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ABSTRACT

The study aimed at establishifige a c latetudassdowards the implementation of the revised
social studiegurriculum in selected secondary school$/infumbwe District, ZambiaThe
objectives of the study were timvestigatethe views of teachers towards the implementation

of the revised Social 8dlies curriculum at Junior Secondary schédéntify the benefits of
implementing the revised Social Studies cuduen at Junior Secondary schoBkplore the
possible challenges of implementing the revised Social Studies wumicat Junior
Secondary chool andTo suggest effective ways of implementing the revised Social Studies
curriculum at Junior Secondary schoAl.descriptive design utilisingualitative approach

was used in conducting this study. Data was collected thrtagghto facanterviewsand
semistructured interviews to a sample of twenty five (25) participants consisititvgenty

(20) Social Studies teachers aimnef(5) Heads of Department$ Social Siences who were
purposively sampled frorfive (5) selected secondargh®ols in Mufunbwe District. The

Data collected were analysed using thematic analysis. Thematic analysis emphasises
pinpointing and r ec oradthencgtegpiestfdr analysiShe twdy ft he
revealed that, the attitude of both Social Studies teacherseads of Departmentswards

the implementation of th8ocial Studies revised curriculum was negatiwnel showed that
teachersface a variety of challenges which impede on the successful implementation of
during the teaching and learning process. Sineehi&rs are the major implementers, the
findings have shown that theveas need to providepportunities for them tgarticipation

during formulation and/ or review of the curriculum. Also the Ministry of Education should
devise ways of providing quality dnrelevant teaching and learning resources that are
consistent with the xgsed social studies curriculum and disseminate in tBased on the
findings of the study, the following recommendations were maékeoviding adequate
human, material and finantiaesources to put the designed curriculum into practice.
Decisionmaking in the process of curriculum implementation should be participatory to
avoid resistance among the staff members. Training of teachers to support curriculum
implementation should ncluding school management andisict officers and this
comprehensive revised social studies curriculum training programme should be compulsory.
It is recommended that all our universitiaed collegesmount courses and programmes
ranging fromdiploma toBachelor degree courses in social studies to produce the-much
needed qualified mapower to handle the Junior Secondary School Social Studies

programmes.
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CHAPTER ONE

INTRODUCTION

1.1 Overview

This chaptercontainsthe background to the study, statement of the problem, purpose of the
research, objectives, research questions, significateenitation limitations, theoretical

frameworkand the operational definition of terms.
1.2  Background

Social Studies is a core subject in Zambia's educational system. It is compulsory for all
students in primary school and junior secondary schwith the exception of senior
secondary schdoThe course deals on societal problems which vary from country to country
and people to people. Thus, there is no basic consensus as to a particular definition of the
concept.Okobia @011) however sees Social Studies education as the study of man in his
environment . That i's to say that Soci al St
religious, physical and economic environmeftscial Studies is an integrated area of study
designed to inculcate in the individual (man) desirable knowledgeidatsi, values and skills

as regardshis environment in totality for production of effective citizenry capable of making
rational decision. In other Social Studies tries to put man and his environment at the centre
and makes man a functional and effectneeng in his environment capable of adjusting to

the dynamic of the international society.

The Ministry of Education (2013) made Social Studies a core subject in the Junior Secondary
school in Zambia, with the aim of inculcating in the learner basic skilsies and attitudes

for useful living. Civic Education, Geography and History have been integrated into Social
Studiesbecause some content in the subjects are interrelated and some competences are
similar. At the same time the integration of subjedis lereated space on the curriculum to

introduce new career pathways for learners.

Ministry of Education, (2013) further shar#uhat, the term was used to identify a new study
area that was introduced at Junior Secondary school level (Grades 8 ano&y.riotddenote
a political school of thought, a philosophy, a doctrine or a form of organization, it only refers

to this new learning area on human relationships and behaviour. It is adigtipfinary



programme with a contemporary orientation incorpngasome aspects of Civic Education,
Geography and History that were previously taught as separate subjects in the former
curriculum. The syllabus further takes into account national educational goals and the
structure of the various disciplines that ednite to the subject.

Social Studies education lagmphasis on affectivedening domainThe teaching of Social
Studies education at tertiaipstitutions pave way for the students to be traite@ppreciate

the need for unity in diversity, develdpe spirit of togetherness and interdependence of
members of both local and national communities. In addition, the objective of Social Studies
at the tertiary level is the acquisition of both physical and intellectual skills that will enable
individuals todevelop into useful members of the community. Thus, Social Studies education
is known to inculcate into the learners the abilities and skills that will make them become
effective and functional members of the society and by that help them to master their
environment explore and harness the available resources in their environment for solving

societal needs and bettering the lives of the pgofee z i eobi ).et adal , 2012

According toMerry-field, (1997) education as a professional field is constantly chapngin
Change in values takes place, new curricula are introduced and new technologies define how
teachers should teach and learn. Curriculum innovations are meant to be implemented in the
classroom by teachers. As the world is changing rapplipjls in schal need to be well
equipped to be able to perform their roles and make meaningful contributions to their
societies. Because schools and teachers cannot teach everything, standard curricula are
planned to serve as framework and guide for curriculum desisidrese are made to provide
performance expectations regarding knowledge, processes and attitudes essential for all
pupils and further provide examples of classroom practice to guide teachers in designing
instruction(Flores,2005).

It was essential thavhenever a programme is to be introduced the concept and attitudes of
recipient should be sought first; these attitudinal gaps coesgatisfaction amontgachers.
Again, it has been established that teachers trained in singlectsusgas from the
institutions lack the multidisciplinary orientation to teaching sociaid#s as an integrated
subject.This suggests that policy makers shauédn the teachers first in matters of curricula.
Teachers must be given the needed orientation in the skilidegration. The teacher must
accept that the world arodrus must be viewed as a wholéhe teachers of social studies

must understand the expanglienvironments theory of mentdevelopment and that the

2



course content might be organizedfirs c o p e ace that spgajamaepts themes, life
problems and issues throughout the social studies curriculum. Watbrigmtation, teachers
will appreciate the concept of integration for its sustainabilitys necessary to study the
history of a subject in ordeensure better understanding on the part of teachers about subject

matter content and as well aid in curriculum revision.

Shortage of qualified Social Studies teachers in Zambian secondary ssh@agjseat concern
during implementation phasend most ofthe available ones are not professionals in the field
and this affects effective implementation of Social Studies educatidwcording to
Merryfield, (1997) Social Studies education curriculum Beaith dynamic subject matter

and most of the current is&s$ which thdearnersare supposed to studyn ZambiaSocial
Studies education is being studied at both prgndunior secondary and with the exception

of senior secondary schodhadequacy of Social Studies teaching materials most especially
textbookshampers effective delivery of Social Studies education. Most of the available ones

are obsolete that they no longer affect the contemporary issues of the society.

Although many studiesuch asMbulo (2015) Lufungulo (2015) Mulemi (2011) Chiyuka

(2012) hawe been conducted in Zambia and world over concerning the implementation of
social studies education in schools, not much information is available on teachers attitude
towards the implementation of social studies revised curriculanthis light, it was very

imperative to conducta study to establishthe i Teacher s o attitudes
implementation of the revised Social Stud@srriculum in selected secondary schools in

Mufumbwe District, Zambia

1.3 Statement of the Problem

In its efforts to revise anthilor the school curriculum to the changing educational needs of
the Zambian society, the Ministry GfeneralEducationtherevisedSocial Studiegsurriculum

in which civics, geography and history have been bonded into one subject called Social
Studies afunior Secondary school level. The idea behind integration is that, some contents in
the subjects are interrelate@he integration ofthesesubjects has created space on the
curriculum to introduce new career pathways for learners (MoE, 2013).

Many studes have been conducted on integration of subjects in the Zambian school curricula.
For instance Mbulo (2015) did a study on Lec



Spiritual and Moral Education at Kitwe College of educaaond found thaResult showed

curriculum collaboration effective communication, information sharing, coordination,
cooperation, problem solving and negotiatskills were displayedLufungulo (2015) also

did a study on primary schoolonih®oaia Stediesico at t i
Lusaka and Katete Districexdthe study revealed hat , t he teachersdé att
for the success or failuref new innovationan education Mulemi (2011) looked at the
effects of the 0Ne wbobapRyaurkulumron learngamdthe stidy o | Ge
revealedthat, lack of resources such as textbooks restricted both learners and teachers to
particular forms of knowledgeChiyuka (2012) investigated on the effectiveness of the
teaching of Religious Education part of Social and Development Studies in the Integrated
Primary School Curriculum in Zambia and the result showed ek of teaching and

learning materials in schools and teachers negative attitude contributed to ineffective
teaching and learning of R under SDS.However, some studies focused on attitudes,
integration and team teaching amatont eacher sé6 attitudes towards
Studiesrevised Curriculumleaving a gap which this study intends to address. This study,
therefore, soght to specifically establish Teacher so attitudes toward
the revised Social Studi€urriculum in selected secondary schooldvinfumbwe District,

Zambia
1.4 Purpose of the Study

The purpose of this studywas to investigate theTead e r atifudes towards the
implementation of the revised Social Stud@srriculum in selected secondary schools in

Mufumbwe District, Zambia

1.5 Study Objectives
Theobjectives of this study were to:

a) establishthe views of teachers towards theplemenation of therevised Social
Studies curriculum at Junioe8ondaryschool

b) identify the benefits of implementing the revised Social Studies curriculum at
Junior Secondary school.

c) explore the possible challenges of implementing the revised Socsudies
curriculum at Junior Secondary school.



d) suggest effective ways of implementitige revised Socialt8diescurriculum at

Junior &condary school.

1.6 Research Questions

The study was guided by the following research question.

a) What are the view®f teachersabaut the implementation of theevised Social
Studies curriculum at Junior Secondary school?

b) What are thebenefits of implementing the revised Social Studies curriculum at
Junior Secondary school?

c) What arethe possible challenges of implementing the revis&bcial Studies
curriculum at Junior Secondary school?
d) What ways can be employed to effectively implemtra revised Social t8dies

curriculumat Junior Secondary sch@ol

1.7 Significance of the study

It is the wish of the researcher that through s$hedy will provide understanding of the
teacherés attit udes.Thedindimgs dfshe study nmay rave banegfittac e vi s
the society in the sense that, the effective implementation of Social Studies at junior
Secondary school level may enable rgvechootgoing child in Zambia to understand
peoplesd interaction with their cul tural, s
and heritage, develop skills and attitudes expected of citizens and learn to express ideas in
many waysPolicy makersn the Ministry of Education and other stakeholders in education

may benefit from the outcome of this study by adopting interventional measures such as
inclusion of school administrators and teachers in the process of integrating subjects. This

will help in the teaching and learning of the subject in the sense that the stakeholders were

partakers of the decisions.

1.8 Delimitations of the Study

The research focused onthee acher so atti tudes towards the
Social StudiesCurriculum in selected secondary schoolsNtufumbwe District For this

reason the research was confinemmdy those teachers who teach Social Studiesimod

5



secondary schools in Mufumbwe Distribtelimitations indicate the boundary of the study in
the contek of content and geographical coverage. It is used to address how the study was
narrowed in scope and covers several factors (Kashigdndu, 2013). The participating
social studiedeachers andheads of departments Social Scieneese chosen because of
their experiences iteaching either civics geography or history at Junior Secondary school
Participating schools werecondary schools wetleose which hagunior secondary classes
Further, the researcher felt that e a c reeperiénces, views, attited towardsthe
introduction of the revised social studies curricubwauld contribute new knowledge to the
existing body of knowledge education in Zambialhis study was confined to Secondary
Schools and mainly concentrated on understandifigT e a ¢ ht#udes otowaads the
implementation of the revised Social Stud@srriculum in selected secondary schools in
Mufumbwe District, ZambiaMufumbwe in this sense was considered because the district
had the neeztirespondents orosial studies, availabilityfaJunior secondar$choolsand the

district was selected purposively to have data from the rural area district.
1.9 Limitation of the study

For the purpose of being objectivend seHcritical, 30 respondents drawn from five
geographical study areas, whiare Junior Secondary Schools with Social Studies teachers
with background and experiences on revised social studies at junior secondary school.
Because of this, respondents exhibitedlid and almost similar responsesn their
experiences on the study wh made conclusionto come out clearly and easy to make

conclusion

The concern of the researcher was that such instruments were mainly designed to be used on
Social Studies teacheasd heads of department social sciences

Due to thesome unknown reas by somerespondents to answrvarious reasoningesults
might not accurately reflect the opinions of all members of the included population .The
scope and generalisation of this study may be limited to selected ordinary government

Secondargchoolsn Mufumbwe District.

Therefore, the findings of this study may be subjected to many interpretations and or would
not even be generalized to all JurB@condarySchools in the entire country.



1.10 Theoretical Framework

The theoretical framework is a set terms and relationships within which the problem is
formulated and solved. It is a concise description of the major variables operating within the
arena of the problem to be pursued together
the variables iteract to produce a more powerful or comprehensive model of relevant

phenomena that has not heretofore been available for shedding light on the problem.
This research is based on the following theoretical assumptions:

a) The Adaptive Evolutionary Theory gsoposed by Stenhouse (1971B)this theory
assertedthat it is conceptually unsound, socially unacceptable and empirically
impossible to solve the implementation problem through detailed elédows of the
desired practice and

b) ThePi aget 6s milaienarsl accdnmedatigiaget(1977)was compared to
the ideas of Piaget in a sense thhe new revised social studies curriculum brings
with it new principles, approaches and methods. Teachers need to assimilate and
accommodate these changes in otdeeffectively implement thenin line with this
theoryteachergerform well where there is certainty and stability in the curriculum
and education system. Piagetds ideas of

also cited.

Teachersvho were traing at college and universities for a particular curriculum have to
assimilate and accommodate the new education dispensation regarding curriculum
transformation and chang€&€eachers davell in curriculum implementation where they

are motivated.

The atmospére of our education system has motolved the teacherto work hard for

successful implementation of thevised curriculum

In this study theapproackswere adoptedbecausehey relatedwell to the current study in

that most of the respondents werdla view that the introduction of the new curriculum was
done hurriedly and that they were not consulted from the onset to orient them on the idea
behind integration of Civic Education, Geography and History into Social Studies and on
how to go about witlthe implementation proced$.one aims at quality practice one cannot
wish that practitioners take a curriculum proposal literally. They must work towardsta-one



one translation of the curriculum proposal into practice. They should apply it to the loca
practice as true as possible to the original intentions. At the initial seeagsers should take

the specific circumstances of their locality (students, parents and society) into account in
order to produce and evaluate a local version of the cuncwhich is adapted to what is

productive and feasible.

Change is a phenomenon that affects all aspe
in both personal and employment spheres. According to Bertels (2003:478), change can be
described as therocess of analyzing the past to elicit present actions required for the future.

It involves moving from a present state, through a transitional state, to a future desired state.

The focus of change is to introduce an innovation that produces somettigry lbence the

implementation of the new curriculum.

The revelation in this sense is that curriculum revision has focused too much on the
introduction of the new career pathwatsJunior Secondary schomhd neglected issues of
content which are left tsndividual teachers to construct. However, given the lack of trained
teachers and the lack of resources, has inflicted on the education system, the majority of
teachers find it difficult to know what to teach and tended to act as mere technicians without
the necessary conceptual and content tdeds.instruction to be effective, the teacher must
know more, musthave adequate content knowledged must know the conceptual
destination of the learning. The cognitive aspect of schooling has been lost tlwouguah

emphasis on outcomes in the new curriculum.

For the curriculum to be implementecll, participation is a crucial source of legitimacy for
policy decisions, especially in educational polityseems like teachergerenotinvolved in

the decisiorto adopt the newevised curriculumas the preferred policy approaah junior
secondaryEven aghe teachers wergalled on to become involved in the elaboration and the
implementation of the curriculum, the decision to proceed had already been made.

Unfortunately, participation is sometimes confused with consultation.

The proper implementation of thevised social studies curriculum by teacherquires
effective monitoring bystandard officersMonitoring would determine successes and also
determine diciencies and challenges whitbachers encounteAfter monitoring had been

done and challenges diagnosed, corrective measures, supportendtetivention strategies



canthen be taken to assitachersand that on its own would be a way of empowgrin

teachers

Besides theAdaptive Evolutionary Theory by Stenhouse (1P@bstulatedhe need foin-

service training of teacherasa vast amount of work still needs to be done to ensure the
successful implementation of tisecial studies revised curricuh. Obviously the education
authorities cannot provide all the-gervice training that is needed and are at this stage
involving higher education institutions in the process. The challenge that lies before providers
of in-service teacher training regardimplementation of theevisedis not only to be able to

train so many teachers; aspects such as the relevant curriculum and teaching practice are also
involved. The irservice training should obviously also be presented in a way that takes into
account hat the teachers are novices regarding curriculum implementdtien successful
implementation of theocial studies revised curriculum at junior secondarng Zambia will

also to a large extent depend on the provision of the necessary resourcesiliied fa

ensure that the enthusiasm of teachers and learners is sustained.

As noted,Stenhouse (1975) arfdi aget 6s i deas of assimilatior
(1977)theoriesare so strong in adaptingf a revised curriculumThey also postulates tha

complex changes necessitates relearning and, thus, invites participants to participate actively

in the process of implementation which is seen as a prime opportunity for internalizing the

main characteristics of thehangesissues that were not addressd the initial stage of the

innovation can be incorporated in the improved version. Finally it enables stakeholders to

give their views about the success or failure ofstiniely

It should be noted that quality curriculum implementation necessitatdsetedevelopment

and not just the production of written goals and materials.
1.11 Operational definitional terms

The definition of terms is important in understanding any research study. Therefore, the terms
below are defined operatively or according te theaning assigned to them in this study.

Attitudes Feeling or opinion about something or someone,



Curriculum Can be viewed as a field of study or subjects or a plan for action or
|l earnersd experiences at school

actudly happens in the classroom.

Implementation put into effect the revised education curriculum according to the
intended plan and procedure.

Integrate This means to combine parts so that they work together.

Knowledge Information and understanding of saimeg gained through learning

and experience.

Learning resources this includes physical facilities like classrooms, libraries, laboratories
and materials such as books and charts.

Quality Degree to which something is good.

Resources Refers to the manpeer (teachers),e q ui p mmatdridgss and
facilities that are used to enhance learning and teaching.

Skill Learned ability to do something well.

Values Principles and beliefs about what is important in life and how people
should behave.

1.12 Summay

This chapter presented an introductonTeacher so attitudes towar ds
the revised Social Studi€surriculum in selected secondary schooldvinfumbwe District,
Zambia

Social studies education and instruction have gone throwghadeycles of change from an
integrated curriculum and multiple subject curriculuffBe social studies programme as a

field of study was introduced into the curriculam2013 the Ministry of General Education

through the Curriculum Developmenefire. However this introduction hasot allowedthe
curriculumstudyto blossomduetb ot h t eachersé negative perce
the social studieprogrammelt is necessary to study the history of a subject in order ensure

better understandingn the pariof teachers about subject matter content and as well aid in

curriculum revision.f challenges experienced by educators in schools, such as inadequate
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resources, financial constraints and lackrafning, are not addressed, thesay have far
reaching consequences not only for our education system but also for the type of skilled
learners that will be produced and for the economic growth of the coAnttye from this is
that teachers must be engaged in continuous training and orientatitverfotoperform as

expected.

This chapter has covered background to the study, statement of the problem, purpose of the
study, research objectives, research questions, significance of theR#lidytations of the
study,limitation of the study, concepal framework anaperationaldefinition of termsThe

next chaptereviews related literature on the study.
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CHAPTER TWO

REVIEW OF LITERATURE

1.1 Overview

Revision ofSocial StudieCurriculum integration at Junior Secondary scheat stagdin
2013 ineducation in ZambiaThis is a newcurriculum in which subject area have been
brought together and grouped into one study or learniw @mder which thewill be taught.
Literature review entails compiling a review of research findings martcular topic that has
already been publishedyif, 1984). The reviewis presentedbeginning with aglobal

perspective, African perspectiaad finallyZambian perspective.

