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ABSTRACT 

The study investigated the roles of education leaders in promoting girls’ retention in 

secondary schools in Kabwe District. The objectives of the study included: investigating the 

roles of education  leaders in promoting girls’ retention in secondary school in Kabwe 

District of Central Province of Zambia; investigating the implemented  programmes by the 

education  leaders to improve girls’ retention in secondary schools; investigating the specific 

roles of school administrators in improving and promoting girls’ retention rate in secondary 

schools; and determining the measures put in place by the education leaders to promote 

sustainable education for girls.  

This study took the case study design. The targeted population of the study included teachers, 

Parents-Teachers’ Association (P.T.A) leaders and district education leaders including the 

District Education Board Secretary (DEBS) and the District Education Standards Officer 

(DESO). Purposive sampling technique was used to select the participants among the 

education   leaders who provided  information  to fulfill the objectives of this study. The 

study adopted both questionnaires and interviews as suitable tools for data collection. Also, 

the study used both qualitative and quantitative methods to analyze findings.  

This study revealed that educational leaders at various levels had shown  interest in 

promoting girls’ education  in Zambia. The study also discovered   that education  leaders had 

engaged in various educational activities to make sure that girls were supported in education. 

Among the identified roles played by the educational leaders in this study included 

sensitization on girls’ educational policies, providing of guidance and counselling services, 

dialogue with parents, as well as partnership with both international and local organizations. 

Further findings revealed that the Promotion of Girls’ Education (PROGE) project was 

implemented and integrated with re-entry policy in order to increase retention and transition 

rates to the secondary schools for marginalized girls. The study also revealed that educational 

leaders had continued with positive discrimination policy by lowering girls cut off point, 

enrolling more girls than boys, recommending more girls for educational sponsorship than 

boys and securing accommodation places for girls than boys.  

Finally, the study made the following recommendations to enable many girls’ participation in 

secondary education. Educational leaders should towards supporting girls’ educational 
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policies, making girls ‘education affordable, need for Charity organizations, religious bodies 

and other voluntary organizations to take keen interest in supporting girls in schools. There 

was also need to strengthen community and parental participation in education policies, 

planning and budgeting processes, removal of tuition fees and other financial and non-

financial barriers to access to secondary education as part of a comprehensive national plan 

that provides for adequate financial allocations to offset direct and indirect costs of schooling 

for the girls. 
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CHAPTER ONE 

1.0. Overview 

Girls in Zambia and the world at large have been one of the most disadvantaged groups in as 

much as access to education is concerned. Various factors have been identified through 

governments’ educational policies, research and different concerned organizations’ report to 

be contributing to the low number of girls in secondary schools as compared to boys. In view 

of this, various leaders in education have shown interest and commitment to ensure that 

strategic measures are put in place to promote high retention levels in secondary schools. 

This chapter presents that background of the study, statement of the problem, purpose of the 

study, research objectives and research questions. The chapter also presents the significance 

of the study, limitation, delimitation of the study and definition of key terms. The summary of 

this chapter has been given at the end.  

1.1 Background of the Study 

Education and training of girls in Zambia have been influenced by socio-cultural, economic 

and historical factors. Historically, the colonial educational leaders adopted policies that 

favored boys to the exclusion of girls. The initial integration strategies were to enable girls 

learn how to be better mothers and wives, therefore, tended to concentrate on the home 

economics and social etiquette training. In many households, especially in the rural, the 

limited educational resources were allocated  mainly to the education of boys’ than girls. The 

rationale being that the girls would eventually be married off and be taken care of by their 

husbands. Leaders in Zambia, especially educational leaders, have been seriously engaged in 

promoting education at its highest level (Chondoka, 2006). However, the question whether 

these leaders have taken measures to promote the continuity of girls’ participation 

particularly in secondary schools has remained unclear. It is therefore against this background 

that this study will investigate the roles of educational leaders for girls’ retention in secondary 

schools. 

Education   is regarded as a prime mover for the socio-economic development of countries 

and accounts for as much as 20% of the annual Gross National Product (GNP) of developing 

nations (Anderson, 1988). This is because education has been found to improve the 

productive value of human beings by imparting knowledge, skills, attitudes and behavioral 

traits similar to human, social and cultural capital,  which  are required in the production of 
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goods and services (FAWE, 2010). In addition, education  promotes harmonious co-

existence, population control, healthy living, effective citizenship, nutritional adequacy as 

well as child upbringing (Donald Kisilu Kombo, 2005). It is also through the use of education 

that the environment has been transformed into a better place to live in. To enhance rapid 

human development, it is necessary that one acquires education. Education has therefore 

become a basic human need.  

According to Article 28 of 1979 of the Convention on the Rights of the Child, every child has 

a right to education and   the state has a duty to ensure that education is free and compulsory 

to all children. The state also has a duty to encourage different forms of secondary education 

accessible on the basis of capacity of the individual. The Article also spells out the aims of 

education in the society which include development of the child’s personality, talents and 

mental abilities so that the individual and the society benefit. Further, the Article 

acknowledges education not only as a factor that fosters respect for the child’s parents, 

his/her cultural   identity, language, values and cultural   background. It also has an influence 

that contributes to the creation of a sense of identity, belonging and direction which is 

necessary in a growing individual (UNESCO, 2005). 

From time in   memorial, leaders around the world have partnered to find suitable ways of 

implementing appropriate and quality education for every individual. For example, before the 

advent of formal education in Zambia by Europeans, indigenous education was still regarded 

as important by leaders of various communities. The leaders of these communities were 

responsible for determining what kind of education individuals of specific ages had to take. 

Nonetheless, this kind of education was gender segregative because girls and boys had 

different kinds of education (GRZ, 2005). 

In addition, the engagement of educational leaders in promoting the development of 

education in Zambia can be traced back to the colonial period. For example, one of the 

treaties signed between the British South African Company (BSAC) and King Lewanika of 

the Lozi people before the 1890s was the building of schools in the country. Although the 

British South African Company showed elements of reluctance to build the schools as per 

agreement with King Lewanika, the first school, Barotse Nation School which is currently 

known as Sefula School in Western Province was built in 1906. This school was built through 

the influence of the leader King Lewanika (Mwanakatwe, 1974).    
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Since the British South African Company leadership in Northern Rhodesia, now Zambia, was 

not interested in promoting education for Africans, missionary educational leaders took keen 

interest in promoting education in the country. The first step the missionary leaders took was 

to start organizing the various educational conferences where various stakeholders were 

involved to discuss ways of promoting and improving education for native Zambians. The 

first three education conferences were conducted in 1914, 1918 and 1922 respectively. All 

these conferences were conducted by educational leaders, particularly, missionaries, whose 

interests were to promote education for Zambians. In all the three conferences, the British 

South African National Administrators were urged to take keen interest in working together 

with the missionary educational leaders to promote education for all native Zambians (Kelly, 

1999). 

It was through the influence of missionary educational leaders, especially on the 

recommendation made in the 1918 and 1922 educational conferences that led to the coming 

of Phelps Stoke Commission on fighting illiteracy and poverty in Africa in 1924. The Phelps-

Stokes Commission visited Northern Rhodesia in June 1924 and made important 

recommendations to improve literacy. Based on the Phelps Stock Commission, the colonial 

government recommended a system of education catering for all children regardless their 

gender and appointed a Commissioner for Native Development in 1943 which set up an Area 

Development Centre in each province of the country. These centers taught courses that were 

thought to help learners become economically empowered. The courses included; home craft, 

brickwork, carpentry and tailoring, leather work, blacksmithing and mass literacy (Mwansa, 

2005). Alongside the education organized by the Commissioner for Native Affairs, the 

Department of African Education was assigned the responsibility of conducting mass literacy 

in selected areas.  

In 1945, the leaders of Hope of Three Sisters visited Northern Rhodesia with the interest to 

promote education for girls in the country. Their effort led to the establishment of girls’ 

education schools in the country which included the building of Mable Show Girls’ School in 

Mbereshi in Mwansa Bombwe District of Luapula Province (Snelson, 1972).  

After the attainment of Independence in 1964, the new Zambian government through the 

Ministry of Education and other concerned educational leaders both at local and at 

international level, took keen interest in implementing educational policies that could help 

every Zambian child to have access to education. In 1977, the first educational policy 
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(educational reforms) was implemented by the government through the Ministry of Education 

whose purpose was to create a favorable educational environment for every Zambian child 

(Griffith, 2001).  

Despite government’s effort to embark on the process of improving education for every 

Zambian child, it was realized that the number of girls in various schools across the country 

was still outnumbered by that of the boys. This challenge was not only observed in Zambia, 

but world over and hence various conventions across the world were held to address the 

issue. Among the conversions was the Education For All (EFA) convention that was held in 

1990 in Jomtein Thailand in which Zambia hugely benefited (MOE, 1996).  

The Education for All (EFA) vision was derived from the United Nations Declaration of 

Human Rights (UNHCR) of 1948 Article 26 which states that, “Everyone has the right to 

education.” Based on this premise, the international community organized the World 

Conference on Education for All in Jomtien-Thailand from 5th to 9th March 1990 where 155 

governments of the world and 150 organizations agreed to provide free compulsory primary 

education. At the World Education Forum held in Dakar-Senegal in April 2000, the aims of 

EFA were reaffirmed and upheld. The spirit of Jomtein had an important impact both on 

Zambian education policy debates for public institutions and private education providers on 

the ground. It is against this background that Zambian educational leaders joined the 

international community to achieve the EFA and Millennium Development Goals (MDGs) of 

Universal Access to Universal Education by 2015. Since 1990 the Zambian educational 

leaders through the Ministry of Education have campaigned vigorously by setting for itself 

national milestones and assumptions on universal basic education. This included the total 

elimination of wastage through dropouts and no girl child should be withdrawn from school 

for marriage or any unjustified reasons (MOE, 2005).  

Following the Jomtein Education for All conventions in 1990, educational leaders continued 

striving for the ways of perfecting education for girls in Zambia through the implementation 

of Programme for the Advancement of Girls’ Education (PAGE). The Programme for the 

Advancement of Girls' Education (PAGE) was a Ministry of Education project (MOE) 

supported by UNICEF with initial funding from CIDA. PAGE was developed in 1996 based 

on experiences from the previous Girl Child Education Programme (1994-1995) as well as 

through the utilization of findings from research studies that were part of that programme. 

PAGE integrated advocacy, gender sensitization, social mobilization and specific 
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interventions to improve girl’s education.  PAGE was a concrete expression of Zambia's 

Educational leaders’ commitment to the advancement of girls and women in education and 

sectors of society (MOE, 1996).  

Despite this effort, many girls continue to face social, financial and practical challenges in 

returning to school after giving birth. Before the 4th World conference on women, the Zambia 

Association for University Women organized a conference in June 1995 on the situation of 

the girl child in Zambia.  Arising from this conference, a number of resolutions about the 

education of the girl child were made which included the readmission of school girls that 

became pregnant into school once care for the new born child was sourced and assured. This 

was the launch pad of the re-entry policy (Sifuniso, 2006). The policy was grounded in the 

discourse of the 1995 Beijing Conference. 

The re-entry policy was then introduced in Zambia in 1999. The policy was an affirmative 

action initiative launched in Zambia by the Ministry of Education through the ministerial 

pronouncement made by the then Minister of Education (MOE), Mr. Syamukayumbu 

Syamujaye on 13th October 1997 at Mulungushi International Conference Centre in Lusaka 

during a conference on girls’ education. Due to the relevance of the re-entry policy on 

education, some Non-Governmental Organization (NGOs) like FAWEZA and the United 

Nations International Children’s Emergency Fund (UNICEF) participated in ensuring that the 

policy came into effect. However, the introduction of the Re-entry policy was received with 

mixed views (MOE, 2010a). For example, following the implementation of the policy in 

2000, the government of Zambia through the ministry of education implemented gender 

policy from which the girl child education was considered. In this gender policy the 

importance of prioritizing girls in education was considered (Sifuniso, 2006).  

Despite having various measures and policies being implemented with the view to promote a 

good number of girls to participate in education, the challenge of high dropout rates among 

girls was still rampant. Various scholars have tried to present social-cultural, economic and 

political factors that hinder girl child from accomplishing their educational dreams. The 

educational leaders that will be considered in this study and from whom the information will 

be gathered on their roles to girl’s retention in secondary schools will be limited to Parent 

Teachers’ Association (PTA) and DEBS. However, these are not the only educational leaders 

we have in Zambia. Some of the educational leaders we have in Zambia are Provincial 

educational officers, Educational Permanent Secretaries, Ministry of Education and other 
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various Non-Government Organizations. Despite such efforts, little is known regarding the 

roles educational leaders play to support girls’ retention in the various secondary schools in 

the country.  

1.3 Statement of the Problem 

Girls, especially in the rural communities, are far more likely to drop out of school than boys. 

The problem of girls failing to complete their schools has been a serious challenge since 

independence. The government and other concerned stakeholders have been trying to address 

this challenge through various measures. As from the 1990s, the government through the 

ministry of education has been trying to implement policies that would favour the girls in 

education. For example, in 1994 the ministry of education implemented the PAGE 

programme were a girl child was given the full support in education. However, this was 

considered   inadequate. In 1999, the Ministry also implemented the re-entry policy while in 

2000 the Government through the ministry of education implemented gender policy where 

the education of girls was also acknowledged. Various NGO such as FAWEZA have also 

tried to implement the programmes that would favour girls in education (FAWE, 2010).  

Despite initiatives addressed through various government policies, interventions and 

declarations like the Millennium Development Goals (MDGs) and the Sustainable 

Development Goals (SDGs) strive to ensure equal access to secondary school education for 

children in Zambia, the completion rate for girls in secondary school is still very low as 

compared to boys (Hyde and Kadzamira, 1994). Many girls, who enter secondary school are 

unable to complete secondary education and multiple factors are responsible for children 

dropping out of school include, poverty, low educational level of parents, the weak family 

structure and pattern of schooling of siblings. 

According to the Ministry of Education (2015), gender analysis report indicated that 27% of 

girls in rural in secondary schools have dropped out of school compared to 16% of boys. 

Pregnancy, early marriage and poverty are intrinsically linked to the high dropout rate for 

Zambian girls, particularly in rural schools. Further, the CSO (2015) reported that 52% of 

female students were admitted to grade ten in 2013 against 48% of boys. However, despite 

having such positive enrollment, it turned out that the completion rate for girls dropped to 

46% and 47% for boys. It was against this background that this study investigated the roles of 

educational leaders in girls’ retention in selected Secondary Schools in Kabwe District.  
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1.4 Purpose of the Study 

The purpose of this study was to investigate the roles of educational leaders in girls’ retention 

in selected secondary schools in Kabwe District of Central Province of Zambia.  

1.5 Objectives of the Study. 

The objectives of this study were to: 

1. Investigate the roles of educational leaders in promoting girls’ retention in secondary 

school in Kabwe district of central province of Zambia. 

2. Investigate the implemented programmes by the educational leaders to improve girl’s 

retention in secondary schools. 

3. Investigate the specific roles of school administrators in improving and promoting 

girl’s retention rate in secondary schools. 

4. Determine the measures put in place by the educational leaders towards family 

interests  that work against girls retention in secondary schools.  

 

1.6 Research Questions.  

This study was guided by the following research questions  

1. What are the roles of educational leaders in promoting girls’ retention in secondary 

school? 

2. Are there any implemented programmes by the educational leaders to improve girls’ 

retention in secondary schools? 

3. What are the specific roles of school administrators in improving and promoting girls’ 

retention rate in secondary schools? 

4. What are the measures put in place by the educational leaders towards family interests 

factors that work against girls’ retention in secondary schools? 

 

1.7 Area of Study 

This study was conducted among selected secondary schools in Kabwe District of Central 

Province of Zambia. This area was chosen as my study area prior to my observation that most 

of the girls in the selected areas were out of the school. It was realized that majority of the 

girls under 20 years of age were in marriage while others were just staying home for 
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unknown reasons. It was because of this realization that this study investigated the roles  of  

Educational   Leaders in  Promoting Girls’ Retention in   selected secondary schools located 

in Kabwe District of Central Province of Zambia. 

1.8 Significance of the Study 

The study intended to make a contribution to the existing knowledge on effective ways of 

curbing girl child dropout. The findings of this study might provide useful information to 

education stakeholders to come up with means of keeping the girl child in school. The 

findings might also help policy formulators to come up with policies that put into 

consideration the plight of the girl child in secondary schools. The Ministry of Education 

would also benefit from the study by looking into the education system and retention as a 

remedy. Parents might also benefit from the study because this might help them to help the 

girl child successfully go through secondary level. The study might also help all the 

educational leaders at both local and national level to look at and work on the existing 

loopholes of girls’ retention in secondary schools.  

