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ABSTRACT 

The study investigated perceptions of teachers, pupils and parents towards using Chinyanja as a 

medium of instruction in Lusaka district. The study further investigated the challenges that teachers 

and pupils were facing during implementation of Chinyanja as a medium of instruction. In addition 

the study investigated the measures to overcome the challenges being faced by teachers and pupils in 

the implementation of Chinyanja as a medium of instruction in Lusaka district.  

A multiple-case study was used which involved application of quantitative and qualitative methods. 

A sample of 123 participants was drawn from three selected schools and residential areas. The 

sample comprised of 63 pupils; 30 teachers; and 30 parents. Teachers and parents were selected 

purposively while pupils were selected using random sampling. The data was collected using semi-

structured interviews and observation schedules on parents and teachers whilst semi structured 

interviews and focused group discussion were used to collect data from pupils. The qualitative data 

were analysed thematically. Statistical Package for Social Sciences (SPSS) was used to analyse the 

quantitative data in order to generate simple descriptive statistics. 

 The findings of the study revealed that teachers perceived using Chinyanja as a language of 

instruction beneficial to the pupils in the early stages of literacy development because it enhanced 

increased teacher-pupil interaction in the learning process. This study also established that pupils do 

not support learning in Chinyanja because they are not proud of it and they are not proficient in 

Chinyanja used in class in Lusaka district. It was revealed that pupils preferred using English to 

Chinyanja as a medium of instruction. Parents regarded using Chinyanja as a medium of instruction 

as retrogressive and not beneficial to their children in acquiring future success in different life 

endeavours. The study identified that translational and mispronunciations challenges; lack of 

pedagogical knowledge by teachers to teach in Chinyanja; lack of proficiency in Chinyanja by 

teachers and pupils; over enrollment; language diversity; inadequate teaching and learning material; 

and lack of parental support for Chinyanja as language of instruction were the challenges being 

faced by teachers and pupils in implementing Chinyanja as a medium of instruction.  

Measures that could be taken to overcome the challenges that teachers and pupils were facing in 

implementation of Chinyanja as a medium of instruction in include: training teachers in local 

languages; providing adequate teaching and learning resources; teachers  and parents to promote the 

usage of Chinyanja outside class, teacher to come up with continuous profession development in 

schools; cross-coding so that the difficult words in Chinyanja can be explained in English 

distributing more teaching and learning materials,  re-translating Chinyanja books into Chinyanja 

that is spoken in Lusaka district  and giving lower grades to teachers who knows Chinyanja well. 

The study recommended that in the future there is need to find out if there is a significant difference 

in acquisition of basic literacy skills between pupils who perceive a language of instruction 

positively and those who perceive it negatively and establish if there is a significant difference in 

perception   between teachers and pupils in urban areas and teachers and pupils in rural areas. 
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CHAPTER ONE 

 INTRODUCTION 

1.0 Overview 

This chapter presents the background of the study, theoretical framework, statement of the problem, 

purpose of the study, study objectives, study questions, limitations of the study, significance of the 

study and definitions of terms. 

1.1 Background of the Study  

The evolution in medium of instruction in education dates as far back as the period before the 

coming of the missionaries in Northern Rhodesia.  During the missionary period, local  languages 

were taught  as a subject and used as a medium of instruction  from sub-standard A to standard four 

because it was  believed that  a local language  was a powerful  linguistic instrument that one could 

use  to impart  knowledge  in the  local community (Manchishi 2004). The British South African 

Company (B.S.A .Co) followed the missionary language policy from sub A to standard four.  A 

local language which was chosen in an area was used as a medium of instruction for example Silozi 

was used in western province. English only became the medium of instruction from standard five 

and whilst a local language was taught as a subject. In 1963 UNESCO commissioned a study of 

reviewing the Zambian education system and to find ways of improving it. UNESCO recommended 

that English should be introduced as a medium of instruction in quest to improve the education 

system. Hence, when Northern Rhodesia became independent in 1964, the government chose to 

implement the UNESCO recommendations and English was introduced as a medium of instruction 

from grade one to tertiary level. This was done because it was believed that English would promote 

national unity and that the earlier a language was started the better it was for the learners 

(Mwanakatwe, 1968). The change in the medium of instruction from local languages to English was 

done through the 1966 Education Act, the statutory instrument number 312 2nd November 1966 

Education Act (Manchishi 2004; Mwanakatwe, 1968; Mwanakatwe, 1973; Ministry of Education, 

1996; Ministry of Education, 1992 ). Although there was the above change in the medium of 

instruction there were reports from conducted studies that children do not easily acquire basic 

literacy skills when they are taught using the language that is not familiar to them because children 

have to learn two complex skills simultaneously. Studies in literate societies have made plausible 

discoveries that a rather high level of proficiency in the language of instruction is required for 
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children to benefit from reading instruction in school (Dickinson, McCabe, Anastasopoulos, 

Peisner-Feinberg, & Poe, 2003). Therefore, the Zambian education policy then meant that leaners 

were to be taught using the language that was relatively unfamiliar this approach compromised the 

quality of education being offered not only at Primary school level, but also at higher levels (Kelly, 

2000).  

English medium of instruction policy, however, did not achieve desired results. The   learners who 

had succeeded in generating the competences in reading were very few. A study by Southern 

African Consortium for Monitoring Educational Quality (SACMEQ, 1998) on reading performance 

levels of grade six pupils in the Zambian Basic schools revealed that in 1995, out of the 148 grade 

six pupils in the target population, only 25 % were able to read at defined maximum levels and only 

3 % were able to read at desired levels (Nkamba, and Kanyika, 1998). Additionally Kelly (2000) 

also found that   grade six pupils performed considerably below the levels expected of those in sixth 

grade in reading. He found that the reading levels of some grade six pupils fell within the level 

expected of grade four, and that, scores of some grade five pupils in both rural and urban schools 

fell within the performance band expected of grade three pupils. This also applied the scores of 

urban and rural pupils whereby the scores of some grade four pupils in rural and urban schools fell 

within the performance band of grade two pupils. Therefore, the 30 year period between 1965 and 

1995 saw a number of attempts to reverse this ‘straight-for-English’ approach. For instance, in 

1977, the new policy, ‘Educational Reform: Proposals and Recommendations’(Ministry of 

Education), provided that teachers be allowed to explain concepts that might otherwise not be 

understood through the medium of English, in one of the seven official local languages, provided a 

majority of pupils in a class could understand this vernacular language ( Ministry of Education, 

1977). 

 

In 1996, there was a change in education policy whereby ‘focus on learning’ was replaced by a 

more liberal policy ‘Educating our future’. The Ministry of Education stipulates the following: 

a) A fundamental aim of the curriculum for lower and middle basic classes is to enable 

pupils to read and write, correctly and confidently, in a Zambian language and in English, 

and to acquire basic Numeracy and problem-solving skills. 
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b) All pupils will be given an opportunity to learn the initial skills of reading and writing in 

a local language. Whereas English will remain as the official medium of instruction 

(Ministry of Education, 1996: 30). 

This marked the introduction of the Primary Reading Program. In 1998, New Break Through to 

Literacy, an initiative of a South African non-governmental organization, Molteno project was 

piloted in Kasama and Mungwi in Northern Zambia. This was among Grade One learners. 

IciBemba was used as the language of initial literacy. The results of the project were positive as 

learners were able to read in Grade One and by the time they reached Grade Two they were able to 

read at a level equivalent to those in Grade Four (Ministry of Education, 2001). The Molteno 

project was later renamed New Break Through to Literacy. In 2000, the project was extended to 

Mongu where Lozi was used as a language of initial literacy and Chipata and Lusaka where 

Chinyanja was used to teach initial literacy. 

According to Ministry of Education (2003a), the New Break Through to Literacy approach required  

a child to read and write in their mother tongue or familiar language before attempting to do this in 

a foreign language (English). The New Break Through to Literacy programme is based on 

Language Experience Approach and includes phonics, syllabic, look and-say and read books. New 

Break through to Literacy project stated that the expected outcome for the Grade One was that 

“learners should demonstrate understanding and knowledge of the writing system of their language, 

knowing that letters make up words and words make up sentences” (Ministry of Education, 2003, p. 

1). Children under this programme are first familiarized with drawing, using of symbols, learning 

the left to right orientation, and other similar activities which are certainly good for children who 

may have never seen books or used a pencil before. In 2003, the New Break Through to Literacy 

course was extended to all the provinces of Zambia. 

 Ministry of Education Report, (2002) noted that Primary Reading Program involved interventions 

at each of the seven Primary grade levels. In grade 1, the New Breakthrough to Literacy (NBTL) 

course, which was taught for one hour per day, is a version of the original South African 

Breakthrough to Literacy, however, it was modified to suit the Zambian environment in order to 

help the Zambian Learners. This fast-track one-year initial literacy course in each of the seven 

official Zambian Languages had significant success. The main aim of the programme was to 

address the then extremely low literacy levels in Zambian Primary schools which was a matter of 
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concern to the Government and other stakeholders, including parents of school children in the 

country. 

According to the Ministry of Education (2002) from the  inception of NBTL in 2000 and in the few 

years that followed, it scored notable successes, the major one being grade one children’s 

accelerated reading and writing in a familiar language with an improvement rate from 23% to over 

60% (Ministry of Education, 2002). However, the literacy levels of most Zambian school going 

children were still low and undesirable. 

Kotze and Higgins, (1999) noted that the evaluation report on pilot programme carried out in 

Kasama Northern province of Zambia  during 1998 states that ‘the programme was an unqualified 

success; children in NBTL classes were reading and writing at a level equivalent to Grade 4 or 

higher in non-NBTL classes’. Despite these achievements, there were reported instances where 

children failed to make improvement at reading despite this effective literacy program in place. The 

Ministry of Education Report on National assessment (2003) concluded that the proportion of 

pupils attaining the expected minimum grade level of competence in reading in 2003 was at 1.7% 

for Lusaka province and 0.7% for Eastern province (Ministry of Education , 2003), which indicates 

that the expectations for children’s performance were still rather low. A follow-up study was 

conducted in the same year to verify the earlier findings for Lusaka and Eastern provinces 

respectively. Results of the follow-up showed improved levels of 24% for Lusaka province and 

9.4% for Eastern province. It was, however, observed that although the results of the verification 

study were somewhat higher than the prior results, they fell short of expectations (Ministry of 

Education; 2003). Matafwali (2005) also found that, only 23% out of 106 pupils in grade three from 

4 randomly selected schools in Lusaka province were able to read at a level expected for their 

grade. 

 

 Kalindi (2006) conducted a study which involved 60 grade two poor readers (identified by 

teachers) from selected schools in Northern Province. The study revealed that only 13 % could read 

two syllable words, and only 8 % could identify 20 letters of the alphabet. The study showed that 

even with excellent and intensive instructions in place, some children could still fail to make 

satisfactory progress in reading. Kelly (2000) cited in Mwanza (2012) also reported that grade six 

pupils performed considerably below the levels expected of those in sixth grade in reading. He 
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found that the reading levels of the same grade six pupils fell within the level expected of grade 

four and that scores of some grade five pupils in both rural and urban schools fell within the 

performance band expected of grade three pupils. Similarly, the scores of some grade four pupils in 

rural and urban school fell within the performance band of grade two pupils. Matafwali (2010) 

observed that even if the use of familiar language as the initial language of instruction was 

introduced in 2000, the reading levels of the majority of Zambian children were regrettably still low 

by 2005. Specifically, her study sought to know how lack of proficiency in the language of 

instruction explains difficulties in becoming a conventional reader in a Zambian language and 

English. The study further sought to evaluate the progress made by children in grade one and Two. 

The study revealed that lack of proficiency in the initial language of instruction was the hallmark 

for poor reading and writing skills observed in majority of Zambian children.  When deficits in oral 

language converge with deficits in cognitive skills, children are at substantial risk of developing 

reading difficulties (Matafwali, 2010). From the above cited studies, one may argue that the 

Primary Reading Programe was not successful in addressing low literacy levels as low literacy 

levels still persist among the Zambian children among the Primary school graders. 

 

The above failure of the curriculum to address low literacy levels motivated the Ministry of 

Education, Science, Vocational Training and Early Education to change the medium of instruction 

from English to using the familiar language in 2013. Regarding the change in medium of instruction 

the following has been indicated; “Language of instruction  from Grade 1-4 in all the learning areas 

will be in a familiar language, while English will be an official language of instruction from grade 5 

upwards ( Curriculum Development Center, 2013: 30)”. It was further pointed out that the core 

areas that pupils will be learning from grade one to grade four are literacy and languages, or sign 

language ; Integrated Science; Social Studies; Mathematics; Creative and Technology Studies ( 

CTS) (Curriculum Development Center, 2013). The above change in medium of instruction from 

grade one to grade four entails that familiar languages will be used to teach all the above core 

learning areas except English subject unlike in the past where familiar languages were only used to 

teach initial literacy skills and Zambian Languages . The above change in medium of instruction 

brings forth a number of questions. Following a study by Mwanza ( 2012) that has shown that  in 

Lusaka district the dominant language of play in medium and high density areas is Chinyanja and 

that the dominant language of play in low density areas is English, one may want to know the 
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perceptions of teachers and pupils are towards the use of a familiar language for instance to learn 

literacy and languages , or sign language; Integrated Science; Social Studies; Mathematics; Creative 

and Technology Studies (CTS) in the learning process in these areas. One may further want to 

know the perceptions of parents towards the Chinyanja as a medium of instruction in Lusaka 

district. These questions cannot be adequately answered without empirical evidence or conducting a 

study. Hence there was a need for this study.  

1.2 Statement of the problem 

Research has suggested that learners acquire basic literacy skills when the language which is familiar 

to them is used as a language of instruction and that Lusaka district is a cosmopolitan environment 

characterized by language diversity ( Tambulukani and bus 2012; Matafwali, 2010; Mubanga, 2012; 

Banda, Mostert, Gerd & Wikan 2012; Mwanza, 2012; Kumwenda 2010). Despite Lusaka district 

being a cosmopolitan environment characterized by language diversity, the curriculum has 

designated Chinyanja as a medium of instruction from grade 1-4 in Lusaka Province (Curriculum 

development Centre, 2013). We do not know the perceptions that teachers; pupils and parents have 

about the use of Chinyanja as a medium of instruction in Lusaka district, hence there was need for 

this study. 

1.3 Purpose of the study 

The purpose of the study was to establish perceptions that teachers, pupils and parents have towards 

the use of Chinyanja as a medium of instruction in lower Primary schools in Lusaka district. The 

study also sought to determine the challenges that teachers and pupils are facing towards the 

implementation of Chinyanja as a medium of instruction in lower Primary schools in Lusaka 

district. 

1.4 Study objectives 

The study was guided by the following objective 

1. To establish perceptions of teachers towards the use of Chinyanja as a medium of 

instruction in Lusaka district   

2. To determine perceptions that pupils have about the use of Chinyanja as a medium of 

instruction in Lusaka district 

3.  To establish the perception of parents towards the use of Chinyanja as a medium of 

instruction in Lusaka district   
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4. To determine challenges that teachers and pupils are facing in implementing the use of 

Chinyanja as a medium of instruction in lower Primary schools in Lusaka district 

5. To identify measures that can be used to overcome challenges faced by teachers and pupils 

in the implementation of Chinyanja as a medium of instruction in lower Primary schools in 

Lusaka district 

1.5 Research Questions 

 The study was guided by the following questions; 

1. What are the perceptions of teachers towards the use of Chinyanja as a medium of 

instruction in Lusaka district?  

2. What are the perceptions of pupils towards the use of Chinyanja as a medium of instruction 

in Lusaka district? 

3. What are the perceptions of parents towards the use of Chinyanja as a medium of instruction 

in Lusaka district?  

4. What are the challenges that teachers and pupils face when implementing the use of 

Chinyanja as a medium of instruction in Lusaka district? 

5. What measures can be used to overcome challenges faced by teachers and pupils in the 

implementation of Chinyanja as a medium of instruction in Lusaka district? 

1.6 Significance of the Study 

It is hoped that this study might generate information on the perception of teachers; pupil and 

parents towards the use of Chinyanja as a medium of instruction in lower primary schools in Lusaka 

district. The study is further hoped to generate information on challenges being faced by teachers 

and pupils during the implementation of Chinyanja as a medium of instruction at lower primary 

schools so that policy makers could take necessary measures to address the challenges. 

1.7 Delimitation of the Study 

The catchment area was Lusaka district. The respondents were drawn from schools in the low 

density, medium density and high density areas of the district. These school schools were coded 

since the respondents were assured of confidentiality. The primary school from low density area 

was coded white; the primary school from medium density area was coded Red whilst the primary 

school from a high density area was coded Black. Lusaka district was chosen because it is one of 

the cities with characteristics of the cosmopolitan town in Zambia. 
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1.8 Limitations 

The study was conducted only in three selected schools in Lusaka district in Lusaka province which 

may have different characteristics compared to Schools from other districts which are not of the 

Cosmopolitan nature. Therefore the results can only be generalized to areas which are 

cosmopolitan. This generalization has to be done with caution. 

1.9 Definitions of terms 

Chinyanja: This is one of the Zambian local languages for the Chewa people of Eastern Province, 

it sometimes referred to as Chichewa 

Medium of instruction: Chosen official language used in teaching and learning. 

Perception: The way people react and respond to others in thought, feeling and action  

Attitude: The way in which a person thinks feels and intends to behave behavioral component 

towards something 

Familiar language: A language which is not a mother tongue but well known and commonly used 

in a place or province of Zambia. 

First language: this is the language which one is exposed to first and is proficient in it. 

 Language diversity: This is when there are different languages being used for communication in 

an environment. 

 Second Language: This is the language which one learns after the first. Second language can 

either be local or foreign.   

Language of instruction policy: this is the policy that stipulates what language should be used in 

learning process as a medium of instruction at different levels of education. 

Pupil: A secondary or primary school student or learner. 

1.10 Summary 

The above chapter has presented the background of the study, statement of the problem, purpose of 

the study, study objectives, study questions, limitations of the study, significance of the study and 

definitions of terms. In this chapter, it has been noted that the desire by the Ministry of Education, 

Science Vocational Training and Early Education to address low literacy levels among the Zambian 
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pupils motivated it to introduce the use of familiar language as a medium of instruction in the first 

four years of primary education. However, the above step by government was taken without 

knowing the perceptions of teachers, pupils and parents towards the use of Chinyanja as a language 

of instruction in Lusaka district. Hence there was need for this kind of the study. The following 

chapter is chapter two which has focused on the literature review relevant to the study. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Overview 

This chapter presents literature review that is relevant to the study. The literature review is presented 

according to the following themes; theoretical framework, perceptions; attitudes; perceptions of 

teachers towards the use of familiar language as a medium of instruction; perceptions of pupils 

towards the use of familiar language as a medium of instruction; perception of parents towards the 

use of familiar language as a medium of instruction; challenges that teachers and pupils a face in 

implementing the use of familiar languages as a medium of instruction and measures that can be 

used to overcome challenges faced by teachers and pupils in the implementation of a familiar  

language as a medium of instruction  

2.1 Theoretical Framework 

This study was be guided by Levy Vygotsky social constructivism theory of cognitive development.  

The theory stresses the importance of culture, language and more knowledgeable others in cognitive 

development. Language provides a means for expressing ideas and asking questions, the categories 

and concepts for thinking. Vygotsky suggests that learners or children use languages in form of 

private speech to organize their thoughts when accomplishing cognitive activities such as directing 

attention towards a given task, solving problems, planning, forming concepts and gaining self-

control(Woolfolk,1995;Vygotsky,1978).Therefore, using familiar language and cultural appropriate 

examples in the course of learning would enable teachers to scaffold pupils in the learning process 

in order to move to another level of development. There is also overwhelming evidence that 

cognitive development is culture specific. Therefore, a child’s cultural language has influence on 

children‘s cognitive development .For example, the way people think about relations between 

objects in space. Children  who learn a language that has  no words  for spatial concepts such as in, 

on, in front of, behind, to the left, and to the left and  to the  right will acquire cognitive categories 

that are different from those of people in North America. These children or individuals have 

difficulties distinguishing between the left and the right sides of objects and they tend not to use the 

symbolic association with left and right hands that North Americans do (Nissbett 2004). 

