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ABSTRACT

The purpose of this study was 1o establish the effects of the 2013 revised senior secondary school
gcography curriculum on learning at Chikankata secondary school in Chikankata district ol Zambia.

Six teachers of geography who were dircetly involved i the implementation of the revised geography
curriculum took part in the study. The lleadteacher, the Deputy Headteacher and the Head of
Department for social scienees also took part by filling in the questionnaires. Additionally; twenty
nine pupils were part ol this study. I'or the above thirty cight respondents, the use of questionnaires
was preferred because they reduced biasness as the rescarcher's own opinions did not influence the
respondents to answer questions in a certain manner, Further, ten parents whosce children were taking
geography were interviewed in order to get their views on the 2013 revised scnior secondary school
geography curriculum,

The study was guided by the following rescarch questions:

1. Why was the Senior Secondary School Geography Curriculum revised in 20137

2. Were there teaching and learning resources for the 2013 revised senior secondary school
Geography Curriculum?
3. What were the challenges faced in the implementation of the 2013 revised Senior Sccondary

School Geography Curriculum?

4. To what extent did the 2013 revised Senior Secondary School Geography Curriculum improve
pupil lcarning?

The data that was collected was analysed using  a comparative analysis following statistical
guidelines used in deseriptive statisties. 'This method helped o deseribe. show and summarised data in
a meaninglul way.

In view of the rescarch questions outlined above. the rescarcher had the following findings discussed
chronologically in the way that the rescarch questions follow cach other.

The rescarcher established that the school lacked adequate teaching and learning matertals such as
texthooks and teacher reference books. As a consequence of that. it was difticult to fully realise the
objectives of the revised peography curriculum as the teaching and learning materials influenced the
accomplishment of an effecttve and cfficient implementation of a curriculum.

It was observed that the major reasons for the revision of the geography curriculum was to cnsure
that curriculum was relevant to both learncrs and socicty at large. This was done tn the bid to have a
curriculum that would produce learncrs who would be able to improve their own quality of life and be
ablc 1o actively participate in the unfolding of development of their country through upholding the
norms and values ol thewr socicty. Further, the curriculum was oo bulky and hence posed a tot of
challenges in implementing it.

The rescarch also revealed that there was inadequate funding from the Ministry of General Education
towards the implementation of the curriculum. Hence, the school also faced challenges in the
acquisition of teaching and learning resources such as textbooks for learners and reference matcerials
for teachers.

The study established that while all the tcachers of geography at the school were well qualified (all of
them had Degrees), they were not Tully prepared to implement the geography curriculum at the ime

when government imposed its implementation. Furthermore, teachers did not receive any in-service
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training Lo equip them for the implementation process. 'I'hus. eflective and efficient implementation of
the curriculum was hampered.

It was clear from the findings established that curriculum implementation involved a network of
varied activitics aimed at translating curriculum designs  into the curriculum for the benefits of
lcarners. In this rcgard, it was established that while the revised  geography curriculum had some
positive clements. it also had negatively aflected the learners at Chikankata sccondary school as it was
hastily implemented  as evidently scen by the lack of adequate tcaching and Icarning materials
resulting from poor funding.
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CHAPTER ONE

INTRODUCTION
Overview

This chapter is organized in nine sub-scetions comprising the following parts: background, statement
ol the problem, aim, objcctives, rescarch questions, theoretical framework. conceptual framework,

significance of the study, delimitations, operational definitions of terms and summary.

1.1 Background of the Study

Geography is one of the subjects presceribed by the Curriculum Development Centre (C1DC) on behalf
of the Zambian government to be taught in Zambian senior sccondary Schools. The subject draws

knowledge from both the physical sciences and the humanitics, henee, making it vast and dynamic.

The spectfications about what 1s supposced (o be taught to the senior secondary school learners
concerning the subject s prescribed in the document known as the senior secondary School
Geography Syllabus (SSSGS). The geography curriculum was designed in such a way that it brought
about the important role of the subject in the preparation and exceution ol projeets in refation to the
cconomic growth and the social welfare of the country.  Harvey and Holly (1981} contended  that the
subicct (Geography)is a pragmatic science, which was meant o be practical in addressing issucs that

affecl society.

The dynamic characteristic of the subject makes the geography curriculum to undergo several changes
i response 1o socictal needs. These are needs such as having a relevant  curriculum that would be

ablc to address the local and regional issues (Carmody, 2004).

Because of such needs. the Zambian Senior Sccondary School Geography Curriculum was reviewed
in 2000 (Ntalasha. 2004). "The review was also in accordance with the Ministry of Hducation Policy
document 2 “liducating Our Future™ which described the need of education at Scnior Sceondary
School fevel (Mol 1996). According to the policy document. the need for cducation at Senior
Sceondary school was to ¢nable learners to become respounsible persons, capable of making useful
contribution to socicty and adequately qualified for the adoption ol adult roles (Mol:, 1996). Thus the
Senior Sceondary school geography was further meant to enhance the integration and comprehensive
development of cach pupil’s potential. It is against this background that the senior sccondary school

geography curriculum has been undergoing some revision from time to time. Chikankata sccondary
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school was sclected for this study because it was the oldest and the only mission secondary school in
Chikankata district and as such. the school was perceived 1o be the best in terms of quality delivery

and [carner performance,

1.2 Statement of the Problem.

Since society 1s dynamic. the senior secondary school geography curriculum ought to undergo
periodic revisions so as to address the changing needs and aspirations of socicly. Despite the revisions
that had been made to the senior secondary school geography curriculum in 2013, 11 appears that very
little has been achieved in terms of realising the relevance of the subject o the learners and socicty at
large. [ this state ol alTairs remained unchecked. society would continue having a curriculum that was
less meaningful and beneficial to its members. Therelore, it was against this background that the study
sought to investigate the effects of the 2013 revised Scnior Secondary School Geography Curriculum

on pupil learning at Chikankata sccondary school.

1.3 Aim of the Study
The aim of this study was to establish the cffects of the 2013 revised senior Secondary School

Geography Curriculum on pupil learning at Chikankata secondary school in Chikankata district.

1.4 Objectives of the Study

The objectives that the study sought to achieve were:

. lo ecstablish why the Senior Sccondary School Geography Curriculum was revised in 2013,
. to find out the availability of the tcaching and learning resources of the 2013 revised Scenior

Sccondary School Geography Curriculum.

1. to establish the challenges faced in the implementation of the 2013 revised Senior Sccondary
School Geography Curriculum ‘

iv.  to determine the extent to which the 2013 revised Senior Sccondary School Geography

Curriculum had improved pupil lcarning.

1.5  Rescarch Questions

This study sought to have the following questions answered

i. . Why was the Sentor Sceondary School Geography Curriculum revised in 20137



ii.  Were there teaching and learning resources for the 2013 revised Senior Sccondary School
Geography Curriculum?

iii.  What were the challenges faced in the implementation of the 2013 revised Senior Secondary
School Geography Curriculum?

iv.  lo what extent did the 2013 revised Senior Secondary School Geography Curriculum improve

pupil learning?

1.6 Theoretical Framework

This study cmployed the CIPP (Context, Input, Process and Product) evaluation model. The CIPP
model was used to guide this study because 1t offers the process ol delincating, obtaining and
providing uscful information lor judging decisions and alternatives, (Stulllebeam and Shrinkfield,
1983). ‘The CIPP model in this rescarch considered all the four dimensions of cvaluation namely

Countext, Input, Process. and Product evaluation.

The Dimensions of CIPY Model

Context Evaluation

As observed by Stuftlebeam and Shrinkficld (1985). the context evaluation is the stage where
evaluation is meant 1o provide the rationale for determining decisions about the formulation of a given
programme. In this study, context cvaluation was used to understand the rationale for determining
certain decisions with regard to development of the Senior Secondary School Geography Curriculum
that would be meaningful 1o learners and (o society,

Stufflcbcam and Shrinkficld (1985) argued that context evaluation also asks questions like “what
needs (o be done and how?™ "Fo that cflect. the context evaluation principle was used to guide the
study in establishing the effects of the 2013 revised Senior Sccondary School Geography Curriculum

on pupil learning at Chikankata Sccondary School.

Input Evaluation

Input Evaluation guided the study in establishing the extent 1o which the Senior Secondary School
Geography Curriculum met the needs of the learners and the aspirations of Socicty. It further assisted
in establishing the existing gaps between the2000 and the 2013 revised Curricula so as to find ways of

bridging the two.



Process Evaluation

Process livaluation is the component ol the CIPP model. which works 1o coordinale and strengthen
the programme activitics (Stufllebeam and Shrinkficld. 1985). Thus. 1t focused on the implementation
aspcet ol the 2013 revised  Senior Sccondary  School  Geography  Curriculum,
The study uwsed the Process  Lvaluation to  determine how  the curmeulum  was  being
implemented. Thus it was used to obtain inlormation pertaining to the challenges of the 2013 revised

Senior Secondary School Geography Curriculum

Product Evaluation

Product livaluation was uscd to determine the cffects of the 2013 revised Scnior Sccondary School
Geography Curriculum on learning at Chikankata sccondary school and whether the curriculum was
worth continuing or modilying (Stufllebeam and Shrinklicld, 1985). Product Lvaluation looked at
how well the needs ol the learners and socicly were being addressed. The incorporation of Product
Evaluation guided the study in the analysis of skills, knowledge and attitudes gained by learners.
Rasically, then, the CIPP Model has been developed to answer four kinds of questions: what should

we do? How should we do itt? Are we doing it correctly”? And did it work

1.7 Conceptual Framework

Basically, a conceptual tramewaork is a diagram that visually represents and interprets the underlying
theory. principles and concepts of a rescarch - a visual presentation of variables that interrclate with

one another as perceived by the rescarcher (Watson. (2007).

Figure 1.1 Conceptual l'ramework

Context > Input > Process > Product N Impact-

Context evaluation provides intormation about the strengths and weaknesses of the peography
curriculum so as o assist in planning  improvement-oriented  objectives at cach level of the

implementation process at Chikankata secondary school. [nput evaluation provides information about



the strengths and weaknesses of alternative strategies which might be chosen and structured for the
achicvement of given objectives. Process evaluation provides mformation about the strengths and
weaknesses of a chosen strategy under conditions of actual implementation ol the geography
curriculum, so that cither the strategy or its implementation might be strengthened. Product evaluation
provides information {or determining whether objectives are being achieved and whether the change
procedure which has been employed to achieve them should be continued, modified. or terminated
Impact in this regard refers to the eftects that the geography curriculum has had on pupil learning at
Chikankata Sccondary School. These effeets may be positive or negative. (Stufflebeam & Shrinkf{icld

1985).

1.8 Significance of the Study

This  study attempted to c¢stablish the cffeets of the 2013 revised senior Sceondary School
Geography curriculum on pupil  lcarning  at Chikankata sccondary school 1t was hoped that once
completed, the rescarch may be useful to Teacher Educators, Education Administrators, Policy
Makers. Curricudum Developers and other Stakcholders  in improving  the curriculum so as o
enhance the quality ol lcarning Geography in Zambia. Additionally. the rescarch was undertaken in

order to contribute to the existing body of knowtedge on curriculum issues i Zambuia.

1.9 Delimitation

This research only looked at the effeets of the 2013 revised Senior Sccondary School Geography

Curriculum on pupil’s lcarning at Chikankata sccondary school. Thus, the rescarcher conlined his

rescarch to Chikankata sccondary school in Chikankata district of Zambia.

1.10 Operational Definition of Terms

Curriculum Revision in this study refers to changes or modilications in the content and organization

of what was taught, in schools within the constraints of social, cconomic and political contexts.

Geography Curriculum  The sum total of all the things the learner is expected to learn in

Geography



Summary

In this chapter, the rescarcher highlighted the issues that justified the relevancee of undertaking this
rescarch (o both geography learners and socicty. In doing so, the rescarcher gave the background
information about the scenior sccondary school geography curriculum and a problem statement.
Further. the rescarcher stated the objectives and the rescarch questions which guided the study. Both
the theoretical and the conceptual [ramework were described in this chapter in order to provide a road
map for the research. The rescarcher alse made sure that in this chapter, the boundary of his study was

defined. In the chapter that follows. a review ol literature has been done.



CHAPTER TWO

LITERATURE REVIEW

Overview

The quality of cducational experiences gained by the learners in the learning of the Senior Sccondary
School Geography matters a lot as it helps the learner to understand the nature of the environment in
which he or she lives with respect to changing societal needs It is therefore, important that the senior
secondary school Geography Curriculum for any given nation be revised afier same time so as to
appreciate or improve the cducational experiences of the learners amidst socictal dynamics, It is
argued by Fien et al. (1984) that the health and development of national Geography curriculum
depends on regular and effective evaluation and revision It follows that, through conducting effective
analysis and revision of the curriculum the relevance of the curriculum in terms of its effects on the

learners could be established.

In order to realize positive effects from a given curriculum, the views of the key players have to be
considered in the curriculum revision process, (Holmes and Mclean 1989). Among the key players are
the learners, parents and teachers especially at a local level. Gerber (2003), argucd that failure to

incorporate the views of the key players results into difficulties in implementing the curriculum.
This chapter was thercfore organised under the following subheadings.

i.  The Zambian Scnior Sccondary School revised Geography Curriculum
ii.  Contributions of the Senior Secondary School Geography Curriculum- Positive effects.
iili.  Challenges of the Senior Secondary School Geography Curriculum- Negative efiects.

iv.  Need for revision of the Senior Sccondary School Geography Curriculum

2.1 The Zambian Senior Secondary School Revised Geography Curriculum

MoE (1996), contended that the Zambian Senior Secondary Schoo!  Geography Curriculum is a
programme that illustratc content that prepare learners for living responsibly within the civil society.
In order to attain responsibility in civil socicty, the Zambian Sentor Secondary School Geography
Curriculum through its content provide learners with knowledge that enables them to appreciate the
values of the society in which they live. It is also worth mentioning that the Zambian Senior
Secondary School Geography Curriculum is a diversified and holistic programme that caters for

grades 10 up to 12 and GCE learners (MoE, 1996). The programme was diversified in that it



compriscs of scveral distinet topics. Among the topics included are those that dealt with physical
geography, clements of human geography, the peography of Zambia, and geography of the sub region

respectively.

The revised Senior Sceondary School Geography Curriculum could also be referred 1o as a
progranmume that promotes experiential lcarning, which is encouraged in a scientific world, (CDC.
2000 and Ntalasha 2004}, This experniential learning is promoted through accommodating the field
project component into the Curriculum. Thus the Senior Secondary School Geography Curriculum
meant to break the monotony and boredom that exist in theorctical and textbook based Geography.
Due to the arrangement of content and objectives, the curriculum promotes the designing ol the
teaching and lcarning activitics in such a manner that the stated or outlined objectives can be
achicved. The success of such type of curriculum according to Cornbleth (1990) is determined by the

extent to which the objectives have been achieved.

The idea of having intended outcomes as preseribed by CDC (2000), poses a challenge to the
curriculum, As argued by Cornbleth (1990), once there is emphasis on predetermined outcomes, there
is littlke role for the learners apart from complving with the teachers’ plans. The argument by
Cornbleth (1990) was supported by Frame (2003). who stipulated that the aim ol education was to
cacourage learners to think. As such all the outcomes could not be predetermined if educators were to

leave room for learners to think.

The revised Senior Sccondary School Geography Curriculum took an empirical approach to
curriculum implementation where knowledge according to Frame (2003), was compartimentalized into
separate spatial or temporal slots. The problem with this approach is that. compartmentahization of
knowledge into separate slots limits the learners from cross-exchange ol geographical knowledge and
worthwhile valucs between them and the life outside schiool. This 1s duce 1o the lact that this approach
to curriculum implementation promotes the transfer of factual disciplinary knowledpe to learners who

are supposed to fearn it lor assessment purposes.

