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ABSTRACT

INTRODUCTION

The question is raised as to whether a Form V qual-
ification is any longer a guarantee of entry into elitist
society or whether, as has been the case with the Grade VII,
supply is outstripping demand. The last few years have
seen a large increase in the number of Form V leavers. An
account is given of the changes in supply of Form V leavers
and the system which deals with careers advice and the
placement of Form V leavers. Some of the problems arising
from these changes are discussed and mention is made of the
methods chosen for discussing these in the main body of the

dissertation.

SECTION T.

This section is based mainly on data obtained from a
questionnaire sent to Careers Masters, and from interviews
with a sample of personnel officers from industry and their

equivalents in institutions of tertiary education.

Chapter I.
This chapter is concerned with the relationship between

the Careers Masters and the Ministry of Education. The
following is invloved:-

1. Main characteristics of Careers Masters.

2. The extent to which Careers Masters are aware of the
changes which have taken place in the system con-
trolling careers guidance and the part the Ministry
of BEducation plays in this.

3. The extent to which Careers Masters are satisfied
with the service they receive from the Ministry of

Education.

Chapters II and ITII

Similarly, as in the previous chapter, but now in relation
to the Ministry of Labour, this part discusses whether Careers
Masters are aware of what service they should expect from this

Ministry and whether they are satisfied with it. The Ministry
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of Labour is a central clearing house collecting inform-
ation from the school on individual Form V leavers and
passing this on to industry and institutions of tertiary
education. An attempt was made to ascertain how far
Careers Masters thought it desirable that this should
obviate any direct contact between them and industry and
tertiary education, and how far this was in fact the case.
A comparison was made between those institutions
using the Central Agency and the validation of these pro-

cedures.

Chapter IV.
A comparison is made between what the Careers Masters

consider their priorities and what they believe they are
forced to spend most of their time on. There is some dis-
cussion on the extent to which recent changes have been

helpful for the Careers Masters.

SECTION IT.

This section is concerned with the pattern of career
choice and how it compares with eventual employment. The
main source of data was from the University of Zambia
TRACER Project, the First and Second National Development
Plans and a questionnaire sent to a sample of Form V

leavers.

Chapter V.
There is an analysis of some of the sociological factors

which might affect career choice. They were the prestige of
various jobs (here was discussed how far ideas, in other
countries, of what was prestigious affected Zambians), the
education of the parents and the extent to which the Form V

leaver had an urban or rural background.

Chapter VI.
The expectations of Form V leavers were compared with

their eventual employment and the openings available for

them. The extent to which these did not relate was discussed..
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Projections were made as to future supply and demand for

Form V leavers.

In concluding, the dissertation returns to the
original question as to what the proper expectations of
the present day Form V leaver were. Certain recommend-
ations were made concerning the systems fesponsible for
career guidance, training and employment of Form V

leavers.




INTRODUCT ION 1.

Not surprisingly, Zambia reflects many of the general
characteristics of the development of education in Africa
South of the Sahara. Both Coombeland.ﬂwanékain have drawn
attention to the fact that education in Zambia developed from
missionary effort. Even in the 30's, Latham, the officer in
charge of African Education at that time, was presented with
a system in which sub-standard schools had grown up as a
result of competition between the various missionary societie;
and the first necessity was, even at this late stage, to aim
for a reasonable number of schools which could meet the most
bagsic standards. Coombé3has shown that behind this lack of
development lay the resistance of the settler and his fears of
an educatéd African elite liable to compete for job openings.
A gsettler community tends to retard the development of African
education and it was not until the 1940's that secondary

education up to Form II level was introduced.

Tn these circumstances, those who had received full primary
education or even an education up to Grade IV found the lower
echeloms of Western type of employment open to them; such jobs
as messenger or very simple clerical work. A very few years of
education opened the way to the lowest rungs of a European
elitist society and the original distaste for migsionary education
was replaced by an attitude which valued education for its

economic advantages. At first very few passed beyond the level

1. Coombe "The Origins of Secondary Education in Zambia 1968"

p. 445-453
2. TIbid p. 54-56

3, Ibid p. 148-156




of elementary schooling for the reasons mentioned above but
those who did formed an African elite. With the coming of
independence, in every African country, education was highly
valued because independence had been gaiﬁed by this elite which
had been able, because of education, to force the colonisers to
come to terms. Education was the key to economic advance, both
for the individual who had adopted the elitist ideas of the
colonisers and saw education as the way into this elite and for
the country as a whole in which the only possible way for
zambianisation to take place was through the provision of

more trained personnel.

That the path to elitism is no longer open to the primary
school leaver is so well known that it needs no further discussion.
The drift to towns and consequent unemployment of the majority
of these primary school leavers is a general characteristic of
all African countries. At Independence, in Zambia, there was a
very laudable desire to provide everyone with primary education.
It was not fully realized then that it did not provide the
economic opportunities that it had previously but, even when
this was realized, those who governed the country realized the
importance of eradicating illiteracy, reacted against the
boundaries which had been set for education by the European
settlers and found it difficult to resist the rising expectations

of their people.

However, in a country with a large expatriate population

secondary education at Independence seemed to have no such limits
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has been saturated; at this stage it is sufficient comment to
point out the following :=

(a) The numbers have increased so rapidly that the government
has not continued its expansion of gecondary education at the
same rate and has re-organized secondary}education so that a
smaller proportion of those who enter gsecondary school go on to
Form V level.

(b) Even if the number of Form V$ produced was not in excess
of job requirements, the situation is radically changed and there
is no longer the scarcity typical of the period before 1969,

Such a large expansion of numbers inevitably brought about

a change in the system which had been set up for placing Form V
leavers in employment. Betore 1969, the éovernment felt that it
was appropriate that those who had been given the privilege of
Form V education and who were on a seller's market, should be
directed to those openings which the government thought should
be zambianized first. Under this system set up in 1965 and run
by the Directorate of Civil Service Training every Form V leaver
gave his or her career preference and with this in mind was
directed to one of a limited number of openings. This placing of
students was completed in two stages. When the student lett school

in December, he was given a temporary job and, when his results
came out in the following March, he was moved if unsuitably placed.
First priority was granted to the University but, after this, the
quota system worked so as to give preference to the government

followed by the mines, the railways and the banks.



Figures are not available for every year of the Directorates
work but those for 1968 indicate the levels of the different

priorities :-

University ceccccsnse 420
Central Government .....eece 300
Local Government e.ccesess 90
Barclays Bank sscecaans 80
Zambia Raiiways cececacss 120
R.S5.T. (Mines) 100
Standard Rank cescsacesas 90
Zambia Airways cescesnse 40

Anglo/American(Mines) ee... 200
Other Private sedors ee.... 400

1,840

This year is not typical and the extent to which the mines
and the government were given priority and other industries
excluded was greater in previous years. In 1967 about 1,000 Form
V leavers went into government and 300 into the mines, leaving less
than 200 for all other sectors. A feature of the 1968 list ig that
it was beginning to include a far larger number of industries.

This was without doubt a system of direction. Although the
preferences of the Form V leavers were respected, the priorities
were established first, quotas given to various fields and the
leavers placed in such a way as to fit these quotas. Demand for
Form V leavers, during this period, was high and, by law, they had
to remain for one year in the job which had been given them.
Although enforcement was difficult, about 75% did remain and, of
the 25%, many had been referred back by their employers as
unsuitable and most of these remained in their second placement.

One of the most obvious results of the work of the Directorate
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wags the early Zambianisation of government as compared to private
industry. Up to 1968 the government gave itself the largest
priority and seemed more concerned with political control rather
than zZambianisation of the economy. Sinée then the emphasgis has
changed.

Before 1969 the Form V leaver was a scarce commodity to be
rationed out on a quota system; after 1969 this ceased to be so
true and the very large increase in numbers made it impossible for
the Directorate to cope and fulfill its obligation to find a job
for every Form V leaver. It was in this year that the Directorate
gave notice that it would no longer be carrying out this function
and Form V leavers would find their own eﬁployment. I arrived in
Zambia in the same year and remember the effect this decision had
on the Form V8 . They realized that they were not as scarce a
commodity as they had been in the past. There was a panic in which
they tancied that unemployment faced them. The notice they were
given in that year was short and they found it difficult to adjust
to the idea that they had to go out and look for work.

rhis change made the life of the Careers Master more difficult.
Most schools started producing Form Vé- just when the stability of
direction was being replaced by the chaos of free choice. Their
students, if they had any feeling as to what had gone before, d4id
not accept easily the idea of not being given a job. Demand for
Form V leavers wag widening but those firms who had previously
worked through the Directorate had to establish new channels of

communication and those who were only starting to recruit Form Vs :



were, if anything, in a worse position. To complicate matters
even more the system of higher education was being re-organized
at the same time and the Commission for'Technical Education and
Vocational Training were being established. In theary, this
body was responsible for all higher education but, during these
years, this was not strictly true.

It needs little imagination to envisage what happened.
Students in a panic and not used to seeking jobs applied for
everything. Headmasters often had to write references for the
same student twenty times or more. The Careers Master seemed
to be receiving very little in the way of information and found
it difficult to help his students discriminate.

It was during this period that the Directorate of Civil
Service Training divested itself of its powers.

Soon after this happened the chaos I have mentioned above
became evident. For example, institutes of higher education
were accepting the same Form V leavers for their courses and
finding themselves with insufficient numbers when their term
started. At the same time, other pupils equally qualified were
tinding it difficult to find any opening. Those concerned with
this began to hold a series of meetings in order to try to bring
about some kind of order. One of the most important of these
meetings was that on April 16th, 1971l. This meeting was still
trying to deal with too wide a field covering Grade sevens, Form
III8, . Form V&- and University Graduates. However, from it a

definite progression towards the present system can be seen.



Those present did not think that there would be any excess of
Form V&~ until 1980 and were trying to institute a system to
work during the seventies.

They decided to set up a clearing house which would collect
information from employers on the job opportunities that existed,
and give information to employers on any student who had applied
for a job. There was a struggle between the Ministry of Labour
and the Ministry of Development & Manpower as to who should run
the agency. The Ministry of Development & Manpower argued that
it was its proper concern. The Ministry of Labour argued that it
already had the machinery to start this kind of work. This Ministr;
had already run for several years the Educational and Occupational
Assessment ServiceJE.0.A.S,). Its function was totest for boththe publi
and private sector and from 1966, when it had been established,
its work had been increasing.

The numbers tested were :-

1966 - 2,154 1970 - 12,799
1967 - 3,239 1971 - 20,356
1968 - 9,830 1972 - 22,000

1969 - 9,830
The E.0.A.S. wags faced with the same problem as everyone else
in that several firms tended to send the same applicant to be
tested by them. The applicant might therefore take the same test
several times, which would tend to invalidate the result. If this
new agency was not to have the power of direction, as became
evident, but was to act with the more limited powers of acting as

a go-between the Form V- and the employers, the E.0.A.S. already
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provided the rudiments of such a system. A €entral agency

which set one test for all students at the same time seemed

to help the schools, the E.0.A.S. and the employer,.Thig limited
improvement seemed workable but, at this stage, a wider one
involving a detailed knowledge of all job opportunities did

not. Thigs weighted the decision towards the E.0.A.S. and the
Minigtry of Labour and against a Minigtry which was concerned
more with overall planning. However, even at this stage, this
meeting still emphasized that it should be the responsibility of
this central agency to collect information from employers on the
job opportunities that existed. Finally, a working sub-committee
was set up to work out the details of this new agency. It met on
the 27th April, 1971, only ten days later and finally decided to
place the new agency within the Ministry of Labour. It was
envisaged that this agency would feed the schools information on
job opportunities and get from them Mock Cambridge results (the
examination taken at the end of Form V is the Cambridge Overseas
Schools Certificate=,COSC), career choice, results of a test showing
general potential and the employment taken by the student. Events
moved very quickly. By July, the government had accepted the idea
in.principle but even before this in June plans had been embarked
on to gather information on the 1971 school leavers. With the
co-operation of the mines, the Ministry of Education and the
Commission for TechnicalEdu€ation & Vocational Tpaining,the Minisiry
Labour was able to send out to all the schools a general ability
test (this test is known as the Zambia Advanced General Ability

Test and will be subsequently referred to as ZAGAT). By August,
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the four main aims of the central agency had been formulated.
They were :-

1, To set up a comprehensive record of Form V students.

2e To set up a comprehengive record of all the jobs
available.

3. To make use of both records

4. To help individual Form V leavers.

Finally, in December 1971, the Cabinet agreed to the setting
up of the agency. It limited its work to Form V leavers and above,
but added that nothing should be done in relation to graduate
leavers unless the University failed to provide its own system.
The agency set first priority on achieving one above and to date
has not managed to embark on two. It has not considered four as
suitable to its general purposee.

The Cabinet also instituted an advisory council which
consisted of representatives from various employers, the Univégﬁaty
other institutes of higher education, and representatives from
the Ministry of Education and the Ministry of Labour. This advisory
council tends to meet once every four months and has concerned
itself with such matters as *he validity of Mock Results.and tests,
publicity of the service and other matters of administration.

The gervice wag well publicised from the start and as early
as 1971 there was a release to employers explaining what it offered.
In January 1972 the Federation of Employers sent a circular to all
its members. It emphasised that this clearing house was not an
employment agency in the normal sense. Firms were still obliged
to advertise for their own employees but could receive from the

Central Agency information on these employees. The circular made
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it clear that Form V leavers would not be consulting the Central
Agency as individuals.

It was recognised that a new situation existed in which
the Form V leavers now had to make a more pogitive choice as to
what their future career was to be. The scope of job opportunities
had widened and direction had disappeared. Vocational counselling
became much more important and with it the task of the Careers
Master more significant. The Ministry of Education appointed a
Careersg Officer. His responsibilities were to advise and help
the Careers Masters and provide them with all the facilities they
needed. He was responsible for careers work within the schools
and therefore was required to supply them with Careers literature,
facilities for testing within the school and to make sure that
training facilities were available for the Careers Masters. From
1969, the Careers Masters had béen forced to endure a period of
chaog and when this new Careers Officer called two conferences in
August and September of 1972 (one in Lusaka and the other in the
Copperbelt), the frustrations of the Careers Masters came to the
surface. They welcomed the services of the Central Agency but
were already aware of the need for some testing material.for use
within the school. Resolutions were passed asking for "ZAGAT tests"
for Form ITI& or that such tests could be used within the school
for Form IV6 « They wanted the service to be better advertised so
that more use of it would be made by employers. They did not feel
that any practical recognition had been given to their work by the
Ministry of Education and both conferences asked for lighter teachin

loads, periods set aside for careers work and a guide-~line for
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Career Masters. The Careers Masters were well aware of their
needs and, although their demands could not be satisfied
immediately by the new system, the fact that they made them
showed their frustration with the period of chaos and their
sensitivity of what was required.

The massive expansion of Form V leavers which took place

from 1969 onwards revolutionised the method by which the Form V

leaver moved from school to worke It replaced direction with a

free market backed by a central clearing house passing on

information to employers and planning to reciprocate by passing
onto the schools the number of job opportunities. It moved the

Form V leaver into a situation in which he had to make a career

choice which took into account the scope of the labour market and

his own aptitudes and abilities. It brought in the need for
vocational counselling and for facilities to back this up. The
initial re-organization has already taken place but what is open

to question ig how far the following adaptations have taken places=-

(a) How far is the Careers Master receiving facilities to
undertake his new responsibilities? Is he receiving Careers
literature, allowances in terms of time to do the job, periods
for careers work, testing material and realistic information
on the employment situation in the country?

(b) How far is the Careers Master aware of the extent to
which the infrastructure of careers work has changed since
1969? Does he know which ministry is responsible for
providing which facilities? Is he clear as to how this new

system works and what his place is in it?



(a)

(e)

(£)

14,

To what extent is the present re-organization satis-
factory? Are there ways in which it could be improved? Are
there any essential services which are not as yet being
provided?

How far is industry aware of the new system? What changes
are being brought about in the relationgship of industry and
all those concerned with vocational counselling whether in
the schools or as part of the infrastructure we have just
degcribed?

Are those factors which are influencing the career choice
of the Form V leavers to be found within the school or in
society as a whole? Are they healthy‘factors making for
realistic choice or possibly outdated ones creating
unrealistically high aspirations?

Finally, how far has the Form V leaver adapted himself to
this new situation? Is he being provided with the kind of
counselling which allows him to make a realistic choice and,
if so, are his aspirations in line with the job openings which
are appropriate to him? This question is inseparable from the
one we raiged at the beginning of this introduction. Ig the
possession of a Form V education still the key to entry into
an elitist group or do the Form V€ now find themselves in a
position very similar to the grade seven leaver? If either
of these extremes are untrue, where does the truth lie and to
what extent are the Form V8 aware of it?

This dissertation is divided into two sections. The first

chapters 1 to 3 are concerned with the conditions which Gareers
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Masters enjoy in the schools. Their relationship with the
infrastructure which has been set up since 1971 is also analysed,
Chapter 1 concerns itself with their conditions and the extent to
which they feel they are receiving the facilities they require of
the Ministry of Education. Their awareness of the new infrastructure
is tested in that an analysis is made of those facilitieg they expect
to receive and this in turn is compared with those facilities which
are appropriately the responsibility of the Ministry of Education to
provide. Chapter 2 is concerned with the Careers Ya-terstrelations
to the Ministry of Labour and in the same way the expectations of
the Careers Magsters are analysed and an attempt is made to see how
far they are aware of the proper responsibilities of the Ministry
of Labour and to what extent when they are correct in their assump-
tions as to its proper responsibilities, they receive the help they
neede The third chapter brings in industry and training institutions
and analyses how far industry is aware of and making use of the new
system. It asks how far this new system has changed the relationshig
that exigted between the schools and institutes of further training
and industry. As institutes of tertiary education and industry are
not compelled to participate in the new system, a comparison is
made between those which do and those which do not use the system.
Such an analysis must involve criticism of the extent to which
careers work has been changed since 1971 and chapters 1 to 3
include this. However, chapter 4 concentrates on the extent to
which the work of the Careers Master has changed since the
introduction of the new system and also the extent to which

vocational guidance has been made possible.
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This first section depends heavily on a questlonnaire sent
to every school producing Form V leavers. This questionnaire
wag answered by the Careers Masters in these schools. The
guestionnaire is included in the appendix and details concerning
response and analysis are dealt with in these chapters. Twenty
personnel officers or training managers were interviewed. The
@areers OFficer of the Ministry of Education and the Director of
the Educational and Qccupational pssessment Service of the Ministry
of Labour were both extremely co-operative in making clear what
they thought were the responsibilities of their ministries within
the present system.

Section II concentrates on the pattern of choice of Form V
leavers in Zambia and their eventual employment. This section
contains two chapters and in the first the extent to which certain
sociological factors determine this pattern of choice is discussed.
An attempt is made to find out how knowledgeable the Form V leavers
are of the conditions which appertain to particular careers when
they make a particular choice. Chapter 2 is concerned with the
extent to which these leavers realise their choice and end up in
the employment that they desired. It interests itself in economic
and manpower planning and the extent to which these particular
plans have been realized in Zambia. The balance between output
and requirement of Form V manpower is analysed and the question
as to how far there is or is not a surplus of Form V leavers is
answered. This leads on to an appraisal of what are the proper
aspirations of Form V leavers and whether their particular pattern

of Careers choice is realistice.



17.

The conclusion asks how far the present situation is
satisfactory and offers certain recommendations for improving
the system which, in the opinion of the writer, will make

intelligent vocational counselling possible.



SECTION I

CAREER GUIDANCE IN THE SCHOOL - ITS

STATUS AND THE INFRASTRUCTURE

APPERTAINING TO THIS WORK.

18.
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CHAPTER I

THE CAREERS MASTER AND THE MINISTRY

OF EDUCATION,
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CHAPTER I

Tnis section is based on a questionnairesent to every
Careers Master*in the country. There were two major objectives
in sending out this questionnaire. The first was to examine the
conditions which Careers Masters enjoy and to see whether
sufricient recognition is given to their work. The second looks
at the relation of the Careers Master to the outside bodies with
which he has to have contact.

The first part of the questionnaire-asks whether the teacher
is a Zambian or not and how long he has been the Careers Master.
If there has been a high ' turnover, this would have the effect of
creating a gituation in which many of the Careers Masters would
be unfamiliar with the infrastructure of careers work and of the
radical changes which have taken place in the infrastructure in
the last few years. This awareness of the system in which they
work is tested later but obviously one factor in this is the
length of time in which they have been in this post and the first
part of the questionnaire tries to find this out. An experienced
Zambian teacher would have several advantages over an expatriate
if he took up the post of Careers Master. We have been interested,
thereforesto find out the extent to which zambianisation has taken
place.

We have already made mention of the careers conferences of
August and September 1972. At this conference the Careerg Masters
indicated that they were dissatisfied with many of their conditions.

Some of these involved remuneration but the majority were concerned

1. Appendix 'A! ¥and Careers Mistress
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with other types of allowances which would allow them to do the
job better. They asked for better back-up services, e.g. testing
material for ascertaining careers aptitude; they wanted time set
apart during school periods for gareers work; time allowed for
themgelves to perform the job properly and money allocated to
their department. We were interested to see whether the Careers
Masters were satigfied that some progress had been made in trying
to satisfy their demands and several of the questions are concerned
with the extent to which they enjoy the facilities which we have
mentioned above.

The first section has made it clear that the infrastructure
that surrounds careers work has been radically altered since 1971,
The danger of such a radical alteration is that those whom it is
serving might not be aware of the innovations that have taken
place and may not understand how they are to use the new services
and what benefits are to be expected from each section of it. As
I have said, this problem is accentuated if there is a high turn -
over of Careers Masters. The next part of our questionnaire 'is
concerned with the relation of the Careers Master to (a) the
Ministry of Education, and (b) the Ministry of Labour. How far
are Careers Masters aware of the responsibilities of these two
ministries in regard to éaréers work? Not only is the degree to
which they are aware of the infrastructure of interest to us but
the extent to which they are receiving the services they expect
is also important. Sometimes a particular Careers Master will
mistakenly expect a service from a Winistry when it is not its

responsibility to provide it, but, at other times he may not be
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mistaken and here we will see more clearly the extent to which
these two ministries are succeeding, in the view of the teachers,
in carrying out what is their proper responsibilities.

