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ABSTRACT 

 

Numerous studies done on parental involvement all bear evidence of the many gains that come 

from this practice (Hornby, 1995, Epstein, 1985; Ndhlovu, 2005). This study sought to ascertain 

the existence of mechanisms, policies and the nature of parental involvement in Early Childhood 

Education (ECE). The study culminated from the absence of studies in Zambia on parental 

involvement in ECE. A sample of 26 respondents was purposively selected and subjected to 

interviews. The study was mainly qualitative in nature that used descriptive surveys. Thematic 

analyses were used to deal with the collected data.  

Findings from the study revealed that structures of collaboration were existent in schools, but 

policies and guidelines of engagement were either weak or non-existent. It was further revealed 

that parents were variously involved in their children‟s education at home but, overall, home 

support was less desirable. The study further revealed that teachers became exceedingly gratified 

and motivated when parents keenly took part in the education of their children. However, 

teachers did not put in place mechanisms of encouraging parental participation and visitations to 

schools.  Despite being a highly appreciated practice, parental involvement in ECE was seen to 

be low. Several barriers were highlighted as being impediments to effective involvement. These 

included among others; poverty, illiteracy, low esteem, single status of parents, time constraints 

and long distances to schools.  

Arising from these, several recommendtions were advanced to stakeholders. Government 

through the Ministry of Education Science Vocational Training and Early Education 

(MESVTEE) was urged to put in place elaborate policies and guidelines that would spur 

increased collaboration of parents and teachers.  Similarly, teachers were urged to put in place 

increased awareness programmes and involve parents more in decision-making. Parents were 

also encouraged to be proactive and provide supportive learning environments at home for 

continued learning. It was further recommended that parents further needed to take the initiative 

of visiting schools and demonstrate to the educators that they were concerned and willing to 

participate in educating their children. 
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CHAPTER 1 

INTRODUCTION 

1.0 Overview 

This chapter presents the background of the study and the justification for pursuing it. It mainly 

contains introductory themes to provide a strong foundational base for the study. In particular, 

the following issues are covered; statement of the problem, purpose of the study, research 

objectives and research questions, significance of the study, theoretical framework, and 

definition of terms.  

1.1 Background 

The study aimed at making an exploration of the existence of structures, nature of involvement 

and the extent to which parents and caregivers participated in educating learners in Early 

Childhood Education (ECE). While we appreciate the fact that numerous partnership 

mechanisms in higher levels of education are in existence and much has been written and said 

about these kinds of partnerships, not so much has been documented to highlight the state of 

affairs at ECE level. The current study thus, aimed at ascertaining the levels of parental 

involvement and the systems used to participate at these foundational levels of education. 

It is a well-known phenomenon that parental involvement in children‟s activities begins at home; 

with interactions among family members and especially between parents and children, and these 

continue throughout one‟s life. Broms and Kearns (1999) note that parents are lifelong teachers, 

who continue to educate their children long after their childhood is over and continue to teach by 

their examples and mistakes through life experiences. By their experiences, parents inspire a 

desire for learning, encourage family values, model social skills, and guide their children toward 

adulthood. It is an appreciated fact that families that are intimately involved in their children‟s 

upbringing provide a solid foundation of values and beliefs to sustain children throughout their 

lives.  

It is further strongly argued that parents and caregivers who help and encourage their children to 

learn at home, and those who help children develop positive attitudes toward school, contribute 

to the personal growth and academic success of their children. Berla and Henderson (1994) 
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discuss the benefits of parent and family involvement for students and schools below. Among the 

many benefits that students and schools enjoy are; higher student achievement, better attendance, 

fewer placements in special education institutions, more positive attitudes and behaviour, 

improved teacher morale, higher ratings of teachers by parents and more support for families by 

schools. This scenario is further expounded by the Michigan Department of Education (2002) 

which report that decades of research show that when parents are involved, students have higher 

grades, higher test scores, and higher graduation rates. Additionally, students are seen to have 

better school attendance, increased motivation, better self-esteem, lower rates of suspension and 

fewer instances of violent and disruptive behavior among other benefits (Michigan Department 

of Education, 2002).  

 

Other findings on the benefits that accrue to learners were reported by the Harvard Family 

Research Project‟s (HFRP‟s) programmes that linked family involvement in children's education 

to student outcomes. The programmes provided clear evidence that family involvement at early 

levels of education helps children get ready to enter school, promotes their school success, and 

prepares youths for college (HFRP, 2006). The project also showed that the earlier in a child's 

educational process parent involvement begun, the more powerful the effects would be. 

Educators frequently point out the critical role of the home and family environment in 

determining children's school success, and it appears that the earlier this influence is "harnessed," 

the greater the likelihood of higher student achievement. Early childhood education programmes 

with strong parent involvement components have amply demonstrated the effectiveness of this 

approach. 

 

In scope, parental involvement is broad. Capper (1993) describes it to mean, parents and 

guardians (caregivers) becoming involved in their children‟s learning, both in and out of school 

environments. It also entails many other aspects of involvement such as; parents reading to their 

children, checking and helping with homework, discussing children‟s progress with teachers, 

voting in school committees/boards, helping the school to set challenging academic standards, 

partnering in projects through cost-sharing and generally aiming at encouraging their children ( 

Balli, Demo & Wedman, 1997). The above described situation tends to provide the ideal picture 

of what „parental involvement‟ should entail. These are some of the critical areas that were 
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analyzed in an attempt to ascertain the existence of systems and overall levels of parental 

involvement.    

 

In Zambia, the Ministry of Education, Science, Vocational Training and Early Education 

(MESVTEE) is cognizant of the need and importance of parental involvement in providing 

quality education. To promote community participation in the governance of schools, the 

Ministry of Education (MOE), (1996) encourages all schools to have either Parent Teacher 

Associations (PTAs) or management boards which act as legitimate links between schools and 

communities and are an effective way through which communities can participate in the 

governance of schools. PTAs and Boards are required to be active in all primary and higher 

levels of education, respectively. For this reason, there is generally an assumption that there is an 

element of parental involvement at all levels of education, including at ECE level. However, the 

extent to which parents of children in ECE are involved in the education of their children seems 

not to be known. This is what provided the impetus for the study to be undertaken. 

 

1.2 Statement of the problem  

Although the benefits of involving parents and caregivers in educating their children have been 

widely acknowledged in Zambia, to an extent that the national education policy document 

acknowledges this fact (MOE, 1996), the degree of parental and caregiver involvement in Early 

Childhood Education (ECE), especially in rural areas was suspected to be low emanating from 

unique socio-economic factors that impeded on their effective participation in education. This 

scenario largely remained less explored and therefore, very little was known on current trends 

regarding the involvement of parents in ECE in rural communities. This situation may have had a 

bearing on many aspects of education provision such as resource mobilization and the general 

quality of education provision. This study, therefore, attempted to explore the existence and 

efficacy of systems in place, the nature and extent of parental involvement in selected rural ECE 

centres in Chilanga District. The main question that begs answers therefore is, “To what extent 

are parents involved in the education of their children both in school and at home?” 
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 1.3 Purpose of the study 

The study aimed at exploring the existence and effectiveness of structures, nature and extent of 

parental involvement in Early Childhood Education.  This helped to bring to the fore the actual 

prevailing scenario regarding the manner parents were involved in their children‟s education 

both at home and school.  

1.4 Objectives of the study 

The study was guided by the following objectives: 

1.4.1 Specific objectives:  

The study sought to; 

1. Determine whether there are structures and policies guiding parental involvement in 

Early Childhood Education. 

2. Establish whether parents and caregivers help their children at home with school 

related work and activities. 

3. Describe the feelings of teachers when parents and caregivers are involved in Early 

Childhood Education. 

4. Identify impediments to effective parental and caregiver involvement in Early 

Childhood Education. 

1.5 Research questions 

The research questions below guided the study. 

1. What structures and policies guide the involvement of parents and caregivers in Early 

Childhood Education? 

2. How are parents and caregivers involved at home in helping children with school 

work? 

3. How do teachers feel when parents and caregivers are involved in ECE? 

4. What are the potential impeding factors to successful parental and caregiver 

involvement in ECE? 
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1.6 Significance of the study 

Considering government‟s policy of encouraging community participation in education, findings 

from this study would aid policy makers in coming up with strategies of promoting workable and 

meaningful parental and caregiver involvement in the education of young learners. Findings 

from this study may further help education planners, including school administrators, to develop 

suitable approaches for encouraging parental and caregiver involvement in educating their 

children. In a similar vein, the findings of the study would also assist in maximizing parental and 

caregiver involvement thereby, increasing children‟s access to quality education arising from the 

quality interactions between schools and communities. Bearing in mind that not so many studies 

have been pursued in this area in Zambia, it was considered probable that the study would 

stimulate further research on the topic. 

1.7 Delimitation of the study 

The study was confined to only two rural communities of Chilanga District because it aimed at 

ascertaining the involvement of parents in rural areas. Due to the descriptive nature of the study, 

a small sample of 26 respondents was desired. This limited the selection of the sample to only 

four Early Childhood Education centers from Mwembeshi and Westwood communities situated 

about 40 kilometers west of Lusaka‟s Central Business District (CBD) on Mumbwa road.  

 

1.8 Study limitations 

Despite the fact that the study was carefully planned to attain its objectives, some limitations 

were faced along the way. To start with, the study was conducted in two communities and 

comprised a sample of twenty six (26) respondents only. This meant dealing with a small 

sample. Therefore, findings from this research ought to be treated cautiously and cannot warrant 

mass generalizations beyond the immediate study sites and population. However, the findings of 

the study ought to hold and could be used in situations with similar socio-economic 

characteristics as the study sites. The other limitation of the study was in line with inadequacies 

in specific literature on ECE reflecting the prevailing Zambian scenario. This made the 

researcher to rely heavily on studies conducted outside Zambia.  
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Additionally, reaching some of the sampled parents was problematic and this led to 

postponements on several times. For instance, some parents who happened to be paramilitary 

police officers were difficult to interview owing to the nature of their work because often times, 

they worked in distant places.  In cases where things did not work, some parents were contacted 

at short notice to replace the hard-to catch.  For some parents, difficulties arose from their busy 

schedules working in the fields as data collection was done during the rainy season. During this 

time, most of the parents were preoccupied with planting crops (such as maize, cotton, 

groundnuts and soya beans) and others who had planted early, were weeding at the time.  

 

Some Head teachers in the two public schools with ECE also proved problematic to interview 

because of their busy schedules attributed to the on-going national examinations at the time. This 

was actually the reason why all interviews with head teachers (administrators) were rescheduled 

to the end of data collection exercise which was concluded in January, 2015. Despite the 

challenges outlined above, the desired number of respondents was successfully interviewed and 

the intended data collected.  

 

1.9 Operational definitions 

 

Barrier  : is something that causes difficulty or prevents one thing from happening. 

Boards  : structures of management at secondary and tertiary levels of education. 

Caregiver  : any person with the responsibility of looking after and providing for 

                                     children.  These may include guardians and caregivers in orphanages as  

                                      well               

Collaboration  : means of working together in various ways. 

Establishments : formally set-up stations that offer services to communities, for example,  

                                      schools 

Nature  : type and level of involvement  

Parent   : biological mother or father of a child 

Parental involvement: refers to parents getting involved in helping their children with school 

                                       work in various ways 

Partnership  : two or more entities with similar interests working together for a  
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                                      common goal 

Station  : service provision center, like a school. 

System  : existing structure or method of parental involvement.  

Zone   : a group of schools put together for academic and/or administrative  

                                      purposes 

 

1.9 Organization of the report 

The report is a compilation of six chapters. The first chapter is the introduction which 

encompasses such aspects as the background to the study, statement of the problem, purpose of 

the study, objectives, significance of the study, theoretical framework and definition of terms. It 

lays the foundation of the study and provides the justification for doing it. The second chapter 

reviews literature related to the study, while the third chapter comprises the methodology. It 

illuminates on all aspects of how data is collected, analysed, interpreted and reported. Chapter 

four presents the findings and the discussion follows in chapter five. The final chapter (six) 

summarises the findings of the study and provides recommendations for improved practice.  
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CHAPTER 2 

REVIEW OF LITERATURE 

 

2.0 Overview 

This section of the study deals with detailed analyses of related works done internationally and 

locally on the subject. In order to achieve this, books, magazines and journal articles were 

consulted and carefully analyzed to yield the much needed literature which formed the basis for 

further discussions and comparison of trends. The purpose of this section was to learn from what 

other scholars had done on the topic and establish boundaries within which the current study 

could be placed.  

2.1 Historical overview 

Elsewhere in the world, studies pursued in line with this study support the involvement of 

parents in the education of their children. For example, Zellman and Waterman (1998) suggest 

that the history of involving parents in education had been in practice in America for long, for 

over two centuries to be precise.  This was because these countries identified parental 

involvement as one of the several factors important in fostering students‟ success at all 

educational levels.  

 

In Britain, the story was not very different. Hornby (1995) posits that the British Education Act 

long underscored the importance of schools working with parents through the establishment of 

partnerships and institutions with written policies and procedures to guide operations of such 

partnerships. The same was true for Canada which required parental participation in the 

education of their children in almost all areas including assessment.  

 

For many other countries in the world and in Africa in particular, parental involvement in 

education only became a major issue in the 1980s.This was an era of growing concern about the 

quality and universality of education provision. As a consequence, countries took a greater role 

than before in monitoring and maintaining academic standards, while communities became more 

watchful on the expense of public education. This brought into perspective the concepts of 

collaboration and partnership in education delivery (MOE, 1996; Apling & Jones, 2000). 
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In Zambia, the Ministry of Education initiated the introduction of Parents-Teachers Associations 

(PTAs) to foster increased involvement of parents in school activities (GRZ, 1976). In addition, 

the Ministry of Education restructuring programme included decentralization of educational 

activities to lower levels of the education system. This translated to the establishment of 

management Boards at different levels of the education structure. PTAs and management boards 

became the legitimate avenues of parental involvement in the education system in Zambia 

(MOE, 2001). Emphasis on educational partnerships had remained high on peoples‟ agendas but 

the existence and efficacy of these structures, and also the extent to which parents and teachers 

collaborated especially at ECE levels still remained unknown. 

 

2.2 Existence of structures and policies guiding collaboration in ECE 

Musonda (2011) in her study made reference to a survey conducted by Mumba, Chikalanga, 

Sikwibele and Nkhata in the Eastern Province of Zambia in 1998 on parental involvement which 

revealed that most parents had limited contact with the school. However, findings from this 

survey on parental attitudes towards their children‟s education were generally positive. The 

survey recommended that every school should have a policy on parental involvement and work 

out a mechanism of putting it into practice. This literature on establishing the attitudes of parents 

is important because it reveals real situations on the ground. Although the study was done only in 

Eastern province, we are still able to relate to the findings. However, the survey fell short of 

highlighting the mechanisms that had been recommended and also did not point out what had 

been in existence before the survey. As such, the baseline was not established before the study 

was conducted.  

Zellman and Waterman (1998) reported on a study conducted in America in 1994 by Fritcher, 

Galletta and White on the role of parents in schools. Their findings stressed generally that the 

role of parents was to work as helpers and supporters of what teachers and schools were doing. 

In particular, parents were encouraged to help with homework, take part in Parents‟ Teachers‟ 

Associations (PTAs), conduct activities like bake sales and show up at times that were specified 

by the schools. These findings are similar with what Desforeges and Abouchaar (2003) in their 

study reported that parents helped to educate their children in many ways. These among others 
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included home teaching, helping children with homework, helping with educational choices and 

other options. They also take part in decision-making through their membership in PTAs. 

 

What Zellman and Waterman (1998) found out is very critical for any effective school system. 

The engagement of parents in diverse school-related activities in and outside the school premises 

is very important and can only become effective when guidelines and policies to foster this 

engagement are in existence. The current study is vital because it amplifies on the need and 

benefits of close and positive engagements between parents and schools which can only be 

attained once there is a clear understanding from both parties on how best to engage each other. 

 

A study conducted in America by Lonigan and Whitehurst (1998) on the topic, „parent and 

teacher involvement in a shared-reading intervention programme for primary school children‟ 

made interesting observation on teacher-parent relations. The overarching objective of the study 

was to determine whether parents and teachers could collaborate in the education of children 

through shared reading intervention. The results of the study showed that parents and teachers 

could work together to educate children. In addition, the intervention was found to be effective in 

increasing the reading skills in children. The study by Lonigan and Whitehurst is important 

because it highlights the desire that parents had and were willing to work together with teachers. 

This becomes easier when structures and policies of engagement are already in existence. 

Although the study did establish the willingness of parents to participate in the education of their 

children, it is not known whether structures were already in place to foster this collaboration. 

 

Findings from a study conducted by Nzala (2006) in Lusaka on parental involvement in the 

education of Intellectually Challenged children revealed that parents were involved in the 

education of their children only minimally. The involvement mainly consisted of attendance at 

the school „open days‟. In addition, helping with children‟s homework, provision of teaching and 

learning materials and children‟s refreshments to a much smaller extent constituted the level of 

involvement by parents. This study portrays a picture that the level of involvement was very 
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minimal and this could be attributed to unclear methods of engaging parents in the education of 

their children. Despite the findings being informative, they make no mention of the existence and 

importance of PTAs in units which where study sites.  

2.3 The need for increased parental involvement in ECE  

Henderson (1987) in his review of 49 studies of parent involvement in children‟s learning at 

home, in the instructional programme at school, and in supporting the school in general, 

concludes that all forms of parent involvement have positive effects on student achievement. It is 

imperative that the evidence should not just be linked to learner achievement, but to other aspects 

like improved attendance, improved behaviour, having a positive attitude and so on. These are 

important factors in enhancing learner achievement.  

  

Studies done by Christian, Morrison and Bryant (1998) showed that involving parents in such 

areas as decision making, provision of information, and participating in curriculum design were 

important aspects in the education of their children and these could improve the general quality 

of learning. Similarly, Cotton and Wikelund (1989) notes that decision-making is a very 

important means of taking part in the governance system of the school.  However, this area of 

parent involvement is one of the most controversial.  

Surveys show that most parents would like to play a more active role in this type of involvement, 

whereas most school administrators and teachers exhibit great reluctance to encourage parents to 

become partners in governance. Cotton and Wikelund (1989) thus postulate that although 

administrators agreed that parents should be involved with the schools in a variety of ways and 

that school personnel should spend time encouraging and training parents to become involved, 

they disapprove of parent involvement in administrative areas such as teacher and principal 

selection and evaluation, and were less enthusiastic than parents regarding the utility of parent 

participation in certain activities, such as the selection of textbooks and teaching materials or 

setting priorities for the school budget. It was argued that parents did not have enough training to 

make school decisions, although surveys of parents indicate that the majority of them feel they 

were capable of making sound decisions (Cotton &Wikelund, 1989). 

In line with the above, Williams et al. (2002) reported that some parents desired to be active 

participants in the education of their children but were wary of overstepping some unwritten 

mark in their relations with teachers. Whilst there is a broadly held desire amongst parents for 



12 
 

more involvement in schooling, there are clearly material (time and money) and psychological 

barriers which operate differentially (and discriminatingly) across the social classes and 

individual differences amongst parents that operate within social classes. 