1.2  Global perspective of Social Studies curriculum

1.2.1 History of Social Studies Curriculum

Attempts have been made by many writers to define or rather describe Social Studies.
However, there is no particular agreed definition as every attempt is based on individual
beliefs about the role of Social Studies in society. For exandujar & Effiong, (2012)
argued that Social Studies is the study of how people live, what they do and how their life is
affected by various things and social practices around tgar & Effiong, (2012)stated

that Social Studies is the totality of experieacgtudent goes through having been exposed to

a course explaining the problems men and women encounter in chosen environments
(historical, geographical, traditional, political, religious, economic, psychological, cultural,
scientific and technological). &nwhile,Obinna, (2007)claimed that Social Studies is a

subject that attempts to study human beings in all their manifestations.

Etymol ogicall vy, the word curriculum is deri
literal translation of racecourse (Guilly & Clandinin, 1988)It is necessary to study the

history of a subject in order ensure better understanding on the part of teachers about subject
matter content and as well aid in curriculum revision. It is on record that Social Studies
education inially started in the United State of America where the Social Studies movement

was formed as a result of the influence of John Dewey (8alia 1990). This resulted in the

formation of the progressive education called the Pragmatists -(&adia 1990). Thy
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stressed the progressive philosophy which was based oncenidred education, inquiry,

and discovery learning.

In Africa, when most countries were securing independence in the 1960s, there was the need
for the new leaders and educationists to malengés in the education setting. Social studies
became part of the school curricula after several conferences held in the United States of
America, Britain and Africa. The first conference was held in 1961 at the Endicott House,
Massachusetts Institute oe@hnology to study some of the problems of education of the
emerging nations of Africa and to suggest steps by which those problems could be solved. At
t he Massachuset tcommitteeoon the Huemanties and Socid Sthdies was

formed (Tamaklogl1994). They agreed on the following objectives for Social Studies:

1. To sensitize the student to his own culture, to social heritage and to the problems of
developing African states and societies.

2. To induce a sharp awareness in the students of his owd aadl of involvement in
the wider world of which he is invariably a part.

3. To develop the ability to identify and evaluate critically the economic, social, political
and moral problems and situations he will face a citizen (Carnoy, 1974)

After independencan 1964 Zambian educators, joining educators from other African
nations, were concerned about the inherited British educational systems and sought ways to
change them to make it suitable to the needs and aspirations of the new and emerging nations
(Merryfield & MuyandaMutebi, 1991).The development of the education of social studies
dates back to the modern history and changes of teacher education generally. Social studies
have moved from western cultures begun in the nineteenth century to teacher @oitkges
universitybased teacher preparation in the twentieth century. But the education of Social
Studies teachers has to take into account the unique definitions and issues connected to the

teaching of Social Studies at Junior Secondary school.

In Septemberl967, eleven African natiorBotswana, Ethiopia, Ghana, Kenya, Lesotho,
Malawi, Nigeria, Sierrd_.eone, Tanzania, Uganda, and Zambia, met at Queen's Oxford in
England to discuss needs and priorities in curriculum development in Africa. A year later,
repreentatives from the above nations agreed to meet in Mombassa, Kenya to address three
basic questions: (a) What is social studies? (b) What should be the objectives in social studies

education? and (c) What approach should be used in teaching social stidies?juestions
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became the framework within which Zambian social studies education was organized.
Moreover, the representatives discussed and debated the integration of the traditional subjects
such as history, geography, and civics as well as discipdinels as economics, sociology,

and anthropology into the social studies curriculum to reflect the goals and aspirations of the
naions (Merryfield & MuyandaMutebi, 1991),

According to Merryfield & MuyandaMutebi (1991), African nations needto address(a)
students' understanding of interactions between different cultural, social and physical
environments, (b) students' appreciation of their homes and heritages, (c) development of
academic and social skills and attitudes expected of citizens and @)rfred expression of

ideas in a variety of ways, however mpsbple who are responsible for the implementation

of Social Studies, teachers and teacher educators were not clear about the meaning of social
studies and could not differentiate it from the jsats it replaced. Another problem that
appears to be dominant in Africa relates to the training of teachers or teacher education. It
appears that there is a great shortage of trained and experienced social studies teachers in
most African schools. The a@nt state of affairs with regards to social studies needs to be
addressed if social studies is to achieve its goal of preparing citizens fif'tbentury

Chiodo and Byford (20043onducted a study inquiring into the attitudes students possessed
regading social studies anatvealedthat theattitudes have unigue influence on the Social
Studies curriculum. Similarly, the findings from other studies indicate that the decisions of
what to teach children under Social Studies education often shift amtb@eadent on the
influence of the conception ohe teacher about the subjecthis study did not show the
teachers attitude towards the implementation of the revised social studies curriculum at junior

secondary. This study attersgtto close this resezn gap.

Curriculum and instruction in social studies education today is still reminiscent of the British
colonial and imperial frameworks. Although in the past educators have attempted to
Africanize both the curriculum and instruction, minimum gains Hzeen recorded (Farouk,

1998). For example, rote learning and centralized examinations are still prevalent and
imposed. The implications for democratic and classroom practices are obvious: it limits
students' creativity, imagination, cooperation, and $agiils. The implemented curriculum

often differs to various extents from the ideal or formal curriculum. The perceived and

implemented curricula vary from the conception of persons (patigigers or curriculum

14



developers) who plan or devise a curriculunmovation. This implies that curriculum
conception of Social Studies is of high importance in the implementation process as this may
shape teaching practice positively or negatively. This calls for the involvement of social
studies teachers in devisingartges so as to have a smooth transition in the course of

implementation at school level.

Villa et al, (2004) observes that team work creates opportunities for professional growth in
the process of receiving personal and professional support. In addjos,(Z000) supports

the view that the teaching is made easier througteaching as learning problems are
identified quickly, thereby increasing academic performance. Vdtaal ( 2004 ) 6 s
recommends that administrators should support team teaching tatial¢presources such as
those that are technical, material or organizational. Additioraliyistratorsshould provide
incentives like time, training, encouragement and opportunities to engage teachers or
lecturers in team teaching. Like in the Zambianation of the revised Social Studies this is

to ensure that schools are stimulated and guided as to how to improve and achieve
educational goals through desirable practiddss study did not show the teachers attitude
towards the implementation of thevised social studies curriculum at junior secondary. This

study attempd to close this research gap.

Social Studies curriculum is one of the subjects that can and has helped change attitudes of
citizens and thereby contributing to the socioeconomic Idpweent of a nation, but
educators of the subject have long argued over what exactly is meant by Social Studies. The
general domain regarding Social Studies implementation in schools today has gathered
significant research momentum in the recent yearsdi&uabout the Social Studies
integration in the classrooms have been conducted in many parts of the world. However, only
pint-sized research has been done in Zambia. This study will try to reduce tindigepvith

the policy direction to review the auwgulum at junior secondary school in which geography,

civics and history have been integrated as oibgest called social studies (Mp2013).

In essence, Social Studies provides a way of looking at society in ordexdénstand its
structure and its pblems and to look for ways of solving thgeeblems. It can therefore be
claimed that the concern of Social Studies is to progidelents with knowledge of the
history, geography, sl and political institutiongnd perhaps the psychological intricsci
of daily existence izambia.What distinguishes Social Studies from &alkkse disciplines is

its ability to extract some basic concepts that enable students to understand their fellow
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citizensholistically. Social Studies therefore seeks to irdégy knowledge from the various

traditioral disciplines

1.2.2 Integrated Curricula of Social Sudies in Shools

Research findings by some resdwaars such as Wesley and Bryd858) shares thatsocial

studies indicatematerials whose content as well as aim areqredantly sociaktudies and

societal issuesThe social studies are the social sciences simplified for pedagogical purposes.
And further revealghat Social Sudies is one of the most widely used subjects in the
provision ofcitizenship education. Theravd views of social studieshe firstshares that

as an amalgam of different subjects selected for teaching in scho@sasubjectunderthe

Social ®iencesIn Zambian secondary schools Social Stugiesentlyhas distinct subjects

on the schootimetable which are history, geography and citfes pertain which is similar

to the teaching of science at senior secondary school that encompasses chemistry and physics
The secondiew shares thait is an integrated subject, but includes separatgestshas long

as they have an interdisciplinary perspective. This view is typified as courses of study at the
primary and secondary levels of schooling presenting components of history, geography,
economics and moral and civic education, prescribed amghttaeither as an integrated
discipline or separate curriculum subjects with an interdisciplinary emphasis. There may not
bea subject specifically called SocialuBlies on the school timetable, but various citizenship
related subjects corresponding to sfiedisciplines. Under this view, geography and history

can also be referred to as Social Studies as Zambia has Tbeesecond view is
characteristic of the United Kingdom where emphasis is on teaching geography and history
separately, even at primarghmol. These studies did not sholve acher s o0 att i t ud:e
the implementation of the revised Social Studiesriculum in selected secondary schools in

Mufumbwe District, Zambidut attempted to close this research gap.

In Zambiathe educationsystemin 2013 Junior Secondarychoolsintroduced two carear

path ways for learners: tihecademicandthe Technical Career Pathway3his wasaimedat
accordng learnerswith opportunitiesto progress according to their abilities and interests. It
was thoughtthat the curriculummay equip learners at all levels of education with vital
knowledge, skills, and values that are necessary for contributing to the development of
society and the economyhe curriculum at this level also equips learners with knowledge
and skills to either continue with the academic education or pupseocational and life

skills for instanceBook Keeping and Office Practice have been integrated into Business
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Studies. The subjects have been integrated in order to equip learners witialebasiness

skills necessary for them to have basic knowledge of the business Wwotis sense
Business Studies beingoffered as a core learning area. Civic Education, Geography and
History have been integrated into Social Studies because samenttan the subjects is
interrelated and some competences are similar, too. The Ministry attaches a lot of importance
to these subjects and therefore, it cannot afford to make them optional at this level. Of late,
History was becoming a very unpopular gabt among learners at this level and if it was
made optional, many learnesgrenot going totake it (Mdg, 2013).

Norio-lkeno (2012) sharedthe view thatthe new theories and practice in Social Studies in

Japan since the 1990s were to outline somealsrand characteristics relating to the question

6ls Citizenship Education the aim of Soci al
OAppliedd and O6Academi cd Soc ihawkver@dent ttendss a s
have seen educational reséems and local education administrators actively supporting the
reformation and promotion of SoEurtel seiraludi es
schools and idtricts arealso in favour of this development that Citizenship Education has

been inorporated as a subject or topic into the school curriculum. However, defense of
Academc Social Studies is deeply rooted in its arguntbiat Social Studies means Social
Sciences. According to this view, Geography, History and Civics comprising politics,
economics and sociology are treated as distinct fields of Social Studiéikgusthas beern

Zambian schodal before it was integtad into one which is\ow caled Social Studies at

Junior Secondary schod\though some issues fBocial Studieseducatbn at the pre service

level may be negotiable, the nature Sdcial Studiesis not similar at Junior Secondary

School. It is difficult to comprehend howocial studiescan be taught purposely and
successfully as an integratsdbjectof the Social Sciencesto promote civic competence

when its basic nature remains a mystery to those who are responsible for teachng it.

study did not show the teachers attitude towards the implementation of the revised social

studies curriculum at junior secondary anempted to close this research gap.

Research findings by some researchers such as Bgrhaug (2010) revealed that it was not until
the 19th and the early 20th century that Civic Education eventually was established in the
Norwegian education systenihus hasbeen consistently present in the Norwegian society

and education system. This has enabled it to evolve from initially focusing on the

constitutional matters and formal structures of governmental institutions to include among
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other issues such as criticakrppective, democratic ideals and political participation.
According to the curriculum of the Ministry of Education and Research (28&@aching

of Social Studies should provide deeper understanding of the relationship between social life

and appreciatg the diversity in social forms and ways of livinge MaG E (2010)explairs

that the subject should provide pupils with a greater ability to think freely from main
perspective in a critical and tolerant wéyo we ver t he anuisto estlishthet udy 6 s
teachersdé attitudes t owar cdsed Curpculenmeselectetd i on ¢
Junior Secondary iMufumbwe District of Zambianevertheless it is vital to understand the

Mi ni stryds direction and ihtlse same aiesvias regard tove v
subject areaThese studies did not show the teachers attitude towards the implementation of

the revised social studies curriculum at junior secontatyattemped to close this research
gap.

1.2.3 Challenges in the implementatiorof the social studiescurriculum

Curriculum as a set of education plans should be prepared and adapted based on the learning
situation and future demand. In Indonesia, the government took a careful step by
implementing the concept of a schdi@sed curricum in order to deal with the main
educational problems, such as the demand for teachers and schools to be skilled and trained.
(Mulyasa 2006) anongst others, the step gives much authority to schools to arrange, improve

or develop and evaluate their cotium taking into considerationthe social, culturalthe

financial and local potentiala s wel | a s and othee dspedss than adfextdtlse
education process in the school or in the area where the currimayrbeapplied.

Tadesse et al (200Apwever foundhe following challenges of the schedwhsed curriculum:
inadequate supervision, time mismatch with school calendar, lack of financial and material
support, and negative attitudes of teachers tow#rdsnew curriculumas some of the
challenges coming as result of implementing the curriculum without proper involvement of
the key implementers of the new iddake in therevised Sociastudies curriculum in
Zambig basically it is a vital move for the nation, howeueachers are inadequately
preparedo teachthe subjectiue to poor orientation or their involvement leading to failure to
comprehending the new curriculum process. Revised curriculum implementation in most

cases favours wetkesourced schools with wejualified teachers.
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A study conducted byGoodlad, (1979)showed that in service trainingthat school
administratorsorganizel did not provide thgreschool teachers witmeeded knowledge
about earlychildhood curriculum. Accordingp thisstudy, it was revealed that the type of in
service training praschool teachers receiwwas not from the fieldof early childhood
education, creating a neupportive environmenh finding answers for their questions on
curriculum implementationAs we may learn from this study, a smooth transitio
curriculum review requires training and aligning the implementers to the intended goal so as

to attain the objectives.

Connelly and Clandinin (1988khares that teachers view their role in curriculum
implementation asmportant in a sense that theyeathe key players in implementation.
Curriculumimplementations seen to takplace through the interaction of the learner and
teacher as a respthe role and influence of the teacher in the process is indispuitaisie.
important that teachers bewme more knowledgeable in the new changes for easier
implementation Martorella, (1996)also agreesthat, teachers are social beings and coming
from different backgrounds, they bring their past experience into their classroom practice to
influence the curgulumas result retraining them in a huge act on the part of the Government
to allow them to implement policies with knowledge and skillartorella, (1996)also shares

a view thatteachers who are motivated, responsible, and organized and are open to new
learning opportunities, were found to be high curriculum implemerdaaramplication
showing that, some teachers have difficulties in adapting to changes that come into the

education system even when they are oriented or retrained in a new direction.

Allan, et, al(1998)notes thattie successful implementation of a curriculum to a lasdent,

is determined byhe knowledgeableeachersvho are quicker to brn accept change and read

to think in the new directianCurriculum implementation is a wetsearched subject that
requires the collaborative efforts of all educational stakeholders to ensure its effectilreness.
this regardmplementation is actualide when there igffective translatiorof policies into
practice as a result a proper consultative process is cardinal in ensuring that the

implementation takes place properly.

No meaningful teaching and learning can take place without provision of adegsatrce
materials. Thigneans that for the officially designed curriculum to be fully implemented as
planned, the Government should supply schools with adequate resource materials such as

textbooks, teaching aidend stationery in order to enable teash&nd learners to play their
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role satisfactorily in the curriculunmplementation processn this effect, here is needo
provide physical facilities such asorkshops andibraries in order to create an enabling
environment in which implementation ctake placelt should be noted thaheé availability

and quality of resource material and of appropriate facilities have a great influence on
curriculum implementation (Okebukola, 2004These studies did not show the teachers
attitude towards the implemiation of the revised social studies curriculum at junior

secondary they attempted to close this research gap.
1.2.4 Social studiesCurriculum Changes at junior secondary

Education Policy and @riculum change happen for a number of reasons which include
political, social and economic change within a country. According to Flores (2005) as
societal expectations and political and social priorities change, they place new demands on
schools and teachers. Amimo (2009) states that there will never be a perfectuwurfamu

all agesbecausdhe environmerstkeepchangng and creat@ew needs in the society. The
curriculum has to change continuouslith time. Similar to the Zambian situation, changes

have come due to the changing society and environment, hence theébynthe government

to move in a direction that responds to the needs of the society as it introduces the new career

path ways for the learners.

Fullan and Pomfret (1977) pointed out that the effective implementation of social

i nnovat i on s @persomalinteractiersandt contaets;service training, and other
forms of peoplebased support. Thealization that teachers are imperative in implementing
'new' policy, to reform, restructure, transform schools and classrooms, calls for a focus on
teaclers. They are often seen as either impervious or unaffected, or as resistant to the
education policy changéKimani, 2002). According to Mata (2012) the knowledge and
attitudes of teachers regarding curriculum innovation needs to be reported by curriculum
designers, education policy makers as well as the teaftategity. She states that change in
educators is important because the main barrier to curriculum innovation is teacher educator

resistance to change.

The revised Social Studies is the professi@mourse work taken by prospective social studies
Oteachers. In this course teachers are expected to learn how to transform content into
curriculum and to select and implement appropriate teaching strategies. Through the social

studies methods course, doimed with related field experiences, Social Studies teachers
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ought to learn ways to bridge the gap between the experiences of learners and content
knowledge. However, although theaching methodcourse is a key component tie
education of Social Studieteachers, there is not general agreement on a number of issues
concerning this course, how much emphasis should be given in this class to the needs of
diverse learners? How much time should be sp&hese studies did not show the teachers
attitude towads the implementation of the revised social studies curriculum at junior

secondary but attengad to close this research gap.

1.3 African perspective

1.3.1 Social Studies Implementation in 8hools

Many educationists have discussed the issue of curriculum implemania Africa asa

major setback for attaining goals of education in Africa (Oba2Q@7).

Curriculum implementation entails putting into practice the officially prescribed courses of
study, syllabuses and subjects (Chikumbi and Makamure 2000). Piiroyitriculum into
operation requires an implementation agénthis casehe teachehas beerndentified as the

agent in the curriculum implementation process. Curriculum implementation therefore refers
to how the planned or officially designed courdestudy is translated by the teacher into
syllabuses, scheme of work and lessons to be delivengdpits Implementation is said to

take place when the teackmnstructed syllabus, teacher personality, teaching matariels
teachingenvironment interdacwith the learner. Implementation further takes place as the
learner acquires the planned or intended experiences, skills, knowledge, ideas and attitudes
that are aimed at enabling the same learner to function effectivebciety. Theteacheris
therebre seen as the central figure of curriculum implementation proBessstudy did not

show the teachers attitude towards the implementation of the revised social studies

curriculum at junior secondary.

Obanya (2004) defined implementation of curriculasmdayto-day activities which school
management and classroom teachers undertake in pursuit of the objective of any given
curriculum. Obanya (2007) contends that effective curriculum is the one that reflects what the
learner eventually takes away from egiucational experience, whichhheer med ot he | e

curriculum However,noted that in many cases, there would be gap between the intended
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curriculum and the learned curriculum, and defined effective curriculum implementation as
concerned with narrowingush a gap as much as possibldis study did not show the
teachers attitude towards the implementation of the revised social studies curriculum at junior

secondary.