The questionnaire examines the teachers estimate of what
kind of working relationship exists between his school and
industry. Part of the purpose of the CGentral Agency is to
eradicate unnecessary correspondence between the schools and
industry in which the schools are required to give the same
information on the same student to several prospective employers.
How far does the Careers Master still accept this duplication as
inevitable or even necessary? How far do they feel that it has
now ceased to take place? Do they still expect to be contacted
at all by prospective employers and, if so, what information do
they expect to give? Do they think that this information, some
of which may not be as yet supplied to the Central Agency, could
be given more effectively through it. We are also interested to
see how much careers information reaches the schools from industry.
Are the Careers Masters satisfied with the amount they receive?
Which firms, in their estimation, are the most conscientious in
gupplying information?

A1l that I have mentioned above must affect the Careers
Masters!work. If there is still a high demand for references,
he will have less time to spend on individual counselling. If
he ig well supplied with careers information he might feel less
concerned about the need to pass on careers information through
lectures. If he receives good testing material for careers
aptitude, he will feel more capable in adviging individual students

on what particular careers they should choose. In the last part
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of the questionnaire, there is an attempt made to find out on
what particular aspect of careers work the Careers Master spends
most of his time. This is compared with the kind of priorities
he would use if'he were to spend his time‘as he preferred rather
than as he was compelled by circumstances'.

The questionnaire was sent to all the 97 schools in Zambia
which have Form V's. Of these 67 replied and this constitutes
a 69% return. This return is representative of the whole of

Zambia for as the following list shows every Province is covered

adequately.
Lugaka 8 Western 5
Copperbelt 15 North-Western 4
Kabwe 4 Eastern 4
Southern 13 Luapula 7
Northern 7

O0f the above provinces, Lusaka and Copperbelt are the most
highly industrialised, Kabwe and Southern are close to industrial
areas, being on the line-of-rail. All the others can be listed as
rural although Luapula and Northern and to a certain extent North
Western are more inaccessible than the other rural areas.

To a certain extent, I feel that those who have angwered,
although the majority of the Careers Masters,may'hot be completely
representativej a newly appointed Careers Master is less likely
to respond to this questionnaire as he is likely to feel that he
lacks the background knowledge to answer some of these questions
confidently. Those who have been serving as Careers Masters for
some time are more likely to express an opinion. Of the 67
schools who responded, one sent a letter giving some general
comments but apologised for not completing the form because of

the absence of any person competent to reply. Another school
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pointed out that it was a seminary responsible for training
priests and that, although it was ready to advise any student
who decided against this vocation, careers work did not figure
in the same way as in other schools. The other 65 schools
answered the questionnaire completely or in part.

0f the 65 Careers Magters who responded, 16 were Zambians.

One non-Zambian pointed out that he was a Ghanaian. In the
country as a whole there are 450 Zambian secondary school teachers
and 2,329 non-Zambians. The Zambian teachers therefore constitute
just over 16% of the total secondary school teaching staff.
However, when it comes to Careers Masters they account for 25%,

It has been Ministry policy to try to zambianise the position of
Careers Master as it is felt that a Zambian would understand more
easily the social factors which impinge on a student when he is
thinking about his tuture. At the same time, it is accepted that
the Careers Master should be a teacher of considerable experience
and as many Zambian teachers are new to teaching, it is not easy
for them to fulfill this task. In spite of this, the above figures
show that the zambianisation of the position of Careers Master does
seem to be progressing faster than the Zambianisation of the teaching
staff as a whole,

When we ask how long the average Careers Master holds this
position the picture is very confused. The average time that
Careers Masters have held this position is 20.6 months. However,
the variation was very great and there was a standard deviation of
16 months. The figures were bi-polar and there were two modes, one

of 12 and the other of 24. Two teachers said they had served as
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TEACHING LOAD OF TEACHERS INVOLVED IN CAREERS WORK.

SECTION A,

Code =

Z& Deputy Head
[0 House Master
C) Head of Department.

Analysis of those teachers who responded by stating how much lighter
their time-table was.

1.

No periods allowed for Careers work

1 period allowed for Careers work
2 periods allowed for Careers work
% periods allowed for Careers work

4 periods allowed for Carsers work

SECTION B

Code =

Z) Deputy Head
[} House Master
O Head of Department.

AAALODx x x x

X

X X X

Analysis of those teachers who responded by stating the number of
periods they worked :-

No.

of Periods

20 ®x x

21 AG®

22 X X

23 X X X X
24 EﬂEﬂEﬂZﬂx X X X
25 EH®x x x
26 QOEH:
27 xlx x

28 X X X

29 H® x

0 EEEO*
31 (e

32 x

33 ®=x

8tandard deviation -

3.5 periodse
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Careers Masters for as long as 6 years and seven, one of which

was a Zambian, had 4 years service. It is not true, therefore,
to say that this position suffers from a high turnover of
teachers; nor is the opposite any nearer the truth. The general
picture is one of great variety.

The Careers Masters were asked whether they were given a
lighter time-table. It is difficult to assess what is meant by
a lighter time-table because work loads vary from one school to
another; where as one school will be over supplied with teachers
another,even in the same town, will have insufficient. Even in
the same school, one subject might involve heavier working loads
than another. However, it is generally accepted in Zambia that
heads of departments, paid or unpaid, and house masters, to a
certain extent, should enjoy a slightly lighter work load.
Careers Masters have been seeking a similar privilege and the
questionnaire was interested in finding out how far they have
achieved this. Two types of response were given; the first group
indicated how much lighter their time-table was; the second group,
by far the largest, indicated how many periods they worked in a
weeks

Of the fifteen teachers who indicated how many periods they
were allowed for careers work, six held some other position of
responsibility - deputy head, head of derartment or house master.
0f the total number, ten said that they were given no allowance
at all; one that he was given one period, three that they were
given two periods and one, four periods. None of those holding
positions of responsibility were among those who claimed any kind

of allowance.
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There were 49 teachers who indicated how many periods they
taught in a week. The mean for this group was 27 periods; the
medium 25 and the mode 24. The standard deviation was 3.5
periods. The lowest recorded figure was 20 periods and the
highest 33 periods. What was of particular interest was that
those who held positions of responsibility did not enjoy lighter
work loads than the other teachers. There were 15 heads of
departments, one deputy head and nine house masters. The mean
for those holding positions of responsibility was 26 periods, only
one period less than the mean for the total number of teachers.

As I have already said, it is difficult to say what is a
normal time-table but it does seem that Careers Masters do enjoy
some kind of recognition in terms of times allowed for their woTrke
However, many of them hold other positions and, where this is the
case, they did not seem to enjoy a further recognition or the fact
that they are doing a second job. Of the ten who claimed that they
were given no allowance for being Career Masters, six held other
positions of responsibility whereas of the five admitted that they
were given some allowance, none held other positions of respon-
sibility. Of the ten teachers who taught 30 periods or more, six
were heads of devpartments for which there was no financial allow-
ance and one was a house master, whereas of the twelve teachers
who taught 23 periods or less, eight had no other responsibilities.
Tt does seem that the average Careers Master enjoys conditions
similar to heads of departments but, if he is a head of department,
very little consideration is given to the fact that he is doing two

jobs. It also seems true that Careers Masters tend to be senior
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ITa. RESPONSE TO QUESTION 4 (a)

'What help do you expect to receive from the Ministry
of Education ..... Do you receive this help!

Numbers of teachers who said they did receive help and
Were Satisfied With it .l..Q......‘O.‘l....‘.l......QI.O.QI..0. 15

Numbers of teachers who mentioned forms of help which
they expected and did not receive eeseccssccccecccctcccccnccccns 42

Numbers of teachers who failed t0o answer c.eecececscccecce 8

LIST OF TYPES OF HELP EXPECTED. A B

1. To provide careers literature. 11 12
2. To provide broadcasts on careers
3 To gend out general circulars

4. To provide schools with speakers on various

careers.

5e To provide training for Careers Masters 5

6. To encourage or stipulate a lighter teaching 10 1
loade.

Te To encourage or stipulate the setting aside 5 0

of teaching time for careers work.
8a To give Careers Masters an allowance.

9. To assist setting up careers libraries in
schools.

10. To provide finance for careers vigits
11. To provide money for a departmental allowance
12. To send out tests and their results earlier

13. Yo encourage farming as a career

W OH W e W
O O O O O

14. Indefinite requests for help

Three teachers expected no help at all.

COLUMN A,

Indicates the number of teachers who expected that particular
type of help but claimed that they did not receive it.
COLUMN B

Gives the number of teachers who expected help of a particular
kind and were satisfied that they did receive 1it.
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teachers who often hold other posts or responsibility. A

standard deviation of 3.5 periods on a range of 13 is quite
large and it is obvious that the conditions, under which Careers
Magters work, varies considerably from school to school.

The status given to careers work can be assessed according
to the extent that Careers Masters are allowed time to do the
job. It can also be assessed according to which time is set
agide for it during the normal teaching periods. In 37 of the
65 schools covered in the questionnaire not a single period was
set aside for careers work. In those schools where time was
allowed during the normal teaching periods, the following was
true: one school had one period for each of its Form II%- and
III&:; five schools had a period of each of its Form IIIs. and
V&~; one school had one period for its Form III# only; two schools
had one period for its Form III&-, IVSs and VSs; fifteen schools
had one period for its Form V8- and two schools had two periods a
week for its Form Vé:e Only just over a third of the schools in
our survey had time set aside for normal teaching period for
careers worke

The Careers Masters were asked to state what help they
expected from the Ministry of Education and whether they thought
they received this help. Here we were attempting to discover
something about the relations between the Ministry of Education
and the Careers Masters. Firstly, did the Careers Masters know
what services were to be expected from the Ministry of Education
or were they unreasonably looking for help which should more
properly come from some otvher source? Secondly, how far did they

feel in those cases where they were aware of what was the
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responsibility of the Ministry of Education that they were
receiving adequate assistance. To take our second point first,
there was general dissatisfaction with the service supplied by
the Ministry of Education. 40 Careers Masters thought that they
did not receive the service which they expected. A further 2
used the terms 'inadequate! and 'not often'. 15 were satisfied
and 8 did not answer this question. The expectations of the
teachers were generally realistic and showed that they were aware
of what services were the responsibility of the Ministry of
Education. These services fell into two parts; the first was
the responsibility of the Careers Officer, the gsecond of the
central administration of the Ministry of Education. We will
deal with those which relate to the Careers Officer first.

2% teachers expected the Ministry to supply careers
literature. 11 were of the opinion that it was failing to do
this and 12 thought that it did. Only 1 teacher expected
broadcasts on careers to be provided and was satisfied that this
was being done. A further teacher expected and was of the opinion
that he got a general circular on careers work. Finally, 5
teachers thought that some type of training for Careers Masters
ghould be provided and all-of them were of the opinion that this
was not being done. We will discuss later what the Careers
Officer has achieved and is planning to do and discuss whether,
in the light of this, the Careers Masters'ceriticisms are fair.
We will also see to what extent he is providing services which
were not stated by any teacher as what they considered to be

part of his responsibilities.
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The Careers Officer can do very little by himself about
such matters as teaching loads, ¢areers periods or allowances.
This is the responsibility of other departments and to a certain
extent of course some of these demands can be met by the head-
master within the school. This is true of the decision whether
or not to allow time within the time-table for careers work.
However, Zambia runs a very centralized system and allowances are
not given at the headmaster’s discretion. If a headmaster is
short of staff, a general directive from the Ministry advising
lighter loads for Careers Masters miéht be an impossibility for
hime In these circumstances only a definite directive on working
loads from the Ministry or a change of policy on their part
concerning allowances can really change the situation. 10 Careers
Masters expected the Ministry to help by making sure that Careers
Masters were given a lighter teaching load. Only one thought
that something was being done about this. 5 Careers Masters
wanted careers work to be included in the time-table. Here they
were all dissatisfied. 8ix teachers thought that the post of
Careers Master merited an allowance. As this is not at the moment
given, all six naturally made it clear that this expectation had
not been realised. Two teachers wanted a room or library for work on
careers, three wanted the Ministry to help with travel exXpenses
for careers visits and one wanted an allocation of money to be
set aside from each school for careers work. Some of the above
criticisms of the Ministry are unrealistic in that the headmaster
could deal with these in hig own school. Yhese include allocations

of money, rooms and time during school hours for careers worke.
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However, others, as I have said above, can only be resolved by
the Ministry, and Careers Masters generally feel that very little
is being done.

It was noticeable that very few of the Careers Masters
expected services from the Ministry of Education which were the
prerogative of the Ministry of Labour. Three did ask that the
"7ZAGAT test"be sent out earlier so that they could have the results
earlier in the year. This request was directed to the Ministry of
Education when it is the concern of the Ministry of Labour. A few
teachers were unsure as to what service they should expect. Three
teachers answered 'help!', 'not sure!, ‘anything'. None of the
three thought that they received any help from the Ministry.

Whether the Careers Masterstattitude is well founded or not,
it is obvious that the working relation between them and the
Ministry of Education is not good. It is somewhat better between
the Careers Officer and the teachers than between them and the
Ministry of Education as such. On the whole their criticisms
are realistic in the sense that they expect the appropriate
services from the Ministry of Education. We must now discuss
whether their criticisms are realistic in the sense that the
Ministry does fail to provide services where the Careers Masters
say thig is the case. In order to answer thig, I interviewed the
Careers Officer and the next part of this dissertation is based
on this interview.

The Careers Officer was conscious of the need to update the
material on careers information. He saw this as a re-writing of

the booklet 'Plan your Future', which was originally produced by
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the Directorate of Civil Service Training. He said that a start
had been made with various government departments and to a lesser
extent with some of the private and parastatal industries. He
saw his office as the only centre through which careers information
should be passed onto schools. Such a system he thought helped him
to know what careers information was being sent to the schools and
whether every school was receiving a particular piece of information.
A1l information on tertiary education, including the UniVersiijﬁgA%amb
?S%n@ﬁ?%is office. He hag started holding regional conferences
and one of the purposes of these has been to find out which careers,
according to the Career Masters, should be given priority when it
comes to producing literature on them. In the light of this
information the reaction of the Careers Masters seems reasonable.
‘They, like the Careers Officer, give careers literature high pricdrity
and their divided opinion as to whether they are receiving careers
literature reflects the present state of affairs in which a little
has been produced and a lot is still in its planning gstagese.

The Careers Ofticer envigsaged a need for two conferences in
1974 the first to be held at the beginning of the year would discuss
careers work for the year and the second would involve giving some
'instruction to Careers Masters on how the system works. Here again
his feelings on what were needed related to the feelings of the
Careers Masters on what was lacking. Several felt the need for
this guidance and did not think that they were getting it.

We have already noted that the lewel of dissatisfaction among
Career Masters was high. However, if you ask a group of people to

state what they expect to obtain from a certain agency, you are
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more likely to remind them of what they are not getting because
they feel the need of this rather than what they already receive
and have tended to take for granted. We still feel that the
negative response was very high but the proyiso I have just
mentioned does seem to be true. Only one teacher gsaid that he
expected the Ministry of Education to provide Radio Broadcasts on
careers, and he was satisfied that they had done this. 1In fact the
Careers Officer did produce a series of broadcasts last year and
sent the scripts of them to every Careers Master. It is hardly
likely that Careers Masters who feel the need for careers
literature will consider broadcasts on careers as unnecessarys

What seems to have happened here is that my questionnaire has called
forth a negative response in which they have been made conscious of
what they lack rather than of what they already have. Very little
mention is made of services which are being received. What is
significant, however, is that in those areas where they are critical
they, except in a few cases, are correctly aware that these shéﬁld
be provided by the Ministry of kducation.

There are further examples of the way in which Career Masters
have tended to take for granted services they already receive. In
the Careers Master Conference of 1971 a resolution was passed
demanding a record card of a student's progress through his school
be produced so that the Careers Master could have a complete record
of all aspects of the student's school life for the whole of his
time at school. This record card has been produced and its use is
obligatory for all the 1974 intake. No Careers Master complained

about the need for this on the questionnaire but at the same time
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not a single Careers Master said that this was a service he
expected and that he did in fact receive it. It was already
taken for granted.

When we look at the field of career apfitude testing, it is
natural that Career Masters should be a little uncertain as to
whose responsibility this is. The only careers aptitude test
set at the moment is that for school leavers., This is of little
use. to the Careers Master as it is intended for use after the
student has left school. It is therefore intended for the
guidance of the employers and accordingly the results of it are known
too late for school use. This particular test is set by the
Ministry of Labour and, when criticising the authorities for a
situation for a paucity of material for use in schools, it is
natural that Careers Masters should think that the Ministry of
Labour is responsible. It is in fact the responsibility of the
Ministry of Education to provide aids for Careers Masters and the
Careers Officer is in the process of preparing such tests. These
tests are intended for use at the end of Form 1V or the beginning
of FPorm V and should assist the Careers Masters in advising students

individually or in groupse.

GENERAL CONCLUSIONS,

Careers Masters enjoy a wide range of conditions but in the
majority of cases some allowance is made for careers work and
Careers Masters generally enjoy a lighter time-table. However, if
they hold other positions of responsibility and this is the case
with a high proportion of them, no extra allowance seems to be

given beyond the one they already have. Very few schools are
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allowed time within their teaching periods for careers work.
This could be effected by the headmaster,but the Careers Masters
still put the blame on the Ministry of Education who, it must be
agreed, could give a more definite directive. My guestionnaire
seems to have called forth a negative criticism rather than a
positive appraisal. However, the Careers Masters have generally
not expected services which are not the responsibility of the
Ministry of Education but have pin-pointed services which the
Careers Officer admits should be provided and is in the process
of preparing. There is a tendency to take for granted what has

already been supplied.
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THE CAREERS MASTER AND THE MINISTRY

OF LABOUR,.
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CHAPTER IT

The response to the question 'Do you feel that you are
receiving the help that you expect from the Ministry of Labour?!
gshowed & similar level of dissatisfaction as the similar question
directed at the Ministry of Education. 35 Careers Masters said
that they did not get the help that they expected; 15 said that
they did; 12 either gave no answer or said they were not sure and
3 gaid that they expected nothing and that was what they got.

However, a greater proportion of the demands made by the
Careers Masters on the Ministry of Labour were unrealistic when
a comparison is made with the Ministry of Education. 7 Careers
Macsters expected the Ministry of Labour to supply them with careers
literature; 2 more made the more realistic demand that some
explanation should be given of the 93 jobs listed as careers
choices by the Ministry of Labour. One teacher wanted a more
realistic school record card; another two expected this Ministry
to arrange career visits to the schools by representatives from
firms and another asked for the same services as those supplied
by the Ministry of Bducation. All these expectations should have
been more properly directed towards the Ministry of Education and
showed that there was a sizeable proportion of Careers Masters who
were unrealistically disappointed with the Ministry of Labour. In
fact 12 of the 35 who expressed dissatisfaction fall into this
category.

Another group were concerned that the result of the career
aptitude test and ZAGAT were released so late in the year. 3

Careers Masters suggested that the Ministry of Labour should set
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the test in Form IV and 1 asked that the results be returned more
promptly. Here, as I have said, it is natural that the Careers
Masters should expect any improvement in tests to come from the
EOAS, as it has been the only source of such tests up to now, but,
in fact, the responsibility for testing within the school and
providing the Careers Masters with such aid is the Ministry of
Educations.

0f those Careers Masters who made realistic demands on the
Ministry of Labour and who felt these had not been met, the largest
group consisted of those who wanted a list giving the number of
openings in each job. Unlike a large developed country, it is
possible in a small developing one for certain openings to be non-
existent in one particular sphere. It is important that the
Careers Master knows this so that he may advise his students
accordingly. Zambianisation progresses at different rates in
different sectors and in one particular year there may be a larger
demand, possibly because a crash programme of training has been
instituted in this sector. Training programmes depend upon the
availability of experts in the country and one particular opening
might not be available in a particular year because there are
insufficient personnel available to run the training scheme
required for it. The more the Careers Master is aware of such
variables the more he can help his students. When the EOAS set
up the Central Agency it was given the responsibility of creating
a two way system of communication. It was obliged %o pass on
information to prospective employers on Form V leavers. This it

is doing. It was also obliged to pass onto the schools the number
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ITb. RESPONSE TO QUESTION 5(a)

'"'What help do you expect to receive from the Central
Agency (The EOAS of the Ministry of Labour)? .... Do you
receive this help?!

Number of teachers who said that they did receive help and
Were Satisfied With it .0....CO"...OQ..IO..‘Q...OlOO.‘.....D.OQO‘ 15

Number of teachers who mentioned forms of help which they
expected but did NOt TECEIVE seeveeeerineeerscassosassssasessecaes 35

Number of teachers who either did not answer or were
unsure as to what help they should eXpect eeceseeccescaceccssrccoas 12

Number of teachers who expected N0 help eceececcccscccnscssscas I

LISTS OF TYPE OF HELP BEXPECTED. A, B.
1. To give information on the number of job 12 1

opportunities available.

2. To give statistical returns on how school 0 2
leavers have been placed.

3 To distribute careers information

4. To give a brief description to accompany the 2

9% jobs listed on the Career Preference Form °
5e To place students in jobs. 0
6. To run the ZAGAT test. 3
. To hold their tests earlier in the year. 1. 0
8. To hold their various tests in Form IV as an 0
aid for careers guidance.
9. To give the results of their tests more promptly. 1 0
10. To administer the filling in of the Career 0. 3
Preference Form and to give instruction on how
to £ill it in.
11. To revise the student record card. 1 0
12. To organize CGareer Visits and visits to schools. 2 0
13, Indefinite requests for help. 0 5
14, Organize a clearing house. 0 1
15. General guidance for teachers for counselling 0 1
16. To provide the same services as the Ministry of 1 0
Education.
COLUMN A.

Tndicates the number of teachers who expected that particular
type of help but claimed that they did not receive it.

COLUMN B.

Niveg +he number of teachers who expected a particular kind of
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of job openings that exist. This is still in the planning stage.
It has been easier to establish contact with firms by offering
them a service and quite understandably the Central Agency has
started by offering firms a central record on Form V leavers.

Only when good will has been created, is it possible for it to

seek reciprocation in the form of information on job openingse.

A later part of this dissertation examines how far this is possible
at this stage.

12 Careers Masters expected to be given some information on
job openings and 2 expressed themselves somewhat differently by
asking for a statistical record of where students had been employed
in the past. Those who were satisfied expected to receive tests,
general information on how to complete the tests and guidance on
how to complete the Career Preference Form.

At first sight, dissatisfaction with the Ministry of Labour
seems to be as high as that for the Ministry of Education,but it
was less realistically based. Where it was realistic it was
mainly concerned with the need to know the extent of job opport-
unities.