The revised Senior Sceondary School  Geography Curriculum can lfurther be described as a statutory
document meant (o address the needs of Senior Sceondary School cducation as stipulated i the
national policy document “Educating Our luture™ ol 1996, (CDC 2000). The nceds included;
i. lostering creativily, imagination. resourcefulness and  innovativeness  in - learners.
ii. Promoting extensive knowledge. exact skills and accurate understanding of geographical
cducation.

iii.  Providing cducational experiences that will nurture skitls that enable pupils to take charge ol



their own learning (Mol:, 1996).

2.2 The Contributions of the Senior Sccondary School Geography Curriculum.

Generally, geography contributes to the good quality of hife to both the tearner and socicty. (Gerber,
2003). It follows that nations in both developed and developing countries make comprehensive
scography  syllabus as onc of the major solutions for improved quality of hile. This is in the casc
where a geography syllabus helps to prepare learners for a globally competitive and technologically
sophisticated cconomy. It is further asserted by Gerber. (2003), that a geography curriculum poses
some positive clfects on the learners in that it facilitates for the education that promotes

environmental awarceness, plobal understanding and sceptical thinking as well as citizenship.

Tilbury and Williams (1997), contended  that geographical cducation contributed  greatly  to
contemporary society. This is in the case where geography curriculum reinforces skills in learners
which arc of growing importance in evaluating world cconomy: Geography education thercfore, helps
senior secondary school learners to understand the systematic nature of the modern world, through

exploring different meanings and models of development.

[t is also worth noting that gcography cnables senior sccondary school learners to acquire a
framework ol knowledge about locations and places (Lambert & Balderstone 2000). The knowledge
acquired helps senior secondary school learners to sct local, national and international cvents that
support their development holistically. The holistic development of learners refers to the preparation
of learners for the opportunitics. responsibilities and experiences of adult tite. Thus a geography
syllabus helps learners to understand the influence of environmental conditions on human activitics
and the varied ways in which socictics with different technologics cconomic systems ol cultural

values have perceived, used and altered and created particular environments

A comprchensive geography education promotes the senior secondary school leamners™ understanding
ol global interdependency, (Pike and Sclby 2003). Thus geographical education contributes to the
long tradition of examining the manner in which different influences play their part in giving a place
its character. As subscribed by Des (1990) geography facilitates the promotion of understanding,
tolcrance and {ricndship amongst all nations. racial and religious groups and fosters the activities of
the United Nations in the maintenance of peace. Furthermore, a geography curriculum contributes to
the learners™ knowledge ol being aware of the way decisions are made and the factors that influence

those decistons.



In as much as the senior secondary school geography seeks to promote the development of the learner
holistically it has to satisly two apparently contrary requirements. Thus on one hand the curriculum
needs to reflect on the broad educational aims which apply to all learners of whatever ability at
whatever school, while on the other hand. it needs to accommodate differences in the ability and other
characteristics of learners of the same age. However, the sentor secondary school peography faces a
great challenge i accommodating differences in the ability and characteristics of tearners of the samge

age due to the examination needs, which do not consider the ditterences in abilitics.

2.3 Challenges of the Senior Secondary School Geography Curriculum.

The curriculum problem for the geography cducation system can be scen 1o exist at several levels and
in numcrous dimensions (Graves. 1979). The problems to curriculum have cmanated (rom. the
pressures of the social and cconomic sectors of nations. Thus, the problems in curriculum are
attributed to the question of how the curriculum is planned for senior sceondary schools. This is in
terms ol the structure and content, whether there is supposed 1o be separate content 1o suit learners of

different abilitics.

Lambert and Balderstone (2000) viewed the problem to the geography syllabus as arising from the
content of the subject. This implics the problem of how to decide on what kind of geography
curriculum is to be taught in schools. Furthermore, there is a problem of structuring the course in such
a way that 1t cnsures some progression on understanding so that geography can eftectively help to
streteh some young minds without putting others ofT. The problem again is how to devise the lcarning
experiences that the tcacher can use to cnable learners 1o acquire certain skills and ideas into the

overall geography course.

The (lexibility of the curriculum in the light ol providing feedback is yet another obscrvable problem.
This is in the case where feedback through tests, feedback from student evaluation, feedback from

colleague and parents 1s inadequately addressed.

The geography curriculum s faced with a problem of incorporating valucs of cducation to the
curricular, (Namalc 1986). These are the values that were true to the lives and cultures of people. ‘The
problem regarding values is that issucs are presented generally such that they are misleading in some
certain tocalitics for instance. in the casce of floods, the curriculum pointed at the hazardous nature of
floads, however in certain parts of the country like the Western Provinee, {loods were not a hazard but

arcsource, As such generalizing the issue of loods posces an effect on some learners
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In addition, geography learning required that environmental issucs and sustainable cducation be
addressed fully (Lambert and Balderstone, 2004). As such the geography curriculum is meant to
cmbrace cnvironmental geography in addition to human and physical geography. It is under
cnvirommental geography that causes of global cnvironmental change, fragility of environmental
systems and sustainable development were addressed. However, with regards o the revised senior
sccondary school geography curriculum, environmental geography 1s not addressed as a component
on Hs own, instead, what was addressed were environmental issucs in the curriculum. The problem
with this type ol arrangement 1s that environmental issues are approached literally hence learners miss

out on a number of issues that affect them locally and globally.

(Gerber 2003) stated that a geography svllabus altects learners negatively when it is preseriptive and
limited in scope. Thus the limitations mostly arise from lack of resources and expertisc among
teachers. In this repard the quality and quantity of textbooks avatlable for explottation of a given
geography syllabus posc a challenge 1o lcamners. This is in a case where the textbooks are not of
quality and also not enough to carter for the learners. Under these circumstances, learning became
restrictive hence little room for fearners™ exploration and initiative. The curriculum further poscs
negative effeet on Jearners if they do not understand why they have 1o learn what is prescribed for

them

Stenhouse, (1975), contended that the effects of a curriculum on learners can be attributed to the
manner the school curriculum was designed. It follows that a curriculum package, which was
designed to be delivered almost everywhere emphasized outcomces as the central and defining feature.
The challenge that comes with this type of design 1s that learners became passive The observation of
learncrs being passive means lack of expression by learners in the way the learning sessions evolve as
such, attention shilts (rom learning to teaching. Howcever. as obscrved by Grundy (1987). a
curriculum is meant to exhibit characteristics that make the process of learning unhike teaching the

central concern,

The other challenge posed by the curriculum on the learners is that it places high prcmiﬁm on
cxamination. As such, there is less attention paid to the context in which learning takes place. As a
result. the learners™ ability to apply skills in order to make sense of the world around them was
overlooked. Cornbleth (1990) further subscribed to Stenhouse (1975), who stated that emphasis on
public examinations has an cfTeet on the learners in that it becomes difficult to get the weak students
involved in the learning process. This is due to the fact that the standard of the examination overrides

the standards immanent the subjecet.
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{tis very difficult 1o successfully implement a curriculum if the education system has limited funding
capacitics. Linder funding raise a lot ol other implications on the part of curriculum. The cconomy of a
nation will determine the success ol curriculum implementation. In developing countries, the numbers
of pupils and teachers have kept on rising bul government moncy available for education is less.
(Sibulwal996). Since manpower in the education sector has increased, the bulk of moncey allocated to
cducation is absorbed by salaries leaving very little for teaching materials, books. in-service training,
monitoring and other things needed for the smooth implementation the of curriculum. In the absence
of tcaching and lcarning materials, the tcaching and learning processes will be hampered and if
standard oflicers do not go out to evaluate, it will be difficult to know whether the curriculum is being
cltectively implemented or not. Although the government introduced tuition fees in secondary schools
and higher istitutions of learning to cushion the dwindling resources, the move has had little impact
as most learning institutions are sull experiencing liquidity problems. This has had a negative clicet

on curriculum implementation.,

Unavailability of school lacilitics and cquipment hike classrooms. librarics. resource centres, offices,
desks. schools halls and others. ‘The fact that the education sector 1s under-funded by the government
mceans that the availability and quality or facilitics in learning institutions 1s affected negatively. It has
been observed that in most government schools in Zambia with an exception of the newly bulll.
infrastructure is in a deplorable condition. Kelly (1999) described the buildings as “dilapidated,
unsale and sometimes unusable.™ In certain instances, some schools have inadequale classroom
accommodation, which gives risc to double or triple shift in order to give all cligible children an
opportunity to learn. Meanwhile, some schools, especially in remote areas, have no buildings at all.
Furniture ts also inadequate in most schools and in some cases the scats and desks are battered or
totally absent (Kelly 19963, Ilowever, the face of infrastructure has improved in somce schools with

the help of donor funding such as “scetor pool’.

Teaching and learning resources arce also a challenge. There is limited procurement and supply of
these resources in schools. Instructional materials .and cquipment are all in short supply or may not be
available at all - no books or writing material, no chalk, no science apparatus, mmadequate or out ol-
date hibrary (Kelly 1999). Worse still, with population explosion. classrooms are overcrowded and
learners arc made o sharc whatever little stocks of material and furniture available. In such situations.
teacher cffectivencss in hampered and it becomes almost impossible for the teacher to render
individual pupil altention because of large numbers of pupils in classes  over enrolment. This kind of
situation in institutions of lcarning will make it very difficult for curriculum mmplementers to carry out

their roles effectively.
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Quality and quantity of tcaching stafl 10 meet the expectations of pupils and the society is another
impediment. Teachers are the most important human resource in curriculum implementation since
they arc the ones who adopt and implement the ideas and aspirations of the designers. This implics
that success ol the curriculum depends on the teachers (Okello and Kagoire 1996). A sufficient supply
of trained teachers 1s therclore. needed 1if the implementation of the curriculum is 1o be ceffective. In
Zambia. however. learning institutions have been for a long time experiencing a shortage of the
teaching stall and the rural arcas arc the most aftected since teachers shun those arcas. Teacher pupil
ratio is too high and in somc cascs, untrained teachers arc involved. When a school does not have
enough teachers, the few that are there are overstretched/overloaded; henee they are overworked
which in turn alfects their capacity to teach cffectively. In the case of high schools, for example,
where there is specialization in terms of tcaching subjects, some subjects are not oflered in certain
schools even though they appear in the curriculum because of trained teachers in those subjeets are
not available. Such hindrances arc also found in higher institutions of learning. A good example 1s the
University of Zambia where curriculum Development Studies is offered as an clective instead of a
compulsory course in the school of iducation duc to shortage ol trained staff in the subject arca.
Okello and Kagoire (1996} say “the quality ol cducation of a country largely depends on the quality of
teachers.” T other words, the quality of cducation is as good as the quality of teacher. If the quality of
teachers 1s poor. the quality of education will be poor. What this means, therelore is that the quality of
teachers will determine the efiectiveness of curriculum implementation. The cducation system needs
adequately tramed and motivated teachers in order to succeed in its programme but the Zambian
cducation system lacks such teachers. For instance, the intended curriculum includes content for
lcarners with special needs but trained personnel to handle such learners are inadequate. llence, in
some cascs, they end up being taught by untrained teachers. This problem is also experienced in high
schools where there are diploma holders who arconly trained 1o handle junior classes but are also
handling senior classes and as such quality is compromiscd. In other Instances, some tcachers fail to
perform effectively despite their being {ully qualified because they are cither not well-educated or
trained or they are well-educated and trained but demoralized. While the ill-trained teachers lack
subject matter. the well trained teachers fail to implement the curriculum out of frustration because he
or she has not been given the material resources needed for the professional discharge of his duties
(Kelly 1999}, For example. a teacher ol English who has no matcerial for comprehension lessons will
abandon the component all together and concentrate on teaching componcents such as structure where
material 1s available. Similarly, in the absence of apparatus and chemicals needed for experiments, a
science teacher will teach cxperiments theoretically, denying the learners the practical aspect of the

conlent.
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Poor conditions of services lor curriculum implementers are another challenge. In the same vein, poor
salaries, no housing and generally poor conditions of service also demoralize the teachers who may
resort 1o go into private commercial enterprises to supplement meagre salaries. 1f various cducation
policies and programmes arc to be cliectively implemented, teachers ought to be adequately trained
and motivated. Alier pre-service training which provides foundation for professional scrvice, teachers
need to keep abreast with new developments in the system through in-service training. Other
professional statf such as laboratory technicians and librarians also needs to be in-serviced in order to

give sound support to the teaching stalf in the implementation of the curriculum

Poor time management by school admimistrators and teachers 1s another factor. Curriculum
implementation 1s also hindered by what gocs on i learmning institutions. Pupils™ lcarning time is
mismanaged by administrators and the ¢lass teacher. In most schools, a lot of time 1s taken up by
activitics such as assemblics. mectings held by visiting government officials, health talks, varicty
shows held during lesson time, tcacher-service programmes which last the whole day and learners are
cither sent away or asked to stay away from school, unplanned holidays such as when a teacher dics,
teachers” day. women’s day. mother’s day and many other unforeseen eventualitics that take place at

the expense of learncers.

When 1t comes to classreom time management, the class teacher 1s the main player. A teacher who is

not time conscious is not disciplined and a drawback in as far as curriculum implementation is

concerned. For instance, a teacher of Linglish who gocs to class five |5} minutes for cach lesson in a
particular class every day. will have lost 253minutes at the end of the week. That 1s a lot of learners
time wasted and will derail the implementation of the curriculum sinee curriculum developers take
time into consideration when developing the curriculum. Teacher absentecism from work for various
reasons also costs the pupils learning time. [Learner absentecism from school also deprives the learner
of fcarning time. In addition. the need to devote inordinate amount of time to the management of
problems of laree classes eftectively reduce students” time on the learning task which results in the
fatlure 1o complete the intended content for the lesson and will necessitate the allocation of more time
1o the samc task(Kelly:1999), Apart from that mock and final examinations also take up learning time

{or non-examination classcs.

It should be noted that there are many factors that have a ncgative cffect on curriculum
implementation, 1t has been observed that, the nation’s cconomy plays a vital role in as far as the
implementation of the curriculum is concerned. The availability ol all resources required in the
cducation system to lacilitate clfective teaching and learning processes depend on the money
available. To a larger extent even the learners™ well-being in terms of good health and nutrition is also
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determined by the nation’s cconomy. In view of this. curriculum developers. adopters and
implementers should be mindful of destructors such as these and address them adequately in order 1o

minimize the impediments to curriculurm implementation in lcarning institutions.

2.4 Nced for Revision of the Senior Secondary School Geography Curriculum

Changes to school geography in Zambia was the response to the scarch for relevance in curricula
development which begun in 1964 (Carmody, 2004). Thus change had been precipitated by the need
to provide a curriculum that would cnable learners o face the world of work. Relevance ol the
curriculum further meant a movement from an educational system that was focused on the provision
of credentials to onc that promoted acquisition of skills (Des, 1990). The school curriculum in Zambia
as observed by Carmody (2004) was (oo academic duc o its centrality characteristic. The curriculum
was centralized in the sense that decisions on what (0 include and not 1o include were the sole

responsibility of the government henee a top down dominated approach.

The centrahized curriculum lacked relevance to local and regional technologics outside the school
such as lishing, agricullure and wildlife management (Carmody, 2004). As a result the learners who
underwent this currtculum process lacked skills, which were relevant o the challenges that they
would face in the real world. Thus the learners were not provided with practical skills that were
neeessary for survival in an cconomic competitive society. It was due to the challenges faced by the
lcamers that the Zambian cducation providers thought it wise to change the school curriculum. By
1964 cltorts 39 were made 1o localivze the school curriculum of which school geography was a part

(Carmody, 2004).