Additionally, as a cultural tool, language has an influence on academic achievement. For example, 

Korean and Chinese children show exceptional ability at adding and subtracting large numbers.  As 
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third –graders, they can do in their heads three digit problems such as 702 minus 125. This would 

stump most North American children. The difference seems due in part to the clear way that Asians 

language label numbers from eleven to nineteen. In English, the meaning of the words eleven and 

twelve, for instance is not as clear as Asians ten-one and ten-two. Additionally, Asians use the 

metric system of measurements and a manual computing device called the abacus, both of which 

are structured around number ten. Korean math text books emphasize this structure by presenting 

the ones digits in red, the tens in blue, and the hundreds in green (Nisbett and Miyamoto, 2005). 

This suggests that education must be done using a language that is familiar to the child if the 

education is to be meaningful to the child.  

2.2 Perceptions 

Different scholars have defined the term perception differently. Damask and Mellet (1982:21) 

describe perception as "a cognitive act in the cognitive relation between man and world, 

accomplished through the senses, a sensory act in which the real world is visibly involved whilst 

Forgus and Melamed (1976:3) defined perception as the means by which the information a person 

acquires from the environment is transformed into experiences of objects, events sounds and tastes. 

Roth and Frisby (1986:81) also state that perception refers to the means by which information 

acquired from the environment via the sense organs is transformed into experiences of objects, 

events, sounds, taste and smell. It appears that the definition of perceptions given above are limited 

to the cognitive component of attitude which Triandis (1971:3) describes as 'an idea which is 

generally some category used by humans in thinking'. However, Cook (1979:2) describes 

perception as ‘the way people react and respond to others in thought, feeling and action’. The word 

perception can be used differently and has more than one aspect. For example, there are physical 

aspects of perception which include the physical properties of the stimulus such as the hue, 

saturation and brightness, the receptor organs, the eye with iris, fovea, lens, the retina and the 

transmission of impulses from the receptor to the brain (Forgus, & Melamed, 1976). However, in 

discussing the teacher-pupil’s perception of using Chinyanja as a medium of instruction the 

neurological and physical aspects of perception of perception has not been given interest, instead 

social perception has been given attention. It has to be mentioned that social perception with be 

given attention. Social perception is concerned with the impression one has of a social stimulus or 

set of stimuli as that impression  is changed or modified  by the perceiver ‘s past experience. 
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The perceiver’s previous experience with that same or similar stimuli which may be using 

Chinyanja as a language  of instruction in this case may be perceived differently based on the 

perceiver‘s experience. Therefore, it appears that an individual perception is a function of his/her 

past history and his/her state at the moment of viewing the stimulus, for example   two individuals 

with different past experiences may look at the same physical stimulus, receive the same image on 

the retina, have the same image transmitted to the brain and yet perceive that image differently 

(Cook, 1979). Roth, & Frisby, (1986) noted that in order to perceive something, one must first be 

aware of it. Therefore, awareness is a basic and significant element of perception. It appears that 

people‘s previous experiences shape the way they react to different situations and views the world 

in this case people ‘s different experiences shapes how they would perceive, react or feel about 

using Chinyanja as medium of instruction. The term perception is closely related with attitude, 

hence it is of paramount importance to understand the meaning of attitude as it influences how 

perceptions are formed.  

2.3 Attitude 

Definitions of the construct of attitude vary greatly within the literature, there is general agreement 

that attitude is a psychological tendency to evaluate an object in terms of favorable or unfavorable 

attribute dimensions such as good/bad or positive/negative (Ajzen, 2001; Eagly& Chaiken, 1993). 

This evaluative quality is central to the definition of attitude, and it distinguishes the concept from 

beliefs or opinions. Attitudes are quite stable (once formed they are hard to change), and they are 

highly dependent upon context for instance attitude towards a particular language or attitude 

towards school re-entry policy which may either be positive or negative (Ajzen & Fishbein, 1980). 

 

The concept 'attitude' is defined as ‘’the way in which a person thinks (cognitive component) feels 

(affective component) and intends to behave behavioral component towards something. It is the 

summation of the three components that is emphasized for determining the overall attitude and not 

a particular component (Rajecki, 1982:33). According to Gilbert, Fiske and Lindzey (1998) 

Attitudes express passions and hates, attractions and repulsions, likes and dislikes. People have 

attitudes when they love or hate things or people and when they approve or disapprove of them. In 

other terms, an attitude is a psychological tendency that is expressed by evaluating a particular 

entity with some degree of favor or disfavor. Attitude in this context could be considered as 

Teacher’s and pupils' feelings about using Chinyanja as a medium of instruction, or their liking or 
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disliking of receiving instruction in their own local language. It has been noted that unfavorable 

attitude towards a mother tongue or preference to some language over the mother tongue could 

develop due to unawareness and prejudices (Assebe, 1981). In some instances dislike toward 

language arises due to political bias, social stratification, economic incongruity, and other socio-

psychological factors. With regard to preferences of language, the following has been noted; 

If we find political system which embraces several language groups and these 

language groups are ranked in a class hierarchy, superior and inferior, there is a 

prima facie probability that the language situation is unstable, and that the higher 

ranking groups are tending to assimilate the lower ranking groups it follows from 

very simple economic causes. It is advantageous for the individual to identify 

himself with those who possess political and economic influence (Assebe, 1981:43). 

 

Holmes, (1992:346) confirms that, "attitudes to language are strongly influenced by social and 

political factors." Holmes (ibid) further indicates that some people develop attitudes towards 

languages which reflect their views about those who speak the languages, and the contexts and 

functions with which they are associated. The attitude towards a language can influence one’s 

perception of it. The attitude has been observed to influence how teachers deal with pupils in a 

particular language and affect pupil’s progress (Fasold, 1984). The term attitude is closely related to 

perception because it influences the formation of one’s perception, hence there was need to delve 

into it. 

2.4 Perceptions of teachers towards the use of familiar language as a medium of instruction at 

lower primary schools  

Nyarigoti and Ambiyo (2014) conducted a study in Kenya where they wanted to establish the 

attitude of parents and teachers towards using mother tongue as a medium of instruction.  The study 

established that teachers had a positive attitude towards the mother tongue education for example, 

the teachers expressed that teaching in a familiar language makes progress faster because learners 

can read ahead and continue studying even out of class. One teacher cited an example of a lesson 

she had that week where she was teaching the composition of the old testament Bible books and it 

was so difficult for learners to grasp some of the biblical names and terminologies like Ephesians. 

However, when she switched to Kiswahili, the learners understood “Waefeso” and fully 

participated in the lesson. Teachers who were working in cosmopolitan settings where Kiswahili 
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was the lingua franca also pointed out that it was challenging for learners to grasp concepts when 

instruction was in English. Bachore (2014) assessed the attitudes and perceptions of school 

community towards mother tongue based classroom instruction. The study was conducted in 

Sidama zone in Ethiopia. The approach employed to carry out the study was mixed one: 

quantitative and qualitative approach. The tools which were used to collect data are questionnaires 

and interview .The questionnaire was administered to the teachers and the students, and the 

interview was conducted the school parents in the target area. There were 70 students, 6 parents and 

11 teachers who were taken by using cluster and random sampling. The results of the study showed 

that the teachers’ attitude and perception was rated positive and good.  Although the above study 

 Showed that the perception for teachers towards a using familiar language was good, the sample 

which was used for teachers was relatively small as a result one may not generalize the findings of 

such a study .Therefore, the researcher wondered what the perception of teachers towards 

Chinyanja as a language of instruction were from grade one to grade four in Lusaka district. 

Adekola (2008) conducted a study in which he assessed the perception of teachers' towards literacy 

through mother tongue in junior secondary schools in Ogun State in Nigeria. In this study, four 

hundred teachers were sampled (200 males and 200 females) from public and private Schools with 

the use of stratified random sampling. The study reviewed that majority of the teachers had a 

positive perception towards literacy through mother tongue in Nigerian junior schools. In addition, 

there was a statistically significant difference in the perception of urban and rural teachers towards 

literacy through mother tongue in schools. It was found that majority of the teachers had a positive 

perception towards literacy through mother tongue in Nigerian junior schools. Adekola (ibid) 

revealed that the attitude and views the teachers have towards a given language, the way they regard 

the language, influence language use and behaviour. It is from the above point that the researcher 

found it necessary to delve into perceptions of teachers towards the use of Chinyanja as a language 

of instruction in Lusaka district because the way teachers perceive Chinyanja may have an 

influence on its usage.  Therefore, to find out the teachers’ perceptions towards mother tongue as a 

language of instruction, the researcher established through asking respondents which language 

learners found it easier to understand when learning various subjects from point of view of the 

teacher. 
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 Khejeri (2014) pointed out that in a study conducted among the Kiswahili in Kenya, a biggest 

percentage of teachers agreed that their learners found it easier to learn various subjects through 

Kiswahili. Although teachers agreed that their leaners found it easier to learn in Kiswahili than 

English, about 64 percent of teachers preferred their learners to use English during instruction. It 

was thus concluded from the results that very few teachers wanted their learners to use mother 

tongue during instruction and that mother tongue holds very little value in comparison to English. 

However, one may not explain the perceptions of teachers in Lusaka district about using Chinyanja 

as a medium of instruction from grade 1-4 without embarking on the study of this nature. Novitas-

Royal (2010) conducted a study on the attitudes of teachers towards using Arabic in classrooms in 

Saudi public schools using a case study design. The results revealed that the attitudes of the 

teachers about using Arabic were generally positive. The participants preferred using Arabic in 

certain situations. 

 

Iyamu and Ogiegbaen (2007) carried out a study which examined the perceptions of parents and 

teachers on the mother-tongue medium of instruction policy in Nigeria. Questionnaires were used to 

collect data from a sample of 1000 teachers and 1500 parents of primary school children. The 

findings of the study showed that teachers supported the policy of using the mother tongue as a 

medium of instruction. From the above studies, one may want to know what the perceptions of 

teachers are in Zambia with regard to the use of Chinyanja as a medium of instruction in Lusaka 

district. Revealed by research that the dominant language of play in low density areas is English 

and that the dominant language of play in medium and high density areas is Chinyanja (Mwanza, 

2012) “what is then the perception of teachers towards the use of Chinyanja as a medium of 

instruction in Lusaka district?”, Such are some of the questions that the research sought to address 

in this study. 

2.5 Perceptions of pupils towards the use of familiar language as a medium of instruction  

Fakeye (2011) also observed in a conducted study in Ibadan, Metropolis on perception of pupils on 

mother tongue education that pupils perceived mother tongue education as positive and facilitative 

of effective teaching and learning.  The pupils also indicated that they would want mother tongue 

medium extended beyond the lower levels of primary education to cover the upper levels. In this 

particular study, findings further revealed that primary school pupils perceived mother tongue 
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education as good and efficacious in enhancing cognitive achievement, and there was no significant 

difference in male and female pupils’ perception of the efficacy of mother tongue education. 

 

 Hassanzadeh, Shayegh and Hoseini, (2011) also carried out a study and concluded that learners had 

a more positive attitude towards their mother tongue and they favored first language as the language 

of instruction in educational system. The results of the analyses also showed that the learners 

‘awareness of mother tongue or being educated in mother tongue had a positive impact on the 

learning of English language grammar which resulted in better performance in writing examinations 

and the learners who educated and received awareness in mother tongue were more successful than 

those ones who were not in that setting. 

 

Assefa (2002) also conducted a study on perception of mother tongue education in both rural and 

urban areas in Ethiopia. The study reviewed that there was significant difference between rural and 

urban dwellers regarding attitude and motivation towards the use of Sidama language as a medium 

of instruction. The study revealed that rural students had favorable attitude and motivation towards 

Sidama language as a medium of instruction and achieved high than urban students. The above 

studies suggest that pupils in different demographical areas may have different perceptions towards a 

language of instruction. Therefore, Lusaka being a cosmopolitan environment with its own 

demographical characteristics, one may not easily predict or guess the perceptions that pupils have 

towards Chinyanaj as a language of instruction from grade one to grade four. Hence, there was a 

need for this study.  

Ndamba (2008) pointed out that in a study done in Zimbabwe to examine language preferences 

pupils had a more positive attitude towards English than the mother tongue as the language of 

instruction at the infant level. Ndamba (ibid) pointed out that people have been so linguistically 

colonized that they have more faith in the second language than they do in the first language 

process of children’s learning. Perceptions and attitudes of pupils in grades 1-3 were assessed on 

the basis of their language preferences in reading, speaking and writing. The general finding was 

that children preferred to read and write in English, while they mainly liked to speak in Shona/ 

Ndebele.  
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Chuo and Walter, (2011) conducted a study where they evaluated a mother tongue education 

program in Cameroon. The results of the evaluation of a mother tongue education program in 

Cameroon showed  that children who were taught in their mother tongue, performed significantly 

better 125% on average in multiple subjects for example in   math and English than a control group 

of peers who attended schools where English was the medium of instruction. Novitas-Royal (2010) 

conducted a study on the attitudes of students towards using Arabic in classrooms in Saudi public 

schools using a case study design. The results revealed that the attitudes of the students about using 

Arabic were generally positive. The participants preferred using Arabic in certain situations. 

Bachore (2014) assessed the attitudes and perceptions of school community towards mother tongue 

based classroom instruction. The study was conducted in Sidama zone in Ethiopia. The approach 

employed to carry out the study was mixed one: quantitative and qualitative approach. The tools 

which were used to collect data are questionnaires and interview .The questionnaire was 

administered to the teachers and the students, and the interview was conducted the school parents in 

the target area. There were 70 students, 6 parents and 11 teachers who were taken by using cluster 

and random sampling. The results of the study showed that almost half of the sample students have 

negative attitude and perception towards using mother tongue as a medium of instruction. Although 

studies above reported that pupils ha a positive attitude towards using a familiar language as a 

medium of instruction, Bachore (ibid)  revealed that pupils showe a negative  attitude an perception 

towards using a familiar language as  a medium of instruction. The above discrepancies in reseach 

findings with regard to the perception towards the language of instruction left the researcher so 

desirous to know the perceptions of pupils towards Chinyanja as a medium of instruction in Lusaka 

district. 

 Roy-Campbell (1996) cited in Ndamba (2008) noted that in a study done in Tanzania, students 

favoured the retention of English as a medium of instruction at secondary level. Roy-Campbell (ibid) 

found that many Tanzanian students who said that English should be maintained as the medium of 

instruction could barely carry out a conversation in English with the researcher. Such sentiments 

expressed by students who could hardly communicate in English could only be attributed to attitudes 

and perception. It was therefore noted that students did not value their mother tongue, hence they 

would prefer to learn using a language that they did not understand even when given the option to 

use their own language in learning. The above study was done at secondary level, however, little is 
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known about the perception that pupils at lower primary have about the use of familiar language as a 

medium of instruction. For example, in Lusaka district, perceptions that pupils have towards the use 

of Chinyanja as a language of instruction were not known before the researcher embarked on this 

study. Although the perception of pupils towards using Chinyanja as a language of instruction in 

Lusaka district was not known, Ball (2010) noted the evidence from the studies conducted in 

Cameroon, India, Mali, the Philippines, South Africa, and Vietnam the benefits of learning in a 

familiar language. Ball (2010) noted that children learn to read faster if they speak the language of 

instruction because they already have a repository of vocabulary, knowledge of the linguistic 

construction of the language, and the ability to pronounce the sounds of the language. This prior 

knowledge facilitates learning to read, as well as comprehending text. Being able to read and 

understand the language in turn facilitates academic learning. Amidst researched evidence that 

Lusaka district is a cosmopolitan environment with pupils from different ethnic background 

(Mwanza 2012), “what was then the perception of pupils towards the use of familiar Chinyanja as a 

medium of instruction in Lusaka district?” the researcher wondered. 

2.6 Perception of parents towards the use of familiar language as a medium of instruction  

Nyarigoti and Ambiyo (2014) conducted a study in Kenya where they wanted to establish the 

attitude of parents and teachers towards using mother tongue as a medium of Instruction.  Parents’ 

attitudes towards mother tongue use as a medium of instruction seemed to be negative. The parents 

who participated in the interviews expressed that, if students wish to succeed academically, they 

must speak and be proficient in English. This coincided with the notion that the quality of a 

person’s English is believed to be indicative of his/her intelligence and the number years spent in 

school.  

Bachore (2014) assessed the attitudes and perceptions of school community towards mother tongue 

based classroom instruction. The study was conducted in Sidama zone in Ethiopia. The approach 

employed to carry out the study was mixed one: quantitative and qualitative approach. The tools 

which were used to collect data are questionnaires and interview. The questionnaire was 

administered to the teachers and the students, and the interview was conducted the school parents in 

the target area. There were 70 students, 6 parents and 11 teachers who were taken by using cluster 

and random sampling. The results of the study showed that most parents have negative attitude and 

perception towards using mother tongue as a medium of instruction.  
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 Rolstad, (2001) also conducted a study in Mexico among Nahuatl speakers. The study revealed that 

in Mexico, Nahuati speakers are ashamed to speak this language outside their homes because they 

believe they need to speak the language of power that is, Spanish, that would afford their children 

the opportunities for success in the future. Therefore , there was  need to undertake  such a study in 

order to gain an  understand of perceptions that teachers, pupils and parents have towards using 

Chinyanja  as a medium of Instruction at lower Primary schools in Lusaka district. 

 

 Awedoba (2001) compiled a report of the study done by American Institute for Research which 

examined attitudes towards an instruction in the local language in the Upper East Region of Ghana 

between November 1999 and July 2000. Regarding parents, findings showed that at the initial 

interview encounter nearly all the parents interviewed preferred as medium of instruction the use of 

English rather than the local language, Kasem. Their reasons were that as a mother tongue and 

prevalent language of the community, children are sufficiently equipped in Kasem and its learning 

need not therefore be considered as a priority; parents further held the view that good command of 

Kasem did not necessarily enhance future prospects. Nevertheless, there was a minority who 

favoured a bi-lingual medium involving these two languages, since they said they perceived the two 

languages to be complementary. 

 

Nondo (1996) carried out a study in Zimbabwe on the main problems faced by students whose 

mother tongues are other Zimbabwean African languages in learning Ndebele. In this study one of 

the findings were that parents preferred English to Shona/Ndebele as the language of instruction for 

their children in the infant grades. 

 

Iyamu and Ogiegbaen (2007) carried out a study which examined the perceptions of parents and 

teachers on the mother-tongue medium of instruction policy in Nigeria. Questionnaires were used to 

collect data from a sample of 1000 teachers and 1500 parents of primary school children. The data 

findings showed that parents supported the policy of using the mother tongue as a medium of 

instruction, however, parents would not subscribe to their children being taught in the mother 

tongue. It was also found that the push for a language of wider communication and lack of relevant 

materials are greater constraints to the implementation. From the above studies, one may want to 
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know what the perceptions of parents are in Zambia with regard to the use of Chinyanja as a medium 

of instruction in Lusaka district. 

 

 Olaolorun, Ikonta and Adeosun,(2013) conducted a study  in Nigeria where they investigated 

parental attitude to the mother tongue in relation to their choice of L1 for their children and how this 

has influenced the children’s perception of their mother tongue and consequently their academic 

performance in English Language. The causal-comparative research design was used. The total 

sample was 286 parents. An adapted questionnaire was used for data collection. The results were 

analysed using simple percentage, frequency counts and chi-square statistics. The results showed 

that parental attitude to the mother tongue determine their choice of English language as language of 

instruction for their children. This choice was found to have detrimental effect on the children’s 

perception of their mother tongue which invariably influences their academic performance 

negatively in English Language. 