One aspect of the Careers Master~'work is the providing
information for the records of the Central Agency via the Career
Preference Form. Careers Masters were asked whether they wished
to delete anything from or add anything to this form. It is easy
for requests for information to be given when there is neither any
use being made of that information nor even any possible use to
which it can be put. At the same time, firms might still be
contacting the schools (the extent of this is analysed below)

because information which they consider vital cannot be found
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through the central records because it has not been included on
the Careers Preference Form. Careers Masters were asked to assess
this situation. The Careers Preference Form, as it stands, asks
for the following :-

1. School. 8. 1st,2nd & 3rd Choice of

2. Names. Career,

3. Year of birth. 9. Choice of training.

4. Sex. 10. Reason for choice.

5. National Reg. No. 11. Examination taken other

6. Zambian or non-Zambian. than Cambridge since Form 2.
To.. Grade seven number. 12. Future postal address.

All the above are completed by the student. The following items

are completed by the Careers Master :-

1. Code number for student 5. Schools assessment of future
and school. training.

2. Results of occupation 6. A five scale rating of three
interest inventory. characteristics of the student

3, Results of general ga) Leadership, (b) Diligence,
ability test. ¢c) Co-operativeness.

4. Mock Cambridge results. 7. The final Cambridge results.
8. 4Any other special consideration
e.g. disabilities.

Tt ig difficult to defend some of these requests for
information as essential. The grade seven number does not seem
particularly relevant. Other information might be useful, e.g.
that a student has passed Pitmans typing since taking Form II,but
to the best of my knowledgey such information is not used. It is,
therefore, to be expected that most Careers Masters would find
something to delete. It ig therefore suprising that mogt teachers
seemed satisfied with the form as it was. 50 of them said that
they did not want to delete anything as against 13 who did. -

38 did not want to add anything; 24 did and 3 did not give an
opinion on this. Of the small group who wanted to delete material,

4 thought the inclusion of the grade seven number was unnecessary;

1. Appendix B.
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Iic. RESPONSE TO QUESTION 3 (a)

Is there any information on the Careers Preference
Form which you would delete as unnecessary? If YES, please
state.

Number of teachers who wanted deletions eeessececccececcsces 13

Number of teachers satisfied with the fbrm cvecsssssscssss HO

SUGGESTED DELETIONS NO. OF TEACHER

1. The section where the student gives his reason for 5
choosing a particular job.

2. Grade Seven Number 4
3., Mock Results 1
4. Details of exams taken since Form II other than Cambridge 2
5. Name of school as already given in Code Number 1

2

6. Deletion of alternative form of teacher training for
Technical Teachers.

7. Modification of the last section asking for further 1
commentse.

8. No need to indicate what type of training is preferred 3

I1d, RESPONSE TO QUESTION 3 (b)

Is there any information which you think should be
added to the Careers Preference Form? If YES,please
gstate.

Number of teachers who did not want to add anything .c..ee.. 38
Number who did not given an opinion eseceeecicccencsoccnnces 3

Number of teachers who did want to add something eeecec.eses 24

SUGGESTED ADDITIONS NO. OF TEACHER!

1. Inquiries into extracurricular activities and 5
interests of students.

2. Positions of responsibilities held by students 3

-3

3 Space in which to grade characteristics of students -
additional to those already included. Suggestions
include - honesty, reaction to criticism, reliability,
social behaviour, and academic effort.

4. Number of children in the students family
5e Details from the new students record file
6. Where the student would like to work

Te Not stated

8. Health of gtudent

e oL .. N S R . )

- N W o oN
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2 felt that there was no need to give details of examinations
passed since Form II and 5 did not think that the reasons given
for choosing a particular job helped anyone. The last group was
probably drawing attention to the fact that the reasons given by
students for choosing a particular career ére often facile. Those
who objected to giving details of examinations were probably aware
that no use was made of this information. 3 teachers did not think
it necessary for students to indicate training as well ag job choice
as, according to them, the job indicated the training. However,
this is not always the case, e.g. a teacher can be University
trained or College trained. One did not think the Mock Results
were useful as indicators of the final result.

Of those who wanted additional information on the Careers
Preference Form by far the largest group felt that the section
concerned with character was far too limited. This section asked
for a five scale rating on three aspects of character. (a)
Leadership qualities (b) Diligence, (c) Co-operativeness. 5
teachers wanted comments on extrawcurricular activities or pupils!
interests to be added; 3 wanted comments on positions of respon-
sibility and 4 others wanted the list of characteristics of the
students extended. They suggested such aspects as honesty,
punctuality and reaction to criticism. A further 3 teachers wanted
space left for a character reference from the Careers Master. There
was very little else suggested apart from comments on this particula:
section and it is obvious that those teachers who do feel the form
ijs deficient are mainly concerned with its lack of detail when it

comes to giving the employer a 'character' reference.
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ITe. RESPONSE TO QUESTION 5 (c)

'If you think the Blucation, Occupational Assessment Service,
which sends out Careers Preference Forms, could be more
effective, please state briefly how'.

Number of teachers who thought it could be more effective ... 31

Number of teachers who did not comment or thought it was
effective enough T 6 0 5 6 50 0 50 OO0 OO E OGS GO LGP LSS N e GeO 8T eSS D 34

QUTLINE OF SUGGESTIONS FOR INCREASED EFFECTIVENESS:-

NO. OF TEACHERS

1. That the service should be publicised more to T
industry.
2. Insist that employers use it first to satisfy 3
employment needs.
b Stop string=pulling in industry. 1
4. Find out what employers want. 1
5e Provide advice to individual school leavers 1
6e Concentrate more on those who can't find a job 1
Te Make clear what jobs are available 7
8. Give more time to fill in the forms. 6
9. Set test for Form IVs,. 1
10. Make clear the purpose of the form. 1
11. Provide a brief description for each of the 93 jobs 2
listed in order to help the student make his choice.
12. Provide careers information. 2
13, Arrange visits of employers to schools. 1

14. Not stated. 3
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As well as asking the Careers Masters how far the Central
Agency had failed to live up to their expectations, a more
general gquestion was put in which they were encouraged to
suggest ways in which it could be improved. <there is a certain
amount of overlap between a question which asks 'are you getting
the help you expect?! and 'do you think the agency giving you
this help can be improved?'. However, there is a difference of
emphasis. In the first you are criticising what is their known
responsibility; in the second you are encouraged to make a more
radical appraisal of what you think they ought to be doing. It
is worth noting that the sugcestions given for improving the EOAS
were generally different from the explanations given by some
Careers Masters of why they thought its services were deficient.
%34 teachers did not think that any improvement of the service was
necegsary; 31 did. Of those who did, 10 were concerned with the
extent to which the Central Agency's services were made use of
and known of by industry. The Central Agency's record in this
respect is good. They have realized that it is impossible to
impose this system on industry and have spent most of the last
two years creating good will between themselves and industry as
a whole. Use has been made of the press to advertise this service
and the Zambian Federation of Employers have been very co-operative
in contacting their members. However, as my interviews with
pergsonnel officers, to which I make reference below, shows there
are still a reasonable number of firms who are unaware of the
existence of the Central Agency. Realising this, the Careers

Masters were pressing for more publicity for the work of the
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Central Agency. Some even went further and two were groping
towards some form of compulsary system by insisting that the
employers used the Central pgency first before they fill any
vacancye.

The other major way in which Careers Masters thought the
service could be improved was by sending out the Careers
Preference Forms and test material earlier in the year or even
in Form IV. Some bush schools said that they found it difficult
to complete the forms and return them on time. There was very
little unrealistic advice. 3 teachers wanted more careers
information and visitsj two further teachers, who wanted
additional careers information, were quite aware that this was
normally the responsibility of the Ministry of Education but
felt that a brief description of the job alongsidé the 93 listed
jobs on the back of the Career Preference Form would help the
student to make a more intelligent choice on career preference
in filling in the form. The most important impressions gained
from this section are that, in suggesting improvements, the
teachers were mainly concerned with publicity and the promptness
with which the forms were sent out. They made very few unrealistic
suggestions and these were not generally mere duplications of
their earlier comments when they were asked to gtate in what
way the service had not come up to their expectations.

GENERAL CONCLUSIONS

At first sight it seems that the level of dissatisfaction
with the Ministry of Labour was as high as that found with the

Ministry of Bducation. However, the criticisms raised against
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the Ministry of Labour were less realistic in that the
deficiencies mentioned were often the responsibility of the
Ministry of Education. Where the criticism was valid, it

was mainly concerned with the fact that the Ministry of Labour

has not yet passed onto schools a record of job openings. We

are discussing later how far this is possible. Most Careers
Magters were satisfied with the Career Preference Form and did

not wish to see anything added or deleted. 0f those who
congsidered deletions necessary the grade seven number and

results other than Cambridge since Form II were considered the
least helpful aspects of the form. Those who wanted additional
material were mainly concerned that the character reference aspect
of it should be extended. The Careers Masters were evenly divided
in considering that the service could or could not be improved.
Those who suggested improvements were mainly concerned that it
should be better publicised to industry and secondly, forms

should be sent to schools earlier in the year.



CHAPTER IIT

CAREER GUIDANCE AND ITS RELATION TO TERTIARY

EDUCATION AND INDUSTRY.
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CHAPTER ITIT

It has already been seen that the contact between the
school and industry in so far as it is effected through the
Ministry of Labour is unsatisfactory in the amount of information
received from industry concerning job opportunities. If the
Careers Masters do not receive such information by this source
and are dissatisfied with the present level of careers information
emgnating from tne Ministry of Education, are they able to make up
this deficiency by direct contact with industry. Under the present
system, it is expected that firms interested in employing Form V
leavers, although advertising for them on their own initiative,
will gain all the information that they need. through the Ministry
of Labour. How far is this happening? Is it still the case that
firms are approaching schools directly for this information and
the multiplicity of requests for references for each student is
still continuing. If this is so, how far are the Careers Masters
satisfied with this and looking forward to a time when all contact
between them and industry concerning an individual Form V leaver
will go through the central clearing house? Or do they not
expect this and wish some kind of direct contact to remain.

The use of the clearing house is not compulsory and it is of
interest to see not only how far it is being used or by-passed but
how far those involved expect the latter to continue if that is the
gituation. To investigate the workings of this triangular
relationship - between the Careers Masters, the clearing house and
industry - data from the guestionreive and the findings of interviews

with 20 training officers have been used. Of these 20 firms, ten
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make uge of the clearing house and ten do not.

From the questionnaire, it was first ascertained how many
Careers Masters thought that a situation should exigt in which
no contact was necessary with industry in order to pass on
information concerning a particular student because the completion
of the Careers Preference Form covered this function adequately.
They were then asked whether firms did contact them. Of the 65
Careers Masters, 54 said that the completion of the Careers
Preference Form did not mean that they did not expect any further
enquiries from industry. Only 11 said that they felt further
contact was unnecessary. Of the 54, 21 said that they did not
get any enquiries and 33 that they did. From these returns, it is
obvious that the vast majority of Careers Masters still expect
some direct contact with industry when it comes to asking for
information on a particular student. There are two possible reasons
for this: the first is that they think that it is desirable in
itself and the second that they feel the Careers Preference Form
doeg not convey all that is necessary and further contact is
required.

It will be noted that of the 65 teachers, 38 did not think
any addition was necessary to the Careers Preference Form and it
must be cohcluded that they are of the opinion that adequate
information is being passed onto the clearing house but that,
even in such circumstances, they still feel that some direct
contact is desirable between them and industry. If we accept
the consistency of these replies, it means that almost half of the

Careers Masters feel that there is some information that cannot be
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put on a standardised form and that at least in some cases
direct contact is necessary to deal with an individual
applicant. However, the implications of their answers were
not put to the Careers Masters in this questionnaire and, if
this were done, they might decide that the loss through doing
away with individual contact might be less than the gain through
insisting on centralizing all information.

0f the 11 Careers Masters who said that the filling in of
the Careers Preference Form should release them from any other
contact with industry, only one said that such contact did not
take place. This means that out of the total of 65, 45 still
received requests from firms for information on particular
students. There still persists, therefore, a great deal of
direct contact. <The majority of Careers Masters accept this as
at least inevitable and the majority of this group seem to think
that it is even degirable.

The Careers Masters were asked whether they were satisfied
with the information that they received from the firms. This
would consist in the main of either careers literature or
information on job openings. 46 said that they were not satisfied
and of these 29 went further and indicated that even in those cases
where they did receive careers literature, it was not detailed
enough. They suggested ways in which it was deficient :-

NO. OF TEACHERS

Suggested deficiencies =

No. of vacancies existing should be mentioned...... 2
More detail on how t0 8DPPlY eeecescsccsccascoscoae 1
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More information of qualifications needed s...vievevees 1
More information on conditions of service vevieecesceeece 3
More information on training ececcecececnceecas cesesce 3
Other items eeeeveevosceosococcsocasnssssssscsssanascssna 2
Vague or no explicit item mentioned .......... ceveseseslb

Even where the Careers Masters are dissatisfied with the type
of information they are given, they were not generally very explicit
as to what they thought was lacking and in what ways it could be
improved. Even if there were not many constructive suggestions as
to how improvements could be made in the content of the information,
just over half of the Careers Masters thought thig content was
inadequate (32) and as we have already seen, the majority thought
the supply was poor anyway.

In order to see the scope of the number. of firms which supplied
information to the schools, the Careers Masters were asked to list
those three firms which in their opinion were best at supplying
information to schools. If the list had been varied with each
school providing different choices rather than all of them
concentrating on a few industries, it would be possible to conclude
that a large number of firms are sending out careers literature and
the dissatisfaction of the Careers Masters is unjustified. If, on
the other hand, the schools concentrated on a few firms, this would
tend to substantiate the feeling of the Careers Masters and reveal a
situation in which industry, for the most part, is not interested in
supplying careers information to the schools.

The latter seems to be the real situation. From the 65 schools
and, therefore, the 195 choices, only 20 firme or training institutes
were mentioned. Although a large sector of Zambia's industrial life

is government or parastatal, it is worth noting that only one
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private firm, a bank, was mentioned. The choices break down in

the following way :-

A. Training Institutes esene 7
Be. Paragtatal - ecces 3
Ce Private coese 1
D. Government esece 9

The preponderance of government and training institutes is
reminiscent of the pre-1969 era and of the ~parastatal and private,
3 out of the 4 were given quotas under the previous system Tun by
the Directorate of Civil Service Training. It does seem that, when
we are talking of gareers literature, there seems to be very little
movement from five years ago and those firms who did not enjoy a
quota under the previous system do not seem to have accustomed
themselves to the fact that the Form V leaver is available to them.

In assessing the relative effectiveness of these firms in
passing gareers information to the schools, I gave three marks for
the first choice of each school, two for the second and one for the
third. Here the paucity of contact was emphasized as a very small
number of firms were mentioned frequently and the majority very
rarely. ''he four most highly marked firms accounted for 72% of the

total marks and the top firm accounted for over a third.

Copper Mines 126 36%
NRDC 68 19%
Department of Technical

Education & Vocational 41 11%
Traininge.

Kabwe and other Teacher 26 6%

Training Colleges.

Total for first four 72%
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We seem to have a situation here in which a few firms are
passing on careers information to the schools but the majority
are note

In order to get a full picture of the relationship between
the industries and the schools it is essential that the recruiting
procedures of different industries ke studied and some enquiry
made into their policies in relation to the Form V leaver. 20
personnel officers or training managers of large firms or
ingtitutes of tertiary education were interviewed. Of these, 40
made use of the clearing house and 10 did not. The interview was
based on a series of questions which are as follows :-

For Institutions making use of the Clearing House.

1. Do you refer all Form V leaver applications to the clearing
house?

2. If not, on what basis do you select those leavers for whom
you make use of the clearing house?

3 Which information on the Clearing House Form do you find
most useful?

4. Have you any statistical material to back up the decision
y
you make in your answer to question 3?

De Is there any part of the form you disregard completely?
6. Is there any information you do not get which you require?

Te Do you still contact the schools for information on an
applicant?

8. If 'yes! to 7, what information do you require?

9. Do you pass on careers information to the schools?

10, If t'yes! to 10, is it to all schools?

11, Would it be possible to provide the Ministry of Labour with
an approximate figure of the number of Form V leavers you

require in any one year?

12, If 'no! to 11, why not?
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For Institutions not making use of the Clearing House.

1. Could you explain why you have not made use of the clearing
house?

2e Do you intend to make use of it?

5 What is your main source of information in selecting a Form
V leaver?

4e Have you any statistical evidence to back up the procedure
you follow in 37

5.t0 10 - These are 7 tec 12 in the first block of questions.
The ten firms or educational institutes making use of the

clearing house, which were intervieweds-

1, Standard Bank. 6. Department of Technical

2, Ministry of Health Nurses Training. Bducatibn & Veeational Treir
3 Indeco Central Office. 7. Steel Build.

4e National Milling. 8. . Unza

5 Shell 9. Copper Industry Service

Bureau Ltde.
10. Zambia Airways.

The Department of Technical Education and Vocational Training and
the mines assist in running the tests and are, therefore, given a
complete record of their own. They do not, therefore, make
individual inquiries to the c¢learing house. Shell retains the
services of the EOAS generally, that is for all its recruitments
of which Form V leavers make up a rather significant part. The
Ministry of Health, although asking for information, admitted that
up until now it had made no use of it in its selection procedure.
It was rectifying this situation and instituting a selection
process with the co-operation of the EOAS and making use of their
facilitiese.

The ten firms or educational iastitutes, making no use of the

¢learing house which were interviewed.
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1. Barclays Bank 6. United Bus Company of Zambia.
2. Dairy Produce Board 7. Natural Resources Development
3. Zambia State Insurance. College.

4. Central Cigarette Manufacturers 8. Chilanga Cement.

5. Zambia Sugar Company. 9., Police Training School.

10. Zambia Bottlers.

The questionnaire was carried out en an interview basis partly
because management would quite understandably be reticent about
disclosing the policy of their firm if sent a questionnaire through
the post, and partly because the aim was not to produce statistical
data but to gain a first hand impression of the policies governing
recruitment of Form V leavers. As & result of these interviews,
the following questions can be given some kind of answer :-

(a) How far is industry finding out about Form V leavers through
the clearing house or how far is it, evén when using the
clearing house, still making direct contact with the schools.
Does the impression gained from the interviews agree with that
of the returns of the questionnaire sent in by the Careers
Masters? In the case of those firms who do not use the
clearing house, is there any chance of them doing so in the
near future? Will this affect their present relationship with
the schools and mean that less inquiries will be made to Careers
Masters in the future.

(b) 1Is there any fundamental difference between those firms who do
make use of the Glearing House and those who do not? Are those,
which make use of the Clearing house, the firms which are
employing most of the Form V leavers? Is it the case that
those who do not use the clearing house are not taking on Form

V leavers either because they are capital intensive, need more
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(d)

(e)
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experienced staff or are rather reluctant to zambianise.

If this is the case, it would mean that the bulk of Form V
recruitment is passing through the clearing house even

though many firms do not make use of it.

Are the earlier findings, which state that generally firms
have a bad record in supplying schools with CGareers literature,
true? Do the firms which use the clearing house have a better
record in this respect?

Can the demands of the Carcers Masters for figures on job
opportunities be met? Is this the right time for the clearing
house to set up.a two way channel of communication? If industry
is approached by the Ministry of Labour to give figures
indicating its future requirements, will it be willing and
able to do thig? If there is any significant difference between
the response of some firms and others to this request, will
those which co-operate tend to be the same firm that already
make use of the clearing house?

How far have the training offices or those responsible for
selection tested their selection procedures? Is the record

of those firms who use the clearing house different from those

who do note.

" 0f those firms who make use of the clearing house, three did

still contact the schools, one did occasionally and five did not.

One response was rather indefinite. Of those firms who do not use

the clearing house, four said that they had direct contact with the

schools, five that they did not and one said that this only happened

if the headmaster was quoted as a reference. However, when we look
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at the numbers in this group it is seen that in one case it is
becauge the firm does not employ Form Vs , in another because it's
intake was very limited and two others because contact for Form V
leavers was made at the tertiary level of education. There geems

to be a small number of firms who are interested‘in Form V leavers
but would rather leave the Department of Technical Education and
Vocational Training the task of selecting for particular courses

and then sponsor prospective employees when they have shown some
progress in their course. Such firms do not use the clearing house
except indirectly in that the Department of Technical Education and
Vocational Training does. Of the ten firms who do use the clearing
house, the above figures show that half do not contact the schoolsg
directly for any information. Those that did gave the following
reasons :- in one case they recruited in October and the information
they required was not usually prepared at that time. Seeing that
this particular firm helps to run the tests for the Ministry of
Labour this reason cannot be facile. Several of the firms require
information particular to their own industry; the mines want to know
if an applicant would refuse to work underground; the banks want a
very sure guarantee of honesty. 4 centralized system cannot cater
for such peculiarities and it is possible that the Careers Masters
were conscious of this when they allowed that some direct contact
was still necessary. This does not mean that there cannot be some
improvement in the Career Preference Form which would include a more
detailed section on character and a clear indication for the firms as

to whether a Form V leaver has indicated a wish to go on for full time
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training. Four of the five firms who use the clearing house, but
still contacted schools, were looking for this kind of information.
It will be remembered that those Careers Masters who thought the
Careers Pneference Form wag deficient were,‘in many cases,
digsatigfied with the section dealing with character.

Of those firms who do not use the clearing house, it was
noticeable that in many cases there was some kind of contact with
it. In one firm they had called in this department on a consultative
basis to help with their test. Four other institutions intend to
use it in this coming year (1974). In one case they had already
received, and at the interview produced, the complete ZAGAT results
for this year. One of the other six institufions, the police, is
completely zambianised at the levels that require Form V entry and,
therefore, has no intake; another firm had a limited intake,being
capital intensive. We have already mentioned that two firms find
their future employees through the tertiary system but even here
one firm made slight use of the clearing house and was aware of it
in that it consulted it to select two Form V leavers to sponsor at
UNZA. Only in three cases did firms give unsatisfactory replies
when asked where they stood in relation to the clearing house; two
claimed tﬁat they did use it when, on Ghecking, this was found to
be untrue and one did not know of this service, was not aware of any
plans to make use of it and did not know why management had not made
a decision on this matter. It seems that liaison between the
Clearing house and those firms who do not make use of the dlearing
house is good in that such firms are either planning to make use of

it, select through the tertiary system or use the agency on a
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consultative basis to help with their selecting procedure. It
seems that the use of the ¢learing house is being taken up by
more and more firms. However, from the comments that we have
made in the previous paragraph, this does not necessarily mean
that direct requests to the school for information on individual
Form V leavers will decline.