2.4.1 The 1968 Diversification ot Sc¢hool Curriculum

Frurther elforts were made to diversily the school curriculum in 1968 (Carmody. 2004). The changes
at this point were facilitated by the need for greater practicability and skills training for the learners.
‘These were senior sccondary school learners who were being prepared for a world of employment. As
the scarch for relevance continued. there was further need to change school curriculum in 1996
(Kelly, 2006). The need for change at this moment was meant to vocationalize school curriculum as
demanded by socicty. This was neeessitated by the emergence of education for development hence the

education rcforms ol 1977 were a great back up to this change.
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2.4.2 The 1976 Fducation for Development

Kelly (2006), stated that, education for development was initiated because of the complaints {rom
society, which ranged from changes of irrelevant curniculum to the elitist bias of the educational
systcm. Thus socicty needed Icarners who, afier attaining sccondary education. would be able to
participate in the development of their own county through upholding the norms and values of their
socicty. Kelly (2006) further obscrved that ceducation was a social institution, which reflected the
characteristics of socicty. it {ollows that at the time when education for development was proposed,
society was characterized with the political ideology ol Humanism. As such the secondary school
geography learners needed to be cquipped with skills that would motivate them to take up practical
jobs meant to contribute to the development of their own societics. This was the case where

pcography was meant to promote the learning of valuc-laden 1ssucs.

2.4.3 The 1977 Education Reforms

The need for relevance took another dimension in 1977, thus there was need to change the school
curricufum so that it embraced the development ol a whole person (Kelly, 2006). These changes were

enshrined in the education document known as the ducational Reforms of 1977.
According to the aspirations of the Lducation Reforms o 1977

“. the party, government and the people of Zambia have repeatedly stressed the need to ercate a
system of education which is properly attained to and more fully meets the needs and aspirations ol

Zambians and which functions as a powerful instrument for our society’s progress. (Moli, 1977:147)

The need o change the school curriculun in this case was meant 1o address the needs ol the Zambian
socicty. Among them was the need o develop the potential of cach citizen 1o the full for his own
wellbeing as well as that of society (Mols. 1977). It {ollows that these changes were to be enshrined in
the senior sccondary geography curriculum among which geography was included. As such the senior
sccondary geography was to be a programmce that would prepare learners for entry into tertiary
mstitutions. The curriculum content was further meant 1o determine the type of cducation that was 1o
be given. Hence the content was to be cnriched by retlecting both the urban and the rural

environment.
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244 The 1996 Zambia National Policy on Education

Gerber (2003) contended that learners needed to be assisted to understand how the globalization
forces operated and how society was being changed forever. Zambia therefore being part of the global
village had to respond to global concerns. It was in this view that in 1996 the Zambian education
syslem was faced yet with another need for change (Mols, 1996). The changes in the education system
as obscrved by THabowa (2006) were Tocused on raising the quality of cducational provision for all.
Thus a comprehensive education system scheduled to address the issues of equity. gender, HIV/AIDS

and covironmental problems (Mols, 1996).

The changes in the cducation system that took place in 1996 alfected the entire education curriculum
of which the high school geography curniculum was a part. Thus the geography high school
curriculum had to be reviewed in 2000 with the sole purposc of nuproving the quality of education as

stipulated 1 the National Policy on fiducation called “LEducating Our Future™, (CDC 2000).

Improving the quality of education was further projected as a responsce to the overall aim ol education
as outlined in the National policy. The aim states that “the overarching aim ol school education in
Zambia is to promote the full and well-rounded development of the phvsical. otellectual, social,
citective. moral and spiritual qualitics of all {carners, so that cach pupil can develop into a complete

person Tor his or her own personal Tulfilment and for the good of the society™ (Mol 1996).

‘The overall aum had further been broken down into a specilie goal for high school education. This
eoal stated that high school education was to ¢nable every pupil (0 become a well-cducated person
who was usclul o society and who was adequately prepared for furtherance of his or her education or

for becoming a scll-supporting worker (Mol 1996)

In order to compliment and strengthen the Mols efforts in trying 1o meet the set goals so as to provide
cducation to high schoo! lcarners. the geography high school curriculum had to undergo changes.
which among other things meant removing the alien topics. These were such topics like Glaciations
and North America, which were viewed (o be very distant from the horizon of the /ambian high
school geography learners as obscerved by Habowa (2006). The removal of the alien topics from the
curriculum was meant to bring about positive cficets on the leamers m that the tendency of

memorization was also done away with.

Graves (1980) recommended a morce intellectually challenging subject for old learners if it had to be

exciting and meaningful. This observation was in agreement with the statement from the National
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Policy on Fducation which states that high schools were required to intensily the preparation they

gave Lo tearners for the concluston of life in school and the commencement of adult life (Mol?, 1996).

It follows that among the needs to change the high school geography curriculum was o open up a
universe of intellectual inquiry lor the leamers. This was the case where the “New” curriculum had to
include a component of ficldwork where lcarners were exposed (o the examination of cconomic
competition, poverty, environmental degradation, cthnie conflict, health care, global warming,
fitcrature and culture and above all to mmternational relations. The examination of these issues would
enable lcarners (o confront adult life with less dilficulty. The other reason why the ficldwork
component was introduced to the “New' peography curriculum was to make the learning of the

subject more practical.

The practicability aspect ol the curriculum was drawn from the rcasoning ol Graves (1980), who
contended that a geography curriculum had to intluence experiment and practice. It followed that the
changes in the high school geography curriculum were effected so as to avail learners with rescarch
skills. These rescarch skills enabled learners to recognize their familiar environment as they gained
some acquisttions such as asking questions observation. estimating. and data collecting. declaring data
and presenting rescarch results. Furthermore, it is worth noting that the objectivity for the acquisition
of rescarch skills was to help the geography high school learners appreciate their focal environment
through rcalizing that the environment and human beings were a part of the whote. As such the

learners were made to see the mutual relationship between human beings and the environment.

‘The needs for changes in the high school geography curriculum in Zambia were not only precipitated
by the educational changes but also socictal changes. As Graves (1980) obscrved. the pressures that
lead to changes of the geography curriculum were largely social and cconomic, though in some cases
they were mostly political. Thus for the Zambian situatton, societal changes meluded among other
things a need to deal with the issuc of cultural rights. gcopolitics, diversity of human cxperienee

through gender 1ssues and promotion of attitudes and values.

[n responsc to the socictal changes, the high school geography curriculum was therefore scheduled 1o
change so that it would address the need for socialization. apprectation ol differences and tolerance so
as 1o enable the learners Lo live peacelully as they uphold the aceeptable norms and values of society.
The essence ol learners in acquiring norms and values of socicly was to prepare them to become real

adults, who were able to Tive responsibly.
The further changes in society as observed by Kelly (2006) were the democratic values that had
started evolving in Zambia. Following the democratic characteristics ol socicty. the high school
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geography curriculum was scheduled to change so that the learners would receive information and
knowledge on the nature of democracy in the country, (Carmody, 2004). 11 follows that the
information on democracy was going to liberate the minds of learncrs by making them aware of the

avs in which society worked. This would therefore, assist learners in reaching their own concelusions

as they would be able o think logically and independently on the basis of evidence.

Above all, the changes that were made (o the senior secondary school geography curriculum were
meant (0 alleviate the negative effects that were observed in the former Senior Sceondary School

Geography Curriculum

Summary

In this chapter. the rescarcher discussed four main themes of the literature reviewed and these
included: the Zambia senior secondary school geography curriculum which was meant to prepare
learners for living responsibly within the civil socicty, Sceondly, the contributions of the geography
curriculum were discussed and one ol the contributions stated was that 1t promoted learners’
understanding of global interdependency. Thirdly, some of the challenges faced in the implementation
ol the geography carriculum included  the problem of how to decide on what kind of geography
curriculuim was (o be taught in schools and limited funding capacitics which subscquently contributed
to tack of teaching and learning resources. Finally, the rescarcher reviewed literature regarding the
need 1o revise the geography curriculum and one of the salient points that come up were that the
scography curriculum was undergoing revision in order o make it more relevant to learners and

society. In the next chapter, the methodolopy of this study 1s deseribed
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CHAPTER THREE
METHODOLOGY
Overview

This chapter discussed the rescarch methodology used in the investigation of the clfects of the 2013
revised Scnior Secondary School Geography Curriculum on learning at Chikankata sccondary school.
This chapter is arranged as follows : type of rescarch design employed in the study, target population,
sampling procedure, rescarch mstruments, reliability and validity, data collection procedures, sample

size. data analysis and cthical considerations and summary.

RN Qualitative Research

This rescarch employed a qualitative approach and used a descriptive design so that the rescarcher
could collect qualitative data which would give descriptive statistics such as percentages and
frequencics. The deseriptive design techmque helped the rescarcher to describe. show and summarisc

data in a meanmingful way and this allowed patterns to emerge from the data collected.

Qualitative research provided understanding and description of respondent’s personal experiences of
phenomena (i.c.. the emic or insider’s viewpoint)  Qualitative methods or approach cnabled the

rescarcher (o identify contextual and sctting factors as they related to the phenomenon of interest

3.2 Rescarch Design

In this study. a deseriptive or survey design was used 1o conduct the rescarch, This was so becausce the
rescarcher could use varlous forms ol data as well as incorporating human cxperience. Additionally, it
gave the rescarcher the ability to look at whatever he was studying in so many various aspeets which

provided a broader overview ol the issue under study (Guy 1981).

33 Target Population

The target population in this study included all the pupils, School, administrators, all tcachers and all

parcnts at Chikankata sccondary school.
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34 Sampling Procedure

Purposciul sampling as a tool for data collection was used to sclect the respondents that the researcher
assumed to be the custodians of the information that was neceded for the study. Purposive sampling
was used as a sampling technique because it served a time, controlled signilicant variables and
alfowed for matching of simple data, it was flexible and met multiple needs and interests. It cnabled
the rescarcher 1o seleet a sample based on the purpose of the study and knowledge ol a population. .
The primary objective of this type of non-probability sample is to produce a sample that is
representative of a particular population. This was done by using the rescarcher’s knowledge of the
population and scleeting a sample ol elements in a non-random manner. Purposive sampling becomes
uscful in this situation. because it ollers a wide sclection of non-probability sampling techniques
Purposive sampling techniques allowed the rescarcher to make generalizations from the sample that
were being studied, whether these genceralizations were logical, analytic or theoretical in nature,

(Bondi and Wiles 1998

By virtue of being the school oversceers, both the THeadteacher and the Deputy Teadtcacher were
sampled using the purposive sampling technique to be part of the respondents because they played a
pivotal role in the implementation of the geography curriculum by ensuring that all stakcholders play
their roles in the implementation process as well as creating a conducive environment for quality
delivery of educational services in the school. Further, purposive sampling was  also applied in the
sampling of the Iead of Department for social scicnees to be part of the respondents because
gcography was onc of the subjects found in the social sciences department which was under his

jurisdiction.

All the six teachers ol geography at Chikankata secondary school were purposefully sampled to be
part ol the respondents because these were the dircet implementers of the geography syllabus. This

cnabled the rescarcher to gather data which could be used in the study.

The rescarcher sampled pupils who were in grade twelve(12) at the time ol the rescarch  as
respondents because these pupils had learnt the 2013 revised  curriculum for a longer period of time
than any other sct of pupils in the school and henee were considered to have the necessary information
for the study. Since the school had four grade twelve classes namely 128, 12G. 12P and 12R and that
only 1213 was taking gcography, the rescarcher purposely sampled 12B and it was from this class that
respondents were sclected. Considering that the rescarcher only needed thirty (30) respondents who
were pender balanced out of the forty five (43) pupils [rom 1213, Stratificd random sampling

technique was cmployed because it was objective and that the whole population was represented in
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the samplc. Tn the atlempt (o sclect these respondents, the rescarcher separated the girls from the boys
and cach member of the two groups picked a paper writlen on it Yes or No from a box designated for
their gender. ‘Those who picked papers written Yes on them were the ones that were considered 1o be
respondents. Thus. fifteen (15) boys and lifteen girls were selected o make thirty (30) respondents.
However, only twenty nine (29) pupils participated in the study because one girl who was sclected

retused (o participate in the study.

The rescarcher only managed (o tdentify ten (10) parents who lived near the school and had children
who were in grade twelve (12) and taking geography. Sceven (7) were lemale and three (3) were male.

[lencee the rescarcher decided o include them m the sample as respondents.

3.3 Sample Size

A sample was delined by Best and Kahn (2008: 264} as a “small proportion of the population that is
sclected for obscervation analyses. Ghosh (2003: 117) also defined a sample as “a subset ol the whole
population which is actually nvestigated by a rescarcher and whose characteristics may  be
genceralised for the entive population”. The target group of respondents in this study included the lead
teacher. Deputy Head teacher. THead of Departiment lor social science. Six (6) Teachers of Geography.,
twenty- nine (29) Grade twelve Pupils who were taking geography. IF'urthermore. ten (10) Parents who

stay closcer to the school and had children tuking Geography were also sclected.

3.6 Rescearch Instruments

The rescarcher used questionnaires 1o gather data from the Head teacher, the Deputy [ead teacher, the
[lead of Department lor Social Science, Teachers of Geography and Pupils while interview schedules
were used on Parents. This was done in order for the rescavcher to have a variety ol responsces which
could ¢nable him o compare the responses so as 10 avoid biases in the findings and conclusions to be
drawn. Oci and Zwart (1986) suggested that participants actually respond differently to questionnaire
and interview prompts. claiming that facce-to-lace interviews triggered strong alfcctive responses
while questionnaires  permitted a wide range of responses, of. perhaps, a more cognitively
dispassionate naturc.  Questionnaires and interview schedules were important means ol obtaining
direct responses Irom participants about their understanding, conceptions. belicls. and attitudes:

henee. these methods could not be discarded.
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3.6.1 Questionnaires

Questionnaires had both open and closed-ended items and were used for teachers and puptls because
they formed a large group ol the sampled populatton. As cexplained by Saratankos (1996)
questionnaires were used because they were advantageous as they could be used to collect objective
and consistent data and gave respondents time o consult files and were unitorm in nature.
Questionnaires were further preferred because they collected data in a systematie and orderly manner.
In the context of this study, questionnaires were used as they enabled the rescarcher to pather large
amounts of information from people in a short period of time. Further, the rescarcher employed
questionnaires because they reduced biasness as the rescarcher's own opinions did not influence the

respondents o answer questions in a certatn manner.

3.6.2 Interview Guides

Interview guides were used 1o colleet information Irom parents. Although this technique was time
consuming, it was cllective in that it helped the rescarcher to probe the respondents for supplementary
valuable mformation for the rescarch. [t was obscerved to be an appropriate way of collecting
information from some parents who were not able 1o express themselves in writing or - who did not

have time to sit and answer the questionnaire.

3.7 Reliability and Validity

Reliability can be thought of as consistency of the instrument (o measure what 1t is intended to
mcasurc whercas Validity is the cxtent to which an instrument measures what it is supposcd to
mcasure and performs as it is designed to perform.( Stafford 2005). The rescarcher conducted a pilot
rescarch at the nearcst sccondary school (Teranovah secondary school) in order to test the reliability
of the instruments before using them at the target school. Thus, a test- retest method was used urther,
the supervisor was given (o authenticate the instruments. The validity of the instruments used in the
rescarch was done through triangulation and also member checking the questions which they had

alrcady answered Lo see il they could give same or different answers.