1.9 Limitations of the Study 

Several limitations of this study were anticipated. Nevertheless, the following are the major 

ones:  

a. The study was constrained by insufficient finances since it entailed assistance of 

research assistants at the data collection point.  

b. It was also limited by time. However, the use of questionnaires and interviews helped 

in gathering a lot of information within a short time.  

c. Lastly, adequate sources of information and sourcing of data from some educational 

leaders might not have been easy as some people would have issues with 

confidentiality. This was dealt with by firstly seeking a good rapport with the 

respondents and booking appointments prior to the day of meeting. 

1.10 Delimitations of the Study 

The study was limited to selected schools of Kabwe district. The study was further delimited 

to family’s interest that hinder girls’ progression in selected secondary schools of Kabwe 

District at the same time delimiting to core public secondary schools. 
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1.11 Conceptual Definitions 

This section gives definitions of the significant terms as used in this study. 

Leaders: A person who influences a group of people towards the achievement of a goal. 

According to the idea of transformational leadership, an effective leader is a person who 

creates an inspiring vision of the future, motivates and inspires people to engage with that 

vision. 

Leadership: The art of motivating a group of people to act towards achieving a common 

goal. This leadership definition captures the essentials of being able to inspire others and 

being prepared to do so. Effective leadership is based upon ideas but won't happen unless 

those ideas can be communicated to others in a way that engages them enough to act as the 

leader wants them to act. 

Educational leadership: This is a collaborate process that unites the talents and forces of 

teachers, students and parents. The goal of educational leadership is to improve the quality of 

education and the education system itself.  

Retention: In context with this study, ‘retention’ is the continuation of girls with their 

education. This in other words simply means that retention aims at seeing girls to continue 

with their education from the initial state up to the final stage of formal education. Retention 

is against dropout of children, particularly the girl-child.    

Dropout: Refers to someone who has left school or college before they have finished their 

studies. In simple terms it means leaving a school, group for practical reasons, necessities or 

disillusionment with the system from which the individual in question leaves. 

Dropout rate: Referring to the number of people who leave a school or college early or leave 

a course or other activity before they have finished it. 

1.12 Summary 

This chapter has presented the background of the study, the statement of the problem, 

purpose of the study, research objectives as well as the researcher’s questions. Also, the 

chapter has presented the significance of the study, limitations and delimitations of the study 

and conceptual definitions of the study’s key terms. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Overview 

This chapter presents literature of various scholars with similar lines of thought on the roles 

of education leaders in promoting girls’ retention in secondary schools. It presents the 

conceptualization of the educational leadership, the need for girl’s education, the foundation 

of girls’ education in Zambia, the foundation of girl’s education in Africa, educational 

leadership in the process of teaching and learning, roles of the education leadership in 

educational systems theoretical framework, and the knowledge gap. The summary of the 

chapter is given thereafter before introducing the third chapter which is methodology of the 

study.  

 Conceptualization of Educational Leadership   

Educational leadership is one of the fundamental concepts in this study. Educational 

leadership has been conceptualized in many ways by various scholars and researchers. 

Tischels (1986) referred to curriculum leadership and conceptualized it as the jurisdiction of 

the principal who, as the head of the organization, must be a master generalist, one who 

knows curriculum management and the change processes for the whole school. 

In the school effectiveness literature, there is a distinction between educational leadership and 

administrative leadership, although Scully (2006) argues that these concepts cannot be 

separated. In order to gain a better understanding of what each of the two concepts implies, it 

is appropriate to analyse this construct by splitting it into its components, namely education 

and leadership.  

Education, according to Sifuniso (2006) is the selection and arrangement of learning content, 

setting goals and objectives, the unfolding of knowledge, the transfer of skills and attitudes, 

and the provision of feedback to pupils in terms of their learning achievements. In line with 

Silins (1994) as cited by Pitsoe (2005), the concept education is associated with the transfer 

of knowledge, skills, techniques and proficiencies. Schien (2004) views education as 

referring to formal education which occurs in a school or comparably structured setting 
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comprises of those elements of an instructional activity that represent the delivery system for 

the curricular content. 

With regards to Simon (2001), leadership is the process of influencing others to understand 

and agree about what needs to be done and how it can be done effectively and facilitating 

individual and collective efforts to accomplish shared objectives. From this definition of 

leadership, it follows that there must one person who wields the power and ability to 

influence others and, in this case, it is the principal. Rose and Samarrai (2001) see leadership 

as the moral and intellectual ability to visualize and work for what is better for the company 

and its employees. 

Robinson (2006) defines leadership as a social influence process in which the leader seeks the 

voluntary participation of subordinates in an effort to reach organizational objectives. The 

word ‘voluntary’ in Ade (2003) is defined as the operational word which indicates that 

effective leadership does not connote the use of absolute power or authority alone.  

Successful leaders need to back up any authority and power vested in them with personal 

attributes and social skills (Pearce, 2003). 

Fapojuwo (2002) sees leadership as the ability to guide, conduct, direct or influence one’s 

followers for the purpose of achieving common goals or tasks. This implies that the leader 

possesses the ability to influence others to achieve results. The definitions of educational 

leadership provided below should suffice to merge the meanings of education and leadership.  

Patterson (1993) defines educational leadership as specific policies, practices, and behaviour 

initiated by the principal. The concept can also be interpreted as development strategies, 

using a variety of management instruments to achieve a school’s most important task the 

desired student results. According to Gaziel (2007), any implemented girls’ educational 

policy would be nothing without sensitization. For this reason, there is need for the 

government through the ministry of education to involve various people to make sure that 

girls’ education policies are sensitized. He further recommended that teachers must also take 

keen interest to implement and integrate girls’ education policies with school policies. 

Teachers and other educational leaders must involve in sensitizing girls’ educational policies 

so as to enable people become aware of it.  

Hopkins (2001) contends that educational leadership is about creating learning opportunities 

for both learners and teachers. This definition puts the development of both teachers and 

learners at the centre and further proposes that developmental programmes for educators 
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should be put in place. Weller (1999) added that more dimensions into the definition by 

referring to educational leadership as the high visibility and involvement of the principal in 

every phase of the school programme. 

Murphy (1993) indicated that educational leaders refer to active participation in moving 

schools forward to provide a learning programme that is vigorous and relevant in preparing 

learners for a successful future, and that demonstrates results over time. Glatthorn (2000) 

says educational leaders rise above routine tasks with the ultimate goal of maximizing student 

learning by providing quality in terms of learning content.  

 2.1 The need for girls’ Education 

“Educate a girl child, educate a nation’’ is a commonly used expression in Africa reflecting 

the need for girls’ education. In his study Duryea, (2003) identified different educational 

leaders who can help to improve girl’s education. According to him, educational leaders can 

be categorized into local, national and international educational leaders. He further stated 

that, churches, teachers and PTA committees are good examples of local educational leaders. 

Duryea (2003) further stated that PTA in some schools have taken the roles of sponsoring 

some students more especially girls. In addition, the value of educating a girl for her family’s 

health, economic status, and access to education must be always is emphasized. However, 

Admassie (2003) also indicated that the returns of girls’ education can be observed in diverse 

settings. He further noted that uneducated women are more likely to suffer from poverty, 

illness and malnutrition (Scully, 2006). Moreover, female education increases women’s 

labour force participation rates and earnings and contributes to the household and national 

income (Roudi-Fahimi and Moghadam, 2003; World Bank, 2009). Thus, the communities 

with low level of educated women population have lower productivity. 

Besides helping generate additional income and breaking the vicious cycle of poverty, 

investments in female education results in other economic and social benefits (Ainsworth et 

al. 2005).  In other words, more education for girls yields benefits for the society and the 

community by lessening poverty and reinforcing economic growth. The economic prospects 

for girls in developing countries like Zambia can be made better by the help of access to 

education (Wagner, 2008). Results of a 100-country study by the World Bank indicate that 

the annual per capital income growth is increased by 0.3 percent on average when the 

participation of girls’ secondary education is increased by 1 percentage point (Colclough and 

Lewin, 1993). Apart from economic returns, girls’ education adds other social benefits to the 
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women’s lives and to the whole society. There is a direct relationship between literacy, power 

and empowerment (GABLE SMC 1998). By increasing their political and democratic 

participation and reducing domestic violence education offers greater empowerment for 

women (Al Samarrai, and Peasgood, 1998). 

Through more schooling, especially secondary education and beyond, a young woman gets a 

new sense of responsibility for herself and empowerment to shape her own future rather than 

having her future shaped first by her father and then by her husband (Goetz and Compte, 

1984). Roudi-Fahimi and Moghadam (2003) assert that educated women become more aware 

of legal rights and they are politically more active. 

Likewise, while discussing the benefits of girls’ secondary education, Hyde and Kadzamira 

(1994) pointed out that secondary education contributes to the civic participation and 

democratic change by equipping students with critical thinking. Thus, it can be argued that 

the adjustments and enhancements in women’s economic, social, cultural and political status 

will be achieved if it is ensured that they enjoy equal rights and opportunities as men 

(Hoppers, 1998). 

Apart from being an agent of women’s empowerment, female education contributes to the 

development of the upcoming generations.  Ballara (2001) pointed out that mothers’ 

education level is an important determiner of children’s educational attainment and 

opportunities. When mothers are educated, children, especially girls, have higher level of 

educational enrolment and attainment (Connelly and Zheng, 2003). In many countries, every 

additional year of formal education completed by a mother results in her children remaining 

in school for an additional one-third to one-half year (World Bank, 2009). 

Another benefit of female education is related to the reduction in women’s fertility rates. 

Kadzamira and Chibwana (1999) assert that reproductive health risks of adolescent girls 

including early and unwanted fertility declines with their educational attainment. The results 

of the econometric studies within individual countries indicated that one extra year of female 

schooling reduces fertility by approximately 5 to 10 percent Summers,   ( 1994) . On the 

other hand, Kadzamira and Chibwana (1999) also noted that the number of live births, lower 

infant and maternal mortality rates and increased likelihood of a mother’s health care for her 

children are health outcomes associated with girls’ education. 

This can be supported by indicating in this study that educated women have fewer and 

healthier children than women with no formal education as they have greater awareness of 
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contraceptives use and family planning methods and delayed age of marriage and 

childbearing (Sabrahmanian, 2007; World Bank, 2009). 

In the same way, women’s educational attainment is associated with healthier families. 

Women’s education contributes to health at family level by increasing access to and use of 

information, improving use of health service and by increasing the proportion of family 

income earned by and allocated by women (The Population Council, 2010). More 

specifically, continued schooling has important consequences for maternal health and 

mortality, as well as child mortality and survival by delaying the marital and first pregnancy 

age. According to Subrahmainian (2007), several NGOs have shown interest in helping girls 

in various African countries. Organizations have taken the roles of partnering with 

government in supporting girls. He further identified some organizations such as UNICEF 

and FAWAZE to continually committed in supporting vulnerable girls in education 

As education expands women’s horizons, opens better earning opportunities and improves 

women’s position in the family and society, couples tend to have fewer children and to invest 

more in the health and education of each child (Kadzombe, 1988).  This can therefore be 

supported by indicating in this study that, it is not the fact to dispute that women's increased 

earning capacity resulting from higher level of education has a positive effect on child 

nutrition as well. Therefore, the children of educated women have higher survival rates and 

they tend to be better nourished and healthier as women with some formal education are more 

conscious of child immunization, nourishment and hygiene (World Bank, 2009). Likewise, it 

can also be acknowledged in this study that education reduces maternal mortality as educated 

women more likely to have better knowledge about health care practices and they tend to 

have fewer and better-spaced pregnancies and seek pre-and post-natal care (World Bank, 

2009). Thus, an additional year of schooling for 1,000 women is estimated to prevent two 

maternal deaths (Summers, 1994). 

 2.2 Girls’ Education in Zambia  

Girl child education in Zambia just like any other developing countries is one of the most 

disadvantaged pillars of development challenges.  It has been recorded that the number of 

girls in schools is very low as compared to their male counterparts. It has been statistically 

recorded that there is high dropout rate for girls in various public secondary schools. This 

trend is very high in rural areas as compared to urban areas. 
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GRZ (2005) stated that, prioritizing the enrolment and retention of girls in schools is as 

critical as the first step in promoting equal opportunities for girls in Zambia. It has been 

proven that increased education for girls has a dramatic impact on their subsequent 

achievements and on the status of their families, socially and economically. Since 1994 the 

ministry of education has been paying special attention to the gender dimension in education 

and in particular to the problems faced by girls in getting into secondary schools. Therefore, 

in this study it can be stated that investment in education of girls pays significant dividends in 

economic growth, improved health, productivity and quality of life for the both women and 

men and the nation as a whole (GRZ, 2005). 

International conferences and declarations recognize the value of females’ literacy and access 

to school. At the World Education Forum (2000) in Dakar, 164 governments identified six 

goals to achieve Education   for All, EFA.  Goal number five concludes that gender 

disparities in primary and secondary school should be eliminated by 2015.  The focus is to 

give girls full and equal basic education (Gubert and Robilliard, 2006).  

Similarly, the third United Nations Millennium Development Goal, also aimed to promote 

gender equality and empower women, with target to eliminate gender disparity on all levels 

in Zambia.  This goal was one step out of eight to halve extreme poverty by 2015 (UN, 

2012). The Universal Declaration of Human Rights stated that girls’ access to school, like 

that of boys, is   a  human  right (United Nations, 2012). According to Article 26, everyone 

has the right to education.  Also, it states that higher education shall be equally accessible to 

all sexes based on merit (UN, 2012) 

Despite the introduction of many policy recommendations and interventions to address the 

girls’ education, girls continue to lag behind because of various factors that affect them. In 

Zambia, different researchers have identified similar factors as leading to the low completion 

rate of girls in schools. These include education background, unfair division of labour, long 

distance to school, pregnancies, early marriages, negative values and attitude towards 

education by the girls themselves, and low expectations of girls’ performance from both 

parents and teachers. 

MoE (1996) also noted that various reasons are responsible for the noted drop out among the 

girls in Zambia. Pregnancy is one of the major reasons contributing to girl’s dropping out of 

school. Other factors leading to girls’ dropping out of school are lack of role models at both 
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community and school level and low parental expectations of what a girl can achieve 

academically. 

Cardoso and Verner (2007) noted that discussion of factors leading to girls’ low completion 

in schools have concentrated on girls’ negative values and attitudes towards education, 

poverty, unfair division of labour in the home, pregnancy, early marriage, low parents’ and 

teachers’ expectations. Valid as these issues may be, there could probably be subtle factors 

embedded in the minds of the pupils that researchers need to get at, hence the imperative of 

carefully listening to the feelings of girls themselves about school. 

MOE (2001) found that parents who were not educated or may not have gone far in their 

education often did not see the need for formal education for their children. In such families, 

education is not viewed as an investment in the girls’ future or in preparing them to develop 

appropriate skills and life styles necessary in life. They look at girl as someone who will be 

married and start a family in years to come. 

On the other hand, MOE (2006) also revealed that household chores are an impediment to a 

girl child’s education. Girls perform a large share of the house chores, including cooking, 

fetching water and firewood looking after and caring for the young, the old and the sick. 

MOE (ibid) also found that in many households, girls were socialized to be subordinate to 

boys with regard to roles and responsibilities. Boys spend more time on leisure and recreation 

while girls spend relatively more time on such daily responsibilities. 

Chi and Rao (2003) argued that the socialization process transmits from an early age values 

and attitudes that cast women and girls in a secondary, subordinated role and define them 

principally in terms of their roles as child-bearers and child-rearers. As in many other 

countries, task of fetching water and fire wood continue to take up much of the productive 

time of most girls in Zambia, especially in rural areas. Chi and Rao (2003) also stated that 

girls’ retention in secondary schools can only be promoted if some advocacy programmes are 

to be implemented. He further stated that there is need for educational leaders to find the 

suitable ways of supporting girls’ education. He stated that girls’ education must be supported 

and made available or known to all people in the country 

 2.3 The Foundations of Girls’ Education in Africa 

Various literatures have been done on the girls’ education in Africa. Most of the literatures 

that have been conducted before on girl education start their analysis by considering the 
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foundations of girl education. This study therefore will look at the literatures by first 

considering the foundation of girls’ education. This aspect has been considered important in 

this study because it will help the researcher to get much knowledge about the study. To have 

a clear understanding about the foundations of girl education in African countries particularly 

Zambia, a researcher opt to acknowledge the conferences or rather the most important 

conventions which considered the importance of educating girl child by the families (Ackers, 

2001). 

A study by Randell and Gergell (2009) revealed that various girls’ education on the African 

continent has reached a crossroad. The gender gap has reduced significantly over the last few 

years particularly in secondary education with a high priority being placed on girls’ education 

in national, continental and international education policies, laws, conventions and 

agreements. These include national education policies, poverty reduction and economic 

development strategies, the Millennium Development Goals (MDGs) and the Education for 

All (EFA) campaign. Regardless of National and international conventions and agreements, 

there are still girls without access to primary and secondary education across the continent. 