 

Olaolorun, Ikonta and Adeosun, (2013) further pointed out that parents and pupils are satisfied with 

the medium of instruction being a dominant language if they see the dominant language as a possible 

vehicle for social advancement. Hence, trying to replace English with native languages as medium of 

instruction would displease the parents who would want their children to have a competitive chance 

to use their education in the job market. Lawal (2005) cited in Olaolorun, Ikonta and 

Adeosun,(2013) noted that parents out of ignorance insulate the children from the mother tongue to 

induce facility in the use of English Language thus depriving children of a basic source of education 

and imaginative development. It appears that parents from different countries as pointed out in the 

studies above hold different perceptions towards using familiar language as a medium of instruction. 

Therefore, the agent question which needed an answer was ’What is the perception of parents in low 

density, medium density and high density areas towards the use of Chinyanja as a medium of 

instruction at lower primary schools in Lusaka district?’’  

2.7 Challenges faced by teachers and pupils in implementioin of a familiar language as a 

language of instruction  

Iyamu and Ogiegbaen (2007) carried out a study which examined the perceptions of parents and 

teachers on the mother-tongue medium of instruction policy in Nigeria. Questionnaires were used to 

collect data from a sample of 1000 teachers and 1500 parents of primary school children. Among 
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other findings; it was found that the push for a language of wider communication and lack of 

relevant materials are greater constraints to the implementation of a familiar language as a language 

of instruction. From the above studies, one may want to know challenges that teachers and pupils 

face during the implementation of Chinyanja as a medium of instruction in Lusaka district.  

 

 Gacheche (2010) conducted a study in Kenya and noted that implementation is often challenged by 

decision-makers’ failure to allocate resources to these efforts, but other obstacles are created by 

failure of linguists to reach an agreement, or imposition of decisions on the linguistic community 

without having involved them in the process. Iyamu and Ogiegbaen (2005) conducted a study on 

the mother-tongue medium of instruction policy -curriculum innovation and the challenges of 

implementation in Nigeria. The study indicated that teachers and pupils faced challenges in the 

implementation of the mother tongue as the medium of instruction in Nigeria. Some of the notable 

problems included, lack of instructional materials, lack of trained mother-tongue education 

teachers; linguistic heterogeneity of Nigerian primary Schools; non-existent of curriculum 

programes in other school subjects written in local languages; parental indisposition to their 

children being taught in the mother-tongue, and the push for a language of wider communication. 

Iyamu and Ogiegbaen (2005) further indicate that popularization of mother-tongue medium of 

instruction is both demanding and expensive. It entails a lot of resources to produce teaching and 

learning materials and train teachers. It was further found that by then, no concrete efforts were 

made by government to face the challenges of implementation of the mother-tongue medium 

policy. It was further   reported that the requirements for the implementation of the mother tongue 

which include but not limited to linguistic analysis of the phonology and grammar of the language; 

devising a practical orthography, and preparing and testing of primers and readers as well as 

supplementary reading materials were not provided. There was also the erroneous belief from 

parents that education in the mother-tongue is inferior to learning in English. Similarly, the teachers 

were not enthusiastic to teach in the mother-tongue for fear of losing their pride among colleagues. 

In the school setting, there was the tendency to stratify school knowledge into high esteemed and 

low esteemed.  

Gacheche (2010) noted that in a study conducted in Kenya on challenges in implementing a mother 

tongue-based language -education policy reviewed that there were a number of challenges that 
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teachers and pupils faced in the implementation of the mother tongue as a medium of instruction. 

These challenges were; lack of policy incentives and political will; lack of the skills set required for 

effective development of basic learning materials, like writers, curriculum developers, publishing 

and printing infrastructure and an acute shortage of teachers who speak or have access to these 

home languages, yet one of the criteria for effective usage of local languages for instruction is that 

there must be enough teachers to teach in it. Some of the pupils were also not benefiting from the 

learning process. This was so because of lack of trained teachers to teach in the mother tongue as 

well as having different pupils who had different ethnic background   who could be marginalized in 

learning process resulting in them to stop schooling. It was thus found that majority of out-of-

school children were speakers of minority languages. 

 

Klaus (2003) noted in a study done in Papua New Guinea that some of the challenges that are more 

likely to be encountered during the implementation of mother tongue education are nonexistent 

orthography and the consequent lack of writing and reading materials for certain languages, as well 

as a dearth of trained teachers. Klaus (ibid) pointed out that in Papua New Guinea, policymakers 

faced two major challenges. The first was the sheer number of languages located within national 

boundaries, many of which lacked orthography. The second, short supply of capacity in planning, 

policy-making, and managerial and high level technical skills posed obstacles to developing a 

successful framework for language policy. 

Ndamba (2008) in a study done in Zimbabwe revealed that among other challenges faced in 

implementing the use of familiar language as a language of instruction included lack of consistency 

between the language policy and parents’ perception of the role of the mother tongue in learning 

since parents clearly indicated that they preferred English to Shona/Ndebele as the language of 

instruction for their children in the infant grades. English was positively evaluated possibly due to its 

functions in the future of children. 

 

Gacheche (2010) further pointed out that lack of instructional materials also hinders teachers’ 

transmission of content in local languages to learners. Teachers did not have the necessary 

instructional materials to offer meaningful education to pupils in the local language used as a 

medium of instruction. This may affect the learning outcome. The problem posed by the linguistic 

heterogeneity that mother-tongue medium policy could only be applied successfully in most rural 
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areas that are linguistically homogeneous. The complex and cosmopolitan nature of urban areas is 

likely militating against this policy. Gacheche (2010) noted that teachers who are speakers of the 

indigenous language can be trained in first language instruction and they can then train other 

teachers in their district or in the community, which enables continuous in-service training and 

builds up networks among multilingual teachers and the community. Training workshops for 

community assistants and first language teachers also provide an opportunity to enrich indigenous 

education as community members share their knowledge about the local language and culture, 

which can provide tutorial strategies. 

 

Kumwenda (2010) conducted a study on reading performance levels of grade 1 pupils to whom the 

local language of instruction (Chichewa) was not their first language in classes in Chipata urban. 

The study revealed that pupils whom Chichewa was their first language did better in reading and 

class performance than pupils to whom Cichewa was not their first language in Chipata Urban. This 

study was limited to reading skills only. Mubanga (2012) also conducted a study on effects of the 

use of Chinyanja to teach initial literacy in a predominant Soli Speaking area in Chongwe district. It 

was found that the use of Chinyanja language in teaching initial literacy skills makes the school to 

look hostile and alien in some parts of Lusaka province as it makes some pupils not to be part of 

classroom discussions due to language barriers. 

Mwanza (2012) conducted the study in Lusaka district on language of initial literacy in a 

cosmopolitan environment where Chinyanja was being used. The study revealed that Chinyanja 

was not a language of play in some of the parts of the district. The Chinyanja spoken in Lusaka was 

different from the Standard one recognized in schools. In addition, there was lack of materials for 

initial literacy teaching and that both teachers and pupils were not proficient in standard Chinyanja. 

The study further showed that teachers were not fluent in Chinyanja and, as observed above, the 

type of Chinyanja they spoke was not the standard Chinyanja recognised in schools, both teachers 

and pupils lacked enough vocabulary to speak fluently in Chinyanja. Chinyanja was also the 

language of play in high and medium density areas and the dominant language of play in the low 

density area was English. However, Bemba, Tonga, Nsenga and Lozi were among the other 

languages children used during play. Matafwali (2010) also conducted a study which aimed at 

determining the progress made by learners when taught to read in the mother tongue. Findings, 

however, revealed that the reading levels of first and second grade learners were still very low 
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despite children being taught in the local language. This was true in Lusaka district. Simfukwe 

(2010) carried out a study on the effectiveness of teaching indigenous languages under the team 

teaching arrangement in primary colleges of education in Zambia. The study revealed that 

indigenous languages were not being taught effectively under the team teaching arrangement in the 

colleges and that teachers were not adequately trained in local languages. 

 

 Banda, Mostert, Gerd and Wikan (2012) conduct a pilot study on the language of education policy 

implementation, practice and learning outcomes in Lusaka urban at White primary School. This 

study revealed that although Chinyanja is still the lingua franca and official Zambian language for 

the region, the notable languages spoken by many pupils in this school once they are home with 

parents are Chinyanja, Bemba, Tonga, Soli, Lenje, Lozi, Kaonde and many other Zambian 

languages. This shows that although Chinyanja is the language of play for some pupils and used as 

the medium of instruction, it is not the mother tongue of many of the children. The above studies 

outside Zambia  leaves the researcher wondering and brings forth a number of questions which may 

need agent answers, such questions may include “what are the challenges being faced in Lusaka 

district by teachers and pupils as they implement the use of familiar languages as a medium of 

instruction? Is Lusaka district facing the same challenges as reported in other studies done in other 

countries? If at all there are challenges, what measures can be taken to address them?” These 

questions needed empirical answers generated by research. The studies done in Zambia cited above 

seem to have been limited only to the challenges faced when using familiar language when teaching 

initial literacy skills only (Matafwali,2010;   Simfukwe, 2010; Mubanga, 2012; Kumwenda 2010; 

Mwanza, 2012 ). The researcher wondered as to what challenges teachers and pupils were facing 

when teaching social studies, science and mathematics using the familiar language as they 

implement the use of familiar language policy in education in Lusaka district.  

2.8 Measures that can be used t0 overcome challenges faced by teachers and pupils in 

implementation of a familiar language as a medium of instruction  

Cooper (1989) cited in Gacheche (2010) further indicated that for the success of mother tongue 

education, there must be Linguistic and materials development. A serious investment of time and 

resources, along with a commitment to collaboration between linguists, educators and community 

members is required to prepare materials for bilingual programs, particularly if the familiar 

language is to be used over a period of many years. 
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Klaus (2003) revealed that in Papua New Guinea, the faced challenges were addressed by pre-testing 

national sentiment for mother-tongue language by 1980s, relying on numerous pilot tests. 

Consultations and rigorous planning to assure that people of all levels would be willing to cooperate 

during the implementation of a familiar language was done. Klaus(ibid) added that the  program in 

Papua New Guinea trained locally elected teachers, rather than relying on imports from other parts 

of the country . This measure   proved to be helpful because it did not only facilitate communication 

between students and teachers, but also between the teachers and the communities directly. 

Dutcher (2004) documented that teacher training is the key to the sustainability of any education 

program. For mother tongue education programs, teachers who were themselves schooled in the 

language of wider communication must learn how school can be conducted in the local language. 

Their training may take place in teacher preparation colleges, through in-service professional 

development programs, or in special programs offered when school is not in session. Klaus (2003) 

noted that producing materials locally can help in addressing materials challenges faced during 

implementation mother tongue in education because locally-produced materials are inexpensive and 

can be done in many languages, as demonstrated by efforts in Papua New Guinea. 

 Kosonen (2004) also noted that in Papua New Guinea the communities themselves decide which 

languages will be used in their schools and this plays a role in lessening conflicts and promoting 

mother tongue education policy. It appears that  language policy needs to be flexible enough to 

allow for decentralized decision-making so as to easy implementation of mother tongue education 

policy and overcome some problems that come as a result of language diversities.  

Young (2009) in Gacheche (2010) noted that good practices in multilingual schools in Southeast 

Asia,  in the Philippines, Vietnam, Thailand and Brunei, local community members made excellent 

teachers if trained before they taught, had regular in-service training and were involved in the 

production of instructional materials. The communities in these countries worked with linguists and 

ethnographers to develop first language materials with age-appropriate language and reflecting 

cultural situations familiar to learners. Members wrote the text and drew the illustrations during 

materials production workshops, and the texts were reproduced for schools using simple, cheap 

methods. Involving the community helped standardize the language used to express curriculum 

content. Young (2009) further points out that the ideal situation for a mother tongue-first education 

system is to identify teachers who are fluent in the language, familiar with the local culture and 
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respected by others in the community in communities with an insufficient number of trained 

teachers, the use of community assistants speakers of the local language who can receive some 

training to help trained teachers communicate curriculum content can help bridge gaps between the 

teacher and learners. 

 Farfán (1999) in studies done in Mexico revealed that producing visually appealing, high-quality 

materials in the  first language  and first language  plus other languages is  motivational and raises 

the status of the first language , therefore, donors can be convinced to fund publication of poetry, 

riddles, big books, little books, and other literature for new readers 

 

Ojanen (2007) conducted a study phonetic approach to literacy teaching in Zambia. Among other 

findings, it was noted that for teachers to give adequate instruction in Zambian Native Languages, 

teachers needed to have profound knowledge of the language, its linguistics, pronunciation and 

standardised spelling. She pointed out that it was difficult for teachers to have knowledge of the 

language, its linguistics, pronunciation and standardized spelling because they were schooled in the 

English era, hence the system that was followed in Zambia of using the children’s familiar language 

was facing the mother tongue problem in a country of dozens of languages. Although Ojanen (ibid) 

made the above discoveries, her study did not establish the perceptions that teachers, pupils and 

parents have about using Chinyanja as a medium of instruction in lower Primary school. Her study 

further did not categorically state the nature of implementation challenges that teachers would face 

during implementation of Chinyanja as a medium of instruction .Therefore, the researcher 

wondered what the perceptions of teachers, pupils and parents were in Lusaka district towards using 

Chinyanja as medium of instruction. The implementation challenges of Chinyanja as a language of 

instruction that teachers and pupils were facing was another source of concern that motivated the 

research to embark on this study. If at all there are challenges, what measures could be taken to 

address them?” These questions needed empirical answers generated by research. 

 

Thomas and Collier (2002) cited in Matafwali( 2010) conducted the largest longitudinal study so far 

on the education of minority students, with altogether over 210,000 students including in-depth 

studies in both urban and rural settings in the United States of America. They included: full mother 

tongue medium programes in a minority language; dual-medium or two-way bilingual programes, 

where both a minority and majority language (mainly Spanish and English) were used as media of 
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instruction; transitional bilingual education programes; English as a second language (ESL) 

programes; and so called mainstream (i.e. English-only submersion) programes. Students reached 

the highest levels of both bilingualism and school achievement when the children‘s mother tongue 

was the main medium of education for the most extended period of time. Length of education in the 

mother tongue was the strongest predictor of both the children‘s competence and gains in English, 

and school achievement. In Thomas and Collier’s study, the period in which the mother tongue was 

the medium of instruction was more important than any other factor in predicting the educational 

success of bilingual students. Taken together, these results seem to suggest that, children who 

receive the strongest opportunity to develop their Primary language acquire growth in their reading 

achievement greater than that of the comparison group. It appears, that the longer the period a 

familiar language is used as a medium of instruction the greater the achievement for the minority 

children who may not have been very exposed to the language of instruction. 

 

Cummins (1979) also proposed the threshold hypothesis of language of instruction which suggest a 

long-term transitional programme. This hypothesis states that there is a threshold level of language 

competence which bilingual children must attain in their mother tongue or L1 in order to avoid 

cognitive disadvantages when the medium of instruction switches to L2. These researchers have 

argued that, in order to avoid such disadvantages, a late exit or long-term transitional programme is 

preferred as opposed to an early exit or short-term transitional programme. It appears that the above 

studies did not take into account the measures that might help in addressing the challenges that 

teachers and pupils are facing in implementation of Chinyanja as a language of instruction in Lusaka 

district as a language of instruction .Therefore, this study sought to address the above gap. 

2.9 Summary  

This chapter presented literature review that is relevant to the study. It has been noted that although 

Chinyanja has been designated as a language of instruction Lusaka district from grade one to grade 

four, little was known on how Chinyanja was perceived by teachers, pupils and parents. Revealed 

by research that the dominant language of play in low density areas is English and that the 

dominant language of play in medium and high density areas is Chinyanja (Mwanza, 2012) ‘What 

was then the perception of parents and pupils in low density, medium density and high density areas 

towards the use of Chinyanja as a medium of instruction lower primary schools in Lusaka district?.’ 

Teachers were also another source of concern, the researcher wondered that despite evidence that 
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teachers who were inadequately trained are also at the center of implementing the familiar language 

in education (Simfukwe, 2010), the question that needed an agent answer was “what was the 

perception of teachers towards the use of Chinyanja as a medium of instruction in Lusaka district?” 

From the studies cite above, one mighty also concluded that there was a gap of knowledge on 

challenges being faced by teachers and pupils in implementation of familiar language policy in 

lower primary schools in Lusaka district. In view of the above observed information gap, the 

researcher embarked on this study. There the following chapter presents the methodology of the 

study that was employed in this study. 
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CHAPTER THREE 

METHODOLOGY  

3.0 Overview 

 This chapter focuses on the description of the methods that were applied in carrying out the 

research. It introduces and describes the following, research methodology, research design, the 

population of the study, the sample size, sampling procedures, and instruments for data collection, 

procedure for data collection, data analysis and ethical consideration. 

3.1 Research design  

The researcher adopted a case study design. According to Polit and Hungler (1983) cited in 

Mwanza (2012), Case studies are detailed investigations of individuals, groups, institutions or other 

social units. A case study has one person, entity, a study of one thing; it is identified as one of the 

many. A case study may be of one person, class, district, country, continent or a family. A case 

study design was used because it allows the researcher to have an in-depth and detailed 

understanding of a single unit, such as one individual, one group, one organization, or one program. 

A case study provides a unique example of real people in real situations, enabling readers to 

understand ideas more clearly than simply by presenting them with abstract theories or principles. It 

further enables readers to understand how ideas and abstract principles can fit together. As indicated 

earlier both qualitative and quantitative data were collected. Leedy and Ormrod (2005) noted that 

the qualitative approach enables the researcher to have a complete understanding of the phenomena 

by digging deeper and going beyond the surface, to examine from all angles, the collected data so 

as to come up with a very clear picture. 

 

The study used a mixed method approach due to its nature. The mixed method approach combines 

both the qualitative and quantitative research paradigms. The use of two methodologies was 

adopted in order to enhance research findings by providing a well-rounded understanding of 

Teacher-pupil perception towards the use of Chinyanja as a medium of instruction in lower primary 

schools in Lusaka district. The quantitative approach was selected because it ensures validity, 

reliability and objectivity to a study, the qualitative approach   ensures the achievement of a holistic 

view of the phenomenon by exploring meanings, feelings, experiences and perceptions (Tashakkori 
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and Teddlie 2003). The mixed methods approach allowed the researcher to, not only ensure validity 

of the findings, but also collect rich information from different perspectives. In using the mixed 

methods approach, the concurrent mixed design was adopted in which both data of qualitative and 

quantitative nature were collected at the same time. According to Creswell (2009) cited in Kakupa 

(2014), this is a strategy in which both qualitative and quantitative data are collected at about the 

same time in order for the strengths of one method to offset weaknesses of the other and allow for a 

cross-validation of findings within a single study. If data from both methods triangulate or produce 

the same result, then the findings can be said to be credible. The advantage of this strategy is that it 

results in a more comprehensive, well validated and substantiated set of data (Creswell, 2009). In 

like manner, Flyvbjerg (2006: 242) also observes the following: 

Good social science is problem-driven and not methodology-driven in the sense that 

it employs those methods that for a given problem, best help answer the research 

question at hand. More often than not, a combination of qualitative and quantitative 

methods will do the task best. 

 In this study, data and methodological triangulation techniques were implemented. This meant that 

the data were collected from a variety of sources (teachers, pupils and parents) using a variety of 

methods (interviews, focus group discussions and non-participant observation).  

 

Although both methodologies were used in this study, qualitative approach was used more than the 

quantitative approach in this study. Creswell (2009) cited in Kakupa (2014) noted that when a 

mixed approach is used, usually one strand is given more prominence than the other. The 

Qualitative approach used more than the other because the aim of this study was to gain a deeper 

understanding of teacher-pupil perception towards the use of Chinyanja as a medium of instruction 

in lower primary schools in Lusaka district. The qualitative methods were also used more because it 

allowed the researcher to freely interact with the participants and listened to their voices in a 

manner that led to a clearer understanding of teacher-pupil perception towards the use of Chinyanja 

as a medium of instruction in lower primary schools in Lusaka district. 
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3.2 Study population 

According to McMillan & Schumacher (2001), a study population can be described as a set of 

cases, objects or events of interest to the researcher; from which he or she wants to draw a sample. 

White (2003) defined a population as the universe of units from which the sample is to be selected. 

The population comprised all primary school  teachers in in Lusaka district, all pupils in grade one 

to grade four classes in primary schools in Lusaka  and all parents  in Lusaka district. 