3.8 Data Collection Procedure and Time Line

Prior to the data collection exercise, the rescarcher sought for written permission from the University

of Zambia and the Headteacher at Chikankata sccondary school to conduet a research. After this, the
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rescarcher proceeded with data collection { See appendices 6 and 7). The period lor data collection

lasted {or threc weeks.

3.9 Data Analysis

The data that was collected was analysed by making a comparative analysis following statistical
ouidclines used in descriptive statistics. ‘This was so because descriptive  statistics helped in
describing, showing and summarising data in a mcaningtul way such that patterns emerged Irom the

data.

3.10 Ethical Considerations

Fthical 1ssues arose throughout the entire process of the study and these ethical concerns were taken

into consideration from the start of the rescarch process to the final report.

3.10.1 Rescarcher and Participant relationship

The rescarcher made sure that respondents were not compelled to give information but were requested
and voluntarity did so at their own convenient time and place. ‘The rescarcher also made sure that only
those who accepled o take part in the rescarch were considered as respondents. Further, the
rescarcher ensured that he used palatable language o all the respondents regardless of their age and

social status. This resulted into overwhelming support and co-operation on the part ol the respondents.

3.10.2 Time and Validity of Rescarch Design

The time frame of the study and the rescarch design was given to the supervisor for validation. The
supervisor approved the rescarch design and the time frame after corrections were done by the

rescarcher. Thercafier, the rescarcher was allowed to go ahead with data collection.

3.10.3 Assurance of Confidentiality

The researcher made sure that the information obdained from the respondents was treated with utmost
confidentiality. Lo achicve this, the rescarcher ensured that the questionnaires did not require
respondents o write their names so that in the cvent that the questionnaire was misplaced or

accidentally left where other people could casily access it. they would not know the respondent who
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answered l‘urther. the rescarcher made sure that the answered questionnaires and interview guides

were kept safely at a place where access was only the preserve of the rescarcher.

3.10.4 Reciprocity

During the process ol data collection, the rescarcher ensured that the respondents were appreciated lor
the information that they pave. A token of appreciation was given at the end ol data collection

excreise in order 1o avoid capturing biased data.

All the respondents except pupils were cach given talk time for twenty kwacha for their various
network providers as a token ol apprectation tor the job done. On the other hand. pupils were cach

given a soft drink (Ianta) and a biscuit Lo appreciate them for the work done.

Summary

In this chapter. the rescarcher has outlined the various methodological aspects that guided the
progression of the rescarch in terms of descrtbing. showing and summarising data. The rescarcher
outlined the target population as all pupils, all administrators. all teachers, and all parents who had
children at Chikankata sccondary school. Further, the sampling procedures and the sample sizes were
cxplained for cach group of respondents. The type of rescarch istrument that was employed for cach
group and the reasons for cmploying such a particular instrument were explained. Additionally the
processes that were involved 1o test both the reliability and validity of the instruments cmployed in the
study were described. Finally, the data collection procedure, data analysis method and the cthical
considerations that were emiployed in the study were discussed. In the next chapter, the results of the

study arc presented.
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CHAPTER FOUR

RESULTS

Overview

This chapter presents the demographics of the respondents and the findings of the  study. The

lindings were presented and interpreted in relation o the research questions that read as lollows:

il

iii.

iv.

4.1

Why was the sermior secondary school geography curriculum revised in 20137

Were there teaching and learning resources for the 2013 revised  senior sccondary school
pcography curriculum?

What were the challenges faced in the implementation of the 2013 revised senior secondary
school geography curriculum.

How cffective was the 2013 revised senior secondary school geography curriculum?

Demographics of the Respondents.,

In this study, the rescarcher had five groups of respondents who were categorised as follows: School

Head and Deputy, Tlead of Department for social sciences, ‘Teachers of Geography, Grade twelve

Pupils who took Geography and Parents whose children were in grade twelve and took Geography.

The rescarcher incorporated torty cight (48) respondents in total. All tecachers including the Head and

the Deputy were degree holders. All parents had tertiary cducation. Thus, three had certiticates. tive

were diploma holders and two were degree holders.

Table 4.1 Frequeney and Percentage distribution of the respondents

Respondents I Y
Headteacher 1 2
Deputy Headicacher | 2
“leachers 6 13
Parents 10 21
Pupils 29 ol
TOTAL 48 104)
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Table 4.1 above indicates that there were [ive groups of respondents which included the 1eadteacher
and the Deputy lcadicacher representing two (2) percent of the total sampled population. Six (6)
teachers of geography representing thirteen (13) percent were considered in the study. Further, ten
parents {10) representing twenty one (21) of the total sampled population were considered in the
rescarch, Lastly, twenty nine (29) pupils representing sixty one (01) of the sampled population were

involved in the study.

4.2 Revision of the Senior Secondary School Geography Curriculum.

Owing to the act that curriculum revision was inevitable in any given society, the rescarcher sought

to establish the reasons advanced for the revision of the geography curriculum.

This rescarch also purposed to find out the views of the respondents on the reasons why the senior
sccondary school geography curriculum was revised in 2013 There were a number ol varied reasons
that were given to this eflect. Among many reasons that were given by respondents was the need to
exploit the local community. culture and content. The findings for the revision of the 2013 scntor
sccondary school geography curriculum have been presented in table 4.2,

Table 4.2 Frequeney and percentage distribution on the reasons lor the revision of the senior
sccondary school geography curriculum in 2013

Responses Head & Deputy | Hold | Teachers Pupils Parents K ! Yo
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Table 4.2 shows that thirty (30} out of the total sample representing sixty three (63) pereent said the
curriculum was revised because it was too bulky for both teachers and learners. Seveateen (17) out of
the sampled population representing thirty tive (35) pereent indicated that the curriculum was revised
because it had little relevance and wvalue to the Zambian society. Twelve (12) of out of the total
sampled population representing twenty five (25) percent held that the 2013 senior secondary school

geography curriculum was revised becausc it had a lot of the sub-region content than that of Zambia.
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Eleven (11) out of the sampled population representing twenty three (23percent) indicated that the
curriculum was revised because 1t was not sustainable as some of the topics were not valuable to the
learners. Four(4) of the sampled population  representing cight (8) percent suggested that the
curriculum was revised  atter comparing what was olfered mn Zambia with that which other countries
offered Five  (5) out  of the sampled population representing ten (10) pereent argued that the
curriculum was revised out of curiosity. Furthermore, thirty onc (31) out of the sampled population
representing sixty five (65) pereent indicated that the curriculum was revised 1 order (o one which
meets the aspirations ol learners, Twenty four (24) out ot the sampled population representing {ifty
(50) pereent argued that the curriculum was revised because learners needed a curriculum that would
help them exploit their Tocal environment. inally the table above reviews that ten (10) out of the
sampled population representing twenty one (21) percent  said they were not sure of the reasons for

the revision of the curriculum.

4.3 Availability of Teaching and Learning Resources.

In the quest 1o cstablish whether or not the teaching and learning resources were available, the
rescarcher sought (o inquire from the various groups of the sampled respondents on the availability of

the teaching and learning resources for the revised geography curriculum.

The information collected or pathered from the ficld was diverse. This is to say that the respondents in
the ficld gave dilferent answers as regards (o the availability of the 2013 revised senior secondary
school geography teaching and learning resources. While others said the teaching and learning
resources  were not readily available, others held that the resources were available except that they
were nol enough coupled with the issues ol being of poor quality. Furthermore. some respondents

expressed 1gnorance as to whether or not the materials were avatlable in the school.
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Tablc 4.3 Frequency and percentage distribution of the responses regarding the availability of
teaching and learning resoutces
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According 1o table 4.3, (wenty  two (22) out of the total of forty cight sampled respondents

representing forty six ( 46 ) percent said the school did not have the teaching and learning materials.
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Sixteen (16) out ol the sampled number of forty cight representing thirty three (33) percent held that
there were only a lew copies of grade ten (10) puptls copies lor the 2013 senior secondary school
geography teaching and learning materials. Filteen (15) respondents representing thirty one (31)
percent stated that the teaching and lTearning materials were available except they were not enough to
meet the demand. Furthermore, information as tabulated above review that twenty nine (29) of the
sampled population representing sixty (60) percent said old materials were the ones sull being vsed
due to scarcity of materials.  Six (6) respondent representing thirteen (13) percent of the sampled
population indicated that the few available materials were of poor quality. Seventeen (17) respondents
representing thirty five (35) percent of the sampled population held that there were a lot of difficultics
in accessing the teaching and learning matcerials, Lastly, three (3) respondents representing seven (7)
percent of the sampled population said they were not aware whether teaching and learning materials

were there or not.

4.4 Challenges in the Implementation of the Geography Curriculum

Considening that curriculum revision may not go without implementation chailenges. the researcher
sought to identify the challenges that stakcholders such as teachers faced in the implementation

process of the geography curriculum

Kelly (1994) contended that the acquisition of learning requires that appropriate and adeguate
cducational materials and equipment support the process. Following this asseriion by Kelly (1994).
the rescarcher sought 1o {ind out the challenges that were obscrved by the teacher respondents as they
implemented the "2013 Sentor Sceondary School Geography Curriculum. ‘The responses by the

tcachers are presented in the table below.,
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Table 4.4 Frequency and pereentage distribution of teacher responses on challenges of implementing

the revised currtculum
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There were a number of implementation challenges that have becn unlolded or cstablished in this
rescarch and some of the responses made by those dircetly involved in the implementation process
such as the llcad teacher, Deputy Tlead teacher, 1Tead of Department (social scienee} and Teachers of
Geography have been tabulated above. According 1o table 4.4.1 above, Six (6) out of the sampled
total of nine (9) senior sccondary school geography curriculum implementers representing eighty
scven (87) percent said one of the challenges in the implementation of the 2013 revised senior
sccondary school geography curriculum was that tcachers who were dircctly involved in the
implementation process did not have sufficient information on how to implement the curriculum. All
the ninc (9) directly involved senior sccondary  school peography  currtculum implementers
representing hundred (100} pereent argued that inadequate teaching and learning materials was a
scrious challenge that negatively affected the implementation process of the 2013 senior secondary
school geography curriculum. Five (5) out of the nine (9) sampled implementers of the curriculum
representing fifty six (56) percent postulated that some pre-requisite topics were removed from  the
curriculum hence posing implementation challenges on tcachers. Two (2) out ol nine (9) respondents
representing twenty two (22) percent  contended that the 2013 revised senior sceondary school
syllabus was not readily available and this posed a challenge in imoplementing the curriculum.
According to table 4.41. Scven (7) out of the nine (9) implementers sclected representing seventy
cight (78) percent held that  the few available teaching and learning materials were shallow thereby
making it difficult to cficctively implement the curriculum. Five (3) out of the nine(9) sclected
implementers of the curriculum  representing {ifty six (56) percent  said  some topics that were
included in the 2013 revised senior sccondary school geography curriculum  did not have background
intormation and this made teaching difficult and challenging. Six (6) out of the nine (9) directly
involved geography curriculum implementers representing cight seven (87) percent argued that poor
funding was onc of the challenges affecting the implementation of the curriculum. Lastly, Four (4) out
of the nine (9) actively involved respondents in the implementation of the curriculum said inadequate
tcaching and learning aids were an impediment to the implementation of the 2013 revised senior

sccondary school geography curriculum.

o

4.5 Effectiveness of the Geography Curriculum,

In order to determine the effectiveness of the geography curricudum. the rescarcher sought to establish
the professional qualifications of teachers. teacher preparedness for the implementation process of the
curriculum and whether or not teachers were in-scrviced to equip them for the implementation of the

curriculum.

33



The need for an clfective and efheient curriculum in any country cannot be overemphasised il the
aspirations ol the leamers and society at large arc to be achicved. In order to estabhish the
cffectiveness of the 2013 revised senior sccondary school geography curriculum. the researcher
sought for the following paramcters: T'cacher qualification, ‘T'cacher preparcdness, Teacher in-service
trainings, Pupil interest in the subject, Parents views and the Positive and Negative effects of the 2013

revised curriculum respecetively.

4.5.1 Teacher Qualifications

In the quest to establish the effectiveness of the 2013 revised senior sceondary school geography
curriculum, the rescarcher got interested 1n knowing the qualifications of the teachers including the
Headteacher and the Deputy as these were the major players in the implementation process of the
geography curriculum. The responses o the question of teacher qualifications revealed that all the
teachers sumpled including the school admimistrators were degree holders. This may suggest that they

were capable of implementing the  demands of the 2013 revised senior sceondary school geography

curriculum cffcctively.

4.5.2 Teacher Preparedness

It was indeed mmportant lor the rescarcher to know the preparedness of the tcachers i the
implementation of the revised geography curriculum and that explained why the question regarding
teacher preparcdness o implement the curriculum was asked because they were regarded as key
playcrs in the design and implementation process. (Gerber, 2003). Below is a table showing the
responses of teachers with regard to their preparedness.

Table 4.5 Frequencey and percentage distribution of teacher preparedness to implement the geography
curriculuni.

Responses f %o
Teachers who were prepared for the curricolum 2 22
Teachers who were not prepared (or the curriculum
¢ 67
Teachers who were not sure of whether they were prepared for the curriculum or not
11
TOTAL % 1
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According to the tabulated information above. two (2) teachers representing twenty two (22) pereent
ol the total nine (9) weachers sampled said they were prepared for the demands of the curricutum. Six
(6) teachers out of the sampled nine (9) teachers representing sixty seven (67) percent argued that they
were not prepared for the curriculum at the time it was supposed 1o be implemented while one (1)
lcacher out of the sampled nine (9) teachers representing cleven (11) percent held he did not know

whether he was prepared for the demands of the curriculum or not.

4.5.3 In service 'T'raining of Teachers

The question on this part read as {ellows: [lave teachers ol geography at Chikankata sccondary school

been in - serviced to equip them and ensure quality delivery to puptls?

In order to measure the cffectiveness ol the curriculum, the rescarcher sought to inguire whether or
not (eachers reccived in- service training to cquip them for the implementation process of the
curriculum. Nince (9) teacher respondents were considered and these included the tHead and the

Deputy Head., According o the responses given, no tcacher was in-serviced.

4.5.4  Views of the Grade Twelve Learners on the liking of Geography.

The gquestion that was asked on this part read as follows: Do you like Jearning geography?

&

The researcher found it prudent to seck the views of learners on their interest in geography. This was
because learners were regarded as key plavers in the design and implementation of a new programme
as obscrved by (Gerber, 2003). 'The essence of capturing lcarners was also drawn from the obscrvation
madc by Habowa (2000) who contended that, learners were in a better position to give a more realistic
picture of their experiences having undergone a learning process. This study therefore, captured the
views ol the geography lcarners who were doing grade twelve (12) at the time of the rescarch. As
carlier alluded to. this rescarch used twenty nine grade twelve {12) geography leamers. Out of this
number fifteen (15) were males while fourteen (14) were female respectively, A qucslionnairc‘ was
used to do this excreise. By capturing the views of pupils. the rescarcher sought to ind out from the

learncr respondents if they enjoyed lcarning Geography. ‘The responses were as tabulated below.
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Table 4.6 Percentage distributions of responsces of learners towards their liking of learning Geography

' Respondents B as
Pupils who disfiked Icarning Geography 9 31
Pupils who liked learning Geography 20 69
TOTAL ' ' 29 100

The Table above shows that sixty nine (09) pereent liked learning geography while only thirty one
(31) pereent did not like learning geography. Thus, according to the data above, many pupils cnjoyed

learning geography.