 

Frede and Ackerman (2007) stressed on the need to involve parents early by noting that 

children‟s early learning and development, as well as their transition from pre-school into 

kindergarten, also relies on their family contexts. Effective Early Childhood educators need to 

know children‟s families to enhance young children‟s learning. Even if a curriculum seems to be 

a good match for the children enrolled in a programme, decision-makers might also wish to 

determine whether an emphasis is placed on connecting preschool programmes with families, 

and if so, the role families are expected to play in their children‟s early education. If pre-school 

stakeholders view parent involvement as a key contributor to program effectiveness, curricula 

should attempt to provide materials and suggestions to help build program-family partnerships 

and establish ongoing meaningful communication with families about children‟s progress. The 

need for shared decision-making is strongly recommended by Frede and Ackerman (2007).  

 

The literature highlighted above shows a common trend. It seems to suggest that parental 

involvement in education is a very important phenomenon and thus, schools and parents must 

closely and meaningfully engage with one another to provide the much needed resources. As 

such, it would be important if clear-cut avenues and policies of collaboration were put in place in 

most institutions. Without definite and clear ways of collaborating, there tends to always be 

antagonisms of how to effectively engage.  

2.4 Importance of supportive home environments in the education of children in ECE 

Studies done by Topping (1986) on contributions of parents to the education of their children 

provided a better understanding of issues and avenues in which parents could be involved. The 

findings were that most parents were able to contribute through collaborating with teachers by 

reinforcing classroom reading programmes at home. It was observed that when schools 

encourage children to practice in reading at home with parents, the children make significant 

gains in reading achievement compared to those who only practice at school. However, to 

effectively render the home support to children, parents ought to put in place some means of 

aiding their children. The Michigan Department of Education (2002) observed that parents who 

read to their children, have books available, take trips, guide TV watching, and provide 
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stimulating experiences which all contribute to student achievement. The literature provided by 

Hornby and the Michigan Department of Education is important because it stresses the 

establishment of supportive environments in homes to foster learning. School and home 

environments must complement each other to foster quality learning.  

In a study done by Brown, Walson  and Swick (1983) to assess the relationship of parents' home 

support to children's school achievement, remarkably striking outcomes came forth. The study 

employed a survey design where 362 questionnaires were completed by the parents of first 

graders and these were analyzed in relation to children's achievement test scores. The children of 

actively supportive parents scored highest, followed by the children of passively involved 

parents, and then the children of noninvolved parents came last. These findings entail that 

parental involvement even in home scenarios is very important in facilitating the education of 

children.  

 

Pam (1996) in her article for Natural Child Project reported that there is considerable research 

confirming that when children are given what they need to build a solid foundation in the early 

years, they have more strength to deal with whatever comes their way later. She emphasises that 

children are like seedlings. When we raise seedlings in a greenhouse, in rich soil with good 

drainage and provide them the right amount of water and sunlight, and protect them from the 

wind, they grow deep roots and sturdy stocks. When it's time to transplant them out into the 

world they will be not only hardy enough to survive, but vigorous enough to thrive. In this vein, 

children are not that different from seedlings. If we want them to develop deep roots and sturdy 

stocks for them to thrive, we must make their home their greenhouse. It therefore, implies that 

the family must be a rich soil that nourishes them. We must provide them with the water of our 

love, the sunshine of our attention and our protection from the winds of stress that weaken them.  

Creating nurturing environments for our children means a lot of things. Pam (1996) highlights 

some of these to include:  

Meeting their physical survival needs of food, clothing, shelter and protection, creating 

environments in which children can thrive (meaning, consciously creating warm, loving, 

sensory rich environments where their physical, emotional and spiritual needs are 

recognized, honored, and met by their family and their community). It is true that 

children "live what they learn". Children absorb and imitate what they experience in their 
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environment. Their exterior environment moulds their interior environment. Just as area 

is a product of length multiplied by width, human beings are a product of nature 

multiplied by nurture. A nurturing environment is one that gives children the security and 

opportunity to discover themselves and their world (P.4). 

As such, children‟s homes are an important part in creating this nurturing environment. What 

parents and the rest of the family input in the upbringing of the child have an impact in their 

lives. The literature above provides that strong link and evidence of the contribution of a home 

environment in the learning process of children. This is supported by Melhuish, et al. (2001) who 

in their study concluded that higher Home Learning Environment (HLE) was associated with 

increased levels of cooperation and conformity, peer sociability and confidence, lower anti-social 

and higher cognitive development scores. It was further noted that HLE effect is stronger than 

that of either socio-economic status or qualification of parents. 

 

In her book, „Purposeful Parenting: Strategies for Raising Children who Achieve‟, Watson 

(2006) recommends the creation of a positive home environment. She desires parents and 

caregivers to learn that in order to create a good home environment, children need their own 

things like books, furniture and toys, which are age appropriate. This gives them the comfort and 

security to grow and explore while premised within the boundaries of the home. Watson urges 

parents to use the children's books, toys and furniture as teaching tools to employ responsibility 

within the household.  

 

Watson (2006) proposed twelve tips for creating a nurturing environment for young children. 

These are summarized below. A positive, calm, nurturing and comfortable home environment 

enhances one‟s parenting vision. The roles a child assumes can prepare him or her for the 

responsibilities of adulthood and effective communication, not coercion, is all-important. Use of 

respectful and encouraging words to promote a feeling of security and trust is vital in homes. 

Watson further opines that, as a parent, create an atmosphere of open communication where your 

children can come to you with a problem, large or small. As much as possible, foster 

cooperation, not competition and take each child as a unique being. Avoid comparing children 

and allow children to contribute at a level they can; their chores will help keep the environment 

clean and orderly. It is imperative to recognize and celebrate a child‟s individuality and make 

time exclusively for him or her. Additionally, set aside quality time regularly for family activities 
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to allow members to engage within the family. Inculcate a spirit of self-worth in your children 

and they will believe in themselves.  

Keith (1986) contributing to the Journal of Educational Psychology reports the findings of a 

study on the relationship of several variables to student achievement. Parent involvement was 

found to affect learner achievement but in an indirect manner through parents' influence on the 

time students spend on homework. This finding illustrates the fact that when parents created 

conducive home environments for learning, it also entailed appropriately guiding learners in their 

tasks. Although parental involvement was somewhat an indirect variable, it played a role in 

shaping learner behaviour and fostering adherence which are important ingredients to learner 

achievement. 

 

Other findings on the importance of the need to create enabling environments for young learners 

are presented by Vinograd-Bausell and Bausell (1987). These researchers present results of a 

study in which 195 parents taught their first graders word recognition skills at home, using 

materials provided by the school. These students significantly outperformed controls. The article 

also presents findings from 20 studies on home tutoring. Home tutoring programme formats 

included: (1) professionally supervised tutoring, (2) professionally administered training, (3) 

televised instruction, and (4) materials only (like the format of the study). All formats were 

found to be useful, with the materials only format viewed as having the widest feasibility. This 

literature is vital in some way because it highlights the fact that whenever there was home 

involvement in the learning of children, remarkable progress was seen in the performance of 

children. The findings further demonstrate that collaboration is important if reasonable gains are 

to be achieved in home managed programs.  

 

2.5 Benefits of enhanced collaboration in children’s education  

Perceptions of stakeholders are important if collaboration is to be effective. For parent 

involvement to be effective, teacher perceptions about the role(s) of parents and their 

contribution ought to be analyzed and understood. This helps educational partnerships to 

flourish. In a study with Project Appleseed in American schools, which was meant to ascertain 

parent involvement in schools through the administration of a checklist, Meir (2008) noted that 

when parents volunteered or participated in school activities in any way, teachers felt increased 
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readiness to involve families in new ways. It was noted that when parents were positively 

engaged, teachers increased their awareness of parents‟ talents and interest. It was further noted 

that when parents were involved, an understanding of families‟ backgrounds, cultures, concerns, 

goals, needs and views of their children were ascertained. This enhanced the respect for families‟ 

strengths and efforts, thereby helping teachers understand student and family diversity.  These 

findings show a positive correlation between parents‟ involvement in children‟s education and 

teachers‟ feelings or perceptions.  

In a study done by the University of Illinois (2012:17) on the relationship between teachers and 

parents and the manner teachers thought of parents, it was reported that: 

As teachers think about their work with parents and families, they often have mixed 

feelings. There are good feelings of shared efforts and mutually valued achievement with 

some parents; while with others, there is a sense of frustration, helplessness, or even 

anger over conflicting perceptions and understandings. The degree of success that 

teachers have in developing a partnership with parents depends heavily on the “fit” 

between parental cares and concerns and those of the teacher (P.17).  

Unlike many other types of relationships in people‟s lives, the parent-teacher pairing is a special 

one having a meeting point on the schooling child. What all good parent-teacher relationships 

have in common is the “absence of conflict.” Optimally this absence of conflict is due to a 

presence of mutual trust and respect. Mutual trust comes in when there is an understanding of 

each other‟s roles and this only becomes possible when there is positive collaboration.   

2.6 Barriers for effective parental involvement   

Successful parental involvement can be defined as the active, ongoing participation of a parent or 

primary caregiver in the education of his or her child. Parents can demonstrate involvement at 

home by reading with their children, helping with homework and discussing school events, 

attending functions or volunteering in classrooms. Schools with involved parents communicate 

with them regularly, and incorporate them into the learning process. However, there are barriers 

to such involvement (Musonda, 2011). Many factors are advanced to cause erratic or non-

involvement of parent in the education system. These range from parents‟ own abilities to be 

active participants, to teachers‟ attitudes and constraints on family resources.  
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Attitudes of teachers are seen as an obstacle to parental involvement. For instance, teacher 

beliefs about the impact of their efforts to involve parents in students' may affect the manner 

partnerships take place. In a study done by Epstein and Dauber (1991), it was noted that, 

elementary school teachers unlike middle school teachers, strongly believed that parental 

involvement is important for students and provided more opportunities and help for parents to be 

involved in their children's education. This study raises our awareness levels that low levels of 

parental involvement in some schools may be the result of the staff's perceptions of parents. In 

the Zambian context, these findings cannot be out rightly dispelled because the knowledge, skill 

and attitude of teachers, all become vital factors in effectively involving parents and play a 

crucial role in the establishment of effective partnerships.  

In exploring the diverse factors that impact on parental involvement, Kohl, et al. (2000) reported 

a study of family factors which potentially put parental involvement at risk. They studied the 

effect of parental education level, maternal depression and single parent status on general 

involvement. It was argued that parent‟s views of their role as a teacher and their degree of 

comfort in communicating with teachers might in part be a reflection on their own education 

experience. A poor or limited personal education might leave the parent lacking in vision or 

confidence or competence in supporting their own child. Single parent status might place limits, 

especially in respect of time available, to support the child educationally. Maternal depression 

was explored as a risk factor because depression is associated with a general lack of motivation, 

energy and confidence and depressed people elicit negative responses from others. It was 

reported that by Kohl, et al. (2000: p. 518) that; “a depressed mother may be able to master the 

energy to contact her child‟s teacher if there is a problem but, may lack the energy to be further 

involved”. 

The study by Kohl, et al. (2000), further reported that all single parent status was negatively 

related to parental involvement at school, the teacher‟s perception of the parent and the quality of 

the parent-teacher relationship. Notably, single parents seem to focus their energies in the home. 

Given the run of research results, single parents run the risk of teachers‟ negative perceptions. 

It further became evident that parental education was positively related to parent-teacher contact. 

The more educated the parent is, the greater their involvement in their child‟s education. A lack 

of extended personal educational experience has, argues Kohl et al, rendered some parents 

lacking in relevant skills or appropriate conception of „parents as co-educators‟. Perhaps, it is 

with this realization that researchers such as Dubois, et al. (1994) advance that, for younger 

pupils, parenting provides the child with a context in which to acquire school related skills and to 
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develop psychological qualities of motivation and self-worth (Dubois, et al. 1994). This is more 

the reason Epstein (1992) opines that, to enhance quality interactions, it is important to provide 

parents with skills to be vibrant participants. 

 

In spite of the fact that all families want their children to succeed in school, not all families 

possess the same resources or opportunities to be involved in their children's education. For 

example, in families where all caregivers work full-time, where there are multiple children, or 

where English is not spoken or read well, these will face significant barriers to participation in 

their children's education. As a consequence, it is imperative for schools to understand the 

demands and challenges of different families. Epstein (1995) in her article argued that schools 

need to overcome these challenges by providing opportunities for school-to-home and home-to-

school communications with families; providing communications to families in a language and 

reading level they can comprehend. Participation of parents can also be enhanced by ensuring 

adequate representation of the entire community of parents on school advisory committees; and 

reaching out to all parents by disseminating information from workshops and meetings.  It is 

noted that schools that make an effort to meet parents‟ challenges and try to make involvement 

easier and more convenient for all families, do gain support from parents and this improves 

student achievement as well (Epstein, 1995). 

Epstein (1995) in her article brings out crucial information which may be linked to the study. It is 

profoundly right to note that educators‟ attitudes, time and language factors, and availability of 

resources are all at play in facilitating parent involvement. Even in the Zambian scenario, it is 

likely that these factors are potential impediments to effective collaboration. 

The Michigan Department of Education (2002) identifies income and economics as important 

factors in parental involvement in education. It was reported that for some parents, taking time 

off from work to attend open days or any other school related activities implies less income for 

food in some households.  

Nechyba, et al. (1999) in a study to ascertain the factors as to why certain parents were more 

involved than others, summarised three possible mechanisms through which social class might 

operate. One suggestion is that there is a „culture of poverty‟ in which working class families 
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place less value on education than middle class parents and hence are less disposed to participate. 

A second proposed mechanism is that working class families have less „social capital‟ in terms 

of social networks and skills. They do not know the „right sort of people‟. In consequence, 

regardless of disposition, working class parents either are, or feel they are, less well equipped to 

negotiate and deliver on the demands of schooling. The third proposal implicates institutional 

barriers. Schools are, in this view, taken to be middle class institutions with their own values. 

Schools accept involvement only on their own terms which are non-negotiable.  

 

These ideas may be virtually impossible to defend but they are very important limitations to 

participation by some parents and aids in the understanding of social factors affecting 

involvement. As has been noted above, a major factor mediating parental involvement is parental 

Socio Economic Status (SES) whether indexed by occupational class or parental (especially 

maternal) level of education. As such, SES mediates both parental involvement and pupil 

achievement. Sacker, et al. (2002) showed that SES had its impact in part negatively through 

material deprivation and in part positively through parental involvement and aspiration. This 

revelation is cardinal because it helps us understand that an individual‟s income status is a factor 

in socialization. As such, it may suggest that low income families participate less. Nonetheless, it 

is also possible that having a low income status may spur an individual or individuals to greater 

heights. The low status may work as a motivating factor but this study did not highlight this new 

dimension of thinking.  

 

Musonda (2011) in her study to investigate challenges of Zambian Parents‟ involvement in their 

children‟s education in selected rural schools of central province brought forth some potential 

barriers to positive involvement. Among the findings, inability to speak fluent English was seen 

as a barrier to effective parental involvement. It was reported that parents who were unable to 

communicate fluently in English language which was the common medium of communication 

and instruction in most schools, found it hard to be involved in their children‟s education. They 

could not effectively communicate with the educators of their children, let alone help their 

children with school work. 
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Nzala (2006) in a study to ascertain parent involvement in the education of Intellectually 

Challenged children in selected units in Lusaka, revealed that there were quite a number of 

barriers that hindered parents from being involved in the education of their Intellectually 

Challenged children. The most prominent were negative attitudes towards the children by parents 

themselves and lack of skills to apply in their quest to help their children. The study by Nzala 

brought out a very important dimension of skills. On the one hand, it is probable that most 

parents may sit on the sidelines on the pretext that they lack the skill to participate in the 

education of their children especially the young leaners in Early Childhood Education. On the 

other hand, teachers themselves may also choose to sideline parents on a similar point of view. 

The dimension of skill thus, plays significant roles in stakeholder involvement in education.   

 

A study conducted by Henderson and Mapp (2002) examined the factors that influenced low-

income parents‟ involvement. They found that social factors emanating from the parents‟ own 

experiences and history influenced their participation. These factors included parents‟ own 

educational experiences in school and burden of their additional responsibilities. The study 

suggested that when school staff engage in caring and trustful relationships with parents and 

recognize them as partners in education, parents‟ desire to be involved is influenced and the 

magnitude to which they participate in their children‟s educational development is influenced. 

The points advanced by Henderson and Mapp (2002) in their study were critical but the scholars 

were not categorical in explaining the educational experiences that may act as impediments to 

positive interaction. The burden of additional responsibilities (whether economic or social) were 

not delved into to portray the manner and extent they impacted on parent involvement.   

 

Further research has also established that children from poorer and less educated families receive 

much less parental encouragement for schooling than those from better-off households (Ashby, 

1998). One of the main contributing factors to parent involvement is the socioeconomic status of 

the parents. A research conducted by Forrest and Martin (2003) revealed that it is typically the 

mainstream parents with higher socioeconomic status and education that were more involved in 

their child's education  than were poverty stricken and minority parents. Because this study was 

conducted outside Zambia and the target level of education unknown, these findings may not be 

the same for the Zambian case. It is possible for one reason or another to find poorer and 
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minority parents more determined and proactively engaged in the education of their children to 

ensure that they succeed. Therefore, without localized research, it would be difficult to entirely 

bank on the findings of Forrest and Martin (2003).  

 

A study conducted by Ndhlovu (2005), on involving parents in the education of their visually 

impaired children attributed the noninvolvement of parents among other factors, to breakdown of 

trust between parents and teachers and lack of skills in reading and writing. The study reported 

that some attitudes that some parents and teachers have about each also contribute to 

nonparticipation of parents in their children‟s education. Besides, logistical factors were also 

cited as hindering parental involvement in their children‟s education. For some parents, long 

distances to schools were an issue and transport costs could not be easily mobilized. This created 

problems for some parents to get to school forums like meetings. For some, work commitments 

became a daunting factor such that when meetings were held during week days, they could not 

be available. The findings of the study does to a large extent identify with what is prevailing in 

Zambia generally, but without research, it would be difficult to generalise the findings to all 

educational levels and locations such as ECE.  

 

Epstein (1995) an accomplished scholar and researcher in the field of parental involvement also 

advanced some barriers to parental involvement in children‟s education. Findings from a study 

he conducted in 1986 found that school-related issues, such as lack of adequate communication 

between teachers and parents, influenced the level of parental involvement. Specifically, 16% of 

parents reported never receiving correspondence from the teachers, 35% reported never having 

parent-teacher conferences, and 60% reported never speaking directly to the teachers on the 

telephone. Another finding highlighted the lack of teacher efficacy to be an influencing factor of 

parental involvement. It was reported that teachers with higher levels of efficacy were more 

likely to be engaged in parental involvement than teachers with lower levels of efficacy. The 

study further noted other barriers to parental involvement to include; schools setting 

inconvenient meeting times, lack of transportation means for parents to visit schools, lack of 

communication from the school, lack of knowledge amongst parents regarding school rules and 

policies (Epstein, 1995). 
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2.7 Identified gaps in the reviewed literature 

 Much of the literature consulted in the study was based on international studies. 

Therefore, this study would greatly help in bridging this gap on the scarcity of local 

literature.  

 In some cases, the literature was not categorical on certain issues such as forms of 

parental involvement which yield greatest positive impact on children‟s academic 

achievement. Consequently, the current study would help in painting a vivid picture 

regarding parental involvement in local communities of Zambia and what would work 

best for such communities. 

 The extent of parental involvement in ECE in rural communities was largely unknown. 

This study therefore, sought to bring to the fore the nature and quality of parental 

participation in educating their children. 

 

These were some of the gaps which propelled this study. It was envisaged that the current study 

would help in one way or another bridge the identified gaps and provide information that could 

be used to address levels and quality of parental involvement.  

