve more 

implementing partners like churches. Churches can provide venues as classes since the 

entire village only relies on the one which was built by UNESCO. Moreover, UNESCO‟s 

project came to an end in September 2012. There is, therefore, a need to invite more 

implementing partners so that adult literacy services in Chishiko Village can stand a test 

of time. 

 

 During research, the researcher learnt that media channels such as television, print media 

and radio are not used by community development. This may have been due to the set up 

of the village were the majority do not have television sets. Apart from that, there is no 

community radio in the area which can be airing developmental issues such as literacy. 

Since a radio has been proved to be the cheapest and widely used media channel in rural 

area, this study proposes that in the near future, a community radio station is set up. This 

will give an opportunity to villagers to participate in promoting adult literacy.  
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 It is important to mention that there are only four adult literacy instructors in Chishiko 

village. These are volunteers who have sacrificed their precious time just to make sure 

their fellow residents acquire literacy skills. For them to work effectively they should be 

financially motivated so that they do not get frustrated. In addition to this, they should be 

given some form of training so that they teach in line with what the learners need. It was 

further discovered that teaching materials such as text books were not appropriate to the 

learners „age as they were using primary school books which had pictures for children. It 

should be noted that adult literacy class only covers people from the age of 15 going up. 

Therefore, it is not appropriate to use books for young ones as they do not reflect real life 

for adults. It is important that a syllabus is formulated so that such aspects are addressed. 

 

 

 Learner-centred approach was not practiced at Chishiko literacy as learners mostly 

observed what the instructor wrote and simply copied without asking questions. This 

made them passive most of the time. The reasons given were that some felt shy to 

participate for fear of being laughed at. But the most dominant reason was that women 

could not talk because it was uncultured for a woman to speak in the presence of men. 

Similarly men could not participate because they feared to give incorrect answers and 

that would be shameful to them. With these challenges, separating learners according to 

gender will promote participation because now people will be able to contribute freely. 

 

  It is recommended that the Ministry of Community Development, Mother and Child uses 

the suggestions in this report to improve on communication strategies they use to 

promote adult literacy. This will attract more people to enroll for adult literacy. When 

more people are literate their livelihood will improve and there will be more development 

in the area and the nation at large. 

 

 Finally, future research may also seek to analyze the impact adult literacy services have 

had on those that benefited from it. This study found that Community Development did 
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not evaluate how the learners‟ livelihood improved after they completed adult literacy 

programs. Such research would help them improve on the programs offered to learners. 
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APPENDICES 

Appendix 1 

INDIVIDUAL QUESTIONNAIRE 

 

 

 

RESEARCH TOPIC: 

 

Investigations into communication strategies used to promote Adult Literacy services: A case 

study of Chishiko of Chongwe District, Lusaka Province. 

 

Dear Respondent,  

 

My name is Dushimiyimana Marie louise, a student from the University of Zambia 

doing a research on Adult Literacy. You have been randomly selected to help with 

information on assessing the communication strategies used by the Department of 

Community Development and implementing Partners to promote Adult Literacy. This 

information is required as part of an academic research exercise and will by no means 

be used against you. Information provided will be kept confidential. You cooperation 

will be highly appreciated. 

 

INSTRUCTIONS  

 

Please read all questions carefully and provide answers accordingly, indicate your answer by 

ticking [], in the box provided. In case an explanation is needed, please use the provided 

space for short and clear answers.  
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SECTION A 

 

 BACKGROUND INFORMATION  

 

1. Sex   

1) Male   

 

2) Female 

   

2. Age as at your last birthday? ________________________________________  

 

3. Marital status  

 

              1) Single              

 

               2) Married  

 

                3) Separated  

 

               4) Widowed                        

 

 

4. Level of education  

 

             1) Primary Level  

 

             2) Secondary Level    

     

       3) College   

 

         4) University 

  

              5) No Education 

 

 

 

5. Religious denomination  

 

                      1) Christian       

 

                      2) Hindu  

  

3) Muslim     

 

4) Others (Specify) __________________________________________ 
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6. Job title and organization: 