4.5.5 View of Parents / Guardians on the Geography Curriculum

The participation ol socicty in this case. parents or guardians was important for a successtul delivery
of any given curriculum. ‘The 2013 revised Senior Sccondary School Geography Curriculum was
among the cducational programmes that had to vatue the input of parents. This study sampled ten (140)
parents whose children were taking geography and were requested to participate by giving their views

on some aspects of the Geography Curriculum. Among the aspects were:

1. Parents understanding of Geography
i, Lxpectations from Geography learners’
iii. hmportance of Geography and what lcarners were to be taught

iv. Support to leamers

4.5.5.1 Understanding of Geography as a Subject

In order to solicit for responses on what they understood about geography as a subject, the rescarcher
opted 1o ask a question which read as follows: What is your understanding about geography as a

subject?

When asked what they understood by Geography as a subjeet. the parent respondents had varying
descriptions. Thus among them was an understanding ol” Geography as the study of nature. Parents

went further by stating that Geography had 1o do with the creations of things on carth. It was also
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stated by the parent respondents that Geography was a subject that dealt with human life and it gave
the specifications on how human beings could look at the earth and what the carth could provide for

human beings. I'rom the findings, it was evident that parents had some idea ol what Geography was.

4.5.5.2 Expectations of Parents

Owing to the fact that socicty was dynamic, the rescarcher wanted to know the kind of a geography
curriculum that parents wanted their children to be subjected to at school. Conscquently, the question
that was asked was basically aimed at soliciting for responses from parents regarding to the kind of a

geography syllabus that they expected to be covered in school,

Since it was found out that parents did appreciate Geographical ducation from the description that
they gave about the subject, their expectations from the Geography learners needed (o be established.
As such, when asked about what they expected from the learners ol Geography, the parent
respondents indicated that fearners were supposed to grow and develop into responsible members of
society who were able to exhibit knowledge about the chimate, cconomy. [loods and the types of soils.
Other parcents also indicated that they expected the Geography learners to understand water. Thus
through Ifcarning of Geography, learners were supposcd 1o know how 1o access ground water and

contribute to the development of the commumnities and the country as a wholc.

4.5.53.3 The Valuc of Geography in Schools

In an attempt o cstablish what parents thought was the value of geography to both learners and
socicty, the rescarcher ventured into asking a question which was aimed at ensuring that parents gave
responsces 10 what they thought was the value or relevanee of learning geography in schools. To this
clfect. the question that was asked read as lollows: What do you think was the importance ol learning

Geography in schools?

The parent respondents indicated that Geography was an important subject because it enlightened
pcople on the issucs of the environment. Thus one parent respondent stated that: “Geography should
be compulsory at high school because it addresses issucs pertaining to the global climatic change
which should be understood by the present gencration.™ Natala (2016). The value that was attached to
Geography as evidenced by the statement from the parent respondent signilics coneern for the [uture
oencration. The response Irom the parents showed that sustainability was appreciated hence a positive
clfect of the Geography Curriculum. When asked about what they wanted the Iearners to be taught in
Geography, the parent respondents said that the issue of culture needed to be emphasized. Thus the
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espondents said that learning Geography without relating the beliels. attitudes, norms and traditions
i Zambian communitics could render the subject (o be distant and rrelevant. Yollowing this, onc
sarent respondent stated that: “We want Geography 1o help put Zambian life in place. In olden days
xeople respected one another but this has sinee gone with the decline of culture,”™ Linyantwe (2016).
A further need by the parent respondents was that learners should be olfered practical Geography that
yould cnable them 1o contribute to their local communitics in the arcas of farming, cnvironmental
nanagement and protection, This type of Geography could therefore help learners to acquire survival

skitls.

1.5.5.4. Support to the Senior Secondary School Geography Learners

Bearing in mind that cducating pupils involved teachers and parents, the rescarcher wanted to
sstablish the kind of support that parents gave their children in order to help them mect the demands
of the revised geography curriculum. To achieve this. the question that was asked read as follows:
[low have you supported your child/ children towards the learning ol the revised geography

curriculum?

When asked about the type of support that ¢could be appropriate to the Tligh School learners o
cnhance cftective learning, the parent respondents gave different views. Thus the parent respondents
proposed that learners were supposed to be supported financially. 1t was observed by parents that
lcarners cxperienced a ot of difficultics in finding the rightful materials such as textbooks.
Furthermore, it was stated by the parent respondents that participating in field projects was yet
another difficulty that was cxperienced by learners. This was in the case where learners were asked by
the school authority 1o pay for the ficld project. The parent respondents turther proposed that learners
needed support in terms of modern technology. This meant provision of computers and Internet
lacilitics. This could cnable learners to access new and vital information pertaining o Geography.
Parent respondents also indicated the importance of offering moral support. 1t was cstablished from
the responses given by parents that some learners did not do well in Geography because the teachers
always used mtimidating remarks. These remarks discouraged geography learners from progressing
well in Geography learning, 'The other support that was thought would help the Geography learners
according 1o the parent respondents, was exposing the learners to role models. Thus there was need o
motivate fearners through cmbarking on sensitization talks with people who had studied geography

such that it had madc them attain certain status in society.
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4.5.5.5 Positive and Negative Effects of the 2013 Revised Senior Secondary School Geography

Curriculum

In the interest of ascertaining how positively and negatively the revised geography curriculum had
affected pupil learning at Chikankata secondary school, the researcher asked a question which read as
follows: What were some of the positive and negative effects of the 2013 revised senior secondary

school geography curriculum?

The 2013 senior secondary school geography curriculum according to the responses gathered in the

field had both positive and negative effects which have been presented separately below

4.5.5.5.1 Effects of the 2013 Senior Secondary School Geography Curriculum
The responses indicating the positive effects of the curriculum from the forty eight sampled

respondents have been stated in the table that follows. The respondents included the Head teacher,
Deputy Head, Head of Department for social sciences, six teachers of Geography and ten parents of

children who took geography respectively.

Table 4.7 Frequency and percentage distribution of the positive effects of the 2013 senior secondary
school geography curriculum

Responses ' f Yo
Understanding of environmental issues 10 21
Acquisition of skills in map reading 5 10
Acquisition of skills in time calculation in varying 6 13

climatic zones

Understanding of industrial activities 4 8

through field work executions

Acquisition of knowledge on settlement planning 7 15
Acquisition of skills in project report writing 5 10
Understanding of drainage patterns 2 4
Understanding of population problems and 6 13

ability to create solutions

Appreciation of natural resources 3 6

TOTAL - 48 100
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Table 4.7 indicates that the learning of the 2013 Senior Secondary School Geography Curriculum
affected learners positively through the acquisition of varying skills. Among these skills were those
that enabled them understand and appreciate the need for natural resource conservation and
protection, understanding of environmental issues and Understanding of population problems and

ability to create solutions among others.

4.5.5.5.2 Effects of the 2013 Senior Secondary School Geography Curriculum
The table below show the responses indicating the negative effects of the curriculum from the forty

cight sampled respondents which include the Head teacher, Deputy Head, Head of Department for
social sciences, six Teachers of Geography and ten parents of children who take geography

respectively.

Table 4.8 Frequency and percentage distribution of the negative effects of the 2013 revised senior
secondary school geography curriculum

Responses F %o
Too shallow that learners were lefl half baked g 19
Inadequate learning materials adversely affected teaching and learning 11 22
Some important lopics were removed 7 15
Most of the content for the topics that were included in the curriculum 5 10

have been reduced

Some pre-requisite topics for certain topics were removed making it 8 17

difficult for pupils to understand

Some teachers did not have the syllabus for the revised curriculum 2 4
Poor quality of teaching and learning materials 6 13

TOTAL 43 100 |
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According to Table 4.8, nine (9) out of the forty eight sampled respondents répresenting nineteen (19)
percent said the curriculum was too shallow that the learners produced were half baked. Eleven (11)
out of the sampled respondents of forty eight (48) representing twenty two (22) percent argued that
inadequate learning materials adversely affected teaching and learning. Seven (7) out of the sampled
respondents representing fifteen (15) percent contended that some important topics were removed
from the curriculum. Five (5) out of the sampled respondents representing ten (10) percent postulated
that some of the content for the topics included in the curriculum was reduced. Eight (8) out of the
sampled respondents representing seventeen (17) percent suggested that some pre-requisite topics
for certain topics were removed making it difficult for learners to understand, Two (2) out of the
sampled respondents representing four(4) percent held that some teachers did not have the revised
curriculum sylfabus hence hampering effective teaching and learning. Lastly, six {6) out of the
sampled respondents representing thirteen (13) percent argued that the quality of the teaching and

learning materials for the revised 2013 senior secondary school geography curriculum were poor.

Summary

This chapter basically dealt with the presentation of the findings from the field with respect to the four
major research questions which were framed to help the researcher capture relevant information that
was eventually used to draw conclusions and make recommendations. The findings or results were
presented in accordance with the manner in which the research questions were following each other.
Descriptions and statistical tables were used to present the result or findings from the field. In the next

chapter, the results of this study were discussed..
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CHAPTER FIVE

DISCUSSION

Overview

This chapter sought to discuss in details the findings that were gathered from the ficld with respect 10
the objectives and rescarch questions that were drawn in order to accomplish the demands ol the
study. The discussions therelore anchored on the four main themes which included: the availability of
tcaching and learning resources for the 2013 revised scnior sccondary school geography curriculum,
reasons lor the revision ol the geography curriculum in 2013, challenges faced in the implementation
ol the 2013 revised senior geography curriculum and lastly the effectiveness of the 2013 revised

senior secondary school peography curriculum respectively.

5.1 Reasons for the Revision of the Geography Curriculum in 2013

Changes to school geography curriculum in Zambia was the response to the search for relevance in
curricula needed to provide a syllabus that would cnable learners o face the world of work. Relevance
ol the curriculum further meant a movement from an cducational system that was focusced on the
provision of credentials to one that promoted acquisition of skills (ID15S, 1990). The school curricutum
in Zambia as obscerved by Carmody (2004) was oo academic due 1o its centrality characteristic, ‘The
curriculum was centralized in the sense that decisions on what to include and not o include were the
sole responsibility of the government hence a top down dominated approach. Additionally, the
centralized curriculum lacked relevance to local and regional technologies outside the school such as
fishing. agriculture and wildlife management (Carmody. 2004). As a result the learncrs who
underwent such curricubum process lacked skills, which were relevant (o the challenges that they
would face in the real world. Thus the learners were not provided with practical skills that” were
necessary lor survival in an cconomic competitive socicty. It was duc to the challenges laced by the
learners that the Zambian cducation providers thought it wise 1o revise the senior sccondary school

pcography curriculum (Carmody. 2004).

It is worth noting at this point that the rescarcher established a number of varied reasons from the {icld
as o what respondents thought werce the reasons that prompted the revision of the senior secondary
school geography curriculum in 2013, Among the rcason that wre given include those discussed

helow one by one
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Thirty (30) out of the total of forty eight respondents sampled representing sixty three (63) percent
argued that the curriculum was revised in 2013 because it was (oo bulky for both teachers and learners
to adequately handle it. This explained why 1t was very difficult for teachers to finish the syflabus
before pupils wrote their final grade twelve (12) examinations from 1CZ. This may have subsequently
led to the poor performance of pupils in their examinations as some of the questions brought in the
cxaminations may not have been covered during the learning process. Further, it may also be argued
that this state of alfairs might have significantly led some pupils 1o dislike Geography as a subject.
Thus, the rescarcher noted that the syllabus should not be too long as this had the capacity to cause
deficiencies in the teaching and learning process on account that teachers were particularty interested
in completing the syllabus without necessarily taking keen interest on the understanding of pupils on
the subject matier. This is in tandem with Frame (2003) who argued that the worthiness of a

curriculum is heavily dependent on its length. consistency and practicality of its content.

It is also important o note that thirty onc (31) out of the forty cight sampled respondents representing
sixty five (65) percent held that the senior secondary school Geography curriculum was revised in
2013 because it did not meet the aspirations of the learners. This meant that the peography syllabus
was 1ot able to help fearners be usclul people in their respective societies contrary to the assertion that
cducation or better still a curriculum should be able to make learners useful not only to themselves
but to the community at large. Strictly speaking, if a curriculum does not address the social,
cconomic, political and cultural needs of individuals and the broader society. it can be perceived as
irrelevant and not worth pursuing. It s for this reason that curriculum designers and developers ought
to be very carclul to ensure that the curricula that are designed and developed are relevant to
individual learners and socicty. When this happens, learning may be interesting and benchicial to
learners. In agreement 1o the statement above, Mol? (1996) contended that the overall aim had further
been broken down into a specific goal lor high school cducation. This goal stated that high school
cducation was to cnable every pupil to become a well-cducated person who was usclul to society and
who was adcquately prepared for furtherance of his or her education or for becoming a self-supporting

worker.

Furthermore, twenty four (24) out ol the forty cight (48) sampled respondents representing fifty (50)
pereent contended that the senior secondary school geography curriculum was revised in 2013 on
accoun{ that lcarners were not very much exposed to topics that could help them exploit their own
local environment. Instead, the curriculum was flooded with topics drawn from the sub-region
countrics. This might have been a boring course of study on the part ol fearners because most of the

things they learnt were basically in abstract and hence difficult to comprehend. To embrace this,

43



Habowu (2000) argued that in order to compliment and strengthen the Mol efforts in trving 10 meet
the set goals so as 1o provide education to high school learners, the geography high school curriculum
had to undergo changes, which among other things meant removing the alien topics. These were such
topics like Glaciations and North America, which were viewed to be very distant from the horizon of
the Zambian high school geography learners. In view of the above, argument. 1t may be [casible to say
that among the many rcason that could have led o the revision of the senior secondary school
geography curriculum in 2013 was 1o remove some ol the topics that were not relevant to the Zambian
situation and replace them with wopics that were perceived 1o be of crucial importance in the Zambian
context such as environmental havzards. mining ticld project and many others. In addition, geography
learning required that environmental issuces and sustainable education be addressed fully (ambert and
Balderstone, 2004). As such the geography curriculum is meant to embrace cnvironmental geography
m addition 0 human and physical geography because 1t was under environmentat gcography that
causes  of global environmental change.  fragility ol environmental  systems and  sustainable

development were addressed.

5.2 Availability of Feaching and Lcarning Resources.

The availability of teaching and lcarning malterials is o very important aspect in the implementation
process of the curriculum at any given point. These materials may include textbooks and teacher
reference materials. Ina case where such malterials are not available. the teaching and lcarning process
may be extremely difficult and demotivating on the part of teachers and learners. ‘'eaching and
learning matertals play an important role i the implementation process ot a curriculum as they
cmpower both teachers and learners in that they act as a guide in the acquisition and imparting ol
knowledge. Schartz. & Saddler (2007) argued that™ in the face ol any end result, and what weachers and
learners can accomplish is largely influcnced by the material support they receive™. In this case, the
dual scem to be suggesting that without teaching and learning materials. it is practcally difficult to

achicve meaninglul results in the teaching and learning process.

‘The analysis of the results obtained from the field as evidenced in table 4.2 indicated that there were
very few lecaching and learning resources  in the school and this explained why both teachers and
lcarners were still using old textbooks as reference resources in the implementation of the 2013
revised senior sccondary school geography curriculum. IFurthermore. the available teaching and
learning matenals were of poor and compromised quality and as a conscequence ol that, eflective,
tcaching and lcarming was adverscly hampered by this state of affairs. The scarcity and inadequate

availability ol the teaching and learning resources in the school according to the information gathered
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scemed to have frustrated teachers and learners as this was the primary basis upon which an effective
implementation of the curriculum was heavily anchored. Schartz, and Sadler (2007:991) emphasized
that teaching and lcarning require support and scaffolding to ensure that teachers and learners operate
at their optimal skills lcvels by way of providing them with adequate teaching and lcarning materials.
This mcans that teachers” different teaching styles and nceds must be given scrious attention. As a
result. this will cnable teachers to intcrnalize the uwse of various approaches and pedagogical
knowledge 1n their teaching practice to ensure effectiveness and efficiency. 'rom the forcpoing, it is
abundantly clear that quality delivery of educational services is to a larger extent dependent on the
availability of quality teaching and lcarning resources without which quality dehivery of educational
services may be jeopardised. It is for this reason that any government that secks to provide quality and
meaningful cducation to its citizens must cnsure that tcaching and learning resources are readily
available so that there 1s no amount of guessing on the part of teachers when it comes o the

implementation of the curriculum.