 

2.8 Summary of Literature Review 

In summary, much of the consulted literature was based on international studies and only a small 

chunk of studies had been done locally.  It has been consistently noted from numerous studies 

that the first responsibility of educating a child rests with parents and thereafter, it becomes a 

shared responsibility between the school and the home. It has been observed further that the 

involvement of parents in children‟s learning is positively related to achievement. The more 

closely parents are involved in their children‟s education, the more the gains accrue to them and 

their children. Literature has further indicated that parental involvement is enhanced when there 

are clear and legitimate structures of engagement between schools and homes and parents 

actively engaged in decision making. Gains for children seem to increase when parents become 

active and create enabling learning environments in their homes where they also actively take 

part in teaching and assisting children with their school work. 
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These points of view are stressed further by Zambia‟s education policy document „Educating 

Our Future‟ (Ministry of Education, 1996) which states that, parental involvement can contribute 

to the development of the school as a whole and can take many forms, from encouraging a child 

to attend school, to participating on various school committees. The literature presented above is 

however, not elaborate on the forms of parental involvement which tend to have the greatest 

positive impact on children‟s academic achievement. 

 

Despite the unavailability of studies done in Zambia on parental involvement on Early 

Childhood Education, most of the findings from studies conducted in other countries and those 

conducted within (but in other education fields and levels), all seem to be applicable to the 

Zambian context and we can therefore, draw numerous lessons from them. Of course, not all 

studies on the topic may have relevant application to local situations because, different 

communities face own unique challenges for instance, low levels of education and poverty may 

alter the nature and quality of involvement and provide a different scenario all together. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

3.0 Overview 

This part of the study highlights the methods used to collect and analyse data. It provides 

descriptions of the overall approach, design, data collection tools, sampling methods and 

techniques used. It also explains in detail the actual methods and steps employed in the study to 

enable the researcher address the research questions posed.  

3.1 Research design 

A research design is a structure of the study that holds together all important elements of the 

research. It is seen as the scheme or plan that is used to uncover answers to identified research 

problems. Alternatively, a design can also be seen as an arrangement of conditions for collection 

and analysis of data in a manner that fulfills both the importance and the need for the study 

(Orodho, 2003). Being an exploratory study aimed at getting primary information that could be 

used in subsequent researches, and arising from the need to describe the phenomenon „parental 

participation in Early Childhood Education‟ in a detailed and holistic manner, the descriptive 

case study and survey designs became the most preferred approaches to achieving the envisaged 

goals (Kombo & Tromp, 2006; Jackson, 2009). The stated descriptive research designs were 

chosen because they were considered appropriate in collecting detailed qualitative data on the 

subject. As Jackson (2009) notes; “descriptive methods are pretty much as they sound, they 

describe situations. They do not make accurate predictions, and they do not determine cause and 

effect”. Descriptive methods are ideal for collecting rich information to understand the prevailing 

situations and help make interpretations. 

Three main types of descriptive methods are identified to include: observational methods, case-

study methods and survey methods. Out of the three descriptive methods, this study settled for 

the case study and survey methods. In nature, case study research involves an in-depth study of 

an individual or group of individuals. Case studies are not used to determine cause and effect, but 

used to understand phenomena. Additionally, the current study chose a survey design because it 

is acknowledged as one of the most important designs in applied social research. The goal of a 
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survey is to gain specific information about either a specific group or a representative sample of 

a particular group. Results are typically used to understand the attitudes, beliefs, or knowledge of 

a particular group. The broad area of survey research encompasses any measurement procedures 

that involve asking questions of respondents either using short paper-and-pencil feedback to one-

on-one in-depth interviews (Trochim, 2000). Survey research designs are valuable tools used for 

assessing opinions. This design therefore, justifies the use of interviews and the checklist for 

information collection. 

 

The current study opted for a qualitative approach owing to the fact that it provided a good 

situational analysis of what actually obtained on the ground. This approach paved way for 

participants to fully express themselves without any restrictions. It was considered more 

appropriate because it would allow for in-depth understanding of the phenomena being studied 

(Yin, 1989). Ojala (2003) further notes that the qualitative approach was suitable for 

documenting people‟s beliefs and interpretation of reality as well as their actions. Qualitative 

data was derived from semi-structured interviews.  

 

Owing to the fact that the study was confined to only two communities targeting four centers, the 

researcher‟s desire was to describe the phenomenon „parental and caregiver participation in Early 

Childhood Education ‟ in detail and in a holistic manner. This allowed for the use of case studies 

and surveys. These designs allowed for in-depth investigation and discussion of the problem at 

hand, therefore, bringing about deeper insights and a better understanding of the theme under 

study (Kombo &Tromp, 2006).  

3.2 Study population and site 

The population of a study refers to the target group under investigation in a study. Patton (1990) 

describes a population of a study as a set of elements that the research focuses upon and which 

the results obtained by testing the sample should be generalized. Population is also defined by 

Kombo and Tromp (2006) as a group of individuals, objects or items from which samples are 

taken for measurement and these have one thing in common. The greater the variability and 

diversity in a population, the larger the researcher‟s sample size should be. Capturing the 

variability of the population allows for more reliability of the study. Consequently, the 

definitions above provide that, a population comprises individuals or objects known to have 



26 
 

similar characteristics. In this study, the population was made up of teachers teaching in Early 

Childhood Education Centres and parents of children attending Early Childhood Education in 

Mwembeshi and Westwood communities in Chinyanja Zone, in Chilanga District.   

 

3.3 Sample size 

According to Cohen, et al. (2000), a sample refers to the total number of subjects selected to 

participate in a given study. Additionally, a sample is defined by Hays (1981) as simply being a 

subset of all the units of analysis which make up the population. Usually, researchers are made to 

select a "sample population" that is considered representative of groups of people to whom results 

will be generalized or transferred. It is therefore, imperative that at this stage, caution is taken to put 

into perspective varying characteristics of the population and come up with a group that is 

representative of all characteristics of the population.  

 

This study used a sample of twenty six (26) respondents comprising parents and teachers. This 

was made up of fourteen parents and twelve teachers. Out of the twelve teachers, four were 

administrators and the rest were class teachers.  

 

At the time of the study, there were eight (8) ECE establishments in Mwembeshi and Westwood 

communities and the researcher picked four (4) which were considered appropriate and 

representative enough. From each of the four centres, an average of three parents and two 

teachers were selected. However, due to huge numbers of learners from the two public ECE 

centres, 4 parents were selected instead of three. One administrator was picked from each center 

and this led to a cumulative total of four administrators. This resulted to a total of twenty six 

respondents for the study. 

 

3.3.1 Description of the sample  

The study comprised of twenty six respondents who included eight (8) male and six (6) female 

parents, and four (4) male and eight (8) female teachers providing cumulative totals of fourteen 

parents and twelve teachers. All the participants ranged between 20 to 59 years with a higher age 

concentration falling between 30 and 49 years. This could be because the study sought views of 

parents and teachers. Regarding their employment status, it was observed that all the three 

categories (formally employed, informally employed and unemployed) were represented. These 
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were represented by 17, 5 and 4 respondents respectively. An assessment of the respondents‟ 

educational levels revealed that twenty (20) respondents were educated beyond secondary level. 

The implication of this sample composition may suggest that the majority were able to 

understand the demands of their children‟s education and were also in a position of providing 

supportive home environments.  

3.4 Sampling procedure 

In research, there are mainly two types of sampling techniques namely; probability and non-

probability sampling techniques (Miles & Huberman, 1994). In probability sampling, there is a 

system of random selection of participants whereby all members of the population stand an equal 

chance of being selected. This method is used in selecting participants so as to avoid biasness 

(Lincoln & Guba, 1985).  

 

On the other hand, Fretterman (2000) refers to non-probability sampling as a method of selecting 

participants with a bias towards certain individuals within the population considered to have 

certain desired characteristics. Non-probability sampling is also referred to as convenient or 

purposive sampling.  

 

To come up with the desired sample of the current study, Simple Random Sampling (SRS) and 

purposive sampling procedures were used. Simple random sampling is a basic type of sampling, 

since it can be a component of other more complex sampling methods. The principle of simple 

random sampling is that every object has the same probability of being chosen (Yates, et al. 

2008). Purposive sampling on the other hand, is a sampling method in which elements are 

chosen based on the purpose of the study. The power of the purposive sampling technique lies in 

selecting information-rich cases for in-depth analyses related to the central phenomenon being 

studied (Kombo &Tromp, 2006).  

 

To arrive at the desired sample for teachers at each of the four schools, the researcher obtained a 

list of teachers‟ names from the school administration and these were put in plastic bag for a 

simple lottery to be conducted where two names were randomly drawn. This was repeatedly 

done at all schools for teachers to be identified except for the head teachers who had 

automatically been regarded as key informants. For parents, the same techniques (purposive and 
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simple random sampling methods) were used. Firstly, names of parents with children at the 

targeted schools were obtained from the school records and compiled in one list. The lists 

became sampling frames for the parent population at each school. After names were compiled, 

corresponding numbers were written on small papers, (for example, one to seventy), and put in a 

plastic bag. The small papers were thoroughly mixed. With eyes closed, the desired number of 

names of parents was drawn randomly. Despite the procedure being purposive, the aspect of 

simple lottery gave a fair chance of selection for all the targeted respondents. Names were 

randomly drawn from the plastic bag irrespective of gender.  

 

3.5 Instruments for data collection 

The tools that were used for data collection were self-administered semi-structured interviews. 

The interviews were used to collect data from all the twenty six (26) respondents comprising 

both parents and educators. Alongside the interviews, a checklist for parents only, was 

administered to ascertain their role and involvement as first teachers in the home environment.   

 

3.5.1 Semi-structured interviews 

This study used semi-structured interviews as the main tool for collecting data. Semi-structured 

interviews are in-depth interviews often referred to as a “conversation with a purpose”. They 

plough a path between structured and unstructured interviews. With semi-structured interviews, 

the interviewer and interviewee are equal partners. Basically, in a semi-structured interview, the 

interviewer knows the areas to be covered, but allows the interviewee the options to take 

different paths and explore different thoughts and feelings. However, digressions are controlled 

by probes and prompts (Cohen & Crabtree, 2006). 

 

Typically, in a semi-structured interview, the interviewer has a paper-based interview guide that 

he or she follows.  Since semi-structured interviews often contain open-ended questions and 

discussions may diverge from the interview guide, it is generally best to tape-record interviews 

and later transcript these tapes for analysis. While it is possible to try to jot notes to 

capture respondents' answers, it is difficult to focus on conducting an interview and jotting 

notes.  This approach of writing notes is usually not recommended because it diminishes the 

development of rapport between the interviewer and interviewee which may result in poor notes 
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all together.  Development of rapport and dialogue is essential in unstructured interviews (Cohen 

& Crabtree, 2006). It is for this reason that the researcher used a voice recorder throughout the 

research to capture responses in detail.  

 

Two sets of interview guides were prepared for parents and teachers, respectively. Each 

interview schedule was segmented into sections, each with specific questions aimed at soliciting 

for information that addressed the particular themes in the research questions. The overarching 

aim of using interviews was to elicit subjective views of the research participants.  

 

3.5.2 Checklist 

The checklist was used on all fourteen parents to ascertain the levels of engagement at home in 

educating their children. It comprised a number of close-ended questions with three response 

options which included (always, sometimes and never). This was meant to provide additional 

information on the involvement of parents on certain specific activities which fostered the 

learning of children within the confines of their homes. 

 

Interviews and checklists were the only tools used for data collection but to a less extent, were 

augmented by the researcher’s own observations to validate the major themes that emerged 

from the findings. Observations were hinged on such aspects as who brought children to 

school, those who attended meetings, parents who frequently talked to teachers and 

participation in school programmes generally. The researcher tried to confirm on some themes 

that emerged from the on-going discussions with parents and teachers on the nature of 

parental participation and looked for such precise information as involvement by gender, status 

of parents frequently involved and so on.  

  

3.6 Data collection procedures 

Before beginning the process of data collection, an introductory letter was collected from the 

school (University of Zambia, School of Education) introducing me as a post graduate student 

intending to conduct a study at various ECE set ups in Chilanga District. For details of the letter, 

see appendix E. Thereafter, clearance was sought from the University of Zambia Research Ethics 

Committee to conduct the current student. Clearance was successfully granted (see appendix F 

for detailed information). The last phase of clearance involved obtaining permission from the 

District Education Board Secretary (DEBS) in Chilanga who in turn authorized all schools in 

Chinyanja zone to cooperate in the study (see appendix G for details).  
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After all the necessary clearances were done, the researcher piloted the interview schedules and 

checklists on three teachers and three parents within Lusaka District to ascertain their suitability 

in obtaining the necessary information. After the piloting phase was successfully done, necessary 

corrections and adjustments were made to the instruments. The researcher personally conducted 

all the twenty-six (26) interviews and administered the fourteen checklists to the parents as well. 

It is worth mentioning that before each interview was done with the respective parents and 

teachers, consent forms were made available which the respondents had to sign after reading, 

understanding and accepting the contents and purpose of the study. This provided a mutual and 

professional understanding between the respondents and the researcher.  

 

The data collection exercise started in November before schools closed for calendar year 2014. It 

became possible to collect information during this time because the ECE sections were 

unaffected by the national examinations which were taking place during that time. At the time 

schools were closing in the first week of December, sixteen respondents comprising ten parents 

and six teachers had been interviewed and the parents had completed the checklists as well. The 

data collection exercise was resumed and completed in January, 2015. The four administrators 

were the last to be interviewed at each school as these acted as key informants in the schools. 

 

In collecting the data, the researcher first made appointments with teachers who later provided a 

link to the respective parents of children. For each school, teachers were interviewed first and 

parents were contacted on other days as was arranged. Parents were invited to the various ECE 

centres and that is where all the interviews took place. After each interview with a parent, the 

checklist was also administered which they completed on the same day. For some who needed 

time, a week was given and the checklists were given to the appointed teachers at each school 

who became contact persons in such a case.  

 

For precision and fear of losing relevant data, all interviews were recorded using a voice 

recorder. The researcher made sure that permission was sought from each respondent before the 

voice recorder was used. After all the data had been collected, the researcher transcribed the data 

and in the process also made translations for the content which was spoken in Chinyanja. Being a 

native speaker of Chinyanja, respondents were encouraged to provide their views in a local 
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language as well and it became evident that this gesture provided an extra dimension of freedom 

to parents in expressing their views.  

 

3.7 Data analysis and interpretation  

Whenever information is just collected in research, it is usually raw and requires processing for 

valuable meanings to be deduced from it. The stage at which information is processed is called 

data analysis. According to Tabachnick and Fidell (2007), analysis of data is a process of 

inspecting, cleaning, transforming, and modeling data with the goal of highlighting useful 

information, suggesting conclusions, and supporting decision making. Data analysis has multiple 

facets and approaches, encompassing diverse techniques under a variety of names.  

 

In processing the data of this study, a unidirectional approach was used. Owing to the fact that 

the study was qualitative, the analysis was also positioned heavily on the qualitative approach. 

As such, thematic analyses were used to analyze the collected data set. As advanced by Patton 

(1990), thematic analyses involve identifying major themes and describing them. This form of 

analysis categorizes related topics by identifying major concepts or variables usually, from the 

questions or objectives. As such, the bulk of the gathered qualitative data was placed and 

analyzed under the identified themes and were appropriately coded to help develop summary 

reports according to the frequency with which the issues emerged. For reporting purposes, 

simple tables augmented by reflective notes were used.  

  

3.8 Ethical considerations and quality control 

There are many ethical issues that need to be taken into serious consideration whenever 

conducting research, be it with human or animal subjects. Researchers need to be aware of 

having the responsibility to secure the actual permission and interests of all those involved in the 

study. They should not misuse any of the information discovered, and there should be a certain 

moral responsibility maintained towards the participants. There is a duty to protect the rights of 

people in the study as well as their privacy and sensitivity. The confidentiality of those involved 

in research must be carried out, keeping their anonymity and privacy secure. All of these ethics 

must be honoured unless there are other overriding reasons to do so, for example, any illegal or 

terrorist activity (AIAA, 2007).  
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Throughout the current study, consideration of research ethics was made top priority and 

concerted efforts were made to uphold professionalism. This among other things entailed 

respecting respondents in all dimensions and guaranteeing safety. Particularly, it entailed clearly 

explaining to them what the research was all about. This also involved empowering them by 

signing consent forms before commencing the interviews. Essentially, this meant that 

prospective research participants were fully informed about the procedures and risks involved in 

the research (Trochim, 2006). Among the other vital research ethics considered was protecting 

respondents‟ identity as individual participants in the study. Individuals‟ identities were 

completely held confidential.  As Trochim (2006) notes, the principle of anonymity essentially 

means that the participant will remain anonymous throughout the study, even to the researchers 

themselves in some cases. Clearly, the anonymity standard is a stronger guarantee of privacy and 

very necessary. Withholding the identity of respondents ensured their safety as results generally 

reflected the views of their communities and not particular individuals or their institutions. 

 

As such, no names were used for identifying respondents. Instead, codes of gender and 

designation were used to identify the different categories of respondents who were: male parent 

(MP), female parent (FP), male teacher MT), female teacher (FT), male head teacher (MHT), 

female head teacher (FHT) and female senior teacher (FST).    

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.0 Overview   
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This section of the report is concerned with presenting the major findings that emerged from the 

study. The findings are presented using a combination of tables and reflective notes to give a 

voice to the responses provided. Essentially, the findings appear under themes derived from the 

research questions. The themes are four and include; existence of structures guiding the 

involvement of parents and caregivers, ways in which parents and caregivers get involved at 

home in helping children with school work, describing feelings of teachers when parents and 

caregivers are involved in the education of their children and lastly, exploring barriers to 

successful parental involvement in the education of their children.  Responses from interviews 

with parents, interviews with teachers and responses from checklists were presented 

simultaneously.  It must be emphasised that to the best of the researcher‟s abilities, the identities 

of all the respondents have been kept anonymous.  

4.1 What structures/policies guide the involvement of parents and caregivers in Early 

Childhood Education? 

4.1.1 Existence of structures and their formation 

Table 1: Existence of structures   

Response Frequency Total 

 Female Male  

Parents  Teachers  Parents  Teachers  

Yes 4 7 7 3 21 

Not sure 1 1 0 1 3 

Not at all 1 0 1 0 2 

Total 6 8 8 4 26 

              (Source: Field data, 2015). 

Findings from the study point to the fact that the majority (21) of the respondents were well 

aware of the existence of structures in form of PTAs in ECE centres that supported the closer 

interaction of parents and teachers to ensure that their children were provided with the most 

supporting and rewarding environments for their education.  

In trying to be sure about the existence of structures that guided collaboration, deliberate 

questions were asked. One female parent (FP1) from Mwembeshi community had this to say: 
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“I have two children attending pre-school and one is at a private school and the other at 

a public school. At a private school, there is a board in place and at a public school we 

have a Parent-Teacher Association (PTA)…. So yes, I can say that they exist” (Date of 

interview: 11/11/14). 

Another male parent (Male Parent), (MP2) noted: 

“In all good schools, Parent-Teacher structures are there. For this school in particular, 

the PTA has always been there and does a good job in helping bridge the gap between 

the school and the community. For some of us who are very busy and always out for 

work, we depend on members in the committee to provide us with updates because we 

lack time to visit the school.” (Date of interview: 11/11/14). 

From the study, it was noted that most of the parents were aware of the existence of these Parent-

Teacher bodies which mediated between the school and the community. However, it was 

revealed that at one school; there was no Parent-Teacher Organization at the time of the study. 