 _____________________________________ 

 

 

7. How much is your household income per month? 

 

1) Less than K500,000     

 

2) K500,000 to K1,000,000  

 

3) K1,000,000 to K5,000,000 

 

4) Above K5,000,000   

 

 

 

SECTION B 

  

SOURCE OF LITERACY INFORMATION 

 

7. Have you ever heard of adult literacy lessons? 

1) Yes  

                                                                     

2)  No 

 

3)  I do not know 

          

8. How did you hear about it? 

 

 

1) Television 

 

2) Radio 

 

3) Newspapers 

 

4) Friends 

 

5) meetings 

 

6) Billboards         
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9. Are there any literacy services in your area?   

 

       1) Yes 

 

      2) No 

 

      3) I don‟t know 

 

 

 

10. If the answer to question 9 is yes, who provides these services?  

 

1) Government  

2) Church 

3) NGOS 

4) Others (specify)…………………………… 

  11. How is your reading and writing?  

 

1) Very Good      

 

            2) Good 

 

            3) Poor      

           

           4) Very Poor  

 

 

12. Do you receive enough literacy Information?        

   

1) Yes       

 

2) No 

   

  3) Don‟t Know  

 

13. Do you like your source of literacy Information?  

 

1) Yes       

 

2) No    

 

    

14. If ‘No’ to question (13) give reasons to the above answer? 
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________________________________________________________________________

________________________________________________________________ 

 

15. Do you have a choice to the information you receive?  

 

1) Yes       

 

2) No  

 

16. If you answered ‘No’ to question (15) give the reason why. 

________________________________________________________________________

______________________________________________________________ 

 

SECTION C 

  

 

17. Do you think enough Communication has been given on promoting literacy?  

 

1)   Yes                                                         2) No  

 

                 3) At times                                                   4) Don‟t know  

 

18. Which media channel is used in promoting literacy?  

 

 

          1)   Drama                                                     2) Radio 

 

   

          3)   Television   4)    Any other 

       

     5) Door-door notifications 

 

 

19. Would you want Communication messages on literacy to continue in your area? 

 

  

          1)  Yes                                                   2)   No  

 

          3)  Don‟t know        

   

 

20. Do you think illiteracy can be reduced with awareness on literacy messages? 

 

         1)  Yes                                                   2)   No  

 

         3)  Don‟t know        
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21. Have you ever advised someone to join literacy classes? 

 

 1) Yes      2) No 

 

22. If Question 21 is ‘Yes’ what was their reaction after using the advice? 

 

1) Good              2) Bad 

   

 

3) Any other, specify ___________________________________________ 

 

 

 

23. Who is involved in promoting literacy? 

................................................................................................................................. 
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Appendix 2 

IN-DEPTH INTERVIEW QUESTIONS FOR KEY PERSONNEL AT COMMUNITY 

DEVELOPMENT DEPARTMENT 

 

 

 

 What is Community Development department? 

 How is it structure in the Ministry of Community Development Mother and Child 

Health?  

 What is the current establishment of officers in the department of Community 

Development? 

 What is the general function of this department? 

 What is the function of Department of Community Development with regard to adult 

literacy? 

 How many literacy centers do you have in your area? 

 When do you enroll new members? 

 What communication channels do you use to reach to the community in promoting adult 

literacy? 

 Who are your implementing partners in promoting adult literacy? 

 Where do you get your funding? 

 

 What are the general activities performed by the DCD? 

 What are the special activities with regards to Adult Literacy? 

 Who is involved in the activities regarding Adult Literacy? 

 

 Who are the stake holders that you work with and what role do they play in promoting 

Adult Literacy? 

 How effective are these links with the stake holders? 
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     Appendix 3 

 

      FOCUS GROUP DISCUSSION GUIDELINES 

 

 

1. Knowledge about Adult literacy. 

2. Awareness on adult literacy promotion. 

3. Communication strategies and channel used to promote adult literacy. 

4. Adequacy of information received about adult literacy. 

5. Community involvement in adult literacy promotion. 

6. Suggestion on preferred communication strategies to be used. 

 

 

 