The following section is a brief on some of the foundations of girls’ education. However, 

Randell and Gergel further reported PROGE project has been one of the important projects 

implemented in Malawi to empower girls by increasing participation in life skills, providing 

incentives for academic competition, and sensitizing, motivating, and mobilizing community 

structures 

2.3.1 Convention on the Rights of the Child 

The Convention of the Rights of the Child (CRC) was established in 1989 as the first 

internationally binding legal instrument to encompass the full range of human rights which 

included civil, political, economic, cultural and social rights specifically applicable to 

children. Article 12 proclaims that children are entitled to express their views  on all  matters  

of concern to  them,  and  this   norm  in turn applies to all aspects of childhood education 

(UNESCO, 2009). The principle of participation was buttressed in the Convention, with 

parallel rights to freedom of expression, religion, and association. On the other hand, article 

28 of the Convention addresses education and specifies that all children have the right to 

primary education, which should be free for all (Randell and Gergel, 2009). 
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2.3.2 Beijing World Conference (1995) 

The Beijing Conference of 1995, the Fourth World Conference for Women, set out a Broad 

Platform of Action (BPFA) concerning the girl child. Drawing on baseline statistics from 

1990, 330 million children worldwide had no access to primary education, of which 281 

million were girls. A considerably higher number of girls had no access to secondary 

education. According to the UN Division for the Advancement of Women, BPFA 

acknowledged the urgent need to increase girls ‘access to primary and secondary education 

alter representations of women and girls in the curriculum and increase the number of female 

teachers worldwide (Randell and Gergel, 2009).  

One of the strategic objectives of the conference stated the need to eliminate discrimination 

against girls in education, skills development and training. This is so because without 

significant change to traditional curricular representations of women in roles of inferiority, 

girls would find it difficult to aspire to transcend these roles and work toward gender parity. 

Through these changes, there was need to train female teachers and be placed in schools to 

serve as positive role models for young girls both in primary and secondary schools. The 

Beijing conference set out a transformative path for the 21st century toward gender equality 

for the girl child. This path formed the foundation for the agenda of the Dakar World 

Educational Forum in 2000 and the formation of the MDGs to be accomplished by 2015 

(Connelly and Zheng, 2003).  

2.3.3 Dakar World Educational Forum (2000) 

The World Educational Forum (WEF) held in Dakar Senegal in 2000 established a 

Framework of Action to achieve Education for All (EFA) by 2015. EFA Goal II is to achieve 

Universal Primary Education (UPE) and EFA Goal V is to remove gender disparities and 

inequalities in education.  The framework of action was further divided into a two-part 

agenda which include gender parity in school participation, and equality between girls and 

boys in opportunities and outcomes. Girls and boys should have equal and full access to 

primary education worldwide and should complete primary school with equal preparation and 

assistance to facilitate passage of required examinations and entrance into secondary school. 

Throughout schooling, girls and boys should experience both equal preparation and 

treatment, within the classroom by teachers and by school advisors such that girls and boys 

will emerge with comparable skills ready to enter the workforce (Connelly and Zheng, 2003). 
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2.3.4 Millennium Development Goal Number 3 

The MDGs established in 2000 at the United Nations Millennium Summit and signed by 189 

heads of state around the world outline a list of eight goals for developing countries to 

achieve by 2015. Since their adoption, the goals have become a universal framework for 

development and means for partners to work together in pursuit of a shared future for all. 

Among these goals, the objective of Goal 3 is to eliminate all gender disparity in primary and 

secondary education by 2015. In addition The Millennium Development Goal 3 sets a high 

priority on ensuring girls’ equal  access  to  primary  and  secondary  education  as well as 

tertiary level  in order to  achieve the broader objective of gender equality and empowerment 

of women and girls (UNICEF, 2009). 

The above four acknowledged conventions on girl child education can be considered in this 

study as the fundamental foundations of girl child education in Zambia. It is therefore 

important to also state   that despite having different names,  all the  conferences have similar 

agenda of solving the problems a girl child through provision of education.  

 2.4 Educational Leadership in the Process of Teaching and Learning  

A considerable body of literature in the domains of school effectiveness and educational 

leadership has reiterated the power of the influence of principals on the educational practices 

of educational leaders such as teachers. The principals of educational leadership behaviour 

were seen to have a significant influence on how teachers performed in their classes (Moraa, 

1999).  

Teaching and learning are the core business of schools and the main focus of this study is to 

establish the extent to which educational leaders have impacted on these activities to improve 

girls’ retention in secondary schools. Ojo and Olaniyan (2008) in their investigation of the 

educational leadership roles of school administrators in Nigerian secondary schools refer to  

the  Institute  of  Educational Leadership  (2000)  which  proposed that principals today must, 

over and above their traditional managerial responsibilities, serve as leaders for student 

learning. They should also know academic content and pedagogical techniques; work with 

teachers to strengthen skills  and  finally, principals must collect, analyze and use data in 

ways that fuel excellence. 

On the other hand, McColl-Kennedy (2002) indicated that the educational leadership must be 

able to demonstrate his/her ability to lead in carrying out the above functions with 
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professional knowledge; possess organizational and administrative competence. They should 

also have the ability to work out a good school policy and put it into effect. Apart from that, 

they should display skill in the delegation of authority, show an ability to understand the 

professional problems of teachers, give professional guidance and establish good working 

relationships with staff and parents.  

Bush and Jackson (2002) argued that effective educational leadership is a key to both 

continuous improvement and major for system transformation. This implies that the 

transformation of the education system and ensuring uninterrupted improvement in the 

achievement of learners lies in the practice of effective school leadership. Hallinger and Heck 

(1999) supports the role of principals in ensuring effective school leadership for school 

effectiveness by saying the following about the purposes of the school:  

“Leaders in all sectors are exhorted to articulate their vision, set clear goals 

for their organizations, and create a sense of shared mission.  Our view  

supports the belief  that  formulating  the  school’s  purposes  represents  an  

important  leadership function. In fact, the research shows that mission 

building is the strongest and most consistent avenue of influence that school 

leaders use to  influence  learner achievement.” 

For school leadership to be effective, the leaders or leadership practitioners must have the 

necessary skills to enable them to perform their jobs. In response to this imperative, Bush 

(2007) indicates that there is little evidence of principals and other school leaders being  

developed  for the central function of schools which is to promote learning and that principals 

are further not found to be conceptualizing their role as leaders of learning. 

 2.5 Roles of Educational Leadership in Educational System  

According to Mansuri (2006), educational leaders are prime leaders of the nation and they 

work with leadership function that are sometimes shared and sometimes not.  This section 

reviewed the roles of educational leadership. The section concludes by considering the 

purpose and functions of instructional leadership as these have changed over time.  The 

following are some of the roles of educational leaders as reviewed by some scholars.  

2.5.1 Maximizing Effects of Educational Organization  

Maximizing the effects of educational organization which is also referred to as organizing the 

instructional program is another function of instructional leadership which is directly aligned 
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with setting instructional goals for the school. According to Weber (1987), the strategies of 

bringing the goals of the school to reality depend on allocating staff and organizing resources 

to maximum effect. In addition, the educational leader must be able to utilize each staff 

fruitfully for the attainment of the school goals (Lockhead and Vespoor, 1991). 

2.5.2 Hiring, Supervising and Evaluating Teachers 

Hiring, supervising and evaluating of teachers is another major educational leadership task. 

Lewin (1996) indicated that the correct choice of people is vital to the health of an 

educational programme and appropriate choices can save the principal difficulties and allow 

more time for instructional leadership. On the same score, even excellent teachers cannot 

renew themselves, but need the intervention of the instructional leader to provide in-service 

training opportunities. Educational leaders provide staff with continuous or ongoing 

opportunities for in-service training in order to ensure that the school’s goals are realized. On 

the other hand, Lewin (1996) stated that school managements also help some students by 

recommending them for sponsorship on the one hand and some schools sponsor some 

students more especially girls from poor families yet with strong educational performance on 

the other hand. 

2.5.3 Setting School Academic Goals  

According to Louis (1989), educational leadership should have   its primary goal as  

provision of leadership in terms of the teaching and learning processes in the school. The 

function of setting academic goals refers to the responsibility of the principal in providing 

guidance and central themes for the school goals. Such guidance requires that the leader 

should be familiar with all levels of education. Weber (2008) emphasized that the educational 

leader must work with individuals of varying capacities and established score which means 

that irrespective of the different capacities of the teaching staff. The instructional leader must 

also ensure that all of them perform to achieve the same goals. Weber also stated that dealing 

with the problems of girls in school cannot be easily done without involving parents from 

where the girls come from. He further stated that there is need for educational leaders to keep 

on having conversations through dialogues with both parents and girls to find the major 

challenges that girls face in schools and how they can be solved. There is need to seek 

solution from the parents on how the girl’s problems can be solved to improve their retention 

level in education. 
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2.5.4 Protecting Educational, Time and Programs. 

Lord and Maher (1993) also revealed in their study that protecting instructional, time and 

programs is another acknowledged function of educational leaders. Educational leaders must 

be able to monitor unplanned distracters to instruction and put in place contingency measures 

to catch up on lost instructional time. Educational leaders must also be engaged in the 

sensitizing of girls’ education in their communities.  Creating a climate for learning is 

regarded by Weber (1987) as a real factor in motivating teachers and learners to hold high 

expectations for themselves and to perform at their best academically. It is therefore 

imperative that the educational leader creates and provides a suitable school environment, 

learning climate, social climate, or organizational climate. 

2.5.5 Monitoring Achievement Levels/Evaluating Programs 

Leithwood (2001) thought that monitoring achievement and evaluating programmes is also a 

primary function of the principal as an instructional leader. Weber (1987) also confirmed that 

it is through the educational leader’s enactment of this function that educational programmes 

can be assessed and revised. The educational leader must be able to use data collected from 

performance levels of learners to evaluate the educational programmes. 

2.5.6 Setting Standards for Achievement/Setting tone for Learning Climate 

Leithwood (1998) said that current definitions of educational leadership are richer and more 

expansive than those of the 1980s. The original role of the instructional leader involved 

traditional tasks such as setting clear goals, allocating resources to instruction, managing the 

curriculum, monitoring lesson plans and evaluating teachers. Lambert (1998) add that 

Educational leadership today includes much deeper involvement in the core technology of 

teaching and learning carries more sophisticated views of professional development and 

emphasizes the use of data indecision making. Further, Lambert (2008) revealed in his study 

that girls in schools come from different families with different challenges. Some girls come 

from the families with economic challenges. Therefore, it is important to make sure that these 

problems that girls face in their schools that can affect them academically have been 

identified and this can be easily done through guidance and counseling. There is need to 

make sure that all secondary schools are established with guidance and counseling units to 

build the behaviour and attitudes of girls towards their education. 
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2.6 Theoretical Framework 

Krejcie and Morgan (1970) noted that leadership is the ability to create a unified vision 

among followers, set goals, develop strategies to meet desired accomplishments, motivate, 

encourage and serve as a positive and ethical example to others. A good educational leader 

understands what needs to get done to improve academic conditions and the student 

experience. According to Kainja and Mkandawire (1989) various theories of leadership styles 

exist in education which determine the relationship the leader has with others as well as how 

he goes about leading. This study will be guided by four educational leadership theories 

which include: Facilitative Leadership theory, Transformational Leadership theory and 

Instructional Leadership theory.  

2.6.1 Facilitative Leadership Theory 

According to Bush (2003), the facilitative leader does not adhere to the traditional top-down 

hierarchical structure where decisions are made solely at the highest level. Rather, a 

facilitative leader uses a collective approach to decision-making that solicits the input and 

opinions of others so that the best overall improvements can be made. Facilitative leaders are 

interested in involving others which is a positive leadership trait in the education field 

because it encourages innovation and independence from teachers and other school 

administrators. This collective decision-making model employed by facilitative leaders helps 

the educational system make progress because the group input allows leaders to understand 

the needs of students, classrooms and communities. 

Therefore, this theory will be used in this study to assess how educational leaders involve 

local people specifically parents in decision making process programmes towards girls’ 

retention in secondary schools. In simple terms, this theory will be used to assess the efforts 

that educational leaders at various levels of education get the ideas from the subordinates and 

other concerned individuals on the measures to be undertaken in order to improve girls’ 

retention in secondary schools in Zambia.  

2.6.2 Transformational Leadership Theory 

Bush (2006) indicated that in the education system, many leaders use a transformational 

leadership style to build up the confidence of followers as the school works through 

organizational or systematic changes. Since the education system is always reorganizing and 

developing, transformational leaders are ideal for helping teachers, students, parents, faculty 
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and communities grasp a new vision and be led and motivated. However, according to Davies 

and West-Burnham (2003), educational leaders who use a transformational style have a way 

of communicating with others getting the masses on board with a unified vision and helping 

people see the benefits of outcomes through change. 

In this study, this theory will be used to determine the sustainable measures that the 

educational leaders have implemented to promote high retention rate for girls in secondary 

schools. In simple terms the theory will be used to analyse the motivation factors that 

educational leaders have employed to boost  good number of girls in secondary schools. The 

theory will help to assess how the educational leaders communicate with both parents and 

girls to help them see the benefits of educational outcomes, if girls are to be educated. 

2.6.3 Instructional Leadership Theory 

Samarrai and Peasgood (1998) instructional educational leaders are concerned with 

improving curriculum, monitoring student behaviors in the classroom, evaluating student test 

scores, improving the work of teachers and closely supervising school academic progress 

goals. These leaders work closely with teachers to identify weak areas that need improving, 

and to develop classroom standards of student behaviors and academic standing. This style of 

leadership is often employed in schools that have fallen behind academically or are 

experiencing behavioral problems among the students. 

In this study, this theory will be used to assess the efforts that the educational leaders have 

put in place to make sure that curriculum have improved to suit girl child.  The theory will be 

also used to find out from teachers on the behaviour of girl students in classroom. This will 

be based on assessing whether good or bad behaviour would lead to poor or good girls’ 

retention in secondary schools.  

2.7 Knowledge Gap  

Girl’s education has a great positive effect because it empowers girls to bring about change 

and helps to break the vicious cycle of poverty. Various strategies have been put in place in 

support of girl’s education in Zambia as well as other African countries and the world at 

large. For example, the Zambian government has tried to make primary education free as the 

bedrock to the foundation of education for every child   in  Zambia. Despite initiatives 

addressed through various government policies, interventions and declarations like the 

Millennium Development Goals (MDGs) and the Sustainable Development Goals (SDGs) 
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strive to ensure equal access to secondary school education for children in Zambia, the 

completion rate for girls in secondary school is still very low as compared to boys (Hyde and 

Kadzamira, 1994). The World Bank report (2010) indicates that girls’ retention in secondary 

is lower compared to boys. High dropout and parent laxity in following up with their 

children’s schooling especially with the introduction of free education at primary level is a 

cause to worry (Hoppers, 1998).  It is against this realization that the current study aims to 

investigate the roles of educational leaders in girls’ retention in secondary schools in Zambia  

2.8 Summary  

This chapter has presented literature from different scholars with similar lines of thought on 

the roles of educational leaders in promoting girls’ retention in secondary schools. The issues 

presented in this chapter included: the conceptualization, of the educational leadership in 

which different definitions of educational leadership according to different scholars are 

presented. The second issue was to do with the need for girls’ education in which various 

reasons concerning the significance of educating a girl child have been discussed. On the 

other hand, this chapter also presented the foundation of girls’ education in Zambia in which 

different educational programs, educational conversions and government educational policies 

of promoting girl-child education have been presented. The chapter also presented the 

foundations of girls’ education in Africa, educational leadership in the process of teaching 

and learning, the roles of educational leadership in educational systems, theoretical 

framework and the knowledge gap. The next chapter presents the methodology for the study.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Overview 

This chapter presents the methodology of the study. The chapter presents the research design, 

study population, sampling methods and techniques, tools of data collection, methods of data 

analysis and ethical considerations of the study. The summary of the chapter is given 

thereafter.   

 3.1 Research Design 

A research design is a plan of any scientific research from the first step to the last step. In its 

wide sense, it is a programme to guide the researching collecting, analysing and interpreting 

observed facts (White, 2003). Phiri and Chakanika (2010) submit that a research design has 

two connotations. On  one hand, it is perceived as a programme to guide the researcher in 

collecting, analysing and interpreting observed facts. On the other hand, it refers to a 

specification of the most adequate operations to be performed in order to test specific 

hypotheses under given conditions. The resulting design was used to structure  the  research,  

to  show  how  all  of  the  major  parts  of  the  research  project  work together to try and 

address the central research questions.  