The problem was beyond the school but they had hoped to sort it out soon.  

The study further revealed that teachers‟ views were not completely divergent from those of 

parents. Ten (10) teachers affirmed that structures of collaboration in form of PTAs and 

committees were existent, while two (2) teachers were skeptical about their existence. It was 

therefore, clear from the study that none of the teachers were entirely negative about the 

existence of systems of collaboration between parents and teachers.  

 

 

 

Table 2: Ways of forming organizational structures  

Mechanism  Frequency Total 

Parents  Teachers  

Elections /meetings 10 9 19 

Appointments  3 3 6 
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Imposed  1 0 1 

Total  14 12 26 

 

          (Source: Field data, 2015). 

In trying to emphasise the importance of elections when forming structures in institutions or 

communities, one male parent (MP4) advanced the following comment: 

“We hold general meetings once a year, usually at the beginning of the year. During 

these meetings, several important issues are discussed ranging from changes in school 

fees, school projects, employment of teachers, and putting in place new committees ….. It 

is the only time that parents‟ concerns are voiced in a unified manner. These meetings 

are very fruitful. If it were possible, the meetings are supposed to be more regular than 

we have them.” (Date of interview: 14/11/14). 

From the findings in table 2 above and a comment given by MP4 above, it is certain that the 

most favoured and legitimately considered way in which systems or mechanism of collaboration 

were established was through elections. It was noted that a committee put in place 

democratically tended to have the support of the masses contrary to when undemocratic means 

were used. Parents tended to be very skeptical with imposed leadership.  

This can be heard from the words of a female parent from Mwembeshi community (FP2) who 

noted that: 

“It has been long when we last held a meeting to come together as parents and 

teachers… I know that there is a committee in place but I don‟t know how they were put 

there. Some of the people that the school management has chosen as our representatives 

do not have the qualities to do so. Besides, others do not even have children learning at 

this school. So we wonder how such people can represent us….” (Date of interview: 

11/11/14). 

In trying to ascertain the effectiveness of the existing Parent-Teacher structures in ECE, the 

study reported that the majority (thirteen) of the respondents saw the structures to be doing well. 

Of those who cited the structures be active, five were of the view that they were very active. Six 

respondents were skeptical about the effectiveness of the structures, and three respondents 
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thought that they were not active, while the remaining two reported that structures of 

collaboration were non-existent. Table 3 below provides this information on the effectiveness of 

PTA structures and committees in ECE.  

Table 3: Views on the effectiveness of organizational structures in ECE 

Response  Frequency  Total 

Parents  Teachers  

 Very active  3 2 5 

Active 4 4 8 

Neutral  3 3 6 

Not active  2 1 3 

Non-existent  2 2 4 

Total  14 12 26 

   

        (Source: Field data, 2015).  

The majority of the parents saw the structures in place to be doing their work reasonably well. A 

male parent (MP3) from one of the newly created ECE centres at a public school in Westwood 

community noted that: 

“The committee in charge of ECE is far better than the one for the main school because 

these are always in school ensuring that the children are provided with much of the 

materials they need. The committee is always providing information to the parents. Just 

in one year or so, we have held meetings for three times and things seem to be going on 

very well.”(Date of interview: 19/11/14). 

Regarding teachers‟ views on the effectiveness of the structures in place, varied perceptions were 

provided. A combined total of six teachers thought the structures were doing well with some 

stating that they were very active and others saw them to be moderately active. In line with this, 

one female teacher (FT 4) noted that: 

“For us here, we are very lucky to have a super-active PTA. The goodness is that the 

majority of the PTA members are either serving teachers or those who have retired and 

they understand things better.” (Date of interview: 07/11/14). 
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Another category of teachers (three in number) seemed not sure whether the structures were 

active or not. They thought that the structures were somewhat just trying to do their job. 

According to them, they were neither active nor inactive but a bit of both. The study further 

noted that two of the teachers reported that the structures were non-existent at their school and 

therefore, they could not provide an evaluation of how the PTA faired. 

One male teacher (MT1) from a school without a PTA in Westwood community lamented: 

“For a couple of years now, the school has not had a PTA committee in place. I hear that 

the PTA which was there four years ago was disbanded because of certain issues. Since 

the decision was made by the District office, we are waiting for them to advise us on the 

next step. For now, the school is running without a PTA but the ECE section has a 

committee in place” (Date of interview: 03/11/14).   

4.1.2 Willingness of parents to belong to the PTAs  

In the quest of ascertaining the willingness of parents to belong to the PTAs, there were mixed 

feelings obtained to this effect. From the total of fourteen parents, nine were positive and desired 

being part of the PTAs. It was found that out of the nine, six parents were more than willing. 

Four parents were unwilling to belong to the PTAs while one parent expressed indecision.  

Out of the six parents who expressed great willingness, FP2 gave the following account:  

“For some of us, we have always been involved in the administration of schools. I have 

been in various PTA committees, both in private and government schools and people can 

confirm this. For me, it is my job and I enjoy it very much especially that I am not in 

formal employment. So, I am always available and have all the time to respond to the 

demands of the PTA.” (Date of interview: 11/11/14).     

Another male parent (MP3), from a public school that had a fully functioning PTA structure also 

affirmed his willingness by saying: 

“For me and my wife, we have taken the issue of being involved in the education of our 

children seriously because one of our sons is epileptic. So for most of the times, I was 

called to school to provide information on the child and to explain just how we managed 
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the condition of the boy at home. As I am speaking, the boy is now in grade eleven and 

doing quite well. From that time, I have made myself available to work closely with the 

schools in whichever capacity. Thank God that Non-Governmental Organizations 

(NGOs) like REPSSI have come on board to emphasise the need for close partnerships 

between schools and homes.”( Date of interview: 14/11/14). 

On the part of the four parents who expressed unwillingness to be part of the management 

structures for various reasons, one female respondent (FP3) revealed that she felt inadequate 

owing to her low education levels. She felt that she could not competently articulate issues and 

be an able leader. Speaking shyly in Chinyanja, she said; 

“Mungaone, ife benangu sindife wophunzira  mokwanira, telo, sicapafupi kukhala mu 

mabungwe kusogolera anthu …. Ine niona monga siningakwanise.” (You see, some of us 

are not adequately educated, so, it is not easy to be in committees leading people…. I feel 

I cannot manage). (Date of interview: 14/11/14). 

Another male parent (MP5) also expressed unwillingness to belong to a PTA due to the nature of 

his employment. He had this to say: 

“It is very difficult for some us to be in PTAs or committees or school Boards because of 

the nature of work we do. As paramilitary police officers, we are posted to work 

anywhere in the country and at times we are away from our homes for three months. 

Even when we are working locally, we do rotational shifts where you are home for two 

weeks and away the other two weeks. This makes it difficult to even just think of 

belonging to PTAs… but I am very supportive because I know the value of 

education.”(Date of interview: 15/01/15). 

On the part of teachers‟ willingness to belong to Parent-Teacher management structures, it was 

reported that the majority comprising seven teachers out of the total of twelve belonged to 

committees. The remaining five did not belong to any PTA structure but were very willing to be 

part of the structures. In short, all the teachers unanimously affirmed their willingness to belong 

to parent-teacher committees in whichever capacity.  

4.1.3 Views on roles played of Parent-Teacher Organizations/PTAs 
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The   study revealed that PTAs performed a wide spectrum of roles in schools. In one way or 

another, all the fourteen parents acknowledged the vital roles played by Parent-Teacher 

Organizations (PTOs) or Associations in the overall management of schools. Nonetheless, the 

degrees of certainty varied across gender.  

All the male parents were very emphatic in their responses unlike the females. An example of the 

emphasis is quoted from a middle-aged male parent (MP6) who had two children at a private 

school. He noted that:  

“It is impossible to run a school without a PTA. A school without a PTA cannot have one 

hundred percent support from parents and will find it difficult to make changes which 

parents can accept. For example, when school fees are adjusted, these have to be done 

with the consent of parents or parent representatives. Otherwise, there can be a lot of 

resistance from parents”. (Date of interview: 15/01/15). 

The excerpt above, explains the importance of collaboration and that when parents are involved, 

the running of the school becomes even better because of the synergy that exists between parents 

and teachers.  

The perceptions of parents did not significantly vary with what teachers advanced regarding the 

roles of PTAs in schools. The study revealed that all the twelve teachers acknowledged the 

importance of Parent-Teacher structures in effectively running schools. Some of the specific 

roles highlighted by teachers included the following; implementation of changes in fees 

structures, school rules, employing teachers and support staff, and managing projects. It was 

further advanced that PTAs harmonised the desires of parents and those of teachers. The study 

further reported that the effectiveness of structures differed between public and private schools. 

It was noted that in public schools, the structures seemed more effective and commanded more 

influence than those in private schools where the owners of the schools seemingly exerted own 

interests on the system 

4.1.4 Existence of policies and guidelines for collaboration 

Regarding the existence of policies and guidelines guiding collaboration, all the parents were not 

so sure if at all there were any specific policies and guidelines in schools to facilitate the smooth 

collaboration of parents and teachers.  The only thing that was cited by parents was that, they 
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were aware that it was mandatory for all schools to have a body of parents and teachers working 

together to plan and manage the affairs of the children regardless of whether the school was in 

public or private hands. Parents further affirmed that although they were not aware of the 

existence of specific policies and guidelines, they did not have problems visiting schools and 

meeting the teachers of their children. It was noted that the open door policy existed in most ECE 

institutions.  

Teachers‟ views on the existence of policies and guidelines were contrary to those of parents. All 

teachers reported that they were aware of the existence of policies and guidelines deliberately put 

in place by schools to foster the involvement of parents in their children‟s education. Teachers 

cited both large scale policies (affecting all education institutions in the country) and local 

(school-based) policies to be existent.  

Regarding the manner the structures and policies were formed, various ways were cited by 

parents and teachers in which structures for collaboration were put in place. One of the most 

prominent mechanisms was thought to be through meetings where members of the Board or PTA 

were elected into office usually for a specified timeframe. Apart from democratically choosing 

office bearers, other avenues still existed where school management opted to appoint or impose 

leadership on the people. Nonetheless, imposition was seen as unpopular means of putting in 

place these management structures. 

 

4.2 How are parents and caregivers involved at home in helping children with school work?  

1.2.1 Specific avenues of parental involvement in educating ECE children at home 

The study brought out specific avenues which parents were thought to utilize in helping their 

children learn at home.  On the part of parents, homework was the most prominently cited 

activity and was represented by six respondents. This was followed by the provision of school 

requisites in many forms which was acknowledged by four parents, and nutritional provision was 

another avenue acknowledged by two (2) respondents. Other forms of parenting taking the form 

of provision of shelter and safety were represented by three respondents. As the results showed, 
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the majority of parents placed emphasis on assisting children with school-related work and 

providing them with learning materials. 

From the perspective of teachers, it was noted that homework and reading to children were the 

biggest issues that arose. Six out of twelve teachers cited parents helping their children with their 

academic work and regularly reading to them at home as the most important avenue of helping 

children learn. Providing children with school requirements was represented by two teachers, and 

supporting children‟s interests was also cited by two teachers. Other teachers (two of them) 

considered generally encouraging children with their education to be of great significance. In 

highlighting the importance for the need of parental involvement in many ways, a female teacher 

from a private school (FT3) commented as follows: 

“There is no best known single way in which parents can help their children. In most cases, 

it‟s a combination of many things like attitude, skill and the value attached to education. 

Parents‟ abilities to provide for the learning needs of children at school and home are all 

important….” (Date of interview: 07/11/14). 

As outlined above, parents have a diverse range of specific roles they ought to carry out in order 

to ensure that their children get optimum results from their learning experiences. This could be 

one of the many reasons as to why proper parental involvement at school and at home is very 

necessary. It has been argued that optimum involvement of parents helps yield better academic 

results in children. 

4.2.2 Extent of parental involvement in educating children at home 

In ascertaining the actual levels of parental involvement in their children‟s education, parents and 

teachers were asked to describe extent of parents‟ involvement. Views of respondents are 

presented in table 4 below.  

      

        Table 4: Extent of parental involvement in homes  

 

Response  Frequency Total Percentage total 

 Parents  Teachers    
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Very involved  2 1 3 11.5 

Involved  2 3 5 19.2 

Fairly involved  4 3 7 26.9 

Less involved  6 5 11 42.3 

Not involved  0 0 0 0 

Total  14 12 26 100 

         

          (Source: Field data, 2015). 

The results above show that the majority of parents were not very much involved in the 

education of their children at home. Those reported to be seriously involved were four (4), 

those fairly involved were also four (4) and those less involved were reported to be six. This 

showed a scenario that parental involvement in homes was significantly limited.  

The views of teachers did not significantly vary from those of parents. Four teachers reported 

that parents were adequately involved; three teachers reported that parents were fairly 

involved while the simple majority of five teachers reported that parental involvement was 

lacking. Just like what parents advanced, teachers were also of the view that parental 

involvement was somewhat limited in home settings.  

4.2.3 Importance of the home environment in ECE 

Findings from the study revealed that both parents and teachers were of the view that 

parental involvement was very important in the education of young learners at any level and 

anywhere. On the part of parents, the majority represented by thirteen (13) parents affirmed 

the importance of the home environment in fostering learning, especially, among the little 

children in ECE centres. Homes were also cited as being important in meeting the various 

educational needs of children.  

 

In emphasising the importance of roles played by homes in education, a male parent (MP4) 

said that: 

“Without homes, there is no education. A home is important in so many ways. That‟s 

where a child comes from and where he or she goes after school. A home is where 
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clothes, food, and so many other things are provided. Money and other materials, all 

come from a home. When there are problems at home, the education of the child also 

suffers greatly. When all is well, the child can go to school and learn happily.”(Date 

of interview: 14/11/14). 

Another female parent (FP4), a single mother amidst holding back tears said; 

“The home environment plays a crucial role in the learning process. As a single 

mother with two children and dependents, and the fact that I am not working, things 

have changed since the death of my husband. I am struggling to provide for the 

children and I can see that this is already affecting them very much.” (Date of 

interview: 19/11/14). 

The two excerpts from MP4 and FP4 are very categorical in highlighting the importance of 

the home environments and the reason a good and stable home is of essence to the education 

of children especially those in foundational grades.  

Results from teachers on the importance of the home environment in ECE show that all the 

twelve teachers unanimously affirmed the importance of the home environment in fostering 

the learning of children in ECE centres. It was noted that without homes, there would be no 

education especially for the young learners because of their unique needs.  

One female teacher (FT5) emphasized: 

“We cannot rule out the contributions of home environments in the education of 

preschoolers especially. The truth of the matter is that, these are young people who 

entirely depend on their parents and caregivers. When the home environment is good, 

the children will have fewer challenges because the home already compliments their 

learning. Children from supportive home environments strive in their education”. 

(Date of interview: 14/11/14). 

4.2.4 Existence of specific policies and guidelines to foster home involvement  

From the study, it was evident that some parents were aware of the existence of some policies 

in general. The frequently cited policy known to most parents was the homework policy. Nine 
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out of 14 parents cited this policy. Other policies mentioned by the parents were the uniform 

policy, School Health Nutrition (SHN) policy, the school fees policy and the HIV policy. 

Despite the existence of the aforementioned policies, most parents were generally unaware if at 

all specific policies existed to guide the involvement of parental involvement at home or 

generally in a school set up. What parents cited were general policies that they had heard or 

were told existed in schools and in the ministry of education as a whole. 

One parent, MP3 noted: 

„We hear of many policies in the education system but some of us are not aware if at all there 

are specific policies that help teachers and parents to work closely together. I feel most of the 

policies are just targeted at children and their teachers, not parents.‟ (Date of interview: 

14/11/14).  

On the part of teachers, their views on the existence of specific policies and guidelines that 

directed parent-teacher interactions were different to those reported by parents. It was noted that 

eight of the teachers acknowledged the existence of these policies and guidelines. Three out of 

twelve teachers were not sure about the policies, while one teacher denied the existence of such. 

For the majority of teachers who acknowledged the existence of such policies and guidelines, 

they noted policies like school fees, homework, meeting, and open day, as being in place. These 

were reported to be deliberately in place to foster close engagements between parents and 

teachers. 

One of the male teachers (MT2) at a named private school had this to say: 

“We do have policies in specific areas. Apart from policies made by the ministry, we 

have our own. One of them is the homework policy where children are given homework 

three times a week. There is also a school fees policy where parents have to pay in two 

installments. The meeting policy requires all parents to attend whenever there is a 

meeting in school failure to which they pay fifty kwacha (K50) as penalty fee. The same 

amount also applies to those who fail to come for open days.” (Date of interview: 

03/11/14).  
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It was noted from the study that not all schools had uniform policies and the scale of 

implementation also differed. However, what may be concluded from the study is that teachers 

seemed more knowledgeable about the existence of policies than their parent counterparts.   

4.2.5 Capacity of parents to help their children with academic work at home  

In attempting to ascertain the capability levels of individual parents on how they were helping 

their children with school related work at home, the study provided a spectrum of responses. It 

was noted that parents were differently involved; with some very equipped with the knowledge 

and expertise while others were less equipped. Table 5 below shows the varying responses 

provided by parents. 

             Table 5: Capability levels of parents in helping children   

Response  Frequency Total 

 Parents  Teachers   

Very equipped  6 2 8 

Equipped  4 3 7 

Neutral   3 2 5 

Less equipped  1 4 5 

Very inadequate  0 1 1 

Total  14 12 26 

               

              (Source: Field data, 2015). 

From table 5 above, it is clear that both parents and teachers were of the view that parents 

possessed the relevant skills of helping their children with school-related work. Cumulatively, 

only six respondents felt that parents were less equipped to help their children. Critically 

looking at the numbers, the study suggested that only six respondents expressed outright 

optimism that some parents were not very equipped in helping their children as opposed to the 

majority who opined that parents were capable of helping their children.  

4.2.6 Impediments to effective parental involvement at home 

Specific limitations in helping children at home were reported by parents. These were wide 

ranging in nature. They are presented below.  
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4.2.6.1 Inability to help with school work 

It was noted from the study that eight parents found it difficult to help children with school-

related tasks at home. The reasons for this state of affairs were twofold. On the one hand, some 

parents cited their inability to read and write as a huge hurdle in their involvement. On the other 

hand, the nature of some parents‟ work posed challenges of time. Some parents failed to spare 

some time to attend to their children‟s educational demands. One female parent in her thirties 

(FP5) stated that: 

“I can really love to play an active role in helping my children with school work but the 

problem is that I cannot read and write. I dropped out of school in grade two. The only 

thing I do for now is to support them in other areas. I try to involve other people where 

possible, but most of the time their homework is not done.”(Date of interview: 

25/11/14). 

 

Contrary to the views of FP5, who cited illiteracy as a barrier, MP3 reported lack of time as a 

huge impediment on his part. He had this say: 

 

“I have the ability to help my children and dependents with school work but the nature 

of my work doesn‟t allow me to do so. Most of the times, I am away from home, and even 

when I am around, I am usually exhausted. So I leave school work to be handled by my 

wife and my older children. For me I just ensure that the requirements are in 

place.”(Date of interview: 14/11/14). 

Views of teachers did not differ with those suggested by parents above. All the teachers 

affirmed that certain barriers stood in the way of some parents to effectively get involved in 

educating their children to the levels they desired. It was noted from the study that all the 

limitations cited by the teachers had nothing to do with the ability levels of individual parents, 

but ulterior factors ranging from time limitations and lack of financial resources. The specific 

limitations are discussed hereunder. The study reported that five teachers thought that parents‟ 

low literacy levels caused problems for them to help their children with school-related tasks at 

home.  Apart from illiteracy, the study further cited lack of interest and work-related 

commitments as other impediments to effective parental participation in in ECE.   