From the interviews, it is obvious that the majority of
firms do not send out a general circular on careers to the
schools. It is also true that those firms that do not make use
of the clearing house are even less likely to provide this
gervice., In this group, only one sent literature to every
gschool and this was a training institution which is already
making preparations to use the clearing house. Its good record
in this respect is substantiated by the fact that, in the opinion
of the Careers Masters, it came second in providing literature for
schools. This is the Natural Resources Development Collegdﬂnncj,of
the other nine, seven said that they did not send out careers
literature, one only, if asked, and one had some literature in
preparation. For reasons which have already been explained, the
intake of some of these firmg is very limited. If they were to
make widely known the opportunities that exist within them, they
would be swamped with applicants, and would be virtually forced to
make use of the ¢learing house for screening purposes. Others make
contact, as we have seen, through the tertiary system and might
not feel that it is to their immediate advantage to make themselves
known to the secondary school student. However, the Form V leaver
is not in a position where he can gain direct experience of many

jobs he is interested in and, unlike a developed country, where it
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is relatively easy to make contact with a friend or relation who is
involved with an industry or trade which the student is considering,
in a less developed country such a contact is often not possible.
Careerg education is, therefore, more important and a greater res-
ponsibility rests with industry to help the Careers Master in this
respect. The record of those who do use the clearing house is better
but not good. Only one firm did not send out any careers literature,
three more did if they were asked by the schools; the other six did
provide some kind of service. To a great extent the findings from
the responses of the Careers Masters is substantiated, and those
firms or training institutions which claimed to send careers
literature to every school were those listed by the Careers Masters
as best at doing this. The mines and the Department of Technical
Bducation and Vocational Training listed as first and third by the
Careers Masters are examples. However, one bank, which claimed that
it did send out literature, is not mentioned by the Careers Masters.
III. A Comparison of Claims made by Firms concerning Careers

Literature and Careers Masters Assessment of these Claims,

Firmse. Claim made by firm concerning Rating by Careers
its performance in sending out Masters for the
careers literature gsame firm.

a. Yes to all schools 126

b. Yes to all schools but not 41
always accurate.

Ce No. 0

d. Printed handouts not very 3
good.

e. No. 0

f. Only those who apply 0

g Yes. 14

h. Only those who apply 4

i. Yes 9

jo YeS- O
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Only the returns from the last firm seem contradictory.
In all the other cases, both the firms and the Careers Masters
agree as to the extent to which each firm is sending careers
literature to the schools. We have already mentioned some of
the reasons given for not sending out careersg literature.
However, the Department of Technical Education and Vocational
Training, whilst sending out brochures, admitted that these were
not completely accurate because they could not be sure what
courses it would be running until very near the time they were
due to gtart.

This leads us to our next section: the ability of industry
to provide the schools with the job opportunities that exist and
the numbers for each opening. The difficulties of the Department
of Technical Education and Vocational Training have been mentioned.
However, in most cases, firmg whether using or not using the
6learing house were able and willing to provide at least in
general terms, the number of Form V leavers they will require in
any one year. Those who were not able to do this took the question
very seriously and gave a reasoned reply for their position. Of
the 20 firms, 16 could provide this information. Some of these
even added comments such as 'not only possible but highly desirable'
others provided exact figures and others insisted they would itemize
their list according tb trades. Two of those who said that it was
not possible said that because of decentralization and the recruit-
ment of Form V's locally linked with a high wastage rate, any
figure given by the central office would be unrealistic. The
position of the Department of Technical Education and Vocational

Training has already been mentioned. One other firm merely said
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The Clearing house has not used any compulsory measures in
relation to industry and has established itself through personal
contact and the provision of a useful service. If, however, it
is to provide a two way channel of communication, it must start
asking for something from industry as well as giving information
to ite This is a more difficult exercise in industrial relations
but the above findings indicate that the response will be far from
hostile and should encourage the Clearing house to take this next
step forward. It will be remembered that the relevant demand made
most frequently by the Careers Masters as far as the Ministry of
Labour is concerned was that it should provide figures on job
opportunities. It has already been mentioned why this is essential
in a small developing country such as Zambia.

The Ministry of Labour is dependent on the firms it serves in
order to acquire some measurement of the validity of the tests that
it sets. As it serves industry in general, these tests will only

have a limited value in relation to specific job skills and one
would imagine they would prove more useful in primary selection -
general screening. ‘he record of industry in providing feed back
to the Ministry on ZAGATiand career aptitude tests is poor. The
impression gained was that many firms were quite happy with a
particulaf gselection system without even making general assessments
of its efficacy let alone enter into an exercise which would
involve measuring the validity of the tests they were setting. Of
the ten firms who made use of the service, seven took notice of the

2.
ZAGAT results and four the Occupational Interest Inventory. However,

1. See Appendix C for examples from ZAGAT, = ..

2. See Appendix D for example of GRZ Occupational Interest

b P I,
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of these only four were able to give some indication of ways

in which they had tested the adequacy of their testing procedures.

The adequacy of their approach is discussed below. Of those
firms who did not make use of the service only one had made a
cursory check of his selection procedure against ZAGAT and felt
that ZAGAT would act as a good screener, The career aptitude
tests were seen as a good selector. Another firm suggested

that their selection system seemed to worke The other eight,

however, admitted that they had not paid much attention to this

guesgtione.
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The three firms or training institutes which could provide
statistical evidence on the efficiency of the clearing house
results were - National Milling, UNZA and the mines. The
Department of Technical Education and Vocational Training claimed
a correlation of 0.7 for its own technical intelligence test but
was still in the process of writing up the results of its research.
It was under the impression that its own tests were a little more
suitable for its purposes than ZAGAT.

National Milling's evidence consisted of a rank correlation
between the results of ZAGAT and a questionnaire sent to the
employees! superiors. This correlation was only 0.48 but attention
was drawn to one particular employee which ranked very high
according to his superiors because he had enjoyed longer
experience than the others and so had achieved a high rating for
factors which were outside the scope of the ZAGAT test. Yhen the
findings of this employee were ignored the rank correlation rose
to 0.70 which is significant at very near .01 level.

The UNZA evidence consists of a report presented to the
selection committee. This report anaylses the gqualifications
laid down by the University and compares these with performance
at the end of the first year. The report also compared performance
at the end of the last year with various EOAS tests. One of these,
AS 64, is very similar to ZAGAT. This test when correlated with

performance at the end of the first year produced the following

results.
UNZA COURSE R UNZA_COURSE R
Humanities. Natigyal Sciences

E110 . 11 GPA «30
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H110 A7 M110 .15
PL110 .15 M160 .21
A110 .06 P110 .37
M110 .24 c110 .35
M160 .30 BZ110 .30
G110 .27

GPA .24

None of these correlations are very gignificant but the
report claims that they can be useful indicators when used
alongside the results of other tests. It is, however, important
how much more or less efficient the other tests for entry are
and for entry for the University these consist mainly of the
Cambridge examination.

In the science courses, the appropriate '0' Level results
were much more useful than those of the humanities subjects. In
the physics course there was a correlation of .53 between Cambridge
physical science and achievement at the end of the first year.
Cambridge physical science proved a better indicator than
Cambridge physics where the correlation was .45. Even with the
chemistry course, Cambridge physical science (.52) was a better
indicator than Cambridge chemistry (.37). As has been stated
earlier, the EOAS tests were all useful and AS 64 ranged from .30
to .49 for the physics and chemistry courses; abstract reasoning
«30 to .38; mathematical ability .39 to .61 and English
comprehension .22 to .41. The EOAS tests were more useful than
Cambridge biology; AS 64 - .38, Cambridge biology - «33.

When we come to maths a lot seems to depend on what kind of
maths course is being taken. M110 seemed to demand more in the
way of abgtract reasoning and less on computational skills,
therefore, AS 64, the nearest thing to ZAGAT, which tests

computational skills gave a poor reading of .09 but the EOAS
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test, AR which tests abstract reading gave the result .27. Here
the Cambridge result in maths seemed a better indicator .43 and
even the result in physical science was better than the EOAS

test +35. In M160, computational skill seems to take priority
over abstract reasoning and the result of the two EOAS tests are
reversed. However, Cambridge maths is the better indicator .43,
In all the science subjects the English Language Cambridge results
are of very little use giving either a low correlation figure or
even a negative one. This is particularly true with the maths
courses and especially so with M110.

When we come to the study of English at the University, we
find that the EOAS English comprehension ted¢t is as good, if not
better, than the Cambridge £English Tesult. The report suggests
that Cambridge English is such a poor indicator for this course
that anyone with a grade 7 or 8 should not be accepted unless their
results on the EOAS English comprehension test is good. Results in
other humanities at Cambridge were virtually useless as predictors
for the English course. Even English Literature achieves the small
correlation of .08.

When we ask how useful AS 64 is (the equivalent of ZAGAT) we
find that in the School of Natural Science Cambridge physical
science seems to be the best indicator and in physics the
appropriate Cambridge subject is in fact better than ZAGAT. Even
here ZAGAT is useful. In chemistry and biology, ZAGAT is more
useful than the appropriate Cambridge subject. Generally with
the sciences the Cambridge result is much more useful than in the
humanities. Here the same pattern is evident as with the mock and

actual result in Cambridge.
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(This comment is based ona study of mock results for 1971 leavers
made by the Central pagency. A few schools were very poor,
producing even negative correlation but generally correlation
of 36 and above were produced. The science subjects were found
eagier to predict at this level as well). With the humanities,
the Carbridge result was of little or no value and although ZAGAT
seem to be less valid here than in the natural sciences, it still
came out well when compared to the appropriate Cambridge result.
The Copper Industry Service Bureau Limited (the mines) said
that they had found it difficult to validate their gelection
procedure against later performance within the industry. One
reason for this was the difficulty of Ycomparing the performance
of people in very different kinds of work aﬁd work situations‘?
The performance of 'A' as an assayer is difficult to compare with
1B! ag a computer operator. Secondly, 'a group of literally select
people who by reason of the selection process should all be able to
cope adequately with the work anyway! has 'diffefences in perform-
ance which are liable to depend on other variables than the
selection devic2s'. The mines were, however, able to provide
reports which compare ZAGAT and performance at Cambridge. How far
js ZAGAT able to inform the mines when they select in November
whether a student will gain certain subjects at Cambridge or a
certain number of subjects? The mines do in fact select in
November and hope to recruit students some of whom will qualify
for UNZA and others for other forms of tertiary education. The
mines have also tested their own selection battery to see which
parts of it are most effective. Again, in predicting qualities of

passes at Cambridge, ZAGAT is one test in this battery,

1 Ounted Fram a letter from the Copper Industry Services Bureau.



69.

The two reports which are concerned with this area :=

1. Statistical Analysis of the Validity of the Fifth Form
Staff Learner/ScholarShip Selection Battery December 1972
Exercige.

2. The ZAMBIAN ADVANCED GENERAL ABILITY TEST and ité

Relationship to COSC Performance in English Language, Maths
and Science and Overall COSC Performance.

The first report was concerned with 168 1972 Form V leavers
who were assessed at the Luanshya Division Testing Unit. For maths
and physical science, the maths and physics with chemistry tests
respectively provided the most valid. For maths, the maths test
gave a r of .61 and for physical science, the physics and chemistry
test gave .51. However, in both cases ZAGAT was found to be useful,
ZAGAT was the best test for predicting '0!' level English, and
whether a division one or two would be obtained.

The second report agrees basically with the first. It found
quite a high correlation between ZAGAT and Cambridge English, a poor
one between ZAGAT and Cambridge maths and a very poor one between
ZAGAT and Cambridge physicse The mock results were stronger in
those areas where ZAGAT was weak. Yor example, in Cambridge physics
the r for ZAGAT was .04 but for mock results .75. ZAGAT was not
particularly useful, according to thls4report, for predicting the
number of passes. There was an r of .476 but the distribution was
poor. When it came to predicting 'O' level passes ZAGAT becomes
more useful with an r of 507, better distributed, and when the
types of passes needed for entry into various tertiary institutions
are being predicted, ZAGAT is extremely useful. The recommendation
of this report is that anyone gaining less than five on ZAGAT can
be discounted as having any chance of gaining Cambridge passes

adequate for entry into the University of Zambia or the Zambia
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Institute of Technology(ZIT): Here this report agrees with the first
one which drew attention to ZAGAT's usefulness in predicting
division one and two passes. Hardly surprisingly ZAGAT, as

has been seen earlier, is seen to be useful as a primary screening
test,

GENERAL CONCLUSIONS

The majority of Careers Masters still have some direct
contact with industry and expect this to continue. Those firms
which do use the cantral Clearing Agency seem to find less
necessity to contact schools directly but even among these some
contact was maintained. This seems to be partly because of the
inadequacy of the Careers Preference Form, especially in relation
to information concerning character and partly because firms still
need information which cannot be covered in a general questionnaire,.

Very few firms seem to place a high priority on the
dissemination of careers literature. Both the replies from the
Careers Masters and industry agreed in this respect and furthermore,
those firms which claimed to be doing something in this field were
gensrally those accepted by the Careers Masters as having the best
records

The work of the clearing house is widening and its relations
are good even with those firms who do not make use of its services.
It seems appropriate that this good will can be utilized in two
ways allowing that the BOAS has the facilities to extend its
activities :~
(a) The Careers Masters were aware of the need to be informed

of job opportunities. Industry seems quite willing to

provide this information and when the ¢learing house was
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T1e

set up it was conceived of as a two way channel of
communication. It, therefore, seems appropriate that
the service be extended and that industry is asked to
provide an egstimate of the number of job opportunities
and types of work available.

The EOAS is naturally concerned that its test should
be thoroughly validated. The response from industry has
been poor and generally testing procedures have been
carried out with very little regard as to their efficiency.
Where exceptions exist, we have looked at these in detail
and given some indication as to the scope of the usefulness

of EOAS tests, particularly ZAGAT.
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CHAPTER IV

With the abandonment of a system of direction in 1969 at
a time when there was a large increase in numbers of Form V
leavers, there followed a kind of chaos. The most significant
aspect of this chaos has already been mentioned in the introduction.
It was a period when contact between industry and schools was poor
and Form V leavers were tending to apply for any job. This led to
a situation in which both the EOAS and the Careers Master were
dealing with the same student many times over either for testing
or for writing references. It was to solve this situation that
the Central Agency was instituted so that, even if one student
continued to make several applications, various firms could make
use of the same source and so save the Careers Master wasted
effort. If this system is working, we should find a situation
in which the Careers Master has more time to do careers work with
his own students either as individuals or in a group and will be
less burdened with the necessity to write references. In order
to find out how far this is so, four aspects of careers work were
listed on the questionnaire and the Careers Masters were asked to
list them in the order in which they spent most of their time
carrying out each aspect = 1 would indicate the greatest amount
of time spent and 4 the least. They were then asked to take the
same activities and list them 1 to 4 to indicate 'how they would
prefer to spend their time rather than how they are compelled to
by circumstances!',

The four aspects of Careers work which they were given were:=-

(a) Advising individual pupils on what career they should
follow,



740 (a)

(b) Passing on information to the €Central Agency
(filling in preference forms).

(c) Giving information to prospective employers or
future training institutions, e.g. writing
references.

() Giving information to pupils in a group. This
includes vigits and outside speakers.

Six Careers Masters did not answer as requested and, for
four others, their responses were only partially acceptable. The
number of responses, therefore, is between 55 and 59. Laid out
below are 4 four way tables, one for each of the aspects of
careers work covered. The vertical axis, in each case represents
the priority they have to give this particular aspect of their work.
The horizontal axis represents the priority they would like to give
ite

IV, TABLE A - Advising Individual Pupils on What Careers They
Should Follow,.

1 2 3 4 Total
1 14 7 0 0 21
2 10 2 0 2 14
3 7 3 1 0 11
4 7 5 0 1 13
Total 38 117 1 3 59 No. of responses - 59

38 out of the 59 teachers thought that this agpect of careers
work should be their main cohcern. Of these, 14 claimed that they
were able to give it priority. Only 4 teachers placed this aspect
of their work lower than second position if they were in an ideal
situation. However, 24 claimed they had to give it a '3' or 4t

priority in present circumstances.
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Iv. TABLE B - Bassing on Intormation to the Central Agency
(filling in preference forms).

1 21 3| 4 Total
Te 1 0 7 2 10
2. 0 3110 9 22
3. 0 2 12 19
4. 0 oy O 4 4
Total 1 51 22} 27 55 No.of responses = 55

The impression gained from this table ig that Careers Masters
spend a little more time on this than they would like. Understand-
ably, very few consider that this should be the most important part
of their work but, at the same time, very few feel that it is
taking up most of their time at the moment. ‘he most common response
was either to say that in the present situation it was listed 12t
and ideally it should be '3! or that it was t21 and should be '4'.

IVe TABLE C - QGiving Information to Prospective Employers or
Future Training Institutions, e.g. writing

references.
1 2 3 4 Total
1. of|o 6 1 7
2 0 0 4 6
3, 0 1 2 9
4. o1 115] 19 35
Total o2 27 28 57 No.of responses - 57

On the findings of this table, there appears to be a satig-
factory situation in which most of the Careers Masters wish to give
this a low priority and are in fact able to do so. To go further,

some would even wish to spend more time on this, placing it '3!
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but in fact are forced to give it a low priority. This table
would seem to indicate that the period in which Careers Masters
were forced to write a multiplicity of references has passed and
that the use of the clearing agency is cutting down this aspect
of the Careers Mas terst work.

IV. TABLE D - Qiving information to Bupils in a @group. This
includes visits and outside speakers.

1 2 3 4 Total 1
T1e 10 10 1 0 21
2. 0 0 13
3 0 0 10
4. 2 6 2 1 11
Total 19 32 3 1 55 No.of responses - 55

0f the 55 responses, 51 gave this aspect 1et or 2nd priority.
However, the majority of these gave it 2nd priority. Of these 50,
18 claimed that they were forced to spend much less time than they
wouldvlike to and indicated that they thought it should have t1Y or
121 priority but they were forced to give it either '3' or '4B.

It is hardly surprising that a large proportion of Careers
Masters wanted to give priority to the job of giving advice to
individual students. However, it is a little surprising that a
third of this group thought that under the circumstances they were
able to do this. Certain conditions are necessary as & pre-requisi
before vocational counselling can take place in a school. Without
these, such counselling can be little more than a vague discussion
between Careers Master and student. These pre-requisites are :-
(a) Knowledge of the job opportunities that exist. We are

not implying here that the Careers Master should direct the
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(c)

(a)
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student to thoge of greétest need but as we have already
pointed out in a small developing country like Zambia,

gome job opportunities may not exist, may be temporarily
unavailable or not given a high priority for zambianisations
Without some knowledge of job openings a Careerg Master
cannot point out when a choice is unrealistic and possibly
suggest a near alternative.

A good knowledge of the gqualifications necessary for the
various openings and the conditions which appertain to
particular jobs. In other words,up to date careers information.

Preferably, an intuitive knowledge of the sociological
factors which are determining the student'sSchoice. At its
best, this means that the Careers Master is part of the same
society of the student or at least has an intimate knowledge
of it. In a good situation, there is contact between the
counsellor and the family, the counsellor and those institutions
which are most important in making up the character of the
society and contact between the counsellor and organisations
which can provide assistance in special cases. Counselling
is only possible (and this is true of teaching) if the
counsellor is aware of those reference points which allow
him to interpret student's comments.

A good knowledge of the students abilities and aptitudes.
This in turn can only exist if a continuous record has been
kept. Without such a record, the Careers Master cannot tell
whether the studentts choice is realistic. Intuition here is

unreliable and only with validated test for ability and
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aptitude can a Careers Master hope to do anything more than
guess at the suitability of a student with regard to the job
he hags chosen.

Individual counselling takes up a great deal of time and
a generous allowance for this would have to be given before a
Careers Master coﬁld anticipate a programme which would include
ite

An educational situation is required in which the
curriculym is student centred. Because real vocational
counselling can only exist where there are a variety of courses
to suit the abilities and aptitudes of the student (in such a
gituation counselling is not left to the last year but, in a
very real sense, choices are being made all the time) counselling
is impossible in a situation where there is a rigid system of
streaming which limits the possibilities of choice for students
and often does so by creating a hierachy of subjects so that
the more academic are specialized in one direction and the less
academic in another. The ideal situation for vocational
counselling is one where the school aims at a general education
rather than specialized training, does not stream and provides
Options.(These options will be taken up after the counselling).
Counselling works better in a school where courses are made
for horses rather than horses trained for a course. This point
is closely related to (d) in that a system which tries to find
a curriculum which suits the student rather than judging the
student against a curriculum will depend heavily on continuous

agssessment in order to worke.
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Other pre-requisites could be mentioned but even limiting
ourselves to these six, we find that in the Zambian educational
system, the necessary pre-conditions for vocational counselling
do not exist. It has already been made clear that Careers
Masters are aware that they have insufficient knowledge of the
job opportunities that exist in the country. This was one of the
criticisms they levelled at the Ministry of Labour. It is a valid
one. At the moment the system of communication works in one
direction only, and, although industry is willing to give information
to the schools, this is not happening as yet. In interviewing the
personnel officers, it became evident that careers information is
not being passed onto the schools with the exception of a few firms
who have an outstanding record. The Ministry of Education admits
its responsibility for circularising.careers literature but also
admits that, although a substantial amount of work is in the
planning stage, very little careers literature is emanating from
the Careers Officer at this stage. The Careers Masters also asked
at their careers conferences for a record:.sheet so that a continuous
record of the student could be kept throughout the whole period he
is at secondary school. Action has been taken on this and from
next year the use of such a record card is compulecry. However, the
demands of the Careers Masters showed that most of them were aware
of a deficiency here and it will be several years before this
record card will be ready for use within the school. YThe Careers
Officer is preparing such tests but again we are talking of the
future and not the present. The time allowance given for careers

work are not generous and in the case of those who had other
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respongibilities usually non-existant. It is difficult to
generalise on the Zambian educational system but it seems to be
the case that in most schools there is streaming, a hierachy of
subjects which students either fail or succeed in taking and a
situation where students are fitted to the curriculum rather than
the curriculum to the students.