In view of what Schartz and Sadler (2007) alluded to above, the implementation of any course of
study or curricutum scem not to be achievable if tcaching and lcarning maltcerials are not readily
available in a school or a learning institution. Thus the success of the implementation process of a
curriculum such as the 2013 senior sceondary school geography curriculum s significantly dependent
on the availability ol quality tcaching and lcarning materials. McCombs & Whistler (1997:166)
arguced that cltective curriculum implementation requires a commitment to developing nccessary

teaching and learning resources, including ndispensable knowledge. skills and training,.

On the other hand, some respondents contended that the same tcaching and learning materials that
were not readily available were also very difficult 1o access. This means technteally that at the time of
the implementation process ol the revised scnior sccondary school geography curriculum, teaching
and lcarning materials may not have been developed yet. When the teaching and learning materials
arc rarcly accessed or difficult to find, it means automatically that the implementation process ol the
curriculum  becomes  compromiscd thereby affecting  quality  delivery of cducational  scrvices.
Furthermore. Green ef af (2005) arpued that it is necessary to understand the dynamics and the degree
of resources available of the curriculum to support the revision cftort. Additionally, Jansen (1999)
emphasized that curriculum development as a long term development needs rcarrangement of content
including the availability of materials and text book revision. Ewkes (1998) lurther argues that
“teaching matcrials, if they are 1o achieve their aims, must be up-to-date, applicable and cover the
required scope of the subject. ™ The latter seems to be suggesting that tcaching and learning resources

must be subjected Lo revision or updates in order to meet the dynamic needs of learners and society.
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On the other hand. Stevens (2000) postulates that “teaching resources, {first and foremost, need to be
understood. Availability in the local language makes any lcarning resource more attractive and
valuablc and increases its demand. Sadly. most matertals are avatlable in nglish only. Where English
1s not the user's first language but is the language used or encouraged in the workplace or cducational
institution, 1t is important to cnsurc that materials are produced in plain English.”™ This is to say that
the adequate availability of teaching and learning resources in itself is not cnough if the issue of the
common language that the learners understand is not taken into consideration when developing
Jearning materials. Thus, pupils can only learn effectively if they understand the language ol

mstruction and that which they read n books.

To achicve and be able to manage curriculum revision and its subscquent implementation, CDC
should have ensured that everything is put in place before hand so as to reduce on issues of lacking

adcquate supply of teaching and learning materials at the time of implementing the curriculum.

53 Challenges in the Implementation of the 2013 Geography Curriculum

Suflice to mention that there were a number of challenges that were established regarding the 2013
revised senior sccondary school geography curriculum from the nine (9) teacher respondents who
included the leadteacher and the Deputy Headteacher respectively.  All the teachers sampled in
exception of the Headteacher and the Deputy THeadteacher were teachers of Geography and that was
meant 1o gather authentic information directly from the implementers of the curriculum. The major
implementation challenges of the 2073 revised senior secondary school geography curriculum faced
included : Inadequate information on the part of tcachers as curriculum implementers, Inadequate
teaching and learning materials. Somc pre-requisite topics for those included in the curriculum were
removed, Available few teaching and learning materials were  shallow and poor funding from the
central government. ‘These challenges according to rescarch {indings were discussed below one by

Qng,

[t was established that teachers who were the key players in the implementation process did not have
sufficient information on how best the curriculum was supposed 1o be implemented. This was
according 1o the statistics which reviewed that six (6) out of the nine {9) sampled teacher respondents
representing cight seven (87) pereent held 1o the above position . In view ol the above, 1t may be
deduced that the implementation process suffered significant setbacks in as far as efliciency and
cffectivencss was concerned as the major implementation drivers did not scem 1o have sullicient
information. To complement the above position, (Gerber 2003) stated that a geography curriculum
aflected learners negatively as it was prescriptive and limited in scope. Thus the limitations mostly
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arosc from lack of resources and expert knowledge and skills among teachers. This is in tandem with

the maxim which says “where there is no vision people perish™

On the other hand, all the nine (9) eacher respondents representing hundred (1003} percent contended
that there were insuflicient teaching and learning materials to use in the implementation process ol the
curriculum The fact that all the teachers atiested that teaching and learning materials were inadequate
meant that the quality of tcaching and learning was compromised and hampered as materials such as
text books played a crucial role in the implementation process of a curriculum. Teaching and learning
materials were very important as they helped in broadening the scope of the subject matter thereby
increasing the knowledge base and understanding of both teachers and Icarners respectively, In
agreement to the above, Gerber (2003) stated that a geography curricutum affected learners negatively
when 1t was preseriptive and limited in scope. Thus the limitations mostly arose from lack of
resources such as textbooks and expertise among teachers. In this regard the quality and quantity of

textbooks available for exploitation of a given geography curriculum posced a challenge to learners.

lF'urther, seven (7) out of the nine (9) sampled teacher respondents representing seventy cight (78)
pereent  argued that the available fow materials  were 100 shallow. This meant that the process of
teaching and [earning was highly compromised and below par as teaching and learning materials
contributed significantly to the quality provision of education. A state of aflairs like this onc reducces
the morale of tecaching and learning hence jeopardising the implementation process of the 2013
revised senior sccondary school geography curriculum. To support the findings above, (Gerber 2003)
noted that the limitations mostly arosc [rom the poor quality of textbooks avatlable for exploitation ol
a given geography curriculum. Since the teaching and learning materials were considered to be too
shallow 1t is correct to assume that what pupils learnt was too shallow for their usefulness to
themselves and society. This could also be in harmony with the language used in computer studies

which says “Garbagc in Garbage out?

The other challenge regarding the implementation of the 2013 revised senior sccondary school
geography curriculun was that there was poor funding lrom government to cifectively and clficiently
implement the curricufum. Six (6} out of the nine (9) sampled tcacher respondents representing cight
seven (87) pereent held this view point. Technically, this explains why there were Limited number of
teaching and lcarning materials such as textbooks and teaching aids. [n harmony with this asscrtion,
Mol (1996) noted that government budgetary allocations alone were not sufficient [or ensuring
quality education delivery, Henee there was a critical need to involve district councils. communitics,
private providers, religious bodics, non-governmental organizations, and voluntary bodies in the
provision of cducation and the improvement of its quality. Zambia also looked to the donor
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community for continued and increased assistance to enable it o provide good guality education to all
eligible Tearners. Further, Sibulwa (1996) contended that it is very difficult to implement a
curriculum successfully 117 the education system has limited funding capacitics. Under funding raise a
lot of other implications on the part of curriculum. The cconomy of a nation will determine the
success ol curriculum implementation. In developing countries, the numbers of pupits and teachers
have kept on rising but government money available for education is less. Since manpower in the
cducation scctor has inereased. the bulk of money allocated to education 1s absorbed by salarics
leaving very little for teaching materials. books, in-service training, monitoring and other things
needed for the smooth implementation the of curriculum. In the absence of teaching and learning
materials, the teaching and learning processes will be hampered and if standard officers do not go out
to evaluate. 1t will be difficult to know whether the curricutum is being cifectively implemented or
not. Although the government introduced tuition fees in sccondary schools and higher institutions of
learning to cushion the dwindling resources, the move has had little impact as most lcarning
institutions arc still experiencing liquidity problems. This has had a negative elfect on curriculum

implementation.

Contrary to the above assertions on the implementation challenges of the curriculum, Combleth
(1990) contended that the challenge posed by the curriculum on the learners was that it placed high
premium on examination. As such, there was less attention paid to the context in which learning took
place. As a result. the learners’ ability to apply skills in order to make sense of the world around them
was overlooked. Cornbleth (1990) further subscribes to Stenhouse (1975), who stated that emphasis
on public examinations had an effect on the learners in that it become difficult to get the weak
students mvolved in the learning process. The dual scholars above scem o be implying that the main
mterest of the curriculum was tilted lowards cxaminations rather than the acquisition of relevant
knowledge and skills on the part ol learners. This subscquently encouraged learners to venture into
memorisation ol concepts rather than understanding them for their betterment in future. On the other
hand, teachers also might have been interested in teaching and covering topics that were examination

oriented hence compromising the standards of tcaching Geography.

5.4  The Effectivencess of the 2013 Geography Curriculum.

It is important to note that the effectivencess of the 2013 senior sccondary school  geography
curriculum was measured using a variely ol parameters that the rescarcher thought would signilicantly
help to determine whether or not the curriculum was cffective. Some of the parameters used ranged

from teacher qualifications, teacher preparedness, positive and negative ceffects of the currteulum
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respectively. A discussion on cach of the parameters used was made below with respeet to the

findings [rom the field.

N

4.1 Yeacher Qualification

The rescarch data as revealed in chapter four (4) suggested that all the nine (9) tcacher respondents
which included the six (6) teachers of geography, the Headteacher and the Deputy Headteacher had a
degree qualification. thus, they were qualified cnough to handle the demands of the revised
geography curriculum. So, if the question ol teacher qualification arose in the implementation
process, there was no doubt that all teachers of geography were well qualified to meet the demands of
the revised geography curriculum. In short, according to the information obtained from the field,
teachers were competent enough to implement the curriculum eftectively and cificiently. To support
the assertion above, Okello and Kagoire (1996) contended that “quality of teaching stalt to mecet the
cxpectations of pupils and the socicty is another impediment. Teachers are the most important human
resource in curriculum implementation since they are the ones who adopt and implement the ideas and
aspirations ol the designers. This imply that success ol the curriculum depends on the teachers A
sullicient supply of trained (cachers is therelore, needed if the implementation of the curriculum 15 o
be elfective™. Additionally, Mckermen (2008) noted that “the quality ol cducation of a country largely
depends on the quality of teachers.™ In other words, the quality of education is as good as the quality
of teacher. If the quality ol teachers 1s poor, the quality of education will be poor. What this means,
therefore ts that the quality of teachers will determine the effectivencess of curriculum implementation.
The education system needs adequately trained and motivated teachers in order to succeed in its
programme” Further, Brown. (1994) stated that no matter how kind. amiable and well-meaning a
tcacher may be, he or she cannot possibly succeed unless he/she has a thorough knowledge of the
subjecct matter he/she is teaching and a good general knowledge. lTcaching does not happen
accidentally. and for 1t to be cffective it needs thorough planning and preparation. Thus, teacher
qualitrcation and competence plays a crucial role in cnsuring an cffective and  efficient

implementation of any preseribed curniculum.

Rescarch  consistently  shows  that  (cacher quality  whether measured by content knowledge,
experience, training and credentials, or general intellectual skills is strongly related to student
achicvement: Simply, skilled teachers produce better student results. Many rescarchers and analysts
arguc that the fact that poor and minority students arc the least likely to bave qualified teachers 1s
itsclf a major contributor to the achicvement gap, Tt follows that assigning experienced, qualified

teachers 1o low-performing schools and students is likely to pay off in better perlormance and
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narrowing gaps.( Aaronson: 2007). Additionally, Brown, (1994) further postulated that  excellence
i high school depends on many things: the teacher, course content, a clear philosophy and workable
plan for meeting students™ needs. scrious dedication to learning goals, and adequate financial support.
The role of the teacher. however, 1s the most important. Without a well-cducated. strongly motivated,
skilled, well-supported teacher, the arch of excellence in high school collapses. The teacher is the
keystone of guality.” Hducation rescarch has continued to show that an effective tcacher is the single
most important factor of student lcarning. Thus. up 1o this far. the rescarcher may say tcacher
gualilication contributes  significantly to cffective and efficient implementation ol any given

curriculun.

5.4.2 Teacher Preparedness

[t was noted that six (6) out of the nine sampled teacher respondents representing sixty seven {(67)
percent argued that they were not adequately prepared for the commencement or implementation ol
the revised geography curriculum at the time when the government imposced its exceution. On the
other hand. only two (2) out of the nine (9) sampled teacher respondents representing twenty two (22)
percent contended that they were ready to implement the geography curriculum at the time it was
imposcd lor implementation by the government while only one (1) out oi the nine (9) sampled teacher
respondents representing cleven (11) pereent elaimed not being awarce of whether or not he was ready
for the implementation ol the geography curriculum. I'rom these statistics given above, it can be
deduced generally that teachers were not ready for the implementation of the revised senior secondary
school geography curriculum at the time government called for its implementation and this could have
adversely affected its efflicieney and clfectiveness. In agreement to the above assertion, Brown ¢t al
(1994) noted that™ teaching ts a complex endcavour, mvolving classroom management, lesson
preparation and organization of tcaching and lcarning activitics, cvaluation and fcedback. Students’
success in the classroom is largely basced on effective classroom instruction and adequate preparation
by teachers™ It therefore Tollows that since many teachers were not prepared for the implementation
of the curriculum, their perlformance in class could have been below the required standards henee

creating a knowledge gap in learners.

5.4.3 Positive Effects of the 2013 Geography Curriculum.

According to the rescarch lindings established in chapter four (4). there were a number of positive
cllcets of the senior sccondary school geography curriculum on the learners and these included an

understanding of cnvironmental issucs. field work projects which enabled learncts te cxploit their
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own local environment thereby having a broader view ol i, understanding the population probleins
and therr solutions and the acquisition ol knowledge on scttlement planning. Suflice to say that these
positive ¢lfects of the gcography curriculum if properly exploited may help the learner to improve the
quahity of his_or her lite und that of society at large. To complement. Mol (1996} argued that “the
overarching aim of school education in Zambia is to promote the [ull and well-rounded development
of the physical, intelicetual, social, effective, moral and spiritual qualities of all learners. so that cach
puptl can develop into a complete person for his or her own personal Tulfilment and for the good of

the society”

5.4.4 Negative Effects of the 2013 Geography Curriculum

The research further revealed that there were a number of negative cffects of the 2013 revised senior
sceondary  school  geography  curriculum  which could have negatively 1mpacted its smooth
implementation. Some ol the negative cffects established in the research have been discussed below

onc by ong.

5.4.4.1 Inadequate Teaching and Lcarning Resources

According to the findings in chapter tour (4), it was established that there was a shortage or worsce still
a scarcity of teaching and learning resources in the school for the revised geography curricutum and
that cven the few materials that were available were of poor quality .In view of this, it may be
assumed that this state of aftairs adversely afieeted the teaching and learning process and cventually
impeding the curriculwm implementation process.. leaching and lcarning resources play a crucial role
in the implementation process of a curriculum so much that if they are not available, very little can be
achicved. Kelty (1999) argucs that™ limited procurement and supply ol instructional malterials such as
textbooks and chalk may end up frustrating the implementers of the curriculum and thereby leading to
low performance. Worse still, with population explosion, classrooms are overcrowded and learners
are made to share whatever little stocks of materials.  In such situations, teacher cffectiveness s

hampered and it becomes almost impossible for the teacher to render individual pupil attention™

5.4.4.2 Shallow Curriculum

Findings cstablished that the curriculum had become oo shallow in that some topics were removed
and cven those that remained had some of the content in them removed. Fuarther, some ol the pre-

requisite topics to (hose that were maintained in the curriculum were removed and this made teaching

51



and lcarning dilficult. This may have led to compromiscs in efticiecncy and clicctiveness of
curriculum 1mplementation. On a larger scale. this scenario left learners with knowledge paps which

may render them irrelevant in meeting the day to day challenges of socicety.