Awhen, et al (2014) in a study of introduction of Social Studies Education in Nigeria
Schools: showedthat curriculum development and implementation have-qumeupied the

minds of educationists and philosophers since the global evolution of modern educational
systems. This study employed a questionrlaaged survey strategy aimed at evalygpatin
Soci al Studi es tteeaessangal feafureppod thecJenpot Secondahp@

Social Studies curriculum in Edo State of Nigeria. The result showedhiatajority of

Social Studies teachers had acceptable score on perception of jeoiotdas school Social
Studies curriculumThe study further showed thahet qualification of teachers did not
influence their perceptioon Social StudiesThe studyrecommended that effoshouldbe
intensified in the training of professionally qualifieBocial Studies teachers and the
integration of teachers in all phases of Social Studies curriculum development and
implementation An indication of the importance of teacher participation in the process of
curriculum implementatiorin the implementationfahe social studies curriculum in junior
secondary schools, the inputs of the teachers is very important. In most cases it is vital to
come up with association which may act as knowledge links in ensuring that teachers are
fully updated with informationThis study did not show the teachers attitude towards the

implementation of the revised social studies curriculum at junior secondary.

Jekayinfa (2005) in a study that was conducted in Nigeria to find out flkeception of
teachers on the introdtion of Social Studies in the Senior SecondatylSo @urrieubum as
approved by the 1998 National Policy on Education. The findiegsaled positive teacher
perception towardghe new curriculum. However, significant differences existed in the
perception ofteachers based on their specialization and experi¢see and teacher
qualificationhad aneffect ont e a ¢ h e r s 6 Thig studg egIihmeaded among other
teachers whavere to implement the new curriculum to be sensitized and prepared for the
task. Tke need for natiobuilding after the civil war is also shown to have contributed to the
emergence of the subject to forge the idea of citizen3hip.new integrated subject at junior
secondary being the combination of three different subjects (histagraghy and Civics)

teachers are more likely to have bias in the course of implementation hence the need for
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sensitization to allow the teachers to be knowledge and consequently dispel the negative
perceptionsThis study did not show the teachers attittmeards the implementation of the

revised social studies curriculum at junior secondary but attempted to close the research gap
1.3.2 Change as a Challenge for Curriculum implementers

Change is a phenomenon that af fsaboutalteraiébns aspe
in both personal and employment spheres. According to Bertels (2003), change can be
described as the process of analyzing the past to elicit present actions required for the future.

It involves moving from a present state, through aditéonal state, to a future desired state.

The focus of change is to introduce an innovation that produces something better, hence the
implementation of the new curriculuifhis teachertraining isseen as a maja factor that

educators or policy pronouaars should endeavor to address.

Ntumi (2016)in a study examined the challenges that-gpchool teachers encounter in the
implementation of the early childhood curriculuimthe Cape Coast Metropolis revealed that
most preschool teachers didot undergandthe early childhood curriculurdid not have
enough teaching and learning materials to help them implement the Early childhood
curriculum. The study furtherevealed that teachers, teaching and learning matevexis
some of themain factors that imflencael the implementation of the early childhood
curriculum. Thes t u drgc@mendations werdhat private proprietors and government
authorities overseeing the psehool program should organize frequensénvice training for

both teachers and paremsth respect to early childhood education curriculukgain this
shows the importance of involving teachers at the initial process of curriculum
implementationThis study did not show the teachers attitude towards the implementation of

the revised sociatudies curriculum at junior secondary but attempted to close the research

gap

Kosgey (2013)n a study that focused on the perceptions of students and teachers towards the
revised Integrate@usiness Studies Curriculum in Public Secondarlyd®ls in NandEast

District in Nigeria The study revealed that both teachers and students had a positive attitude
towards the revised business studies curriculum. Majority of the teacherd tgtiegubjects
making up business studiesere well integrated although swe teacherswere not
comfortable éaching some topics. Furthénge findingsshowedthat majority of the teachers

hadneverattended any hservice course in BusinessuBies andverenot supervised while
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teaching the subject. The findin§sthermoreshowed that majority of the teachers neither
embracd the use ofmon-print medianor integrate ICT in teaching BusineStudies. That

study recommended among others the review of the BusihedieSsyllabus with a view of
removing difficult topics and concepwhich are challenging to both teachers and learners
raise the text book evaluation threshold and organize meserifice courses for business
studies teachers. In addition teachers were to embrace methods of teaching tlzahare le
centered and traing of Business todies teachers as national examiners as well as
appointing qualified teachers as Heads of Departmeikis.the social studies curriculum it

is found that certain topics have been left out to allow learners to learner the components that
have a bearing on the Zambian situation, at the same time the recommendation sounds
applicableto the revised social studies curriculum in junior secondary schoafambia

This study did not show the teachers attitude towards the implementation e¥igezlrsocial
studies curriculum at junior secondary but attempted to close the researcln gap

redlationship to teachers attitude in the revised social studies in Zambia.

1.3.3 Monitoring the | mplementation of Social Studies

The revised Social Studies Curriconuas a set of education plans should be prepared and
adapted based on the learning situation and future demand. In Zambia, the government needs
to take a careful step by implementing the Social Studies curriculum in order to deal with the
main educationaproblems, such as the demand for teachers and schools to be skilled and
trained. These studies did not show the teachers attitude towards the implementation of the
revised social studies curriculum at junior secondary but they attempted to close tlahresear
gap.As a resulimonitoring and support in the context of class vis#s have a huge impact

The class visits create the opportunity for the supervisors such heads of departments,
standards officers and school meti@aticsy ando o b s
exercise influence. During supervisory discussion educators also have the opportunity to talk

to the instructional leader about the problems #regounter in teaching practice.
134 Teacherdés attitudesofSocialStudies I mpl ement ati on

Namasasu (2012) ia study conducted to investigate theality of Citizenship Hucation in
the social studies curriculum Harare primary schools revealed that, Citizenshipc&tion
was the provision of knowledge, concepts, skills, values and attitudethdopurpose of

developing socially and morally responsible citizeasn d t his i s one of
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curriculum policy goals. Tt curriculum policy goal clearlyallows schools to provide
citizenship education. However, a curriculum policy goal is not dicator of what actually

goes on in schools. This is best determined through an evaluation of the curriculum policy
goal 6s i mpl e mentlaotheromordsarie has t levaloate hdweasubject that

is intended to be a vehicle for citizenshipueation is actually taught and learnt in the
classroom and within the schoblo wever , the current study aim
attitudes towards implementation of Social Studiegsed Curriculum in selected Junior
Secondary infMufumbwe Distri¢ of Zambia.This study did not show the teachers attitude

towards the implementation of the revised social studies curriculum at junior secondary but

attempted to close the research gap.

Eshun, (2013)statedthat Social Studies as a subject in the Jurtibigh School (JHS)
curriculum in Ghanavast aught mostly by dipl oma -eigetacher s
Colleges of EducatiorHowever,analysis of the Colleges Social Studiesricutum the JHS
syllabus revealedifferences in how the subjesasstructured to prepare teachers to teach it
at the JHS level. The studurther revealed thaiColleges of Education udea particular
conception of Social Studies curriculum for the piithn of basic school teachers and that
the training college curriculunwas an amalgamation of the social sciences, packed with
more geography topiasaking the syllabus problematithis studyrecommended thahe
Social Studies curriculum of the Colleges of Educati@s tobe harmonized to focus more

on attitudes and valuesultivation as well as skills development of students to be in
consonance with the 2007 JHS Social Studies syllathis.study did not show the teachers
attitude towards the implementation of the revised social studies curriculum at junior

secondary butteempted to close the research gap

Mhlauli (2012) ina studyaimed atexploringt he Soci al Studies teache
problems and challengabey face in teaching of Social Studieés primary schools in
Botswanarevealed that, Socialt&lies tachersverefaced with enormous challenges in their

effort to develop ideal citizens due deliberate act on the part of the government to depoliticize
social studies and develop a certain kind of citizenry ideal to the political climate of the
country. Suchefforts by the government to ignore the fact that social studies are a political
subject have in fact turned to be its nemelsisthe social studies revised curriculum it is
important to allow the teachers to have enough knowledge about the importatiee of

subject in the curriculum
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Meziobi et 6 (212 i nvesti gat ed soci al studi es t eac

implementation of théJniversal Based EducatiofyBE) in Junior Secondary Schools in
Orlu Education Zone of Imo State of Nigeria. The resuftom the studyevealed that Social
Studies teachersvere not adequately aware of the objectives of UBE. In addition, teacher
training institdions did not prepared Socialtuflies teachers sufficiently for the
implementation of the UBBPBrogramme. Furthemore the results showed thaeir teaching

did not produceapprecible creativity in the learner and teacheid notuse information and
communication technologiedQT) in the discharge of instruction as thesere not ICT-
skilled. Furthermore teacherswvere not sufficiently exposed in their training to reforms in
education, specifically the UB&nd that the teaching of Social Studies wasfunctional in
injecting practical skills and vocational training in the learner, which is the basic objective of
UBE. This study did not show the teachers attitude towards the implementation of the revised
social studies curriculum at junior secondiay thecapabilityof effective implementation of

theUniversal Based Education, however the statigmpted to clostne research gap

Adesina(2013) in a study conducted &ssesshe Social Studies curriculum of Secondary
School in Southwestern Nigeriap the studyit was noted that, good Social Studies
Curriculum is one which helps young individuals to fully depaltto adults by relating them

to their societythrough appropriate knowledge and experiences setedtom the Social
Sciences (Political science, Geography, Sociology, Economics, and Anthropology) and other
disciplines such as History and Religious s#sdiThis study did not show the teachers
attitude towards the implementation of the revised social studies curriculum at junior
secondanhover itassesadthe Social Studies curriculum of Secondary Schodigeriabut

attempted to close the research.gap

Boikhutsol, ettal, (2013) conducted a study to investigate the perceptions of the role of

Bot swanads soci al studi es teachers at seco

competencies and skillSocial $udies teachers generally perceive their actbas critical in
helping learners become responsible, well informed andeal&dht citizens who can function
indepemlently. However, there appeartxlbe a disconnection between what Socialdges
teachers think and do on the one hand and what actugpens on the ground on the other

hand. What this supposedly ares is that the realization of Socidlu@ies goals requires the

combination of teachersod and political c

transformed. Thus citizenship competenaad skills ned to be politically driven by Social
Studies teachers who are well trained and competent to handle educational r&fosns.
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studyi nvestigate the perceptions of t he rol e
secondary school level in fiesing citizenship competencies and skdtsddid not show the

teachers attitude towards the implementation of the revised social studies curriculum at junior
secondaryn this sense iattempted to close the research gapause their rationale was to

understand how competencies were translated.
1.4  Zambian perspective about sociabtudiescurriculum

In Zambia, $cial Studies emerged for the first time as a school subject in 2013 as part of the

core curriculum subject at junior secondary school ldvélad been the subject at the whole

primary school curriculum and eveatly became part of the Juniore®rdary Schools
Curriculum in 2013 (MoE2013). The rationale for introducing social studies at secondary
schools in Zambia was to focus on issuesamdo bl ems r el evant to the
It was discovered that civic education, history and geography were interrelated hence social
studies was seen to be an ideal subject tha

contemporary worldhat is constantly changing.

Education plicy and curriculum change happen for a number of reasons which include
political, social and @nomic change within a countryccording to Flores (2005) as
societal expectationgolitical and social priorities hange, they place new demands on

schools and teachers.

MoE (2013) the curriculum framework stipulates that, Civic Education, Geography and
History have been integrated in8ocial Studiesbecause some content in the subjects is
interrelated and some contpaces are similar. The Ministry attaches a lot of importance to
these subjects and therefore, it cannot afford to make them optional at this level and shares
that, of late, Historjhadbecome a very unpopular subject among learners at this level and if

it was made optional, many learners were not going take it. Teachers and-tshaators

being key players in any education system and should regularly a@entinuing
Professional DevelopmenfCPD) programmes as this was seen to help in updating
pedago@gal approaches, pastoral care for learners, assessment procedures, school
organization and management, and relationship with parents/guardians and the community.
Besides there is the introduction sfibject associations which are professional bodies;
therefore, all teachers are encouraged to participate in the effective implementation of the

education curriculum. To this effect, subject associations are expected to play a
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complementary role in suggesting solutions to challenges encountered during thegteach

and learning process.
Amimo (2009:2) statethat:

There will never be a perfect curriculum for all ages as the environment keeps
changing and creates new needs in the society. The curriculum has to change
continuously in order to address these needi® importance of change as a
component of curriculum dynamics, and that this should be studied and
managed for a better future. They stated that curriculum is a reflection and a

product of the society and can contrib to changes in the society.

In Zambig Social Sudies curriculum integratiohas been extended to junior secondary

which similar topicsin subjectssuch as (geography, history and civics) subject areas have
been brought together and grouped into one study or learning area under whiehethey
taught. Farrant (1991)explainedthat, integration occurs when major concepts are joined
together from broad themes. Each of the study areas has two or more contributory subjects
from which its integrated content is drawn in thegard geography, hisry and civics are

some of the study areas thevgrnment has integrated into one subject called Sotuidies

subjet to be taught at grade 8 and 9.

1.4.1 Integrated Social Studies Curricula in Zambia

Integration is an attempt to bring together the varioadspto form a whole (Jekayinfa,
2002). It could also be referred to as the aggregate of former independent and primordial
groups or separate independent ethnic groups into larger and more diffused units which are
now welded together and whose outlook naanscends that of ethnicity but reflect that of a

nationstate(Snyde e t192).al ,

The curriculum review at all level of education draws its backing from theypdécument,
the Educating ouriiure(MoE, 1996 18) thatshareghat:

The curriculum wil need radical revision in order to cater for a spread of
pupil ability which will be much wider than is presently the case in Grades 8

and 9. Extensive curriculum review will also be needed to ensure the inclusion
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of a sufficiently wide range of practicahd prevocational subjects, together

with some vocationairientation in every subject.

It is against this background, the governmathe republic of Zambiahought it inevitable
to embark on curriculum review at Junioec®ndary and to be more sgexithe Social
Studies rewged curriculum for grades eight and nimigh a view of introducinghew career

path ways

Gradeeight and nine Social Studies emerged for the first time as a school suljectlea

in 2013 as part ahe core curriculum subjeat Junior SecondatyoE, 2013).The rationale

for introducing Social Studies at Secondary Scheas to focus on issues and problems

rel evant to t he theshmmgmgeenviranmentxlppyvasdisemveredtisat civio
education, history and ggraphy were interrelated hence the need to integrate these subjects
into Social $udies was seen to be an ideal subject that was able to addrdsether ner 0 s
realities in a contemporary world that is constantly chanddegides théinistry of General
Educationthought of integration as aeffective way of introducing new career pathways

such goractical and preocational subjectgreating thevocational orientatiom schools.

Mulemi, (2011) ina study to establish the effects ofhe O Newd g Samdoli an Hi
Geography Curriculum on learnergportedthat, he need for relevance ithe School

curriculum in Zambia started way backea independence in 1964. The Geograpbiiddl

curriculum hadnot been spared in such a desire for relevance. Sidegeimdence, Zambia

has had two High Schoold&dgraphy curriculumsThe first one was the Senior Secondary
School @ ography curriculum that was i n existen
curriculum was put in place. Following the continued need for a clunicthat would be
responsive to the needs of | ocal society, t |
initiated in 2004 and was still inse The studyfurther evaluated theffectst he O Ne w6
Geography curriculum on High School (HS)/General Certificaf Education (GCE)

learnersin addition he studyrevealedd hat t he i mpl ementati on of
School Geography Curriculum generated both positive and negative effects to both teachers

and learners. It was established that among the y®sififects was the emphasis of the
curriculum on local and regional issues. Howevbe, currentstudy ained at establising
ATeachersd attitudes towards t hecuricopmie ment ai
selected secondary schoolsMufumbwe District, Zambia This studyaimed atestablising

the effects of the ONewd Zambian High Schoo
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that, be need for relevance in the School curriculum in Zanthsgome extent @ttanpted to
close the research gapa sense that, it was responsive to the changing society as the revised

social studies.

Mulemi (2011) further established th@eography was also observed to have included cross
cutting issues that addressed environmental education. The inclusion féldheroject
componehwas yet another positive directiolh was further establishad Mulemui (2011)

t hat the ONewd Zambian High School Geograp
curriculum, meaning that outcomes were predetermined which facilitheedearning of

simple skills. However, when it com#éo the actual understanding of ideas, learners
experienced difficulties, as the pspecification of objectivesevealedhat learners were just

mere recipients of information and that learning oppatiesr seemed to be limitedhe

findings furthere st abl i shed that the ONewd Zambian Hi
prescriptivel and limited in scope. This limitation was observed to have arisen from the lack

of resourcessuch astextbooks that wereused were observed to contain insufficient
information, hence, restricting both learners and teachers to particular forms of knowledge.
Arising from these findings, improvemenigre made to thé Ne wdé Z aghtschaoh Hi
Geography Curriculum and embarkiong continuous assessment criteria amhcludes by

outlining various recommendations for consideration in the design and delivery of the
curriculum. Among themvasthe need to conduct a countrywide evaluation on the effects of
the 6Newd Hi ghyC8rachlao Inh thiStadyvgerfuather learntthat he 6 Ne wd
Zambian High School Geography Curriculum was an objective type of curriculum, meaning

that outcomes were predetermined which facilitated the learning ofesshils however the

current studydokedai Teacher sdé attitudes towards the i

studiescurriculum in selected secondary schoolMufumbwe District, Zambia.

MoE (2013) bulletin revealethat, Junior Secondary Schoasuld offer both academic and
technicé career pathways. Wood work, metal work, technical drawing and building crafts
have been integrated into design and technoldgis has been done in an effort to produce
holistic learners with knowledge and skills in relevant fields. Book keeping aink off
Practice have been integrated into business studies to equip learners with essential business
skills for them to have basic knowledge of the business world; Civic education, geography
and History have been integrated into Social Studies because sotaatson the subjects

are interrelated. Some competences in the three subjects are also similar.

30



Ministry of Education (2000bhe basic curriculum framework, revealddt Civics has been
taught at all levels in Zambian schools since the colonial erdatet after independence in

1978 when it was abolished at senior secondary levehdyGovernmentue to fear that
people would be more knowledgeable about the civic issues which would lead to them to rise
againstthe Government leaders in powes the MoE (1996) puts it, Civic Education in
Zambia has been included in the core curriculum recommendation of the 1977 education
reform report. The curriculum reformers of 1977 had emphatically argued focaotent
essential subjects like civics to be imve and that all pupils from elementary level
(primary) and Junior Secondary level should learn it. Later there was a strong feeling that
Civic Education(CE) should be offered at all levels of the system in Zambia (Senior
Secondary level inclusive). Ithis study the aim is find the eacher s6 atti tud
implementation of Social Studiesevised Curriculum in selected Junior Secondary in
Mufumbwe District of ZambiaThis study did not show the teachers attitude towards the
implementation of the resed social studies curriculum at junior secondary buingtted to

close the research gap as it showed the relevance of social studies in schools.