Zambianisation of Careers Masters is progressing slightly
faster than the zambianisation of the total secondary school
teaching staff and to that extent we can say that more teachers
who may have an intuitive knowledge of the social factors which
determine career choice are being brought into the ranks of Careers
Master. However, the number of Zambian Careers Masters is still
small and in a situation in which 'elitist' empbyment for Zambians
ig recent and in which society is extremely fluid, such knowledge
may not be very strong. The majority of expatriat Careers Masters
cannot hope to gain such strong intuitive insight and in boarding
schools cut off from the student scciety they will find contact with
representatives of that society virtually impossibles In such
circumstances in order for pre-condition fc'! to be met, these
Careers Masters must be given a more academic appraisal of the
extent to which sociological factors affect the pattern of career
choice. In the next section, a partial contribution has been made
but at the same time it is made clear that the amount of material
available in thig field is very thin for the whole of Africa, South
of the Sahara.

In such circumstances, in which none of the pre-requisites

necessary for individual counselling (1isted above) exist, it seems
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difficult to conceive that many Careers Masters are able to
undertake this aspect of career work. Their desire to do so
ig commendable; the claim of some of them that they do is
suspect.

GENZRAL CONCLUSIONS.

The Careers Masters wish to spend more time first in giving
jndividual counselling to their students and secondly to passing
on careers information. They feel they spend a little too much
of their time in dealing with the Ministry of Labour forms and
wish to give the lowest priority to such matters as writing
references for school leavers. A reasonable minority claim that
they are able to give priority to individual counselling but
because the neceasary pre-requisites for such counselling are not

to be found in the Zambian education system, this claim is suspect.
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In the last section, we looked at the Careers Masters!'
relation with the three most important institutions outside the
school, with which they have contact, the Ministry of Education,
the Ministry of Labour, industry and tertiar& education. In
order to do his job properly, he must be aware of this infrastructure
and his place in it. However, he also has contact with the Form V
leavers. Part of the purpose of the present re-organization has
been to relieve the Careers Master of unnecessary duplication in
his dealings with the institutions mentioned above so that he can
expend more of his effort in informing and advising his students.
It has already been discussed how far re-organization has been
successful in this respect, and how far the ébove institutions
provide the Careers Master with the aids necessary to carry out his
work of helping students.

If a Careers Master is to be successful in adviging students
individually or in groups, apart from the aids provided from
external sources he must :-

(a) know what factors contribute to a student making a

particular choice,

(b) and whether the choice is a realistic one.
(a) There are, of course, an indeterminate number of factors which
contribute to the making of a particular choice. However, some are
so general as to make a significant difference between one socielogica
grouping and another. Students from a rural background may tend to
choose a certain type of job because they are from a rural background.
Only when a Careers Master is aware of such a situation is he able

to answer a further series of questions. Is this socielogical
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factor leading his students into making unrealistic choices? Is

it inhibiting their ability to choose by limiting their horizons?

Only when these questions are answered can theCareers Master

consider the final one 'In what way do I advise the stuaent? This

particular field is in need of a great deal of study and this paper
has limited itself to collecting the evidence available at the
moment in Zambia and making some comparison with other parts of

the world.

(b) There are four criteria by which a career choice can be

defined as unrealistic; two of them apply to individual choices

and two of them apply to the proportion of choices made by a

particular group.

1. A choice is unrealistic if a student chooses a career for
which he will not possess the necessary qualifications (or too
high a qualification), €.Z+ student has poor English and yet
chooses journalism.

24 A choice is unrealistic if the student chooses a career about
which he knows little or nothing, e.g.s» chooses radiography
because he is interested in radios.

3. A higher number within a group may select a certain career
for which there are far fewer openings.

4e The pattern of eventual employment may differ radically from
the pattern of career choice of a certain groupe.

The Careers Masters, as has been noted above, have been
concerned as to how to make career choices more realistic. Conscious
of the unrealistic choices which arigse from the first criterion,

they have asked that careers literature should state more clearly
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what qualifications are necessary. <they have also asked for
intelligence tests in Form IV and Form V to help them assess a
student's ability to reach a certain lewvel of gqualification and

so be better able to advise him. For the same reason they have
requested career aptitude tests for use within the school. In
dealing with the second criterion, the Careers Masters have
expressed dissatisfaction at the amount of careers literature which
they receive. The appeal for more information on job openings was
directed at the Ministry of Labour and revealed the Careers Master's
awareness of their limitations in advising students as to how
extensive a particular opening was. Criterion 3 is the definition
of the unrealistic choice which exists because Careers Masters lack
this particular information.

In this section, patterns of career choice in Zambia will be
studied and some comparison made with other parts of the world.
Following this there will be an analysis of certain sociological
factors in order to see how far they affect the pattern of career
choice and to what extent, if any, they contribute to making that
choice or group of choices unrealistic according to the foui criteria
we have already mentioned. The study of unrealistic choice, according
to the last criterion, will involve a cdmparison between the career
choice of a particular group and the employment taken up>by that
group. Here we will concentrate on the 1971 school leavers because
more evidence is available as a representative sample of this group
has been traced for the last two years by Dr.P.Dow and Mr. J. Case of

the University of Zambia%

1. Where statistical evidence from this study has been used, it will

be shown by the words "UNZA Tracer". This study traced just over
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CHAPTER V

In Zambia, every Form V leaver has indicated his first,
second and third choice of job for several years. Whether this
choice has been realistic or not in terms of employment taken up
after leaving school will be discussed in the next section, and
it is there that we will argue how far this pattern of choice is
one of prestige rather than one of realism. However far this may
be the case it is still true to say that a society's concept of
what is prestigious could be a factor affecting job choice. Even
if we are reserving our comment on the extent to which this factor
forces students into unrealistic choices it‘is still appropriate,
in this present section in which we are looking at factors
affecting pattern of choice to include prestige as one of them.

The other factors which are to be discussed are :-

(a) The education of the father

(b) The education of the mother

(¢) The employment of the father

(d) Whether the student attends an urban or rural school
(e) Whether the student lives in an urban or rural area

(f) Whether the father's background is urban or rural.

Although our choice of these particular sociological factors
is not arbitrary but dependent on the data which is at present
available in Zambia, it is not possible to claim that this list is
exhaustive or that the items which we have included are more importan:
than any which have been excluded. In drawing attention to some
sociological factors and showing their importance in defining the
pattern of career choice (whether they cause that pattern of choice

to be warealistic or not) the necessity to extend this field of study
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and increase awareness of it on the part of those advising Form V
leavers will becéme more obviouse

It will be seen that sociological factors are not only
important in determining the pattern of career choice so that it
becomes unrealistic in terms of criteria 3 and 4 (mentioned in the
introduction to this section), which will be dealt with in the next
gection but also in terms of criteria 1 and 2 which can be more
appropriately dealt with in this section. These factors may be
so strong as to persuade a group of Form V leavers to choose jobs
about which they know very little or for which they do not possess

the appropriate qualification.

PRESTIGE as a Factor pAffecting the Pattern of CAREER CHOICE

When a comparison is made between various prestige ratings from
diftferent parts of the world, the most striking result is the great
similarity between them. Prestige ratings first started in 1925
with a study by G.S. Countélof 450 of student teachers and high
school pupils. Even after 21 years, in 1946, kank showed that the
prestige ratings of the jobs chosen by Counts differed very little.
Among developed countries, similarities of ratings have been very
high. Hicks (1967) quotes the following correlations for studies

. 2
carried out in various developed countries.

1. Quoted by Hicks "The Grading and Choice of Occupation by
African Youth in a Developing Nation - Independent Zambia
1967n.

2. Quoted by Hicks from work of Inkeles and Rossi "National
Comparisons Of Occupational Prestige" American Journal of
Sociology No. 61 - Paces 329-39, January 1965.
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\verage .84 .89 .93 .93 <94 « 94

What is more remarkable is that the siﬁilarity in the prestige
ratings persists even when developed and developing countries are
compared. I include mention of two studies other than Africa south
of the Sahara to make it clear that this similarity is world wide,
and from the following figures it is clear that a Zambian study by
Hicks 1966/67 correlates highly with developed countries and
developing countries alike.

Comparison of Zambian Prestige R&tings with Developed and
Developing Countries.

v Tinyaka, Phillipines «99 v Two USA Studies e873 & «97(
v Desouza, India .96 v Two U.K.Studies .964 & .80
v Xydias,Belgian Congo,1956 .52 v Two Japanese .96 & .81
v Northern Ireland, Mitchell .91 Studies

& Bpstein, 1959
v Mitchell & Irvin, Rhodesia
(1965)
v Foster, Ghana . 84
The lowest figure is for the Belgian Congo and Hicks points out

that the choices in this study were limited to those possible for

Africans at that time. The list is therefore truncated. We have
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here a very stable concept of prestige rating, which is world wide
and unaffected by varying social conditions. Xydias and others
have shown that this similarity cuts across various social
groupings. In Hicks's study, European and African school childrens'!
choices correlated highly. There was also a high correlation
between the school childrens' choices and groups of industrial
workers. Mitchell &IPvin%® study shows some difference between the
ratings of miners and students but this result is exceptional.
When we look at the resvondent's opinion as to what are the
factors within.a job that makes for prestige we find certain
dissimilarities between the developing world and the developed one.
Financial rewards figure much more highly in studies south of the

Sahara than in countries such as the USA or Japan. Foster?

in
comparing student's perception of income for a job and their prestige
rating of it finds a correlation of .92 for boys and .87 for girlse
For a similar study in Japan the correlation was .65 and for USA
.52, This disparity does not seem to exist within Africa. Hicks,
Zambia, found that in eleven of twelve groups that salary was placed
first out of five possibilities of factors contributing to the
prestige of a job. This similarity of characterigstics of prestige
ratings south of the Sahara is evident in other respects. Whereas
Xydias asked her subjects to list their jobs in order of prestige,
it was found that similar results could be obtained by asking
subjects to give a rating on a five point scale. This had the added

advantage that the extent of variance for the total rating for each

job could be measured and given a standard deviation. Obviously,

3, Foster "Education and Social Change in Ghana™ Chapter VII.



Ve Rating of Popularity of Job Openings for 1971 91.

Form V lLeaverse

1., Mechanical Engineer (486; 16, Lawyer (124)
2, Teacher §465 17. Journalism 113)
%3, DNurse %286) 18. Automotive Repair 102)
4, Accountant 341) 19. Chemical Engineer 94)
5. Railway Worker 327) 20. Civil Air Traffic Control 93
6. Air Force Pilot 278) 21, Health Inspector 893
7. Copper Mining Industry 247) 22. Forestry 85
8. Soldier 217) 23, Civil Air Line Pilot 79;
9, Medicine 214) "24. Civil Engineer 79
10. Shorthand Typist/Secretary(213) 25, Telecommunications Engineer(72
11. Aeronautical Engineering 195) 26. Science Technician 72)
12, Agriculture ‘ 185) 27. Immigration Officer 68)
13, Banking 156) 28. Pharmacist 67
14. Social Worker (156) 29. Salesman 66
15. Electrical Engineer (137) 30. Police 59

There are certain difficulties to be encountered in making a rank
correlation between this pattern of job choice and various prestige
ratings :-

(a) The prestize ratings cover a wider field including low
prestige jobs such as dagga boy and scavenger. These, under-
standably, are not included on a career vreference list for Form
V leavers. Such a list tends to concentrate on more prestigious
jobs. In such circumstances, only part of one list can be
compared with the other one.

(v) This difficulty is accentuated by the fact that different
lists concentrate on different jobs. Mitchell & Epstein place
African Education Officer at the top of their list. Such a
category is not completely comparable with any item on the
career preference list,

(c) It should also be noted that certain jobs which rank high
on some lists, e.g.s clergyman, which ranks seventh on Fosters
1ist is well below the first 30 on the career preference list;

only 10 people chose this openinge



A cursory glance at the career preference list shows that it
does not follow the normal prestige rating pattern. Teacher is
placed far above doctor and lawyer. When seven jobs from this list
are compared with the same jobs in Foster's list of prestige rating,
the rank correlation according to the formula p= ’— f%%%%;is 43,
This is considerably lower than the correlations between various
prestige ratings and indicates that although prestige may have some
effect on the present pattern of jobs ichoice in Z4ambia, it is by no
means considerable. To obtain a significant correlation at the .05
level, a figure of .714 would be necessary. Prestige is not the

over riding factor in deciding the pattern of career choice in Zambia,

VI, Comparison of Zambian Form V Leaverg Choice 1971 and Prestige
Ratings of Ghan#ism Students 1965.

Zambian Ghanaian
1. Teacher S
2. Nurse 4e
3 Soldier 5e
4. Doctor 1.
5 Lawyer 24
6. Motor Mechanic . 7.
7. Policeman 6.

FOStersnot only asked for a prestige rating but for the
vocational aspirations and expectations of his subjects. Aspirations
are choices of jobs when the subject ignores such limitations as the
opportunities that exist or his own qualifications. Expectation is
meant to be more realistic. Even when we look at the aspirations of
the students we see some movement away from their prestige ratings.
The students do not always want to take up a job which they feel
society rates highest even when their choice is hypothetical to the

extent of ignoring such factors as qualifiecation and job opportunitye.

5. Foster "Education and Social Change in Ghana" Chapter VII
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For the boys, scientific and technical came higher than medicine
and secondary school teacher very much higher than lawyer. The
reverse was true in the prestige ratings. As perceived income
correlates very high with prestige rating, the reverse is also true
for perceived income., When Foster looks at expectation it is
noticeable that many of the jobs which rate high for prestige are
not chosen at all. None of the students chose medicine or law and
only 1.4% of the boys and .5% of the girls chose secondary school

teaching. Foster6

shows that in the Ghana of 1965 these expectations
were realistic,

What is of interest in Foster's table of expectation is not
only that it differs from aspirations which in turn differ from
prestige rating and perceived income but that it also differs from
the pattern of careers choice in Zambia in 1971. In Ghana in 1965
only 1.4% of the boys and .5% of the girls considered secondary
school teaching because this was a high level for any Form V leaver
in Ghana at that time to reach. In Zambia, secondary school teaching
is the second most popular choice and would not be considered an
unreasonable expectation. Medicine seems an impossibility for the
gtudent in Ghana and according to Foster he is realistic in thinking
this but, in Zambia it is a realistic expectation for some of the
school leavers. This difference may be accounted for by the fact
that Foster made it clear to his subjects what the difference was
between aspiration and expectation whereas in Zambia they are merely
6. Foster "Educaéion and Social Change in Ghana" Chapter VII, page

280. It is true that Foster asked his respondents to make a
choice, taking into account the fact that they would not be
proceeding to any higher form of education. This automatically
excluded such openings as secondary school teacher and doctor.

However, he points out that this is realistic because only 25%
could hope to enJoy further tralnlng or education. In Zambia a

R T . T - Y. TP T TR . IO SHIN. S
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asked to give their first choice for a career., However, social
conditions in Zambia in 1971 do seem to be different than those in
Ghana in 1965. A prestige rating seems to be stable and universals
a pattern of career choice is much more affected by the social
conditions in which it is set, very little affected by what is
considered to be prestigeous and, therefore, continually changing.

EDUCATION OF PARENTS as g Factor Affecting the Pattern of
CAREER CHOICE.

The hypothesis we are adopting in the section is that those Form
V leavers who have a father and what is less likely a mother with
secondary, or post secondary education will indicate a significantly
different pattern of career choice from those who have rarents with
either primary education or no education at all.
Four types of comparisons are madez
(a) The pattern of choice according to industry is compared to the
fathers!' level of education,
(b) The pattern of choice according to industry is compared with
the mothers! level of education.
(¢) The pattern of choice according to occupation is compared to the
_fathers' level of education,
(d) The pattern of choice according to occupation is compared with

mothers! level of education,

In the UNZA Tracer Study industry is divided into twelve categories

and occupation eight categories,
The data for the following tables come from the tracer project

for 1971 Form V leavers. I have been forced to ignore a rather large

Te Source of data - UNZA Tracer.
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proportion of returns which state that the education of the parent

is unknown. Of those whose education is known, I have divided them
into two groups; those who have gecondary education and those who
do not. Understandably, the latter group is the largest. The
increase in the number of Form Vs- is only recent and it is to be
expected that the standard of education of their parents is much
lower., This is particularly true for the mother.

Vite. TABLE A

EDUCATION OF FATHER v CHOICE OF INDUSTRY OF
FORM V. _LEAVER,

Primary or less Secondary or more
Agriculture 73 8.07% 4 2.3%
Mining 59 6.52% 8 2.87%
Manufacturing 32 353 % 5 2.87%
Construction 35 3.87% 7 4.02%
Elec. and Water 24 2.65% 4 2.30%
Trade 26 2.87% 9 5.17%
Finance & Insurance 40 4e42% 5 2.80%
Real Estate 18 2,00% 7 4.,02%
Transport and 2 51.2
Communication 190 1.00% 51 -26%
Government
22 2. 1.72

Administration 43% 3 72%
Commgnity Buginess 383 42 .32% 82 47.13%
Service
Hotels and 4 70
Restaurants Tourism 5 -33% 5 -72%

TOTAL 905 100% 174 100%
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VIT. TABLE B

EDUCATION OF MOTHER v CHOICE OF INDUSTRY
OF FORM V _LEAVER,

Primary or legs | Secondary or more

Agriculture 76 7.37% 0 o%
Mining 67 6.50% 0 0%
Manufacturing 33 3,20% 0 0%
Construction 39 3.,70% 3 6.38%
Elec. and Water 27 2.61% 1 2.13%%
Trade 34 3.30% 1 2.13%
Finance & Insurance 44 4.27% 1 2.13%
Real Estate 21 2,04% 3 6.36%
Transport and
Communication 229 22.20% 6 12.76%
Government
Administration 25 2.42% 0 0%
Community Business y
service 433 42000% 29 61 570{}(1
Hotels and
Restaurant Tourism 5 -29% 5 6.38%

TOTAL 1031 100% 47 100%

VII. TABLE C

EDUCATION OF FATHER v CHOICE OF OCCUPATION
OF FORM V LEAVER

Primary or less Secondary or more
Prof. & Technical 699 60.52% 178 71.49%
Administration 0 0 0 0
Clerical 30 2.59% 12 4.81%
Sales 14 1.21% 2 .80%
Service 2 AT7% 1 L 40%
Agriculture & Fishing 63 5.45% 4 1.6%
Prod. Tran.labourers 20 1.73% 5 2.00%
Undergoing Training 327 28.31% AT 18.87%
TOTAL 1155 100% 249 100%
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ViT. TABLE D

EDUCATION OF MOTHER v CHOICE OF OCCUPATION
OF FORM V LEAVER

Primary or less | Secondary or more
Prof. & Technical 810  60.9% 58 79.45%
Administration 0 0 0 0
Clerical 38 2.85% 2 2.73%%
Sales 16 1.20% 0 0
Service 2 5% 1 1.3%
Agriculture & Fishing 76 5.71% 0 0
Prod. Tran. Labourers 23 1.72% 1 1.37%
Undergoing Training 365 27 . 4% 11 15.06%
TOTAL 1330 100% 73 100%

The chi squared for the above tables are :-

Table A - 8.03% with eleven degrees of freedom.
Tabie B - 34,9 with eleven degress of freedom.
Table C - 6.66 with seven degrees of freedom.
Table D - 13.89 with seven degrees of freedom

The conclusion to be drawn from these tables is that generally
there is no significant dissimilarity between them. The only table
which does show a significant difference table B, in which there is
less than a 1 in 100 chance that the differences are accidental.
With table A, there is a seven in ten chance of the difference being
accidental; in table C, approximately a 50/50 chance and, in table
D, the difference is almost significant at the .05 level. The
education of the mother, therefore, seems to be more important than
the education of the father as a factor affecting career choice.

With occupation, the education of the mother results in differences
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which are significant at between the .1 and .05 level; with
industry, the education of the mother is extremely significant -
more than .99. In both cases, the differences resulting in the
fathers! education are not significant.

It must, therefore, be accepted that the hypothesis at the
beginning of this section is not acceptable and that generally
the education of the parents does not significantly affect the
pattern of career choice. However, it is worth noting that
certain industries/occupations stand out on all the tables as
having a greater difference in the percentage choice of the highly
educated and less well educated parent. It has already been
admitted that these differences are not great enough to affect
the overall pattern but it is important to draw attention to them.
They are agriculture and mining. In Tables A and B, agriculture
and mining have chi saquare figures much higher than those of the
other groups and in Tables C and D agriculture and fishing is the
highest chi square figure in both cases.

RURAL v URBAN AS FACTORS AFFECTING CAREER CHOICE,

In some ways it is easier to define rural and urban in Zambia
than it is in a small developed country such as the U.K. The line-
of-rail has always been much more economically developed than the
rest of the country. Of the line-of-rail, the Lusaka, Kafue and
Copperbelt areas can again be easily distinguished. According to
Jackman, 1973 in "Geographical Distribution and Movement of Tracer
Project Participants", population can be very clearly categorised
into three ar:as. (A) Rural areas which contain no town of more
than 4,000 people; (B) Minor townships which contain populations

of 4,000 to 13,500 people all of which are either off the line-of-

Y- A SR 1 rvm m At wtratiuae Arantrac and
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not centres of industry (the only arguable case here is Mazabuka).
(C) Towns with populations in excess of 24,000 all of which are
on the line-of-rail, are industrial centres and except for two,
Kabwe and Livingstone,are found in the two areas mentioned above.
On this basis Lusaka, Kafue and Copperbelt stand out as distinctly
industrial. The criteria could be widened to include Kabwe and
Livingstone. Iurthermore, when we note the following table, the
economic importance of these two areas becomes obvious. The

categories for rural, minor townships and urban are as stated above.

1971 FORM V LEAVER., RURAL MINOR TOWNSHIP URBAN
Place of birth? 66.44 T+9 20
é:gggifnce at upper Primary 56.10 . 7.7 34.43
Attendance at Secondary School 48.94 15.84 35,42
Regidence 12 monthg after 16.06 4.7% 77455

leaving school,

Of the 77.55 in urban areas, twelve months after leaving school,
68.76 were either in Lusaka or the Copperbelt. 4.62 were in Kabwe
and 3.63 were in Livingstone. There is obviously a large migration
to these two areas on the part of Form V leavers, and in terms of
job opportunities they figure very highly. The increase in the urban
categories from 20% born in the area to approximately 35% completing
upper primary and secondary schools education in urban areas is
accountable by the general movement towards towns in the period in
which this group had been growing up but the rise from 35.2% for
secondary education in urban areas to 68.76% for employment after
twelve months in just two sectors of that urban area shows how highly
industrialised these two sectors are.