4.2.6.2 Failure to provide ideal learning environments at home. 
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There were other limiting factors regarding the manner parents could effectively help their 

children at home. It was found that six parents attributed the limitation of their involvement to 

poverty. This made some parents unable to adequately meet the demands of their children‟s 

education. In this way, their children lacked supplementary materials for learning and the homes 

which were cardinal in learning, offered very little opportunities in stimulating the learning of 

children. In this vein, one male parent (MP6) lamented: 

“I am not in formal employment and I support a family of eight, with three children in 

primary school and one is in preschool. It is not easy to provide even the most basic 

needs. Even if I pay only a twenty kwacha per term at a government preschool, other 

requirements need money. Children in preschool do a lot of homework and require a lot 

of toys; I cannot provide such for my child because I do not have the means.”(Date of 

interview: 15/01/15). 

Similarly, teachers also identified failure to provide ideal learning environments in homes as 

another widely acknowledged limiting factor. The majority of teachers (nine of them) felt that 

parents were unable to adequately meet the demands of their children‟s education. They 

attributed this to two things: lack of adequate financial resources and failure to recognize the 

home environment as an important place for the continued learning of children. It was noted 

that poverty levels in the community were quite high and this could help explain why parents 

failed to provide additional learning resources for their children in homes. Arising from the said, 

it was reported that most homes including those of teachers themselves, lacked the necessary 

supplementary materials like books and toys for children to use. 

4.3 Responses from the checklist on parents as first teachers at home 

This part of the study provides information from checklists that were administered to parents to 

ascertain the degree to which they practiced particular activities within their households to help 

children learn. This was complementary information which augmented the findings obtained 

under nature and extent of parental involvement at home. Table 6 below reveals the findings 

from the checklists. 

 

Table 6: Responses from checklists on role of parents as first teachers in homes 

Activity   Response 

Always  Sometimes  Never  
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Maximizing learning opportunities for children  8 4 2 

Planning home physical environment  5 7 2 

Providing print material and toys for children  6 7 1 

Extending children‟s questions into lessons 6 7 1 

Choosing learning experiences based on children‟s 

interest  

5 5 4 

Exposing children to different learning experiences for 

holistic development  

5 8 1 

Fostering respect for others‟ beliefs and values 10 3 1 

Regularly discussing benefits of education  9 5 0 

Talking to children to assess various   developmental 

milestones  

6 5 1 

Fostering language development 8 5 1 

Providing opportunities for expression of own ideas 6 5 3 

Constantly read to children 2 5 7 

Provided opportunities for multi-sensory learning 5 7 2 

Provided children opportunities for role play 2 4 8 

   (Source: Field data, 2015) 

4.3.1 Maximizing learning opportunities at home and in the community 

Whether parents maximized learning opportunities at home and in the larger community context, 

it was reported that the majority of parents (eight of them) thought that parents always provided 

opportunities to enhance the learning of children at home. Four reported that they sometimes did 

it while only two parents reported never doing so. A further dimension was taken to elicit 

responses as to whether parents took the initiative of ensuring that learners maximally benefited  

from their immediate environments and the community, it was found that only half of the 

number (seven) always did so, five reported occasionally doing so, while the remaining two 

never did. It is important to note that parents tried maximizing children‟s learning opportunities 

but a lot could still be done to perfect the situation. However, attaining this was highly dependent 

on things like having the necessary knowledge levels, skills and also having the necessary 

resources. 



49 
 

4.3.2 Planning home physical environment to foster learning 

In attempting to find out whether parents planned their home physical environments to foster the 

learning of their children in ECE, it was noted that only five out of fourteen parents always 

attempted to do so while the rest only sporadically did so or never planned the home physical 

environments at all. 

4.3.3 Providing print material and toys to stimulate learning  

Whether parents provided supplementary materials like print materials in the form of books and 

pictures, and toys which were age appropriate, it was reported from the study that less than half 

(six) of the parent population always endeavoured to provide print materials and toys to stimulate 

the learning of their children. The rest did not do so with the desired frequency. Numerous 

reasons can be attributed to such a state of affairs ranging from lack of knowledge on the 

importance of supplementary material, to lack of financial resources to acquiring them.  

4.3.4 Extending children’s questions into lessons 

From table 6 above, it is evident that parents did not sufficiently extend children‟s questions into 

lessons to provide meaningful information. It was reported that six parents always did, seven 

occasionally did so, while one parent never saw the need to do so. The study showed that parents 

minimally used this avenue for children‟s learning.  

4.3.5 Choosing learning experiences based on children’s interest 

Whether or not parents chose learning opportunities for their children, it was found out that five 

parents reported always doing so. Another five also reported that they sometimes did and four 

reported never choosing learning experiences for their children. It can be deduced from the table 

that parents did little in choosing learning experiences for their children. 

4.3.6 Exposed children to experiences that foster holistic development 

In attempting to find out whether parents provided opportunities that fostered the holistic 

development of their children, it was discovered from the study that only five out the fourteen 

parents reported always doing so, while the majority (eight) reported doing it in rare intervals 

and only one parent reported never providing experiences that fostered the development of 

children in different areas. This avenue was not sufficiently explored by parents. 

4.3.7 Fostering respect for other people’s beliefs and values  
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In ascertaining the extent to which parents fostered the development of humane attitudes in their 

children like respecting other people‟s beliefs and values, it was reported that ten out of fourteen 

parents always did so, while three sometimes did so, and only one parent never fostered the   

development of beliefs and attitudes. The study reported that fostering positive beliefs and 

attitudes in children was considered important by most parents. It can therefore, be assumed from 

the study that parents always desired good conduct and tried at all times to direct their children to 

conforming to the desired norms and patterns of the community. 

4.3.8 Regularly discussed benefits of education 

In an attempt to ascertain the extent to which parents attached value to education and whether or 

not they discussed the benefits of education with their children at home, it was reported that 

eleven parents made it a point and always discussed the benefits of education with their children, 

while three parents reported having done so at times. None of the parents was negative on the 

issue.  It can therefore, be deduced from the findings that in a huge way, all parents attached 

great value to the education of their children.  

4.3.9 Talked to children to assess various developmental milestones 

Findings in table 6 above show that six parents always talked to their children to assess their 

developmental milestones, while five parents sometimes did so and three parents never did so. 

This avenue was not adequately exploited by parents as a mechanism of helping children in 

homes. 

4.3.10 Strive to foster language development 

In attempting to find out the levels of parental involvement in helping their children develop in 

the area of language, it was reported that the majority of parents (eight of them) affirmed having 

always done so and saw language development as an important part of children‟s education.  

Five parents reported doing so at times while one reported never paying attention to language 

development. 

4.3.11 Provide opportunities for expression of own ideas 

As presented in table 6 above, the study revealed that although not adequately exploited, parents 

desired to provide opportunities to promote the independence of their children. Six parents 
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always provided opportunities for their children to express their ideas and five parents sometimes 

did so. Contrary, three never provided the opportunity for independent thinking and 

experimentation in homes. This meant that a reasonable number of parents strived to do the best 

for their children and provided them the stage to express themselves while a smaller portion of 

parents did not do so.  

4.3.12 Constantly reads to children at home  

According to table 6 above, it was reported that only a small number comprising two parents 

always read to their children at home, while five parents sometimes did so and the rest (seven) of 

parents reported that they never read to their children at home.  

4.3.13 Provided children opportunities to learn using different senses  

Findings in table 6 above illustrate the perceptions of parents. It was reported that only five 

parents always made it a point to provide varying and rich opportunities for their children to 

learn, seven parents reported doing so at times and two parents reported that they never took this 

approach into consideration. Therefore, it can be concluded that parents did not do enough in this 

area. 

4.3.14 Provide children opportunities to role play  

On the role played by parents in providing opportunities for role play in homes, it was noted that 

only two parents always considered it worthwhile and provided opportunities for their children to 

role play tasks and responsibilities. Four parents sometimes considered role play to be important 

and provided opportunities for their children while the majority comprising eight parents never 

provided opportunities for children to role play. 

4.4 How do teachers feel when parents and caregivers are involved in ECE?  

This section provides perceptions of teachers when parents are involved in the education of their 

children at ECE level.  

4.4.1 Extent to which teachers valued the involvement of parents. 

A critical look at the extent to which parental involvement was valued by teachers revealed that 

all the twelve teachers affirmed the importance of parents‟ close involvement in the education of 

their children at ECE level. A male head teacher (MHT2) at one of the two public schools 

explained the following: 
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“Parents are our all-weather friendly key partners in education. There can be no school 

without parents because they provide us with the main inputs, the children, and of course 

finances. When they are actively involved, it becomes a blessing for the school because 

all programs move well.”(Date of interview: 27/01/15). 

A female head teacher (FHT1) from a private school had similar sentiments and said: 

“Parents are a very important resource to us because without them, we would have no 

children and money for our existence. For us, we have continued to grow thanks to the 

active PTA in place which has helped the school to put in place policies that make even 

the collection of fees much easier…. We have also started painting the school, all 

because of parents”. (Date of interview: 27/01/15). 

Despite the variation in wording, the two excerpts above all highlight the importance of active 

parental involvement in the education of children which in turn makes school programs run well. 

Regarding the specific areas in which teachers felt that they needed the involvement of parents 

the most, it became evident that teachers from public ECE schools desired increased 

collaboration in homework writing, reading, regulating children‟s playing time and generally 

having warm relationships with parents. For the teachers in private schools, it was felt that 

prompt payments of school fees, increased collaboration in homework, and increased parent 

visitations to schools were identified as important avenues requiring stronger partnerships 

between parents and teachers. 

 4.4.2 Description of teachers’ feelings when parents are involved in ECE 

In ascertaining the perceptions and feeling of teachers in the event that parents effectively 

collaborated in the education of their children, the study reported that all the twelve teachers felt 

happy, comfortable and motivated when parents were actively involved in the education of their 

children. In the words of one female senior teacher (FST1) from one of the private schools, she 

said: 

“Whenever parents are actively involved, we feel good because we know that we are 

working together and this way, it becomes easy for us as teachers to meet our targets. 

Our desire is to ensure that children succeed in their academic work, and through active 
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parental involvement, this becomes very attainable because parents provide the 

resources we require”. (Date of interview: 27/01/15). 

In the words of FT3, she was also positive about the involvement of parents and she retorted:  

“Actually, I feel very comfortable when parents involve themselves in the education of 

their children, or even when they come with complaints. It is a good thing when they are 

able to come and talk with us. It helps us grow as a school and do things right.”(Date of 

interview: 07/11/14). 

In further attempting to ascertain whether teachers in any way felt that the active involvement of 

parents encroached on their decision-making and authority to govern the schools, all twelve 

teachers seemed less bothered with the involvement of parents and never thought about it to be a 

counter-trend. In the words of FT5, she was categorical in her contribution and noted: 

“I don‟t feel offended when parents come to school. Actually, it is their right. They need 

to know the teachers of their children and just how their children continue to adjust in the 

school environment and also how they are performing. Active involvement of parents 

ensures close collaboration and coordinated efforts in educating the child…. Actually, 

close collaboration between parents and teachers fosters a sense of responsibility and 

accountability on both sides.”(Date of interview: 14/11/14). 

The findings of the study on this aspect of teachers‟ feelings when parents were involved showed 

that all teachers greatly desired to collaborate with parents because parents were acknowledged 

to be owners of children and teachers merely facilitated what the owners wanted. Besides, 

parents were considered to be important partners in resource provision. For instance, financial 

resources especially, and others were only possible through this collaboration otherwise, schools 

would find it really difficult to meet all the educational needs single-handedly. For these and 

many other reasons, parental involvement was greatly desired and treasured by teachers. It was 

reported that when parents were not involved, teachers felt terrible and demotivated. 

4.5. What are the potential impeding factors to successful parental involvement in ECE? 

The study identified some barriers both systemic and personal as having a negative impact on the 

effective participation of parents in educating their children in ECE. From the current study, the 
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cited impediments included; lack of capacity to help children with their work, lack of resources 

attributed to low incomes, lack of time due to work-related commitments, unclear guidelines on 

how to get involved, low value attached to ECE, and distance to school. Table 7 below presents 

the results on the identified barriers to effective parental participation. 

Table 7: Impeding factors to effective parental involvement 

 

       

 

 

 

 

               

             (Source: Field data, 2015). 

From the study, one of the cited barriers to parental involvement was illiteracy which entailed 

that certain parents lacked the necessary knowledge and skills to help their children at home, 

specifically with homework and in the area of reading to them. This viewpoint was supported by 

MP3 who felt that he lacked the skill to help his children and lamented:  

“I feel like doing a lot in the education of my children but I fail because I cannot read 

and write. I have even communicated the situation to the teacher not to give a lot of 

homework which require parents to help. I only help with tasks like drawing and 

painting. This is causing a lot of frustration on my part. It is because of this that I have 

become more committed towards the education of my children because I know that times 

have changed and I don‟t want them to be like me”.( Date of interview: 14/11/14). 

It was further reported from the study that seven respondents could not effectively participate in 

the education of their children due to poverty. Lack of financial resources stood in the way of 

some parents in effectively providing for the needs of their children. This was in the area of 

providing for their general school requisites and also providing conducive and enriched learning 

environments at home. Arising from the fact that ECE was unique and needed a lot of supplies 

Barrier  Frequency 

Lack of adequate education  4 

High poverty levels 7 

Work related commitments  6 

Lack of clear guidelines of involvement 3 

Low value attached to ECE 4 

Long distances to schools 2 

Total  26 
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for children both in school and at home, lack of resources created a barrier in creating supportive 

environments for children. 

From the study, lack of time was also cited as a serious impediment to effective parental 

involvement in the education of children in ECE. Work related commitments availed little or no 

time for the working parents to attend to the educational needs of children be it, at school or at 

home. To illuminate on this point FT2 narrated: 

“We have some parents in our community who are paramilitary police officers and by 

nature of their work; they do not stay home for long. This makes it difficult for them to be 

available whenever we require them to attend school programs. Although some parents 

find their way in these committees, their attendance in meetings and other projects is 

usually very inconsistent”. (Date of interview: 03/11/14). 

Additionally, lack of clear guidelines and mechanisms to enhance effective participation of 

parents were seen to stand in the way of some parents.  Because of lack of clear policies, it was 

highly probable that most parents were not attending PTA meetings due to erratic flow of 

information which caused exclusion of the masses from the governance of the schools. Lack of 

the much needed policies and guidelines translated to lack of parental involvement in key 

decision-making. In line with the finding above, one female parent (FP4) had this to say: 

“It is said that parents should take an active role in the education of their children and 

work closely with the teachers. The problem is that we are not sure how we ought to be 

involved in case we are accused of too much involvement or not trusting the teachers 

with our children. In the end, there is a gap between parents and teachers because as 

parents we are not clear about our roles and the extent to which we need to be involved 

in the education of our children.”(Date of interview: 19/11/15). 

Distance was also seen as a barrier to parental involvement. It was reported that some parents 

who lived far away from the schools and depended of public transport or specially arranged 

transport modes to carry their children to and from school found it difficult to actively involve 

themselves in school programs. This impacted on their effective participation because it was 

difficult for them to regularly visit the school and interact with the teachers.  
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Another unique but important impediment that was cited in the study was the low value attached 

to ECE education by some parents. It was reported that some parents considered ECE as having 

little or no value and this translated to their minimum involvement. In illustrating this point of 

view, MT2 had this to say: 

“It is a fact that not all parents attach the same value to education. Parents‟ education 

levels have a lot to do with attitudes towards education. Due to lack of knowledge, some 

parents do not value preschool education because they think that children just come to 

school to play.”(Date of interview: 07/11/14). 

It was noted from the study that some seriously agrarian and pastoralist communities did not 

value education much and opted to send their children to look after animals unlike them going to 

school. Although some children in ECE were not already involved in herding animals, general 

attitudes of some parents towards school were already impaired.  

4.6 Summary of findings 

This chapter has presented the findings of the study placed under major themes derived from the 

interview schedule and the checklist which tended to directly respond to the research questions. 

The presentation of findings from parents and teachers were simultaneously done to avoid 

duplication of work in the event that these were presented differently. The results appear under 

four major themes being; existence of structures and policies for collaboration, nature and extent 

parental involvement at home, teachers‟ perceptions when parents were involved and barriers to 

parental involvement. However, the four broad themes have further been segmented into sub-

themes to provide details for further illustration and provide richer underlying supportive 

information on the phenomenon of parental involvement in ECE. 

 

 

CHAPTER FIVE 

DISCUSSION OF FINDINGS 

5.0 Overview 

This section of the study is a discussion of findings that were presented in the preceding chapter. 

It provides details of the themes that were presented in brief. The discussion is presented in line 
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with the objectives of the study. The objectives that guided the study were: To determine the 

existence of structures and policies guiding parental involvement in ECE, to establish the extent 

to which parents and caregivers help their children at home with school related work and 

activities, to describe the feelings of teachers when parents and caregivers are involved in ECE, 

and to identify impediments to effective parental and caregiver involvement in ECE.  

 

In line with the first research objective, the discussion looks at the existence of mechanisms that 

were in place to foster collaboration. These are in the form of PTA structures and policies. Under 

the second objective, the discussion looks at the extent to which parents participated in educating 

their children in their respective homes. This section discusses the various avenues through 

which parents involved themselves and the extent of their involvement at home. The third 

objective discusses the feelings and perceptions of teachers when parents are involved in the 

education of their children. Finally, the last objective tackles the various impediments that stand 

in the way of effective parental involvement in the education of young learners. 

 

The findings of the study from all the three categories of instruments namely; interviews with 

parents, checklist administered to parents and interviews with teachers were simultaneously 

discussed based on the themes raised in the presentation section. The researcher chose this 

approach to avoid duplication of work and maintain a consistent flow of ideas. Additionally, it 

was easy to reach conclusions when all similar findings were presented together. This way, 

incidences of ambiguity and repetition were reduced, if not avoided entirely. 

 

5.1 Existence of structures and policies guiding collaboration in ECE   

Regarding the existence of structures guiding the collaboration of parents and teachers in ECE, 

the study reported that parents were well aware of the existence of structures in the form of PTAs 

and committees which supported the closer interaction of parents and teachers to ensure that their 

children were provided with the most supporting and rewarding environments for their 

education. It was revealed that the majority of schools had fully functioning PTA committees in 

place except for one public school because the PTA committee had been suspended by the 

District Education office more than four years ago for gross incompetence, since then, it had not 

been replaced. However, a temporal committee was set up to coordinate activities at ECE level 

owing to the fact that this kind of education had just been introduced in public schools and 

teachers still saw the need to co-opt some parents to act as a link between the school and the 

community.  
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It could therefore, be concluded that in most schools including ECE centres, the realization of 

having active PTA structures and other committees was widely acknowledged and held in high 

esteem. Perhaps, both teachers and parents appreciated the need for working together knowing 

too well that service delivery becomes easier when all the stakeholders are involved and united 

to achieving a common goal. It can be suggested that these existing structures were considered as 

the only legitimate avenues where parents and teachers could comfortably engage on various 

things that affected them and their children. Even in the event that one group desired certain 

reforms, such structures were the only avenues to warrant such reforms.  