The study adopted descriptive survey design to study the roles of educational leaders in girls’ 

retention in secondary schools in Zambia. According to Mugenda and Mugenda (2012), 

descriptive research is a type of study conducted to generate explanatory information or 

characteristics about a specific population or phenomenon. Descriptive survey research 

design is a strategic plan that sets out the broad outline and  key features of  the  work  to  be  

undertaken  in  a  research study (Mugenda and Mugenda, 2012). The study on the roles of 

educational leaders in girls’ retention in secondary schools will be a practice and condition 

that already exists thus making the design appropriate for the study. 

This study on the other adopted a case study design so as to enable the researcher to delve 

into the intricacies underlying the family interest factors leading to the low retention rate 

among girls in secondary schools in Zambia. Welman and Kruger (2000) in White (2003: 68) 

explained that “the term case study has to do with the fact that a limited number of units of 

analysis (often only one), such as an individual, a group or an institution, are studied 

intensively”. The intent of employing a case study approach in this study was to describe the 
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unit in detail, in context and holistically. Therefore, by using this design, the researcher was 

able to have a deeper insight into the underlying roles of educational leaders in girls’ 

retention in secondary schools in Zambia. A school study, which is a type of a case study, 

was used as it entail studies of more than one school with a focus of describing and analysing 

the patterns of and relations between the main aspects of school and community life 

consequently resulting in a particular behaviour (White, 2003).  

This study adopted the mixed method of collecting data hence, both quantitative and 

qualitative approach of data collection methods were used to enable the researcher to 

triangulate the data to be collected. Qualitative research means that the researcher will study 

the participants in their natural settings. It involves the use and collection of a variety of 

materials that describe routine and meanings in individuals’ lives (Denzin and Lincoln, 

2000). On the other hand, quantitative data was analyzed and presented in graphical forms, 

which included, frequency tables, pie charts, bar diagrams and Histograms using Excel tool.  

3.2 Study population  

In research, the term population is used to refer to the entire set of entities or members which 

the conclusion or generalization to be made is to embrace (De Vos, 1998). It refers to all 

members of a hypothetical set of people to which the results of a research can be generalized 

(Borg and Gall, 1979). In this study population can be defined as the total or entire units in 

the area from which the study is to be conducted. The total population of this study include 

all educational leaders in Kabwe district.  

3.3 Sampling techniques.  

According to Sharma (1984) sampling is the selection of individuals from the population in 

such a way that every individual has an equal chance to be taken into the sample. Kombo and 

Tromp (2006) define sampling as the procedure a researcher uses to gather people, places or 

things to study. 

Therefore, this study used both probability and non-probability sampling to select the 

participants from the population  study. In this study, purposive and convenience sampling 

methods were used to gather information from all the participants. This sampling technique 

was used because it was not time consuming. On the other hand, it was very flexible in the 

sense that it allowed the respondents to give as much information as possible. Purposive 

sampling is where elements which are included in the sample have typical characteristics or 
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attributes of the population and selection is based on the judgment of the researcher 

(Singleton, et al, 1988). 

3.4 Sample size 

A sample is a sub-set drawn from the universe population whose findings can be generalized 

to the universe population. According to Gupta and Gupta (1886) sample size depends on 

various factors relating to the subject under study like time, cost and degree of accuracy. In 

this study the following participants were selected: the PTA, School Administrators and 

DEBS. 

In this study, the total number of 40 participants were selected. The participants or 

respondents from whom the information was gathered included: PTA top leaders, School 

administrators, District Education Board Secretaries, District Education Standard Officers 

(DESO).  These participants were broken down as follows: 

To begin with, 15 PTA top leaders from 3 Secondary Schools. In terms of school 

administrators, 20 teachers were selected from all the three secondary schools. The selection 

was done as follows: 3 head teachers, 3 guidance teachers 3 disciplinary teachers and 11 class 

teachers from the three Secondary Schools. On the other hand, the District Education Board 

Secretary (DEBS) and the District Education Standards Officer (DESO) were selected for the 

study.  

 3.5 Data collection techniques 

Mugenda and Mugenda (2012) observed that to obtain accurate data, a researcher needs to 

obtain maximum co-operation from the respondents. To collect information from the 

respondents, only two data collection tools were used namely structured questionnaires and 

Semi-structured Interview schedules. 

3.5.1 Interview guide  

Interviews consist of collecting data by asking questions. In interviews, data is collected by 

listening to individuals, recording, filming their responses, or a combination of methods. The 

interviewer asks questions, the interviewee responds, with participants taking turns talking 

(De Vos, 1998). The interview was used in this study because it was flexible and applicable 

to different types of problems in that the interviewer may change mode of questioning if the 
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occasion demanded. Unclear responses from the respondents were clarified by rephrasing the 

questions.  

In interviews, the interviewer has the opportunity to engage more closely with the 

respondents and can therefore play a role in fostering an environment which is more 

conducive to open a frank discussion. In this study, interviews were used to gather 

information from the DEBS, DESO, Head teachers, Guidance teachers and Disciplinary 

teachers.  

3.5.2 Questionnaire  

A questionnaire is a data collection instrument consisting of a series of questions and other 

prompts for the purpose of gathering information from respondents. In this study 

questionnaires were used because, it was possible to contact many respondents who would 

not otherwise be reached. This simply means that questionnaires allowed the researcher to 

cover many respondents at the same time. Goode and Hatt (2011) stated  that when the 

researcher has to cover the group of respondents who are widely scattered, one can use the 

questionnaire in order to minimize the cost. 

The questionnaires in this study were used to collect information from the 15 P.T.A leaders, 

30 female students and 11 class teachers from the three schools.  

3.5.3 Data presentation and analysis  

This is an activity whose main purpose is to let the collected data ‘speak for itself’. In data 

presentation and analysis, the data obtained was summarized in a way that was easily 

interpreted and understood (Goode and Hatt, 2011). In this study, both quantitative and 

qualitative data analysis methods were used. 

3.5.4 Qualitative data analysis 

According to De Vos (1998), qualitative data which is also known as descriptive data is a 

non-numerical data that captures concepts and opinions. Some examples of qualitative data 

include transcripts from interviews and audio/video recordings. Qualitative data analysis was 

simply the process of examining data so that an explanation can be given for a specific 

phenomenon. Qualitative data analysis provided an understanding of the research objective 

by revealing patterns and themes in data. In this study the data that was gathered using 

interviews was qualitatively analyzed.  
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3.5.5 Quantitative data analysis 

Kombo and Tromp (2009) indicated that Quantitative analysis involves the techniques by 

which researchers convert data to numerical forms and subject them to statistical analysis. 

Quantitative data involves task of converting data into knowledge. In this study, the data 

quantitative data was presented into frequency distribution tables, pie charts and bar diagrams 

such as histograms. In this study, the information that was gathered using questionnaires was 

quantitatively analyzed using Microsoft Excel.  

3.6 Ethical consideration  

Kombo and Tromp (2009) stated that researchers whose subjects are people or animals must 

consider the conduct of their research and give attention to ethical issues associated with 

carrying out their research. Research ethics is specifically interested in the analysis of ethical 

issues that are raised when people are involved as participants in research. Ethics are a set   of  

moral  principles  which are suggested by an individual or groups, is subsequently widely 

accepted, and offers rules and behavioral expectations about the most correct conduct 

towards experimental subjects and respondents, employers, sponsors, other researchers, 

assistants and students (De Vos, 1998).  

Therefore, ethical consent was obtained before collecting information from respondents 

through an informed consent form. The consent form assured the respondents of the 

following: the purpose of the research and who the researcher was to be, the study’s potential 

benefits to the profession, respondent’s anonymity offered for them to withdraw if and when 

they feel uncomfortable to continue, how long they would be required to respond to the 

instruments and request for them to participate in the study.  

3.7 Summary  

This chapter presented the research design, study population, sampling methods and 

techniques, tools of data collection, methods of data analysis and ethical considerations of the 

study. A summary of the chapter is given thereafter. The next chapter present the presentation 

of findings.   
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CHAPTER FOUR 

PRESENTATION OF FINDINGS 

4.0 Overview  

This chapter presents the findings gathered from the three categories of respondents which 

included PTA, Teachers and District Educational Board Secretaries (DEBS). The findings are 

presented in different segments with the interest of answering the research objectives. Thus, 

the findings in this chapter were presented in line with the four objectives of the study which 

included: 

1. Investigating the roles of educational leaders in promoting girls’ retention in 

secondary school in Kabwe District of Central Province of Zambia. 

2. Investigating the implemented programmes by the educational leaders to improve 

girls’ retention in secondary schools. 

3. Investigating the specific roles of school administrators in improving and promoting 

girls’ retention rate in secondary schools. 

4. Determining the measures put in place by the educational leaders towards family 

interests  that work against girls’ retention in secondary schools 
 

 4.4 Information Gathered from P.T.A. Committees. 

PTA members from the selected secondary schools were targeted for information. The 

information from PTA members was collected using questionnaires and as presented in 

chapter three of this chapter, these findings were quantitatively presented in this chapter. 

4.5 Distribution of P.T.A. participants by gender. 

Table 1 presents a distribution of P.T.A. respondents by gender. Findings in the table shows 

that there were more female participants 8 (53%) against the 7 (47%) of the male participants.   

Table 1: Distribution of P.T.A participants by gender  

Sex Frequency (N)  Percentage (%) 

Female 

Male 

8 

7 

53 

47 

Total 15 100 
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4.5.1 Respondents views on the factors contributing to the low number of girls in 

secondary    school. 

Respondents were asked to state the factor that were contributing to the low number of girls 

as opposed to the boys in the secondary schools. The respondents advanced a number of 

factors but the question was also left open for those who thought of some factors apart from 

the ones given. This particular question sought the respondents to tick against as many 

options as possible. The options given included: Early marriage, Parent economic hardship, 

unplanned pregnancies, Girls lack of interest in education and Parent’s self-interest against 

girl’s education. 

Figure 1: respondents' views on the factors contributing to the low number of girls in 

secondary school 

 

 From the five options that were given as the contributing factors to the low level of girls’ 

retention in secondary schools were approved to be true by all the respondents. However, 

respondents stated  that despite having various factors that contribute to low numbers of girls 

in secondary schools as compared to their male counterparts, Parent economic hardship and 

Girls’ lack of interest in education were proved to be the predominant ones. As presented in 

figure 2 above 14 (93%) respondents indicated that early marriages was one of the major 

factors contributing to the low number of girls in secondary schools, while 15 (100%) 

meaning all the respondents said parents economic hardship contributes to the low level of 

girls in secondary schools. On the other hand, 11 (73%) said that the number of girls in 

secondary schools was low because of unplanned pregnancies among girls themselves, while 

Frequency

Percentage

Early marriage Parent
economic
hardship

Unplanned
pregnancies

Girls lack of
interest in
education

Parent’s self-
interest against 
girl’s education 

14 15 11 15 14

93
100

73

100
93 Frequency

Percentage
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15 (100%) respondents said that girls’ lack of interest in education had contributed to the low 

education retention among girls and finally 14 (93%) indicated that parent’s self-interest 

against girls’ education was another factor to the low number of girls in secondary.   

4.5.2 Respondents’ justification to the factors leading to low number of girls in 

secondary schools. 

Respondents were further sought to justify how the identified factors contribute to the low 

number of girls in secondary schools than boys. Different justification based on respondents’ 

views were given. Majority of the respondents who indicated that early marriage was the 

contributing factor to the low number of girls in secondary schools. Indeed, early marriages 

had been an ongoing trend in Kabwe district and majority of the girls who dropped out of 

school were those normally pushed into marriages by their parents or guardians. For example, 

one of the respondents said, “at least every year the school was recording two or more girl 

students dropping out of school with an excuse of getting married.” Another respondent 

explained that, “majority of the parents in Kabwe could prefer to see their daughters getting 

married as early as 18 years to school.”  

On the other hand, respondents who indicated unplanned pregnancies were convinced that the 

majority of girls dropped out of school after being pregnant. One respondent said that, 

“majority of girls dropped out of school after becoming pregnant.” Another respondent said 

that  

having low numbers of girls in school as compared to boys is as the result of girls 

themselves. Most girls get influenced by their friends and most of them opt to turn 

their lives into experiment where they want to prove themselves as girls. 

Another respondent said that,  

Sometimes putting a blame on parents for the failure of girls to progress with their 

education is not just fair because normally girls when they reach 18, they take their 

own way of life. At 18 years, most girls opt to try all sorts of life styles such as 

drinking beer, having boyfriends and smoking among others and parents are not 

aware of this.  

The respondents further indicated that parents and guardians were to be blame for the failure 

of their daughters to progress in education at times. One respondent stated that, “some 
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parents do not know the value of education and for them seeing their daughter going to 

school is a shire waste of time.” Another respondent further indicated that,  

Some parents normally push their daughters into early marriages as a way of raising 

capital because for them, educating a girl child is not an investment but pushing them 

(girls) into marriage was the only considered investment. 

Additionally, another respondent stated that,  

Most parents also did not allow their daughters to go to school by deliberately 

stopping   to sponsor  them. Some parents engage their daughters in economic 

activities such as selling vegetables and doing other domestic activities which in turn 

make them (girls) become busy and having difficulties in studying.  

4.5.3 Implemented Programmes by the P.T.A. Committee aimed at Promoting Girls’ 

Retention Levels in Secondary School.  

As one of the major objectives of this study, PTA committees from the three selected schools 

were asked to state whether they had ever implemented any programme of supporting girls in 

school as a way of promoting girls’ retention in secondary schools. Respondents only 

expected to tick against either Yes or No. This study revealed that PTA committees did not 

have specific programmes designed to help girls in all three secondary schools. Figure 4 

below shows the responses from the PTA members.  

 

Despite having some respondents who indicated in questionnaires that their PTA associations 

had implemented the programmes specifically to address the challenges of girls, the majority 

4 1127

73

YES NO

Fig. 2: Implemented Programmes by the P.T.A. Committee 
aimed at Promoting Girls’ Retention Levels in Secondary 

School

Frequency Percentage
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of the respondents said that the PTA associations had never implemented any programme to 

help girls. As presented in figure 3 above, 11 (73%) ticked against “No” meaning that their 

PTA associations had never implemented any programme of promoting girls’ retention in 

secondary schools, but only 4 (27%) ticked against “Yes”, meaning that the PTAs had 

implemented some programmes to promote girls’ retention in secondary schools.   

This particular question further sought the respondents to specify the implemented 

programmes. This study discovered despite having 4 respondents indicating that they 

implemented the programmes 34 of them failed to specify any of the programme 

implemented. Nevertheless, one of the chairpersons specified that PTA Committee in 

conjunction with the school management had implemented the counseling programmes. He 

further indicated that the guidance and counseling programmes were implemented to modify 

the behaviour of the students more especially girls  

4.5.4 The Roles of P.T.A. Leaders in Promoting Girls Retention Levels in Secondary 

Schools in Zambia. 

Investigating the roles of the PTA leaders in promoting girls’ retention in secondary schools 

was one of the major objectives of this study. PTA leaders clearly confirmed that they had 

been engaged in various activities with the view to promote girls’ retention in secondary 

schools. All the PTA members specified their roles or responsibilities to help students 

specifically girls to continue with their education.  

All, the respondents said that their PTA committees had engaged in various activities whose 

objectives were to promote the standard of their schools by promoting quality education. For 

example, all the three PTA chairpersons from the selected schools clearly stated in their 

questionnaires the six purposes of the PTA committees which included: 

i. To provide support for teachers;  

ii. To represent parent’s interest;  

iii. To provide a forum for educational discussion and a means of communication; 

iv. To foster educational partnership between home and school for the benefit of children 

v. To assist members who have difficulties; to advance an ideology. 

From these identified roles, the respondents clarified how these roles addressed the 

challenges of girls. For example, one of the respondent mentioned that, “in the activities of 

providing forums for educational discussion and a means of communication, the challenges 
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affecting girls in schools are also tabled and discussed.” Another respondent He further 

specified that, “in this programme, girls with financial challenges are identified and helped 

out to make sure that continuity in education for them is granted.”  

On the other hand, respondents also revealed that the PTA committees sometimes organized 

communication programmes in which parents are invited to discuss the various issues 

affecting their children in schools. For example, the chairperson indicated that, 

Girls with pregnancies are mostly helped to regain positive self-esteem. Since the 

implementation of re-entry policy, the PTA associations have integrated it (policy) 

into the school policies as a way of promoting the education of girls in this district 

and the country at large. From the meetings held with parents, various issues 

concerned girls are raised and discussed. Parents are also encouraged to protect 

their daughters in school from having early and unplanned pregnancies by providing 

the required needs on the right time. We emphasize that   parents should   provide the 

needs of   their children specifically girls  at  right time.  