Chiyuka, (2012)in a study conducted to investigate the effectiveness of the teaching of
religious educatioms part of social and development studies in the integrated primagl sch
curriculum in Zambia revealethat, in 2004, the Ministry of Education (MoE) through
Curriculum Development Centre (CDC) introduced the new integrated curriculum approach
to lower aad middle basic school level in Zambia. In the new curriculum Religious Education
(RE) is taught as part of Social and Development Studies (SDS). This research study
therefore, aimed at finding out the effectiveness of teaching RE as part of SDS. Timgsfindi

of the study revealed that the teaching of RE as part of SDS is not effective because teachers
are not adequately trained in the new integrated curriculum approach. The lack of teaching
and learning materials in schools has contributed to ineffeeaehing and learning of RE

under SDS. The negative attitude by teachers towards the change of methodology has also
contributed to the noeffective teaching and learning of REhis study did not show the
teachers attitude towards the implementation ofélesed social studies curriculum at junior
secondary but attepted to close the research gap asrtkestigation otthe effectiveness of

the teaching of religious education as part of social and development studies in the integrated
primary sclool curriculum in Zambia is almost similar to the revised social studies which had

the three components integrated together.
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Mbulo (2015) in a study of Lecturers' attitude towards team teaching in social, spiritual and
moral education the purpose of the researchdsy was to study the Le
towards Team Teaching in Social, Spiritual and Moral Education (SSME) in the Primary
Colleges of Education. The implementation of an integrated curriculum in Primary Colleges

of Education led to a major shift fromatlitional solo teaching to Team Teaching. The

results of the study showed that lecturers had mixed views on the integrated curriculum in

that they said they had no problem with the integrated curriculum and yet they also lamented

that the same curriculumas challenging to the students. The nature of team teaching across

the curriculum was collaborative because a variety of behaviours such as communication,
information sharing, coordination, cooperation, problem solving and negotiation were
displayed. Clasroom team teaching has not firmly taken off across the study areas. The
overall attitude towards team teaching was positive. Based on the foregoing findings, the
study recommends that Ministry of Education provides the necessary materials and
infrastructire to facilitate the use of different forms of team teaching which is one of the
teaching methodologies and teaching strategies of the 21st century. Like the Social Studies
Curriculum at the Junior Secondary school a similar observation is deemed ffirtfar

analysis in the course of implementationn t hi s study the aim is t
attitude in the course of implementing Social Studies under the revised Curriculum at Junior
SecondaryThis study did not show the teachers attitude tasdéhe implementation of the

revised social studies curriculum at junior secondary but attempted to close the research gap.
142 Teacher 6 sdurg tmplemerdagion of Social StudiesCurriculum

Lufungulo( 2015) in the study otitudeBtowardalCTyinte§ratbbro o | T
in Soci al Studi es, the aim of the study wa:c
towards the integration of ICTs in the teaching and learning of SS which found that, the
teachersd attit udsuscesaor filure ef a pew mrsovatioh ie edication. t h e
Findings revealed that primary school teachers held positive views towards the integration of

ICT in the teaching and learning of SS. This was mainly attributed to the training they had
undergone with i h o o | and | mpact Net work on the usag
recommendations was that, scholars in the field of Social Studies should explore in detalil
benefits and challenges of incorporating ICTs in the subject area and also examine

consequencedf Ipads and Computer screens on the sight of teachers and paslstudy
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did not show the teachers attitude towards the implementation of the revised social studies

curriculum at junior secondary but attempted to close the research gap.

According tothe curriculum of the Ministry of Education and Research (2010) writes that
teaching of Social Studies should provide deeper understanding of the relationship between
social life and personal and stimulate recognition the diversity in social forms andfvays
living, it farther explain the subject should provide pupils with a greater ability to think freely
from main perspective in a critical and tolerant widgwever in the new revised curriculum

this seems un attainable in a sense that the learning &ismbeen reduced and consequently
some competences have been left out. Mainly the new teaching seems to be tailored towards

the examination and imparting the needed skills.

1.4.3 Curriculum Change in Zambian Context

Change is a phenomenon that affects all asppe€ts a per sonédés | i fe and b
in both personal and employment spheres. According to Bertels (2003), change can be
described as the process of analyzing the past to elicit present actions required for the future.
It involves moving from gresent state, through a transitional state, to a future desired state.
The focus of change is to introduce an innovation that produces something better, hence the
implementation of the new revised Social Studies curriculum at Junior Secondary School.
Change means that the Heads should work through the following phases with the teachers
diagnosing the problems, planning, implementing and reviewing the developments. Working
as a team with the teachers should ensure that those who are affected by thentapteme

of the revised Social Studies curriculum are involved in the planning from the beginning.
Irrespective of who makes the final decision, the teachers should feel that they were
consulted as a group as well as individuals and that their opinionsiaecinfluence on the

final decision.

Cunningham and Cordeiro (2000) see monitoring and support in the context of clagsyvisits
external and internal supervisors such as the standards officers and schooTheatdass

visits create the opportunity tobser ve teachersd wor k, provi c
influence. During supervisory discussiteachersalso have the opportunity to talk to the
instructional leader about the problems thegainter in teaching practicArising fromthis

study monitoring determine the successes and alsleterminegleficiencies and challenges

which teachers encounter in the implementation of the revised Social Studies Curriculum
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After monitoring had been done challenges bediagnosed, corrective measumesde
support and other intemntion strategies caien be taken to assigachersand that on its

own wouldbe a way of empowering Social Studies Teachers

Curriculum development is vital to educational success and nation building. Nations expend
vast amounts dime and resources on designing what ought to be learned in schools in order
to elevate social consciousness and improve economic viability. Based on inarticulate
policies, inadequate research, and poor planning, curriculum implementation has become
ineffective and lacks any useful feedback mechanism anchored in review, analysis and

redesign processes. School curriculum is expected to equip learners with skills that will make

them selfreliant, prepare them to enter into jobs and progress in them. Rdoggthz

importance of this, the Phelps Stroke Commission of 1925 and the national curriculum
Conference of 1968 advocated for vocational as well as technical education as a way of

advancing entrepreneurial education in the country. The extent to whiclhakideen

achieved is however questionable as evidence from various studies has shown that there is no

link between our school system atiet revised social studies revised curriculeducation
(Kelly, 1999).

The importance of teachers in curriculum plagni development and most importantly

implementation cannot be overemphasized. Teachers most times are not involved during

policy formulation even though they are expected to implement this curriculum. A major

setback ineffective curriculum implementation the problem of unqualified teacherén

recent times, curriculum is designed up to implementation without adequate manpower to

translate these documents into realityis in this view that thegovernmentshould train
specific teachers for social stusdim schoolsThese studies did not show the teachers attitude
towards the implementation of the revised social studies curriculum at junior secbntary

theyattemped to close this research gap.

1.4.4 Gap analysis arising from literature review

Thereisalo of |l iterature focusing teachersbo
revised social studies curriculum the above were related to this res@arshwork has
underlined, the sources of information concernimgpplementation in terms of
implementaion and attitude of teacheffhere are as yet very few studies that have examined
the practice and teaching methodehese gaps need to be filled urgently, since data must

inform policies and programmers and praval basis for effective implementation
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1.5 Summary

Chapter two covered the literature review and detailed past related studies from global,
regional and local perspectiveslated tot eacher sdé6 attitudes towar
Social Studiegevised Curriculum in selected Secondary schoolsliiumbwe District of

Zambia The introduction of social studies in the school curriculum at junior secondary Level

in Zambia was a result of the interrelatedness of the content and as way to introduce new
career pathways in educatiofhe integration of iizenship and democracy education with

global education provide for a smooth, practical, and easy transformation of national identity

and national consciousness, areth@aps national peace (Faroul998) and suggests that

there has to be cooperation betweahe agents of political socialization if the aims and goals

of citizenship, global education and the goals and aspirations of the nation are to be realized.

The review of related literature dealt with variables that may affgaementationin junior
secondaryschools. The internal factors include availability of resources, management of the
curriculum, and the attitude of teacheemious scholars have studiedschools. However,

these scholars have not relatiedthe attitude of teachers towards ieypentation of the
revised social studies curriculuBBut studies have shown thtte quality and adequacy of
physical facilities and equipment have a direct bearing on implementation. Whereas these
findings points out at the importance of physical, teaghlearning resources in teaching
learning processes, no relationship has been made in tegaathers attitudes towards the
implementation of the social studies revised curriculhuwwever the study attempted to

close this research gaphe next chaper contains the methodology used in conducting this

study.

35



CHAPTER THREE

METHODOLOGY

3.10verview

This chaptercontains theresearch methodologthat wereused in the researcind these
included theresearch desigrihe studysite, the target populatn, the sample, the sampling
techniques, the data collection instruments and procedures as well as the data analysis

process.
3.2 Research Design

In this study, a descriptive survey design was used. This type of design refers to the structure
of investigaton carried out. It is a scheme, an outline or a plan used in collection of data in
order to answer the research questions (Lay, 1996; Kombo and Tromp, 2006). By using a
descriptive design, the researcher, was able to collect data and explain phenomena more
deeply and exhaustively to support the findings. Orodho (2003) sees a descriptive research
design as a conceptual structure within which research is conducted or planned to be carried
out. It is perceived as a set of logical steps through which a researtswers the research
guestions. Mugenda and Mugenda (2003), look at a descriptive design as one of the focused
approaches for guiding a study of this nature. It has the ability of determining type of
participants, how data need to be collected, analgsddnterpreted to support the findings.

It is a type of research design which is reflective and accommodative to a human mind.
Because of these attributes, the design can be used oolteetion of information about
people s attitudes, opinions, feelings, and
problems (Kalabula, 2001). The design shows how the research has been arranged and helps
to provide information on what happeh® the respondents as well as methods that were
used in the collection of dat¥in (2003) describegtudy as a logical sequence that connects
the empirical data to the studyds initial re
It is an oveall process which the research study undergoes from the identification of the
research problem to the final presentation of the findings and conclusions in relation to the
problem. This study employed@escriptive research design utiliziggalitative appoactes

with an orientation to the phenomenological perspectdecording to Kothari (2004),
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research design is the arrangement of condition for collection and analysis of data in a

manner that aims to combine relevance to the research purpose with géomoatedure.

A descriptive design utilizegualitative approaasdue to its theoretical underpinnings as it
regards the difference in individual perceptions and uniqueness in interpreting the phenomena
(Patton 2002).Qualitative research which is drpatory in natureenableshe researcher to

enter into the field with an open mind (Patton, 2002provides a contextual understanding

of the lived experience from the npaipants (BrockUtne, 1996).Besides, qualitative
approachs anaturalistic ingiry paradigm. Naturalistic inquiry is said temand a natural
setting (Lincoln & Guba, 1985 Moreover, it was more convincing and appealing than
statistical power, generalized and replicated findings (Patton, 2B80Rgscriptiveresearch

offered more pof, concrete, and convincing information to the researcher.

3.3 Research Site

The siteswverepublic Secondary schools in Mufumbwe District. The schoater for grades

8 to 9 and have the population of Social Studies teachers aadstbfDepartment. The
majorities of Social @idies teachers in the scheakere trained as distinct teachers of
history, geography and civics with any other combination from different departments and
have been teaching for many years. The schools were selected becauseethey

implementing theevised Social Sidiescurriculum at Junior &ondary school.

3.4  Target Population

In this study, the participantgl{ Social Sudies teachers and heads of departments) were
drawn from five seaoday schools: Mufumbwe secondary Schf Kalende ®condary
School, KashimaSecondary School, Jairos Fumpa Secondargh8ol and Kalamb
Secondary school.

The Social 8idies teachers were targeted since they were key players in the implementation
of the new revised Social Studies curriculumJanior %condary school in all the five
Secondary shools. Also targeted were the Heads of Departments for Saualc®s because
they were key in understanding tteacher8attitudes in the course of ingmenting the new

revised Social Studies curricuh at Junior 8condary school.
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A populationaccording tdPolit and Hungler (19995 said to bean aggregate or totality of all

the objects, subjects or members that conform to a set of specifications in the universe of
units from which a study sample iselected andKombo & Tromp, (2011) adds that
population is a group of individuals, objects or items from which samples are taken for
measurement. Population refers to an entire group of persons or elements that have at least
one thing i n tionaleforgeatecting thesk Bacial Stexlteachers in this study

and Dstrict is that they are the ones who teach Social Studies at Juniord@egc&chool to

the grade eight and nine learnefbese targeted teachers were identified according to type of
schools and subjects they teach and their professional training which influenced their
attitudes in the course of implementing Social Studies revised Curriculum. Although these
Social Studies teachers belong to different departments, they all teach thesigapct at
Junior Secondary School. Therefore, they were identified ap&eicipantswho supplied

the data required in accomplishing this research.

3.5 Sample Size

The sample size constituted of twenty social studies teacmel five heads of deparent

Four social studies teachers and one head of Department were draweaftbsecondary
school (Mufumbwe high school, Kalend8econdaryschool, Kashima high school, Jairos
Fumpa secondary school and Kalambo secondary school) in Mufumbwe Districtgnaaki
total of twenty five respondents. In this study the sample size was largely determined by the
method of the researci€ohen & Manion, (1994shared that, imualitative research the
sample size is likely to be small. Kasoridey 6 a n d gharéd2hf & Sanple ia subset

of the population taken to be representative of the whole study population. Orodho and
Kombo, (2002) defing a sample as a number of individuals or objects from a population,
containing elements representative of the characteristicsl in the entire group

3.6 Sampling Procedures

Sampling is a process of drawimgsearchsubjects/participant§rom a population. A
purposive sampling procedure was used to select the Secondary Suiwbdésachers The
selection was so becauseesb were the only target&tcondary schools ith the targeted
population of Social tadiesteachers teaching the revised Social StudiesrabdSecondary

school Silverman, (2005) puts it that, purposive sampling allows choosing a case because it
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illustrates some feature or process in which one is interested in. Purposive sampling-is a non
probability techniquéKombo & Tromp,2011).

According to Cohen & Manion, (1994xhe sample is chosen for a specific purpose.
Accordingly, Social Studies teachevgere purposively selected on the basis of their roles,
experience and information the researcher sought to find out for the study; it was for this
reason that this sampling technique was preferred for these respondents. Adoob#ngin

and Lincoln (2000)purposive sampling method seeks out groups setting and individuals
where the processes beirtgdied are most likely to occu€ohen & Manion, (1994%tates

that, the researcher targets a particular group knowing very well that it does not represent the
wider population but instead it simply representseif. This technique was used here

because it was meant for small scale research such as this one.

3.7 Instrumentsfor Data Collection

The qualitative data for study was generated through aepth inerview conducted on
Social Studies teachers. The aim here was to find out how they had beenesiédblish the
teachersdé attitudes t owar cdsed Corpgculemme selected i o0 n

Junior Secondary iMufumbwe District of Zambia
3.6.1 Semi structuredinterviews

Semi structurednterviews were used for the satistudies teachers. Ghosh (2pH&fines
interviews as a systematic way in which a researcher enters imaginatively into a life of a
comparative stranger who has data that theareker requires. Interviews provide flexibility

and the ability to probe and clarify responses and they provide high response rates and are

adaptable.

3.6.2 Rationale for semi structured interviews

As a means of data collection, interviews allow the interviemeérthe interviewee to discuss
their ideas and thoughts, and interviewees have the opportunity to exmpeselves fully

(Cohen and Manion, 1994Patton (2008 pointed out that one of the aims of conducting

(

interviews in research is to find out whats i n and on someone el se:q

allows the researcher to gather data which would be unlikely to be gathered using other
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methods. The view is also shared bged as the instrument of data collection. Semi
structured interviews are flexiblena allow the researcher to explore the emerging issues
during the interview (Miles & Gilbert, 2005). It establishes rapport which is fundamental to
the quality of the inquiry by starting to ask indirecegtions (Borg, 2006; Goshi 2013

Considering thedct that this aspect of my study was to explore the lived experience of the
respondents, there was a need for me to probe for the views and opinions of the interviewees,
because probing is a way for the interviewer to explore new paths which were @adiy initi
considered(Gosh, 2013 In a similar manner, Patton (2002) stressed the importance of
exploring, probing and asking questions to clarify and illuminate issues so as to build a
conversation within a particular subject area, in order to establishvarsational style with

the focus on a particular subject that has been predetermined. Consequently, in this aspect of
my study, un structured interviews with open ended questions were designed and used as the
instrument of data collectio®emistructurednterviews are flexible and allow the researcher

to explore the emerging issues during the interview (Miles & Gilbert, 2005). It establishes
rapport which is fundamental to the quality of the inquiry by starting to ask indirect questions
(Borg, 2006;Gosh,2013.

The study utilized semstructured interviews to get responses from the respondent in a more
probing manner on i ss udosards thé implemeantatioh &ocidl e ac h e r
Studies revised Curriculum at Junior Secondary in Mufumbvegribi. Participants in this

type of research are, therefore, selected on the criteria that they would have something to say

on the topic, are within the agange, have similar socitharacteristics and would be
comfortable talking to the interviewer aedch other (Krueger, 1994). Besides, Interviews

are a verbal method of obtaining data.

3.7 Procedure for Data Collection

In the present study, data was collected by means of interviews from the purposefully
selected participants and sites. The dataectdd during the interviews was recorded using a
voice recorder from which the data was transcribed (using) verbatim. Notes were also taken
and transcription by the researaking paper and pen to allow for member checking and

facilitate data analysis.
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Corsent was sought froistrict Education Board SecretarpEBS) and Head teachers

before o©nducting research in selectee@c8ndary schools in Mufumbwe Districthe

researcher also sought theads of department and Social &1 di es t e abefoer sdé cc
interviewing them. All Head of departments arati8l Sudies teachers selected to be in the

study agreed to be interviewed

3.8  Pilot Testing

For the purpose of this study the interviews weretpséed to a selected sample that was
similar to the actal sample to be used in the studyMufumbwe District of Zambia The
researcher selectdadio schools in the district which were inside the sampled schobks.
two schools that were used in pilot testing did not take part in the main Sthdydata

collected during the pilot test was prepared, analyzed and interpreted.

The results got from pilot testing were used to help in rectifying any misleading questions in
the instruments before the study was carried out therefore making the instruments valid and
reliable. The interview questionnaires were administered in the same way as it was done in
the sampled schools. Pilot study was essential because it enabled the researcher to discover
any deficiencies such as wrong phrasing of the interviews questioofjciesit spaces to

write responses
3.9Data Processing and Analysis

Ary, et al (2009 assertthat qualitative data analysis involves attempts to comprehend the
phenomenon under study, synthesize information and explain relationships, theories about
how andwhy the relationships appear as they do and reconnect the new knowledge with what

is already known.

In qualitative research, data analysis involvegpanding notes from interviews and/or
transcribing recorder and then ordering, describing, summarizingirdaetpreting data
obtained for each study wunit or for each grc
6anal yze the data while collecting ité. Ther

guestions that come up) were addressed befoaecdliectionwas over (Hardon et al., 2004

The data processing and analysis during this study wagoamg. Interviews were tape

recorded and transcribed as soon as possible by the researcher. Data was ordered to make the
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analysis easy. Ordering is be®ne in relation to the research questions or discussion topics.
Codes were used for ardng the data. Hancock (1998alls this coding (labelling) and
categorizingthe data The list of topics/questions in the interview guide served as an initial

set d codes. The researcher read through the expanded notes of the interviews and transcripts
of tapes to add to this list of codes. Where unexpected topics emerged, codes for these topics
were included in the analysis. Data was reviewed several times bedaresearcher decided

on the final coding systerithe data was rearranged in appropriate themes on the attifudes o
teachers towards the revised Social Studies curriculum at Jusgon&ary, the benefiend
challenges of implementing Social Studies atiduSecondaryschoolrevised curriculum and
suggestingeffective ways of implementing Social Studies at Junaxd@dary school revised

curriculum. In short the researcher used the thematic data analysis procedure.

3.10 Ethical Considerations

Punch (1998) wasf the opinion that researchers should be mindful of ethical issues
especially in social research because it is concerned with data about Geoglderation for

moral issues and respect for participants is essential in ses@rch. Hence, in thisgearch

several ethical issues were taken into consideratf@mmission was obtained froffhe
University Research Ethics Committé&ppendix 1). Ethics in the contexof a research
process refer to set of standards that can guide researchers on howshibeld interact with
research participants and how research problems could be conceived and formulated. The
standards include how dagathering instruments are constructed and how data aecteal|
analyzed and interpreteohd how reports could be weh and findings disseminated in ways

that are sensitive and inclusive of the values and realities of the researched (Chilisa and
Preece, 2005). Therefore, the researcher is responsible for the ethical standards attached to
the study.