The findings reported in this study on the existence of structures of engagement are in line with 

what was espoused by the World Conference on Education for All (EFA) as noted by Bray 

(2000), that parental involvement had in fact become a need and not a necessity for all education 

institutions. The Ministry of Education (1996) also stressed the importance of Parent-Teacher 

Associations and management boards as the only means of furthering parental involvement in 

the governance of schools. This study makes it clear that both parents and teachers greatly 

treasured the existence of management structures in schools mostly in the form of PTAs because 

of the many benefits that were seen from their existence. 

5.1.1 Existence of policies and guidelines for collaboration 

Findings from the study further revealed that the existence of policies and other guidelines to 

foster collaboration were problematic and largely weak in many instances. It was reported that 

all parents were not sure if at all there were specific policies and guidelines in schools to 

facilitate the smooth collaboration of parents and teachers.  Quite alright, some parents were able 

to identify some policies generally, but none of the cited policies were specifically attuned to 

matters of collaboration. The lack of deliberate guidelines may therefore, imply that most 

schools were not willing to actively involve parents in the governance of schools. This finding is 

contrary to what is highlighted by Hornby (1995) who underscores the importance of schools 

working closely with parents through stipulated policies to guide their operations.  

Although the study revealed that knowledge levels of parents on the existence of mechanisms for 

collaboration were good, it was noted that parents generally had a limited understanding of 

policy issues. The only thing that was consistently cited by parents was that, they were aware 
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that it was mandatory for all schools to have a body of parents and teachers working together to 

plan and manage the affairs of the children regardless of whether the school was in public or 

private hands. Regardless of their lack of knowledge and understanding of policy issues in 

schools, it became evidently clear that their lack of awareness did not entirely hinder them from 

visiting schools. Nonetheless, it was noted that despite the existence of the open door policy in 

most ECE institutions, parental involvement could have been fostered more if clear policies and 

guidelines existed. It is a fact that parents are differently informed and empowered, as such, their 

information-seeking behaviour also greatly differs. For those parents lacking knowledge and the 

drive, the existence of clear-cut policies and guidelines could have done a lot in helping them 

reach out and become actively involved in the education of their children (Hornby, 1995). 

Contrary to what parents opined, teachers‟ responses on the existence of specific policies and 

guidelines to foster the collaboration of parents and teachers in educating their children were 

affirmative in nature. All the teachers acknowledged the existence of various policies ranging 

from general ones or large scale policies applicable to all education institutions (such as the re-

entry, uniform policy, free education policy and many others) to micro policies (locally made 

policies which included policies on fees, homework, open day and attendance of meetings) to 

mention just a few.  From the study, it was evident that the local policies were different not only 

in scope but also in their implementation arising from numerous factors. In the absence of strong 

collaboration, incidences of resistance were high rendering policies either completely redundant 

or very weak because of lack of cooperation. This finding stresses on the importance of 

collaboration in formulating structures and policies.  

Despite teachers widely acknowledging the existence of policies in schools, it was seen that 

parents had little or no information at all and this state of affairs undoubtedly, limited their 

participation. This state of affairs reveals that it is one thing to have policies in place, and another 

thing for all stakeholders to have a clear understanding of the policies. This implied that if at all 

policies were to be effective; they needed to be understood by all the involved parties. It entailed 

collaboration in setting them up or proper information dissemination in the event that the policies 

and guidelines were not locally formulated. Bridging the gap between stakeholders through 

information dissemination was seen to be crucial. This fits in well with what Mumba et al. 

(1998) reported on the survey conducted in Eastern Province of Zambia that, most parents had 
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limited contact with the school because of unclear policies and guidelines. In this vein, it was 

highly probable that good policies existed in many ECE centres but these were not 

communicated to parents hence, the many gaps that existed. In view of the foregoing, it was thus 

considered necessary that all schools needed to ensure that their policies were well understood by 

parents, and clear mechanisms were put in place for their implementation to foster effective 

parent-teacher collaboration. 

Another plausible explanation for the differences in opinion between parents and teachers may 

be linked to the fact that not enough information was disseminated by the teachers to parents on 

the existence of various policies in the school system. Despite being in vantage positions and 

being aware of the benefits of parental involvement, teachers were seen to hold on to 

information. Secondly, it was highly probable that teachers were more informed on various 

issues in the education sector owing to the nature of their training and their job. Bridging the 

information gap was the only thing that was required on the part of teachers to put parents in the 

know, so that probably, their participation would be enhanced further.  

5.1.2 Mechanisms of establishing structures of involving parents in ECE 

From the study, various ways were advanced by both parents and teachers in which structures 

and policies were formed in schools. The two commonly cited ways however, were meetings and 

appointments. It was revealed that PTA committees in most schools were a result of a democratic 

process where representatives of teachers and parents were elected into positions for a specified 

term in office, usually two years. From the perceptions of parents and teachers provided in the 

study, it was evident that the most favoured and legitimately considered way in which systems or 

mechanisms of collaboration were established was through elections. It was upheld that a 

committee put in place in a democratic way tended to have the support of the masses contrary to 

when undemocratic means were used. Parents tended to be very skeptical with imposed 

leadership. Both parties were agreed on this aspect. It may therefore, be advanced that the 

process of democracy had not only been borne in the political sphere, but in all other areas of 

human endeavour including in service delivery. Democracy is seen to foster transparency and 

accountability hence, being widely favoured. 

Aside from elections, it was also noted that some structures in schools were formed by means of 

appointments. Although not widely favoured, it was reported that this trend was existent in some 

schools. One of the four centres used this approach to put in place a committee of parents to help 

run the ECE section. Although the practice was in place, it was widely discouraged and 

condemned as a way of doing things because it eroded the trust of some parents. Parents became 

very suspecting and felt under-represented when the PTA committee comprised people they 
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didn‟t chose or didn‟t approve. As such, trusting relationships between schools and communities 

are considered vital in building and fostering a warm environment for learners. For schools, 

especially ECE, trust overrides most other things because of the young age of learners involved. 

On the part concerning the formulation of policies and guidelines, the study reported that just 

like in the manner committees were formed, policies and guidelines were also formulated 

following two pathways. School-based policies were a result of a collaborative effort between 

teachers and parents. It was noted that teachers could at times come up with policies on several 

issues; however, these needed to be communicated to parents and agreed by them, otherwise, 

they risked being unsupported. For macro policies made by government or at Ministry level, 

these were imposed and local level institutions could do very little apart from just following and 

implementing them. Whatever the scenario, it was considered important that teachers needed to 

take a leading role in ensuring that policies and guidelines were communicated to parents to keep 

them in the know and foster their collaboration at various levels.   

5.1.3 Effectiveness of PTA structures in ECE  

The nature and style of management differs from one institution to another because of many 

reasons. One of the reasons might be the personality of the figurehead of the institution and 

another, the community involved.  Although the study did acknowledge the widespread existence 

of parent-teacher committees in schools, the levels of effectiveness varied from institution to 

institution. However, the study reported that overall, the majority (seventeen) of respondents saw 

the structures to be doing well. It was viewed that the PTA committees in place perfectly knew 

their roles and interceded between parents and teachers. This made the majority of respondents 

to trust them in what they were doing. This was complimented by the fact that most of these 

representatives in the committees were put into position through elections. This is in line with 

what Cotton and Wikelund (1989) advanced that collaborative decision-making was a very 

important means of taking part in the governance system of the school. Therefore, levels of being 

disgruntled were very minimal as the structures had the support of all the people.  

Despite the majority of teachers acknowledging the existence of structures at their schools and 

just how active they were, another category of respondents though small in number were not 

satisfied and labeled the structures less effective. According to them, these structures did very 

little to counter check the decisions of school administrators especially when it came to matters 

of increment in school fees. Although the views of this group were in the minority, they were 

important in ensuring checks and balances in the education system. 
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What ought to be noted from the foregoing was that, various dynamics were at play in various 

institutions regarding the existence of structures engaging parents and teachers, and the extent to 

which they were active. These variations undoubtedly, tended to have a bearing on the manner 

parents involved themselves in the education of their children. It was reported that when 

structures were existent and active, parents were also motivated to positively engage themselves 

in the education of their children. The opposite was generally viewed as a counter trend to 

effective parental involvement.  

 

5.1.4 Willingness of parents to belong to the PTOs (Parent-Teacher Organizations) 

In the quest of ascertaining the willingness of parents to belong to the PTOs, two views 

emanated from the study with one group expressing willingness and another being resistant. The 

majority (sixteen) of respondents were willing to belong to the PTOs. This group of respondents 

reported that they saw it as their responsibility to be actively involved in the education of their 

children. No doubt, this group was aware of the many benefits that came from positive and 

effective involvement of parents in their children‟s education. The cited gains from effective 

collaboration are numerous but most importantly, the academic gains were cited by the 

respondents and these included improved performance and reduced behavioural problems. This 

coincides with what the Michigan Department of Education (2002) reported that decades of 

research show that when parents were involved, students had higher grades, higher test scores, 

and higher graduation rates.  

The study further revealed that for the majority of those who expressed their willingness to be 

involved, most of them were females. It was found that females were naturally more interested in 

the education of their children by virtue of being mothers and more importantly, it was reported 

that their involvement in the education of their children was a mere extension of their rearing 

roles from homes into schools. The study also revealed that the out of employment females had 

more time at their disposal to involve themselves in the education of their children unlike the 

other category of women and males. It became apparent that women were able to network very 

well among themselves and push for agendas in which they had a common purpose. This 

revelation had been noted by Williams (1996) when he argued that rural communities, because 

of their size and networks have fewer barriers and provide a more conducive environment for 

parents to participate in their children‟s education. Nonetheless, this finding may not be 
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universally acknowledged because even women in rural areas had different characteristics and 

interest patterns. Therefore, this point of view is closely tied to women‟s socio-economic status.  

Regarding the respondents who expressed unwillingness to be part of the management structures 

for various reasons, it was reported from the study that the majority of these were male parents. 

All teachers had expressed willingness to be part of the PTAs. The implication of this revelation 

was that male parents were not as enthusiastic as their female counterparts and also that, male 

parents generally lacked time because of being traditionally regarded as providers for the 

households. In fact, it was revealed from the study that male parents lacked time to fully involve 

themselves in the education of their children. Additionally, the study revealed that for some 

parents, their unwillingness was largely attributed to other personal factors such as illiteracy and 

low socio-economic status which lowered their esteem levels, making them incapable of taking 

up leadership roles in the community. 

 

5.1.5 Roles of Parent-Teacher Organizations in ECE 

The   study revealed that PTAs in schools were very important and performed a continuum of 

inter-related roles. This point of view was acknowledged by both parents and teachers. In one 

way or another, all the twenty six respondents acknowledged the vital roles played by Parent-

Teacher Organizations (PTOs) in the overall management of schools. Nonetheless, the degrees of 

certainty varied across gender. All the male respondents were very emphatic in their responses 

unlike their female counterparts.  

The respondents consistently acknowledged the importance of parent-teacher structures and 

highlighted their roles to be multi-dimensional and included among numerous others;  the 

implementation of changes in fees structures, formulating school rules, employing teachers and 

support staff (mostly for private schools), and managing projects among numerous other roles. 

The study revealed that PTAs carried out various tasks in the quest of creating a balance between 

the needs of parents and the services the schools provided. It was reported that the role of PTAs 

in the smooth running of educational institutions could not be overlooked.    

However, an interesting revelation emerged from the study which compared PTA structures in 

public and private schools. Respondents reported that parent-teacher structures were seen to be 

more organized and effective in public schools than in private schools. The structures in public 

schools were seen to be more legitimate and commanded more influence and respect than those 

in private ECE schools because of the numbers of children and parents involved. Owing to the 
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free education policy at elementary and primary level which translated to non-payment of school 

fees, coupled with the employment of qualified personnel in public ECE centres, the numbers of 

children were big in public schools. This contrasted with the prevailing scenarios in most private 

ECE centers which had small numbers of learners per class.  

It was further noted from the study that most private schools were business oriented with owners 

putting their own interests first and at times disregarding the views of the PTA committees. 

Consequently, they made all the important decisions which were later only communicated to 

stakeholders including parent representatives in PTA committees. It was noted that this was one 

of the most acknowledged sources of conflict between school managements and parents. In the 

event that parents felt very aggrieved, this resulted to parents withdrawing their children from 

certain schools on the basis of not being consulted and respected.  

5.2 Nature and extent of parental involvement in educating children at home 

This part of the study discusses findings in line with the second research question. The question 

begging answers is: How are parents and caregivers involved at home in helping children with 

school work? This section provides information on two main things which are; the nature of 

parental involvement and the extent to which parents were involved at home. The findings were 

derived from the interviews conducted with parents and teachers, and the checklist administered 

to parents.  

5.2.1 Specific avenues of parental involvement in ECE  

The study brought out specific avenues which parents utilized in helping their children learn.   

Providing school requisites such as books, pencils, pens, school fees or other financial 

contributions, and purchasing school uniforms were part of the ways through which parents 

involved themselves in their children‟s education. By so doing, parent‟s made sure that 

children‟s learning was facilitated. These findings are a match with what Desforges and 

Abouchaar (2003) reported in their study that parents helped to educate their children in many 

ways. Among the many ways, they identified home teaching, helping children with homework, 

helping with educational choices, and taking part in decision-making through their membership 

in PTAs. 
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Despite ECE and primary education being pronounced free in Zambia, the roles parents play are 

very significant in resource provision because not much is provided to learners by government. 

The burden of providing for most of the resources is still left in the hands of parents and 

caregivers. It is a known fact that children in ECE require a lot of materials such as books, 

pictures, crayons, water paints, and toys to foster play and the development of pre-writing skills 

which are an important part to their future learning. As such, parents have a huge role to play in 

supplementing the efforts of government in resource provision both at school and at home owing 

to the fact that there is increasing emphasis of making home environments rich and supportive 

for the young learners.  

 

Provision of supportive learning materials like books, pens, pencils, crayons and other 

requirements such as uniforms and monetary contributions for projects and educational tours 

were all met by parents. However, effective contribution of parents in this sphere was highly 

dependent on their socio-economic status as the capacity of parents greatly differed. With a good 

portion of the country‟s population living in abject poverty and with the majority of these living 

in rural areas, most families were unable to adequately provide for their families and this 

included providing educational resources. Therefore, provision of education materials as a way 

of getting involved in children‟s education was heavily dependent on parents‟ ability to provide 

for their children.  

 

The study therefore, concluded that most parents did not find it to be an easy undertaking to 

provide for their children both at school and at home. Consequently, it implied that most of the 

homes where children came from were far from being supportive owing to low economic 

statuses of the majority of the parents. This finding contrasts with what the Michigan Department 

of Education (2002) advanced regarding the role and importance of home environments in 

children‟s education. It noted that homes were supposed to provide stimulating environments 

which complemented each other with schools. The absence of good home environments meant 

little benefits for children in homes.  

 

The results of the study further revealed that parents also assisted their children with school work 

for example; assisting children do their homework and reading to them. It is well known that 
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parents who go through their children‟s work and particularly those who spend time reading to 

children have a positive bearing on children‟s achievement because children feel that their 

parents are concerned about their education and the children tend to be motivated in their 

learning.  It was also reported that other parents involved themselves by encouraging children to 

attend class regularly and explaining to them the value of education. These findings are in line 

with the views cited by Cotton and Wikelund (1989) that parents get involved in their children‟s 

education through helping them improve their school work by providing encouragement, 

establishing a suitable home environment for study and allowing their children adequate time for 

study.  

 

The study further found that parents also performed complementary roles such as helping their 

children with reading, helping with homework and other school related activities. Despite being 

young learners, it was noted that children‟s compliance levels towards education improved 

whenever they saw that their parents were concerned about their plight. However, the study 

reported that parental involvement in the area of helping children with school work such as 

homework and reading was dependent on things like literacy levels of parents, interest levels in 

teaching children and acquisition of age-appropriate materials for learners, and above all having 

the time to attend to the educational demands of children. This particular study revealed that for 

most parents, their involvement in helping children especially at home was not impressive. 

Several reasons were advanced for this state of affairs. These findings reflect what Nzala (2006) 

discovered in her study on parental involvement in educating intellectually challenged learners in 

Lusaka. She noted that parents were involved in the education of their children but only 

minimally.   

 

The study further reported that another way through which parents got involved in their 

children‟s education was by participating in making decisions over issues that affected their 

children in school. Decisions were seen as a collaborative undertaking between parents and 

teachers. According to Cotton and Wikelund (1989), one of the ways through which parents can 

get involved in their children‟s education is by actively taking part in decision making processes 

in the schools especially through the Parent-Teacher Associations. Although this is one sure way 

of parental involvement, it should be noted however, that only a small fraction of parents can be 
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members of this association at any given time. Therefore, the PTA is just a representation of the 

parent population. Being a member of the PTA does not entirely translate into parental 

involvement in children‟s education. The formulation and effectiveness of PTAs are important 

aspects to consider and generally, parents need to be involved in many ways beyond being a 

member of the PTA committee. It is sometimes a common practice in most rural schools in 

Zambia for PTAs to be used as „rubber stamps‟ by school administrators due to lack of 

knowledge and assertiveness. A good PTA however, ought to assist in strengthening school-

community relationships but cannot in itself translate into effective parental involvement in 

children‟s education. 

 

It was further revealed from the study that even though there are various types or approaches to 

parental involvement in children‟s education, the following are some of the most common forms; 

attending school meetings/open days, helping with children‟s homework, reading to children, 

buying materials such as books and pencils. Others forms of parental involvement include 

parents undertaking classroom/school visits. In most of Zambia‟s rural schools, very few parents 

visit schools owing to long distances and work-related commitments because most families 

depend on wage labour to survive. Therefore, creating time off to visit schools is problematic for 

some parents. These findings are in line with those suggested by Cotton and Wikelund (1989) 

who revealed that parental involvement can take many forms where parents and guardians attend 

school functions, responding to school obligations such as Open Days, helping children improve 

their work by providing encouragement, monitoring and tutoring children. It is also important to 

note that levels of involvement differed from parent to parent.  

 

The study further revealed that another valuable way in which parents can be involved in their 

children‟s education is by providing a rich learning environment in their homes to support their 

children‟s academic pursuits. What is highlighted here is precisely what Pam (1996) put forward 

that parents ought to help children in many ways and ensure they provide them with the water of 

love, the sunshine of attention and protection from the winds of stress that weaken them. 

Providing a rich learning environment was a challenge for the majority of rural communities 

especially when it involved making available educational resources to compliment children‟s 

learning from school. Parents that were economically handicapped found it impossible or 
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challenging to meet the needs of children. However, establishing a rich learning environment 

does not only hinge on finances, but also giving children adequate time and being generally 

supportive to do their homework and this can be achieved by all parents regardless of their 

economic status. Whatever the case, the study revealed that generally, parents did not do well in 

this area.   

 

Other beneficial ways of helping children included parents communicating with teachers, 

discussing school activities with the children and supervising their out-of-school activities. In 

homes, it also entailed nutritional provision, and general positive parenting which included 

provision of shelter and safety.  

This section has demonstrated that so many ways exist in which parents can get involved in the 

education of their children. However, effective involvement hinged on many things including, 

but not limited to, having relevant knowledge and skills, having interest in children‟s education 

and valuing parental involvement to be a cornerstone in children‟s education. 