The chairperson also stated that majority of girls who dropped out of school normally come 

from the families with economic crisis. The justification from the chairperson on his point 

was that,  

Girls from poor families find learning very difficult because they fail to manage their 

requirements as a result, they opt to look for other means which eventually lead them 

to drop out of school due to unforeseen circumstances such as Pregnancies.  He gave 

an example, of some girls who go out with big men, which eventually make them to 

either drop out of school or get married or fall pregnant.  

Withal, as stipulated by some members, the Parents-Teachers’ Association was established to 

foster education partnerships between homes and schools for the benefit of children. In other 

words, the Parents-Teachers’ Association was meant to assist members who had difficulties 

ensuring their children’s education, more specially girls considering the context of this study. 

To ascertain the establishment of the Parents-Teachers’ Association in line with education 

partnerships between families and the school management, most of the respondents indicated 

in their questionnaires that, “promoting girls’ retention in school could only be effectively 

done if various families, especially where girls come from, were partnered with school 

leaders or management.” For example, one of the respondents pointed out that;  
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Girls come from different homes and so are groomed differently…..In this 

school we have girls from families where girls are considered very special and 

so is their education. We also have girls from homes where only discipline 

matters most and education is a  mere dream  . Therefore, dealing with the 

issues of these girls can only be appropriately done with the interventions of 

parents themselves to make sure that girls are fully supported. 

In the same vein, some Parents-Teachers’ Association leaders indicated that they were 

engaged in programmes aimed at assisting the vulnerable girls under the Parents-Teachers’ 

Association Benevolent Fund. According to respondents, the Parents-Teachers’ Association 

Benevolent Funds are   funds raised by the Parents-Teachers’ Association through generous 

donations to provide compassionate assistance to students with challenges in schools, 

especially financial challenges in terms of tuition fees and a few other basic education needs. 

In a similar context, one of the respondents stated that; 

The Parents-Teachers’ Association Benevolent Fund is the money raised by 

the Parents-Teachers’ Association committee through their various activities 

and sometimes even the contributions from various concerned stakeholders as 

the way of protecting Parents-Teachers’ Association in its operations. As an 

association, we use this money to sponsor children in schools with problems. 

However, girls are given priority because girls are the majority who drop out 

of schools due to financial challenges in their families. For example, last year 

we had about three students, two girls and one boy whom we adopted as a 

committee and sponsored. These children are currently in our hands, we are 

still sponsoring them and our plans is not just to end this effort after they 

complete school but even to take them to College or Universities. 

As that was not enough, some respondents argued that the roles of the Parents-Teachers’ 

Association was not just to promote the education of girls and boys who were already in 

school, but also to bring in even those who are not in school. One respondent observed that, 

“one of the major objectives of the Parents-Teachers’ Association at this school is to   

promote community service by funding child-centered visits to less privileged and vulnerable 

members of our society,”. They lamented their experience in promoting community service 

adding that sometimes the Parents-Teachers’ Association members would go out in the 
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community to sensitize the families on the importance of educating girls in their families. To 

the best of one of the respondents’ recollection, one respondent commented that; 

“We first interrogated either the parents or guardians on what could have 

been the reason as to why their children were in the community instead of 

being taken to school, and from the answers we were given, we determined 

whether they (parents or guardians) were the major contributors for the 

failures of their children to be in school or not. As an association (P.T.A), our 

mandate is to help both girls in schools and those not in school to have a 

positive attitude towards school.” 

Notwithstanding some sentiments, some respondents realized that girls who were in school 

needed motivation in order for them to have   positive sentiments to stay focused in school 

and finally   complete . One respondent said;  

To make sure that girls are rewarded for good behaviour and performance, 

rewarding them for good behaviour such as decent dressing, scoring good 

marks, punctuality, and cooperation both in class and outside class would 

encourage more girls to work hard and stay focused with their future.  

4.5.5 Implemented measures by the Parents-Teachers’ Association against family 

interests affecting Girls’ Retention in Secondary Schools. 

The researcher also sought to find the measures that the Parents-Teachers’ Association 

committees from the three selected schools had taken to deal with the family interests against 

girls’ education. This study discovered that none of the respondents indicated any measure of 

fighting family interests against a girl-child’s education. Hence some respondents contributed 

that “the Parents-Teachers’ Associations had not yet implemented any independent measure 

to deal with family interests against a girl-child’s education.” However, the respondents 

indicated that parents were only cautioned.  

4.5.6 Information collected from Teachers 

Being the major education stakeholders with constant interaction with students, teachers were 

also targeted for data collection. Information from teachers was also collected using 

questionnaires and presented both qualitative and quantitative. This simply meant that open 

ended questions that needed respondents’ ideas were qualitatively presented and the closed 
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ended questions that sought the respondents to choose from the options that the researcher 

gave them are quantitatively presented in this section. 

4.5.7 Gender composition and leadership position of the teacher-respondents   

The study used head teachers, guidance teachers, disciplinary teachers and class teacher from 

different schools in Kabwe as the core informants during the study. The distribution of the 

results was as shown in Table 2 below.  

Table 2:   Distribution of gender composition and leadership position of the 

Teacher-respondents. 

Respondents Male Female Frequency Percentage 

Head Teachers 

Guidance teachers 

Disciplinary teachers  

Class teachers  

1 

2 

2 

4 

2 

1 

3 

5 

3 

3 

5 

9 

15 

15 

25 

45 

Total 9 11 20 100 

 

The findings of this study showed that leadership positions in the public secondary schools in 

Kabwe District are dominated by female teachers. Clearly, Table 2 above shows that 3 (15%) 

respondents were head teachers from which 2 were female and 1 was a male. Also notable 

from the findings depicted on the table was that 5 (25%) respondents were disciplinary 

teachers from which 3 were female and 2 were male, and that only 9 (45%) respondents were 

class teachers comprised of 5 females and 4 males. On the contrary, the study also established 

that 3 (15%) respondents were guidance teachers from which 2 were male and 1 female. 

Therefore, given that both female and male head teachers were involved in the study, it made 

it possible for the researcher to achieve adequate cross-examination with the respondents who 

had the accurate knowledge and core inputs about the state of physical facilities in secondary 

schools, gender policies in education, as well as funding agents and their implication on the 

performance of girls in schools.  

5.5.8 Teachers’ working/teaching experience. 

In order to determine the reliability of the information collected, the researcher ought to know 

the respondents’ work experience. Thus, the researcher sought to determine the respondents’ 
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work experience, realizing that collecting information from the more experienced individuals 

would help the researcher to have qualitative-based information. Much to the satisfaction of 

the researcher, it was held that majority of the respondents were very much experienced as 

illustrated in Table 3 below. 

Table 3: Teachers’ working/teaching experience. 

Respondents Frequency Percentage 

More than ten years  

Ten years   

Five years   

Less than five years  

Less than a year 

15 

3 

1 

1 

- 

75 

15 

5 

5 

- 

Total 20 100   

Table 4 above shows the information gathered from the respondents’ (teachers’) and on the 

respondents’ experience of work. Notably, 15 (75%) respondents out of the 20 had been in 

the teaching service for at least more than ten years, and 3 (15%) respondents had only ten 

years of experience. Meanwhile, another respondent (5%) claimed 5 years of experience as a 

teacher, with the least respondent (5%) also claiming less than five years in service. Overall, 

with an average of 75% having spent more than 10 years in the teaching service, the study 

concluded that the information collected from individuals with more and accurate knowledge 

was qualitative and reliable. 

4.6 Teachers’ views on the number of girls in secondary school as compared to that of 

boys 

Despite carrying out a massive campaign for girls’ education in Zambia, the number of girls 

in secondary schools has still remained lower than that of boys. In the affirmative, the 

researcher, therefore, sought the respondents (teachers) to express their views on the number 

of girls in their schools as compared to their male counterparts. To achieve this, the 

researcher targeted respondents from the three selected schools in Kabwe District and used a 

questionnaire to collect data. The feedback from the respondents is presented in the pie chart 

(Figure 4) below. 
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Figure 3: Teachers’ views on the number of girls in secondary school as 

compared to that of boys 

 

Drawing from the illustration in Figure 4 above, this study established that majority of the 

respondents (teachers) indicated in the questionnaires that the number of girls in their 

secondary schools was far much lower compared to the number of boys. The presentation in 

Figure 4 is such that 12 (60%) respondents admitted that the number of girls in secondary 

schools was lower than that of boys, while 6 (30%) respondents revealed that the number of 

girls in secondary schools was equal to that of boys, and 2 (10%) respondents held an opinion 

that girls were more than boys in secondary schools.  

Nonetheless, some respondents dismissed the thought of low enrollment rates of the girls as a 

contributing factor to the lower number of girls’ in secondary schools than that of boys, 

claiming that the enrollment rate was, in most cases, always equal to that of the boys. For 

example, one of the head teachers stated that;  

Sometimes the girls were even given higher enrollment opportunity than boys. 

It was just very unfortunate to see that girls around the country were failing to 

appreciate the efforts the government and other concerned educational 

organisations as well as stakeholders have put in place to make sure that they 

(girls) are fully supported with their education.  

Lower 
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Higher 
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4.7 Respondents’ views on the major contributing factors to the low girl’s retention level 

in secondary schools 

As one of the major interests of this study, the researcher sought the respondents to express 

their ideas and views on what could be the contributing factors to the low number of girls’ 

participation in secondary schools. This segment was openly set, as an open-ended question, 

because the respondents were given the options from which to choose the major contributing 

factors to the lower levels of girls in secondary schools. Also, respondents were not limited to 

one particular answer or option, instead they were asked to tick against   many options as 

possible.  

After evaluating the information collected from the respondents, this study recognized that 

early pregnancies and early marriages were the major contributing factors to the lower 

number of girls in secondary school in Kabwe District as depicted in Figure 5 below.  

Figure 4: Respondents’ Views on the Major Factors Contributing to the Lower 

Numbers of Girls in Secondary Schools. 

 

In spite of numerous and varying factors contributing to the lower levels of girls’ retention in 

secondary schools, early marriages and early pregnancies were the major factors established 

by the study prior to the from the respondents’ views. As depicted in Figure 5, 20 (100%) 

respondents from the three selected secondary schools ticked against ‘early marriages’ and 

‘early unplanned pregnancies among young girls’ as the major contributing factors to the 

lower numbers of girls in secondary schools. In addition, while 19 (95%) respondents ticked 

against a ‘lack of interest in education among the majority of girls in Kabwe District’, 16 

Parents/guardian 
21%

Early marriage 
27%

Early pregnancies 
27%
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interest in school 

25%
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(80%) respondents also ticked against ‘parents and guardians’ as the contributing factors to 

the low education retention rates for girls in secondary schools. 

Much to the enhancement of the study, this particular question was still left open for more 

answers, on the contributing factors, from the respondents. As such, one of the major factors 

identified by the respondents was ‘peer influence’. Commenting of the same, one of the 

respondents, for example, pointed out “that majority of the girls in schools were teenagers 

who were still looking for the ways of proving themselves as capable girls.” To shed more 

light, the respondent further indicated that 

Because the majority of girls in secondary schools were at least 18 years of 

age and above, they had started looking after themselves in the sense that they 

needed money for a few necessities girls might tend to need at that particular 

stage. For example, most girls tend admire the appearance of their friends, 

hence they opt to be looking like them (their friends). And because of this, 

some girls ended up being influenced by their friends in that system.  

To further supplement on the behavioral trends of some girls in secondary schools, one of the 

head teachers also indicated that; 

Girls were recorded to be the majority going out of bounds than boys. A 

majority of them (girls) behaved well in grade 10, but with time, especially 

when they reached grade 11 and 12, they became uncontrollable for various 

reasons which included bad association that contained indecent behavioral 

trends such as clubbing, alcohol abuse, and eventually absenteeism from 

classes among others. 

4.8 Implemented programmes by the School Management aimed at promoting Girls’ 

Retention in Secondary Schools 

While the promotion of girls’ retention in secondary schools was still a concern, the 

researcher wanted to find out from the respondents (teachers) if their school’s management 

had implemented any programme aimed at promoting girls’ retention in secondary schools. 

This particular question only requested the teachers to tick against either ‘Yes’ or ‘No’. The 

findings are presented in Figure 5 below.  
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Figure 5 of this study offers a presentation where 14 (70%) respondents agreed that their 

school had implemented some programmes aimed at promoting girls’ retention, while 6 

respondents disagreed. All-in-all, the study revealed that some secondary schools have 

implemented programmes aimed at promoting girls’ retention. 

3.9 Availability of school Guidance and Counseling Unit Department 

The researcher further sought the respondents to indicate whether their schools had a 

Guidance and Counseling Unit Department that helps to solve the challenges encountered by 

girls. To this quest, Table 4 below presents data from the respondents (teachers) on 

established Guidance and Counseling Department in their respective schools. 

Table 4: Availability of the Guidance and Counseling Unit Department in 

Secondary Schools  

Respondents Frequency Percentage 

Yes   

No 

20 

- 

100 

- 

 

Clearly, as presented in the Table 4 above, the study revealed that all the secondary schools in 

Kabwe District had the Guidance and Counseling Departments.    

4.10 Girls prioritization in guidance and counseling services in schools 

After discovering that all the selected schools had the Department of Guidance and 

Counseling, the researcher then sought to find out from the respondents the level at which 

girls were targeted or prioritized in counseling services provided in their schools. The 
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rationale behind this was to discover how the girls were prioritized, how their problems were 

identified, and how they were solved. To this effect, Figure 7 below shows the responses 

from the respondents on the prioritization of students in counseling services. 

Figure 6: Girls’ prioritization in guidance and counseling services in secondary schools 

 

As depicted in Figure 7 above, majority of the respondents stated  that all the students, both 

boys and girls were prioritized in counseling services provided in schools. The Figure shows 

that 9 (45%) respondents indicated that the counseling services were equally provided to all 

students. It also shows 6 (30%) respondents who indicated that girls were the major clients in 

the counseling services provided in schools, and 5 (25%) respondents whose observation was 

that boys were the major targeted students in the department.  

To these effects, the researcher asked the respondents to state their reasons as to why some 

students were targeted in counseling services than the others. To this quest, respondents who 

were for the view that girls were prioritized indicated that girls were targeted because in most 

cases, they (girls) were the victims of social challenges. For example, one of the respondents 

who identified himself as the guidance teacher stated that; 

Girls are targeted because they are the ones with various problems. Normally, 

girls are weak beings who need constant monitoring on their academic works. 

With the fact that in this school we have different girls from different family 

backgrounds, and with varying experiences of life, it is cardinal that girls are 

given great attention as one way of encouraging them to continue with their 

education.  
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4.11 Effectiveness of school guidance and counseling in improving girls’ retention in 

secondary schools. 

The researcher wanted to find out from the respondents whether the counseling services 

provided in schools for students were effective in promoting the girls’ retention in secondary 

schools. On this note, it is important to indicate that this was a close-ended question because 

respondents were given the options to tick against. The given options (answers) to the 

question included: very effective, effective, partially effective and not effective. Figure 7 

below shows the responses from the respondent (teachers). 

 

The data collected indicated that the majority of the respondents said that the guidance and 

counseling services were very effective in the promotion of girls’ retention in secondary 

schools. the presentation in Figure 7 reveals that 10 (50%) respondents indicated that 

guidance and counseling services were very effective in promoting girls’ retention in 

secondary schools, while 5 (25%) respondents also found the services effective, and 2 (10%) 

respondents found that the guidance and counseling services were unlike the other 

respondents’ findings, but partially effective. Otherwise, only 3 (15%) respondents 

completely lamented the ineffectiveness of the guidance and counseling services in schools. 

The researcher sought the respondents to justify any answer to theme 4.7 above on girls’ 

prioritization with regard guidance and counseling services. Respondents who lamented the 

effectiveness of the guidance and counseling services in schools claimed that “since the 

inception of the guidance and counseling, the girls’ retention rate had increased in schools 

than ever before.” For example, one of the female teachers added on that;  

very effective
50%effective

25%

partially effective
10%

not effective
15%

FIGURE 7:THE EFFECTIVENESS OF SCHOOL GUIDANCE AND 

COUNSELING IN IMPROVING GIRLS’ RETENTION IN SECONDARY 

SCHOOLS
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Before the advent of guidance and counseling, girls used to struggle very 

much to find where and who they could share their problems with. However, 

since the establishment of the Guidance and Counseling Department, the 

girls’ retention rate in school was observed to have improved.  

Nevertheless, even if students who were interviewed felt their issues were handled, some 

teachers sounded skeptical as to whether students’ issues were resolved through guidance and 

counseling. Yet for the fact that this study did not witness an actual counseling session, this is 

an aspect that should be investigated in greater detail. This is because it is apparently difficult 

to state with utmost precision the extent to which the schools’ guidance and counseling 

programmes were functional and the benefits that students derived from the same.  