3.3 The Sample size 

According to White (2003), a sample is a subset or group of subjects selected from the larger 

population and whose characteristics can be generalized to the entire population. The sample for 

this study consisted of 123 respondents which composed as shown on the table below on table 1.0 

Name of respondents Number of respondents Gender description of respondents 

Teachers  30 teachers from three 

selected schools 

 Out of 30 teachers, 28 were females 

whilst the 2 were males. 

Parents 30 parents  Out of the 30 parents, 21 were females 

whilst 9 were males. 

Pupils 63 pupils, 19 pupils from 

grade one; 20 pupils from 

grade two; 

12 were from grade three 

where the other 12 were 

from grade four    

 Out of 63 pupils, 32 were females whilst 

31 were males 

 

3.4 Sampling Procedure 

This study used both purposive and simple random sampling techniques in the selection of the 

participants. According to White (2003), simple random technique is a selection technique that 

provides each population element an equal chance of being included in the sample. De Vos (2000) 

cited in Mwanza (2012) noted that in this situation, each individual case has an equal chance to be 

selected for the sample. Purposive sampling was used in selecting Schools because it enabled the 

researcher to select primary schools from low density, medium density and high density areas with 
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the desired characteristics. Purposive sampling was also used to select parents from high, medium 

and low density areas who have their children in the selected schools. Purposive sampling was also 

used to select lower primary school teachers of grade one to grade four classes because they had the 

information that answered the research questions. Random sampling was used when selecting 

pupils because it gave all the lower primary school pupils an equal chance of being   picked to be 

respondents. 

3.5 Instruments for data collection 

The researcher used non-participant observation, semi-structured interview guides and focused 

group discussion when collecting the data. These were: semi-structured interview guides, Focus 

Group Discussion (FGD) and observation checklists. Semi-7structured interview guides were 

developed for use with teachers and parents to gain an insight into the reasons behind their 

perception of Chinyanja as a medium of instruction in Lusaka district. The interview guides were   

used because they are flexible and allows the researcher to ask a respondent a follow up question if 

need arises. Interviews were also used because the respondent felt to be part of the team and freely 

participated in the study. Focus Group Discussions (FGDs) are forms of interviews in which more 

than one person is involved (Bryman, 2008). Wellington (2000) recommends a small group of six 

to ten participants per session, this study considered a reasonably larger group of twenty pupils for 

the purpose of capturing a wide range of responses.  

In order to yield detailed first-hand descriptions of classroom activities, interactions and processes 

that influenced teacher-pupil perception towards Chinyanja as a medium of instruction in lower 

Primary schools in Lusaka district, the researcher employed an observation schedule at each of the 

three selected schools.  At each selected school four lessons were observed. Direct observation 

contributed profoundly to qualitative data, as certain information such as that which have to do with 

challenges being faced by teachers and pupils in implementing Chinyanja as a medium of 

instruction. It also allowed the researcher to ensure validity on the information gathered through the 

two other tools mentioned above. 

Therefore, it can be noted that Focus Group Discussions (FGDs and interview schedules mainly 

sought to explore the views that learners, teachers and parents have regarding using Chinyanja as a 

language of instruction at lower primary school in Lusaka district. The non-participant observation 

also sought to explore the observable challenges that could have not been capture through 
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interviews and Focus Group discussion that teachers and pupils were facing in classroom 

interaction during implementation of Chinyanja as a language of Instruction at lower Primary 

school in Lusaka district. This helped in enhancing reliability and validity of the findings of the 

study. 

3.6 Procedure for data collection 

Before commencing the exercise of data collection in the field, the researcher sought permission to 

conduct the study from Lusaka District Education Board Secretaries (DEBS). The researcher had an 

introductory letter from the Assistant Dean (Postgraduate) of the School of Education, University of 

Zambia (UNZA). The DEBSs wrote letters of introduction introducing the researcher to all the 

headteachers in their respective schools. The names of the visited schools were not disclosed to any 

of the education officers. The data was collected between 2nd January 2015 and 7th February, 2015. 

Not less than five days were spent in each visited school. Before administering any instrument, the 

researcher got permission from the head teachers of the selected schools. The researcher also got 

consent from all participants. This was followed by random sampling of the pupils in grade one to 

grade four classes. After completing sampling, the researcher interviewed them. The teachers were 

interviewed on the fourth day of data collection at each particular school. The researcher winded up 

data collection at each selected school on sixth day by embarking on non-participant observation in 

classroom learning process. After conducting interviews and carrying lesson observation on 

teachers and pupils, the researcher started interviewed the parents from areas where the schools 

were located in order to get their views of using Chinyanja as a medium of instruction in lower 

Primary schools in Lusaka district. 

3.7 Data analysis  

 A mixed methods approach which involved a concurrent triangulation of both methodological and 

data sources was used during data analysis. Therefore, both quantitative and qualitative data 

analysis techniques were employed. The data obtained through interviews, focus group discussion 

and observations were analysed thematically using content analysis, as themes and sub-themes 

emerged. Quantitative data from semi-structured interviews was first entered into the computer and 

later analysed statistically using the Scientific Package for Social Sciences (SPSS) software version 

16.0. This was for purposes of generating simple descriptive statistics in form of frequencies, tables 

and graphs. While the two data types were analysed separately, there was need to triangulate them 
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for easy interpretation. This was done by looking for key themes in both the qualitative and 

quantitative data, which could be fitted together into single categories. 

3.8 Ethical consideration  

Ethical considerations were taken into account in this study by assuring all respondents 

confidentiality. The names of all the respondents in this study remained anonymous. The researcher 

also came up with questions that did not cause psychological harm to the respondents emotionally 

.The researcher also sought permission from the school managers and obtained consent from the 

actual participant before collecting the data. The respondents were further guaranteed that the data 

obtained was to be used for the academic purpose only. The researcher further ensured that the data 

collected was treated confidential as it was not shared with anyone in order to maintain the high 

levels of confidentiality. The confidentiality was also ensured by using pseudonyms for the schools 

which participated in this study so as to hide their identity.  The respondents were also fully 

informed about the aim of the study. 

3.9 Summary 

The above chapter has presented on the methodology of the study. Among many themes, the 

chapter noted that the case study design was used in the process of data collection so as to have an 

in-depth understanding of the variables under investigation. Therefore, the following chapter five 

presents on the findings of the study. 
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CHAPTER FOUR 

 PRESENTATION OF FINDINGS 

4.0 Overview 

This chapter presents the findings of the study. The findings are presented according to the 

following themes which were derived from the study questions. These were: (1)  Perceptions of 

teachers in Lusaka district (2) Perceptions of pupils towards the use of Chinyanja as a medium of 

Instruction in Lusaka district (3) Perceptions of parents towards the use of Chinyanja as a medium 

of instruction in Lusaka district (4) Challenges that teachers and pupils face when implementing the 

use of Chinyanja as a medium of instruction in Lusaka district (5) Measures that can be used to 

overcome challenges faced by teachers and pupils in the implementation of Chinyanja as a medium 

of instruction in Lusaka district 

4.1 Perceptions of teachers towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

With regard to the perception of teachers towards the use of Chinyanja as a medium of instruction 

in lower Primary schools in Lusaka district, the teachers shared different views. Others supported 

the use of Chinyanja as a medium of instruction. It should be pointed out that teachers were asked 

to indicate the language which would enhance effective communication in the process of learning 

and easy learners understanding. Out of the 30 teachers who participated in the study, the results 

showed that 23 teachers indicated that when Chinyanja is used when teaching, pupils would easily 

understand what they were taught whilst 7 indicated that when English is used to teach, pupils 

would easily understand what they are taught. The following are the views of the teachers who 

supported the use of Chinyanja as a medium of instruction in lower primary schools in Lusaka 

district. One of the female teachers from Black primary school indicated the following;  

Learners participate very well in local language this makes learning effective and 

teaching is made easy where there is full participation of learners because they are 

free to express themselves in a language they understand very well. 

Additionally, another female teacher from Red primary school further indicated the following;  

 most of the learners in government schools use Chinyanja so they respond well and 

express themselves freely without feeling shy and some pupils we teach have never 
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been to a preschool and the foundation is very bad such that when one is 

communicating in English they may not understand, hence teaching it only 

Chinyanja that can help such children participate in the learning process as a result 

they can easily learn how to read and write. 

Furthermore, another female teacher from White primary school indicated the following  

Pupils really understand and learn to read and write fast, just in grade one they can 

take down dictation if Chinyanja their language of play is used to teach them.  

Furthermore, because Chinyanja is the language which the learners use when they 

are home, it is easy for learners to understand when they are taught in their home 

language 

Another female teacher from Red primary School also indicated the following; 

Chinyanja is the first language for the majority of children so they can easily 

understand and it removes communication barriers. This even helps them to even 

understand better such that they can understand and explain to their friends who may 

not have understood from the teachers’ explanation. Pupils also understand more in 

Chinyanja than they do in English so they can benefit from the learning process and 

whatever we do, we do it in our local language for example we even dream in our 

local languages. 

In addition, one other female teacher from Black primary school said the following,  

Chinyanja should be used as a medium of instruction in Lusaka district because it is 

the language of play in Lusaka district and it is a mother tongue language for most of 

the children. It is also the easiest medium of communication and easily adapted by 

both learners and the teachers  

In order to have an in- depth understanding of teachers perception towards the use of Chinyanja as a 

medium of instruction, the teachers were asked to indicate ‘yes’ or’ no’ option if they viewed 

teaching using Chinyanja as a medium of instruction as beneficial in the early stages of literacy 

development. The data collected showed that 29 supported the use of Chinyanja as a medium of 

instruction in lower primary schools in Lusaka district whilst 1 did not view using Chinyanja as a 
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medium of instruction in lower primary schools in Lusaka district as beneficial in early stages of 

literacy development. The results are as shown on the figure 1 below 

Figure 1. Teachers’ views of using Chinyanja as a medium of instruction 

 

Those 29 teachers who viewed Chinyanja as beneficial in the early development of literacy 

indicated the following for example, a female teacher from White primary school indicated the 

following; 

Since Chinyanja is their first language it will help build learner vocabulary which 

will creates fluency in reading and helps children to understand the meaning of what 

they read 

Additionally, one of the female teachers from Red primary School also indicated the following; 

Teaching of initial literacy in the local language especially to grade ones helps them 

to relate home to school environment because the first language is mostly used at 

home and as a language of play. This helps them not to feel inferior and enable them 

to move in the process of learning from known to unknown for example pupils can 

spell words easily. 
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Furthermore, the other female teacher from Black primary school indicated that using Chinyanja as 

a medium of instruction is beneficial, she said; 

Pupils can read at a very early age and write legibly since they learn from known to 

unknown. It also stimulates and awaken the child‘s imagination through songs 

,stories and proverbs which helps the child to easily benefit what they are taught 

because they can easily relate the lessons at school  to what they hear in their home 

environment. 

In addition, other teachers indicated that the use of Chinyanja as a medium of instruction helps the 

learners to grasp the concept because Chinyanja is their familiar language which they use in their 

communities, hence, it is easy for children to understand, what the learners are taught in Chinyanja 

cannot be forgotten by the learners such that they can even do well even at grade seven 

examinations, provides an opportunity for the child to learn at least one local language of the 

country ,and can easily help them to know how to read and make words, pupils can interpret the 

concepts well when they are taught in Chinyanja. 

 Furthermore, one other female teacher from Black primary School also said the following, 

It is easy for the children to explain their homework home to their guardians who 

may not know English and they may be assisted to do their homework easily. It also 

makes the lesson to flow very smoothly and makes the learning environment 

conducive such that it is even easy for the learners to explain home when they are 

given home about what the teacher expects of them. 

Additionally, female teacher from Red primary School also said the following, 

It will help them develop the interest of knowing their local languages and creates 

self confidence in the learners and it is easy for them to concentrate in the process of 

learning which makes them not to forget what they are taught and children can easily 

make words using sounds 

With regard to 1 of teachers who did not support the use of Chinyanja as a medium of instruction in 

lower Primary school in Lusaka district the following were the views that the female teacher from 

Red primary School indicated;  
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We have to consider a community so when one speaks Chinyanja is viewed as if that 

person is not learned so even children   have emulated that notion especially that 

even posters in the community  are written in English, so , people want to speak  in 

English  even if it’s broken because  they feel inferior when they speak Chinyanja. 

People also think that speaking English is a symbol of intelligence success because 

most of the job and media interviews are conducted in English so at the moment 

Chinyanja may not be welcome by many even parents because of this notion. 

The female teacher from Red primary also noted that Chinyanja should not be used as a medium of 

instruction because of the competence related reasons; the teacher indicated the following views; 

Chinyanja should not be used because when a child  reaches grade five English will 

be introduced   as a medium of learning ,this makes no difference  and it may just 

make  the child to have challenges  to understand some English concepts if the child 

was used to the local languages  at first during the lower grades. Additionally, 

English is the official language so children should be more exposed to it for easy 

communication and teachers are trained to teach in English so it is better for teachers 

to teach in English as opposed to using Chinyanja which teachers have not been 

adequately trained to use when teaching.  Additionally when children are taught in 

English they are able to catch up wherever they go because English is the official 

language so in case of a transfer a child is able to express he/herself wherever they 

go  

Generally despite teachers finding problems in using Chinyanja when teaching, they viewed it as 

the beneficial medium of instruction in the learning process because the learners were more familiar 

to it. Pupils could also easily understand what was expected of them such that they are even able to 

participate more in the process of learning. 

4.2 Perceptions of pupils towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

With regard to the perception of pupils in grade one to grade four, the researcher asked respondents 

using semi-structured interviews and focused group discussion. In order to have an in-depth 

understanding of the perception of pupils towards Chinyanja as a medium of instruction, the 



40 
 

researcher asked the pupils to indicate the language that they would want their teachers to be using 

when teaching them in class. Data collected using focused group discussion from grade three 

classes showed that pupils preferred using English to Chinyanja as a medium of instruction. The 

data collected through interviews from grade one and two also showed that pupils preferred using 

English as a medium of instruction to Chinyanja, for example out of the 63 pupils who were 

interviewed, 18(29%)pupils preferred to learn using Chinyanja as a medium of instruction whilst 42 

(67%) pupils preferred to use English as a medium of instruction. The other 3(5%) pupils 

represented those who wanted to learn using other languages excluding Chinyanja and English. The 

figure below shows the views of pupils regarding the medium of instruction. 

Figure 2. Pupils’ medium of instruction preference 

 

 

The researcher sought to understand the reasons that influenced language of instruction preferences 

among pupils. The study established that the following were the reasons that influence the choice of 
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find it difficult to understand some words in English”. Other pupils further pointed out that they 

preferred it because it was easy to communicate in Chinyanja than in English and it was easier to 

understand in Chinyanja than in English, and it was easier to pass the tests when they were in 

Chinyanja than when they were in English. Additionally, one of the female pupils in focused group 

discussion held at Red primary noted the following; “Chinyanja should be used because everyone 

in class can speak Chinyanja and even those who want English to be used as a medium of learning 

also use Chinyanja”. 

 

With regard to pupils who preferred English to Chinyanja as a medium of instruction, they 

indicated the following reasons; subjects like mathematics and creative and technological studies 

are easy in English, for example, a male pupil from White primary school said the following, “I 

prefer using English when learning because it is difficult to understand science and mathematics 

and other subjects in Chinyanja.” 

Additionally, the pupils preferred English to Chinyanja as a medium of instruction indicating that 

they did not know Chinyanja whilst others indicated that they did not want to be laughed at when 

they speak in Chinyanja. One of the female pupils from Red primary School indicated the 

following;  

I don’t want my friends to laugh at me that I don’t know how to speak English and at 

the school where I was there is no Chinyanja. I also love English more than any 

other language and teacher used to tell us not to speak vernacular. 

Additionally, one of the female pupils from White primary school said the following when she was 

asked to indicated why she preferred English to Chinyanja; 

Because if you don’t use English you may not know how to speak it, so, if you go to 

other countries where they do speak English you cannot have friends and you can 

fail to leave with anyone there. My teacher also likes English and it is my favorite 

language. I also love English more than Bemba. 

Among, other reasons that influenced the pupils choice of English as a medium of instruction, 

included the following; wanting to know English since they already know Chinyanja; some words 

in Chinyanja not sounding well; understand English better than Chinyanja; Speaking English at 

home; others also noted the following; “it is so nice to learn in English than in Chinyanja   because 



42 
 

when one knows English he becomes a good boy at school and at home.” With regard to pupils who 

preferred other languages apart from Chinyanja and English, indicated that they preferred to use 

other local languages like Kaonde, Bemba and Tonga because these were the languages they were 

using in their particular homes. 

4.3 Perceptions of parents towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

In order to have a detailed explanation on the perception of parents towards Chinyanja as a medium 

of instruction of instruction in Lusaka district, Parents were interviewed. During the interview, 

parents were asked to indicate the language which they would want the teachers to be using when 

teaching their children at school from grade  one to grade four. Parents were also asked to give 

reasons for their answers. Parents indicated different types of languages which they would want 

teachers to be using when teaching their children. 22 parents indicated that they would want their 

children to be taught in English. 6 of parents indicated that they would want their children to be 

taught in school using Chinyanja as a medium of instruction, 2 of the parents others indicated that 

they would want their children to be taught using Lozi and Bemba apart from Chinyanja and 

English. The results are summarized on the figure below 

                                   Figure 3. Parents’ language preferences  
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With regard to 6 parents who preferred their children to be taught using Chinyanja as a medium of 

Instruction, one of the female parents from low density area noted the following reasons, 

Chinyanja is simple to understand for my children than English and my children can 

easily benefit more from the learning process in Chinyanja than when English is 

used to teach them because this is the language which we use at home, so it is really 

good and it has improved the interest of children to learn as indicated by the increase 

in the number of questions they ask about what they learn in class. This may even 

help our children to read well because of improved interest to learn which may even 

make them not to be repeating grades. Children enjoy what they learn because they 

use the language which is familiar to them. 

Additionally, some parents indicated that they would like their children to be taught in Chinyanja 

because Chinyanja is easily widely spoken in the community, hence children can easily learn, for 

example, one of the female parents form medium density area indicated the following; 

Chinyanja is good because children can easily  understand what they are taught, 

atleast government  has also thought well about our children as poor people as 

opposed to the elites who only chose English as a medium of learning which was 

difficult  for children to understand causing them even to fail to learn to read and 

write 

As earlier indicated, some parents also indicated that they would like their children to be taught 

using English as a medium of instruction. With regard to these parents who indicated English as a 

medium of instruction, one of the female parents from medium density area noted the following; 

Unlike using Chinyanja, using English develops confidence. Local languages also 

are not also often used by most of our teachers, so local languages are not helpful 

unless in villages where teachers fail to speak English. Using Chinyanja makes 

children socially withdrawn from their peers who are competent in English. 

Chinyanja surely should just be learnt at home because English despite it being a 

foreign language, it brings civilization in children and makes them   become 

intelligent, for example when mentioning items like ‘a pot’ in English a child can be 
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seen to be intelligent as opposed to calling it ‘poto’ or ‘mphika’ in Chinyanja, this 

use of Chinyanja creates an inferior felling and sense of shyness in children 

Furthermore, other female parent from a high density area also noted the following; 

 I send my children to learn how to speak English so that they are not dull , anymore 

,why should they learn in Chinyanja  when in homes ,we use Chinyanja ,I don’t 

think my children will be intelligent if they are taught in Chinyanja, it is better for 

schools to go back to using Chinyanja. 

Additionally, nearly all the parents from low density areas preferred English to be used as a 

medium of learning when teaching their children. For example one of the female parents from the 

low density area noted the following; 

I would like my child to be taught in English, it is pointless to  use Chinyanja as a 

medium of learning because most of the children in this area use English as mode of 

communication among the school going children , for example when investors come 

in these communities, they come with their children who cannot understand 

Chinyanja and you know sir, there are a lot of people here with different 

backgrounds, so using English to learn would easy communication among these 

different groups, and you also see, when these children grow up, they are subjected 

to take interviews in English not in Chinyanja, so it is better for them  to learn using 

English so that they can develop good communication skills  at an early age and thus 

when they can be helped to learn well .   