 

5.2.2 Extent of parental involvement in educating children at home 

In ascertaining the actual levels of parental involvement in their children‟s education at home, 

parents and teachers were asked to describe the extent of parents‟ involvement. Views of 

respondents were varied in nature and are discussed below. Quite clearly, the majority of 

respondents revealed that parents were only fairly involved. It was noted from the study that 

parents did many things in the education of their children but the extent of their involvement 

mainly bordered on payment of finances and provision of materials. Most parents did not go an 

extra dimension of ensuring that they met the other needs of children. For example, ECE 

children required supplementary materials such as toys and pictures. Additionally, children also 

required being read to regularly, and generally guiding them on what is wrong and right. All 

these things tended to be easily fulfilled in the event that the parent had the time, knowledge, and 

skill. The study therefore, concluded that for most parents, they failed to offer much help to their 

children because they were impeded by own limitations like illiteracy, while others lacked the 

time to be actively engaged in their children‟s education.  

The study further revealed that despite the existence of policies and guidelines in the education 

system, most of these policies did not address the ways in which parents were to be involved. It 
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dawned on many parents that specific policies did not exist to guide their involvement at home or 

generally in a school set up. This state of affairs put many parents in a difficult position of not 

knowing how to best get involved in the education of their children. The absence of clear policy 

guidelines excluded the masses in actively getting involved in the education system. These 

findings are supported by the literature presented by Cotton and Wikelund (1989) that identified 

decision making as a very important means of taking part in the governance system of the 

school. Additionally, William, et al. (2002) also emphasised the need for clear guidelines when 

they advanced that some parents desired to be active participants in the education of their 

children but were wary of overstepping some unwritten mark in their relations with teachers. The 

need for rules and policies of engagement was thus seen to be very necessary if parental 

involvement was to be enhanced and bear the necessary fruits.   

5.2.3 Importance of the home environment in ECE 

It was further reported from the study that both parents and teachers were of the view that 

parental involvement was very important in the education of young learners. Arising from the 

fact that home environments play an important role in the overall learning of children, as it 

addressed such issues as safety, nutritional provision and general parenting, its contribution to 

education effectiveness could not be over stressed. These findings are in agreement with what 

Brown (2009) reported that children of actively involved parents scored highest, followed by 

children of passive parents, and lastly children of noninvolved parents. What is cardinal to note 

from this study and other studies done on the topic is that home environments have proved to be 

very good contributors to children‟s education. Therefore, parents need to aspire to provide 

supportive and nurturing environments to help children explore and grow from their daily life 

experiences. Material provision and carefully planning the physical element of the home 

environment were considered important ingredients to fostering creativity and learning in 

children. 

  

5.2.4 Ability levels of parents to help with children’s education  

In attempting to ascertain the capability levels of individual parents on how they were helping 

their children with school related work at home, the study provided a spectrum of responses. It 

was noted that parents were differently involved; with some very equipped with the knowledge 

and expertise of helping children while others were less equipped. The study advanced that for 

most parents and guardians, their education levels allowed them to poses the necessary 

knowledge and skill of helping children in ECE. An assessment of respondents‟ educational 

levels as shown in the demographic data in chapter three revealed that twenty respondents out of 
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the total twenty six were educated beyond secondary education. This portrays a picture that the 

study dealt with a reasonably literate sample. As such, most parents were able to meet the 

demands of their children‟s education. However, the study showed that having the ability of 

helping children was not enough because other factors were also at play, for example, having the 

zeal and time to help children were all of essence.  

Overall, what the study brought out numerically was the fact that the numbers of parents that 

effectively helped their children was far from impressive because of numerous factors that 

limited their participation. This finding further amplifies on the results reported by Nzala (2006) 

who summed up that parental involvement in their children‟s education was minimal.  

Limitations attributed to parents‟ failure to help children in homes were noted to be mainly two. 

These were parents‟ inability to help children with school work especially doing homework and 

reading to children. This revelation from the study just illuminated on the prevailing problem of 

illiteracy in Zambia. Inabilities of reading and writing are a widespread problem in Zambia and a 

good number of people especially in rural areas lack even the most basic literacy skills. Besides, 

the culture of reading among most Zambians whether educated or not was seen to be generally 

low. These factors therefore, tend to have a spiral effect on the manner parents are engaged in 

helping their children.  

The findings of the study further cited parents‟ failure to provide ideal learning environments at 

home as an impediment. It was found that under normal circumstances, homes which were 

supposed to be extensions of classroom environments were far from attaining this state. It was 

reported that most homes failed to meet even the most minimum standards of being supportive 

especially in the manner they were physically arranged. Although this was attributed to high 

poverty levels, it was also reported that some parents lacked the necessary knowledge on the 

need to provide supportive and stimulating environments.   

Other than lacking knowledge, lack of guidance and awareness from educators on what parents 

could specifically do in homes posed challenges in the manner parents could contribute to their 

children‟s education especially at ECE level. These findings are a complete opposite of what 

Watson (2006) recommended in creating supportive environments to foster the education of 

learners. She recommended that children needed own things such as books, furniture, and toys 

which were also age appropriate because these provided comfort and security for children to 

excel academically and develop within the home.  

The implication of the foregoing was that, most children could not benefit from the home 

environments and had to rely on what was provided at school. Limitations in resource provision 
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entailed that parents were incapacitated in capitalizing on children‟s interests and strengths 

because resources to fine-tune and further develop their children‟s talents were nonexistent. It is 

an important requirement that parents constantly sharpen the talents and strengths of their 

children and make their learning worthwhile. Without having the necessary financial resources, 

this can only be, but a dream, because avenues for children‟s continued growth and exploration 

cannot be guaranteed.   

5.3 Teachers perceptions when parents are involved in their children’s education  

This section discusses perceptions of teachers when parents are involved in the education of their 

children at ECE level. It is important to note that views of stakeholders are important in matters 

of partnerships. When views are positive, it becomes possible for partnerships to excel, and the 

opposite can also be true.  

In ascertaining whether parental involvement was valued by teachers, it became evidently clear 

from the study that all the twelve teachers affirmed the importance of parents‟ close involvement 

in the education of their children at ECE level. By nature of their training and work, it is assumed 

that teachers are prepared and made aware of the need for collaboration with parents if they are 

to attain their goals.  As earlier described, parents perform numerous roles at home and at school 

in educating their children. As such, for schools to thrive, they need the support of parents in 

whatever form and magnitude. After all, teachers cannot work in a vacuum because parents 

know their children better and have plans of what their children ought to be. These findings are 

similar to what Henderson (1987) advanced that all forms of parental involvement have positive 

effects on student achievement and all other aspects such as good attendance, moulding positive 

attitude towards education and provides positive motivation to learning.  

The study further revealed that teachers were generally aware of this need for parental 

involvement and in fact, noted that the levels of parental involvement at the time of the study 

were generally low. Teachers desired increased collaboration in homework writing, reading, 

regulating children‟s playing time, parent visitations, and generally having warm relationships 

with parents. The study thus, revealed that teachers‟ perceptions of parental involvement were 

generally positive. It was noted that all the twelve teachers felt happy, comfortable and motivated 
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when parents were actively involved in the education of their children. They never saw the 

involvement of parents as a deliberate encroachment on their authority and decision-making.  

The findings of the study on this aspect pointed to the fact that all teachers greatly desired to 

collaborate with parents because parents were seen and valued as owners of the children and 

teachers facilitators of what the owners wanted. Besides, parents were considered as important 

partners in resource provision. For these and many other reasons, parental involvement was 

greatly desired and treasured by teachers. It was reported that when parents were not involved, 

teachers felt terrible and demotivated. The study reported that teachers very much desired the 

involvement of parents and greatly treasured the contributions they made even though it was 

concluded that teachers themselves did little to ensure that the collaborations between parents 

and teachers became worthwhile.  

5.4 Barriers to effective parental involvement in ECE 

The study identified some barriers both systemic and personal having a negative impact on the 

effective participation of parents in educating their children in ECE. From the study, the cited 

impediments included; lack of capacity to help children with their work, lack of resources 

attributed to low incomes, lack of time due to work-related commitments, unclear guidelines on 

how to get involved, low value attached to ECE, and distance to school. A detailed discussion is 

provided below. 

 

From the study, one of the most cited barriers to parental involvement was high illiteracy levels 

which entailed that certain (and most) parents lacked the necessary knowledge and skill to read 

and write and consequently, help their children with academic work. Without any doubt, parents 

who were illiterate found it difficult to help their children with school work or even participate in 

other school programs such as being part of school committees. This problem of illiteracy is so 

rife that about 30% of the population in Zambia is illiterate and the majority live in rural areas 

(United Nations MDG Global Monitoring Report, 2010). Nonetheless, illiteracy does not warrant 

automatic exclusion from school committees, but at times, such parents feel inadequate to 

competently participate in decision making because of the literacy barriers. The findings of this 

study concerning the effect of literacy on parental involvement are consistent with the survey 

report by Mumba, et al., (1998) which states that illiterate parents are not able to play roles of 

supporting children‟s education at home. These findings also demonstrate that with the high 

levels of illiteracy, especially in rural Zambia, it is difficult for illiterate parents to contribute 

meaningfully to the education of their children in the form of assisting them academically.  
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According to the Center for Comprehensive School Reform and Improvement (2005), parents 

who are unable to communicate fluently in English, which is the most common medium of 

communication in most schools find it hard to be involved in their children‟s education because 

they fail to effectively communicate with the schools, let alone, help their children with school 

work. In cases where such barriers exist, schools are encouraged to use language translators to 

assist families that cannot competently use English to communicate. This can encourage all 

parents even the less educated to be meaningfully involved in many school programs.   

 

It was also reported that parents with inadequate financial resources found it hard to provide 

essential school requisites to their children such as books, uniforms and the much sought for 

financial contributions. This finding is in line with what Ashby (1998) advanced that children 

from poorer families receive less parental encouragement for schooling than those from 

financially sound households. The study reported that the level of family income is clearly 

related to educational achievement because the higher the disposable income the family had, the 

more able they were in meeting the educational demands of their children and also making the 

home environment more favourable.  

 

Lack of adequate financial resources might result to parents failing to provide even the most 

basic needs of children like food and clothing, and other pre requisites to foster learning. Low 

income might also ultimately lead to children dropping out of school. In Zambia, the government 

has pronounced free foundational education from ECE to grade seven, which means that children 

are no longer required to pay any school fees. However, schools still require pupils to make some 

form of financial contributions to fund certain school needs. This is in line with what Musonda 

(2011) found out in her investigation of parental involvement in rural schools that despite the 

pronouncement of providing free education, government‟s funding to schools is inadequate, 

therefore, parents were requested to finance the running of some projects, and the money paid 

was usually called project fees.   For private ECE establishments, education remains 

unsubsidized and so, parents have to pay full educational costs. For those parents who cannot 

pay, it means that their children are excluded from school. This is a big barrier to accessing 

education on the part of learners, and an impediment on the part of parents to effectively involve 

themselves in the education of their children. 

 

From the study, it was also reported that lack of time was a serious impediment to effective 

parental involvement in the education of children in ECE. Work related commitments availed 
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little or no time for the working parents to attend to the educational needs of children whether at 

school or at home. For the majority of the working parents, they left home very early and came 

back late and exhausted. This left them with absolutely no time to participate in the education of 

their children. This factor is supported by the University of Michigan (2002) which identified 

income and economics as important factors in parental involvement in education. It noted that 

for some parents, taking time off from work to attend open days or any other school related 

activities translated to less income for food in some households. The study further revealed that 

time constraints were not just an impediment for the employed; it also tended to be a challenge 

for some parents in villages and farms. Working on farms and gardens ate up much of their time 

too. This made it really hard for them to be effectively involved in educating their children. 

Nonetheless, this finding did not affect all parents in the same manner because people did 

different jobs and also levels of interest were at play in the manner they helped their children.  

Another barrier that was consistently emphasised by parents and teachers was the lack of clear 

policy guidelines to motivate parents to be active participants in the education of their children. 

The study revealed that lack of clear guidelines and mechanisms to enhance effective 

participation of parents excluded parents from being decision-makers in many angles. This 

meant that most decisions were made by school management and only communicated to parents. 

No doubt, unclear policies and guidelines negatively impacted on information dissemination 

because in a way, their absence affected the information seeking behaviours of some parents. 

This meant that a good number of parents were excluded from the governance of the education 

systems because their decision-making role was limited.   

Another impeding factor revealed in the study causing low parental involvement was said to be 

parents‟ lack of knowledge on the importance of education. It was reported that lack of 

understanding of the importance of education was one of the barriers to effective parental 

involvement. This factor is closely associated with the high illiteracy levels among parents. 

People who have never attained any form of education are likely not to appreciate the importance 

of education because they cannot closely associate with the benefits of education. This finding is 

in line with what Kohl et al. (2000) reported that a poor or limited personal education might 

leave the parent lacking in vision, relevant skills  or appropriate conception of „parents as co-

educators‟.  As such, education is considered to be a vital tool in enhancing the involvement of 

parents in education. 
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Even though education is seen as playing a crucial role in parental involvement, it should be 

noted that not all parents with low or no education thought this way. It was revealed that even 

without attaining meaningful education levels, some parents fully understood the benefits of 

education and that is why they sent their children to school to change their predicament.  Some 

parents do not appreciate the importance of education not because they are illiterate, but because 

of the lack of employment opportunities. Most school leavers are unable to get into college, let 

alone find jobs. Therefore, some parents find it worthless to get involved in their children‟s 

education based on these grounds and others. At times, they saw schooling as not being of any 

benefit because of the low quality of some school leavers.  

 

The study further reported that some parents did not involve themselves in the education of their 

children because of teachers‟ attitudes. At times, parents felt that teachers did not consider views 

of parents to be worthwhile, therefore, parents found it hard to get involved in children‟s 

education. It was reported from the study that some teachers were not as welcoming as they 

ought to have been and did not encourage parents to be more involved.  Attitudes of teachers and 

school administrators at times were seen to discourage the involvement of parents.  Some 

educators were described as being unapproachable, while others seemed too busy and never 

provided time to talk to parents. Some of these teacher behaviours and attitudes negatively 

impacted on the manner parents would have desired to get involved in the education of their 

children. This finding contrasts with what Epstein and Dauber (1991) found in their study that 

elementary school teachers especially, had right attitudes and strongly believed that parental 

involvement was important for students and provided more opportunities and help for parents to 

be involved in their children‟s education.   

Lastly, distance was also cited as a serious barrier to the involvement of parents in educating 

their children.  Although only minimally cited, it was reported to be a huge problem for some 

parents who lived far away from the schools and depended on public transport or specially 

arranged transport modes to carry their children to and from school. This impacted on their 

effective participation because it was difficulty for them to regularly visit the schools and interact 

with the teachers. It is a known fact that schools in rural areas are not very close to one another 

and in certain instances, are placed five kilometers or more apart. For most parents in rural areas, 

mobility is usually a problem. This finding matches is in line with what Ndhlovu (2005) reported 

in his study that long distances to schools were an issue and transport costs could not be easily 

mobilized by some parents. This was compounded by the kind of lifestyles of some parents in 
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which out of employment parents at times depended on menial and wage-based employment to 

survive. This made it extremely difficult for them to be actively involved in the education of 

their children because much of their time was spent on activities that would provide food and 

money to meet their basic needs.  

 

5.5 Summary of discussion of findings. 

The discussion brought to the fore crucial findings on the study. The study reported that many 

structures of parental involvement did exist and that a lot of avenues of parental involvement 

existed as well. Additionally, it was acknowledged that homes were important areas in the 

education of children in which parents played important roles in further enhancing the education 

of their children. The avenues of involvement in homes were also noted to be diverse. 

Nonetheless, certain factors were identified to limit the effective involvement of parents in 

homes and these included; illiteracy, poverty and busy work schedules among others.  

The perceptions and feelings of teachers were also discussed regarding the involvement of 

parents in education. It was found that teachers were generally happy when parents were 

involved. The chapter also highlighted the numerous barriers to parental involvement. Most of 

the findings were closely related with what other scholars brought out under literature review. 

Nonetheless, there were also some findings which did not correlate with what was raised in 

chapter and this does in any way suggest that the findings were irrelevant but demonstrate 

divergent views of respondents.  For instance, Henderson and Mapp (2000) considered history 

and experiences of parents as impacting on parental involvement. Contrary, Epstein (1995) found 

lack of communication and lack of teacher efficacy to be crucial factors. Even though these 

particular findings did not relate with the findings of this study and vice-versa, all findings in 

research remain valid until other studies are done to validate or dispel them. 

 

 

 

 



77 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER SIX 

CONCLUSION AND RECOMMENDATIONS 

6.0 Overview 

This chapter presents the conclusions of the study and further makes recommendations to various 

stakeholders on things that ought to be improved or completely altered. The conclusions are 

closely tied to the study objectives which sought to: determine whether structures or policies 

guiding parental involvement were in place, establish levels of parental involvement at home, 

describe feelings of teachers when parents were involved and finally, identify impediments to 
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successful parental involvement. Therefore, a summary of findings is presented under themes 

derived from the objectives.  

6.1 Conclusion 

6.1.1 Existence of structures and policies guiding collaboration 

The study revealed that structures uniting parents and teachers in form of PTAs and Boards were 

existent in ECE centres. It was further reported by the majority of respondents that for most 

schools, these structures were functional and generally active. This point of view was supported 

by both parents and teachers. However, on the part of policies that specifically guided the 

collaboration of parents and teachers, all the parents thought that these were non-existent. This 

was in contrast with the views of teachers who reported that several policies existed. The 

implication of this finding was that there was an information gap regarding the existence of 

policies and guidelines between parents and teachers. It therefore, implied that despite the 

existence of the said structures, they did not do much in fostering the involvement of parents in 

schools. Besides, there were no deliberate avenues that were created by the schools to closely 

engage parents apart from the few isolated contacts that existed, for instance, during open days, 

when parents brought children to school, when parents came to pay school fees, or indeed when 

there was a problem to be solved. It can thus imply that despite the existence of PTAs and a few 

policies, these were not effective avenues of engaging parents and teachers.  

 

6.1.2 Levels of parental and caregiver involvement at home 

In trying to investigate and ascertain the actual levels of parental involvement at home, the study 

revealed that generally, parents were involved in the education of their children in various ways 

which included; helping children with homework, reading to them, providing school requisites 

such as books and toys, creating a safe and nurturing environment, and also providing them with 

good nutrition. However, for most respondents in this study, effectiveness of parental 

involvement was affected by certain factors. Amongst these factors were parents‟ levels of 

education, poverty levels, availability of time, and interest levels.  
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Regarding the manner parents and caregivers specifically met the needs of their children in 

homes, it became evident that for the most part, parents were willing to help their children learn 

and become responsible children. The majority of parents did well in ensuring that children were 

well behaved and respected the values and beliefs of other people. It was also noted that the 

majority of the parents constantly emphasized and discussed the benefits of education with their 

children. Nonetheless, regardless of parents‟ educational levels, it was noted that the majority of 

parents did not read to their children and neither did they buy reading and other stimulating 

materials. In short, for many parents, children grew up in physical environments that were not 

properly planned. It therefore, implied that the children had to fit in the existing unplanned 

environments instead of the environments being suitably prepared for the children. This was 

evidence enough that most parents did not do enough in ensuring that they provided 

opportunities in homes that fostered the holistic development of their children.  

 

6.1.3 Description of teachers’ feelings when parents and caregivers were involved 

Findings from the study about teachers‟ feelings when parents were intimately involved in the 

education of their children were consistently clear throughout the study. It was noted that the 

majority of teachers felt happy, comfortable and were even motivated to attain greater heights in 

their work. Although it was acknowledged that not all parents could be engaged with the same 

intensity, whatever level of parental involvement was highly cherished by the teachers. It was 

further reported that there was no single time when teachers felt that the involvement of parents 

made them feel estranged or think that their authority was being run over. The study did show 

that teachers all the time desired warm and continued relationships with parents but the avenues 

for such enhanced collaboration were at the time of the study weak and required strengthening. 