In spite of all, teachers asserted that there were some behaviour modification among students 

after receiving counseling from teachers. Moreover, a few students also confessed that 

guidance and counseling was essential in solving their problems. It was no wonder one of the 

teacher-respondents noted that, “the frequency of students seeking guidance and counseling 

after receiving encouragement from the guidance department kept increasing and the 

occurrences of appropriate behaviour improved with subsequent counseling sessions.”  

4.12 Roles of school management in promoting girls’ retention in secondary schools. 

At this point, the researcher sought to know the roles of the school management in promoting 

girls’ retention in secondary schools. As such, the researcher asked that the respondents 

specified the programmes that the schools had implemented in order to promote girls’ 

retention in their schools. With only a few respondents having specified some programmes, 

one specification given by all teacher-respondents, particularly from  one  Secondary School, 

was that their school had adopted the Promotion of Girls' Education (PAGE) project.  

According to the respondents, PAGE was a UNICEF-funded project implemented by 

Creative Centre for Community Mobilization (CRECCOM) that operates in the low-income 

districts of   Zambia, with the goal of increasing retention and transition rates to the 

secondary schools for marginalized girls. For example, the head teacher stated the Promotion 

of Girls' Education project had been adapted 

…because the programme seeks to empower girls by increasing participation 

in life skills, providing incentives for academic competition, and sensitizing, 
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motivating, and mobilizing community structures in schools to eliminate 

practices such as school-related gender-based violence.  

He further indicated that,  

The Promotion of Girls' Education project seeks to provide girls with a 

network of peers, family members, and other female role-models to encourage 

them in their pursuit of education. Also, through mentorship, counseling, and 

retreats, as well as girls' groups and mothers' groups, Promotion of Girls' 

Education students receive the mental and emotional support they need to 

overcome education challenges. 

In addition, common to all the responses from all respondents was that counseling 

programmes were implemented programmes aimed at strengthening girls in education. For 

example, one of the respondents clearly indicated that, “counseling services were 

deliberately implemented to target girls in various sectors/communities.”  

Otherwise, sensitization on the girls’ education in communities was another programme 

highlighted by the school management. For example, one of the teachers from the three 

selected schools affirmed that; 

Majority of the families in Kabwe District did not know the importance of 

educating a girl-child. It is, therefore, by means of sensitization, that the 

school team sometimes went round the communities interacting with families 

and educating them about the importance of taking a girl-child to school.  

Besides, the integration of educational policies into the school curriculum was another 

implemented strategy ought to be implemented by the school management. For example, all 

the respondents indicated that girls were given first priority during enrolment. For furtherance 

on the same, all head teachers from the three selected schools clarified that “the enrollment 

rate for girls was always higher than that of boys because 25 per cent of space for enrolment 

was specially reserved for girls, while the remaining 75 per cent was to be shared among 

boys and girls. To cement on the clarification by the three head teachers, some teachers also 

indicated that there was discrimination in the cut-off point such that girls with lower marks 

were still accorded an opportunity to be admitted in school as opposed to the case with their 

male counterparts.  



49 
 

Another identified significant strategy to stop absenteeism, repetition, and dropout 

tendencies, was the engagement of parents throughout the secondary school programmes. It 

was established by the education leaders that they called for parents to discuss with teachers 

in order to see to what extent the two parties can work together to reduce on the 

aforementioned tendencies among the pupils, more especially the girls in secondary schools. 

as indicated by some education leaders, ‘this arrangement was vital because, in most cases, 

the negligence of the parents brought about many problems such as financial crises, and 

many other issues that eventually led to early marriages.” 

Some respondents said that girls were sponsored by the school management. For example, all 

the head teachers said that there were some girls who were sponsored by the school. This was 

affirmative considering the fact that some teachers also indicated that they too had roles to 

play in sponsoring some girls in schools. On the same lead, the head teachers also indicated 

that the school sometimes recommended some girls to be sponsored by some organisations. 

For example, some respondents indicated that the school management sometimes 

recommended some girls to be sponsored by the Social welfare, and as well as by other 

concerned organisations such as FAWEZA. 

Specific and prevalence inspections of girls were also conducted by the disciplinary 

committee. All the respondents said that the schools were very much committed to make sure 

that girls are monitored as a way of instilling discipline in them. One respondent said that, 

“lack of discipline among girls was the root cause of the low retention level among girls in 

secondary schools.” Therefore, the school management always made sure that girls are 

inspected to ensure that they desist from going out of bounds.  

On the other hand, respondents also said that their schools had partnered with local 

organisations such as churches to promote girls’ retention in secondary schools. For example, 

they stated that schools worked hand in hand with churches to make sure that girls were given 

support in education. Respondents stated that these organisations offered some services that 

were meant to uplift girls’ participation in secondary education.  

4.13 School management application of educational policies in promoting girls’ 

retention in secondary schools. 

Teachers were asked to state whether they were aware of any educational policy that 

protected the rights of girl-child education in Zambia. This study revealed that all teachers 

were aware of some policies. Respondents said that they had been applied re-entry policy for 
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the girls who become pregnant while they are in school. For example, all the respondents said 

that girls who became pregnant while they were in school were allowed to continue learning 

for specific period of seven (months) before they were given the maternity leave. 

Respondents further said that girls who find themselves in such conditions are given full 

support and protection. For example, one of the head teachers said that, when a girl fell 

pregnant, female teachers and some parents in the Parents-Teachers’ Association are given 

the responsibilities to be in charge of that child within a stipulated period of time. One the 

other hand, one of the teachers indicated the following word: 

After finding out that the school has a girl-child who is pregnant, the matron 

with the help of the guidance and counseling committee take full responsibility 

to find out more about the girl. After gathering information, sometimes 

parents of that child are called and have meetings with them on how that child 

is going to be helped and protected. The reason why this is done is to protect 

the education of that child because it is a common trend in this district that 

once a girl falls pregnant it becomes an excuse of stopping school. In the 

meeting with the parents, the victim is encouraged to concentrate with school 

work and report any stigmatization from the friend if that happens. As 

teachers, we take the interest of involving ourselves in counseling services to 

make sure that, a victim receives proper and parental counseling as a way of 

fostering positive feeling in that child. When the time of delivery is 

approaches, a girl-child is released to go home, and after giving birth, the 

child is requested to get back to school and continue with her education. 

4.14 Measures that can be taken to improve access to retention. 

The fifth question to be answered was “What measures could be taken to improve access to 

retention in secondary schools in Kabwe District? This question was answered by the 

teachers and the head teachers. Head teachers and teachers suggested that the government 

should employ more teachers to reduce teachers-to-pupils ratio and increase funds and 

distribute it in good time. They also underscored lifting of the ban on corporal punishment 

and ensuring through the local government that all children attend school. They emphasized 

on the need of parents providing basic needs for their children and having a positive attitude 

towards education. They should also have close supervision of their children’s academic 

performance and discipline.  
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The head teachers and teachers suggested that the community needed to participate in 

instilling discipline to pupils. Embrace education as the key to success in individual life. 

Support administration by taking part in the development of the school. Support school-based 

programs/projects, should have positive attitude towards education 

Asked what pupils they could do to improve on access and retention, the head teachers and 

teachers responded that the pupils should adhere to school rules and regulations, work hard 

and have a positive attitude towards education. They are also supposed to use the available 

resources more intensively for self-development and fulfillment. The key informants reported 

that the community should market the school and provide facilities, should protect the school 

from eternal aggression. Some teachers suggested that pupils should be obedient and have 

self-discipline should be encourage each other through peer counseling adhere to school rules 

and regulations, be eager to learn, build self-motivation and work very hard. 

4.15 Information collected from district educational leaders 

The information about the roles of educational leaders in promoting girls’ retention in 

secondary schools was not only collected from school leaders (and Parents-Teachers’ 

Association), but the higher offices were also visited for their views. Data was collected from 

the District Education Board Secretary and District Education Standard Officers. It is also 

cardinal to state that the information from the district education leaders was collected using 

interviews.   

The respondents in this category were all male. Being asked to state their working 

experience, District education leaders said that they had worked for two (2) years. As one of 

the major questions during the interviews, district educational leaders were further asked to 

specify how often they were visiting the schools in the district. All the leaders responded that 

the visiting schedule to schools by the district education leaders used to happen every month. 

One respondent said, “the office of the District Education Board Secretary visits schools 

every month. We go to monitor the schools themselves and to monitor the learning progress 

of both girls and boys.” 

4.15.1 The roles of district educational leaders in promoting girls’ retention in 

secondary school in Kabwe District. 

The discussion with the District Education Board Secretary officers on their roles in 

promoting girls’ retention in secondary schools was done in one day but from different 
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offices. From the discussion, both respondents provided similar views. Among the mentioned 

roles, the respondents said they included: Sensitization of girls’ educational policies, 

providing of counseling, dialogues with parents, partnership with both international and local 

organizations. 

District education leaders said that they had the mandate to sensitize any educational 

implemented policy to the mass. They further stated that, they had been conducting various 

girls’ education campaigns which included educating community members both in towns and 

rural areas of Kabwe District on the importance of girls’ education. For example, one of the 

district education leaders said that, their officers had been embarked on the programme of 

educating people about re-entry policy. The leaders also said that the sensitization of 

educational policies was done in both communities and schools. They further indicated that 

they were going around the schools trying to determine the number of girls who are in 

schools and those who are pregnant. One of the leaders said that, 

After finding the number of girls in schools with pregnancies, we urge the 

teachers to take care of them. We emphasize the departments in charge such 

as counseling department to continue showing support to such girls so that 

they would not feel segregated and stigmatized. 

On the other hand, during the interviews, leaders also stated that they were going round the 

communities more especially in rural communities to educate people on the importance of 

educating girls in their families. They said that for the families with girls who were not going 

to school, were asked to take their girls back to school. For example, one of the leaders said 

that, 

As education leaders, we have taken different educational policies more 

especially the policies that advocate girls’ education seriously. It is our 

responsibilities as leaders to make sure that people are educated about 

various educational policies as the way of creating awareness in them. Since 

the implementation of re-entry policy and inclusive educational policies, we 

have been embarked on the programme of going round the communities to 

educate people on the importance of supporting their girls in education. We 

teach parents about the dangers of pushing their girls into marriage. We also 

warn them that once they are found wanting, legal measures will be taken 
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upon them. Sometimes we bring back the girls to school from their early 

marriages.  

However, the researcher further asked the leaders whether they were providing grants to girls 

in secondary schools or not. The leaders during the interviews clearly stated that they were 

not providing grants to girls, but they had the memorandum of understanding with partners 

such as the Social Welfare Department who had come on board to sponsor some girls 

depending on their vulnerability. 

On the other hand, district educational leaders also said that, they also played the roles of 

guidance and counseling. All the leaders said that they had established the counseling 

committees in both schools and in communities to provide counseling services to families 

and girls. One of the leaders said in interviews that, “to make sure that quality counseling 

services are provided to our girls, we have engaged cooperating partners like Restless 

Development and World Vision, that help to provide guidance and counseling services”. He 

further stated the following words 

The provision of guidance and counseling to girls students has been an 

ongoing programme. We target girls in secondary schools, interacting with 

them and find out the problems they are facing. With the fact that students face 

different challenges, there is need to provide unique counseling depends on 

one’s problem. The counseling team asks different questions to students, and 

after finding out the problem, the team puts that person on the counseling 

service as a way of encouraging her not to give up on her education.  

All leaders also said that they were playing the role of promoting girls’ education in 

secondary schools through having dialogues with parents. For example, all the leaders said 

that they were having conversations with parents, communities, pupils and teachers as the 

way of taking the energy of the differences and channeling it toward girl education. One of 

the leaders said that,  

The dialogue with the parents and communities helped the District Education 

Board Secretary Offices to lifts education system out of polarization and into a 

greater common sense and is thereby a means for accessing the intelligence 

and coordinated power of groups of people in Zambia. 
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On the other hand, some leaders said that dialogue with parents was used to promote the 

education of girls in the district because listening to local people had been an invaluable way 

of identifying the main constraints that keep girls from entering school, remaining in school, 

and learning effectively. For example, in an interview with the Educational Secretary, he 

revealed that, 

We are committed to increase our aid programme, using it to champion girls’ 

education and gender equality. We will ensure that we have internal capacity 

to deliver on our support, we will provide recurrent-cost financing to deliver 

on nationally owned education plans as the way of helping girls in education. 

The district education leaders also specified that the dialogue was not only conducted 

between district educational officers and parents but even with Educators. For example, one 

of the leaders said that “teachers are major determinant of one’s education, hence they have 

to be involved in all educational programmes.” 

Leaders also said that they were playing the roles of dialoguing with families and parents of 

girls in secondary schools and discuss various issues affecting their children in school. For 

example, one of the leaders said in an interview that, 

Families need to be adequately informed about what their children need to 

learn in order to succeed in a complex global society, so the sharing of 

information and a dedicated space for making meaning is essential. And while 

all families want their children to do well, many need guidance in how to 

amplify their voices on behalf of their own children and those in the 

community as a whole. By doing this we hope that parents will become 

responsible and work hand in hand with girls in as much as education is 

concerned. 

In addition, all the leaders said that they were playing the roles of promoting girls in 

secondary schools through partnering with both international and local organizations. Leaders 

said that community involvement in education should be directed at raising the learning 

achievements of girls, increasing access, participation, retention and completion rates among 

girls and other disadvantaged children. They said that they have involved other stakeholders 

such as churches and other civil society organizations such as FAWEZA, World Visions and 

Social Welfare in promoting girls’ education in the district. 
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4.15.2 Implemented programmes to improve girl’s retention in secondary schools. 

The researcher also sought the district educational leaders to specify whether they had 

implemented some programmes specifically to address the challenges faced by girls in 

secondary schools. During the discussion with the district education leaders, it was 

discovered that some programmes of supporting girl-child in education were implemented. 

Among the implemented programmes that the leaders identified were Guidance and 

Counseling programmes, Girls Education Advocacy Programmes and Community Dialogue 

Programmes. They also stated that these programmes were backed by the new curriculum of 

1996, Educating Our Future, Educational Act of 2011, Child Rights Re-entry Policy and 

Inclusive Educational Policy.  

Being asked how the identified programmes were conducted in the district, the respondents 

stated that, each programme was independently conducted with the specific qualified group 

of people. One respondent stated that,  

In Guidance and Counseling programmes, qualified counselors with 

qualifications were employed and they were going around the schools and 

communities to provide counseling services to girls so as to help them stay 

focused in education.” He further stated that, the employed counseling team 

was interacting with school girls at least two times a month, with a view to 

investigate the challenges faced by the girls.  

Another respondent contributed that, 

I must state here that the guidance and counseling programme has not only 

implemented to address the challenges that the school girls face but also the 

boys. We are not only interested to help the girls who are in school but also 

those girls who are in society but they are on the age of going back to school. 

For example, counseling teams go in the communities to identify the number 

of girls who are in marriage. This enables us to find the best way of helping 

such girls and encourage them to go back to school. 

Nevertheless, in Girls’ Educational Advocacy Programmes, all the leaders stated that girls’ 

educational advocacy programmes were conducted through Power FM Radio Station. For 

example, they stated that in advocacy programmes, parents were educated on the importance 

of educating their girls. For example, leaders said that normally, in radio programmes, both 
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parents and girls were allowed to contribute through phone calls. Leaders further stated that, 

the girls’ educational advocacy programmes were conducted every week. For example, one 

of the leaders stated that, 

In Girls’ Educational Advocacy Programmes, various girls’ educational 

policies are sensitized to the masses. In these programmes, we discuss the 

benefits of educating girls and we urge the parents and the communities at 

large to show positive interest in supporting girls in education, we also urge 

girls both in schools and those who have dropped out of school to have 

positive attitudes towards education.  

As a further factor, the second implemented programme identified by all district leaders was 

the School and Community Dialogue Programme. All leaders said that they had been having 

the school and community dialogue where various educational issues were discussed. For 

example, the leaders stated that despite having various issues being discussed in the 

educational dialogue, educational issues to do with girls were prioritized.  

By dialogue, leaders stated that they were having conversations with parents, communities, 

pupils and teachers concerning girls’ education. They further stated sated that, dialogue with 

the parents and communities helped the District Education Board to lift the education system 

out of polarisation and into a greater common sense. In dialoguing programmes, the 

educational leaders confirmed that they used to have conversations with different 

stakeholders specifically to discuss what could be done to promote girls’ education in the 

district. They further stated that some of the targeted stakeholders to take part in dialogue 

programmes. These included FAWEZA, World Vision, Faith Based Organizations and other 

different civil society organisations. For example, one the leaders indicated that, “we have 

engaged cooperating partners like Restless Development and World Vision. The aim is to 

develop leadership in girls.” 