5.4.4.3 Inadequate Funding

Information gathered from the ficld also indicated that the school was poorly tunded by government
towards the implementation of the 2013 revised senior scecondary school geography curriculum, This
may be an explanation as to why the school did not have cnough teaching and learning materials
among other important things. Funds play an important role not only in the cffective implementation
ol the curriculum but also in the general running of the day 1o day affairs of the school.  Sibulwa
(1996) noted that it is very difficult to implement a curriculum successfully it the education system
has limited funding capacitics. Under funding raise a lot of other implications on the part of
curriculum. The economy ol a nation will determine the success of curriculum implementation. In
developing countries, the numbers of pupils and tcachers have kept on rising but povernment money
available Tor education is less, No doubt this situation was a recipe for compromised cllectivencss and

clficiency.

Summary

This chapter discussed the findimgs of the rescarch established in chapter four (4) ol this disscrtation.
The themes discussed include the availability of the teaching and learning resources lor the 2013
revised senior sccondary school geography curriculum, reasons for the revision ol the curriculum in
2013, challenges faced in the implementation of the geography curriculum and lastly the cffectivencss

of the 2013 revised senior sccondary school geography curriculum,

It was established that the revised geography curriculum did not have adequate tcaching and learning
resources and as a conscquence ol that, teachers faced a lot of challenges in the implementation
process. Further, the rescarcher discussed on a number ol reasons for curriculum revision but the

major onc heing the scarch for relevance it what was o be taught to learners.

Among other issucs, the rescarcher discussed about the challenges faced in implementing the 2013
revised geography curriculum and one of the prominent one was lack ol adequate funding (rom
central government which led 1o a ot of implementation challenges of the curriculum. Lastly, the
rescarcher discussed about the effectivencess of the 2013 revised geography curriculum where 1t was
revealed that while teachers were well qualified, they were not prepared for the implementation
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process at the time government called for it. In the chapter that follows. conclusions and

recommendations were drawn.
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CHAPTER SIX

CONCLUSIONS AND RECOMMENDATIONS

Overview

This chapter summarizes the study by highlighting major {indings. 1t is in this chapter that the

conclusions have been drawn. The chapter also outlined the recommendation made by the rescarcher.

6.1 The Main Research Findings

The major findings established in this study have been outlined below one by one.

6.1.1  Reasons for the Revision of the Geography Curriculum in 2013

It was obscrved that the major reasons {or the revision ol the geography curriculum were basically to
ensure that the curriculum was relevant o both learners and socicty at large. Thus, the curriculum was
supposed 1o produce fearners who would be able o improve their own quality of life and be able to
actively participate in the unfolding ol development of their country through upholding the norms and
values of their socicty. Further, the curriculum was too bulky and hence posed a lot of challenges in

implementing it.

6.1.2  Availability of the Teaching and Learning Resources.

‘The rescarcher established that the school lacked adequate teaching and lcarning resources such as
textbooks and teacher relerence books. As a consequence of that, it was dillicalt to (ully realise the
objectives of the revised geography curriculum as the teaching and learning resources influenced the

accomplishment of an effective and cllicient implementation of a curricului.

6.1.3 Challenges in the Implementation of the Senior Secondary School Geography

Curriculum

The rescarch revealed that there was crratic or inadequate funding from the central government
towards the implementation of the curriculum, as a conscquence of that impediment. The school faced
challenges in the acquisition of teaching and learning resources such as texthooks for learners and

reference materials for teachers,



0.1.4 Effectivencess of the 2013 Revised Scnior Secondary School Geography Curriculum.

The study established that while all the teachers of geography at the school were well qualilied (all of
them had Degrees). they were not lully prepared to implement the geography curriculum at the tme
when government imposed its implementation. lurthermore, teachers did not receive in-service
{raining to equip them for the implementation process. Thus, eflective and efficient implementation of

the curriculum was hampered.

6.1 Conclusions
In view of the findings outlined, the following conclusions were drawn:

i. The school lacked adequate tcaching and learning resources such as pupil textbooks and
tcacher reference books. As a consequence of that, it was difficult to [ully realise the
objectives ol the revised geography curriculum as the teaching and learmning resources
influenced the accomplishment of the requirements of the Geography curniculum. Resulting
from this state of affairs, teachers were compelled to use old reference books which did not

have other topics henee making their work difficult and frustrating.

ii. The major rcasons for the revision of the geography curriculum were basically to ensure that
the curriculum was relevant not only to learners but also society at large. Thus. the curriculum
was supposed to produce learners who would be able to improve their own quality of life and
be able to actively participate in the unfolding of development of their country through
upholding the norms and valucs of their socicty and that the curriculum was too bulky and

posed a lot of challenges in implementing it

iti. The major challenge that the school faced was that it did not recetve adequate funding from
the central government towards the implementation process ol the curriculum. As a
consequence of that impediment. The school laced challenges in the acquisition of tcaching
and lcarning resources such as textbooks for learners and reference books for teachers. This
insuflicient funding by the government also inhibited other activities [rom being conducted in

the school.

iv. While all the teachers of geography at the school were well qualified (all of them had
Degrees). they were not (ully prepared to implement the geography curriculum at the tme

when povernment imposed its implementation especially that teachers did not undergo in-
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V.

service traiming o cquip them for the implemientation process. 'This negatively affected
teaching and learning as teachers were not very sure of whalt to do.

The Geography curriculum was hastily implemented and this explains why there were no
teachings and learming resources, inadequate funding. no in-scrvice tramming for teachers

among other issucs. ‘This was also a recipe for the implementation challenges that were faced.

6.2 Recommendations

In view of the conclusions drawn, the following recommendations were made:

i,

Iv.

Ministry of General Fducation should ensure that teaching and learning resources are provided
to schools before the commencement of the implementation process of any curricula.
Additionally. if the implementation process was already in progress as was the case when the
study was conducted. the Ministry of General liducation should cexpedite the process of
providing teaching and lcarning resources so as to enhance cfliciency and clfectivencess in the

implementation of the curriculum.

Ministry of General lducation should endcavour o provide a geography curricula that was
supposed 1o produce learners who would be able to improve their own quality of life and be
ablc to actively participate in the untolding of development of their country through upholding
the norms and values ot their society. Further, the curriculum drawn ought to be user friendly

and not too bulky as doing so poscd implementation challenges.

Ministry ol General Education ought to adequately fund schools so that they are able to
smoothly implement the demands of the geography curricula. With funds available, school
authoritics would be able (o purchase tcaching and learning resources thereby increasing

clhicieney and clfectivencess in the implementation of the curriculum.

Before the implementation process of the revised geography curricula, the Ministry of general
cducation should ensure that teachers are in - serviced so as 1o adequately cquip them for the
new challenges that the curriculum may pose. This may increase the motivation and
competence of teachers in the mplementation of the curriculum as they were the major

stakcholders when it comes to the implementation part,
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Suggestions for Further Research

Future rescarchers on the cifeets of the 2013 revised scenior sccondary school geography
curriculum should look at this subject from a broader scope as this rescarch was confined o
one school only.

Other rescarchers should look at the effects of the 2013 revised curricula on fearning for other

social science subjects such as Religious iducation, History and Civie FEducation.

57



REFERENCES

Aaronson, ., Barrow_ .. & Sander. W, (2007). Teachers and student achievement in the
Chicago Public Schools. Journal of Labor Economics 25 95 133
Best, ). W. & Kahn, L.V, (2008). Research in Feueation. (10ihed). New Delhi: Prentice Tatl
Bondi. ) & Wiles. J (1998) Curriculum Development: A Guide 1o practice (3th edition). Prentice
Hall, New Jersey
Brown ctal . (Y994). Curriculum and Instruction. An Introduction (o methods of teaching. Acera:
Macmillan Edoucation hid.
Cheung. D. & Wong, 1. (2002), Mcasuring 'Feacher beliefs about alternatives curriculum designs.
The Curriculum Jowrnal 13.(2) 225-248
Manchishi, P. C (1999). The IHistorical Background to curriculum Development in Zambia,
[883-1999. Ministry of Educalion (.-’1-10];,') and Currviculum Development Centre (CDC),
Lusaka, LINZA.
Commonwcealth of F.earning (2005) Draft Report for Consullancy Services to Develop and Review
the Ministry of FEducation’s Teacher ducation Straiegy. Vancouver: CO1L,
Cornbleth, C (Mols, 1990), Curricuftm in Context, London, Falmer press.
CDC (2000), Zambia High School Education-Geography High School Svilabus, grade 10-12,
[usaka, CDC.
DES (1990). Geography for Ages 5-16: Final Report of Geography Working Group. 1.ondon:
1IMSO.

lwles 1., Simnett. 1. Bailliéee Tindall (1998). Promoting Health - A Practical Gudde. 4th Edition

lien. J, Gerber, R. & Wilson. P. (Bds), (1984). The Geography Teacher's Guide to The Classroom,

58



South Metbourne, Macmillan Company of Australia P'TY (1.td).

Lrame. 1. (2003). Theorising Curriculum. In Colemen M. Graham- Jolly M. & Middlewood 1).(Eds),
Managing the Curvicidum in south African Schools PP (17-353). London: Commonwcalth
Scerctariat.

Gerber. R.(2003), International Handhook on Geography Fducaiion. Boston @ Kluwer Academic
Publishers.

Ghosh, B.M (2003 ). Scientific Method and Social Research, New Delhi: Sterling Publisher Private
f.imied.

Gay. LR (1992), Fducational Research: Competencies for analysis and application. dth ed.
IFlorida, Il Macmillan,

Graves, N (1979) Curviculum Planning in Geography, New Delhi: Heinmann Education Book
Lid.

[Habowa, G.M. (2000). Ivaluation of Implementation of the New Zambian High School Geography

Syllabus in Rural igh Schools-The case of Mkushi District, Zambia, unpublished MA.

Pissertation, University of Zambia |

Lambert, D & Balderstone, 1 (2004). Learning to Teach Geography in the Secondary School A
Comparnion to School lixperience. London: T I International Limited.

Mckernen, J. (321, 2008), Curricufim and Imagination: Process Theory Pedagogy and action
research. London, Rutledge.

Mkandawire 8. 13. (2008). Why school facilitics and equipmernts are important for effective
implementation of « curriculum In "Education, Literacy, Language and Curriculum.

Mo s (1977). Educational Reforms: Proposal and Recommendations, Lusaka: Governiment
Printers.

Mukoboto. S (1982). Development of ¢ Curricudum Planning Model for Zambian Sccondary

59



Schools, Unpublished M A Thesis (KD.P), University of Massachusetts, i Arbor [984.

Namafe, C. M. (2001). A Needs Assessment Report on the Review of Zambia's School Geography.,
lLusaka:Mol-.

Naish M, Rawling. F. and lart, C (1987) Geography 16-19The Conmribution of u Curviculum
Project to 16-19 education, Hong Kong: Longman Group UK Limited.

Ntalasha, 1.. 8. (2002). A High School Geography-1Text book of Zumbia and the Sub Region. Ndola:
Times Printpack (#) limited.

Okello, V. and Kagoiren, M. A, (1996) Makerere University, Curriculum Studies Module.
Kampala: Bezatel Design Studics

Pattison, W.D. (1963), National Council for Geography Fducation, New York: L.ongman.

Pike, G & Sclby. 1) (2005) Global teacher, Global learner, London: Holder & Staughton.

Posner. (G.J and Rudnitsky, A. N (1986). ( ourse Design-ua guide to Curriculunt Development for
Teachers, NewYork: Longman

Print, M. (1993). Curricultun Development und Design. Sydney: Allen and Unwin.

Sibulwa, C. M. (1996) . Selected Reading Muterials and Notes. AP 111 Bateh 3. 1usaka ¢
Dircetorate of Distance Lducation 1H//indescicne.com

Schartz, S.M. & Sadler, MLP. (2007). Fanpowerment in science curriculum development: A micro
developmental approach. New York: Taylor and Francis Group.

Slater, I (1982), Learning Through Geography, London: Butler & Tanncr 1.4d.

Stenhouse, L. (1973). An huroduction fo Curviculum Research and Development. 1.ondon,

Heinemann.
Stevens 8. Londoen: International Centre Tor Eye Health: 2000. Teaching Resources for Blindness

Prevention and Rehabilitation.

60



Stufllebeam, D. 1., & Shrinkficld, A. F (1985), Spstematic Fvaliwation, Boston, KiuwerNijhalT.
Tilbury, D. & Williams, M. (1997). Teaching & Learning Geography, New York, Rutledpe.

Wynne, 1. P (1964). Theories of Education, An Introduction to the Foundation, New York: Harpe.

61



APPENDICES

APPENDIX 1: QUESTIONNAIRE FOR THE HEADTEACIIER AND THE DEPUTY HEAD

I am a Master ol Education Management Student at the University ol Zambia who is currently
carrying out a rescarch on the cffects of the 2013 revised Scnior Sccondary Geography Curriculuin on
learning at Chikankata Sccondary School. "To this effect. you have been chosen as a possible source of

miformation [or the rescarch.

Be assured that this rescarch 1s purely academic and that the information you provide will be treated

with utmost confidentiality.
instructions

¢ Youarc requested to be as precise as possible.
o Pleasc do not wrile your name on the questionnaire.

e Fnsure that you tick your responses or filling in the spaces provided.
SECTION A -Particulars
[ Namc ol the school............
2 DCSIENALION. Lt e e
3 Number  of years in SCIVICC.....ooii ..
4 Number ol years served in your position...................
SECTION B Rescarch Questions

5 Arc there teaching materials in the school such as Text books and other reference materials for the

revised Scnior Secondary School Geography Curriculum? Yes or No
Il your answer is No, Ixplain Why?

6 1s the 2013 revised Senior Secondary School Geography Curriculum available in the School? Yes or

No

7 I the teaching and learning materials are available in the School, to what extent do they mect the

demands of the curticulum? Greater Lxtent, esser Ioxtent does not meel the demand at all.
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¥ What kind of tcaching and lcarning materials do you have lor the 2013 revised Scntor Scecondary

School Geography Curriculum?

9. Docs the School have Pupils Text books for the 2013 revised Senior Secondary School Geography

Curriculum? Yes or No
Il your answer is No, Lixplain

10+ " the school has pupils text books, Are they enough to cater for all the pupils taking Geography?

Y¢s or No
I vour answer s No. Bxplain why?

[1 Do vou think it was necessary 1o revise the Senior Scecondary School Geography Curriculum in

200137 Yes /No
Justify your answer above,

12 What arc some ot the lactors that you think could have led to the revision of the Senior Sccondary

-~

School Geography Curriculum in 2013 7

13 In your view. does the 2013 revised Senior Secondary Schoot Curriculum meet the asptrations of

the fearners and society at large?  Yes or No
Lxplain your answer in question 13 above

14 What do you think was missing or rather irrelevant in the Senior Secondary School Geography

Curriculum betore its revision?

15 To what extent is the 2013 revised Sentor Secondary School Geography Curriculum beneficial to

lecarners? To a Greater Bxtent. Lo a l.esser Fxtent

16 What is your personal view about the 2013 revised Senior Sceondary School Geography

Curriculum?

17 Are there some implementation challenges ol the 2013 revised senior geography curriculum? Yes /

No
I your answer 15 yes, state the challenges

18 What do you think should be done to mitigate the challenges above?
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19 What is your opinion on the implementation process of the 2013 revised Senior Sceondary School

Geography Curriculum?