One of the issueswolved in research is informed consent. It affogpdsspective participants

the opportunity to accept or decline to engage inrdsearch. It describes the need for
participants to understand the aims, objectivesparential harm that such involvemenayn

have on then{Saunders2003).1t also spells out that they have the right to withdraw even

after consent has been given; tisisn line with(Cohen & Manion, 1994ndSaldana2009).

who stated that informedlonsent ari ses f r tofmeedom.en thpsastudy,i ci p a |

the purpose othe study was carefully reviewed with each participant before they were
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involved inthe researchn this research participants were assured that whatever information

theysupplied would be treated with strict ¢aientiality.

3.11 Summary

This chapter provides thmethodson how this researchwas conductedThe studyis a
gualitative research which was conduacbedSocialStudiesteachergo explorethe attitude of
teachers towards the implementation of the reviserlssitidiescurriculum inschools The
investigation was conducted in Mufumbwe District in the North Western Prowfice
Zambia. All Social Studies teachers and Heads egddtment were potential contributors to

this study. Two data collection instrumemntsmely,semistructuredinterviewswere applied

in the study. Qualitativemethods were employed in analyzing data. The research
methodology and procedures discussed in this chapter were applied in the collection and
thematic analysis was useddanalyzethe data.The next chapter contains the presentation of

data from the participants.
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CHAPTER FOUR

PRESENTATION OF FINDINGS

4.1 Overview

This chaptercontainsthe findings of the studin which they were presented in line with
research questions whiavere: (i)views of teacheraboutthe implementation of the revised
Social Studies curriculum at Junior Secondary sch@l?he benefits of implementing the
revised Social Studies curriculum at Junior Secondary scliaplthe possible challenges of
implementing the revised Social Studies curriculum at Junior Secondary sahddi?) the
effective ways toimplement the revised Social Studies curiien at Junior Secondary
school

Interviews were conducted with twenty (20) social studies teacmerdive (5) heads of
departments and the data which was generated from these interviews describe the teachers
attitude towards the implementation of revised the revised curriculum. Several themes and

sub themes were found within which the data

4.2 Teachersviews about social studies introduction

The first themet e a ¢ kievs ab®ut social studies introductiémcuses on howSocial
Studiesteachers have or have not welcomed the revised social stdidsulum and the
following subthemes demonstrate haeachers are coping tiave not incorporated Social

Studiesrevised curriculum
4.2.1 Viewson the Introduction Social Studies at Junior Secondary

I n order to establish the teachersé attitude
Secondary schoohi Mufumbwe District of Zambia data was collected from the teachers
through interviews. Their view® the questiorwhat were theviews of teachersboutthe
implementation of the revised Social Studies curriculum at Junior Secondary s¢heol?

responses @are as follows:
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Someparticipants during the interviews greatly supported the introduction of the new revised
Social Studies subject at Junior Secondary school, stating that, it was a good idea as it helped
to train teachers to work as a team, learn d@sam and learn from one another which
promoted team teaching, cooperation and a good working relationship among the teachers

For instance one teacher that:

As for me | look at it from two sides of the coin, it is like the advantages

overrides the disadvaages in a sense that, the Ministry is in a good direction

for in the implementation of Social Studies as it has become easy to cover the

syllabus in a year as the content is less as compared to the old one and this

has less work. | have supported the nenriculum because it has less works

on the part of teacher and the learner; there was so much learning of the same

thing maki ng a | ot of repetition. Somet

geography and civics to me it iplus despite other challenges.

The rewly introduced subject was seen to have reduced the workload of the teacher in the
sense that some topics with somierrelation were not repeated can be seen from the
following extracts fromwo interviewsin response to the questioiWhat do you thik is

good about social studies being introduced at junior secondary school@eeet@acher

responded said:

Soci al Studies has | ed to some topics not
hence reducing the work load on the part of the teacher andaheele

Well, from what | have learnt inhe revisedSocial Studies in terms of
integration (geo,civ,his) w em@leomed the new subject because it has
lessened our workload and it very possible for me to finish the whole syllabus
unlike in the past. Basically the revised Social Studies hasrought

cooperation among the teachers.

In a similar manner two participants stated that:

Social Studiegs taught me that it is good to work together and working
together withdifferent teachers during implementatjonif we can work
togetheras teacher in teaching well the subject learners can perform iwell

45



will definitely bring about social cohesion and that is exactly whataboci

Studies has taught me.

In terms of social cohesion, Social Studies has taught be tmified in our
way ofteaching we should workn unity during implementation phase the
educational sectowe shoul d Il ive in unity, there

disunity.

Findings from the HoDs brought about different views. However the genadladd was that

the integrated curriculum was good. For instance, one HoD for instance said:

AThere is a good reason for integration
are no boundaries like now we are doing this, now we are doing that; we do
things in a combined form as a way to share and learn from one another and

in a proper wayo
422 Gener al T e a c towards the reisetd Social Stedies

I n order to understand teachersd atevised udes
Curriculum n selected Junior Secondary Mufumbwe District. To a questiorwhat is the

attitude of teachers towards the revised social studieggulum at junior secondarytudies
teachers had varied responses andresged the views such asn be seen from the

following extracts from two interviews

The introduction of social studies is a welcome move provided that the

government took time to fully sensitise us about the new changes unlike just

i mposing a curriculum that we ethendt seem

integrated as a link between what is taught inghenary schodd, So what is
taught in theat junior secondary is almosixactly the same as what is taught

in primary schools in terms of subjects.

In my view | strongly feel that there is nef the government to train
specific Social Studies teachers, but for us teaching sheyldhaveinvolved

us in thefirst place whenevethey were making somehangesin the
curriculumfor instance iam civic education teacher and English meaning that,
am conmg from two different Departments now with the new change am

teaching only one component in social studies.
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The respondent®n thedecisions regarding curriculum change due to the role they play as
curriculum implementers stating involvement in curriculcimange initiatives make them feel

part of the curriculum development process and not mere implementers.
In another instance another teacher expressed the concern that,

The integration is good when you have one Social Studies teacher besause
d o npérbrm in the same way, some teacher &adworking while others

were lazy, hence compromising eféective implementation
During interviewtwo had the following to say

AWe are just i mplementers of the curricu
They makealecisions on their own and bring to us to implement of which we

understand nothing. Worse still, they do not bother to educate us on how we

are supposed to implement it. It is better to involve teachers in any curriculum

change because changsaart from ¢assroom teachers.

The introduction of Social tdies at Junior Secondary isonfusing the
learners and needed to be only at primary school level. Some teachers when
asked about their attitude towards the introduction of Social Studies at JSS
reiterated that, the introduction of Social Studies at Junior Secondamas a

great mistakeas we are daily made to shaome syllabusduring planning

and teaching the subject whichfull of confusiorespecially that evetihe new

books for Social Studiemre justtoo shallow in content as most topics were

removed from the subject and making it irrelevant.
4.2.3 Good about revised social studies

In responding t@ questionWhat do you think is good about social studies being introduced

at junior secondary schodkvel? On whetherthe revised Sociabtudies curriculum is
addressing the major areas as contained in the subjectne t eacher sdé vi ews
felt that the new Social Studies was equipping learners with knowledge on population, family
planning, civic dities, better citizenry.
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During the interviews almost all the teachers spoke about the shortage of resources such as
resource books for teachers as one of the challenges that limited citizenship development and

the teaching and learning of Social Studreschools.
One of the teachers had the following to say:

Al f all the aspect of Soci al Studies is t
person in the society politically, socially, economically and culturally. You

will find that, learning is a comiuation; you find certain subjects are

repeated at senior can cannot surprise the learners, some topics will be a

repetition which is just a continuation. o

When asked to compare the previous way of teaching single subjects, one of the teachers

reported tle following:

A | preferred the new revised Soci al Stud
do not waste much time in preparing or delivering the lessons. Further

learners in the old type of history, geography and civics made them not to like

some subjectseachers and never used to catch up easily, but with the revised

Social Studies at Junior Secondary, learners are easily catching up and noted

that some learners in the past used to dwartain subjects and teachers

Some teachers greatly supported titeoduction of the new revised Social Studies subject at
Junior Secondary school, stating that, it was a good idea as it helped to train teachers to work
as a team, learn as a team and learn from one another which promoted team teaching,
cooperation and good working relationship among the teacheh®wever teachers
recommended thdhey be involved in decisions regarding curriculum change due to the role
they play as curriculum implementers stating involvement in curriculum change initiatives

make themdel part of the curriculum development process and not mere implementers.

4.3 The Benefits of the revised social studies at junior secondary school

One of the objectives of this study was éstablish the benefits and challenges in
implementing Social Studseat Junior Secondary under the revised curriculliite findings

are presented beginning with the benefits and ending with the challenges.
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4.3.1 The benefits of revised social studies curriculum

With regard to the question on what are emefits of introdueig Social Studies at Junior
Secondary schodhe teacher noted that teachers enjoyed sottidles because one teacher

shared thatthe responses from the respondents were as follows:

Social $udieshas become less complicataald easy to teach andy learner
are actually concentratinghnore as compared to the preciousewhichhada

heavy work load to most learners.
And one HD had this to say:

AThe revised soci al studies integrated c
in the sense that learners are neath do their work and at the same time they

have been made to be on their toes because of a lot of work involved; learners

have been made to be always doing something unlike in the past when they

had to do separate subjects of the curriculum. So thermtted) programme

has made the students become more invol ve

The revised Social Studies avoided repetition of some topics at Junior Secondary school
making it easy to finish the syllabus and simplified during the implementation phase. F

instance, one of the teachers said that:

fithe revised Social Studies have to the greatest extent avoided repetition in the
teaching and learning at Junior Secondary school and made it possible for
teachers to finish the syllabus unlike in the past afividual subjects,
presently it is possible because the some topics in some subject areas have

been removed and making the subject is si

On the Questiowhat do you think is good about social studies being introducediat jun
secondary school leveThe new subject has created a better room for the introduction of
new subjects such as the business and vocational subjects implying that there is a widening in

terms ofsubjects. Onéacher also said that:

AThe i nt egepgraphyi lustory antl geography is a great idea and |

agree that it has reduced the number of subjects and the grade eights and
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nines now have new subjects like Business studies and Vocational Subjects.

The pupils have an advantage to take other subgects.
One teacher had this to say:

AThe revised Soci al Studies is interest.i
past our learners had be shunning away from some subjects such as history

and this would have led to some teachers of this character to have actimp

besides | feel it is greatly helping pupils to understand and appreciate their

immediate environment, the dynamics of current affairs, the past present and

the future...more over any person without historical background relating to

geography, historyr civics is dead because these are the foundation of our

' iving. o
Though other had difficulties to cooperate fultpeteacher observed that:

All teachers must teach all since it is one and teacher should be prepared to
teach any subject regardless sjecialization of the study. Every teacher can
teach any subject provided that one had undergone the teaching methodology
training at initial training in university or college. It is easy to teach any topic
provided one is a teacher and most importantigachers need to be

resourcéul in this computer era.

In agreemento theQustion: what do you think is good about social studies being introduced

at junior secondary school leveffews, oneHoD had this to say:

The integrated curriculum is a very goquogramme in the sense that
learnersare made to do their work and at the same time they have been made
to be on their toes because of a lot of work involeanerscan bemade to

be always doing something unlike in the past when they had to do separate
subjects of the curriculum. So the integrated programme has made the

learnershecome more involved in their education.

Furthermore, in support of the sdaséudies integrated curriculum on a questionyour
opinion how do you look at the relevance o€ial studies at junior secondaryfe of the

respondents echoed that:
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Some common things can be taught at the same time to avoid repetition. For
instance, mathematical concepts in physics and mathematics can be taught at

once, in one of the two subjeaisd the same with social studies.

Additionally, another responded that it was better to teach as a team because you are able to
share ideas and that team teaching was fundamental to the institution because of the way the
subject areas are designed. Theaesher further asked why tteacherghoughtworking as

a team was better than working alone. One of the responses was as follows:

It is better to work as a team because we have different abilities and there are
things you may learn from your colleagugeu share ideas. Team teaching is
good because lirings out all of your weaknesses and strengths and in the end
it builds you. But for solo teaching you keep the weaknesses to yourself and do

not improve.

Furthermore, another had this to say:

It is beter to teach as teanm social studiesg/ou share ideas, there are a lot of
discoveries that are going on, you might have missed some information but your
friends will fill you up. Current affairs keep on changing, so you need to work

with your colleaguedt is one way of avoiding repetition.

The revised Social Studiesirriculum has to the greatest extent avoided repetition of
similar topicsin the integration of civics, history and geogragtyJunior Secondary
school making it easy to finish the syllalbarsd simplified during the implementation
phaseThe information emerging shows thattle old curriculum certain topics were

not locally oriented and had less or no impact to the Zambian and local conditions
hence their removal from the new curriculusnai great achievement for the nation.
They further acknowledged that the present revised social studies has so far proved to
be good as it is reflecting what is currently happening in the country today such as

governance, political combined with their imdi&te environment.

4.4 The challenges of implementing the revised social studies at junior secondary

In response to the challenges of implementing the revised social studies curridoiast, a
all of the teachers felt that thhevised social studies curricufpresented challenges for them

in that social studies calls for inquibased and participataryl he reason for this research
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guestion was to find out the challengesial studieseachers face in theurriculum
implementation. This research questiongitt to find out the difficulties that teachers
encounte during their teaching process to the Questiamat challenges are you facing

during the implementation of the revised social studies curriculum at junior secondary?
The results are presented helo
Oneteachegavethe following example in describing how team teaching was used:

For example, | did not do Civic Education but | may not depend on the book
alone. | will have to ask a colleague to explain in details. There is no way you
can work like a island because if you work like that, you are heading for

failure more especially when it comes to examinations.
Additionally, anotheteachesaid

One thing we do is team planning. We draw the schemes from the syllabus.
For example, in our integrateBSME syllabus we sit to look at what will be
offered for that particular term; like in the first term we will do History, next

term Geography and so on.
4.4.1 Implementation challenges in schools

The researcher sought to find out what challengestehehers fee in implementing the
revised social studieas a result of working as a team. The responses to this question

reflected individual s6 wdachewaidor feelings. To

One of the challenges is that my colleague may not present a hepicaty |
might want it presented. Sometimes it is difficult to go to a colleague to expose
my weakness, so we tend to remain in our cacoon to avoid exposing our

weaknesses.
Anotherteacheibrought out the following:

Challenges sometimes come in when lyecome dependent on working as a
team, when the person you want to ask is not around due to one problem or

another, preparation of work becomes a challenge.
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The responses from the teachers revealed a number of challenges encountered in

implementing the raged Social Studies curriculum suchtlagy strongly stressed that,

As schools we have a serious problem of lack of resources including relevant
textbooks, teaching materials and appropriate instructional media as teachers

were not carrying out fieldworgtudies and we are teaching for examinations.
Another had the following to say:

In our schoolin-service, staff development workshops were not done in
schools and teachers indicated that they had problems in interpreting the
revised Social studies currium textbooks not addressing current issues,

shortage of relevant textbooks and too much overload.
4.4.2 The relevance of learning resources

In response to the question on whether the new revised Social Studies resources being
implemented in schools were relavafor teaching and learning, the teachers had the

following to say:

There is no way you can change the curriculum without preparing relevant
textbooks that reflect that curriculum. The Government should make sure that
they properly supervise the wholeopess of identifying textbooks that reflect
the curriculum and disapprove the inclusion of low quality books that are not

suitable for the reged Social Studies curriculum.
And the other twaeachersaid:

| recommend the use of single textbook which ragrtthe required
competencies and the ones which match with the current syllabus
requirements rather than having many textbooks which confuse pupils and
teachers. Some books do not help our pupils to Ibatrencourage them to be

lazy.

In the delivery ofsocial studies schools and among the many cited the following:
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There is inadequateesources; lower qualifications and a lack of understanding
of the subject demarcation andted challenges emanating from the lack of

participation in class activities.
Another teacheexplained that

We are lacking the revisedsocial studiesresources or teaching materials,
inadequate resources and this hiasl to reduction in efforts to effectively
teach the revigk Social Studies in classrooms and thee for teaching o

implementings not enoughwe only havg?2) periods in a week and covering

vast learning corgnt.

They implored the government not only nash on introducingsubjects such athe Social
Studies Curriculum but also produce relevant textbooks and regéetmukswhich match

with the new revision of theurriculum. During an interview, one teacher said:

| strongly feel that, e newly revised subject has led to more information to
be left as a way to harmonize the subject resulting into poor curriculum
contentand this is making our work slightly difficulty because the subject is

now shallow
4.4.3 Social studiesmonitoring challenges

On the questionTo what extent are you exposed to the new changes in the new curriculum
review? Teachersexpressed frustrationoncerning the status of revised Social Studves
totally ignored, not monitored nor supervised and argued that it was |b#& atdrcy of those

who teach it:

All participants agreed that theyere experiencingroblems with the implementation of
SocialStudies at Junior Secondary school. The problbesg were experiencinginged from
implementation, lack of resources, inadequate training anertantty on teaching contents.

Lack of trained teachers, materials and knowledge of the subject contenfpacalésthe
aspect of monitoring were other major challenges face by the teachers. It was found that,

other subjects were monitored regularly. One teacher explained that:

The most important thing that the Government should recognize is the fact
that we heteachers determine how best to teach because right now we have
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shortage of Social Studies teachers and there is no fast track training like
other subjects such as Mathematics and Science. It is difficult to comprehend
how Social Studiescan be taught stcessfully as an integrateslbjectto
promote civic competence when itsibasature remains a mystery to u$o

are responsible for teaching it.

4.4.4 Social studies training challenges

On the questionHow can conferences, seminars or workshops for the paigfosnriching

of social studies teachers education curricular expose teachers to the new change in social
studies curriculum at junior secondaryhe teaches noted that, the timing in the
implementation of the new revised Social Studies curriculum waskey, Government

should have waited to unleash the teachers who are trained in Social Studies since all those

who trained have different combinatiddne teacher said that:

Teachers are failing to implement the revised Social Studies due to poor
syllabws interpretation, since no orientation or induction was done before
implementation of the revised Social Studies curriculum. Nseiwvice, staff
development, workshops or seminars were done. Teachers seem to be
concentrating on teaching for examinatiorsgher than teaching the general

content accaling to the intended purpose.

On the guestionwhat is you advise to the government, school managers and other
about the implementation of the revised social studies curricuiov@rnmenimust

train specific teehers and not the education officials who are not the end users.
Participants complained that they only had a workshop once after about three years of
changing the curriculum. They were of the opinion that the government should have
demonstrated their comtment to teachers training by taking responsibility for their
training. They further expressed a lot of frustration on the state of affairs surrounding
the status of the new revised Social Studies at Junior Secondary School. One teacher

revealed the follwing:

There are also no workshops for social studies teachers compared to other
subject s. The teachers nor mal |y donodt
information. They just teach outdated information and take things exatly

they are from the syllabus.
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Oneteacher said that:

Teachers who teach in towns are exposed to a lot of things and making it
easier for them to keep abreast with new changes than the teachers those who
teach in rural areas. We take a long time to catch up with new changes than
those in owns. The participant even wondered whether the revised social

studies can be fyllimplemented in rural schools.

Although training is an imperative aspect in addressing values in education as highlighted in
the literature, discussions on how to infuseugal in curriculum activities still elicited the

following responses:

How must we Kknow all these things? [|1tos

Our policymakers think we must think out these things by ouréelves

The teachers felt that, the Ministry of ihtion just imposed the implementation of the new

revised Social Studies curriculum without taking into consideration the views and aspiration

of the teachersdé country wide. Most teacher
on why it is shoulde implemented without fully providing the materials to schools and with

a passage of time the resources that were provided are said to be very shallow.

The teachersd concerns were also augmented
who expressed kst of frustration on the state of Social Studies at Junior Secondary school.