In dialoguing programmes, parents were involved, because parents were at the centre of the 

problems of the girls’ both in communities and schools. Leaders further stated that teachers in 

schools were also considered important in dialogue programmes.  For example, one of the 

leaders indicated that; 

Teachers are major determinant of one’s education hence they have to be 

involved in all educational programmes conducted in Kabwe District. If 

teachers have a chance to be at the table, they are often receptive to changes 
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and offer their own ideas for how best to implement them with fidelity which 

could add great positive impact for the education of girls. 

On the other hand, one leader also stated that,  

dialogue with parents was used to promote the education of girls in the district 

because listening to local people had been a valuable way of identifying the main 

constraints that keep girls from entering school, remaining in school, and learning 

effectively. 

Further, another leader said, 

We are committed to increase our aid programme and use it to champion 

girls’ education and gender equality through this implemented dialogue 

programmes. We will ensure that we have internal capacity to deliver on our 

support of girls’ education in Kabwe District. 

4.15.3 Strategic measures of curbing family interests against girls’ education.  

The researcher sought the leaders to state the strategic measures that were put in place to curb 

the family interests against girls’ education. All the leaders said that they had implemented 

some strategic measures that were in line with the educational policies in Zambia.  

However, one of the measures that all leaders said to be put in place was the implementation 

of the girls’ education campaign. The leaders stated that they had engaged in educating 

people on the importance of girls’ education. Furthermore, they were positive that, 

“education campaigns would help to change the mindsets of parents towards girls’ 

education.” Moreover, because the educational leaders suggested that parents were the major 

threats to the girls’ education in Kabwe District, they (educational leaders) “had embarked on 

the programme of changing the mindsets of parents in different families.” 

On the other hand, leaders also attributed that they were working on employing more female 

education officials and teachers who could have the knowledge, understanding and status to 

ensure that girls have access to quality education. As a further factor, Kabwe District 

educational leaders were on the path of looking for the educational expertise to help assess 

problems and solutions for the girls’ education system in line with the country’s context and 

real need of girls. 



58 
 

The leaders also stated that they had embarked on the campaign against early marriages in the 

district.  They stated that early  marriages was one of the factors hindering girls’ education 

and as a board they had started spreading news against the trend. For example, one of the 

leaders stated that’ 

Girls often have limited control over their future. Early marriage is a reality 

for many, where families wish for the social and economic benefits than 

educating their girls. Adolescent pregnancy almost always results in girls 

halting their education. Girls are also more likely to drop out of school 

because of their domestic responsibilities. As education leaders, we are going 

to make sure that this system is given no single room. 

4.16 Summary 

This chapter has presented the findings collected from the three categories of respondents 

which included the Parents-Teachers’ Association (P.T.A), Teachers and District Educational 

Board Secretaries (DEBS). The chapter has presented   three sections l with the interest of 

answering the four   research objectives.  The three sections in which the findings of the study 

have been   presented in this study are: Information collected from the Parents-Teachers’ 

Association leaders, information collected from teachers in three schools and the information 

collected from district educational officers. The objectives of the study in which the findings 

of the study have presented in this chapter included: investigate the roles of educational 

leaders in promoting girls’ retention in secondary school in Kabwe district of central province 

of Zambia, investigate the implemented programmes by the education leaders to improve 

girls’ retention in secondary schools, investigate the specific roles of school administrators in 

improving and promoting girls retention rate in secondary schools, determine the measures 

put in place by the education leaders towards family interests factors that work against girls’ 

retention in secondary schools.  
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

5.0 Overview 

This chapter presents the discussion of the findings presented in chapter four in this study. 

The discussion of the findings in this study have been done in line with the four objectives of 

the study which included; 

1. Investigating the roles of education leaders in promoting girls’ retention in secondary 

schools in Kabwe District of Central Province of Zambia, 

2. Investigate the implemented programmes by the education  leaders to improve girl’s 

retention in secondary schools. 

3. Investigating the implemented programmes by the education leaders to improve girls’ 

retention in secondary schools and, 

4. Determining the strategic measures of curbing family interests against girls’ retention 

in secondary schools.  

 5.1 The Roles of Educational Leaders in Promoting Girls’ Retention in Secondary 

Schools 

The major objective of this study was to investigate the roles that education leaders play in 

promoting girls’ retention in secondary schools in Kabwe District. With the fact that the 

concept of education leadership was considered to be very complex, this study narrowed 

down the concept of education leadership to local education leaders which included, school 

leaders (teachers) Parents-Teachers’ Association committees and district educational leaders 

(District Education Board Secretary and District Education Standards Officer). This study 

revealed that despite having different educational leaders with different departments, their 

interest in promoting education for girls is the same. However, this study also reveals that 

despite having same objectives of achieving high standards of girls’ education in Zambia, 

local education leaders have different approaches of promoting girls’ education in Kabwe 

District. All three categories of educational leaders targeted for information (Teachers, 

Parents-Teachers’ Association and District education leaders) strongly agreed that they had  

committed themselves   to various activities of promoting girls’ retention in secondary 

schools. With the fact that the information was collected from different three categories of 

education leaders, it is considered important to discuss the findings from the three categories 

of educational leaders independently. This means that, the roles of Parents-Teachers’ 
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Association, District Education Board Secretary and Teachers in promoting girls’ education 

are discussed differently in this chapter to make the discussion clear. 

5.1.1 The Roles of Parents-Teachers’ Association Leaders in Promoting Girls’ Retention 

in Secondary Schools.  

This study considered Parents-Teachers’ Association committees from the three selected 

schools to be important groups of educational leaders who could add value to the education 

of girls in Zambia. This study reveals that despite working as community and school 

organisation, the Parents-Teachers’ Association is considered in this study as an education 

association whose members are assigned with education leadership responsibilities/roles in 

promoting girls’ retention in secondary schools. As presented in chapter four in this study, 

Parents-Teachers’ Association leaders specified six purposes of the Parents-Teachers’ 

Association committees in schools all with reflective principles of promoting girls’ education 

which included:  

 to provide support for teachers,  

 to represent parent’s interest;  

 to provide a forum for education discussions,  

 to provide a means of communication between administration and the parents,  

 to foster educational partnership between home and school for the benefit of children 

and  

  assist members who have difficulties.  

This study reveals that Parents-Teachers’ Association committees are among the education 

leaders committed in promoting girls’ education by providing Educational Discussion 

Forums where the challenges faced by girls are tabled and discussed. For example, Parents-

Teachers’ Association chairperson stated that in educational discussion forums girls with 

financial challenges are recognized and helped out to make sure that continuity in education 

for girls is granted. This study also reveals that Parents-Teachers’ Association leaders 

organize communication programmes in which parents are invited to discuss the various 

issues affecting their girls in schools. As presented in chapter four, Parents-Teachers’ 

Association chairpersons said that, “girls with pregnancies were targeted and helped to regain 

positive self-esteem”. They further indicated that “since the implementation of re-entry 

policy, the Parents-Teachers’ Associations have integrated the policy into the school policies 

as a way of promoting the education of girls”. These findings are in line with Duryea (2003) 
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whose study identified different educational leaders who can help to improve girls’ 

education. He adds that educational leaders can be categorized into local, national and 

international educational leaders. He further stated that, churches, teachers and Parents-

Teachers’ Association committees are good examples of local educational leaders. These 

were not different from the educational leaders this study has brought established. 

The study also established that Parents-Teachers’ Association as a group of local educational 

leaders have great roles in promoting girls’ education through fostering educational 

partnership with homes and schools for the benefits of girls with difficulties in their schools. 

This study also revealed that Parents-Teachers’ Association leaders play major roles in 

promoting girls’ education by sponsoring girls in schools. For example, some Parents-

Teachers’ Association leaders indicated that they were engaged in the programmes of 

assisting families through the sponsorship of needy girls under the Parents-Teachers’ 

Association Benevolent Fund. According to respondents, the Parents-Teachers’ Association 

Benevolent Fund was the caring funds raised by the Parents-Teachers’ Association to help 

students with challenges in schools.  This finding is in line with Duryea (2003) who stated 

that Parents-Teachers’ Associations in some schools have taken the roles of sponsoring some 

students especially girls. He further stated that with the current trend of early marriages in 

many communities, Parents-Teachers’ Associations have also taken the roles of campaign 

against early marriages in some communities of the country and different parts of the world.  

The study also revealed that Parents-Teachers’ Association as committees of local 

educational leaders also play the roles of girls’ educational policies sensitizations. As 

presented in chapter four in this study, the Parents-Teachers’ Association leaders stated that 

there were assigned with educational policies sensitization where families are educated and 

made aware of the importance of educating girls. For example, Parents-Teachers’ Association 

leaders stated that, one of the major objectives of the Parents-Teachers’ Association in 

schools is to provide community service by funding child-centered visits to less privileged 

and vulnerable members of the society by going out in the communities to sensitize the 

families on the importance of educating girls in their families. These finding agree with 

Mabeba and Prinsloo (2000) who argues that Parents-Teachers’ Association can assess the 

school rules and values to make sure they are clearly stated and can be understood by all 

students. They stated that girls with challenges are fairly supported both financially and 

socially. Parents-Teachers’ Association can contribute positively to the retention of girls in 

secondary schools because they are also among the education leaders in the country. 
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5.1.2 The Roles of District Education Leaders (District Education Board 

Secretary/District Education Standards Officer) in Promoting Girls’ Retention in 

Secondary Schools. 

This study findings reveals that the District Education Board Secretary officials as 

educational leaders have engaged in various roles to make sure that girls are supported in 

education. Among the identified roles included sensitization of girls on education policies, 

providing of guidance and counseling services, dialogue with parents, and partnership with 

both international and local organizations. This study also revealed that district educational 

leaders play the role of sensitizing girls on education policies to various families in the 

district. They further concluded that they had been conducting various girls’ education 

campaigns which included educating community members, both in towns and rural areas of 

Kabwe District, on the importance of girls’ education.  

This study also reveals that district educational leaders have engaged in sensitizing the 

importance of re-entry policy and inclusive educational policies to the people in an effort to 

ensure that a good number of girls are retained in secondary schools in Zambia. The finding 

is agreeing with Lord and Maher (1993) whose suggestions in their study indicated that 

‘protecting instructional, time and programs is another acknowledged function of educational 

leaders.’ Therefore, educational leaders must be engaged in sensitizing girls’ education 

policies so as to create awareness in people about the importance of educating girls in their 

families and communities at large. 

As that is not enough, this study also reveals that district education leaders in Kabwe District 

have been offering guidance and counseling services to see to it that more girls are retained in 

secondary schools. Further, the study reveals that district educational leaders have partnered 

with some organisations in an effort to provide guidance and counseling services to girls in 

schools. This finding is in agreement with Lambert (2008) whose study revealed that all girls 

in schools come from different families with different challenges, some girls come from 

families with economic challenges. Therefore, it must be well-noted that these problems that 

girls face in their schools  can affect them academically and so it is important to make sure 

that these problems are identified, and this can be easily done through guidance and 

counseling. There is need to make sure that all secondary schools are established with 

guidance and counseling units to build the behaviour and attitudes of girls towards their 

education 
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This study also reveals that district educational leaders in Kabwe District have established 

dialogue programmes in which conversations with families and girls are held to discuss the 

challenges that girls in schools are facing. Having dialogues with parents and girls according 

to these leaders help to motivate the girls in schools and this would enable the girls to have 

positive attitude towards education. With dialogue roles, this study reveals leaders normally 

have the conversations with parents, communities, pupils and teachers as the way of taking 

their energy of the differences and channeling it towards girl education. These findings are 

supported by Weber (2008) who emphasizes that the educational leader must work with 

individuals of varying capacities and established score which means that irrespective of the 

different capacities of the teaching staff. Weber further stated that dealing with the problems 

of girls in schools cannot be easily done without involving parents from where the girls come 

from. He further stated that, there is need for educational leaders to keep on having 

conversations through dialogues with both parents and girls to find the major challenges that 

girls face in schools and how they can be solved.  

Arising from the foregoing discussion, there is need to seek solutions from the parents on 

how the girls’ problems can be solved to improve their retention level in education. This is 

exactly what was discovered in this study that education leaders were using dialogue to 

involve parents and teachers in discussing various issues to champion girls’ education and 

gender equality by ensuring that internal capacity of district educational leaders are delivered 

and provide the recurrent-cost financing to deliver on nationally owned education plans as the 

way of helping girls in education. 

 Additionally, this study revealed that district educational leaders also promote girls’ 

retention in secondary school through partnering with both local and international 

organizations. In partnership with some organizations, leaders stated that they were providing 

financial support for the girls with financial challenges in education. To clarify how they 

partnered with organizations to promote girls’ education in Zambia, the district education 

leaders stated that they are working with FAWEZA, Churches, Social Welfare and World 

Vision to give support to girls in both communities and schools. Leaders said that they had 

partnered with these organizations to increase access, participation, retention and completion 

rates among girls and other disadvantaged children in Kabwe District. This finding is in line 

with Subrahmainian (2007) who started that several NGOs have shown interest in helping 

girls in various African countries. Organizations have taken the roles of partnering with 

government in supporting girls. He further identified some organizations such as UNICEF 
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and FAWEZA that had committed to themselves to supporting vulnerable girls in education. 

The educational leaders were up-to-date with the agenda of helping the girls in the education 

sector.  

5.2 Specific Roles of School Management in Promoting Girls’ Retention in Secondary 

Schools. 

The second objective of this study was to investigate the specific roles that school 

managements (teachers) play in promoting girls’ retention in secondary schools. Teachers 

were considered in this study as the most   important and closest education leaders who can 

influence the retention of girls’ education in secondary schools positively and negatively. 

Information was collected from experienced teachers. as presented in figure 6 in chapter four, 

15 (75%) teachers had worked for more than 10, while 3 (15%) teachers worked for 10 years, 

1(5%) teacher worked 5, and, 1(5%) worked for less than 5.  Another proof that can be stated 

in this study to show that information was collected from the reliable individuals with 

knowledge is looking at the working positions of the respondents.  As presented in figure 5 in 

chapter four in this study, the data was collected from 3 (15%) head teachers, 3 (15%) 

guidance teachers, 5 (25%) disciplinary teachers 9 (45%) class teachers. For this presentation, 

this study reveals that the information was collected from the reliable individuals with 

knowledge who could provide unbiased information for this study. This point is supported by 

Bush (2007) who stated that with the fact that some problems are experience in education 

system leadership practitioners must have the necessary skills to enable to easily adapt to the 

challenges faced by the organizations they are leading.  

This study established that teachers in schools have been committed to seeing that the number 

of girls in schools has increased and surpassed that of the boys. In this study various roles 

played by teachers in promoting girls’ education. This study reveals that teachers in various 

schools have adopted the PROGE project which is based on increasing retention and 

transition rates to the secondary schools for marginalized girls. As presented in chapter four 

in this study, one of the head teachers clarified that PROGE project had been adapted because 

its programmes seek to empower girls by increasing participation in life skills, providing 

incentives for academic competition, and sensitizing, motivating, and mobilizing community 

structures. This study reveals that this educational project is used to promote girls’ retention 

in secondary schools by providing girls with a network of peers, family members, and other 

female role-models to encourage them in their pursuit of education. This is in line with 

Randell and Gergell (2009) who reported that UNICEF has implemented PROGE project in 
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some African countries to empower girls by increasing participation in life skills, providing 

incentives for academic competition and sensitizing, motivating, and mobilizing community 

structures. 

This study also reveals that apart from implementing the PROGE project in schools, teachers 

also have implemented guidance and counseling departments in schools where student 

challenges are addressed. All the teachers from the three schools said that guidance and 

counseling was the major and sustainable measure of promoting girls’ retention in secondary 

schools. Therefore, there is need to give counseling to parents so as to maintain good 

relationship with girls. This finding is in line with Lambert (2008) who reported in his study 

that guidance and counseling programmes have been introduced in schools in order to help 

students understand their challenges. He further stated that school is a community with 

different people from different families, experiencing life differently. In schools are found 

some students with special needs and these people need proper care and guidance.  

Apart from offering guidance and counseling to girls, this study also reveals that teachers 

have also engaged in the programmes of sensitization girls’ educational policies. This study 

discovered that teachers have integrated some girls’ educational policies such as re-entry 

policy into school policies. The study also reveals that sanitization on girls’ education 

policies was not only conducted between teachers and parents with girls in schools, but even 

to those parents whose girls are in the community for various reasons such as early marriages. 

This finding is in agreement with Gaziel (2007) who recommended that any implemented 

girls’ education policy would be nothing without sensitization. Hence, there is need for the 

government, through the Ministry of Education to involve various people to make sure that 

girls’ education policies are sensitized. He further recommended that teachers must also take 

keen interest to implement and integrate girls’ education policies with school policies. 

Teachers and other education leaders must involve in sensitizing girls’ educational policies so 

as to enable people become aware of it. 