8., Place of birth does not approximate to 100% because foreign
born are excluded.
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Although urban areas are clearly distinguishable from rural
areas geographically, Zambian society is very fluid and great care
must be taken in drawing conclusions from a particular question.
As we have seen in the above table, residenge after leaving school
has no relation to the other three categories. However, what is
confusing is not so much this (Bhe drift to the towns is a world
wide feature) but the fact that if an urban resident is asked what
is his home district, he will, in most cases, answer by giving the
district in which he was born or even in the case of some people
who are born in urban districts, the district in which their parents
were born. Jackman has pointed out that although a year after
leaving school the majority of Form V 1eaveys for 1971 were working
in urban areas, the majority still gave the area of their birth as
their home district; of those borninrural districts, 79 to 90%
answered in this way and even of those born in urban areas, 22 to
40% gave this answer.

If, as Hické?does, you make a definition of rural and urban
according +to how long a student has lived in an urban area, you
are likely to either be forced to set your standards at an
insignificant level, e.g. five years, or be more discriminating
and find that your urban proportion is extremely small. Hicks
stipulated 10 yearsiin his study of 1967. He was somewhat
surprised that a less than a third of his sample were urban.
However, this would naturally be the case. We have already
commented that the above table shows a drift to the towns. In

1973, almost a third of the population live in urban areas; in

1969, it was little over 25%, in 1963, the figure was 18%. Hicks

9. Hicks - "The Grading and Choice of Occupation by African
Youth in a Developing Nation - Independent Zambia

e
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stipulates as urban a student who was in an urban area in 1957
when the proportion must have been somewhere in the region of
15% or less.

It is dangerous to assume that questions concerning the
area in which the father is working or the type of work that he
is doing will necessarily indicate the social background of the
student. The 1969 census, as we have already said, indicates
that 25% of the population were urban. However, this same census
points out that half the men of working age were working in Lusaka
or the Copperbelt or had been working there the previous year:o
Although most students (67.54%) completed their primary education
in the region they were born (a quite high figure bearing in mind
that primary education takes 10 to 15 years and there is a drift
to the towns) and a very high proportion (87.67%) completed
secondary school education in the same area in which they completed
primary school education, it is not safe to agsume that this
continuity exists for the father as well. The censwsreturns seem
to indicate that many fathers during this period leave their
families to work in the urban areas. It is possible, in a rural
school in which a high proportion of the students are receiving
education in the district in which they were born, to give a return
which indicates that a high proportion of the fathers are living in
urban conditionse

Bearing these difficulties in mind, we put forward the

following hypothesese:-

10. There is very little discrepancy in the sex ratio in urban
areas and one theory is that the post independence drift
congists to a great extent of wives joining husbands in the
urban areas. The child is then left in the care of the

- I T . . -~
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(a) That the pattern of choice in a rural school will be
significantly different from the pattern of choice in an
urban school.

(b) That the choice of those children who‘have a father with
an urban background will be significantly more realistic
than the choice of those students who have a father with

a rural background irrespective of what kind of schools

they attend. By realistic, the knowledge of the conditions

of the job which has been chosen is referred to and not
the extent to which the same job is taken up later on.

The discussion of both these hypothesese stem from data
supplied by the results of a questibnnairéigiven to 502, 1972 Form
V leavers. This sample is not representative of the whole country
but weighted heavily in favour of the two urban areas. The numbers

in each area are :-

Lusaka 287
Copperbelt 111
Rural 104

502

HYPOTHESIS A.

Although a comparison is made to see how far the pattern of
job choice of this sample is typical of the whole population, our
main concern is not with this but rather with the extent to which
the three areas differ in the pattern of their job choice. We
compared their response to the Career Preference Form group by
group with the total response for 1971 already mentioned on page
(91). From the questionnaire we were able to find out how far
their choice had changed from June when they filled the Career

11, See Appendix E for a copy of the questionnaire
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pPreference Form and October when they answered the questionnaire.
There was a reasonably fluid situation in which from thirty to
fifty percent did change their preference. No one area was
significantly different from any other in this respect.

Table VIII. A compares the most popular choices of the whole of
the sample with the rating which these jobs have in the 1971

figures for the whole of the population.

viIiI TABLE A, Form V Leavers v _the Total Sample Groupe.

Popularity Rating of

rating of choices in No. of

Career Choice the first choices

as for all column as made by Differ-

Form V Leavers for total sample Differ- ence

for 1971. sample group.. gTroupe. ence Sguared
gec?anlcgl 1 1 38 0 0

ngineering
Teacher 2 4 27 -2 4
Nursing 3 2 30 -1 1
Accountancy 4 3 29 1 1
Railways 5 8.5 12 -3.5 12
Airforce 6 6 21 0 0
Mining 7 10 7 -3 9
Army 8 5 22 3 9
Medicine 9 T 15 2 4
Shorthand Typing 10 845 12 165 2,2
p = <75

The correlation is quite high. What is worth noting is that the
major discrepencies exist in railways followed by mining and the army.
Tt is to be expected that the next largest group to the total sample,
namely Lusaka, would correspond most with the total population.
However, this is not the case. The rural area corresponds much more

closely as can be seen in'Tables B and C.
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[IT TABLE B. TOTAL POPULATION v LUSAKA

Rating of ©Popular rating

Popularity of the gcame

of choices Jobs according

for Lusaka to 1971 Form V  Difference

Sample Leavers choice Squared.,
Engineering 1 1 0
Accountancy 2 4 4
Airforce 3 5 4
Law 4 10 36
Army 5 6 1
Journalism 6 11 25
Civil Engineering 7 12 25
Nursing 8 3 25
Medicine 9 7 4
Electrical Engineering 10 13 9
Teaching 11 2 81
Aeronautical Engineering 12 9 9
Shorthand Typing 13 8 25

P = 032

I TABLE C. TOTAL. POPULATION: V. . RURAL, .=

Rating of Rating of

Popularity Popularity of

of choices choice of the

for Rural same job according Difference

Sample to 1971 Form V Squared
Leavers Choice

Teaching

Nurging

Army

Mechanical Engineering
Public Health
Automotive Repairs
Community Development
Journalism

Mining

Railways

-

OO AINPEWN =
—
PO @O0 =AW N

ON\\O — DD OO \O = =

=N
N

p = .46
In the rural sample,teaching and nursing are, as is the case in
the total sample, extremely popular. In the rural sample, they are
a 1little more popular than for the total sample. In the Lusaka

sample, nursing drops to eighth position and teaching is not even in
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the top ten. The difference in the rating of teaching is the
most significant fact in this table. The small rural sample

gseems to reflect the position with regard to the majority of

the schools of which approximately 60% are rural and agrees with
the total population in placing teaching high. In the rural areas
the students do not have direct experience of many jobs for which
Form V leavers qualify. There are the teachers who are teaching
them and often a local clinic. Limited to this, they seem to have
been orientated to choose within the limited pogsibilities of
those jobs with which they are familiar. The rural table is
heavily weighted, both with government employment and jobs to
which Form V leavergs were directed prior to 1969. The Lusaka list
does not contain the mines or railways, places far less emphasis
on nursing and teaching, puts a higher value on mechanical
engineering and includes among its high ratings Jjobs which are

not government or typical of the era prior to 1969, e.g. accountancy
comeg second.

The Copperbelt area seems to be torn between the extremes of
the rural areas and Lusaka. Mechanical engineering and nursing as
with the rural areas held fourth and second places respectively.
Although accountancy is among the first ten in the Copperbelt, it
is not as popular. However, teaching is nearly as unpopular in
the Copperbelt as it is in Lusaka and here there is a contrast

with the rural area.
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I. TABLE D. COPPERBELT v TOTAL SAMPLE

Rating of Ratings of

Popularity Popularity

of choices of choice

for Copper= for 1971 Form Difference

belt sample V Leavers. Squared
Railways 1 9 64
Nursing ( 2 3 1
Blectrical “ngineering 3 10 49
Mechanical Engineering 4 1 9
Medicine 5 T 4
Mining 6 6 0
Shorthand Typing 7 8 1
Airforce 8 5 9
Accountancy 9 4 25
Teaching 10 2 64

p =-.63

With these small samples, it is dangerous to draw too hasty a
conclusion but there does seem to be some gignificant difference
in the choice pattern of the rural area and the urban, particularly
Lusaka. The job which shows the greatest difference ig without a
doubt, teaching. The tentative conclugion may be drawn that in
Lusaka the Form V lzaver is made aware of a greater variety of jobs
and has moved further from the traditional pattern of choice whick
T delineated above. However, an awareness of a wider pattern of
jobs may not necessarily indicate very much knowledge of them. The
rural student could possibly be more knowledgeable of the more
traditional career he has chosen than the seemingly more sophisticated
Lusaka student. Later on we will discuss how far this is the case.

The second hypothesis is not concerned with patterns of career
choice but the extent to which that choice is realistic in the sense
that the Form V leaver is aware of the conditions of the job which
he has chosen. For rural v urban, here we have not taken the

geographical position of the school but the economic background of
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the father. Is it true that those students who have urbanized
fathers are more likely to make a realistic choice than those
who have no such contact with the urban areas? We have already
seen that the student in an urban school is aware of a wider
variety of jobs but, as many of the urban schools allow only a
limited contact with the society in which they are set, this
awareness may not go very deep. The hypothesis contends that

the student in an urban school with very little other urban
contact is liable to make a less traditional but more unrealistic
choice than his counterpart in the rural area who might be sticking
to what he knowse.

OQur comments on population at the beginning of this section
suggest that even in a rural school a high proportion of the
parents, particularly the father, will have jobs in the urban
areas, The results of the questionnaire confirm this. The
participants were set a series of questions concerning their
father to indicate how rural or urban he was. If their answers
followed the pattern that he was a farmer, living off the line-of-
rail and not employed, he was considered rural. If the opposite
pattern held: that he lived on the line-of-rail; was not a farmer
and employed, he was considered urban. A third group existed in
which the responses were mixed.

For the Lusaka area, 210 fathers were urban (73.2%); 19 were
rural (6.6%) and 58 could not be placed in either category (19.9%)
For the rural area, 41 were urban (40%); 20 were rural (19%) and
4% could not be placed in either category (41%). For the purposes
of testing this hypothesis, I ignored the group where it was

difficult to decide whether the father was rufal or urban and
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concentrated on the two extremes. Even in rural schools, this
meant that the number of students with rural fathers was always
much smaller than those groups with urban fathers. However, this
seems to be the reality of the situation in Zambia today.

The participants were asked a series of questions to test
how far they were knowledgable of the conditions which pertain
to the job they had chosen. If a student gave eight or more
correct answers out of ten, he was considered to be fully aware
of what kind of job he had chosen and, on this criterion, his
choice was considered realigticy if four or less of the answers
were correct, the student knew very little and his choice was
considered unrealistic. There remained a kind of neutral zone
in which the range of marks were five to seven. The questions
asked were concerned with, (a) the training given for the job
(whether full-time, part-time etc, and length of training), the
salary to be expected whilst in training and five years after
leaving school, whether the job involved night work and the
possibility of being posted to any part of the country. A
comparison was then made between the three areas. The Copperbelt
is not considered here as the numbers involved were too small to
be useful.

Code for the following three tables.

Pass: 8 - 10 on that section of the questionnaire which
teats awareness of job chosen.

Neutral:s 5 - 7 on that section of the questionnaire which
tests awareness of job chosen.

Fail: 0 - 4 on that section of the questionmnaire which
tegts awareness of job chosen.
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Results of a Test on Knowledge of Jobgs Chosens

A Comparison between Pupils with Parents from Urban or

Rural Backgroundse

TABLE A. TABLE B,

TOTAL SAMPLE LUSAKA

Urban % | Rural % Urban % | Rural %

PASS 1101 29| 5 12 58 21| 0 0
NEUTRAL | 166 49 | 26 62 | 94 43 | 11 57
FAIL 98 22 11 26 67 30 8 43

TABLE C,

EE——— RURAL

Urban % {Rural %

PASS 16 40 5 25

NEUTRAL 21 51 { 14 170

FATL 4 9 1 5

In all three tables, a larger proportion of those pupils with
parents with an urbah background are found in the 'YPASS!' categorye.
Those Form V leavers, irrespective of what school they attend, who
have a father with an urban background, make a more reasonable
choice, However, the difference is smaller ih thé rural schools
and a tentative reason for this is that the rural Form V leaver:
limits his choice to more traditional openings and those openings
of which he has direct experience in a small community. The rural
school is less cut off from its community than the urban school
and if choice is limited to that community it is likely to be

knowledgeable.
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The UNZA TRACER Project, although based on a good sample of
1971 school leavers, suffers from the fact that the careers choices
are not listed individually but categorized in eight sections,
excluding unemployed and unknown, and the industrial area into
twelve excluding unemployed and unknown. For our purposes, it
might seem that the occupational category is more useful than the
industrial one but profegsional technical and related workers and
production and related workers cover such a wide area of
occupations that these eight categories are less discriminating
than the twelve industrial ones. Even here community and business
services and manufacturing are very wide in their scope. The
effect of listing 93 choices in twelve broad bands should be to
even out any differences when we ask the question, "are there any
significant differences between the pattern of choice in rural and
urban areas?". Therefore, if significant differences exist, it
will be possible to say that urban and rural have dissimilar
characteristics. However, from this data, it will not be possible
to state what particular choices make for that difference. In that
regpect the previous study, although based on a smaller number is
more useful. If there are no significant differences it is not
possible to say that they do notexist because of the levelling
effect of the banding.

The table below shows the proportion of choices, in the form
of percentages, of four different regions for the eleven industrial
areags. For each industrisl are the proportion of choice for each‘regioh::
is compared with “that for. - the total population. The figures in

brackets below the percentage figures indicate the chi squared



difference.

Where this is below .1, this is shown with a +.
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The

total chi squared for each industrial area is placed in the right

hand columne.

Xe Regional Difference in Career Choice by Industry?z
, Chi
Industrial Area. Rural Kabwe Lusaka Copperbelt Squared
Total Population. 60.51 13.5 Te32 18.65% -
Agriculture 70484 13.38 5.51 10.23
(1.7)  + (.44) (3.7) 5.84
Mining 46.71 16.30 6.52 30.43
(3.15)  (<5) + (7.9) 11.55
Manufacturing 5242 18.03 8.19 21.3
(1.0)  (1.5) + (.38) 2,38
Construction 48,31 10.0 2%,%% 18.33%
(2.45) (.9)  (35.00) + 58435
Electricity & Water 52.74 25.0 5.55 16.66
(.99)  (9.8) (.43) (.2) 11,42
Trade 38.76 30.61 10.2 20.4
(6.6) (21.6) (1.1) (.17) 32,47
Finance T2.75 - 9.09 6.06 12.12
(1.1)  (1.4) + (2.25) 4475
Real Estate 49.97 15.9 11.36 22,72
(1.6)  (.42) (2.1) (.8) 4.92
Transport 54- 92 13'67 6043 24' 95
(.5) + (1) (2.1) 2.7
Government T3.78 14.28 0 11.90
(2.88) + (7.32) (2.4) 12,60
Community and 67.62 12.62 6.82 12.88
Business Services (.8) + (+34) (1.8) 2.94
Hotel & Catering 40,0 20.0 20.0 20.0
(6.66) (3.2) (31.0) (.2) 41.26

12, UNZA Tracer Studye.
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With three degrees of freedom a chi squared of 11.3 or more
shows a gignificant difference at the .01 level. Of the twelve
categories in the list, six are gignificantly different at this
level. When we pay regard to the levelling factor mentioned above,
there does seem to be a significant difference between the pattern
of career choice in one region and another. Unfortunately, some
of the career choices in which we were particularly interested as a
result of findings from the smaller sample are not fracable here
because they have been categorized along with many other choices.

It was found that teaching was much more popular in rural areas.
However, teaching in this table comes under Community & Business
Services which, because it includes such a wide variety of industries,
does not produce a significant difference between the regionse.

Where comparisengare possible, they seem to confirm the findings
based on the smaller sample. Railways were the most popular choice
on the Copperbelt and transport on this table shows a higher figure
for the Copperbelt; Government administration shows a figure of nil
for Lusaka and confirms our suggestion that Lusaka has moved further
away from traditional avenues of employment which include Government.
Generally, this table confirms the findings of the small sample but
there are certain discrepancies; mining in Lusaka is not less
popular than as for the country as a whole and finance in the rural
areag is more popular than for the country as a whole. We conclude
that a comparison between these two studies is difficult but both
indicate that attendance at a rural school as against an urban one,
particularly if that urban one is in Lusaka,does significantly

affect the choice of a student.
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GENERAL CONCLUSIONS

This section hasgs been concerned with the pattern of career
choice and the extent to which different sociological factors
have affected it.

The level of education of the father does not seem to affect
this pattern; the level of education of the mother is more
important in this respect.

Even if career choice is affected by prestige rating (we have
seen that these prestige ratings are very stable and it would be
unreasonable to imagine that prestige ratings were completely
unconnected with career choice) the pattern of career choice is
gignificantly different from the pattern of prestige rating and
this makes clear that, when Form V leavers are making a career
choice, they are not affected merely by the prestige of the job.

A distinction between "urban"and"rural"is difficult, not
because their geographical boundaries are not definite but because
questions used to determine "aurban"and "rural' must take into account
the fact that a high proportion of parents whose children are
rural and still attending rural secondary schools will be in urban
employment; a high proportion of urban secondary school students,
even though born in urban areas, will consider their home area to
be rural. Finally, with the drift to the towns, there will only
be a small proportion of secondary school students who can claim
a long residence in urban areas.

It was found that the pattern of choice between rural and
urban schools, particularly Lusaka, was significantly different.

The rural schools tended to choose more traditional avenues of
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employment. In both types of schools, there was a significant
difference between those students with fathers with urban
backgrounds and those with rural backgrounds in the extent to
which they were aware of the conditions of employment of the job
they had chosen. In both urban and rural areas, the students
with urbanized fathers made the more realistic choice. However,
the difference between the two groups was smaller in the rural
schools and it was concluded that this was so because the rural
achools had limited themselves to more traditional avenues of
employment such as teaching and nursing of which they had direct
experience.

At the start of this section it was pointed out that an
exhaustive enquiry into all the sociological factors affecting
career choice is impossible and any general conclusions must be
tentative. However, the most significant differences have occured
where the sociological factor is operating within the education
system. The pattern of career choice was significantly different
for rural as against urban schools. This has been substantiated
by Clignet & FOSth{BWhO in their study of the Ivory Coast, found
that rural schools, as is the case in Zambia, tended to give
greater preference for teaching. In Zambia the Form V leaver,
because of the great expansion of numbers is still liable to come
from a background where there are very few friends or relations
with a comparable education. Normally his parents will be less
aware of what is involved in career choice than he is himself. It
will be many years before we can talk of a second generation elitist

group in Zambia. It was seen that, in those very few cases where

13, Clignet & Foster "The Fortunate Few"
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Form V leavers did have both parents with secondary education or
more, the student was tending to make different choices. The"
influence of the family does seem to be gignificant where the
education of both parents is high but such cases are rare., In
Zambia the school is very divorced from society and even from the
student's home background. In my own particular gchool, not one
single parent has enquired concerning their child's education
since the school was established six years ago. Reports are written
in English and teachers often wonder whether the recipients are
capable of reading them. Attempts to establish parent teacher
agssociations, except in those very few caseg suckh as The Dominican
Convent, Lusaka in which the parents are already elitist,do not
succeed. It is hardly surprising, therefore, that the influence
of the family is weak in affecting patterns of career choice. Very
little can be done about this if the contact of the parent with
industrial society lags far behind that of the student; if, for
example, the parent is a gubsistencefarmer who has never visited
the line-of-rail.

However, such extreme cases are not common and it was seen
that, even in the case of rural schools, a large proportion of the
fathers were employed in the urban areas. Where this was the case,
this seemed to help the student make a more realistic choice in
terms of knowing more about the job he was choosing. Even allowing
for this it must be accepted that, in Zambia, the school will play
a greater part in influencing career choice than it would in a
developed society where other sociological factors would be stronger.

This emphasises the need to provide the best vocational counselling

possible.
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CHAPTER VI

A COMPARISON OF PATTERNS OF CHOICE AND
SUBSEQUENT EMPLOYMENT OR
EDUCATION
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CHAPTER VI

It would be unreasonable to expect a complete correspondence
between the career choices made by a group of students and the
jobs they eventually take up. Vocational coﬁnselling is not an
exact science in which the teacher directs the student to a choice
which he will certainly follow up because he has been persuaded
of it and no other and because no other suitable opening exists
for him. However,in a gsituation where there has been good coun-
selling, where the student is aware of what is and what is not
a possible opening both in respect to his own abilities and aptitudes
and in respect to the job openings that exist, it would not be
unreasonable to find some kind of correspondénce between the choices
made by the whole group and the type of job that group takes up.
This is not the case in Zambia. Even if we ignore the fact that a
large number of 1971 school leavers were unemployed, Table A shows
quite clearly that there are marked differences between the industry

chosen by the 1971 school leavers and their eventual employment.

X1. TABLE A. Comparisons between Career Choice and Employment Taken.d:

A. Career choice by industries of a sample of 1,000 1971
school leavers.

B. Employment taken, by industry, of the same group.

(Figures in % )

A. B.
Unemployed 0.0 20424
Agriculture 5433 1.76
Mines 4.40 10.47

1, UNzZA TRACER Study for data for Tables XI&, XI b and XII.
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A, B.
Manufacturing 2,46 2,11
Construction %3.60 1.14
Electrical & Water 1.76 1.49
Trade 2.02 3.25
Finance 2,64 3.25
Real Egtate 1.36 0.00
Transport 16,10 545
Community & Business Services 33.36 24.03
Hotels & Tourism .52 )
Government 1.23 8.71

A far larger number found themselves in government and the
mines than had chosen these particular industrial sectors. On the
other hand, far fewer entered transport and community and business
servicess

Table B which makes the same comparison but in terms of

occupation instead of industry, reveals a similar discrepancys.
Comparison by Occupation for a

XI. TABLE B. Sample of 1971 Form V Leavers. &s B.
Unemployed 0.0 20.38
Professional & Technical 61.33 13455
Administration 0.0 1.66
Clerical 3051 16078
Sales 1 014 1075
Services .26 2.72
Agriculture 6.32 .96
Production & Manufacturing 1.58 6.94
Full time training 24,51 30.49

This table indicates that the aspirations of this group of
Form five leavers seems to have been too high and, whereas nearly
two thirds of them aspired to professional and technical jobs,
only an eighth found such positions. More went into full time
training than expected to do so and a far larger number entered
clerical jobs than expected. This was also true for production

and manufacturing but with agriculture the reverse is the case,
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Figures are available for part of this sample (909) which

give a more detailed picture of the type of openings which were

taken up by these school leavers.

in the form of percentages,

Xil,.