20 Tlow best do you think the implementation process of the 2013 revised Senior Sceondary School

Geography should have been done?

27 Have Teachers of Geography at Chikankata Secondary School been in- serviced 1o equip them and

ensure quality delivery to Pupils? Yes or No
If your answer in question above is No. what could be the reason lor not doing so0?

22 Do all Teachers in your School have access to the 2013 revised Senior Sccondary School

Geography Curriculum? Yes or No
If vour answer above 1s No. plcasc explain

23 What is the quality of the teaching and learning materials of the 2013 revised Senior Secondary
School Geography Curriculum  available at your School ?Very good  quality. Good quality, Poor

quality

24 How conversant or informed are your teachers ol Geography with regard to the 2013 revised
Senior Sceondary School Geography Curriculum?  Very conversant, Quite conversant, Conversant,

Not conversant

25 low oflen docs your School conduct same continuous professional development mectings for

‘Teachers of Geography? Oftenly, Scldomly, Not at all.

26 What is the Government doing in order to help Teachers of Geography in the implementation of

the 2013 revised Senior Sceondary School Geography Curriculum??
27 What is your highest qualification®

28  What arc some of the positive and negative ctiects of the 2013 revised senior secondary school

gcography curriculum?
Positive cllcets
Negative effects
29. How prepared were you for the implementation of the curriculum?

Thank you so much for participating in thiy academic exercise.
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APPENDIX 2: QUESTIONNAIRE FOR THE HEAD OF DEPARTMENT (SOCIAL
SCIENCES)

I am a Master ol Education Management Student at the University of Zambia who is currently
carrying out a rescarch on the cffects of the 2013 revised Senior Sccondary School Geography
Curriculum on learning at Chikankata Sccondary School, To this elfect. you have been chosen as a

possible source of intormation for the rescarch.

Be assured that this rescarch is purcly academic and that the information you provide will be treated

with utimost confidentiahty.

Instructions

*You are requested Lo be as precise as possible.

«Please do not write your name on the questionnaire.

*Linsure that you tick your responscs or (illing in the spaces provided.
SECTION A -Particulars

1. Name of the school

Q]

CDCSIZNAtION. ..o

3. Number of years n service

1u

- Number of years scrved in your position ...
SECTION B Rescarch Questions

5 Are there adequate teaching malertals in the Geopraphy Scetion such as Text books and other

reference materials for the revised Senior Sccondary School Geography Curriculum? Yes or No
If your answer is No, lixplain Why?

6 1s the 2013 revised Senior Sccondary School Geography Curriculum available 1o all tcachers of

Geography in the Department? Yes or No

7 If the teaching and lcarning matcrials arc available in your Department. 1o what extent do they

meel the demands of the curriculum? Greater Extent. Lesser ixtent docs not meet the demand at all.
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8 What kind of teaching and fcarning materials do you have tor the 2013 revised Senior Secondary

School Geography Cuarneulum?

9. Doces the Department have Pupils Text books for the 2013 revised Senior Sccondary School

icography Curriculum? Yes or No
H your answer is No. Hxplain

10 [ the school has pupils text books. Are they enough to cater tor all the pupils taking Geography?

Yes or No
If vour answer is No. Lxplain why?

FI Do you think it was necessary 10 revise the Sentor Sccondary School Geography Curriculum in

20137 Yes /No
Justily your answer above

12 What arc somwe of the lactors that you think could have led to the revision ol the  Senior

Sceondary School Geography Curriculum in 2013 ?

F3 n your view. does the 2013 revised Sentor Secondary School Curriculum meet the aspirations ol

the fearners and socicty at large?  Yes or No
Ixplain vour answer in question 13 above

14 What do you think was missing or rather irrelevant in the Scrnior Sceondary School Geography

Curriculum before its revision?

15 To what extent is the 2013 revised Senior Sccondary School Geography Curriculum benelicial to

learners? To a Greater Fixtent, Toe a | .ecsser Hxient

16 What is your personal view about the 2013 revised Scnior Sccondary School Geography

Curriculum?

17 Arc there some implementation challenges of the 2013 revised Scnior Secondary School

Geography Curriculum? Yes / No
If vour answer is ves. state the challenge

18 What do you think should be done to mitigate the challenges above?
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19 Whalt is your opinion on the implementation process of the 2013 revised Senior Secondary School

Geography Curriculum?

20 How best do you think the implementation process of the 2013 revised Scnior Secondary School

Geography should have been done?

21 Tlave Teachers of Geography at Chikankata Secondary School been in- serviced to equip them and

ensure quality delivery to Pupils? Yes or No
If your answer in question above is No. what could be the reason for not doing so?

22 Do all Teachers in the Geography section have access to the 2013 revised Senior Sceondary

School Geography Currtculum? Yes or No
1 your answer above 1s No. pleasc explain

23 What is the quality of the teaching and learning materials of the 2013 revised Senior Sceondary
School  Geography Curriculum  avaitable at your School ?Very good quality. Good quality, Poor

quality

24 Tlow conversant or informed are your teachers of Geography with regard to the 2013 revised
Senior Secondary School Geography Curriculum?  Very conversant, Quite conversant, Conversant,

Not conversant

25 How often does your School conduct same continuous protessional development mectings for

‘Teachers of Geography? Oftenly, Scldomly. Not at ail.

20 What is the Government doing in order (o help Teachers of Geography in the implementation of

the 2013 revised Senior Sceondary School Geography Curriculum?
27 What 1s your highest qualification’?

28  What arc some of the positive and negative effects of the 2013 revised senior secondary school

gcography curriculum?
Positive effects
Negative cffects
29. [ow prepared were you for the implementation of the curriculum?
Thank vou so much for participating in this academic exercise,
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APPENDIX 3: QUESTIONNAIRE FOR TEACHFERS OF GEOGRAPIHY

[ am a Master ol lducation Management Student at the University ol Zambia who is currently
carrying out a rescarch on the ctfects of the 2013 revised Senior Sccondary School Geography
Curriculum on learning al Chikankata Sccondary School. To this cffect. you have been chosen as a

possible source ol information for the rescarch.

3¢ assured that this rescarch 1s purely academic and that the information you provide will be treated

with utmost confidentiality.

Instructions

*You ar¢ requested o be as precise as possible,

+Please do not write your name on the questionnaire.

Jinsure that you tick your responses or [illing in the spaces provided.
SECTION A -Particulars

1. Namc ol the school. ..o S

b~

CDestgnation. o U
3. Number of years in service ..o
4. Number ol years scrved in your position .................
SECTION B Rescarch Questions

S Arc there adequate teaching matenals in the Geography Scction such as Text books and other
reference materials for the revised Scenior Sceondary School Geography Curriculum? Yes or No

Il your answer is No, Explain Why?

6 1Is the 2013 revised Scnior Sceondary School Geography Curriculum available o all teachers of

Geography in the Departiment? Yes or No

7 W the teaching and learning materials are available in your Department, to what extent do they

meet the demands of the curriculum? Greater Iixtent. Lesser xtent doces not mecet the demand at all.

8 What kind of tcaching and lcarning materials do you have for the 2013 revised Sentor Secondary
School Geography Curriculum?
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0. Docs the Department have Pupils Text books for the 2013 revised Senior Sccondary School

Geography Curriculum? Yes or No
" vour answer 1s No. Fixplain

10 1f the school has pupils text books, Are they cnough to cater for all the pupils taking Geography?

Yes or No
[{ your answer is No. Explain why?

11 Do you think it was neeessary to revise the Senior Sceondary School Geography Curriculum in

20137 Yes /No
Justify your answer 1n above

12 What are some of the factors that you think could have led to the revision  oi the  Senior

Secondary School Geography Curriculum in 2013 7

13 In vour view, docs the 2013 revised Senior Sccondary School Curriculum meet the aspirations of

the learners and society at large?  Yes or No
Lxplain your answer in question 13 above

14 What do you think was missing or rather irrelevant in the Senior Secondary School Geography

Curriculum before its revision?

15 To what extent is the 2013 revised Senior Sccondary School Geography Curriculum beneficial 1o

learners? To a Greater ixtent. T'o a Tesser lixtent

16 What i1s your personal view about the 2013 revised Scnior Sccondary School Geography

Curriculum?

17 Are there some implementation challenges of the 2013 revised Senior Sceondary School

Gieography Curriculum? Yes / No
I your answer is yes, state the challenge
18 What do you think should be done to mitigate the challenges above?

19 What is your opinion on the implementation process of the 2013 revised Senior Secondary

School Geography Curriculum?
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20 How best do you think the implementation process of the 2013 revised Senior Sceondary School

Geopraphy should have been done?

21 llave Teachers of Geography at Chikankata Sccondary School been in- serviced 1o equip them and

ensure quality delivery 1o Pupils? Yes or No
[ your answer in question above is No, what could be the reason for not doing so ?

22 Do all Tcachers in the Geography section have access to the 2013 revised Scnior Sccondary

School Geography Curriculum? Yes or No
I your answer above 1s No, please explain

23 What is the quality of the teaching and lcamning materials of the 2013 revised Senior Sccondary
School  Geography Curriculum  available at your School ?Very good quality.  Good quality. Poor

quality

24 How conversant or informed are teachers of Geography with regard to the 2013 revised Senior
Secondary School Geography Curriculum?  Very conversant, Quite conversant, Conversant, Not

conversant

25 How ollen does your School conduct same continuous professional development mectings for

Teachers of Geography? Oftenly, Seldomly, Not at all.

26 What is the Government doing in order to help Teachers of Geography in the implementation of

the 2013 revised Scenior Sccondary School Geography Curriculum?
27 What s your highest qualification?

28 What arc some of the positive and negative cffeets of the 2013 revised senior secondary school

geography curriculum?

Positive cflects

Negative clfects

29. How prepared were you for the implementation of the curriculum?

Thank you so much for participating in this academic exercise.
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APPENDIX 4: QUESTIONNAIRE FOR PUPILS TAKING GEOGRAPHY

I am a Master of Education Management Student at the University ol Zambia who 1s currently
carrying oul a rescarch on the cffects of the 2013 revised Senior Sccondary Geography Curriculum on
{carning at Chikankata secondary school. To this effeet, you have been chosen as a possible source of

information (or the rescarch.

Be assured that this rescarch is purcly academic and that the information you provide will be treated

with utmost confidentiality.

[nstructions

«You arc requested to be as precise as possible.

*Please do not write your name on the questionnaire.

Iinsure that you tick your responses or filling in the spaces provided.
SECTION A -Particulars

1. Namc of the school. ... s

20rade .

3 Sex:Male/Female o

SECTION B Rescarch questions

4 Does vour teacher give you textbooks ifor the 2013 revised Senior Secondary School Curriculum?

Yes / No
H vour answer is No. ixplain

5 11 the school has pupil’s textbooks for the revised Senior Secondary School Geography Curriculum,

arc they cnough for all the pupils? Yes or No
6 Have vou ever seen the 2013 revised Sentor Sceondary School Geography Curriculum? Yes or No
7 Are there some problems that you sce with the revised curriculum? Yes /No

I vour answer in the question above is yes, state the problems?
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8 What do you think should be done to end the problems mentioned in question 7 above? 9 What do
you think c¢ould have led to the revision of the Semor Sceondary Scheol Geography Curriculum in

20137

10 What do you think was missing or irrelevant in the Senior Sceondary School Geography

Curriculum before its revision m 20137

11 To what exient is the 2013 revised Senior Secondary School Geography Curriculum benefiting you

as a pupil? To a greater extent. To a lesser extent

12 What is your personal view aboutl the 2013 revised Scnior Sccondary School Geography

Curricutum?
13 Do vou like learning Geography as a Subject? Yes/ No

Thank you so much for participating in this academic exercise.
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APPENDIX 5 - INTERVIEW GUIDE FOR PARENTS

I am a Master of LEducation Management Student at the University of Zambia who 1s currently
carrving out a rescarch on the cifects of the 2013 revised Scnior Sccondary School Geography
Curriculum on learning at Chikankata sccondary school. To this eflect, you have been chosen as a

possible source of information for the rescarch.

Be assured that this rescarch is purely academic and that the inlormation you provide will be treated

with utmost confidentiality.

SHCTION A -Particulars

1. Name of residential area. ..o

2Occupalion ...

3 Sex: Male Female oo .

SECTION B Rescarch questions

4 Arc you aware of the 2013 revised Senior Sceondary School Geography Curniculum? Yes or No

5 Have you bought the2013 revised Scenior Secondary School Geography texthooks for your child or

children to use for studying? Yes or No
If the answer is No. Explain why?

6 How readily available are the 2013 revised Scnior Secondary School Geography Curriculum

textbooks? Very available/ fairly available/ scarce
7 11" the texthooks arc readily available, do they meet the demands of the Curriculum? Yes or No
8 What do you think could have been the reasons for revising the Curriculum in 20137

9 Daocs the 2013 eevised Senior Sccondary School Geography Curriculum meet the aspirations of
Society? Yes or No
xplain your answer above

~

10 What do you think was missing or irrelevant in the Curriculum before revision in 20137

11 What is your personal view about the 2013 revised Scnior Sccondary School Geography
Curriculum?
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12 Arc there some problems that you see with the2013 revised Scnior Secondary School Geography

Curriculum? Yes /No
If your answer in the question above is yes. state the problems?...
13 What do you think should be done to end the problems mentioned in question 5 above?

14 What comments docs your child or children make regarding the 2013 revised Senior Secondary

School Geography Curriculum that they learn?

15 In your view. how prepared are teachers lor the 2013 revised Senior Scecondary School Curriculum

with regard to its implementation? Very Prepared/ Fairly prepared/ Not prepared

16 What is your understanding about Geography as a subject?

17 What do you think is the importance Geography?

18 What do you think should be done in order 1o encourage pupils 1o like Geography as a subject?
19 What did you cxpeet to be covered i the senior Geography curriculum?

20. How have you supported your child or children towards the learning of Geography?

Thank you so much for participating in this academic exercise.
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APPENDIX- 6 LETUER OF PERMISSION TO CONDUCT A RESEARCH

The Salvation Army

Zambia Territory

Chikankata secondary School

Private Bag S-1 Mazabuka

Hlumphrey Ntambo

The University of Zambia
.o Box 32379

[.usaka

4% April. 2016.

Dear Mr Ntambo,

Re: PERMISSION TO CONDUCT ARESEARCIIAT CIITKANKATA SECONDARY
SCHOOL.

Following your request to conducet a research at our school, T write W inform you that your request has

been granted as long as you will strietly do vour rescarch outside the teaching and learning hours,
I wish you the best as you conduct your academic exercisc.
Yours Sincercly

Chibomba P

leadlcacher
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APPENDIX 7 : LETTER OF PERMISSION FROM UNZA TO CONDUCT A RESEARCH

THE UNIVERSITY OF ZAMBIA

INSTITUTE OF DISTANCE EDUCATION

26t February, 2016

TO WHOM IT MAY CONCERN

Dear Sir/Madam,

RE: CONFIRMATION OF STUDY: NTAMBO HUMPHERY - 714800250
Reference is made to th 1 bhon subject

I'his serves s a confirmation that Ntambo Humphery of NRC

331535741 and comput number 714800250 1s a bonalid i thie
University | Zambia ( ] aratio With simbabw Lpen University
. :
|

i1
AT 1€ D¢ © Lo ¢ j €
Ret S Geography Curriculum On  Pupil Learning At Chikankala
An S$81¢ ! render b 1 ) Led

r [ I L oF =
YoursTaithit

ASSISTANT DIRECTOR (PG)
INSTITUTE OF DISTANCE EDUCATION

76