One of the Head of Department said:

AThere have never been workshops for Soci
other subjects; Teachers require constant orientation in newgds that

af fect teaching and l earning. The teach
themselves with new information as they just teach outdated information. They

just take things exactly as they are from the syllabus hence the need for
professional developmeptogrammes to allow the teachers to beeast with

the latest happening
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4.4.5 Social studies Integration challenges

Teachers gave the following responses in regatidet@uestion:What can you say about the
curriculum content of social studies at junsacondary school7Their experiences during
implementation and assessment of learners in Social Satdiesior Secondary School that

one said the following;

Theanalysis of the result has become more difficult especially when coming
up with a final markhaving in mind that the subject is handled by three
distinct teachers. When the performance of the learners is poor in the revised
Social Studies curriculum it is very hard to tell who amarsgthe three
teachers has made the learners to fail as a resllithe threeof usteachers

share the blame even when the problem could have arisen from one teacher.
Theotherteachers further shared that

The compilation of results by the individual teachers is a great challenge
especially when others teachers dezy, constantly absent and not fully
committed to duty all the time, it is hard to come up with the actual full results
and in this era where some teachers are going for further studies under the
distance education much of the work is usually poorly dwrtealf way done
compromising the outcome of the result analysis.

Some participants however seemed to welcome the revised Social Studies curriculum

changes but stressed that changes that occur to frequently without the involvement of the key
implementers sually lead to poor performance and unachieved goals at all level. One teacher

said that:

Change is good, however changing the curriculum without sensitization
causes disruption, insecurity and there
that are integréed experience some kind of tag of war. For example,
geography, history and civics being integrated into Social Studies have

several subject components that have similar areas which needed to be refined

in terms of teaching unlike integrating mathematind geography wish just

canot make much sense.
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Curriculum change in general is necessary at times to keep up with the changes in education
while others felt that unintended changes like the social studies have a negative effect on
teaching and learning. 8@ of the general responses were thist good to have curriculum

change at this level because the Zambian society is changing so fast in relationship to other

countriesas a result mistakes discovered during implementation need torbeted.
4.5 Effective ways of implementing the revised Social Studies curriculum

One of the objectives of this study wasstgygest effective ways of implementing the revised
Social Studies curriculum at Junior Secondary school.

4.5.1 Effective ways of implementing revised sociatudies

On the questionWhat ways do you think can be employed to effectively implement social
studies revised curriculumZaried responses were obtained in coming up efiiactive wag
of implementing the revised curriculum all teachers responseshieadirhilar answer for

instance one said that:

There is for the government tain teachers specifically for the teaching of
Social Studies. Hold workshops, seminars to bridge the knowledge gap of
curriculum revision. Provide adequate relevant teachingl dearning

resources.
Theotherteacherwent on to saghat:

Our Government through Curriculum Development Centre (C3&9uld
involveus theSocial Studieteachersn the implementation and not relying on
information from few teachers based in LusakayoAhd further added that,
figovernmenthrough the standards officers and school managerssmild
also Improvemonitoring and supervision of the new programmes ssctha

social studies curriculum to understand exactly what we are facing.
4.5.2 Training of specific social studies teachers

In order to suggest effective ways of implementing Social Studies at Junior Secondary school
the participants were interviewexh a questionWhat ways do you think can be employed to

effectively implement social studies resib curriculum?to find out how to effectively
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implement Social Studs revised curriculumin in regard to training of the teachers in

response the teachers they had the following to say;

Government should train specific specialized Social Studies teaoherder

to meet the implementation gap of teachers in line with the newly introduced
revised subject Social Studies. In case of delay in coming up with teachers, it
is vital to come up with workshops, seminars to bridge the knowledge gap of

curriculum revsion.
The other teacher argued that

Professionaldevelopment for specific social studies teachers can help to
bridge the gap. Apart from that, the participants said that, the Government
has a huge task of preparing teachers, providing adequate relésacting

and learning resources in line with the newly revised Social Studies

curriculum at Junior Secondary unlike the present situation.

On the othehand some teachersaid that,

having one teacher trained to teach Social Studies at Junior Segosciawol
is not a good idea in a sense that, one teacher may not be able to fully deliver

due bias on some subjects.
Anotherteachersaid that:

AThere was a gap between what was taught
taught at Junior Secondary schools.a&sesult, the integrated curriculum has

established a good link between what is taught in Primary Education and

Secondary school education. So what is taught in Secondary should be exactly

the same as what is taught in Primary schools in terms of SotidieS

except with minimal complexities. The current graduates should be equipped

with what is to be taught at Junior Secon

The participants interviewed further added that,

The governmentneedo provide in service training country wide damot in

selected schools. Most usdid different subject combinations unless the new
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teachers unfortunately they are not forth coming hence the need for the
government to quicken up the process of training. Sometimes the Government
through Curriculum Deelopment Centre (CDC) involves people who do not
even teach those subjects. It should not base on Lusaka but even other schools
such as rural areas. Unlike bringing programs that cannot be implemented in

rural areas and make it compulsory and begin tori#asfor the bad results.

On the other questiortiow can conferences, seminars or workshops for the purpose of
enriching of social studies teachers education curricular expose teachers to the new change in
social studies curriculum at junior seconddiye greatest challenges that the participants
during the interview related to greatly was the aspect training specific Social Studies teacher,

lack of sensitizations and the unavailability of teaching and learning resources.
One pointed out that

A We h a veeeived arty ifservice training or seminar to
keep us wto-date with the new curriculum. This is the biggest
challenge which almost all the teachers in this school face.
That is why the revised social studies curriculum has not been

effectively impleméned i n most of the secondary

The Heads of Department were of the view that all schools needed to come on board with
regards to the revised Social Studies integration because it was never too late to do so. He
reported that, the advantages of gntging History, Geography and Civics outweighed the
disadvantages. However, they observed that before adopting the use Social Studies in
schools, it was important to sensitize the teachers and enlighten them on the kind of education

the school would be iparting on the learners theggramme could be appreciated.
4.5.3 Relevance of training professional development programmes (CPD)

In order to generate information on effective ways of implementing Social Studies at Junior
Secondary the participants were intewed to find outhow conferences, seminars, workshops
and CPDs can help teachers to effectively implement the revised Social Studiesucaratdunior
Secondary schooln response to the interview question thwe participantshad the following

to say
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Conference are helpful and allow usshare knowledge and to wank
together,share views asvell as learn from one another th@yovides new

knowledge on how to teach.

During the change of the curriculum at Junior Secondasythe social studies
teaches were not fully involved in curriculum revielhowever we neetb
welcome the new changes, accept that these changes have come to stay hence
the need to have a positive attitude and look for materials to improvalactu
teaching and learning fully throughe utilization of CPDs meetings. It is vital

for usto refer to thenew syllabusso asteach what is in line with what the

revised curriculum demands.
One participant hadifferentviews such as

ABy now it 1 s not possi btéaehers damot teacimalt anc e
three subjects. Unless in future when the Government should train one teacher to
teach all the three subjects if schools can have people like yourselves coming to visit

us explaining to us on how to implement social studies Wgreatly appreciate

This highlighted the need for more suitable trainasyone of the heads of department

interviewed explained:

fiTeachers are eager to implement revised social studies

curriculum, but the big challenge which the majority of

teachers fa e S | ack of knowl edgeémost of
understand clearly the approaches because they did not get any

training. | am sure if teachers get orientation they would

successfully implement it with confideace
While another said

Most of the books producedly private writers are of low
quality and this limits their ability to learn through discovery
and problemsolving. | recommend that whenever they
introduce a new curriculum, they should provide seminars and
workshops for all teachers or even to few ofnhso as to

ensure successful implementation.
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On the questionvWhat is you advise to the government, school managers and other about the

implementation of the revised social studies curriculum?

Another respondent had this to say:

fAln-service training is aight to any employee, whether there

are changes in the curriculum or not. With the current
curriculum, the government should reconsider providing
frequent training to teachers through seminars or workshops

for the sake of updating their knowledge for bepecticed

Another suggested that:
It is my appeal to the government to reconsider supply of
teaching and learning aterials if they really want to improve

quality of secondary education
During interview one of the heads of school explained:

We are justmplementers of the curriculum in which we did not
take part. They make decisions on their own and bring to us to
implement of which we understand nothing. Worse still, they do
not bother to educate us on how we are supposed to implement
it. It is better b involve teachers in any curriculum change

because changes start from classroom teachers

One added that:

Needs to make sure that they only approve books which are
relevant to the current. | recommend the use of single textbook
which portray the requiredampetencies and the ones which
match with the current syllabus requirements rather than
having many textbooks which confuse students and teachers.

Some books daot help our students to learn

To address these challenges, schools must improve the monipooiogdures for teachers
and have a good focus for better placements of knowledgeable teachers. Those procedures
should provide guidelines for screening, selecting, evaluating, retaining, it necessary

excluding directing teachers. Every pre service teadbserves to benefit positively from a
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socialstudiesexperience and government and schools must work together to reach that goal
in the implementation of the new revised social studies curricul@thool Managers to
advocate for trained teachers to tedable Social Studies curriculum and consequently
improve the Monitoring of the teachers and encouraging some meetings such as CPD and
other meetings as well as allowing teachers to be resourceful and allow teachers to be open
minded by so doing, they may a@n their scope in the revised Social Studies and to consult

one another they may learn a lot things.

4.6 Summary

The overall research findings on the teachet
studiesrevised curriculum at Junior Secondarysatected Secondary schools of Mufumbwe

District is based on the problem statement, research questions and the literature reviewed and
presented in chapter two. In the study data was collected from interviews and open ended
guestionnaires confirmed that thevised Social Studies curriculum being implemented by
teachers at Junior Secondary school has some chall@igesationale for introducing Social

Studies at Junior Secondary schools in Zambia was to focus on issues and problems relevant

t o t he etperiances m todayg changing environment. It was also discovered that Civic
education, History and Geography were interrelated as a result social studies was seen to be
an i deal subject that was able towaldthatess t |
is constantly changing. Besides the other aim was basically, an effective way of introducing

new career pathways such pmactical and preocational subjects, together with some
vocational orientatiom schoolsln keeping with research on ciowlum change, the findings

also show that although curriculum adjustment is necessary from time to time, the

implementation process is not without problems and has major implications for teachers.

Additionally, the findings show how implementation im@aabn classroom practice.
Furthermore, and in spite of social studies teachers facing some problems related to
inadequate trained social studies teachers and lack of sufficient resources, some teachers were
in agreement that the revised social studies@autm has liberated some teachers and pupils

from the work load during implementation. They considered the main benefit from the
introduction of the revised social studies curriculum to be the reduction of the workload and
the clear guidelines on what teach and assesShange is a phenomenon that affects all

aspects of a persondés | ife and brings about
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spheres. According to Bertels (2003:478), change can be described as the process of
analyzing the past to elicpresent actions required for the future. It involves moving from a
present state, through a transitional state, to a future desired state. The focus of change is to
introduce an innovation that produces something better, hence the implementationesf the n

curriculum.

The findings also review that, revised Social Studies is much simpler for teachers to
understand and implement as compared to the past teaching of distinct subjects such as
Geography, History and Civics. Although most some teachers regbgethe topics have

been reduced in their subjects, teachers attitude was the opposite. The findings further
reviews that, teachers are the key players in curriculum implementation need to be supported
in this role if implementation is to succeed. Thismicof support in the form of curriculum
training and monitoring needs to be ongoing otherwise the intended implications of
curriculum change may not be realizdd. the next chapter the researcher discusses the

findings.
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CHAPTER FIVE

DISCUSSION OF FINDINGS

5.1 0verview

This chaptercontainsthe findings of the studglerived from the fouobjectives of the study,
which wereto: establishthe views of teachers towards the implementation of the revised
Social Studies curriculum at Junior Secondaiyost; identify the benefits of implementing
the revised Social Studies cumiom at Junior Secondary scho@xplore the possible
challenges of implementing the revised Social Studies aluritat Junior Secondary school
andsuggest effective ways of ingmenting the revised Social Studies curriculum at Junior

Secondary school.

5.2 TeachersAttitudes towards the Implementation of revised $cial Studies

Curriculum

As stated above, the first objective wiasinvestigate the views of teachers towards the
implementation of the revised Social Studies curriculum at Junior Secondary.stheol
findings from the study indicated thatcial studieseachers do not have full grasp of the
revised social studiesurriculum, thus they face the prebh of content oftte curriculum and
furtherthef i ndi ngs revealed varied responses on
Studies revised curriculum at Junior Secondary School in Mufumbwe District of Zarhbia.
findings of the study revealed that, most teachezkamed the revised Social Studies at
Junior Secondary school aadpreciated it that it was greatly helping in the trairmhgupils

to learn quickly and developing the art of doing things together and gain adequate

information to deal with the prevailysituations in later life.

The revised Social Studies has led to reduction in the workload of the teacher in the sense
that some topics with some interrelation were not repeated. Although a few other teachers
had mixed feelings stressing that it was csiig the learners in a manner it has been

integrated and stressed that it needed to be at primary school level and further reiterated that,

the introduction of social studies at Juncondary was a great mistake.
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AWe are just i mp d¢ulermie which wesdid mdt take Ipagt. c ur r i
They make decisions on their own and bring to us to implement of which we
understand nothing. Worse still, they do not bother to educate us on how we

are supposed to implement it. It is better to involve teachers igangulum

change because changsart from classroom teachers.

The introduction of Social dies at Junior Secondary isonfusing the
learners and needed to be only at primary school level. Some teachers when
asked about their attitude towards the oduction of Social Studies at JSS
reiterated that, the introduction of Social Studies at Junior Secontlags a

great mistake,..............

Both quotations illustrate that there are alternative views, and there remain some problems
around understanaly social studies curriculunThe studyfurther,e st abl i shed t hat
attitudes towards implementation of the revised curriculum wetavelcomebecause they

were not consulted at the beginning. This isline with Mata (2012) who arguethat

teaclers can manage the implementation of a new revised curriculum if they are considered

as integral parts of the change process. Fullan and Pomfret (@®&rédthat, the effective
implementation of curriculum requires time, personal interactiah @mntacts in-service

trainingand other forms of support.

Therefore, lack of teacher involvement could be responsible fortpaoher articulation of

the revised curriculum even when the intent may be gtiodhould be noted thahé
curriculum conception is diigh importance in the implementatipnocess and Government
need to understand that this aspmaly shapéeaching eithepositively or negativelyHence

the callfor the involvement of teachers in devising changes so as to have a smooth transition

in the course of implementation at school level.

In the same line the finding further revealed that, the teachers were not involved nor
consulted in during the conception and initial stages of the implementation of the Social
Studies curriculum hence the hugesistance and the negative attitude towards
implementation. However thegcknowledged that, curriculum changes are vital in this fast
changing world butstressed thathanges that occuthis way create stress andause
disruption, insecuritgime consumingprocess to adapt a new curriculand there is a cost

fact in material productian
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The findingsalso revealed the aspect of training stressing that, schools lacked of trained
Social Sudies teacherand implored the Government to train specific Sociaties teachers

as well as need to involve teachers whenever curriculum change waseirs@ldmat they are

not left outandinvestng in Teacher Bucation.It is for this view that it is highly felt that, the
Governments needed to have adequate consultaiith the key player who in this case are

the implementers so that all concerns are fully addressed without difficulties. Change is vital

in this new age of a céury as Flores (2005) postulatdtht, as a societal expectations and
political and sociapriorities changes place new demands on schools and teaklosvever,

Amimo (2009) arguedhat there will never be a perfect curriculum for all ages as the
environment keeps changing and creates new needs in the society and advises that curriculum
has tochange continuously in order to address eéhgerging needs the society and the

world as whole, so teachers need to adapt to these changes but agrees that, it vital to have a
consultative approach with the educators or implemenkeltan and Pomfret @77) also
pointtdout t hat, the effective I mplementation o
interaction and contacts,-service training, and other forms of pecpkesed support. This
realization that teachers are imperative in implementieg''policy, to reform, restructure,
transform schools and classrooms, calls for a focus on teachers. They are often seen as either
impervious or unaffected or as resistant to the education policy change (Smit, 2G04).

result it is important for teachdor be in touch with the new changes and stand ready to
accept the changes and really it is not always that teachers should be involved.

The findings revealed thateachers were not consulted nor involved in the initial stage
implementation a state thaas created a great barrier to effective implementation hence the
need to rdearn the teachers as we might note frdme tdaptive evolutionary theory
proposed by Stenhouse as quoted in Fullan (1983) as used in thisastagyedhat the
Curriculum carbe modified in the course of its implementation. This approach claims that it
is conceptually unsound, socially unacceptable and empirically impossible to solve the

implementation problem through detailed elaborations of the desired practice.

The above sttement confirms thdhere is need for #service training ofeachersin-service

training should be presented in a way that takes into account that the teachers are novices
regarding curriculum implementation. The successful implementitialsoto alarge extent
depenént on the provision of the necessary resources and facilities to ensure that the

enthusiasm of teachers and learners is sustained. Exposure of teachers, learners, parents,

67



school heads to information on the purpose of the curriculurfemgntation and the extent

of its impact should receive the necessary attention to ensure that everybody is aware of and
fully understands the challenges that are involved. Theserince interventions, as such,

only partly address the challenges mergmrabove. To meet the challenges mentioned
above, a large scale cooperative effort between the educational authorities, the providers of

in-service teacher training and sponsors from the private sector may be necessary.

Arising from these findings, it islear in the foregoing discussion that thattitudes of

teachers towards the revised social studies curriciieme mixed as they perceived the
integration of the curriculum differentlyt is vital however to note that, the difference in

opinion and belief does not imply that the curriculum cannot be implemented. Teachers can
learn to work together as a team share their knowledge, skills and their work through team
planning and team teaching while they wait for the gpeeid teachersThe effective
implementation ofany curriculumrequires irservice training and support of all the teachers

or implementers. The realization that teachers are imperative in implementing 'new" policy,
calls for an effective focus on teachers because the main barrier to ulcumric
implementation is teacher educator resistance to change. Lufungulu (2015) in the study of
Primary School Teachersodo Attitudes towards |
the study revealed that, tesaacdssor feildrea anewt ude s

innovation in education.

The above discussion shows thiae acher 6s attitude towards th
Studies Revised curriculum was somehow negative due taideenception and the way the

study was introduced drieaving out the key implementer who in this case are the teachers

As seen abovesome teachers greatly supported the introduction of the new revised Social
Studies subject at Junior Secondary school, stating that, it was a good idea as it helped to
train teachers to work as a team, learn as a team and learn from one another which promoted
team teaching, cooperation and a good working relationship among the teacvezser
teachergecommended thdhey be involved in decisions regarding curriculumaciye due

to the role they play as curriculum implementers stating involvement in curriculum change
initiatives make them feel part of the curriculum development process and not mere

implementers.
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5.3 The Benefits ofimplementing the revised S. Scurriculum

The finding in this regard establishdte benefits in implementing Social Studies at Junior
Secondary under the revised curriculuifhe data collected showed thatplementation of

the revised curriculumvas a good idea in a sense thadvbidedrepetiton of some topics
making it easy for the teachers to teach and manage to finish the syllabus drhgrabove
findings are in conformity with MoE (2013) whose aim in Social Studies revision at Junior
secondary was basically, an effective way of introdgichew career pathways such a
practical and prerocational subjects. Although curriculum adjustment is necessary from time
to time, the implementation process is not without problems and has major implications for

teachers during implementation.

As notedthe findings on theébenefits ofintroducing Social Studies at Junioec®ndary
schoolthe findings revealethatsome teachers enjoyed teaching Sociatl®s because they
found it easy to teach and that learners actually concentrated more as compared to th
precious learning of distinct subjects of geography and history which at that time was a heavy
work load to most larners.It was not possible in the pagir teachersto completethe
syllabus but presentlyas been found fpossible due to the fact théihe some topics in some
subjectwhich seemed repeated and meaningless were donenaslayg the new Revised

Social Studiesubject much easier to teach.

the revised Social Studies have to the greatest extent avoided repetition in the
teaching and learing at Junior Secondary school and made it possible for
teachers to finish the syllabus unlike in the past of individual subjects,
presently it is possible because the some topics in some subject areas have

been removed and making the subject is simglifieea nd easi er t o teach

The integration of geography, history and geography is a great idea and |
agree that it has reduced the number of subjects and the grade eights and
nines now have new subjects like Business studies and Vocational Subjects.