The figures are again expressed

. Jobs Taken by a Sample of 1971 Form V ILeavers.

(expressed as a Percentage of the Total Gro

Mines énon training)
Mines (training)
Government

Local Authorities

Army

Airforce

Police gtraining)
Police (non training)
Hospital (training)
Hospital (non training)
GPO (training)

GPO (non training)
Banks

Indeco Para statal

and private.industry

p L ]
Nkrumaﬁ% ) 1632

6.24 Teaching
1,54 Teaching (Min.of Bd.) 7.04
9.90 Teaching (primary) 4440
<T7 Other full time training:-
1'?2 NRDC 1,87
'33 Nortec ZIT 3,08
2,29 Evelyn Hone 1.98
1’3? Trade Training Int. .66
«66 Other DETEV Vi
2,24 UNZ A 7415
1.87 Foreign 2.42
8.91 NIPA s33
Unemployed 19014
Unknown 517

Before a comparison is made between this table and the pattern

of career choice for these school leavers the following should be

noted.

A large number took up teaching but very few of these managed

to gain entry to NkrumahCollege, the only college for training

secondary school teachers.

training colleges or were temporarily
Education as untrained teachers for a

At the end of this year they would be

Many more

entered primary teacher
employed by the Ministry of
maximum period of one year.

entering a labour market again

and would receive no preferential treatment if they chose to apply

for teacher training.

is less important than secondary but, in Zambia, the

There is no suggestion that primary teaching

secondary school

teacher does enjoy a much higher status and, whereas minimum entry

to secondary school teaching is Form V, for primary, it is Form IT

or III.

It is, therefore, reasonable to assume that, even though
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large numbers enter teaching, very few of them were taking up what
was in fact their choice which was secondary school teaching. Here
again we see a lowering of the level of aspiration. A similar
situation exists for the police. Form V entry for the police is
closed except for one small department, the Signals Section. It
will be noted that the majority that have gone into the police are
in the untrained category. They have taken up the position of
constable which is normally open to Form II or Form IIT but is
also open to Form V- at a slightly higher salary.

The next table,, which is a comparison between the percentage of
choices made for particular careers by the 1971 school leavers
and the percentage of the group that followed these particular
careers, shows that, although a large proportion went into teaching,
very few of these, as we have seen, took up training for secondary
teaching and so a far larger number aspired to teaching at secondary
level than actually entered NkrumshCollege. If we compare the
proportion who wish to take up training in the Police Force with
those who actually dids there is still a large number of choices
than places obtainedybut when we take into account those who entered
the police at a lower level far more went into the Police Force
than chose it. The position is very similar for the Post Office.
The proportion entering the mines is far higher than those who
chose mines but this could include many who had chosen careers such
as surveying and various branches of engineering etc. and who were
achieving this through some form of training within the mines, In
many cases it is not possible to make a direct comparigon between
the percentage of career choices and the percentage of the 1971

school leavers who took up a particular opening. For example, the
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most popular choice, mechanical engineering is not easy to identify.

Some of the group following this opening would be found at UNZA,

others with the Directorate of Technical Education and Vocational

Training and others in private or parastatal industries.

There is only one major college for training Form V leavers

in agriculture. This is the NRDC and it is assumed that the

majority who chose agriculture were anticipating entering this

college,

XII1 A Comparison between the Proportion of Form V Leavers choosing
a Particular Job and the Proportion of a Sample of the Same

Group Found in these Openings

A, The proportion of the T9(1 1ea

opening.

12 months after 1eavin5 gc%ool.l'

B, The proportion of a sample of the same group who were to
be found in a particular opening 12 months after leaving

school. (Figures in %).

A
Agriculture 2.67
Army 3.13
Banking 2,25
Mining 3,57
Nursing 557
Police .85
Post Offi
os ffice .55
Teaching
6.71

B.
1.87

«99
1,87

(6.24
(1.54

1.98

§2.29
.33

52.24
.66

1.32
4440
T7.04

In every case in this table, except those

non training
training 7«78 total

non training , o toiay
training )

non training 2.90 total
training *

training for secs
training for prim.

temporary work 12,76
total

already mentioned in

which there hag been a lowering of aspirations, a far smaller

proportion of the group were to be found in a particular opening

than the proportion which chose that opening.

The difference is

accounted for by the fact that a larger proportion ended up in full

2, Column. A is from figures produced from Central Agency referred
L mlmra (R Timn R 2w FPrAam TabhleXIToan nace 110,
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time training than chose it, and what is most important did not
find any opening at all. One-in-five of the 1971 Form V leavers
were unemployed twelve months after leaving school.
In the Introduction, we drew attention to the very large
increase in the number of Form V leavers. Zambia still has a
large cexpatriate working force. If we take our earlier figures
on the zambianisation of teaching and Careers Masters as an example,
this is obviouss In 1968 the number of non~-Zambiang in division
one and two of the civil service (this includes jobs appropriate
to Form V leavers) of the total of 20,000, 6,000 were non-Zambianse.
Of these, 2,000 were teachers. Since 1968, the total working
population has increased from 319,730 to 360,130 in June of 1972,
In such circumstances, the absorption of 30,000 Form V& does not
seem to be difficult. However, Form V in itself is not usually a
gqualification for a job but for training for a jobe. Such training
ig usually from between two to seven years. Therefore, the
absorption of Form V leavers depends on three factors, not one.
They are 2=
(a) An expansion of the economy creating new openings, particularl
in the professional and technical, administrator and manager
and clerical and related workers category.
(b) An expansion of all forms of tertiary training and education.
(c) That the Form V leavers reach a sufficiently high standard to
be capable of undertaking further training. As an example of
this last point, we can imagine a situation where there are
plenty of University places but an insufficient numbers of
leavers which have gained the necessary entry requirements

according to the policy of the University.
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Therefore, the process of making use of Form V leavers is
a costly one involving a setting up of many institutes of further
education. This in turn would initially involve the employment
of more non-Zambians not only at secondary school level itself
but also for further training. It is not simply a matter of
taking out a costly non—Zam?ian and replacing him with an untrained
Form V leaver. The economy needs to expand not only to the extent
of finding jobs for Form V leavers, but finding jobs or more
usually providing training for them and so far from immediately
replacing the . expatriate having to bring more -eéxpatriate help
in. Such a process places great strain on the economy.

In such circumstances, it was realized that if 75% of those
entering the secondary school system completed a five year course,
there would be far too many Form Vs  to be absorbed into the
system. As has been mentioned in the introduction, it was decided
to select only 50% at Form III level instead of 75% at Form II
level. Zambianisation at the Form III level is easier to achieve
as the post secondary training is usually shorter and less costly.
The following table which is reproduced from '2nd National
Development Plan, 1971' shows the expected output of Form IIT's
and Form Ve and the planned requirements for these two groupse
Tt will be realized that it is far easier to give an estimate of
how many school leavers are to be produced than the number of job

opportunities which will exist.
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Planned Secondary School Outputs and Estimated
Outputs Required to Meet Manpower Needs 1972 = 76. (in *000)

Projected Form III Output | Projected Form V Output
Year

Planned Required Planned Required
1972 T4 8.1 , 7.2 7.1
1973 Te5 8.8 Te1 6.3
1974 Te7 9.6 6.5 57
1975 8.4 10.6 6.6 6.5
1976 9.9 1106 6.8 7.1

The introduction pointed out that the increase in numbers of
Form V&  produced has stopped and that the future will see the
figure stabilising around 7,000 and at one stage even dropping a
little. However, even in these circumstances, the table shows that
glightly more Form V& will be produced than ean be absorbed by the
economy. The 'required! column is the total of very many other
figures - estimates of University entry over this period, estimates
bagsed on the expansion programme for tertiary education generally and
estimates of the extent to which the economy will ezpand. It only
needs this estimate to be over optimistic and the slight excess of
Form V leavers becomes serious. This is in fact what happened and
the position was further accentuated by the fact that in 1972 the
price of copper,on which the Zambian economy is heavily dependent,
was very low., In such circumstances a period of recession is
inevitable.

The Firet National Development Plan for 1967-71 envisaged the
creation of one hundred thousand new jobs every year. As the

Second National Development Plan points out, this was not achieved.

The target for 1970 was 407,000, the real situation
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was 390,000. 'Zambian Manpower' (1969) estimated a total working
population of 420,000 by 1970. However, it was only 383,500

The number of jobs created has not reached the very high
expectations held in the First National Development Plan(FﬁEP) ¢ We are
discussing here the 60's when the price of copper was exceptionally
strong. With the weakening of this price in the early '70's, the
ability of the economy to sustain the high expectations of the
FNDP or even the more moderate ones of the 2nd National Development
Plan became impossible.

The expangion of tertiary education has also failed to live

up to the expectations of the First and Second National Development
Planse The First National Development Plan envisaged a full-time
student population at UNZA of 1,325 in 1970 increasing to 1,930

in 1971. 1In reality the figures were 1,184 for 1970 and 1,566 for
1971. The Second National Development Plan lowered the estimate

to 1,752 in 1972 and 2475 in 1973. However, even here the target
wags not reached and in the year in which we are particularly
interested and in which we have seen one in five of the Form V
leavers unemployed, the more moderate estimate of 1,119 for entry
was not reached and only 618 entered the University in that year.
In this year 500 Form V leavers did not enter the University as
planned and so put extra pressure on other training institutions

or job openings. When it is realized that the plan figure had

been scaled down and is part of the Second National Development
Plan and not, therefore, as high as that used to estimate requirements
in the last table. and that there were slightly less than 7,000

Form V leavers in this year it can be seen that this discrepancy
between planned and actual ~ University ihtake is a large

contributary factor to the resulting unemployment. What is true
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for the University is also true for the Departmentof'Techﬁéggétion
and Vocational Training. The Second National Development Plan
envisaged NORTEC - ZIT as having a total population of 473 in
1971, However, even by 1972 this had only reached 331,

Part of the reason for the Universit¥y's low intake in 1972
wag a lack of money but equally, if not more important, was the
lack of Form V leavers with the necessary qualifications. In
this particular year, only 1,010 gained a first or second division
pass. It is only from these two categories that one can expect
entrance to University and not all of them will wish to attend.

On the other hand, 2,019 failed to gain any kind of qualification.
Almost one third of this group of Form V leavers could not hope
to gain any kind of tertiary education except at a Form III level

of entry. The 1971 leavers are not unique in producing poor

results. 'Zambian Manpower' in looking at the 1967 results noted

that even with these much smaller numbers, approximately a quarter
failed to gain a certificate,

In a situation where even with optimistic estimates there wasg
to be a slight excess of Form V leavers and in the circumstances
in which these optimistic estimates have been reached and the
quality of pass of the Form V leaver has been low and if anything
has deteriorated, it is hardly surprising that in 1972, with Zambia
in a period of recession, we find one in five of the Form V leavers
unemployed twelve months after leaving school and many of the rest
of the group lowering their aspirations.

There are indications that the situation will improve from 1973
onwards. Although the number of Form V leavers will not increase

and will in fact decline slightly for a few years, extra training
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facilities have been provided or are planned. The University is
increasing its number of under-graduates, a new school for nurses
has been opened in Ndola this year and a secondary teachers
training college will be opened shortly at Kitwe. The 1972 Form
V leavers were the last of those who entered Form IIT after a 75%
selection; those who follow them have been more stringently
selected at Form IIT and there are already signs that this will
improve the standard of results in the Cambridge Examination. At
the time of writing, the price of copper has reached a record level
and although Zambia cannot hope to escape the scurge of fluctuating
prices in the near future, it must be remembered that 1972 represent
a low point in the economy. Therefore, although a slight excess in
the number of Form V leavers is expected to continue for the next
few years, it is not over optimistic to expect some kind of balance
between output and requirement by the later 1970's.

So far the comparison between choice and job taken up has been
on a very general level in that only the proportion of choices
made by the 1972 leavers asg a whole has been compared with the
proportion of jobs taken up of the group as a whole. When we look
at each industry separately and ask how many who chose that
particular industry as his career choice actually was found to
be in that industry twelve months after leaving school, we find
that the dissimilarity is even greater. Using the twelve industrial
categories of the TRACER Pro jech, we find that in four of them not
one person who chose a particular industry for his career was
found to be in that industry. In only two sectors were more than
a quarter to be found in the industry of their career choice -

community and business services 34.03% (it will be noted that this
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is a large category covering a wide variety of career choices)
and mines 26%. Even if we ignore the four categories in which
0% of the group were to be found in industries of their career
choice, the standard deviation is 21, which indicates that apart
from cemmunity and business services and mining, the proportions
are very low. In fact they range from 2.43% to 4.37%.

We have a situation in which jobs are scarce, aspirations
have to be lowered and it becomes more important to find a job,
any job rather than to pay attention to finding an opening which
is most suitable for the school leaver. Better vocational
counselling at school could do something to obviate this situation.
It would surely be the responsibility of the Careers Masters to
point out to certain Form V&~ that jobs which had been previously
thought of as suitable for Form III are now appropriate to some
of the Form Vs..

In the situation of the 1960's in which Form V leavers were
scarce, it was defensible for the government to limit their choice
and direct them into areas of high priority. The aptitudes,
ability and personal wishes of the individual were secondary to
the needs of the state. Therefore, Careers Masters had little need
to pay attention to these characteristics. The job opportunities
were the priorities laid down by the state and these presented a
very limited field of choice. In return the school leavers
received a definite offer of a job and security. Vocational
counselling in such circumstances was of very limited value. In

the 1970's, as we have seen, the situation is completely different.
With an excess of Form V leavers, it is important that these

ljeavers should be aware of what job opportunities exist, not only
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in general terms but at each level of academic ability. Only

then can they set their aspirations at the correct level., It is
wasteful of human resources to allow the present situation to
continue in which untested selection procedures on the part of firms
and unenlightened choices on the part of school leavers who are
unaware of job opportunities results in a random seeking of jobs;
The oversupply of Form V leavers makes it more important, not less,
that school leavers should be given every facility to make an
intelligent choice. A choice of job which takes account of his

own aptitudes, abilities and what is available on the labour market,

GENERAL CONCLUSIONS.

Although it is not to be expected that there would be a high
correspondence between the choice of Form V leavers and the jobs
eventually taken up, the picture is one of no correspondence at
all. There was in 1972 an oversupply of Form V leavers which
resulted in one fifth of them being unemployed and many of the
others lowering their aspirations. This resulted, because the
massive expansion in the numbers of Form V leavers, despite the
extra cut back at Form III, could hardly be met in terms of
employment and tertiary education even if the most optimistic
expectations for expansion were reslized. These expéctations»were
not realized and the oversupply mentioned was the result. Such
a situation will exist until the late 1970's when a balance between
the output of Form Vs: and the requirements of the economy should

be achieved,
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In such circumstances the need for careers guidance becomes
greater and without it careers choice will be meaninglessj; there

will be a random seeking of jobs and a resultant waste in terms

of human resourcese.
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CONCLUSION.
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CONCLUSION

Zambia suffers from many of the problems which beset
developing countries. At Independence, there was a natural
and very laudable desire to expand the educational facilities
of the country. The Government planned to provide universal
primary education and secondary education for one third of
those who took the grade 7 school leaving examination. This
wag impossible to achieve. Tt was too costly, impossible to
keep up with the ever jincreasing numbers of children of school
age and creative of an excess of employable manpower at all
levels., However, a massive expansion of secondary education
did take place and it was realized that the supply of Form v
1 eavers would very soon exceed the numbers regquired for further
training and employment. Because of this and because it was
easier to zambianise at the Form III level, the secondary school
system was changed so that only 50% continued after Form III
ingtead of 75% after Form II. Degpite this, upto 1976 there
was still envisaged a slight excess in the supply of Form V
1eavers. This was not because there were lack of jobs to be
zambianised but because to sambianise such jobs, long and costly
training beyond the Form V level was involved and this in itgelf
put an extra strain on the economye.

The very high expectations of the First and Second National
Development Plans have not been completely realised and, as &
result of this, the excess of Form V leavers has been larger than

was anticipated. By 1971, it was realised that the position of

the Form V leaver was changing radically. The numbers had increased
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80 %hat gschool leavers were no longer rationed out to certain
privileged sectors of the economy but in a position where they
were in competition for a limited number of training facilities
and job openings. The o0ld gystem of direction, therefore,
became inappropriate and, as early as 1969, the Directorate of
Civil Service Tcaining abrogated its responsibility of finding
every Form V school leaver a job. There followed a period of
chaos in which the authorities were uncertain as to what should
replace this direction and the students, Careers Masters and
industry were groping to accommodate themselves to a system in
which a free market existed.

By 1971, a new system had evolved which‘was under the auspices
of the Education and Occupational Assessment Service of the Ministry
of Labour and the Ministry of Education. The Ministry of Labour was
not made responsible for finding jobs but acted as a central clearing
house which had the responsibility of obtaining information on each
individual Form V leaver which was of use to prospective employers,
and passing onto schools details on the number of job opportunities
that existed. It gave first priority to the former function and
has not in fact undertaken the latter one as yet. The Ministry of
Education was made responsible for the provision of careers
literature and other career information, any testing material for
use within the school and the responsibility for seeing that
conditions existed which allowed careers work to be carried out
effectively.

Although this new system has got off to quite a good start,
very serious defects still exist which make careers counselling

virtually impossible. The central clearing house has cut down the
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necessity for Careers Masters or headmasters to write the same
reference for the same student for every application he makes.

The Ministry of Labour is providing industry with useful information.
Tts academic test in so far as it has been validated has been found
useful for general screening purposes and 1is being used more
extensively in this way. It has drawn attention to the importance
of testing careers aptitude and its services are being used by more
and more firms. However, the present situation in which Careers
Masters are not acquainted with the numbers of job opportunities
that exist is a serious one and is recognised by many of the Careers
Masters as being so. If facilities are available within the Ministr;
of Labour for embarking upon the task of providing schools with this
information, they will meet with the co-operation of industry and
will be providing a service which is an essential pre-requisite if
vocational counselling is to get off the ground in Zambia.

A second egsential pre-requisite is the dissemination of
careers literature. The Careers Masters also complained that this
dissemination was poor and their picture of a few firms providing
a good gservice and the majority doing nothing was borne out by the
responses from industry itself. Most of the work of the Ministry
of Education in this field is still in the planning stage, and here
again the Careers Masters were aware of this. A third pre-requisite
was the provision of testing material for use within the school and
here again very little existed and a great deal was planned.
Continuous record cards had been introduced but would not be of
value until several years from now.

The Ministry of Education d4id not seem to take careers work

very seriously in terms of giving Careers Masters gufficient time
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to do the job. The extent to which they are given a lighter time-
table has been left to the headmaster and, although this position
was recognised in that most Careers Masters enjoyed a time-table
similar to that of head of a department, if they were already a
lhead of department, no extra time was allowed. As the work of the
Careers Master, especially if it is to include individual coun-
selling is much more time consuming than that of any head of
department, this allowance is meagre.

The position of Careers Master has been zambianised to a
greater extent than secondary school teaching as a whole but Zambian
teachers still constitute only a small minority. In such circum-
stances it cannot be expected that Careers Masters will have an
intuitive knowledge of the sociological factors which persuade
Form V leavers to choose one career rather than another. An academic
knowledge of such sociological factors is only ef limited use if
used non-intuitively and even the reservoir of such knowledge is
very limited in Zambia.

In such circumstances in which so many of the pre-requisites
of vocational counselling do not exist, it is fair to say that both
the Ministry of Labour and the Ministry of Bducation must give high
priority to the provision of certain facilities before it can be
claimed that the system inaugurated in 1971 is working at anything
‘1ike a satisfactory level. These priorities are :-

(a) Provigion of information on job opportunities by the Ministry

of Labour.

(B) A substantial reduction in the teaching loads of Careers Masters.
(¢) Much more careers information providing details of training

and qualifications required.
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(d) The provision of aptitude and ability tests for use within
the school.

(e) Either an attempt to zambianise the position of Careers
Masters or an effort to provide Careers Masters with some
feeling for those sociological factors which impinge upon
career choice.

(£) Training in the use of these facilities is essential and some
form of training should be supplied for Careers Masters
either in the form of inservice training, conferences or
as part of the teacher training programme. Teacher training
could do well to take account of the place of counselling in
schools as this has been neglected in the past, more emphasis
being placed on teaching skills in their relation to teaching
the syllabus.

Careers counselling is not to be seen as persuading the student
to make a particular choice but as making the student aware of his
own characteristics and abilities and the openings that exist for
such characteristics and abilities so that he is able to make a
gerious choice without the provision of the facilities listed above
such counselling is not possible. We have seen that the result is
that careers choices are made which are unrelated to reality.

Although industry has welcomed the services provided by the
Ministry of Labour and has shown itself ready to co-operate in
providing information, its use of these services has been
unscientific. In most cases selection procedures, whether making
use of the Ministry of Labour or not, continue untested and the
Ministry of Labour, which is dependent on industry for the

validation of its tests, has received very little response. If
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the above recommendations were carried through, we would still be

left with a situation in which there would be an excess of Form V

leavers in relation to the types of jobs which have been habitually

thought of as applicable to them. However, the following advantages

and improvements are not impossible :-

(a)

(b)

The Form V leavers will become more realigtic in their
aspirations as they become more knowledgable of the reasonable
upper and lower limits of job opportunities open to them. They
will realise, for example, that primary teaching and certain
courses in the Trades Training Institute are now accentable
openings for some of them. They will be aware of those fields
where temporarily at least no openings exist. This will not
only apply to the Form V leavers as a group but to each
individual leaver after discussion with his Careers Masters,
equipped with the necessary testing facilities, a greater
awareness of what job opportunities are open to him will become
posgible.

The more plentiful supply of careers literature will also help
to create such an awareness and at the same time should raise
rather than diminish the number of applications received by
each firm. However, this in turn provides the firms with more
pogsibility of choice and choice based on intelligent awareness
with the services of the Ministry of Labour and using validated
tests for screening and selection purposes, the increased
numbers would not create an impossible burden tfor the

personnel departments.