The study noted that partly, the gaps existed because teachers did not do enough to closely 

involve parents in the education of their children. Additionally, it was reported that despite being 

enlightened and empowered, teachers failed to deliberately reach out to set the tone and establish 

mechanisms that would further spur positive collaboration. 

 

6.1.4 Barriers to parental involvement in ECE 

Systems of involving parents and caregivers were seen to be in existence, but from the findings 

of the study, it seemed that the systems of engagement were not effective. There were a lot of 
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factors which stood in the way of effective collaboration between parents and teachers. Some of 

the impediments were personal while others were systemic in nature. Regarding personal 

limitations, it was discovered that low levels of education, poverty, time constraints and interest 

levels all impacted on the manner parents got involved. These limitations either lowered the 

personal capacities of individual parents to help their children at home or at school. In a way, it 

was also seen that severe illiteracy and poverty levels among parents also affected their esteem in 

engaging themselves at competent levels.  

 

At a systemic level, lack of clear guidelines and mechanisms for effective participation from 

schools and the ministry (MESVTEE) as a whole affected parents‟ involvement in the education 

of their. Because of lack of clear policies and guidelines, it became evident that the involvement 

of parents was far from being optimal. In a huge way, it jeopardized their overall levels of 

engagement and acquisition of the much needed information to make them effective partners at 

home and in the school environment.  

 

Although the conclusion of findings is based on the opinions of the majority, it does not mean 

that those whose views were contrary should be rubbished. Contrary, they provided vital 

information for providing checks and balances which could be used to improve a lot of things 

and in this case, foster improved involvement of parents and caregivers in the education of their 

children in ECE centres. Arising from the deliberations and major findings highlighted in the 

study, the writer is optimistic that in a way, the findings may provide invaluable assistance to 

teachers, parents and the ministry as a whole on how challenges of involving parents in their 

children‟s education could be alleviated in Mwembeshi and Westwood communities, including 

other areas with similar socio-economic characteristics as well. 

6.2 Recommendations 

The study has demonstrated that parents and caregivers are vital players and stakeholders in 

educating young learners especially those in E CE. By nature, learners in ECE require close 

parents‟ efforts in many areas, and also a lot of resources and energies. For this, and many other 

reasons, parental exclusion in their education is impossible. However, it has been noted from the 

current study that the existing systems of collaboration greatly sideline parents and a lot could be 
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done to improve the situation both at home and school. Based on this, some recommendations 

have been proposed to all the three major stakeholders for possible consideration to improve the 

involvement of parents in ECE. 

6.2.1 Recommendations to Parents 

1. The study generally reported that parental involvement at home was affected by 

numerous factors and this made it difficult for parents to plan the physical environments 

and create supportive environments for their children. It was noted that some parents 

lacked knowledge, resources and the skill to do so. As such, it was noted that most 

learners did not benefit much from their home environments. Based on these findings, it 

is recommended that parents of children attending ECE should strive to create conducive 

physical environments at home to stimulate and foster continued learning experiences. 

2. The current situation in Zambia is that illiteracy levels among rural communities are high 

and in a way, this was been proved in the study. It was further found that most parents 

were not able to provide print materials for their children, let alone read to them. This 

was attributed to many factors some being; lack of resources, illiteracy and lack of 

interest on the part of parents. Arising from the scenario provided above, it is 

recommended that parents should learn to read more to children at home and also provide 

relevant print and audio materials. This would greatly help to improve not only the 

reading culture, but also the standards of education among children in ECE because of 

constant exposure to age appropriate literature which in turn would stimulate sustained 

exploration.  

 

3. It was further revealed in the study that most parents lacked the knowledge about their 

roles as parents in the education of their children. As such, their involvement was 

generally minimal and this meant that they did little in providing a diverse range of 

avenues to support the holistic development of their children. In respect of the above, it 

was recommended that parents should ensure that they take keen interest in the 

development of children and consider approaches that spur holistic development. 

6.2.2 Recommendations to Teachers  
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1. Evidence obtained from this study indicates that collaboration of parents and teachers is 

problematic due to either non-existence or existence of weak policies and guidelines   to 

foster collaboration. It was noted that the biggest problem was lack of information 

dissemination from teachers to parents. As such, it was seen necessary that teachers 

should ensure to set up clear policy guidelines of involving parents in the education of 

their children. Having clear methods of involving parents would provide the necessary 

motivation to disadvantaged parents especially the uneducated ones and those with 

inferior socio-economic status.  

2. Based on the evidence obtained in the study that most parents do not read to their 

children, and do not provide the necessary materials to foster the reading culture in 

homes, it is recommended that teachers ought to take a leading role in sensitizing parents 

on the benefits of reading to their children and having a wide range of print material in 

their homes. 

3. Evidence from this study further suggests that parental appreciation of homes and schools 

working together was sometimes lacking on the part of some parents. To this effect, some 

parents did not see the need of closely working with teachers. Therefore, it is suggested 

that teachers need to generally provide awareness to the communities on the importance 

of close parent-teacher collaboration regardless of the parents‟ levels of education and 

socio-economic status. Many studies done in many parts of the world have shown that the 

benefits of close parent-teacher partnerships are numerous. It was thus considered 

necessary that teachers needed to take a leading role in strengthening these partnerships.  

4. The study further demonstrated that sometimes teachers‟ attitudes and at times, parents‟ 

own inadequacies stood in the way of parent-teacher partnerships. Arising from the said, 

it is recommended that being educators and people who are well informed, teachers need 

to engage parents more in decision making. This could help increase parents‟ skills and 

motivational levels, thereby, increasing their involvement in ECE.                                                                                   

6.2.3 Recommendations to the Ministry of Education  

1. The study has shown that policies and guidelines of enhancing parental collaboration in 

ECE were problematic in the sense that they were either weak or entirely non-existent. 

To enhance effective parental involvement, it was suggested that the problem needed to 
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be addressed at a national level. As such, it is recommended that the Ministry of 

Education, Science, vocational Training and Early Education (MESVTEE) should put in 

place strong policies clearly elaborating the ways parents and teachers could effectively 

work together in ECE centres and other levels. 

2. It has further been reported from the study that most parents have problems providing 

materials for their children in homes which are rich and age appropriate. The causes of 

this situation are diverse. For some parents, poverty and illiteracy were cited to be 

impediments. For others, it was the lack of knowledge and interest. To try and solve the 

problem, the study recommends that the Ministry (MESVTEE) should provide more 

materials to schools which are suitable for preschoolers which in turn, schools can lend 

out to parents for use in their homes to augment teachers‟ efforts. It was presumed that 

this can improve the literacy levels of children in homes. 

6.3 Prospects for future research  

The study was concerned with exploring systems, nature and the extent of parental involvement 

in children‟s education in ECE. Arising from the fact that the study was based on only two rural 

communities in Chilanga district, it implied that the study was very limited in scope. Therefore, 

no claim can be made that justice was done to the topic and the findings would be uniform in all 

other communities.  Nonetheless, the study still remains relevant because it provides information 

about the state of parental involvement in ECE and what is obtaining in the target sites. Besides, 

it may further stimulate the interest of other readers desiring to delve in this field owing to the 

fact that research on ECE in Zambia is still very limited.  

 

Provided with the scenario above, the following suggestions could thus be considered for future 

research. 

 

1. Increasing the scope of the study to include more respondents and observe if the findings 

would be consistent. 

2. Conducting a comparative study of rural and urban communities on the topic. This could 

provide vital information on whether parental involvement is highly influenced by certain 

demographic and socio-economic factors. 
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3. Assessing and linking the impact of home environments to learner achievement since it 

has consistently been noted that home environments are crucial in the education of 

children. 

4. Investigating the gender imbalances in involvement with more females being proactively 

involved at foundational levels of education than males. 

 

The above outlined areas and many others can be fertile grounds for future research 
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APPENDIX A: CONSENT FORM 

Title: Exploring systems and nature of parental involvement in Early Childhood Education 

(ECE) in Mwembeshi and Westwood communities in Chilanga district. 

 

Part A: Participant information sheet 

1. Make sure that you read the information sheet or it is explained to you and that you 

understand what the study is all about. 

2. Your permission is required if tape or audio recording is being used. 

3.  Your participation in this research is entirely voluntary. 

4. Refusal to take part in the research will involve no penalty or loss of services to which 

you are otherwise entitled. 

5. If you decide to take part, you are still free to withdraw at any time without penalty or 

loss of services and without giving a reason for your withdrawal. 

6. You may choose not to answer particular questions that are asked in the study. If there is 

anything that you would prefer not to discuss, please feel free to say so. 

7. The information collected in this interview will be kept strictly confidential. 

8. If you choose to participate in this study, your signed consent is required below, before I 

proceed with the interview with you. 

Part B: Voluntary consent 

I have read (or have had explained to me) the information about this research as contained in the 

participant information sheet. I have had the opportunity to ask questions about it and any 

questions I have asked have been answered to my satisfaction. 

I now consent voluntarily to be a participant in this project and understand that I have the right to 

end the interview at any time and to choose not to answer particular questions that are asked in 

the study.  

My signature below says that i am willing to participate in this research: 
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Participant’s details 

Name of participant: …….……………………………………………………………... 

Signature: ……………………………………  Consent date: …………………………. 

Researcher’s details 

Name of researcher: ……………………………………………………………………… 

Signature: ……………………………………… Date: ………………………………… 
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APPENDIX B: INTERVIEW GUIDE FOR PARENTS 

Title: Exploring systems and nature of parental involvement in Early Childhood Education 

(ECE) in Mwembeshi and Westwood communities in Chilanga district. 

 

Dear participant. 

I am a Post graduate student at the University of Zambia in the School of Education currently 

pursuing a Master of Education Degree in Educational Psychology.  I am conducting a research 

on the topic stated above. The information collected in this study will help me fulfill the 

requirements of my program and further contribute towards the existing body of academic 

knowledge.  Additionally, the findings may also aid in policy direction regarding the extent to 

which positive parent-teacher interactions can be enhanced. 

As such, you have been purposively selected and are kindly requested to take part in this study 

by way of an interview. I must stress that this study is purely an academic undertaking. There is 

no right or wrong response and thus, you should feel free to fully express your views. You are 

further assured that all the information you will provide will be treated with utmost 

confidentiality and your safety and that of others in the community will be guaranteed.  

Be reminded that you are free to decline to take part in this study, should you not feel like doing 

so. It is your right. Further, you are free to pull out of the study at any point, should you need to.  

A. BIO DATA 

1. Gender* (record) 

2. What is your age/range? 

3. State your employment status? 

4. What is your marital status? 

5. State your highest educational qualification. 

6. How many children or dependents do you have attending pre-school? 

7. What is their gender and age? 

8. Is there any special reason why you chose this or these schools where your children are 

learning? 
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B. EXISTENCE OF STRUCTURES OR POLICIES GUIDING COLLABORATION 

9. Are you aware of the existence of any structures like PTAs or Boards in the pre-school 

(s) where your children learn? 

10. How are these structures/policies formulated? 

11. In your view, how active are they? 

12. Do you belong to any yourself? 

13. In your own perception, what are their main roles (if at all they exist)? 

14. Are you aware of any guidelines or policies regulating or guiding the involvement of 

parents in the education of their children regarding: 

i). Fees/ Finances 

ii). Homework 

iii). Meetings 

iv). Projects  

15. Would you tell me the importance of having structures or policies to regulate parent –

teacher interactions? 

16. As a concerned party, are you willing to belong to any parent/teacher structure? 

17. State the reason behind your response. 

 

C. NATURE AND SCALE OF PARENTAL INVOLVEMENT AT HOME  

18. How important is the home environment in the education of pre-school children? 

19. As a parent, in which ways do you offer help to your child (ren) at home?  

20. Would you kindly describe your level of involvement in your child‟s education at home? 

21. Are there any policies established between the school and home on how parents can aid 

their children at home? 

22. What do you consider to be potential limitations to your being involved in the education 

of your child at home when it comes to: 

i). Helping them with school work? 

ii). Creating time to attend to their needs? 

iii). Providing a conducive environment at home? 

iv). Providing the necessary additional learning materials and equipment?  
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23. How adequately equipped are you to provide academic help to your children? 

D.  FACTORS IMPEDING EFFECTIVE PARENTAL INVOLVEMENT 

24. What would be your general description of the levels of parental involvement in the 

education of preschoolers? 

25. What would you consider as barriers to the effective involvement of parents in the 

education of their children when it comes to: 

i). attending Parent-Teacher meetings? 

ii). Belonging to Parent- Teacher Organizations? 

iii). Involvement in decision-making at school? 

iv). Financial matters? 

26. Regarding the value of education, how would you describe the value to which parents in 

this community attach to preschool education? 

27. Any related comment on the topic? 

 

      End of interview 

Thank the respondent 
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APPENDIX C: INTERVIEW GUIDE FOR TEACHERS 

  

Title: Exploring systems and nature of parental involvement in Early Childhood Education 

(ECE) in Mwembeshi and Westwood communities in Chilanga district. 

 

Dear participant. 

I am a Post graduate student at the University of Zambia in the School of Education currently 

pursuing a Master of Education Degree in Educational Psychology.  I am conducting a research 

on the topic stated above. The information collected in this study will help me fulfill the 

requirements of my program and further contribute towards the existing body of academic 

knowledge.  Additionally, the findings may also aid in policy direction regarding the extent to 

which positive parent-teacher interactions can be enhanced. 

As such, you have been purposively selected and are kindly requested to take part in this study 

by way of an interview. I must stress that this study is purely an academic undertaking. There is 

no right or wrong response and thus, you should feel free to fully express views. You are further 

assured that all the information you will provide will be treated with utmost confidentiality and 

your safety and that of others in the community will be guaranteed.  

Be reminded that you are free to decline to take part in this study, should you not feel like doing 

so. It is your right. Further, you are free to pull out of the study at any point, should you need to.  

A. BIODATA 

1. Gender* (record) 

2. What is your age/range? 

3. State your employment status? 

4. What is your marital status? 

5. State your highest educational qualification. 

6. How many children or dependents do you have attending pre-school? 

7. What is their gender and age? 
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8. Is there any special reason why you chose this or these schools where your children 

are learning? 

 

B. EXISTENCE OF STRUCTURES OR POLICIES GUIDING COLLABORATION 

9. Are you aware of the existence of any structures like PTAs or Boards in this 

preschool where you teach? 

10. How are these structures/policies formulated? 

11. In your view, how active are they? 

12. Do you belong to any yourself? 

13. In your own perception, what are their main roles (if at all they exist)? 

14. Are you aware of any guidelines or policies regulating or guiding the involvement of 

parents in the education of their children regarding: 

i). Fees/ Finances 

ii). Homework 

iii). Meetings 

iv). Projects  

15. Would you tell me the importance of having structures or policies to regulate Parent –

Teacher interactions? 

16. As a concerned party, are you willing to belong to any parent/teacher structure? 

17. State the reason behind your response. 

 

C. NATURE AND SCALE OF PARENTAL INVOLVEMENT AT HOME  

18. Do you see the home environment to be an important factor in the education of pre-

school children? 

19. As a teacher, what do you regard as the best way in which parents can offer help to 

their children at home? 

20. Do you take part in educating pre-school children at home? 

21. How would you describe your involvement being an educator/parent yourself? 

22. What do you consider to be potential limitations to your being involved in the 

education of your child at home when it comes to: 

i). Helping them with school work? 
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ii). Creating time to attend to their needs? 

iii). Providing a conducive environment at home? 

iv). Providing the necessary additional learning materials and equipment?  

23. How adequately equipped are you to provide academic help to your children at 

home? 

 

D. TEACHERS’ PERCEPTIONS WHEN PARENTS ARE INVOLVED  

24. Are you aware of any parental involvement in the education of children in 

preschools? 

25. What do you see as the main avenues of parental participation? 

26. In your view, how would you describe the involvement of parents in educating 

preschool children?  

27. As teachers, do you need the involvement of parents in the education of their 

children? 

28. In which context or area do you mostly require their collaboration? 

29. Describe your general feeling when parents are actively involved in the education of 

their children? 

30. Do you see their active involvement as encroachment on decision-making and 

governance of the school?  

31. Describe how their involvement or non-involvement impact on your work as 

educators? 

 

E. FACTORS IMPEDING EFFECTIVE PARENTAL INVOLVEMENT 

32. What would be your general description of the levels of parental involvement in the 

education of preschoolers? 

33. What would you consider as barriers to the effective involvement of parents in the 

education of their children when it comes to: 

i). attending Parent-Teacher meetings? 

ii). Belonging to Parent- Teacher Organizations? 

iii). Involvement in decision-making at school? 

iv). Financial matters? 



100 
 

34. Regarding the value of education, how would you describe the value to which parents 

in this community attach to preschool education? 

35. Any related comment on the topic? 

End interview and thank the respondent (s). 
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APPENDIX D:  CHECHLIST FOR PARENTS AS FIRST TEACHERS 

 

Rate each item according to the degree that it is practiced in your household. Kindly circle the 

number on the response option that best describes your practice. 

1. I take advantage of as many learning opportunities available for my children as possible 

at home and in the community.   

Always 1                    Sometimes 2                          Never 3  

2. I model by taking advantage of as many learning opportunities as possible.  

Always 1                    Sometimes 2                          Never 3  

3. I talk about the importance of learning from every experience with my children.  

Always 1                    Sometimes 2                          Never 3  

4. I take advantage of my children's questions by extending learning opportunities in the 

home.  

Always 1                    Sometimes 2                          Never 3  

5. I capitalize on my children's interests in selecting learning experiences for them. 

Always 1                    Sometimes 2                          Never 3  

6. I plan my home physical environment with my children's learning needs and desires in 

mind.  

Always 1                    Sometimes 2                          Never 3  

7. I purchase toys that stimulate children's thinking abilities.  

Always 1                    Sometimes 2                          Never 3 

8. I expose my children to experiences that develop social, academic and/or motor skills.  

Always 1                    Sometimes 2                          Never 3  

9. I expect my children to respect others' beliefs and values. 

 Always 1                    Sometimes 2                          Never 3  

10. I talk to my children as often as possible about education and its benefits.  

Always 1                    Sometimes 2                          Never 3  

11. I engage in conversations and discussions with my child (ren) to assess their language 

and other developmental milestones.  

Always 1                    Sometimes 2                          Never 3  
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12. I strive to increase my children's vocabularies in many different topics.  

Always 1                    Sometimes 2                          Never 3  

13. I provide opportunities for my children to express their ideas in different ways.  

Always 1                    Sometimes 2                          Never 3  

14. I acknowledge my children's use of acceptable behavior. 

Always 1                    Sometimes 2                          Never 3  

15.  I redirect my children's use of unacceptable behavior. 

Always 1                    Sometimes 2                          Never 3  

16. I probe to ensure that my children understand the importance of comprehending what is 

read. 

Always 1                    Sometimes 2                          Never 3  

17. I provide opportunities for children to select topics or books to be read.  

Always 1                    Sometimes 2                          Never 3  

18. I read to my children constantly.  

Always 1                    Sometimes 2                          Never 3  

19. I have print material available at home.  

Always 1                    Sometimes 2                          Never 3  

20. I provide my children opportunities to use the different senses to learn. 

Always 1                    Sometimes 2                          Never 3  

21. I provide my children opportunities to role play.  

Always 1                    Sometimes 2                          Never 3   

Adapted from Intercultural Development Research Association (IDRA, 1995) 
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