The pipils have an achntage to take other subjects.

As noted from above,hé benefit of the revised Social Studies Curriculum at Junior
Secondary school was the reductionthe number of subjectsat Junior Secondargnd
creating aspacefor the introductn of new subjects such as the Business and Vocational

subjects giving learners moaglvantageto take other more subjedtse findings were inline
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with the Ministry of Education(1996 educating our futur@ostulates thatthe Curriculum

will need radicalrevision in order to cater for a spread of pupil ability which will be much
wider than is presaly the case in Grades 8 and 9 tlxéesasive curriculum review will also
be needed to ensure the inclusion of a sufficiently wide range of practical anadcatienal

subjects, together with some vocational orientation in ewdsjest as the case is presently.

It is better to work as a team because we have different abilities and there are
things you may learn from your colleagues, you share ideas. Team g&hin
good because lirings out all of your weaknesses and strengths and in the end
it builds you. But for solo teaching you keep the weaknesses to yourself and do

not improve.

It is better to teach as team social studies/ou share ideas, there are at lof
discoveries that are going on, you might have missed some information but your
friends will fill you up. Current affairs keep on changing, so you need to work
with your colleagues. It is one way of avoiding repetition.

Besides we have learnt how intaion of the subject has brought all the teachers together for
one common goal of working as a team and creating success. The findings are in line with
Villa et al, (2004) observedhat team work creates opportunities for professional growth in

the proces of receiving personal and professional suppart.atdition, Pope (2000)
supportedhe view that the teaching is made easier througieaching as learning problems

are identified quickly, thereby increasing academic performabkebukola, (2004) noted

that the successful implementation of a curriculum to a large extent, is determined by the
knowledgeable teachers who are quicker to learn accept change and read to think in the new
direction. Curriculum implementation is a welsearched subject thatqreres the

collaborative efforts of all educational stakeholders to ensure its effectiveness.

This means that for the officially designed curriculum to be fully implemented as planned,
the Government should supply schools with adequate resource matectalasstextbooks,
teaching aids and stationery in order to enable teachers and learners to play their role

satisfactorily in the curriculum implementation process.

Overall it is vital to note thathe revised Social Studies curriculum has to the greexésnt
avoided repetition of similar topics in the integration of civics, history and geography at

Junior Secondary school making it easy to finish the syllabus and simplified during the
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implementation phase. The information emerging shows that, in theualidulum certain
topics were not locally oriented and had less or no impact to the Zambian and local
conditions hence their removal from the new curriculum is a great achievement for the
nation. They further acknowledged that the present revised stwités has so far proved to

be good as it is reflecting what is currently happening in the country today such as

governance, political combined with their immediate environment.

5.4The challenges of implemating the revised S. Scurriculum

In terms of thechallenges of Social Studies at Junior Secondary Schools, the study revealed
that the availability andquality of resource material and the availability of appropriate
facilities have a great influence on curriculuimplementation. Social Studiesis not
monitored nor supervisdike other subject in trying to understand what teachersidackeft

at the discretiorof who teach it.Arising from the findingsabove,we learn that, mnitoring
determines the successes and also determines deficiencies aedgdsalvhich teachers
encounter in the implementation of the Curriculum. After monitoring had been done
challenges can be diagnosed, corrective measures made, support and other intervention
strategies can then be taken to assist teachers ans #magffetive way of empoweringind
motivating tachers.This view is in line with the findings by Cunningham and Cordeiro
(2000) shared thatmonitoring and support in the context of class visits. The class visits
create the opport uni trpvide motivatibrsaad exezcisd irflaench.e r s 6
During supervisory discussion teachers also have the opportunity to talk to the instructional
leader about the problems they encounter in teaching prattdesse et al (2007) indicated

the following challengesof the schocbased curriculum: inadequate supervision, time
mismatch with school calendar, lack of financial and material support, and negative attitudes
of teachers towards the new curriculum. Like in this revised Social studies curriculum in
Zambia theeachers are inadequately prepared for teaching, let alone comprehending the new
curriculum process. Revised curriculum implementation in most cases favourgseeliced

schools with welqualified teachers.

The other factor that was found to be resole for poor implementationwas the
Governmentwhich has notrecognize the fact that teachers determine the nation or country
because of shortage of social studies teachers and no fast track training like other subjects such as

mathematics and sciencehey found it hard to comprehend h@&acial Studiescould be taught

71



purposely and successfully as an integragedly to promote civic competence when its basic
nature remains a mystery to those who are responsible for teaching it. Besides it was baund to
hard to fully finish the syllabus in a sense that the teaching periods wesbdddan a manner
that Social Studies hawabout six period in a week of which each subject such as civics, history
and geography shares 2 periods in a week and makingableing slightly hard due limited time

for teaching as well as completing the syllabus despite a reduction in some contents.

In our school irservice, staff development workshops were not done in
schools and teachers indicated that they had problemsterpreting the
revised Social studies curriculutextbooks not addressing current issues,
shortage of relevant textbooks and too much overload.

As noted from findings, the studystablished thatherewas lack of consultation by the MoE at

the initial sage of implementation resulting in poor delivery of the subject by the teachers. The
findings are in agreement with Chiyuka, (201i2) a study conducted to investigate the
effectiveness of the teaching of religious education as part of social and devsigbnakes in

the integrated primary school curriculum in Zambia whose findings indicated that the teaching of

RE as part of SDS is not effective because of lack of teaching and learning materials in schools.

Further the findings revealed that, the teastss professionawho are directly involve in

the implementation of the Social Studies curriculum at Juréao&dary it was noted that,

the teachers were not fulgxposed to cuiculum changes with regard to Social Studies at
Junior fcondary Teachersmaintained that there has never been exposure to the new
curriculum at school level the participants were of the opinion that training or orientation
workshops should be held more frequently, possibly once in a term where they could meet
with the curricuim advisers to discuss critical issues that they encounter at implementation
phase in the classroom. They stressed tBatiernment must train the teacher and not the
education officials who are not the end usé@rsd mostly observed that, teachers whakea

in towns are exposed to a lot of things and making it easier for them to keep abreast with new
changes than the teachers those who teach in rural areas. We take a long time to catch up with
new changes than those in towns. The participant even wonabegter the revised social
studies can be fully implemented in rural schodlse finding are directly in line with the
recommendation of Awhen, Edinyang and Ipuole (2014) in a study of introduction of Social
Studies Education in Nigeria Schools: A Siescer a Failurghat recommended that, effort

be intensified in the training of professionally qualified Social Studies teachers and the
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integration of teachers in all phases of Social Studies curriculum development and
implementation. In the new revisedd&al Studies curriculum at Junioe&ndary in Zambia,

it was vital to consider the aspect of training and sensitizing teachers on the new changes.

On the contrary th&indings from the study indicated that Social Studies teachers do not have

full grasp d the revised Social Studies curriculum, thus they face the problem of content of
the curricul um. The finding on the teacher
revealed in the studthat teaching knowledge and experience in the revised Social Studie
curriculum is problematic in the quest of implementing at Junior Secondary of Education in

Mufumbwe District.

As schools we have a serious problem of lack of resources including relevant
textbooks, teaching materials and appropriate instructional maslieeachers

were not carrying out fieldwork studies and we are teaching for examinations.

The findings further revealed that lack of teaching and learning materials and heavy reliance
on the old books which have been overtaken by time and shallow imtarge among the
challenges faced in the implementation of Social Studies at Junior Secondary School.
Teachers expressed concern that mewly introduced subjects at Junior Secondary were not
available in schools and the few that were there were deenbedviery shallow.As noted in

Kelly (1999) that based on inarticiapolicies, inadequate researahd poor planning,
curriculum implementation has become ineffective and lacks any useful feedback mechanism
anchored in review, analysis and redesign mees. School curriculum is expected to equip
learners with skills that make them sedfiant, prepare them to enter into jobs and progress

in them.

The findings showed thachools hada critical shortage of teachegualified in Social
Studies teacher#t was established that as a result of shortageawhersgeffective teaching

and learning was not dip-date making teacheraho are not trained teach. Additionaltize

timing in the implementation of the new revised curriculum was not okay, Governme
should have waited to unleadketteachers who are trained in Socialdtes since all those

who trained have different combination. The introduction of the new subject called social
studies was an abrupt change which came through trial and erroringadoence most
teachers were not fully involved in coming up with the study area however, government came

up with the change without the knowledge of the implementers and really informing them on
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how best to implement the subjethe findings of the studwerein line with the findings of
Merry-field (1997 attributeda number of challengés the implementation of Sociat®lies

in Africa are,lack of instructional materials and lack of trained and experienced teachers.

The study went further to look #te changing the curriculum without sensitization causes

di srupti on, i nsecurity and there is a cost
Policy and curriculum change happen for a number of reasons which include political, social
and economicalithin a country as the case for Zambian Education system. The findings are
consistent with Flores (2005) as societal expectations and political and social priorities
change, they place new demands on schools and teach®esfindings in the study are in

line with a study which was conducted Jskayinfa (2005) in a study that was conducted in
Nigeria to find out theperception of teachers on the introduction of Social Studies
revealeda favorableperception of the new curriculum and advised teathers who were to
implement the new curriculum were supposed to be sensitized and prepared for the task. Like
in the present study, the participants agreed that they were not fully sensitized new
curriculum changesMeziobi, Oyeoku and Ezegbe (201 investigating social studies
teachersdé capability for effecti vie Juniompl| e me |
Secondary schoolsevealedteacher training institutionsl o n 6 t us u adathgrs pr ep e
sufficiently for the implementation of the pragnme, teachers are not sufficiently exposed in

their training to reforms in education, and that the teaching of social studies is not functional

in injecting practical skills and vational training in the learneiLike the revised social

studies curriculm in Zambia the findings are indicative that, most teachers and teacher
training institution havenot been sufficiently equipped SociatuBies teacher with the
knowledge bse to handle the new subjestthough this curriculum change implies more

work and training for teachershence teachersexperiencing challenges with the
implementation due to a number of reasons related to the lack of sensitization and lack of
training and the shortage of textbooks.

The findings of the study indicate thae revised cuiculum had challenges for the teachers

to fully implement hence theeedto support theeachersn their roles with the provision of
substantive training and resources @ennelly and Clandinin (19883haredthat, non

availability of in-service trainings one of the factors that affect curriculum implementation.
Furthermore, Gundogan (2002) contends that there should be a revieseofioce education

as extensive training programmss ubst i t ute O6the highly <centr
that have eachers as participants in the implementation of the revised Social Studies
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curriculum. The main actors of implementation in adaptasolutionary approach are the
practitioners themselves (teachers), because they are responsible for the educatia®l proce
and they cannot pass on this responsibility to external agencies. External agencies and
persons, such as researchers, curriculum develapetdnservice trainers may support and
stimulate the development of practice. Decisions about initiating dawelat and the control

over its direction are the realms of practit

Curriculum change in general is necessary at times to keep up with the changes in education
while others felt that unintended changes like gbeial studies have a negative effect on
teaching and learning. Some of the general responses weikishgdod to have curriculum
change at this level because the Zambian society is changing so fast in relationship to other

countriesas a result mistas discovered during implementation need to be corrected.

5.5  Effective ways of implementing the revised S. SCurriculum

In terms of best ways of implementing Social Studies revised curriculum, the study findings
revealed that government netedtrain teachersSocial StudieseachersApart from that, the
Government has a huge task of preparing teachers, providing adequate relevant teaching and
learning resources in line with the newly revised social studies curriculum at junior secondary
unlike the preent situation. The teachers were of the view that, having one teacher trained to
teach social studies at junior secondary is not a good idea in a sense that, one teacher may not
be able to fully deliver due bias on some subjects. They further observ¢etimew revised

social studies is said to have a lotabfallangesat implementation and the teachers are still
using the old books. The study as is in line withiyuka, (2012)in a study conducted to
investigate the effectiveness of the teaching ofjimls education as part of social and
development studies in the integrated primary school curriculum in Zambia revealed that the
teaching of RE as part of SDS is not effective because teachers are not adequately trained in
the new integrated curriculumpproach. The lack of teaching and learning materials in
schools has contributed to ineffective teaching and learning of RE under SDS. The negative
attitude by teachers towards the change of methodology has also contributed to-the non
effective teaching ankarning of RE.Like the revised social studies at junior secondary it is
clear that there are no resources, trained teachers and so forth. This aspect is likely to impact

on the curriculum implementation at junior secondzautyool.
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There is need for thgovernment to train teachers specifically for the teaching
of Social Studies. Hold workshops, seminars to bridge the knowledge gap of
curriculum revision. Provide adequate relevant teaching and learning

resources.

As noted from the findingshe study estblished that generally, teachers faced difficulines
teaching Social Studies as a reshetre was neetbr the Government to provide-service

training country wide and not in selected schools because the subject is in all schools in the
country. Mostteachers did different subject combinations and not social studies unless the
new teachers unfortunately who are not forth coming hence the need for the government to
quicken up the process of training the teachers. Sometimes the Government through
curriculum development centre involves people who do not even teach those subjects but
involves the teachers in urban areas. It should not base on Lusaka but even other schools such
as rural areas. Unlike bringing programs that cannot be implemented in rasaback make

it compulsory and begin to blame the teacher for the bad results.

The findings further revealed that, improvimgonitoring and supervision othe new
programmes such as the Sociides curriculumwas vital Thiswas thought tde a core
respnsibility of the District Standards Officers and school managers. the above findings are

in conformity with Cunningham and Cordeiro (20@B)ared thatmmonitoring and support in

the context of class visits thawokpmowdate th
motivation and exercise influence. Arising from the study above, Monitoring determines the
successes and also determines deficiencies and challenges which teachers encounter in the

implementation phase.

Our Government through Curriculum Devptoent Centre (CDC) should
involve us the Social Studies teachers in the implementation and not relying on
information from few teachers based in Lusaka oAlyd further added that,
figovernmenthrough the standards officers and school managersieatild

also Improve monitoring and supervision of the new programmes such as the

social studies curriculum to understand exactly what we are facing.

Arising from the above finding it is right to deduce that, @®/ernment through Curriculum
Development Centre (CDCneededto involve all teachers of Social Studies in the

implementation and not relying on information franfew teachers based in Lusaka only.
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This further showedhe significance of conferences, seminars, workshops and GFDs
helpgng teachers to effively implement the revised Social Studies curriculum uatial
Secondary stressing that, conference $etp sharingknowledge and allowing tehers to

work together and sharingews as well as leammg from one another. The meeting according

to the teachers providednew knowledge on how to teach. Seminars provide adequate
information how to teach as this greatly helps to share knowledge on mainly the new changes

at the same time some people rhaye ideas which can be shared.

Most of the books producewdy private writers are of low quality and this

limits their ability to learn through discovery and problasmiving.

It is my appeal to the government to reconsider supply of teaching and
learning materials if they really want to improve quality of secowndar
education

Needs to make sure that they use only approved books which are relevant to
the current. | recommend the use of single textbook which portray the required
competencies maticty with the current syllabus requirements rather than
having many tekiboks which confuse students and teachers. Some books do

not help our students to leabecause they are too shallow.

The study finally revealed that teachers, teaching and learning materials are very influential
in the implementation of the curriculurhlowever it was noted that the learning resources
were either not in place or not relevant and too shallovhe Social &idies teacher
experienced problems in the implementation of the revised social studies curriculum as it was
introduced without proper csaltation. The teachers did not receive any training that would
have led them to effectively implement the study area well. Although new revised social
studies were introduced there was no attempt to train teachers in the knowledge and skills
aspect of thee new learning areas. Curriculum changes have financial implications as new
textbooks and resources have to be purchased for its implementation. This needs-to be on

going if the implementation of a new curriculum is going to achieve the required results

The findings further reveal the need teachers to be knowledgeatse¢;t@achers admitted
thatthey had little understandiraf policies, subject matter and interpretation of whadrtd

how to teachlt is difficult to comprehend hovocial Studiescan betaught purposely and
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successfully as an integratstudy of the social sciences and other areas to promote civic
competence when its basic nature remains a mystery to those who anesitésptor

teaching it. Social tBdies teachers need sufficient contkmowledge in the cerdisciplines

and processes of Socidu8ies, skill in using a variety of teaching and assessment strategies,

and the ability to locate, evaluate, and use appropriate resources. Ongoing professional
development is also necessary tiesichers to develop and monitor the curriculum. Resources

ar e needed t o support teachersbo i nvol veme
professional development is also necessary for teachers to develop and monitor the

curriculum.

In summary, tiwas esential that whenever a programme is to be introduced the concept and
attitudes of recipient should be sought first, else it will be introduced bteadbkersnaynot
participate in itfully. These attitudinal gaps created dissatisfaction aneaghersat junior
secondary school during implementatidmgain, it has been established that teachers trained
in single subjet areas from various institutions henaek the multidisciplinary orientation to
teaching social studies as an integrated subject.

This suggests that policy makers should put the cart beforeditse in matters of curricula.
Teachers must be given the needed orientation in the skills of itbegréhe teacher must

accept that the world arodrus must be viewed as a wholéhe teachersfosocial studies

must understand the expanglienvironments theory of mentdevelopment and that the
course content mi ght be ohatgmralconrceptd themes, Ifies c o p e
problems and issues throughout the dagtiadies curriculum. Wth this orientation, teachers

will appreciate the concept of integration for its sustainability.

It was noticedhat the teachers who trained frggmmary teachers collegesipporté social
studies development. &lue from this is that teachers must bgaged in continuous trairg

and orientation for them tperform as expected. We must make use of the teachers we train
when they have graduatéd/ithout job placement, they will feel demotivated and that will

not encourage others to follow.

5.6 Summary

The discussi on on towdrds implererdaion nféSeciatafliesrevisad d e s

curriculum at Junior &ondary irselected secondary schools of Mufumbwe District is based
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on the problem statement, research questions and the literature revielptesented in

chapter two. In the main, data collected from interviews and open ended questionnaires
confirmed that the revised social studies curriculumdenplemented by teachers at Junior
Secondary has severahallenges.The rationale for introdung Social Studies at Junior
Secondary schools in Zambia was to focus on
experiences in today changing environment. It was also discovered that civic education,
history and geographwere interrelated as a resdocial $udies was seen to be an ideal
subj ect t hat was able to address the <c¢child
constantly changing. Besides the other aim was basically, an effective way of introducing
new career pathways such pmacticd and prevocational subjects, together with some
vocational orientatiom schoolsIn keeping with research on curriculum change, the findings

also show that although curriculum adjustment is necessary from time to time, the

implementation process is n@ithout problems and has major implications for teachers.

The discussion of the findings is in direct link with tRelaptive Evolutionary Theory as
proposed by Stenhouse (1975) quoted in Fullan (1983) anéThaget 6 s 1 deas of
and accommodain Piaget (1977yve learn that Teachers who were trained at college and
universities for a particular curriculum have to assimilate and accommodate the new
education dispensation regarding curriculum transformation and change. these approaches
because thy relates well to the current study in that most of the respondents were of the view
that the introduction of the new curriculum was done hurriedly and that they were not
consulted from the onset to orient them on the idea behind integration of Civiatibduc
Geography and History into Social Studies and on how to go about with the implementation

process.