In addition one male parent from low density area noted the following; 

Our children should be taught in English because all the children in this area use 

English when playing, their parents like us speak to them in English. Moreover 

children here learn Chinyanja when they are about 11 years from their friend, so they 

may not really benefit anything for them to be learning in Chinyanja as even some of 

their playmates both in class and outside class are whites who may not even know 

Chinyanja  

Furthermore, one female parent from the medium density area also noted the following; 
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English should be used when learning in class because this is the language which 

they will be using in the future when looking for a job, they will not be using 

vernacular languages even writing application letter. Vernacular should also not be 

used at school because children already use it at home so when they go to school, it 

is better for them to be more exposed to English at school so that they can learn to 

communicate effectively in English. Moreover, I don’t think Chinyanja is beneficial 

to my child because it can only be bused home or just along the street which is not 

the case with English which is used at work on every day basis. A child can be 

transferred from southern and central province to Lusaka, so if a local language is 

used, those children who might come from the areas might become affected in the 

process of learning, so it is better to use English because it is a language that is 

official and there no one who can refuse to learn in English because it is our official 

language. 

The parents further pointed out that English should be used because Lusaka is a meeting place for 

different people with different business, so children uses English mostly for example one of the 

parent from a medium density area said the following;” Lusaka is like a meeting place, so children 

like mine uses English mostly and a bit of Tonga, so it harder for them to understand Chinyanja 

than English which they are more familiar with”. The parent further indicated that unlike using 

Chinyanja, when children start with English, it creates a strong background for the teachers and 

strengthen on the knowledge of the pupils in English. It also helps learners know more on how best 

to communicate in English in later grades of upper and secondary level. One of the female parents 

from the medium density area noted the following; 

When a child advance grades and enter the tertiary level of education, they should 

already be used with communicating in English and being taught in English. It is not 

even good to speak in Chinyanja because when one speaks Chinyanja, it shows as if 

one has never gone to school, where as when one speaks English from an early age 

upto the time he /she finishes school, it shows that one is educated and that English 

is a sign of being educated as opposed to speaking in Chinyanja. 
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Other parents also felt that English should be used because it was the only chance for children to 

learn how to speak English. For example one of the female parents from high density area noted the 

following;  

It is important for them to have strong foundation in English because when they 

grow up they will be using English not local languages in their different work places 

and for some of children who come from compounds when they go to school, It is 

the only chance to learn English early because they use  Chinyanja when they are 

home. Additionally those children who understand English in class because most of 

the teachers use English they don’t even use much of Chinyanja. Children will 

become dull if they continue teaching them in Chinyanja, it is better for children to 

be kept home, we cannot be spending money on children who are learning in 

Chinyanja. 

With regard to parents who said that they would want their children to be taught in the other 

languages apart from Chinyanja and English, they noted so because the languages they preferred to 

use as a medium of instruction is their mother tongue language. 

In order to have a comprehensive understanding of the perception of parents towards the use of 

Chinyanja as a medium of instruction in lower Primary schools in Lusaka district, the researcher 

also asked the parents if they regarded using Chinyanja to teach their children as beneficial in the 

early development of children‘s initial literacy skills. The respondents were further asked to give 

reasons for their answer regarding their view towards Chinyanja as a medium of instruction. The 

respondents gave different views. Out of the 30 parents who participated in the study, 19  parents 

regarded teaching using Chinyanja as a medium of instruction as not beneficial in the early 

development of literacy for Children in lower primary schools in Lusaka district whilst the other 11 

did perceive Chinyanja as beneficial in the early development of initial literacy skills. The parents 

were also asked to indicate if they were consulted by the ministry of education officials before 

implementing the use of Chinyanja as a medium of instruction in lower primary schools in Lusaka 

district. The data collected through a semi-structured interview indicated that none of the 30 parents 

was consulted about implementing the use of Chinyanja as a medium of instruction in Lusaka 

district. 
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With regard to parents who regarded Chinyanja as beneficial in the early stages of literacy 

development, they justified their answers by the following views; Chinyanja helps children in 

knowing spellings and knowing how to pronounce words. One of the female parents from the 

medium density area   noted the following;  

Children should be taught in Chinyanja because when they are given homework, it is 

easy to teach our children in Chinyanja, children can also easily know how to read in 

English if they are taught in Chinyanja because children easily understand what they 

learn in class if the language which they use home is used when teaching them, so it 

is easy for children to learn in Chinyanja unlike in English. 

With regard to parents who regarded using Chinyanja as a medium of instruction not to be 

beneficial in the early stages of literacy development in Lusaka district, one of the male parents 

from medium density area pointed out the following reasons; 

No because my children know more English than they do Chinyanja, for example 

teachers always want children to write their names in English as opposed to local 

languages. Moreover our languages are  not being used in European countries, so 

using local languages is limiting and isolating of my child from the global 

community, I would rather my child is taught using Spanish or French than any 

Zambian language  which is not even  widely spoken. 

Another female parent from low density area also noted the following; 

My children cannot benefit anything if Chinyanja is used to teach them ,for example-

le I’m Lozi and my husband is Tonga, so at home we speak more of English than 

any of our local languages so Chinyanja which we don’t even use at home cannot 

benefit our children 

Additionally one of the female parents from high density area noted the following; 

Learning  in local languages may not help a Zambian  child to learn well unless she 

/he is given a good foundation in English ,so I’m really not in support  of using 

Chinyanja as a medium of learning in Lusaka because it is not a sign of positive 

development. Using Chinyanja is also not beneficial because children already know 
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Chinyanja from home so it is better for them to learn using English which is not 

commonly used in homes. 

The other female parent from low density area further noted the following; 

So that they can meet the needs of the community for example, they can easily play 

well with others using English and can benefit in class because they already know 

English from home, Teachers also come from some different background, so it is 

difficult for children to communicate in Chinyanja which they are not used. 

Basically, it is going backwards to teach in local languages when proficiency in 

English is a requirement for most of the institutions for one to pass an interview for a 

job 

The other respondents also noted that learning in Chinyanja is not beneficial because it affects the 

accent in English and that Chinyanja should only be taught at home. One of the female parents from 

high density area noted the following; 

Local languages can be taught in homes but at school teachers should use English 

when teaching because English is universal especially in areas like Lusaka where 

there are a lot of tribes. Foundation in English is better than learning English in later 

stages, so let the children learn local languages home and use them when they are 

communicating with their grandparents. It is also easier for them to learn subjects 

like social studies in English if they have a better foundation in English 

Furthermore, the other female parent from medium density area also viewed Chinyanja not to be 

beneficial and pointed out the following; 

 I would want my children to  learn in English because at home English is used, so 

he can understand better in English besides, I feel learning in English would 

motivate my children because knowing English makes someone different from the  

rest as opposed to Chinyanja which is spoken  by even those who cannot read or 

write. 

In effort to comprehensively understand the factors that might have contributed to the perception 

towards Chinyanja as a medium of Instruction the researcher asked the parents if they were 
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consulted by the ministry of Education officials before the implementation Chinyanja as a medium 

of Instruction in lower Primary schools in Lusaka district. The data obtained by the interview 

conducted with parents revealed that all the parents who participated in this study were not 

consulted before the implementation of Chinyanja as a medium of instruction in Lusaka district. 

 4.4 Challenges that teachers and pupils face when implementing the use of Chinyanja as a 

medium of instruction in Lusaka district 

With regard to the challenges that teachers and pupils face when implementing the use of Chinyanja 

as a medium of instruction in Lusaka district, the data was also collected using semi-structured 

interviews with the help of the note book. For an in-depth understanding of the challenges that 

teachers and pupils faced in implementing the use of Chinyanja as the medium of instruction in 

lower Primary schools in Lusaka district, the pupils and the teachers were interviewed separately. 

 The challenges that teachers and pupils face in the implementation of Chinyanja as a medium of 

instruction in Lusaka district were categorized as follows; translational and mispronunciations 

challenges; lack of pedagogical knowledge by teachers to teach in Chinyanja; lack of proficiency  in 

Chinyanja by teachers and pupils;  over enrollment;  language diversity; inadequate teaching and 

learning material; discrepancy between Chinyanja used as language of instruction and the 

Chinyanja spoken by both teachers and pupils and lack of parental support for Chinyanja as 

language of instruction in Lusaka district. 

4.4.1 Translational and mispronunciation challenges 

With regard to translation challenges, more than half of the sample of teachers who participated in 

this study reported to have been facing challenges in translating some English words into 

Chinyanja. This was common among teachers whose first language was not Chinyanja. 

Additionally, some words in English like ‘volume and matter’ were said to be difficult to translate 

into Chinyanja for teachers in the process of learning.  For example one of the teachers from Red 

primary School said the following; 

Some scientific words cannot easily be translated in Chinyanja for example, there 

are challenges of translating some words like ‘matter ‘and ‘volume’ in integrated 

science from English into Chinyanja so some pupils who does not understand 

Chinyanja remain behind in process of learning, some of these Chinyanja teaching 
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materials are very old some pages are toned they are not there so they can’t be used 

even if they are there.  

Additionally, the other female teacher from Red primary School also indicated the following 

challenges, 

Chinyanja is not my first language so there are some words I need to consult before I 

present my lesson, so when other teachers to consult from are not also familiar with 

the words I would want to learn from them, it becomes difficult to deliver my lesson 

effectively because it becomes difficult for learners to understand because I 

mispronounce certain words. 

Furthermore, the other female teacher from Red primary School also indicated the following 

challenges,  

Most of the teaching and learning materials are still written in English for example 

integrated science and social studies books are still in English at this school and 

some numbers in mathematics like 100 cannot easily be understood by the pupils if 

they are said in Chinyanja. Additionally, it is like I have two classes within one 

lesson because of the children’s different language preference and diversity for 

example I have two children in this class one from South Africa and the other from 

Zimbabwe who can’t even understand anything in Chinyanja so I just explain to 

them, it is really a challenge to teach in Chinyanja 

4.4.2 Lack of pedagogical knowledge by teachers to teach using Chinyanja  

The teachers who participated in this study also pointed out that they lacked the skills that would 

enable them to deliver effectively using Chinyanja as a language of instruction. In addition the 

teachers said that the knowledge the teachers got from the colleges where they received their 

training was not in enough to enable them teach using Chinyanja as a language of instruction 

because English was used as a medium of instruction when they were being trained in their 

respective colleges. For example one female teacher from Black primary school further pointed out 

the following challenges; 
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  I don’t know Chinyanja very well and I have not been trained also, then how can I 

teach properly? Some pupils also does not know Chinyanja so it is just appropriate to 

use English not this Chinyanja with limited teaching materials.  

It has to be mentioned that the total of 30 teachers from the lower primary school in Lusaka district 

who participated in this study were asked to indicated if they were trained to teach using local 

languages or not. The data collected showed that out of 30 teachers who participated in this study, 

20 of them indicated that they were not trained whilst 10 of them pointed out that they were trained. 

Therefore, lack of teacher training is one of the challenges that characterized the implementation of 

Chinyanja as a medium of instruction. 

4.4.3 Lack of proficiency in Chinyanja by teachers and pupils  

Among other challenges; lack of proficiency in Chinyanja by teachers and pupils was observed to 

be one of the challenges that characterized the implantation of Chinyanja as a medium of instruction 

in Lusaka district. For example, one female teacher from Black primary school indicated the 

following; 

I don’t know how to speak Chinyanja very well as it is not my first language and 

other children also find it difficult because it is not their first language so they can 

speak but not write and some words are pronounced wrongly sometimes, so this 

creates miscommunication in class.  

Furthermore, one of the female teachers from White primary school indicated the following; 

It is difficult to teach in Chinyanja as it is not my first language, so, I can easily 

teach in English and it is even easy for pupils and me to communicate in English as 

opposed to when I’m using Chinyanja because the Chinyanja spoken in Lusaka is 

different from the Chewa which is in books as it is too difficult to understand. 

In addition, one of the teachers from Red primary School said the following;  

The Chinyanja that we speak is different from the one in books, so the one we use 

outside class is township Chinyanja whilst the one in the books recommended to be 

used as a language of instruction is the one which is the deep Chewa that is found in 
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villages of Eastern province like in Katete and Chadiza districts, so it is very difficult 

for learners to understand because they are not familiar with it. 

 The other female teacher from Black primary school further pointed out the following challenges; 

 some children change places as well as teachers also transfer from one place to the 

other for example I don’t know Chinyanja very well and I have not been trained also, 

then how can I teach properly? Some pupils also do not know Chinyanja so it is just 

appropriate to use English not this Chinyanja with limited teaching materials. 

Furthermore, another female teacher from White primary also indicated the following challenges, 

Using Chinyanja is not a good ideal because it a is a communication barrier for us 

teachers because most of us teachers do not know Chinyanja and we can’t deliver 

properly, the books also are written without a teacher’s guide and moreover some of 

us Chinyanja is not my first language  for example i came here on transfer and I’m 

Tonga but I have been given a grade one class, this is affecting my delivery of 

lesson, so we could have just continued with English which is common and easy for 

some of us. 

The teachers further indicated that some terminologies used in Chinyanja were new to the learners. 

This calls for intensive planning and researching especially that the teaching and learning materials 

for Chinyanja were scarce. 

In addition, pupils said that they were finding challenges to understanding lessons in Chinyanja 

because it was too complex for them to understand. Some pupils also indicated that Chinyanja was 

not their first language, hence they found it difficult to understand it in the learning process. For 

example one female pupil from White primary school said the following; ‘I find it difficult to 

understand mathematics and science in Chinyanja because I don’t know how to speak Chinyanja. I 

would not want to learn in Chinyanja because I’m only very good in English.’ 

4.4.4 Over enrollment and language diversity in class 

Over enrollment was also found to be among the challenges that characterized the implementation 

of Chinyanja as a language of instruction in Lusaka district. It was observed that the classes were 

overcrowded due to limited school infrastructure that could meet the ever growing demand for 
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education. During an interview, one of the female teachers from White primary school indicated the 

following; 

Classes were overclouded due over enrollment. Most of the learners were coming 

from private schools, so they have problems with Chinyanja because they are used to 

speaking English where they come from. As a teacher, I’m not fluent in Chinyanja, 

hence, it is very difficult for me to explain concepts and ideas for pupils to 

understand clearly. It is also not easy to use Chinyanja completely in Lusaka because 

it is a multilingual place whereby one class like this one has children from different 

ethnic group who speak different languages apart from Chinyanja, so this policy i 

think can only work in rural areas where only one common language is spoken.  

4.4.5 Inadequate teaching and learning materials 

The teachers also pointed out that it was also difficult for the pupils to understand fully what they 

are taught because there were no books for pupils to be given in the process of learning for them to 

look at what the teacher was teaching them, for example one female teacher from Black primary 

school indicated the following, “the teaching and learning materials are inadequate, for example 

no book is written in Chinyanja at this school for pupils in Creative and technological”. 

Teachers further indicated that teaching materials came late in schools, even when the teaching 

materials were brought, they were not enough to carter for each pupil to have a book when teaching, 

for example one respondent indicated that the school only received four books, as a result it was 

difficult to help all the pupils in the process of learning. Another female teacher from Black primary 

school also indicated the following; ‘i have no teaching materials like pupils’ books so that pupils 

can be looking at pictures as I teach because that is when they understand easily.’  

 Another female teacher from White primary also indicated the following challenges, 

There are few books in school, for example the few books which are there are still 

written English like those for creative and technological studies and mathematics, as 

a result, a teacher like me who is also not proficient in Chinyanja has to labour 

translating from English to Chinyanja in the process of teaching which is challenging 

on my side as teacher  and some teachers do not understand Chinyanja, the teaching 
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process becomes very slow and the performance of pupils becomes very slow and 

pupils under performs  

4.4.6 Lack of parental support 

During an interview with teachers at White primary school, it was reported some parents who have 

money have withdrawn their children from school pointing out that they could not want their 

children to learn using Chinyanja as a language of instruction. For instance, one female teacher 

from White primary school indicated the following; ‘some parents with money have withdrawn 

their children from government schools and they have taken them to the private schools where 

English is being used as a medium of instruction.’ 

4.5 Measures that can be used to overcome challenges faced by teachers and pupils in the 

implementation of Chinyanja as a medium of instruction in Lusaka district 

With  regard to the measures that can be used to overcome challenges faced  by teachers and pupils 

when implementing the  use of Chinyanja as a medium of instruction, the respondents  indicated the 

following; Various or respective schools  should come up with programmes like workshops to 

orient teachers on  teaching using Chinyanja as a language of instruction and the government 

through the ministry of education and curriculum development Centre  should provide adequate  

teaching and learning resources for the new medium of instruction and the syllabus; teachers 

training should last for more than three days as opposed to compacting all what may be learnt in six 

months into three days because this does not help teachers and  buying more teaching materials in 

schools; teachers when they go to collages they  should be taught  how to teach local languages 

using local languages also and writing dictionaries that translate English words in Chinyanja. 

Instructions should be given in Chinyanja in everyday life for example road signs, pupils notices 

and letters to the parents because this would encourage the use of local languages not only in 

schools but also in the communities; Cross-coding so that the difficult words in Chinyanja can be 

explained in English and so that the learners who does not understand Chinyanja are helped also to 

benefit from the learning process.  During an interview, one of the female teachers from Red 

primary School indicated the following; 

 English would be very easy for me because 95% of my learners understand and 

speak fluent English. The other 5% can understand and speak English with less 
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difficulty, so unlike Chinyanja, I consider English a unifying language especially for 

learners who cannot speak Chinyanja. 

The following were also noted to be  the measures  that  that can be taken to overcome the 

challenges that teachers and pupils face when implementing the use of Chinyanja as a medium of 

instruction in lower Primary school in Lusaka district; buying books for the pupils so that they can 

easily look at the pictures of what the teacher is talking about in the process of teaching; making use 

of Chinyanja in everyday communication purposes and creating ongoing lessons in schools for 

teachers on how Chinyanja can be taught in schools; distributing more teaching and learning 

materials like books in Chinyanja in schools and reduce the enrollment from 75-90 to 45-50 pupils 

in class; re-translating Chinyanja books into Chinyanja that is spoken in Lusaka from Chinyanja 

that is spoken in rural areas for example changing words like ‘mphika’ in Chichewa to ‘poto’ 

meaning a pot in English, ‘madzi’ to manzi in which is commonly used in Lusaka in every day 

communication; teaching using  English because it is the second language for everyone so it is a 

common language for all the pupils so they can easily understand it. In view of teaching using 

English, one of the female teachers from White primary school noted the following; 

Chinyanja is not known by every child so using English can help me help every 

child in the process of learning because it is easy to communicate with every child 

because these children come from different places, for example I have a challenge 

with a child from North western province who does not understand anything in 

Chinyanja, so this child can only be helped if I communicate in English 

 The following were also noted to be the measures that can be taken  to overcome the challenges 

that teachers and pupils faced when implementing Chinyanja as a medium of instruction; creating 

more learning spaces for pupils so that the overcrowding in classes can be reduced and teachers to 

be using both English and  Chinyanja in the process of teaching; tests in subjects like creative and 

technological studies and text books should be prepared in local language upto grade five; 

continuation of producing books in Chinyanja; giving lower grades to teachers who knows 

Chinyanja well; employing specific teachers for Chinyanja  who are fluent in it; the government 

especially the ministry of education should consider printing and delivering teaching materials is 

schools; teaching sorely in Chinyanja should be compulsory to teachers, however, this should only 
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apply to those that are able to teach in Chinyanja and whose first language is Chinyanja and 

teaching using English because this the language which the teachers are more exposed to.  