At the present stage of development in Zambia, the burden of

vocational counselling seems to weigh more heavily with those within
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the educational system as the influence of home background is
weak. For many years it will be difficult to bring the parents
into vocational counselling as the present Form V leavers
constitute a first generation of students able to make their
particular career choices - a first generation elite. However,
this problem could be given more recognition and it might be
possible to produce more guidance for parents on career openings
for Form V leavers, possibly in the venacular languages, so that
they can disduss their children's futures with them more
intelligently. Under the present system, the Form V leaver is
shown the Career Preference Form during the second term, asked to
discuss his future with his parents during the holidays and
£il1ls in the form at the beginning of the third term. The formation
of parent teachers associations 1in boarding schools is at this
stage,virtually impossible except in a few gchools where a large
proportion of the parents already have secondary education. The
position of the day schools is not much better. Because of
inadequate home conditions, homework is done at the school and
the educational activities of the school are usually Jjust as
divorced from society as is the case with the boarding schools.
Unlike my earlier proposals for improving the system, the problem
of lack of contact between the secondary schools and society is
not an easy one and in pointing this out it must be recognised
that for many years, vocational counselling wili\ge confined to
within the school.

The present Form V leaver in Zambia does not find himself in
the easy position of those who graduated before 1971. He must learn
to make a career choice in a situation in which aspirations have

to be lowered when compared to the period before 1971. The various
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development plans have not come up to expectation and the number

of Form V leavers, although levelling off at present, hag increased
massively in the last few years. There is not here a grade 7 leaver
problem but adjustments are necessary and the counselling which will
allow these adjustments to take place must be given every facility
to operate. Without it, there is a random chasing after jobs which
is not only wasteful but can have the effect of putting too many
square pegs in round holes. The individual suffers in finding
himself in a job to which he cannot adjust. If the Form V&~ are

not given a realistic picture of what their aspirations should be
and are left with elitist concepts which are out of date, a
frustration can be created in this group which could have political
consequences,

Except for the integration of the school and society, the
problems I have mentioned are not insuperable and, if vocational
counselling is taken seriously, the improvements I have mentioned
are immediately possible. In a country which has spent millions
of kwacha in expanding its secondary educational system it is only
reasonable that more attention is paid to the proper use of those
who pass through that system. Tt is both educationally and
economically unsound not to do so. To ignore the needs of the
student and to refuse to provide facilities which will allow the
student to understand himself and make the most sensible choice
within the 1limits of the economic system is educationally bad. It
results in a random seeking of jobs and a gituation in which it is
purely a matter of accident whether a student will find the opening
most appropriate to him. After spending so much on his secondary

education, this is economic folly.
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APPENDIX A.

‘A COPY OF THE QUESTIONNAIRE SENT TO CAREERS MASTERS
IN_ 1973,
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Dear Career's Master
b

I am sorry to trouble you with this questionaire, but I am doing
an M.BEd. dissertation on the infrastructure of careers work for FORM
V Leavers in Zambia, and I would appreciate your help. Could you
answer the following questions and return them in the stamped,
addressed envelope. Thank you very much.

Yours sincerely,

PETER J.WOOD. C/o. David KaundaST
R.W. 133,
LUSAKA
QUEST ICNNAIRE

(To be answered by the Careers Maste
of the school).

NAME OF SCHOOL «eescovensccacooscscsscecsccacsssosnstssscsasassscscsccsncancsns

Position held by Careers Master g...........;.........................

(Headmaster, Form V Teacher etc).

Are you a ZAMBIAN ? ceccaceccccnsecs

How long have you been Careers Master? eceeceecvececscscssccaccsccscsne

In those cagses where the answer is 'YES' or 'NO'!', please delete what is
not appropriate.

1« How much time are you allowed for this work ?

a) How much of a lighter time-table are you given? State the number

Of PETI103S eeevecsoeescorssocccsoscasassssecssssosncsossoosssansssaes

b) How many periods are you given with each class for careers work?
FORM I - No. of classes No. of periods per class
FORM IT ~ No. of classes No. of periods per class
Form III - No. of classes No. of periods per class
FORM IV - No. of clasgses No. of periods per class
FORM V - No. of classes No. of periods per class

2.a) Do you think that the completion of the CAREERS PREFERENCE FORM

means that no further enquiries should be made to the school con-
cerning a particular pupil? YES/NO

1) Ave volr aaked by emnlovers +0 oive them information which is alres
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Dear Career's Master,

I am sorry to trouble you with this questionaire, but I am doing
an M.Ed. dissertation on the infrastructure of careers work for FORM
V Leavers in Zambia, and I would appreciate your help. Could you
answer the following questions and return them in the stamped,
addregssed envelope. Thank you very much.

Yours sincerely,

PETER J.WOOD. ¢/o. David KaundaSTS,
R.W. 133, f
LUSAKA %
QUESTICNNAIRE f

(To be answered by the Careers Master
of the school).

NAME OF SCHOOL eecccesaccccssssecssscssccascscccessscscssesssossacsccncccccscs
Position held by Careers Master g............;........................ ;
(Headmaster, Form V Teacher etc). g
Are you a ZANBIAN ? ceseececccceancs

How long have you been Careers Master? seccecececcsrassccccccccencancns

In those cases where the answer is 'YES' or 'NO', please delete what is

not appropriate.

1, How much time are you allowed for this work 7

a) How much of a lighter time-table are you given? State the number

Of peI'iOdS ooooonaoooountnnooooo.-ooo‘oo.oo-ooao.oooo-ooac.ooo..-

b) How many periods are you given with each class for careers work?

FORM I - No. of classes No. of periods per class .
FORM IT - No. of classes No. of periods per class o
Form III -~ No. of classes No. of periods per class .
FORM IV - No. of clagsses No. of periods per class H

FORM V -~ No. of classes No. of periods per class .

2.a) Do you think that the completion of the CAREERS PREFERENCE FORM
means that no further enquiries should be made to the school con-
- . S
cerning a particular pupil® YES/NO

b) Are you asked by employers to give them information which is already
S fP
on the Careers Preference Form® YES/NO
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a)

c)

b)

1)

143.

Is there any information on the Careers Preference Form which
you would delete as unnecessary? YES /NO

If yes, please state :-

0 © 9 € 0660060680 0606066006008 4506664868 666606028960 80 060068660+ 060¢ossnrsscceesssesco

Is there any information which you think should be added to the
Careers Preference Form? YES/NO

If YES, please state :-

I E R R R R TR I I IS A I A B I A I AR BB S A A I AR 2R R A IR B I B IO A B R ]

What help do you expect to receive from the Ministry of Education?:

R R E R R R R R I R L I A A B A A BB B A IR 2 BE I BN B AT IR B A W )

R R E R R R R R wa  a  I I I  IE R EE EE A BE I EE ICB BN I B N I N )

Do you receive this help? YES/NO

What help do you expect to receive from the CENTRAL AGENCY (the
EOAS of the Ministry of Labour?)

9 0 0 8 0 085 5 00660665 0668065+ 0 5066006008 06066065008 8060005 885050000005 ¢s0 000600 a0

© 0 0 6068 066098 6060006060000 0 8880600600860 060806000 8084008380080 ss00s0s0r0rev0

Do you receive this help? YES/NO

If you think the BEducation/Occupational Assessment Service, which
sends out the Career Preference Forms, could be more effective,
please state briefly how.

Do you think that you receive information from MOST of the

employers and Training Institutes? YES /N0

Do you think that this information is usually sufficiently detailed
YES/NO

If NO, please state what extra information you generally require.

2 0 6 6 600 0080688060000 0068600e1ts0eetartetNstrosssosseeescssssscssscosceocsod

Name the THREE employers of Training establishments which have been
most useful in passing on Career or Training information to your
school: -

1-.O‘.I.QQO..‘00.0.0.....0..
2 @ © 0 0 08 00 0090898080809 0000008

3 teescacescssenccacaseanns

On which of the following, during the present year have you spent
MOST of your time? !'1! ghould indicate the one you have spent most
of your time on and '4' the least.

Adviging individual pupils on what Career they should follow ......

Passing on information to the Central Agency (filling in preference
FOTMS) eosoacnsoansens
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Giving information to prospective employers on future training
Institutions e.g. VWriting references

® e s 000 c e 00000 s 000

Giving information to thepupils in a group. This includes
visits and outside speakers.

6 60000008000

If you were to place the above in the order in which you would
prefer to spend your time rather than how you are compelled by
circumstances to spend it, what order would' you choose? (the
order may be exactly the same as in 7 (a).

Advising individual pupils on what career they should folloWw ececsees
Passing on information to the Central Agency (filling in preference '

forms) .0-“‘00.‘..0..,{
[
&

Giving information to prospective employers on future Training :
Institutions, e.g. writing references i

'.......O.l...‘iy

Giving information to the pupils in a group. This includes
visits and outside speakers.

s ecsesssov0c oo

Do you think that the FORM Vig accept your advice? Do they apply i
SONAD "y no '
for EVERY JOB "in case"? YES/NO !

Thank you for your help.

Peter J. WOOD, ﬁ
¢/o David Kaunda Secondary |
Technical School %
P.0. Box R.W.133 i
LUSAKA. i
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e
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Giving information to prospective employers on future training
Institutions e.g. Vriting references

Giving information to thepupils in a group. This includes
vigsites and outside speakers.

6 88 ¢ 8000060000000

If you were to place the above in the order in which you would
prefer to spend your time rather than how you are compelled by
circumstances to spend it, what order would you choose? (the
order may be exactly the same as in 7 (a).

Adviging individual pupils on what career they should follow eeeeee

Passing on information to the Central Agency (filling in preference
forms) o 6 8 9 0 000808

Giving information to prospective employers on future Training
Institutions, e.g. writing references

®ecs s s 0c 00t sesoe

Giving information to the pupils in a group. Thie includes
vigits and outside speakers.

® @ e s 0080008000

Do you think that the FORM V's accept your advice? Do they apply
mw 1:1 " "?
for EVERY JOB "in case , YES/NO

Thank you for your help.

Peter J. WOOD,

c/o David Kaunda Secondary
Technical School
P.0. Box R.W.13%
LUSAKA.
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APPENDIX B

A COPY OF THE CAREER PRAFERENCE FORM (THIS IS SENT TO

THE SCHOOL BY THE CENTRAL AGENCY - ONE FOR EACH

FORM V LEAVER. IT IS PARTLY COMPLETED BY THE

LEAVER AND PARTLY BY THE CAREERS MASTER AND

HEADMASTER,
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APPENDIX C,

SOME EXAMPLES OF QUESTIONS SET IN THE ZAMBIAN

ADVANCE GENERAL ABILITY TEST (ZAGAT),
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AN EXAMPLE OF A FAIRLY EASY ITEM.

Refer to the alphabet on your special sheet of paper. If the
numbers 1 - 7 taken in order stand for the first letters of the
alphabet, which of the following figures stand for the word
BAGGAGE.

1. 2177174 2. 2177275 %, 2166165
4o 2177175 5. 2166164,

This is a number reasoning item. It had a tacility level of .86
and a P.B. discrimination of .59.

EXAMPLES OF ITEMS OF MEDIUM DIFFICULTY

FORWARDS is related to BACKWARDS as ADVANCED is related 10 ceeccscese

1¢ Withdraw 2, Behind 3. Proceed
4, Attack 5« Surrender.

This item is verbal in character. It had a facility level of .6
and a P.B. discrimination of .68.

What number is missing from the following series 81, , 49, 36,
1 78 2, 69 3. 64 4e 58 5. 32.

Again, this is a number reasoning item. It had a facility level
of .43 and a P.B. discrimination of .63.

EXAMPLES OF ITEMS AT THE MOST DIFFICULT LEVEL.

Ackim is shorter than Boswell but taller than Charles. Dickson is

shorter than Ackin but taller than Edward. Boswell and Edward are
the two heaviest men. What is the name of the shortest man who is
also lighter than the second tallest man.

1 Ackim 2, Bogwell 3, Charles
4, Dickson 5. Edward

The facility level for this item was .17 with a P.B. discrmination
of +63. This item is verbal in nature.

What is the maximum number of bricks each 50 cm X 20 em x 20 cm
that would be stored in a place that is 10 m x 6 m x 3m

1., 800 2, 900 3, 6,000 4. 8,000 5. 9,000

This item has a facility level of .27 and a P.B. discdmination
of .74. This wae a number reasoning item.
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APPENDIX D,

A COPY OF THE G.R.Z. OCCUPATIONWAL, INTEREST

INVENTCRY.
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G2 Cecupoticnel interest Inventory — 1270
TAn AGL SE

SCHO0L TR ATz

Ineztructions

Telow ore licted 72 peirs of activities, the
2o in their Jjobs or gpare time. For eazch pair look
cnd chocse which you would prefer to do if you hod
Ticlr the bor, next to the esctivity you choose.

If, in the cra

K yvou choge "Interect veonle in fornin
co-operative”" you wvould ticls

e boy next to 1t like thiss

LIATTLE
' Interest neople in forning a co-cperctive
Check financial details to cee they are correct

Tick one activity in every pair even if you sometimes find the choice
difficulte There are no right or wrong choices - everybody decides for

1,705 cudge stories in 2 competition
. 764 Revrecent the viecws of workers at industrizl meetings
20521 "] Cnierate = seving machine

0615 — ! Choose books for a library

524 ! Persuade people to join a volitical party

4,061 Fit telephones in buildings

«203 L | finalyse chemicel fertilizers in & laboratory

54382 Worlt out how much paver to ocrder for an office

o479 . ] Supervise the irrigation system on a suger plantation

Coldl Coolk end wmrepare neals
0114 LI Ty to nersuade striking emplyees to return to work
T+005 Write zbout books you have read
o209 L | Grov crops of tobacco for scle
8.794 Obtain signatures of neople in supvort of an apreal
602 L Add up the cost of purchascs in 2 shop
9.232 Drav graphs shouing the »rofits of a comnany
0858 | | Keer records of books in a library

Conte o o
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sell cleotler in cle

Take shorthand notes «t
- Tieern how to pive first zid
| malze o course in salesmanship

Jervice motor car engines

o

e 362 } Keep o record of the money received in a vost office
Tyce coplies of reports

561
14,969

Repeir radios and record-pleyers

o for long walks through the bush

2387 |___ ! Do veluntecr work in a2 hogpital
15,496 {7777 Design fine Jewelry
o573 | Mest end improve fuele for hezting purpoces

164165 " Write a history book
0783

17.093 Study air conditions to foreczst the weather

Develope new perfumes

g

0442 ' Do calculaticns changing foreign noney into Kwocha

18,847 r Train physically Lk 3ndicapned‘people for new Jobs
.825 .| Choose stories for o magszine

19,507 777 71 eln o church ninister or priest in his welfere work
0326 memz Design vosters for a Testival

20,408 . " Keep a diary of avnpointments for an employer

.66 | Chocse furniture and colour schernes for offices

21,283 [ 777 Gyanmine vlents to cee how they ore made
0338 | | Z2laceify articlee sccording to size
224506 Send out details of a meeting
<555 Study the books of a well-known author

23597

3 Do voluntary work for the Red Cross
<481 g | Cut and stitch leather to make handbags

24,668 Look Tor errors in & copy of a report
687 Read lescons tc 2 blind student
25,339 | | Raise chickens
061 - | 'ake a ladder out of woode

260332 Solve mathematics problems

426 Select photosraphs for an exhibition

276966 Lttend an exhibition of Famous paintings -

0645 Telong to & book discussion group

Cont.,
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28,754 [ ]Run a sales campaign for a new milk product
«333 Analyse blood to find evidence of disease
29.975 Edit articles for newspaper
.152 Collect figures on accident retes for insurance companies
30.224 Recruit members for a new association
.099 Be a guide in a game park
31.546 ] Take a course in modern music
871 __|Take apart a small machine to see how it works
32.713 {7 1Do experiments to improve foods for domestic animals
237 Teach poor people about hygiene
33.313 Develop chemicals for destroying insect pests
.589 Spray crops to control pests
34,969 Keep a herd of cattle
.818 Sort incoming correspondence in an office
354502 Work out the costs of production in a factory
967 Help to run a refugee camp
36.549 Breed sheep on a state farm
546 Make pottery, or model,in clay
37.244 Try to influence people to change their eating habits
957 L Give children who are behind extra help with their school work
38.648 | |Type business letters
474 | |Present your own point of view in a debate
39.172 | | Work out percentages from a table of figures
.164 Try to persuade a group of people at a mecting to adopt your

point of view,

40,977 Help a released prisoner to lead an honest life
«929 Explore an unmapped river

41,393 Test water supplies to see if they contain impurities
«335 Write a report of a film for a magazine

42,835 Write about popular themes in African Literature
428 Write down the proceedings in a court hearing

43,272 Calculate the cost of transporting goods
275 Translate stories from one language to another

44,747 |  |Bive exercises to injured people to help their recovery
293 1__. . iTest foods to determine their vitamin content




45.552
.371

46.499
625

47.093
0326

48.385
. o446

49.055
«137

50.964
511
51.069
«352

52,988
872

53,377
0592

54.418
523

55.043
471

56.146
«269

57.681
b 826

58.436
552

59.559
+564

60.276
167

61.074
175

™™ 71Be a chashier'in a shop

153, :

Repair faulty gears on a bycycle

Travel through remote area

lWrite a short story about something you have done

Test new steels to assess their resistance to rusting

Design furniture

T

—

|

.

-

Read about the different styles of writing of various novelists!

| Attend a festival of plays and dances

T"TWrite a report of a recent event

iHelp alcocholics to overcome their drinking problems

"1sell office equipment to business men

=

| Operate a machine in a factory

~] Judge cows and goats at an agriculture show

Analyse the results of a survey

i

Sat i R gty

| Keep work records of employees

Keep accurate records of stock in a factory

Help people solve their personal problems 2

[

Calculate wages in a small firm

| Look after office records

Test the strenght of different metals

Study ways of preventing soil erosion

g

Fit water pipes on a building site

Play a musical instrument in a band

Hunt wild animals

Cut keys and repair locks

Arrange displays for shop windows

Design patterns for a clothing manufacturer

Calculate interest payments in a bank

Help to survey the route for a new railway line

Set up a trade agreement with another country

| Design a cover for a picture book

Help poor people to find betier housing

Make a speech at a political meeting

Write articles for a newspaper
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64.952
«143

65.893
.304

66.971
.909

67.328
699

68,645
191
69.514
1976
704331
718

71.886
.028
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Grow fruit and vegetables

Develope a variety of maize that will resist plant diseases

Be a voluntary assistant at a clinic

Arrange lists of names in alphabetical order

Estimate the costs of a new building

Make up medicines in a chemist shop

Do experiments to improve the quality of paint

Persuade firms and shops to advertise in your newspaper

Mend clocks and watches

| Photograph wildlife

Check forms to see that they are filled in correctly

Work with a team prospecting for mineral deposits

JRead about the lives of well known men and women

R

Make models of airplanesg

Present a legal point of view in court

Judge paintings in a competition

“|Make gates out of metal

Organize a new filing system in an office

Choose photographs for a magazine

File letters in an office

Mend a broken table

Visit old people in hogpital who have no relatives
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M V QUESTIONNAIRE

Father's/Guardian's Career
(a) Does he work on (a) 1ine Of rail S esscvcessrsesscss

(b) Rural area8 : eceecccscesccoacno

(b) IS he (a) employed H e 69 0800 0RGRESIGELIOGLCERBSOIEBDROIOEDRIRCOESESTOEES
(b) Self employed: P L R IR S SR BE B SRR BN ]

(C) unemployed : ..“..0....‘...C.Q..'.l...l."
(¢) Is he a farmer? Yes: eocoscscccs NO ¢ cecoscncs

(d) If he is a farmer, is the size of his plot
(a) above 500 hectore
(b) below 500 hectore ?
(a) What jobs have you applied for? (Please indicate the jobs by
using the career preference numbers on the sheet)
NOU'S: eooconcacssacessscsseassasssacessasssescssnsnssacsssessssss ‘
Write out any job not covered by a number : 3
(b) What jobs do you still intend for apply for ? f
(Please use the number again) |
NOS I ococoeessscscesssssccsssssssescsssasessscsesosascsassoccccncccccs ] :

Write out any job not covered by a number }

.....l..l...c.l.l“..l..o...l.....oI..QC00..‘.'.0O.t..‘.llt‘...‘l.

(a) Which of the above mentioned jobs in 2a or 2b would you ; ]
particularly like to get. State only QOne.

(v) The training for this job is (a) full time : seecesccsccosancs |
(b) part TiMe ¢ cecssesccvcccsss j

L

(c) sandwich course : eeceececens {

() On the job & eeeecovesacanns

(e) None at 8ll & ceesveccesacee !
(¢) The length of training is (a) nothing : eceessscccscsccase
(b) less than 3 monthsieececesos

T

(¢) 4 months to one yeaT:eseoecess
(d)over 1 year to 2 years e....
(e) more than 2 years: «eeeeeeces

(d) What salary would you expect for this job whilst training
(monthly salary)
(a) less than K50

(b) k51 to K80
(c) X81 to K100
(d) over K100



(e)

(£)
(g)

(n)

157+

What yearly salary would you expect for this job in five years
time?

(a) less than K1,00 (b) X1,001 to k2,000
(c¢) X2,001 to K3,000 (d) Over K3,000

Would this job involve night work: Yes seecceceee NO oecececone
Could you be nosted in this job to any part of the country
YeS e 6 ¢ 0800 8 0o 8o NO ® # 8 60 5500 0008 00

What pogition in this job would you eventually hope to reach?

LI R R R EREE RN IR IR I IR NI I IR AR I I I I I I B SR S SN S S Y

SECTICN B

Early this year you selected three jobs and placed them on the
Careers Preference Form. Look at the list again and write down the
numbers of the jobs you choge then in the same order.

First choice secseeceeeese Second choicCeeceee.. Third choicCCoeeceoesss




(e)

(£)
(g)

(h)

157+

What yearly salary would you expect for this job in five years
time?

(a) less than K1,00 (b) X1,001 to K2,000
(¢) X2,001 to K3,000 (d) Over K3,000

Would this job involve night work: Yes eeececesee NO oecesscss
Could you be rosted in this job to any part of the country
Yes e & & &8 0 0 0808 NO @ 0 8 9 & SO s e G e B s e

What position in this job would you eventually hope to reach?

LR I R R R A I R N A R R R N N N R R R R TS

SECTTON B

Early this year you selected three jobs and placed them on the
Careers Preference Form. Look at the list again and write down the
numbers of the jobs you chose then in the same order.

First choic@ eeceeessese Second choiceveeee. Third choicCCoessecess
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