The revelation in this sense is that curriculum revision has focused too much on the
introduction of the new career pathways at Junior Secondary sahdaleglected issues of
content which are left to individual teachers to construct. However, given the lack of trained
teachers and the lack of resources, has inflicted on the education system, the majority of
teachers find it difficult to know what todaeh and tended to act as mere technicians without
the necessary conceptual and content tdeds.instruction to be effective, the teacher must
know more, must have adequate content knowledge and must know the conceptual
destination of the learning. Thegmitive aspect of schooling has been lost through too much

emphasis on outcomes in the new curriculum.
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For the curriculum to be implemented well, participation is a crucial source of legitimacy for
policy decisions, especially in educational policy. Itrsedike teachers were not involved in

the decision to adopt the new revised curriculum as the preferred policy approach at junior
secondary. Even as the teachers were called on to become involved in the elaboration and the
implementation of the curriculumthe decision to proceed had already been made.

Unfortunately, participation is sometimes confused with consultation.

The proper implementation of the revised social studies curriculum by teachers requires
effective monitoring by standard officers. Monitay would determine successes and also
determine deficiencies and challenges which teachers encounter. After monitoring had been
done and challenges diagnosed, corrective measures, support and other intervention strategies
can then be taken to assist tearshand that on its own would be a way of empowering

teachers.

Besides the theory postulates the need f@envice training of teachers, as a vast amount of
work still needs to be done to ensure the successful implementation of the social studies
revised curriculum. Obviously the education authorities cannot provide all treernvice
training that is needed and are at this stage involving higher education institutions in the
process. The challenge that lies before providers -@kinice teacher trainingegarding
implementation of the revised is not only to be able to train so many teachers; aspects such as
the relevant curriculum and teaching practice are also involved. Fhkervite training
should obviously also be presented in a way that takesattount that the teachers are
novices regarding curriculum implementatiorhe successful implementation of the social
studies revised curriculum at junior secondary in in Zambia will also to a large extent depend
on the provision of the necessary researand facilities to ensure that the enthusiasm of

teachers and learners is sustained.

As noted, the theories are so strong in adapting of a revised curriculum. They also postulates
that complex changes necessitates relearning and, thus, invites padid¢igaarticipate
actively in the process of implementation which is seen as a prime opportunity for
internalizing the main characteristics of the changes. Issues that were not addressed at the
initial stage of the innovation can be incorporated in theawgd version. Finally it enables
stakeholders to give their views about the success or failure of the biutle next chapter

the researcher concludaddmade someatommendation.
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CHAPTER SIX

CONCLUSIONS AND RECOMMENDATIONS

6.1 Overview

In this chapterthe researchecconcluded and made the recommendationsas well as
suggestions oa humber of areas where further reseavels needed.The main objective in

the study were toestablishthe views of teachers towards the implaetagion of the revised
Social Studies curriculum at Junior Secondary sghdehtify the benefits of implementing

the revised Social Studies cumiom at Junior Secondary schoaxplore the possible
challenges of implementing the revised Sociald&is curriclum at Junior Secondary school
andsuggest effective ways of implementing the revised Social Studies curriculum at Junior
Secondary school.

62 Teacherds attitudes towards the i mplementa

The findingss h o ws t h a attitudeet@avartisetme implementation of Social Studies
Revised curriculum was somehow negative due to the misconception and the way the study
was introduced and leaving out the key implementer who in this case are the teachers.
However, some teachers spprted the introduction of the new revised Social Studies subject

at Junior Secondary school, stating that, it was a good idea as it helped to train teachers to
work as a team, learn as a team and learn from one another which promoted team teaching,
coopeation and a good working relationship among the teachers, however teachers
recommended that they be involved in decisions regarding curriculum change due to the role
they play as curriculum implementers stating involvement in curriculum change initiatives

make them feel part of the curriculum development process and not mere implementers.

6.3 The benefits of implementing revised curriculum

As regards the benefits of Social Studies at Junior Secondary Schools, it was found that this
curriculum avoids repetitio of some topics making it easy for the teachers to teach and
manage to finish the syllabus on time. Accomplish the syllabus; has inculcated in the learner

in integrated forms, basic skills, values and attitudes for useful living and has created space
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on the curriculum to introduce new career pathways for learners such as the business and

vocational subjects

The benefits of introducing Social Studies at Junior Secondary school the findings revealed
that some teachers enjoyed teaching Social Studies betaystound it easy to teach and
those learners actually concentrated more and really the performance of the learners is
usually improved. Apart from that there is total reduction in the number of subjects at Junior
Secondary and creating a space for tliduction of new subjects such as the Business and
Vocational subjects giving learners more advantages to take other more subjects the extensive
curriculum review will also be needed to ensure the inclusion of a sufficiently wide range of
practical and pe-vocational subjects, together with some vocational orientation in every
subject as the case is presently. The new subject brings into force the aspect of localization
of the curriculum in which the relevance of the curriculum has proved trail the Zambi
context by bringing some topics that have huge bearing on nation on our day to living hence
change and great deal for the implementatidre information emerging shows that, in the

old curriculum certain topics were not locally oriented and had lessw dmpact to the
Zambian and local conditions hence their removal from the new curriculum is a great
achievement for the nation. They further acknowledged that the present revised social studies
has so far proved to be good as it is reflecting what igeotly happening in the country

today such as governance, political combined with their immediate environment.

6.4 The challenges of implementing Social Studies curriculum

In terms of the challenges of Social Studies at Junior Secondary Schools, the statbdrev
that; the subject is not monitored nor supervised by the District Standards Officers and
School Administrators but left at the discretion of who teach it. The findings also showed that
lack of teaching and learning materials and heavy reliance asidh®oks which have been
overtaken by time and shallow in content was among the challenges faced in the
implementation of Social Studies at Junior Secondary School. Further, lack of adequately

specialist trained Social Studies teachers proved to begttea big challenge.

In terms of the challenges of Social Studies at Junior Secondary Schools, the study revealed
that; Social Studies is not monitored nor supervised like other subject in trying to understand
what teachers face but left at the discretad who teach it. Arising from the study above,

Monitoring determines the successes and also determines deficiencies and challenges which
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teachers encounter in the implementation of the Curriculum. After monitoring had been done
challenges can be diagndsecorrective measures made, support and other intervention
strategies can then be taken to assist teachers and that is an effective way of empowering and
motivating teachers. Further, lack of adequately specialist trained Social Studies teachers
proved tobe yet another big challenge. Some teachers elaborately commented on the lack of
trained teachers, materials and knowledge that as social studies teachers they are concerned
about. It is only that, social studies on its own as compared to other subjsct®oi that

much monitored. The other factor that was found to be responsible for poor implementation
was the Government which has not recognized the fact that teachers determine the nation or
country because of shortage of social studies teachers afabtnivack training like other
subjects such as mathematics and science. Next the study established that, there was lack of
consultation by the BE at the initial stage of implementation resulting in poor delivery of

the subject by the teachers. Furttiee findings revealed that, the teachers as professional
who are directly involved in the implementation of the Social Studies curriculum at Junior
Secondary it was noted that, the teachers were notduflgsed to curriculum changes with
regard to SociaStudies at Junior Secondaryhe findings further revealed that lack of
teaching and learning materials and heavy reliance on the old books which have been
overtaken by time and shallow in content was among the challenges faced in the
implementation of 8cial Studies at Junior Secondary School. Based on inarticulate policies,
inadequate research and poor planning, curriculum implementation has become ineffective
and lacks any useful feedback mechanism anchored in review, analysis and redesign
processes. @ool curriculum is expected to equip learners with skills that make them self

reliant, prepare them to enter into jobs and progress in them.

The findings showed that schools had a critical shortage of teachers qualified in Social
Studies teachers. It wastablished that as a result of shortage of teachers; effective teaching
and learning was not tip-date, making teachers who are not trained teach. Additionally, the
timing in the implementation of the new revised curriculum was not okay, Government
shoud have waited to unleash the teachers who are trained in Social Studies since all those
who trained have different combination. The introduction of the new subject called social
studies was an abrupt change which came through trial and error reasomiog; nhest
teachers were not fully involved in coming up with the study area however, government came
up with the change without the knowledge of the implementers and really informing them on

how best to implement the subject. The study went further to &ake changing the
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curriculum without sensitization causes di
other scholars have noted Education Policy and curriculum change happen for a number of

reasons which include political, socald many mas.

Curriculum change in general is necessary at times to keep up with the changes in education
while others felt that unintended changes like the social studies have a negative effect on
teaching and learning. Some of the general responses weitkishgdod to have curriculum
change at this level because the Zambian society is changing so fast in relationship to other
countriesas a result mistakes discovered during implementatios toglee corrected.

6.5 Effective ways of implementing Social Studies at Juor Secondary school

In summary, tiwas essential that whenever a programme is to be introduced the concept and
attitudes of recipient should be sought first, else it will be introduced btedbbersnaynot
participate in itfully. These attitudinal aps created dissatisfaction amdegchersat junior
secondary school during implementatidmgain, it has been established that teachers trained

in single subjet areas from various institutions henaek the multidisciplinary orientation to

teaching saal studies as an integrated subject.

This suggests that policy makers should put the cart befotwotise in matters of curricula.
Teachers must be given the needed orientation in the skills of itegréhe teacher must
accept that the world arodrus must be viewed as a wholehe teachers of social studies

must understand the expanglienvironments theory of mentdevelopment and that the

S I

course content mi ght be ohatgmralcorceptd themes, Ifies c o p e

problems and issugkroughout the sodiatudies curriculum. With thisrientation, teachers

will appreciate the concept of integration for its sustainability.

It was noticedhat the teachers who trained frgmmary teachers collegesipporté social
studies development. &lue from this is that teachers must be engaged in continuousdrain
and orientation for them tperform as expected. We must make use of the teachers we train
when they have graduated/ithout job placement, they will feel demotivated and that will

notencourage others to follow.
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Improve monitoring and supervision of the new programmes such as the social studies
curriculum. This should be a core responsibility of the District Standards Officers and school
managers. the above findings are in conformiih Cunningham and Cordeiro (2000) who

sees monitoring and support in the context of class visits that create the opportunity to
observe teachersdé6 work provide motivation a
above, Monitoring determines the sasses and also determines deficiencies and challenges

which teachers encounter in the implementation phase.

It can be concluded that, the effective implementatib8ocial Studies revised curriculum,
needed governmemtffort to train teachers specificalffipr the teaching of Soci&tudiesas

one of the prominent task wh&overnment traimspecific specialized social studies teachers
this may help taneet the implementation gap of teachers in line with the newly intest
revised subject at JunioreSondhry. Apart from that, the Government has a huge task of
preparing teachers, providing adequate relevant teaching and learning resources in line with

the newly revised social studies curriculum at junior secondary unlike the present situation.

This study cacludes that teachers face a variety of challenges which impede on the
successful implementation die revised Social Studies curriculudaring the teaching and
learning process. In the light of these challenges, it is likely that the implementétion
revised Social Studiesurriculum was bound to fail deliver the desired outcome. Since
teachers are the majanplementers of theew curriculum the findings have shown that

there is a need to provide more opportunities for thegiticipation during formuaition and/ or

review of the curriculum. Doing so may allow teachers to play their rfiestively in
curriculum development, eventually implementation. Also the Ministry of Education should
devise ways of providing quality and relevant teaching and itgamesources that are
consistent withrevised curriculum. At the same time the aspect of monitoring of the
programme is seen as a vital requisite for a successful implementation of the programe such
as the revised Social Studies curriculuifhe Ministry of Educationshouldmake sure that

all the relevantocial Studieg ur ri cul um materi al s, such as s\

books are developexs well as disseminated to adc@ndary schools at the right time.

6.6 Conclusiors

This study concludeséht t eacher 6s attitude towards the

they face a variety of challenges which impede on the successful implementation of during
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the teaching and learning process. In the light of these challenges, it is likely that the
implementation of the revised curriculum was bound to fail deliver the desired outcome.
Since teachers are the major implementers, the findings have shown that there is a need to
provide more opportunities for their participation during formulation andéwaew of the

curriculum. Doing so may allow teachers to play their roles effectively in curriculum
development, eventually implementation. Also the Ministry of Education should devise ways

of providing quality and relevant teaching and learning resoune¢sate consistent with the

revised social studies curriculum. The Government should make sure that all the relevant
soci al studies curriculum material s, such a

developed as well as disseminated to all secgrstdrools at the right time.

Based on the findings in |ine with the obj
regarding the revised social studies curriculum needed much attention from the curriculum
designers, education policy makers, as welihee teaching community. It is also vital to note

that, a mineset and attitude change in teachers is important because the main barrier to
curriculum implementation is teacher educator resistance to change. Curriculum changes
have financial implicationss new textbooks and resources have to be purchased for its

implementation.

Based on the study andie rationale for introducing Social Studies at Junior Secondary
schools in Zambia schools the idea vital to have changes in education system as a way to
addressproblems relevant t6 o d aeypériences irthe fastchanging environment.The
Adaptive Evolutionary Theory as proposed by Stenhouse (1975) quoted in Fullan (1983) and
The Pi aget 6s i deas of assi mil at)icanmgreadyndfer ac c o m
adequate insight on how tmplement a new curriculum like the revised social studies
curriculum. As we may noteeéchers who were trained at college and universities for a
particular curriculum have to assimilate and accommodate the new educagensdison
regarding curriculum transformation and change. these approaches because they relates well
to the current study in that most of the respondents were of the view that the introduction of
the new curriculum was done hurriedly and that they werecogulted from the onset to

orient them on the idea behind integration of Civic Education, Geography and History into
Social Studies and on how to go about with the implementation process.

The revelation in this sense is that curriculum revision has édciso much on the
introduction of the new career pathways at Junior Secondary school and neglected issues of
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content which are left to individual teachers to construct. However, given the lack of trained
teachers and the lack of resources, has inflictedhe education system, the majority of
teachers find it difficult to know what to teach and tended to act as mere technicians without
the necessary conceptual and content tdeds.instruction to be effective, the teacher must
know more, must have adedgeiacontent knowledge and must know the conceptual
destination of the learning. The cognitive aspect of schooling has been lost through too much

emphasis on outcomes in the new curriculum.

For the curriculum to be implemented well, participation is a crgoiarce of legitimacy for

policy decisions, especially in educational policy. It seems like teachers were not involved in
the decision to adopt the new revised curriculum as the preferred policy approach at junior
secondary. Even as the teachers weredalh to become involved in the elaboration and the
implementation of the curriculum, the decision to proceed had already been made.

Unfortunately, participation is sometimes confused with consultation.

The proper implementation of the revised social swmidiurriculum by teachers requires
effective monitoring by standard officers. Monitoring would determine successes and also
determine deficiencies and challenges which teachers encounter. After monitoring had been
done and challenges diagnosed, corregtieasures, support and other intervention strategies
can then be taken to assist teachers and that on its own would be a way of empowering

teachers.

Besides the theory postulates the need f@&envice training of teachers, as a vast amount of
work still needs to be done to ensure the successful implementation of the social studies
revised curriculum. Obviously the education authorities cannot provide all theniice

training that is needed and are at this stage involving higher education institutithres in
process. The challenge that lies before providers seimice teacher training regarding
implementation of the revised is not only to be able to train so many teachers; aspects such as
the relevant curriculum and teaching practice are also involVkd. inservice training

should obviously also be presented in a way that takes into account that the teachers are
novices regarding curriculum implementatiorhe successful implementation of the social
studies revised curriculm at junior secondary imiZambia will also to a large extent
depend on the provision of the necessary resources and facilities to ensure that the enthusiasm

of teachers and learners is sustained.
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As noted, the theories are so strong in adapting of a revised curriculum. Thep<sildates

that complex changes necessitates relearning and, thus, invites participants to participate
actively in the process of implementation which is seen as a prime opportunity for
internalizing the main characteristics of the changes. Issues thatnotaddressed at the

initial stage of the innovation can be incorporated in the improved version. Finally it enables

stakeholders to give their views about the success or failure of the study

From te findingswe notethat teachers are the key playanscurriculum implementation

need to be supported in this role if implementation is going to succeed. This form of support
in the form of curriculum training and monitoring needs to be ongoing otherwise the intended
implications of curriculum change mawptbe realized. Additionally, the findings show how
social studies implementation has impacted on classroom practice. Furthermore, in spite of
social studies teachers facing some problems related to inadequate trained social studies
teachers and lack of Sigient resources, some teachers were in agreement that the revised
social studies curriculum has liberated them and the learners from the work load during

implementation.

6.7 Recommendations

a) The MoGEshouldhaveadequate human, material and financial resesito put the
designed curriculum into practice.

b) The MoGEshouldhavea participatoryapproach when changing the curricultion
avoid resistance and to develop a sense ohigghg among the staff members.

c) The MoGE should havetraining workshopsscheduledd take place during school
holidays to prevent interference with | ea

6.7.1 Recommendations with regard to training teachers

a) Training of teacherby the MoGEto support curriculum implementation should be
subject specific and targeted only where dezk and all social studies, including
school management and district officers should also undergo training on the revised
curriculum and assessment policy.

b) The MoGEshouldcome up with a&zomprehensive revised social studies curriculum
training programme for teachers and other edanaturriculum officers as part of

their professional preparation andservice training should be compulsory.
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6.7.2 Recommendation with regard to use of teaching support material in curriculum
implementation.

a) The teachersshould makeimprovementin the accessand use revised
curriculum materials.

b) Theteachershouldhavepositive attitude and perceptions on tieav changes
without resistance

c) Government must provide schools with the necessary resources for successful
implementation of a new curriculum. These resources could e¢axdbooks
for every learner, smaller teacher pupil ratio, well stocked libraries, and

computers.

6.8 Recommendations for future research

Ascertain thelearner$ views towards the revised social studies curriculuat junior
SecondarySchools
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Appendix 1: Ethical Clearance

HSSREC FORM 1
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Appendix 2

Informed Consent Form

UNZAREC FORM 1b

THE UNIVERSITY OF ZAMBIA
DIRECTORATE OF RESEARCH ND GRADUATE STUDIES

! HUMANITIES AND SOCIAL SCIENCES RESEARCH ETI-IICSCOMMI‘T’F»EE
+260-211-290258/293937 P. 0. Box 32379
+260-211-290258/293937 - Lusaka, Zambia
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HUMANITIES AND SOCIAL SCIENCES RESEARCH ETHICS COMMITTEE
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L N T Th L TRTion) OF [HE REICH
: TIpener ATTITVBE oW L NpLEOENTHT 10~ OF
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- Your permission is required if tape or audio recording is being used.

Your participation in this research is entirely voluntary, i.e. you do not have to participate if you do not wish to.
& Refusal to take part will involve no penalty or loss of services to which you are otherwise entitled.

S If you decide to take part, you are still free to withdraw at any time without penalty or loss of services and without
giving a reason for your withdrawal.

% You may choose not to answer particular questions that are asked in the study. Ifthere is anything that you would prefer
not to discuss, please feel free to say so.

The information collected in this interview will be kept strictly confidential. =

L) If you choose to participate in this research study, your signed consent is required below before I proceed with the
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VOLUNTARY CONSENT

-
! have read (or have had explained to me) the information about this research as contained in the Participant Information Sheet. T have
~ad the opportunity to ask questions about it and any questions I have asked have been answered to my satisfaction.

! now consent voluntarily to be a participant in this project and understand that I have the right to end the interview at any time, and to
~hoose not to answer particular questions that are asked in the study.

My signature below says that [ am willing to participate in this research:
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Appendix 3

Permissionto Conduct Research
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THE UNIVERSITY OF ZAMBIA

SCHOOL OF EDUCATION
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Telegram: UNZA, LUSAKA - Lusaka, Zambia
Telex: UNZALU ZA 44370 Fax: +260-1-292702
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RE: FIELD WORK FOR MASTERS/ PhD STUDENTS
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number.. 2015V 20660 T s a duly registered student at the University of
Zambia, School of Education.

He/She is taking a Masters/PhD programme in Education. The programme has a
fieldwork component which he/she has to complete.

We shall greatly appreciate if the necessary assistance is rendered to him/her/.

Yours faithfully
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Emmy Mbozi
ASSISTANT DEAN" POSTGRAD

STUDIES- SCHbOL OF EDUCATION

cc: Dean-Education
Director-DRGS
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