4.6 Summary 

The above chapter four presented on findings of the study. The findings of the study were presented 

according to the following themes (1)Perceptions of teachers in Lusaka district (2) Perceptions of 

pupils towards the use of Chinyanja as a medium of Instruction in Lusaka district (3) Perceptions of 

parents towards the use of Chinyanja as a medium of instruction in Lusaka district (4) Challenges 

that teachers and pupils face when implementing the use of Chinyanja as a medium of instruction in 

Lusaka district (5) Measures that can be used to overcome challenges faced by teachers and pupils 

in the implementation of Chinyanja as a medium of instruction in Lusaka district. Therefore, the 

following chapter is chapter five which discusses the findings of the study in line with study 

objectives. 
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CHAPTER FIVE 

DISCUSSION OF FINDINGS  

5.0 Overview 

This chapter presents the findings of the study. The findings are presented according to the 

following themes which were derived from the study objectives. These were: (1) perceptions of 

teachers in Lusaka district (2) perceptions of pupils towards the use of Chinyanja as a medium of 

instruction in Lusaka district (3)  perceptions of parents towards the use of Chinyanja as a medium 

of instruction in Lusaka district (4) challenges that teachers and pupils face when implementing the 

use of Chinyanja as a medium of instruction in Lusaka district (5) measures to overcome challenges 

faced by teachers and pupils in the implementation of Chinyanja as a medium of instruction in 

Lusaka district. 

5.1 Perceptions of teachers towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

 With regard to the perception of teachers towards the use of Chinyanja as a medium of instruction 

in lower primary schools in Lusaka district, Chinyanja as a medium of instruction is perceived 

positively by teachers. Teachers hold the view that Chinyanja should be used as a medium of 

instruction in the learning process because it enhances interaction between the teachers and the 

learners. Furthermore, teachers pointed out that majority of learners easily understands what they 

are taught in the learning process when Chinyanja is used as a language of instruction, for example, 

when teachers were asked to indicate the language which would be easy for the pupils to understand 

what they are taught when they are teaching them, the results showed that 23 teachers indicated that 

when Chinyanja is used when teaching, pupils would easily understand what they are taught whilst 

only 7 indicated that when English is used to teach, pupils would easily understand what they are 

taught.   

Additionally, teachers pointed out that using Chinyanja as a language of instruction would help 

children from grade one to grade four develop early literacy skills because they can easily grasp the 

concepts in the process of learning. It is important to note that the teachers were also asked to 

indicate ‘yes’ or’ no’ option if they viewed teaching using Chinyanja as a medium of instruction as 

beneficial in the early stages of literacy development in Lusaka district.  
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The data collected showed that 29 teachers supported the use of Chinyanja as a medium of 

instruction in lower primary schools in Lusaka district whilst 1 teacher did not view using 

Chinyanja as a medium of instruction in lower Primary schools in Lusaka district as beneficial in 

early stages of literacy development as shown on figure1 in the presentation of findings. 

The above findings suggest that teachers hold the belief that teacher using Chinyanja as a language 

of instruction would positively influence the posit results of a learning process more especially on 

the part of the learners. This is line with Vygotsky’s social-cultural theory of cognitive development 

which puts emphasis on the importance of using familiar language in the process of learning to 

effectively help the pupils develop and form concepts easily in the learning process (Vygotsky, 

978). Khejeri (2014) also found that a biggest percentage of teachers agreed that their learners 

found it easier to learn various subjects through Kiswahili. Although teachers agreed that their 

leaners found it easier to learn in Kiswahili than English, although about 64 percent of teachers 

preferred their learners to use English during instruction. It was thus concluded from the results that 

very few teachers wanted their learners to use Mother Tongue during instruction and that Mother 

Tongue holds very little value in comparison to English. Unlike Khejeri (2014), this study has 

established that teaches are fully in support of using Chinyanja as a language of instruction at lower 

primary school in Lusaka district. Novitas-Royal (2010) found similar result where it was noted that 

the attitudes of the teachers about using Arabic as a language of instruction was observed to be 

positive. The participants preferred using Arabic in certain situations.  

The above findings on teachers are also in line with the findings of Ball (2010) who found that 

pupils learning in their familiar language showed statistically significant improvements in all 

subjects compared to pupils who were learning only in Filipino. Although Ball (ibid) did not 

establish how teachers perceive the use of familiar language as a language of instruction, the above 

views of teachers suggests that teachers have a positive perception towards the use of Chinyanja as 

a language of instruction in Lusaka district because the view it as a language that can help in 

influencing the academic achievement of the leaners.  

 

In addition, teachers noted that Chinyanja should be used as a medium of instruction in Lusaka 

district because it is the language of play in Lusaka district and it is a mother tongue for majority of 

the children; it is also the easiest medium of communication and easily adapted by both learners and 
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the teachers; Since Chinyanja is their first language it will help build learners vocabulary which will 

creates fluency in reading and helps children to understand the meaning of what they read; teaching 

of initial literacy in the local language especially to grade ones helps them to relate home to school 

environment because the first language is mostly used at home and as a language of  play and  helps 

them not to feel inferior and enable them to move in the process of learning from known to 

unknown for example pupils can spell words easily; pupils can read at a very early age and write 

legibly since they learn from known to unknown. It also stimulates and awaken the child‘s 

imagination through songs, stories and proverbs which helps the child to easily benefit what they 

are taught because they can easily relate the lessons at school  to what they hear in their home 

environment. Ball (ibid) also confirms the above views of teachers by highlighting that that children 

learn to read faster if they speak the language of instruction because they already have a repository 

of vocabulary, knowledge of the linguistic construction of the language, and the ability to 

pronounce the sounds of the language. This prior knowledge facilitates learning to read, as well as 

comprehending text. Being able to read and understand the language in turn facilitates academic 

learning. 

 

Additionally, other teachers  indicated that the use of Chinyanja as a medium of instruction helps 

the learners to grasp the concept because Chinyanja is their familiar language which they use in 

their communities hence It is easy for children to understand , what the learners are taught in 

Chinyanja cannot be forgotten by the learners such that they can even do well even at grade seven 

examinations, provides an opportunity for the child to learn at least one local language of the 

country ,and can easily  help them to know how to read and make words, pupils can interpret the 

concepts well when they are taught in Chinyanja. It is also easy for the children to explain their 

homework home to their guardians who may not know English and they may be assisted to do their 

homework easily. 

 

Teachers further note that using Chinyanja as a language of instruction  makes the lesson to flow 

very smoothly and  makes the learning environment conducive  such that it is even easy for the 

learners to explain home when they are given home about what the teacher expects of them. It was 

also noted that using local languages as a medium of learning would help learners develop the 

interest of knowing their local languages and creates self confidence in the learners and it is easy for 
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them to concentrate in the process of learning which makes them not to forget what they are taught 

and children can easily make words using sounds. Adekola (2008) also found that majority of the 

teachers had a positive perception towards literacy through mother tongue in Nigerian junior 

schools. 

Although majority of the teachers who participated in this study supported the use of Chinyanja as a 

language of instruction, one of the teachers did not support the use of Chinyanja as a language of 

instruction. With regard to 1 of the teachers who did not support the use of Chinyanja as a medium 

of instruction in lower primary school in Lusaka district, she indicated that in the community when 

one speaks Chinyanja is viewed as if that person is not learned and is viewed in low esteem. 

Therefore, some teachers also think that speaking English is a symbol of intelligence and success 

because most of the job and media interviews are conducted in English. Despite one of the above 

teachers not being in support of using Chinyanja as a language of instruction, Nyarigoti and 

Ambiyo (2014) established that teachers had a positive attitude towards using a familiar language as 

a language of instruction because teaching in a familiar language makes progress faster because 

learners can read ahead and continue studying even out of class. 

The teacher who did not support the use of Chinyanja as a language of instruction also noted that 

Chinyanja should not be used as a medium of instruction because of the competence related 

reasons. The teacher indicated that Chinyanja should not be used because when a child reaches 

grade five English will be introduced as a medium of learning, hence, a child might face challenges 

to adapt to using English as a medium of instruction.   

Although the teacher who did not view using Chinyanja as a medium of instruction as beneficial in 

the early development of literacy pointed out that children would face challenges as they cross over 

to using English as a medium of instruction, when a child is exposed for a long period to his/her 

mother tongue he/she is more likely to have less difficulties to learn, read and write using the 

second language at the point of transition from using the familiar language as a language of 

instruction to using the second language as language of instruction. This is confirmed by the 

threshold hypothesis of language of instruction (Cummins, 1979; Cummins & Swain, 1986). This 

hypothesis states that there is a threshold level of language competence which bilingual children 

must attain in their mother tongue or first language in order to avoid cognitive disadvantages when 

the medium of instruction switches the second language. The hypothesis states that in order to avoid 
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cognitive disadvantages, a late exit or long-term transitional programme is preferred as opposed to 

an early exit or short-term transitional programme. Vygotsky ‘s social cultural theory of cognitive 

development also confirms that when a familiar language is used as a medium of learning , learners 

easily benefit from the learning process as they can easily relate what they learn to the already 

existing information in them which they obtain from their cultural environment (Vygotsky, 1978). 

 

Generally despite teachers finding problems in using Chinyanja when teaching, they viewed it as 

the beneficial medium of instruction in the process learning because the learners were more familiar 

to it. Pupils could also easily understand what was expected of them such that they are even able to 

participate more in the process of learning. 

5.2 Perceptions of pupils towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

With regard to the perception of pupils towards using Chinyanja as a medium of instruction, it was 

found that pupils were not in support of using Chinyanja as a language of instruction from grade 

one to grade four in Lusaka district. Pupils believe that using Chinyanja would make them few 

inferior and deprive them of the opportunity to acquire the necessary competence in speaking 

English which is cardinal in there every day’s communication. The pupils preferred learning in 

English to Chinyanja. It was thus observed that the children seem not to have faith and confidence 

in using Chinyanja as a language of instruction despite them participating more in the process of 

learning when Chinyanja is used as a language of instruction. For example out of the 63 pupils who 

participated in this study, 18(29%) pupils preferred to learn using Chinyanja as a medium of 

instruction whilst 42(67%) pupils preferred to use English as a medium of instruction. The other 

3(5%) of the pupils, wanted to learn using other languages except Chinyanja and English. This is as 

shown in figure 2 in presentation of findings, chapter four. From the above statistics, it appears that 

Children do not support using Chinyanja as a language of instruction in Lusaka district. Despite the 

above findings, Ball (2010) found that children who were learning in their mother tongue showed 

statistically significant improvements in all subjects compared to children who were learning only 

in their second language.  

The researcher sought to understand the reasons that influenced language of instruction preferences 

among pupils .The study established that the following were the reasons that influences the choice 
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of the language of instruction of instruction that pupils made. With regard to those who preferred to 

use Chinyanja as a medium of instruction, for example one male pupil from Black primary school 

said that he felt good to learn in Chinyanja because he finds it difficult to understand some words in 

English. Other pupils further pointed out that they preferred learning in Chinyanja because it is easy 

to communicate in Chinyanja than in English and it is easier to understand in Chinyanja than in 

English, and it is easier to pass the tests when they are in Chinyanja than when they are in English. 

One of the pupils during a focused group discussion held at Red primary noted the following; 

“Chinyanja should be used because everyone in class can speak Chinyanja and even those who 

want English to be used as a medium of learning also use Chinyanja”. From the responses provided 

by pupils, it can be said that the language and the nature of messages that the pupils uses and 

receives home about a particular language influence the type of the language of instruction 

preference for the pupils. Although the number of pupils who preferred Chinyanja was smaller than 

those who preferred English. Learners have been reported to benefit more from a learning process 

when a language that familiar to them is used in the process of learning as language inform of 

private speech acts as an important tool for learners communication and coordination of mental 

process that are key in the learning process (Vygotsky, 1978; Woolfolk, 1995). 

Although this study has revealed that pupils have a negative perception towards using Chinyanja as 

a medium of instruction, Hassanzadeh,  Shayegh and Hoseini (2011) found that learners had a more 

positive attitude towards their mother tongue and they favored first language as the language of 

instruction in educational system. The results of the analyses also showed that the learners 

‘awareness of mother tongue or being educated in mother tongue had a positive impact on the 

learning of English language grammar which resulted in better performance in writing examinations 

and the learners who educated and received awareness in mother tongue were more successful than 

those ones who were not in that setting. 

Furthermore, some of the pupils who preferred English to Chinyanja as a medium of instruction, 

they indicated the following reasons; subjects like mathematics and creative and technological 

studies are easy in English. 

Additionally, the pupils preferred English to Chinyanja as a medium of instruction indicating that 

they did not know Chinyanja whilst others indicated that they did not want to be laughed at when 

they speak in Chinyanja.  Bachore (2014) confirms the above results where it was established that 
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almost half of the sample students had negative attitude and perception towards using mother 

tongue as a medium of instruction.  Therefore, in this study, the researcher noted that the reasons 

that influenced the pupil’s choices of English as a medium of instruction, included the following; 

wanting to know English since they already know Chinyanja; some words in Chinyanja do not 

sound well to the pupils; understand English better than Chinyanja; Speaking English at home; The 

other pupils from White primary school also noted the following; “it is so nice to learn in English 

than in Chinyanja because when one knows English he becomes a good boy at school and at 

home.” The above views of pupils from different schools suggests that pupils  have  negative views 

about using Chinyanja as a medium of instruction, Ndamba (2008) also found that learners a 

negative  perception towards using familiar language as a language of instruction. Mwanza (2012) 

documents that the language of play for children in high density and medium density areas is 

Chinyanja and that English is the language of play in Low density area, however, the language of 

instruction preference for majority of the pupils (42 pupils out of 63) who participated in this study 

did not prefer  using Chinyanja as a language of instruction not because they do not understand it, 

but rather because they have no faith in it because they perceive it to be inferior to English. It is also 

important to note that even children who come from low density area did not prefer English because 

they understand it as Mwanza (ibid) documented that it is their language of play, Children preferred 

English because they have no faith in local languages and felt that English is a language of success 

and that proficiency in English is a sign of being intelligent. Majority of the pupils who did not 

support the use of Chinyanja as a language of instruction in Lusaka district shared the above views. 

Ndamba (2008) pointed out that in a study done in Zimbabwe; pupils had a more positive attitude 

towards English than the mother tongue as the language of instruction at the infant level. It was 

further found that pupils preferred to read and write in English, while they mainly liked to speak in 

Shona/ Ndebele.  

   

With regard to pupils who preferred other languages apart from Chinyanja and English, indicated 

that they preferred to use other local languages like Kaonde, Bemba and Tonga because these were 

the languages they were using in their particular homes.  
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5.3 Perceptions of parents towards the use of Chinyanja as a medium of instruction in Lusaka 

district 

 With regard to parents, this study established that parents had the negative perception towards 

using Chinyanja as a medium of instruction in Lusaka district. For example, when parents were 

asked to indicate the language which they would want the teachers to be using when teaching their 

children at school from grade one to grade four. Out all the parents who participated in the study, 22 

of the parents indicated that they would want their children to be taught in English. 6 parents 

indicated that they would want their children to be taught in school using Chinyanja as a medium of 

Chinyanja, 2 parents others indicated that they would want their children to be taught using other 

languages apart from Chinyanja and English. From the above can easily conclude that the majority 

of the parents do not support the use of Chinyanja as a language of instruction in Lusaka district. 

Bachore (2014) also confirms that that most parents have negative attitude and perception towards 

using mother tongue as a medium of instruction.  

Additionally, parents were asked to give reasons for their language of instruction preference regard 

to parents who preferred their children to be taught using Chinyanja as a medium of Instruction, for 

example, a parent from a medium density area noted that Chinyanja is simple to understand for my 

children than English and that children can easily benefit more from the learning process in 

Chinyanja than when English is used to teach them because at home Chinyanja was used.  

These parents who favoured using Chinyanja as a language of instruction further indicated that they 

would like their children to be taught in Chinyanja because Chinyanja is easily  widely spoken in 

the community, hence, children can easily learn. 

From the above views of parents, it appears that although findings shows that only less than a 

quarter of the parents who participated in this study preferred to use Chinyanja as a language of 

instruction, they appreciate that children can easily understand what they are taught using a familiar 

language as it enables them to meaningfully participates in the learning process. Parents further 

appreciate that when children are taught in the language they understand, it becomes easy for the 

parents to assist their children in areas where they may need academic assistant using the language 

which is familiar to them. Kumwenda (2010) also found that pupils whom Chichewa was their first 

language did better in reading and class performance than pupils to whom Cichewa was not their 

first language in Chipata urban. This suggest that familiarity with the language of instruction 
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influences the learner’s academic achievement. Although only a small number of parents supported 

using Chinyanja as a language of instruction in Lusaka district. Awedoba (2001) found that at the 

initial interview encounter nearly all the parents interviewed preferred as Medium of Instruction the 

use of English rather than the local language, Kasem. Their reasons were that as a mother tongue 

and prevalent language of the community, children are sufficiently equipped in Kasem and its 

learning need not therefore be considered as a priority; parents further held the view that good 

command of Kasem did not necessarily enhance future prospects. 

Furthermore, more than half of the parents who participated in this study did not support the use of 

Chinyanja as a language of instruction in Lusaka district. Majority of the parents perceive using 

Chinyanja as a language of instruction for their children at school retrogressive and unbeneficial for 

their children’s future success. The above view suggest parents view Chinyanja as a language that is 

inferior to English and that it should not be used as a medium of instruction if their children are to 

be successful in life. Although Matafwali (2010) and Vygotsky (1978) suggest that children easily 

acquire basic literacy skills and organize their thoughts when a familiar language is used as a 

medium of instruction, parents in Lusaka district down plays the importance of using Chinyanja as 

a language of instruction as they do not appreciate the importance of learning using familiar 

language as a medium of instruction. 

In addition, other parents also feel that unlike Chinyanja, English should be used because it is the 

only chance for their children to learn how to speak English. For example, the other parent from 

high density area noted that it was important for children to have strong foundation in English 

because when they grow up they will be using English not local languages in their different work 

places and that for some of children who come from compounds when they go to school, it is the 

only chance to learn English early because they use Chinyanja when they are home. The above 

view shows that parents do not appreciate the importance of education in a familiar language. 

Parents associate success and intelligence to learning using English as a medium of instruction. 

Regarding such negative views to using Chinyanja as a language of instruction, Lawal (2005) cited 

in Olaolorun, Ikonta and Adeosun, (2013) documents that parents out of ignorance insulate the 

children from the mother tongue to induce facility in the use of English Language thus depriving 

children of a basic source of education and imaginative development.   
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Additionally, parents who were selected from medium density area also preferred English to 

Chinyanja as a medium of instruction despite research findings by Mwanza (2012) that the 

language of play in medium density area is Chinyanja. Parents prefer using English to Chinyanja as 

a medium of instruction because they believe that when a child advance grades and enter the 

tertiary level of education, they should already be used with communicating in English and being 

taught in English which will easy their interactions with other learners from different backgrounds. 

Parents further believe that speaking in English is a sign of being educated as opposed to speaking 

in Chinyanja. 

From the above findings, it appears parents hold the belief that learning in English creates 

confidence in their children and promote interactions of children with their peers from different 

ethnic background. It appears that parents view English as a language of power which is associated 

with success as opposed to using Chinyanja which is often viewed in low esteem. Nyarigoti and 

Ambiyo (2014) also found that parents who participated in their study expressed that, if students 

wish to succeed academically, they must speak and be proficient in English. This coincided with the 

notion that the quality of a person’s English is believed to be indicative of his/her intelligence and 

the number years spent in school. 

Parents from low density area did also not support the use of Chinyanja as a language of instruction 

suggesting that it is difficult for their children to understand it and that was not beneficial for their 

children to be taught using Chinyanja as a language of instruction. Parents pointed out that English 

should be used because Lusaka is a meeting place, so children uses English mostly for example one 

of the parent from a low density area said the following; “Lusaka is like a meeting place, so 

children like mine uses English mostly and a bit of Tonga, so it harder for them to understand 

Chinyanja than English which they are more familiar with”. The other parent from low density area 

further indicated that unlike using Chinyanja, when children start with English, it creates a strong 

background for the teachers and strengthen on the knowledge of the pupils in English. It also helps 

learners know more on how best to communicate in English in later grades of upper and secondary 

level. Additionally, nearly all the parents from low density areas preferred English to be used as a 

medium of learning when teaching their children.  

Generally, it appears that parents from low density areas expose their children to English more than 

they do expose them to Chinyanja. Parents seem to have a stronger belief in English than in local 
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languages because of the high social and economic status that parents attach to English thereby 

making them underscore the importance that comes along when a familiar language like Chinyanja 

is used as a language of instruction in lower primary schools. Awedoba( 2001) also confirms the 

above findings when he noted that parents preferred English rather than the local language, Kasem. 

Parents believed that as a mother tongue and prevalent language of the community, children were 

sufficiently equipped in Kasem and its learning need not therefore be considered as a priority; 

Parents further held the view that good command of Kasem did not necessarily enhance future 

prospects.  

With regard to 2 parents from medium and high density areas who said that they would want their 

children to be taught in the other languages apart from Chinyanja and English, they noted so 

because the languages they preferred to use as a medium of instruction is their mother tongue 

language. It is also important to note that out of the 30 parents who participated in the study, 19 

parents regarded teaching using Chinyanja as a medium of instruction as not beneficial in the early 

development of literacy for Children in lower primary schools in Lusaka district whilst the other 11 

did perceive Chinyanja as beneficial in the early development of initial literacy skills. The above 

statistics shows that more than half of the parents who participated in this study did not support 

using Chinyanja as a language of instruction in Lusaka district because it they believe that learning 

using Chinyanja as a language of instruction cannot help their children to acquire basic literacy 

skills. Iyamu and Ogiegbaen (2007) also found that parents did not subscribe to their children being 

taught in the mother tongue. 

With regard to parents who regarded Chinyanja as beneficial in the early stages of literacy 

development, they justified their answers by the following views; Chinyanja helps children in 

knowing spellings and knowing how to pronounce words.  

With regard to parents who regarded using Chinyanja as a medium of instruction not to be 

beneficial in the early stages of literacy development in Lusaka district, one of the parents from 

medium density area pointed out the following reasons; children know more English than they do 

Chinyanja, for example teachers always want children to write their names in English as opposed to 

local languages. Moreover, Chinyanja as a local language is not being used in European countries. 

Therefore, using Chinyanja as a local languages is limiting and isolating of a child from the global 
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community such that some parents  would rather have  their child  taught using Spanish or French 

than any Zambian language which is not even spoken. 

The other parents also noted that learning in Chinyanja is not beneficial because it affects the accent 

in English and that Chinyanja should only be taught at home. From the above findings, one may 

note that the parents are not in support of using Chinyanja as a language of instruction in Lusaka 

district. Nondo (1996) also found that parents preferred English to Shona/Ndebele as the language 

of instruction for their children in the infant grades.  

The above views indicate that regardless of the place where the parents were living or staying, they 

did not support their children to be taught using Chinyanja as a medium of instruction. From the 

above views of the parents it appears that more than half of the parents who participated in this 

study did not view using Chinyanja as a language of instruction beneficial in the early stages of 

literacy development because of the less value and low status they press on local language as 

opposed the rewards which parents presume to be associated with using English as a language of 

instruction.  It also appears that parents do not really understand the importance of using a familiar 

language as a medium of instruction as it has been observed that even those parents, whose first 

language is Chinyanja, preferred using English as a medium of instruction to be used in the learning 

process. It is also surprising to note that despite some parents acknowledging that using Chinyanja 

as a medium of instruction is beneficial in the early stages of literacy development; they did not 

want their children to be taught using Chinyanja as a medium of instruction. Although this study 

has shown that parents has a negative perception towards Chinyanja as a language of instruction in 

Lusaka district. Mubanga (2012) noted that using a language which is relatively not familiar to the 

learners makes the learning environment hostile and alien to the learners such that the learners do 

not fully participate in the learning process due to communication barriers which are created by 

using unfamiliar language as a language of instruction. 

This study also revealed among other things that that all the parents who participated in this study 

were not consulted by the responsible ministry before the implementation of Chinyanja as a 

medium of instruction in Lusaka district. 
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 5.4 Challenges that teachers and pupils face when implementing the use of Chinyanja as a 

medium of instruction in Lusaka district 

 This study found that the following were the challenges that teachers and pupils face when 

implementing the use of Chinyanja as a language of instruction in Lusaka district; translational and 

mispronunciations challenges; with regard to translation challenges, more than half of the sample of 

teachers who participated in this study reported to have been facing challenges in translating some 

English words into Chinyanja. This was common among teachers whose first language was not 

Chinyanja. Additionally, some words in English like ‘volume and matter’ were said to be difficult 

to translate into Chinyanja for teachers in the process of learning.   

Translational and mispronunciations have been said to affect the communication in the learning 

process such that teachers have opted to use both English and Chinyanja so that the intended 

meaning of the word is communicated to the pupils.  Ojanen (2007) also document that for teachers 

to give adequate instruction in Zambian native languages, they needed to have profound knowledge 

of the language, its linguistics, pronunciation and standardised spelling. She pointed out that it was 

difficult for teachers to have knowledge of the language, its linguistics, pronunciation and 

standardized spelling because they were schooled in the English era; hence, the system that was 

followed in Zambia of using the children’s familiar language was facing the mother tongue problem 

in a country of dozens of languages. 

Furthermore, most of the teaching and learning materials were observed to be written in English for 

example the female teacher from Red primary School indicated the following; ‘integrated science 

and social studies books are still in English at this school and some numbers in mathematics like 

100 cannot easily be understood by the pupils if they are said in Chinyanja.’ It was thus observed 

that the above challenge is affecting all the visited schools because almost all the teachers pointed 

out to have challenges regarding translating some words like matter and volume into Chinyanja for 

pupils to understand the meaning of such words. The above views suggest that most of the teachers 

whose first language is not Chinyanja reported to be facing problems to teach using Chinyanja. 

Simfukwe (2010) despite him not establishing perception of teachers, pupils and parents towards 

Chinyanja as a language of instruction, he pointed out that teachers were not adequately trained in 

teaching local languages in collages. Therefore, it was noted that teachers faced challenges in 

understanding and pronouncing some words in Chinyanja. During non-participant observation; it 

was observed that teachers whose first language was Chinyanja did not seem to have problems in 
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pronouncing words in Chinyanja in the process of learning compared to the teachers without a 

Chinyanja background. Teachers who did not have a Chinyanja background said that they could not 

pronounce some words in Chinyanja correctly 

In addition, this study revealed that lack of pedagogical knowledge by teachers to teach in 

Chinyanja was one of the many challenges that characterized the use of Chinyanja as a language of 

instruction in Lusaka district. The teachers who participated in this study pointed out that they 

lacked the skills that would enable them to deliver effectively using Chinyanja as a language of 

instruction. The teachers further said that the knowledge that they got from the colleges where they 

received their tertiary education was not in enough to enable them teach using Chinyanja as a 

language of instruction because English was used as a medium of instruction when they were being 

trained in their respective colleges.  

It has to be mentioned that the total of 30 teachers from the lower Primary school in Lusaka district 

who participated in this study were asked to indicated if they were trained to teach using local 

languages or not. The data collected showed that out of 30 teachers who participated in this study, 

20 teachers indicated that they were not trained whilst 10 of them pointed out that they were 

trained. Therefore, lack of teacher training is one of the challenges that characterized the 

implementation of Chinyanja as a medium of instruction. Simfukwe (2010) further confirms that 

that indigenous languages were not being taught effectively under the team teaching arrangement in 

the colleges and that teachers were not adequately trained in local languages.  

 Lack of proficiency in Chinyanja by teachers and pupils were also found to be among the 

challenges that characterized the implementation of Chinyanja as a medium of instruction in Lusaka 

district. For example, one female teacher from Black primary school indicated the following; ‘I 

don’t know how to speak Chinyanja very well as it is not my first language and other children also 

find it difficult because it is not their first language’.’  

In addition, pupils said that they were finding challenges to understanding lessons in Chinyanja 

because it was too complex for them to understand. Some pupils also indicated that Chinyanja was 

not their first language, hence, they found it difficult to understand it in the learning process. For 

example one female pupil from White primary school said the following; ‘I find it difficult to 

understand mathematics and science in Chinyanja because I don’t know how to speak Chinyanja. I 
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would not want to learn in Chinyanja because I’m only very good in English.’ Mwanza (2012) also 

confirms that in some areas of Lusaka district for instance in low density areas, English has been 

revealed to be the language of play. Therefore, one may easily conclude that lack of exposure by 

both teachers and pupils to the language of instruction partly contributes to observed lack of 

proficiency in Chinyanya as a language of instruction. Matafwali (2010) also found that among 

other challenges that accounted for reading problems, lack of familiarity with the language of 

instruction was a casual factor of reading problems among the Zambian children.   

Discrepancy between Chinyanja used as language of instruction and the Chinyanja spoken by both 

teachers and pupils in Lusaka district was also observed to be among other challenges that were 

being faced during the implementation of Chinyanja as a language of instruction in Lusaka district.  

 The above views suggest that the differences that exist between the Chinyanja in books used in the 

learning process and the Chinyanja spoken outside class are causing communication problems in 

the implementation of Chinyanja as a medium of instruction in Lusaka district. Mwanza (2012) also 

noted that the Chinyanja that was used in class as a medium of instruction was different from the 

Chinyanja which is spoken in class. The teachers further indicated that some terminologies used in 

Chinyanja were new to the learners. This calls for intensive planning and researching especially that 

the teaching and learning materials for Chinyanja were scarce. 

 Over enrollment and language diversity were also found to be among the challenges that 

characterized the implementation of Chinyanja as a language of instruction in Lusaka district. It 

was observed that the classes were overcrowded due to limited school infrastructure that could not 

meet the ever growing demand for education.  

Teachers indicated that due to over enrollment, there were a lot of pupils in one class who were 

from different ethnic background, this was said to make the learning process slow because a teacher 

is left with no option apart from code switching in the process of teaching so that even those pupils 

who come from the background where they were not exposed to Chinyanja could also benefit in the 

process of learning. Pupils who had pre-school experience were also observed to be more inclined 

to using English than Chinyanja during the classroom interactions. Gacheche (2010) contend that 

problem posed by the linguistic heterogeneity that mother-tongue medium policy could only be 

applied successfully in most rural areas that are linguistically homogeneous. The complex and 

cosmopolitan nature of urban areas is likely militating against this policy. 
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 In addition, inadequate teaching and learning materials were also challenges that teachers and 

pupils face in Lusaka district. The teachers pointed out that it was also difficult for the pupils to 

understand fully what they are taught because there were no books for pupils to be given in the 

process of learning for them to look at what the teacher was teaching them, for example one female 

teacher from Black primary school indicated the following, “the teaching and learning materials 

are inadequate, for example no book is written in Chinyanja at this school for pupils in Creative 

and technological”. Teachers further indicated that teaching materials came late in schools, even 

when the teaching materials were brought, they were not enough to carter for each pupil to have a 

book when teaching, for example one respondent indicated that the school only received four 

books, as a result, it was difficult to help all the pupils in the process of learning. The above views 

further suggest that lack of teaching learning materials characterized the implementation of 

Chinyanja as a medium of instruction at lower primary in Lusaka district. Gacheche (ibid) also 

found that that lack of instructional materials also hinders teacher’s transmission of content in local 

languages to learners. Teachers did not have the necessary instructional materials to offer 

meaningful education to pupils in the local language used as a medium of instruction. This may 

affect the learning outcome.  

Furthermore, the above views  teachers and pupils reveals that the few teaching and learning 

materials  which are  in schools, some of them are still written in English, for example, those for 

Creative and technological studies. Teachers and pupils further noted that despite them using 

Chinyanja as a language of instruction, the pupils are subjected to tests which are prepared in 

English this has been noted to be creating challenges for teachers to properly assess the pupils’ 

masterly of content of what they are taught. 

The other challenge that was being faced in the implementation of Chinyanja as a medium of 

instruction in Lusaka district is lack of parental support for the use of Chinyanja as a language of 

instruction from grade one to grade four. Teachers revealed that some parents who have financial 

capability to meet the cost of schooling in private schools, were also reported to be withdrawing 

their children from two of the   government schools which participated in this study because of they 

did not want their children to be taught using Chinyanja as a language of instruction. Rolstad, 

(2001) also found that Nahuatl speakers are ashamed to speak this language outside their homes 

because they believe they need to speak the language of power that is, Spanish, that would afford 
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their children the opportunities for success in the future. Although Rolstad (ibid) indicated that 

Nahuatl speakers were ashamed to speak their language, this study has gone further to reveal that 

some parents in Lusaka district did not want their children to be taught using Chinyanja as a 

language of instruction to the extent of withdrawing their children from government schools were 

Chinyanja is being used as a language of instruction to private School where English is being used. 

5.5 Measures to overcome challenges faced by teachers and pupils in the implementation of 

Chinyanja as a medium of instruction in Lusaka district 

 

With regard to the measures or factors that can be used to overcome challenges faced  by teachers 

and pupils when implementing the use of Chinyanja as a medium of instruction, the respondents 

indicated the following; Various or respective schools should come up with programs like 

workshops to orient teachers on effective teaching of Chinyanja and the government through the 

ministry of education and curriculum development Centre  should provide adequate teaching and 

learning resources for the new medium of instruction and the syllabus; teachers training should last 

for more than three days as opposed to compacting all what may be learnt in six months into three 

days workshop because this does not help teachers to understand what they are supposed to 

understand; teachers when they go to  collages they  should be taught  how to teach local languages 

using local languages and writing dictionaries that translate English words in Chinyanja. 

instructions should be given in Chinyanja in everyday life for example road signs, pupils notices 

and letters to the parents because this would encourage the use of local languages not only in 

schools but also in the communities; Cross-coding so that the difficult words in Chinyanja can be 

explained in English and so that the learners who does not understand Chinyanja are helped also to 

benefit from the learning process. Young (2009) cited in Gacheche (2010) noted that good practices 

in multilingual schools in Southeast Asia, in the Philippines, Vietnam, Thailand and Brunei, local 

community members made excellent teachers if trained before they taught, had regular in-service 

training and were involved in the production of instructional materials. The communities in these 

countries worked with linguists and ethnographers to develop first language materials with age-

appropriate language and reflecting cultural situations familiar to learners. The parents in 

collaboration with the schools wrote the text and drew the illustrations during materials production 

workshops, and the texts were reproduced for schools using simple, cheap methods. Involving the 

community helped standardize the language used to express curriculum content. Young (2009) 
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further points out that the ideal situation for a mother tongue-first education system is to identify 

teachers who are fluent in the language, familiar with the local culture and respected by others in 

the community in communities with an insufficient number of trained teachers, the use of 

community assistants speakers of the local language who can receive some training to help trained 

teachers communicate curriculum content can help bridge gaps between the teacher and learners. 

Cooper (1989) cited in Gacheche (2010) also noted that for the success of mother tongue education, 

there must be Linguistic and materials development. A serious investment of time and resources, 

along with a commitment to collaboration between linguists, educators and community members is 

required to prepare materials for bilingual programs, particularly if the familiar language is to be 

used over a period of many years. Klaus (2003) noted that producing materials locally can help in 

addressing materials challenges faced during implementation mother tongue in education because  

locally-produced materials are inexpensive and can be done in many languages, as demonstrated by 

efforts in Papua New Guinea.   

The following were also noted to be  the measures that that can be taken to overcome the challenges 

that teachers and pupils face when implementing the use of Chinyanja as a medium of instruction in 

lower Primary school in Lusaka district; buying books for the pupils so that they can easily look at 

the pictures of what the teacher is talking about in the process of teaching; making use of Chinyanja 

in everyday communication purposes and creating ongoing lessons in schools for teachers on how 

Chinyanja can be taught in schools; distributing more teaching and learning materials like books in 

Chinyanja in schools and reduce the enrollment from 75-90 to 45-50 pupils in class; re-translating 

Chinyanja books into Chinyanja that is spoken in Lusaka from Chinyanja that is spoken in rural 

areas for example changing words like ‘mphika’ in Chichewa to ‘poto’ ,  meaning a pot in English, 

‘madzi’ to ‘manzi’ in which is commonly used in Lusaka in every day communication. Kosonen 

(2004) noted that in Papua New Guinea the communities themselves decide which languages will 

be used in their schools and this plays a role in lessening conflicts and promoting mother tongue 

education policy. It  appears that educational language policy needs to be flexible enough to allow 

for decentralized decision-making so as to easy implementation of mother tongue education  policy 

and overcome some problems that come as a result of language diversities. Farfán (1999) in studies 

done in Mexico revealed  that producing visually appealing, high-quality materials in the first 

language and first language  plus other languages is motivational and raises the status of the first 

language, therefore, donors can be convinced to fund publication of poetry, riddles, big books, little 
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books, and other literature for new readers. Therefore, the community should be actively involved 

in the implantation of Chinyanja as a medium of instruction in Lusaka district.  

Additionally, the measures that can be taken to overcome the challenges that teachers and pupils 

faced when implementing Chinyanja as a medium of instruction also include; creating more 

learning spaces for pupils so that the overcrowding in classes can be reduced and teachers to be 

using both English and Chinyanja in the process of teaching; tests in subjects like Creative and 

Technological Studies and text books should be prepared in local language upto grade five; 

continuation of producing books in Chinyanja; giving lower grades to teachers who knows 

Chinyanja well; employing specific teachers for Chinyanja  who are fluent in it; the government 

especially the ministry of education should consider printing and delivering teaching materials is 

schools; teaching sorely in Chinyanja should be compulsory to teachers, however, this  should only 

apply to those that are able to teach in Chinyanja and whose first language is Chinyanja and 

teaching using English because this the language which the teachers are more exposed to. Gacheche 

(2010) also confirms the above findings that teachers who are speakers of the indigenous language 

can be trained in first language instruction and they can then train other teachers in their district or 

in the community which enables continuous in-service training and builds up networks among 

multilingual teachers and the community. Training workshops for community assistants and first 

language teachers also provide an opportunity to enrich indigenous education as community 

members share their knowledge about the local language and culture, which can provide tutorial 

strategies. 

 

Additionally, one of the teacher also believe that since Chinyanja is not known by every child in 

class, English should be used as a medium of instruction  to prevent the few pupils who might not 

be proficient in Chinyanja from performing poorly academically. Despite this view from the 

teacher, Thomas and Collier (2002) cited in Matafwali (2010) found that Students reached the 

highest levels of both bilingualism and school achievement when the children‘s mother tongue was 

the main medium of education for the most extended period of time. It was found that length of 

education in the mother tongue was the strongest predictor of both the children‘s competence and 

gains in English, and school achievement. Thomas and Collier (2002) noted children who receive 

the strongest opportunity to develop their Primary language acquire growth in their reading 

achievement greater. The above study suggests that the children who are not proficient in Chinyanja 
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would easily acquire basic literacy skills because the period which Chinyanja would be used as a 

medium of instruction has been noted to be fours which would allow Children form different ethnic 

backgrounds to easily growth competencies that would easily enable the acquire basic literacy skills 

(Curriculum Development Center 2013; Matafwali 2010). 

5.6 Summary 

The above chapter has discussed the findings of the study. In this chapter it has been noted that 

teachers support the use of Chinyanja as a language of instruction in Lusaka district because it 

promotes teacher pupil interaction in the leaning process. With regard to the pupils and parents, it 

has been noted that they do not perceive Chinyanja that is beneficial in the learning process and in 

acquiring future employment opportunities. It has further been noted that there is lack of 

pedagogical knowledge among the teachers to teach using Chinyanja, lack of teaching and learning 

material and lack of parental support for the use of Chinyanja as a medium of learning from grade 

one to grade four in Lusaka district. Hence, continuous professional development for teachers on 

how to teach using Chinyanja, teacher training and parental sensitization on the importance of using 

Chinyanja as a medium of instruction for the first four years of primary education were found to be 

among the measures that can be used to address the challenges that teachers and pupils were facing 

when implementing the use of Chinyanja as a medium of instruction in lower primary schools in 

Lusaka district. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDATION 

6.0 Overview 

This chapter summarizes the findings of the study. This study sought to establish the perception of 

teachers, pupils and parents towards using Chinyanja as a medium of instruction in lower primary 

school in Lusaka district. The study further aimed at identifying the challenges that teachers and 

pupils were facing in implementation of Chinyanja as a medium of instruction in Lusaka district. 

The study further sought to determine the measures that could be taken to overcome the challenges 

that teachers and pupils were facing in implementation of Chinyanja as a medium of instruction in 

Lusaka district 

6.1 Conclusion  

It is worth noting that the perception of teachers towards using Chinyanja as a medium of 

instruction in lower primary school in Lusaka district was observed to be positive. The study 

established that Chinyanja was perceived as beneficial to the pupils in the early stages of literacy 

development and that pupils participate more in the process of learning when Chinyanja is used as a 

medium of instruction than when English is used. It was further established that most of the learners 

in government schools use Chinyanja respond well and express themselves freely without feeling 

shy in the process of learning when Chinyanja is used as a medium of instruction. Teachers, further, 

noted that pupils understand and learn to read and write fast in grade one and they can take down 

dictation if Chinyanja their language of play is used to teach. This study also established that pupils 

have a negative perception towards using Chinyanja as a medium of instruction in lower primary 

school in Lusaka district. Data collected using focused group discussion showed that pupils 

preferred using English to Chinyanja as a medium of instruction. The data collected through 

interviews from grade one and two also showed that pupils preferred using English as a medium of 

instruction to Chinyanja. The pupils did not prefer to use Chinyanja as a medium of instruction 

because they viewed it to be less beneficial compared to English. Other pupils noted that Chinyanja 

was difficult to speak and they did not understand it because in homes and some private schools 

where these pupils were coming from, speaking Chinyanja was not encouraged by their caregivers. 
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Some children also preferred using English to Chinyanja because they perceive communicating in 

English as a sign of being an intelligent pupil and a good boy \girl in the eyes of their caregivers.  

With regard to parents, the study revealed that they hold the belief that learning using English as a 

medium of instruction would increase the future prospects of their children being successful. 

Parents noted that when children grow up and progress to higher education, English would be used 

as a medium of learning so it is better for their children to be taught using English so that they can 

have a strong foundation in it which they viewed as a language which improves a pupils prospects 

of getting a job in the future. Parents further believe that learning in English creates confidence in 

their children and promote interactions of children with their peers from different ethnic 

background. It appears that parents view English as a language of power which is associated with 

success as opposed to using Chinyanja which is often viewed in low esteem. Parents pointed out 

that when children start learning using English as a language of instruction, it creates a strong 

background for the teachers and strengthen on the knowledge of the pupils in English such that they 

know more on how best to communicate in English in later grades of upper and secondary level.  

Generally, the parents seem to have a stronger belief in English than in Chinyanja because of the 

high social and economic status that they attach to English thereby making them underscore the 

importance that comes along when a familiar language like Chinyanja is used as a language of 

instruction in lower primary schools in Lusaka district. Parents also regarded teaching using 

Chinyanja as a language of instruction as not beneficial in the early development of literacy for 

children in lower primary schools in Lusaka district. Parents were also negative about using 

Chinyanja as a language of instruction noting that they were not consulted when implementing the 

use of Chinyanja as a medium of instruction in Lusaka district.  

The study also identified the challenges that teachers and pupils were facing in implementation of 

Chinyanja as a medium of instruction in lower primary school in Lusaka district.  The identified 

challenges included; classes are overcrowded, teachers finding challenges to explain to pupils in 

Chinyanja some words like volume and matter’ in Integrated Science. The teachers noted that some 

books like those for creative and technological studies are still written in English. It was also found 

that teachers were not trained to teach in local languages, for example out of the 30 teachers who 

participated in this study only 10 indicated that they were trained , the other remaining 20 said that 

they were not trained. The 10 teachers who were found to be trained, also indicated that they were 
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not adequately trained in various institutions where thy received their tertiary education because the 

training which they received about teaching local language was conducted using English and the 

materials they used were also written in English. Therefore, it is difficult for teachers who are also 

not familiar in Chinyanja to translate these books which are still written in English when using 

Chinyanja in the process of learning. It was further revealed that although effort is being made to 

use Chinyanja as a medium of instruction, most of the tests or exercises that pupils are given are 

prepared in in English because most of the books are still written in English. It is also difficult for 

the pupils to understand fully what they are taught because there are no books for pupils to be given 

out in the process of learning for them to look at what the teacher is teaching them. The other 

respondents also noted the following challenges, most of the learners were coming from private 

schools so even the learners had problems with Chinyanja, there are too many pupils in classes; not 

all pupils  are well acquainted with the language of instruction, and some words and formulas are 

not easy to translate in Chinyanja . 

The study further  determined the following measures that could be taken to overcome the 

challenges that teachers and pupils were facing in implementation of Chinyanja as a medium of 

instruction in Lusaka district: Various or respective schools  should come up with programs like 

workshops to orient teachers on effective teaching of Chinyanja and the government through the 

ministry of education and curriculum development Centre  should provide adequate  teaching and 

learning resources for the new medium of instruction and the syllabus ; teachers  workshops should 

last for more than three days as opposed to compacting all what may be learnt in six months into 

three days because this does not help teachers to understand what they are supposed to understand; 

teachers  when  they go to collages they  should be taught  how to teach local languages using local 

languages  and writing dictionaries that translate English words in Chinyanja; instructions should be 

given in Chinyanja  in everyday life for example road signs, pupils notices and letters to the parents 

because this would encourage the use of local languages not only in schools  but also in the 

communities; cross-coding so that the difficult words in Chinyanja can be explained in English and 

so that the learners who does not understand Chinyanja are helped also to benefit from the learning 

process; buying books for the pupils so that they can easily look at the pictures of what the teacher 

is talking about in the process of teaching; making use of Chinyanja in everyday communication 

purposes and creating ongoing lessons in schools for teachers on how Chinyanja can be taught in 

schools; distributing more teaching and learning materials like books in Chinyanja in schools and 
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reduce the enrollment from 75-90 to 45-50 pupils in class; re-translating Chinyanja books into 

Chinyanja that is spoken in Lusaka from Chinyanja that is spoken in rural areas for example 

changing words like ‘mphika’  in Chichewa to ‘poto’,  meaning a pot in English, ‘madzi’ to ‘manzi’ 

which is commonly used in Lusaka in every day communication; the community should be actively 

involved in the implantation of Chinyanja as a medium of instruction in Lusaka district; tests  in 

subjects like Creative and Technological Studies and text books should be prepared in local 

language upto grade five; continuation of producing books in Chinyanja; giving lower grades to 

teachers who knows Chinyanja well; employing specific teachers for Chinyanja who are fluent in it; 

the government especially the ministry of education should consider printing and delivering 

teaching materials is schools  

6.2 Recommendations 

 The government of Zambia through the Ministry of Education, Science, Vocational Training 

and Early Education should ensure Continuous Professional Development (CPD) for  

teachers in schools on the use of familiar language 

 The  Ministry  of Education should ensure identifying teachers who are competent speakers 

of Chinyanja at the time of deployment  

  The Ministry of Education, Science, Vocational Training and Early Education should 

ensure that the training of teachers in collages in teaching local languages is done using 

local languages as a medium of instruction.  

 The Ministry of Education, Science, Vocational Training and Early Education should 

intensify sensitization and orientation of parents towards the benefits of using the familiar 

language as a medium of instruction in the learning process in order to change their negative 

perception.  

 The Ministry of Education, Science, Vocational Training and Early Education should 

consider involving the parents in implementation of familiar language as a language of 

instruction, for example, making sure that there is an active involvement of the community 

in choosing the language which  is familiar to them  

 The Ministry of Education, Science, Vocational Training and Early Education should 

consider investing in the production of more teaching and learning materials in Chinyanja 

that would easy the use of familiar language as a medium of instruction. 
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 The Ministry of Education, Science, Vocational Training and Early Education should ensure 

that during the production of teaching and learning materials, the Chinyanja which is used in 

Lusaka district should be the one that should be in books and used in the learning process in 

Lusaka district. 

6.3 Implication for future research 

For future research the following are being recommended; 

 There also need to find out if there is a significant difference in acquisition of basic literacy 

skills between pupils who perceive a language of instruction positively and those who 

perceive it negatively 

 There is need to determine  how flexibility of the language of  instruction would affect t its  

implementation  

 There is need to establish if there is a significant difference in perception   between teachers 

and pupils in urban areas and teachers and pupils in rural areas. 

6.4 Summary 

The chapter has concluded on the findings of the study. It has been established that teachers in 

Lusaka district perceive using Chinyanja as a medium of instruction beneficial because it promotes 

interactions between the teachers and the pupils in the learning process. This is in line with 

Vygotsky’s social cultural theory of cognitive development which states that more knowledgeable 

others which are teachers and parents in this study can help learners easily benefit from a learning 

process when a language which is familiar to them is used as a medium of learning (Vygotsky, 

1978, Woolfolk 1995, Matafwali, 2010). Although Vygotsky’s theory highlights the importance of 

using familiar language in the process of learning, the findings of this study shows that pupils and 

parents do not support this view. Parents and pupils in Lusaka district do not support the use of 

Chinyanja as a language of instruction at lower primary school because they do not view it as a 

language which can increase the future prospects of being successful in different life endeavours. 
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APPENDICES 

Appendix 1 

Interview Guide for Pupils 

Introduction 

Your School has been selected to help in finding out the teacher-pupil perception towards the use of  

Chinyanja as a medium of instruction at lower primary schools in Lusaka district. 

Instructions 

o Please put a tick in the brackets [  ] provided against your answer 

o Put your answers in the spaces provided 

SECTION A:  BIO DATA 

1. Gender of Respondent Male ( ) female ( ) 

 

2. Age Range 

( ) 6 – 9yrs 

( ) 1O – 15 yrs. 

3. Current grade?............................................................................ 

 

SECTION B: Perceptions of pupils about the use of Chinyanja as a medium of instruction in 

Lusaka district. 

.4. What language do you use when you are home with your relatives or your parents? 

(i) Chinyanja [     ] 

(ii) English [     ] 

 (iii)  Other, please specify [   ]……………………………… 

5. What language do you use when playing with   your friends? 

(i)  Chinyanja [     ] 

(ii)  English [     ] 

 (iii)  Other, please specify [   ]………………………………  

6. What language would you want your teachers to be using when teaching you in class?  

(i)  Chinyanja [     ] 
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(ii)  English [     ] 

 (iii)  Other, please specify [   ]……………………………… 

7 what language would you want to be using when learning when learning the following? (for this 

question you select your answer  from the choices provided  in the table below) 

Subjects  List of languages    

(7a)Mathematics          English [    ] Chinyanja[   ]      Other (please specify)     

…………………….. 

(7b) Integrated 

Science    

English [    ] Chinyanja[   ]      Other (please specify)   

…………………….. 

(7c)Social Studies   English [    ] Chinyanja[   ]      Other (please specify)   

…………………….. 

(7d)Creative and 

Technology Studies    

English [    ] Chinyanja[   ]      Other (please specify)   

…………………….. 

 

  

8. Why have you chosen the above language in question (7a)  to  be using when learning  

mathematics? 

.........................................................…………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………  

................................................................................................................................................................ 

9.why have you chosen the above language in question (7b) to be using when learning Integrated 

Science?  

.........................................................…………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………….…   

10 .why have you chosen the above language in question (7c) to  be using when learning  Social 

Studies?   
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................................................................................................................................................................

......................................................................................………………………………………………

………………………………………………………………………………………………………… 

 11. Why have you chosen the above language in question (7d) to be using when learning Creative 

and Technology Studies? 

..........................................................…………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

….........................................................………………………………………………………………

………………………………  

10(a) which language do you use when talking to a teacher outside class? 

 (i) Chinyanja [     ] 

(ii)  English [     ] 

 (iii)  Other, please specify [   ]……………………………… 

 (b) .Give reasons for your answer in question10 (a)? 

.........................................................…………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

….........................................................……………………………………………………………… 

11(a). Do you support using Chinyanja when learning? 

Yes [            ]                        No [             ]  

(b) Give reasons for your answer you have given above? 

……………………………………………………………………………………………………… 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 
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SECTION C: Challenges that pupils face in the   classrooms when implementing the use of 

Chinyanja as a medium of instruction in Lusaka district 

12(a) Do you face any problems when Chinyanja is used in class to teach? 

Yes [      ]               No [     ] 

(b) If the answer to question12 (a) above is yes, what problems do you face when Chinyanja is used 

in class to teach? 

…………………………………………………………………………………………………………

………………………………………………………………………………………………..………

…………………………………………………………………………………………………………

13. Do you have the books in social studies, integrated science, mathematics and Creative and 

Technology Studies written in Chinyanja?  

Yes [            ]                        No [           ]  

SECTION D: Measures that can be used to overcome challenges faced by pupils in the 

implementation of Chinyanja as a medium of instruction in Lusaka district. 

15. What factors or measures can be used to overcome the problems which you face when using 

Chinyanja as a medium of instruction? 

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

 

 

 

 

 

 

 

THE END 

Thank you for participating in this study 
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Appendix 2 

Interview guide for teachers 

 

Introduction 

Your School has been selected to help in finding out the teacher-pupil perception towards the use of 

Chinyanja as a medium of instruction at lower primary schools in Lusaka district. 

Instructions 

o Please put a tick in the brackets [  ] provided against your answer 

o Put your answers in the spaces provided 

SECTION A: Bio Data 

1. Gender of Respondent .      Male ( ) female ( ) 

 

2. Age Range 

( ) 15 – 25 yrs 

( ) 26 – 35 yrs 

( ) 36 – 45 yrs 

( ) 45+ 

3. What is your current highest professional qualification? 

…………………………………………………………………………………………………… 

4. How long have you been in the teaching service? 

( ) Above 2 to 5 years 

( ) 1 – 2 years 

( ) Below one year 

 

5. Position held in school 

( ) Teacher ( ) Head teacher 

Other, specify…………………………………………………………………………………………. 
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SECTION B:  Perceptions of teachers about the use of Chinyanja as a medium of instruction 

in Lusaka district. 

 

6. Is Chinyanja your first language? 

Yes [       ]                        No [           ]  

7 (a).  Have you undergone any training to teach in the local languages? 

Yes [       ]                        No [           ]  

8(a).  What language would you prefer to use when teaching? 

(i)  Chinyanja [     ] 

(ii)  English [     ] 

 (iii)  Other, please specify [   ]……………………………… 

(b) Provide reasons for your answer in question 8(a)? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………..………………9

(a). Which of the following languages   is easy for you to use when teaching pupils for them to 

understand what they are taught? 

 (i)  Chinyanja [     ] 

(ii)  English [     ] 

 (iii)  Other, please specify [   ]……………………………… 

(b)Provide reasons for your answer in question 9(a)? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 
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SECTION C: Challenges that teachers face in classrooms when implementing the use of 

Chinyanja as a medium of instruction in Lusaka district 

10(a). Do you face any challenges when using Chinyanja to teach?  

Yes [       ]                        No [           ]  

(b) If your answer is YES   to question 10(a ) , please specify the challenges  you face when using  

Chinyanja  is used to teach ? 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

11.  How would you rate the availability of teaching and learning materials in Chinyanja?   

Adequate [     ]      Inadequate [     ] 

12(a). Do you face   any challenges with regard to availability   of teaching materials and learning 

in Chinyanja? 

Yes [       ]                        No [           ]  

(b)  If yes to question 12 (a) Please specify the challenges being faced with regard to availability of 

teaching and learning   materials 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

13. Do you have all the required books for Social studies, integrated science, mathematics and 

Creative and Technology Studies written in Chinyanja? 

Yes [       ]                        No [           ]  

14(a). Do you cross-code  between  Chinyanja  and  English  when teaching pupils  Social studies,  

integrated science, mathematics  and  Creative and Technology Studies?  

yes [       ]                        No [           ]  

(b)  If your answer is YES   to question 14(a), please explain why you cross-code? 
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…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

SECTION D: Measures that can be used to overcome challenges faced by teachers in the 

implementation of Chinyanja as a medium of instruction in Lusaka district. 

15. Suggest factors or measures that can be used to overcome the challenges which teachers and 

pupils face when using Chinyanja as a medium of instruction? 

...........................................................................................................…………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

Benefits of using a familiar language in the early stages of literacy development 

16. Do you view using Chinyanja to teach as beneficial   in the early stages of literacy 

development?                                                 

yes[       ]                        No [           ]  

17.  If your answer is yes to question 16, suggest the benefits  of using Chinyanja in the early stages 

of literacy development 

...........................................................................................................…………………………………

…………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

18. If your answer is No to question 16,   please give the reasons for your answer?      

...........................................................................................................…………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………  

 

 

THE END 

Thank you for participating in this study 
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Appendix 3 

Interview guide for parents 

Introduction 

Your area has been selected to help in finding out the teacher-pupil perception towards the use of 

Chinyanja as a medium of instruction Lusaka district. You have been purposively selected to help 

in finding out the teacher-pupil perception towards the use of Chinyanja as a medium of Instruction 

at lower primary schools in Lusaka district. 

SECTION A : Background Information 

(1)How long have you lived in this area? 

(2)What language do you often use at home with your children? 

(3 a)Do you have any of your dependant( daughter/son/any relations) Who is in school? 

(3 b) what is your highest educational qualification level 

 (a) Primary level [         ]          (b) Secondary level, (c) Tertiary level 

(4)Are you aware of the change of the policy on the medium of instruction from English to using a 

familiar language in grade one to grade four? 

SECTION B: Perception of parents towards Chinyanja as a medium of instruction in Lusaka district 

(5a) In Lusaka district, Chinyanja has replaced English as a Medium of Instruction. Which language   

would you prefer to be used to teach your children from grade one to grade four? 

(i)  Chinyanja [     ] 

(ii)  English [     ]  

 (iii)  Other, please specify [   ]……………………………… 

(5b)Give reasons for your answer in question (5a)? 

……………..…………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

……………………………………………………………………………………… 

SECTION C: Benefits of using a familiar language in the early stages of literacy development 

 

(6)  Were you consulted by the ministry of education officials when Chinyanja was being 

introduced as a medium of instruction in Lusaka district? 

yes[       ]                        No [           ]  
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(7a). Do you view using     Chinyanja to teach as beneficial   in the early stages of literacy 

development?                                                 

yes[       ]                        No [           ]  

. (7b).  If your answer is yes to  question (7a) please, suggest the benefits  of using Chinyanja in the 

early stages of literacy development 

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…..………………………………………………………… 

( 8). If your answer is No to question(7a),  please give the reasons for your answer?      

...........................................................................................................…………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

…………………………………………………………………………………………………………

………………………………………………………………………………………………………… 

 

THE END 

Thank you for your participation in this interview 
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Appendix 4 

Observation Check list for the schools / Lesson Observation 

 

 

 

 

 

 

 

 

 

 

 

NO. Questions YES NO 

1 Are there enough teaching material to teach pupils in Chinyanja?   

2 Are the teaching materials written in Chinyanja?   

3  Does teachers mix Chinyanja sometimes when teaching in class?   

4 Do  pupils  use Chinyanja when communicating with teachers in class   

5 Do pupils use Chinyanja when communicating with teachers outside 

class? 

  

6 Do teachers manage cover within the planned time there lesson plans?   

7 Do pupils actively participate in the process of learning when Chinyanja 

is used as a medium of instruction? 

  

8 Do pupils ask questions in Chinyanja when learning all other subject 

apart from English? 

  

10 Do pupils show interest to improve their vocabulary in Chinyanja by 

asking how some words are spelt and pronounced in Chinyanja? 

  



100 
 

Appendix 5 

Focused Group Discussion for grade three and four pupils  

 

Introduction 

Your School has been selected to help in finding out the teacher-pupil perception towards the use of 

Chinyanja as a medium of instruction in Lusaka district in lower primary Schools. 

 

Questions 

(1a)How do you feel about learning in Chinyanja? 

(1b)What do you think can be the benefits of learning in Chinyanja? 

(2)   What do you think can be the Challenges when Chinyanja is used to teach in Class? 

(3) What do you think can be done to address those Challenges which might be faced when 

Chinyanja is used to teach? 

THE END 

Thank you for your participation in this Focused Group Discussion  

 

 