This study also discovered that school managements also help the girls with financial 

challenges by sponsoring them with education.  As presented in chapter four in this study, all 

the three selected head teachers said that their schools had some girls whose education they 

were sponsoring. This information from the head teachers was considered to be true in this 

study because even some teachers also stated that they had some girls whose education they 

were sponsoring as a way of promoting girls’ retention in secondary schools. This study also 
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reveals that teachers are working in partnership with some organizations to ensure that girls 

are financially helped in their education. This finding is in line with Lewin (1996) who stated 

that school managements also help some students by recommending them for sponsorship. 

While some schools sponsor some students with education, more especially girls.   

The study findings have established that teachers are playing other basic roles which included 

positive discrimination in cut of point, enrolling more girls than boys, recommending more 

girls for sponsorship than boys, securing accommodation places for girls than boys. In 

enrollment, teachers stated that girls were supported in education by making sure that more 

than 50% of enrollment at grade 10 is given to girls than boys. On the other hand, teachers 

also stated that girls were given the priority in terms of receiving sponsorship than boys. On 

the other hand, teachers also stated that more girls’ hostels in schools are built than boys 

hostels. All these efforts by the schools managements were done in an effort to promote girls’ 

retention in secondary schools.  This finding is in line with GRZ (2005) report that which 

noted prioritizing the enrolment and retention of girls in schools as critical as the first step in 

promoting equal opportunities for girls in Zambia. It has been proven that increased 

education for girls has a dramatic impact on their subsequent achievements and on the status 

of their families, socially and economically. 

5.3 Implemented programmes by the education leaders aimed at improving girl’s 

retention in secondary schools. 

This study also sought to investigate the programmes that education leaders have 

implemented to promote girls’ retention in secondary schools. This study revealed that 

Parents-Teachers’ Association leaders have not implemented any independent programme in 

an effort to promote girls’ retention in secondary schools despite being  involved in   various 

activities. However, they (Parents-Teachers’ Association) showed the interest of supporting 

programmes implemented in schools. Overall, this study reveals that most of the programmes 

of promoting girls’ retention in secondary schools are implemented at district level. The 

major programmes that education leaders have implemented included: Guidance and 

counseling programmes, Girls education Advocacy Programmes and Community Dialogue 

Programmes. These were the common programmes that all the leaders identified. 

This study revealed that these implemented programmes of supporting girls’ retention in 

secondary schools are backed by the new curriculum of 1996, Educating Our Future, 

Education Act of 2011, Child Rights Re-Entry Policy and Inclusive Educational Policy as 
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stated by district education leaders. This study further revealed that each programme is 

unique for it has specific objectives of promoting girls’ retention in secondary schools. The 

study also reveals that employed counselors interact with school girls at least two times a 

month, with view to investigate the challenges girls face in their schools. This finding is in 

line with Lambert (2008) who reported in his study that guidance and counseling 

programmes have been introduced in schools in order to help students understand their 

challenges. He further stated that school is a community with different people from different 

families, experiencing life differently. In schools are found some students with special needs 

and these people need proper care and guidance. 

This study also revealed that educational leaders have implemented some Girls’ Educational 

Advocacy Programmes with courtesy of Power FM Radio Station, on various issues 

pertaining girl-child ediucation. This study reveals that in girls’ educational advocacy 

programmes, various girls’ educational policies are sensitized so as to create awareness 

among people on the importance of the same. This finding concurs with Chi and Rao (2003) 

who stated that girls’ retention in secondary schools can only be promoted if some advocacy 

programmes are to be implemented. He further stated that there is need for education leaders 

to find the suitable ways of supporting girls’ education. He added that girls’ education must 

be supported and made available or known to all people in the country. 

The study also found that educational leaders have implemented the School and Community 

Dialogue Programme and that dialogue conversations are held between the leaders and 

parents in which various issues are discussed to uplift girls’ education. The leaders had 

engaged cooperating partners like Restless Development and World Vision in dialogue 

programmes so as to develop leadership in girls.  This finding is in line with Admassie (2003) 

who stated that there is need to involve parents in various girls’ education programmes. He 

further stated that there is need to continue having conversation with parents of girls in 

schools to make sure that parents are educated on the importance of educating girl-child in 

family. 

5.4 Strategic measures of curbing family interests against girls’ retention in secondary 

schools. 

The fourth objective of this study was to determine the strategic measures that educational 

leaders have implemented to deal with family interest against girls’ education. This study 

established that despite having some implemented strategic measures in dealing with family 
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interest against girls’ education, leaders from the Parents-Teachers’ Association did not 

mention any measure. The study also reveals that teachers have continued to have supervision 

of the girls’ academic performance and discipline. The findings of this study are in tandem 

with Ballara (2001) who points out that there was need to educate parents on the importance 

of education because parents’ education level is an important determiner of children’s 

educational attainment and opportunities. When parents are educated, children, especially 

girls, have higher levels of education enrolment and attainment. 

The study also revealed that leaders have engaged in promoting girls’ education campaign 

and this has been done through sensitization of various girls’ educational policies. 

Furthermore, the leaders had embarked on the programme of changing the mindsets of 

parents in different families. The finding is in agreement with Hopkins (2001) who contends 

that educational leadership is about creating learning opportunities for both learners and 

teachers. This definition puts the development of both teachers and learners at the centre and 

further proposes that developmental programmes for educators should be put in place. 

This study also reveals that educational leaders have embarked on the campaign against early 

marriages in the district. Girls are also more likely to drop out of school because of their 

domestic responsibilities. The educational leaders promised to make sure that the system was 

given no single room. This finding is in line with GRZ (2005) when they state that 

prioritizing the enrolment and retention of girls in schools is as critical as the first step in 

promoting equal opportunities for girls in Zambia. The findings are not far  from the reality in 

this context- 

5.5 Summary 

This chapter presented a discussion of the findings of the study by addressing each research 

objective. The discussion of the findings have been presented in this chapter in line with four 

objectives of this study. In line with the first objective of this study which aimed at 

investigating the role of educational learners in promoting girls’ retention, this chapter has 

revealed that educational leaders have committed themselves to providing the roles that can 

promote girls’ retention in secondary school. Among the identified and discussed roles of 

educational leaders in girls’ education included, guidance and counseling, sponsoring girls 

with their education, sensitization of girls’ educational policies having educational forum 

with parents and girls and  so forth. In response to the objective which sought to investigate 

the implemented programmes by education leaders in promoting girls’ education, this chapter 
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has revealed that educational leaders through educational policies have implemented some 

programmes to promote girls’ education. In this chapter, guidance and counseling 

programmes, girls’ educational advocacy programmes, educational dialogue programmes, 

partnership programmes and girls’ educational policies sensitization programmes are 

revealed to be the major implemented programmes. Strategic measures of dealing with family 

interest against girls’ education have also been presented in this chapter. Thus, the next 

chapter presents the overall conclusion of the study and further provides recommendations of 

the study. 
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CHAPTER SIX 

CONCLUSION AND RECOMMEDATIONS. 

6.0 Overview 

This chapter provides general conclusions as well as recommendations made with regard to 

the objectives of this study which were to investigate the roles of educational leaders in 

promoting girls’ retention in secondary school in Kabwe District of Central Province of 

Zambia, investigate the specific roles of school management in improving and promoting 

girls’ retention rate in secondary schools, investigate the implemented programmes by the 

educational leaders to improve girl’s retention in secondary schools and determine the 

strategic measures of dealing with family interests against girls’ retention in secondary 

schools.  

6.1 Conclusion 

Arising from the discussion in the previous chapter, this study concludes that many 

educational leaders, such as community, school, district, provincial, and international 

education leaders have committedly shown interest in promoting girls’ education in Zambia. 

With the three selected categories of educational leaders (Parents-Teachers’ Association, 

teachers and district educational leaders). 

This study concludes that these leaders, despite belonging to different departments with 

different responsibilities, have similar interests in promoting girls’ retention in secondary 

schools. Despite collecting information from different local educational leaders, this study 

discovers that all leaders gave similar answers on their roles to promote girls’ education. In 

an effort to answer the first and the major question of this study which aimed at investigating 

the roles of educational leaders in promoting girls’ retention in secondary schools, this study 

concludes that, educational leaders have engaged in various educational activities such as 

girls’ educational policy sensitization, guidance and counseling, girls education advocacy, 

dialoguing with both parents and girls in schools and communities.  

The Parents-Teachers’ Association are among the educational leaders committed in 

promoting girls’ education by providing Educational Discussion Forums where the 

challenges faced by girls are tabled and discussed. In educational discussion forums, girls 

with financial challenges are recognized and assisted to make sure that continuity in 

education for them is granted. Parents-Teachers’ Association leaders organize 
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communication programmes in which parents are invited to discuss the various issues 

affecting their girls in schools. On the other hand, Parents-Teachers’ Association as a group 

of local educational leaders who have great roles in promoting girls’ education through 

fostering educational partnership with homes and schools for the benefits of girls with 

difficulties in their schools. They partner with girls’ parents for discussion of various 

problems girls were facing in their schools. Parents-Teachers’ Association leaders sponsor 

the girls-in-need under the Parents-Teachers’ Association Benevolent Fund. The Parents-

Teachers’ Association Benevolent funds are the caring funds raised by the Parents-Teachers’ 

Association to help students with challenges in schools.  

On the other hand, this study concludes that district educational leaders have continued to 

work with schools, communities and other concerned NGOs to help girls who are in schools 

and those in communities. From the foregoing discussion, this study concludes that district 

educational leaders have also been   engaged in various educational activities to ensure that 

girls are supported in their  education. As a further factor, among the identified roles played 

by the district educational leaders included sensitization of girls’ educational policies, 

providing of Guidance and Counseling services, Dialogues with parents, Partnership with 

both international and local organizations. 

This study concludes that district educational leaders are promoting girls’ education through 

educating people with some girls’ educational policies such as re-entry and educating our 

future policies where people are taught the benefits of educating their girls.  The study also 

concludes that district educational leaders have been conducting various girls’ education 

campaigns which included educating community members both in towns and rural areas of 

Kabwe District on the importance of girls’ education. 

The study also concludes that leaders have been providing guidance and counseling to both 

parents and girls to modify their behaviour and attitudes towards education. This study 

reveals that district educational leaders have partnered with some organizations such as 

Restless Development and World Vision to provide guidance and counseling services to 

parents and girls in schools with challenges. The study concludes that   educational leaders 

have established educational dialogue programmes in which conversations with families and 

girls are held to discuss the challenges that girls in schools are facing.  

It can also be concluded that educational leaders also promote girls’ retention in secondary 

school through partnering with both local and international organizations. In partnership with 
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some organizations like FAWEZA, Churches, Social Welfare and World Vision to give 

support to girls in both communities and schools, they were able to provide financial support 

for the girls with financial challenges in education.  

The study also concludes that the PROGE project in schools is implemented and integrated 

with re-entry policy in order to increase retention and transition rates to the secondary schools 

for marginalized girls. PROGE project has adapted to empower girls by increasing 

participation in life skills, providing incentives for academic competition, and sensitizing, 

motivating, and mobilizing community structures. The educational project is used to promote 

girls’ retention in secondary schools by providing girls with a network of peers, family 

members, and other female role-models to encourage them in their pursuit of education.  

In line with the objective which sought to investigate the implemented programmes by the 

educational leaders to improve girls’ retention in secondary school, this study concludes that 

educational leaders in line with the government educational policies have implemented some 

programmes. Among the major implemented programmes revealed in this study included 

Guidance and counseling programmes, Girls education Advocacy Programmes and 

Community Dialogue Programmes. It is important to state that these implemented 

programmes according to  the informants are backed by the new curriculum of 1996, 

educating our future, educational act of 2011, child rights Re-entry policy and inclusive 

educational Policy.  

The study also concludes that the guidance and counseling programmes have been 

implemented to promote girls’ retention in secondary schools. This has been made possible 

because the educational leaders have employed qualified and competent educational 

counsellors to provide counseling services to girls so as to help them stay focused with 

education. The counsellors interact with school girls at least two times a month with view to 

investigate the challenges girls face in their schools.  

The study also concludes that education leaders have implemented some Girls’ Educational 

Advocacy Programmes. These programmes have been conducted through media, particularly 

Power FM Radio Station. In advocacy programmes, parents are educated on the importance 

of educating their girls. Girls’ educational advocacy programmes are conducted on radio as a 

deliberate move to involve more parents and girls by allowing their contribution through 

phone calls. The study also concludes that School and Community Dialogue Programme is 

another implemented programme by education leaders.  
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With the fourth objective of this study which aimed at determining the strategic measures that 

education leaders have implemented to deal with family interest against girls’ education. The 

study also concludes that educational leaders have continued with positive discrimination 

policy by lowering girls’ cut of point, enrolling more girls than boys, recommending more 

girls for educational sponsorship than boys, securing accommodation places for girls than 

boys. 

The study farther concludes that educational leaders have been engaged in various girls’ 

educational campaigns which includes the campaign against early marriages. In this strategic 

measure, educational leaders stated that parents are cautioned that once they are known that 

they have forced their child into marriage, the law will work against them. Educational 

leaders also stated that parents are educated on the importance of educating girls. There is a 

legal document which allows the arrest of parents who happen to force their girls into 

marriages or any act that would hinder girls’ progression with education. 

6.3 Recommendations 

Arising from the outlined conclusions, the study came up with the following 

recommendations to enable many girls’ participation in secondary education. These 

recommendations were to be carried out in schools and at national level. 

1. There is need to continue supporting government’s efforts by the parents and girls 

themselves to develop and implement credible education plans which lead to greater 

educational opportunities for girls. 

2.  The different stakeholders should work with government and the parents,  

government  should  continue developing policies and plans that could  reduce the 

cost of education for poor families especially girls. 

3. There is need for charitable organisations, religious organisations and other voluntary 

organisations to take keen interest in supporting girls in schools. There is need to 

strengthen mechanisms to monitor gender equality in the education system 

4. The government needs   to strengthen community and parental participation in 

education policy, planning and budgeting processes. 

5.  Remove tuition fees and other financial and non-financial barriers to access 

secondary education as part of a comprehensive national plan that provides for 

adequate financial allocations to offset direct and indirect costs of schooling for the 

poor girls. 
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6. The head teachers should mobilize the community, the Parents-Teachers’ Association, 

and other financial partners to fund the school in order to put up appropriate physical 

facilities that would enhance participation of girls in secondary education. This will 

enable the girls to have access to quality education in the country. 

6.4 Summary  

This chapter has presented the conclusion of the study based on the objectives set out in 

Chapter One. Recommendations have also been directed to all education leaders, parents and 

concerned NGOs. The recommendations have been coined from what the study has 

established.  
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APPENDIX 1 

Appendix 1: Questionnaire for Parents-Teachers’ Association members 

Dear Respondent, 

I am Kalumba Grace, a post graduate student at the University of Zambia in collaboration 

with Zimbabwe Open University, pursing a Master’s Degree in Science in Leadership, Peace 

and Conflict Resolution. I am carrying out a research on the roles of education leaders in 

promoting the retention of girls in schools. As one of the education leaders in Zambia, you 

have been randomly selected to participate in this research. You are requested to complete the 

questionnaire as per the instruction at the beginning of a given section. All your responses 

will be kept confidential and for academic purposes only.  I will be grateful if you answer all 

the questions in this questionnaire. Your cooperation will be highly appreciated 

 

INSTRUCTIONS 

i. DO NOT write your name or signature on the questionnaire. 

ii. Please TICK in the box against the answer of your choice. 

iii. WRITE your opinions in the spaces provided against each question. 
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NOTE:  Please provide the correct information by ticking (√) in the appropriate box 

and also fill in the space where necessary. 

1. SEX:  Male [     ]  Female    [     ] 

2. Education attainment level 

Primary [      ]  Secondary [      ]  Tertiary [      ] 

3. Leadership position in this Parents-Teachers’ Association 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

4. How do you measure the number of girls in this school as compared to that of boys? 

Lower  [     ] 

 Higher  [     ] 

Equal  [     ] 

5. If your answer to question 4 above is “Lower,” do you think parents/guardians are 

to blame for the low poor girls’ retention in secondary schools? 

Yes  [     ] 

No  [     ] 

6. For either answer to question 5 above, please give the reason to justify your views 

………………………………………………………………………………………………

……………………………………………………………………..………………………

………………………………………………………………………………………………

…………………………………………………………………………………………… 

7.  What do you think could be the contributing factor to the low level retention of girls 

at this school? 

Early marriage      [      ] 

Parent economic hardship    [      ] 

Unplanned pregnancies    [     ] 

Girls lack of interest in education   [     ] 

Parent’s self-interest against girl’s education  [      ] 

Others, please 

specify……………………………………………………………………… 

…………………………………………………………………………………………

…… 

…………………………………………………………………………………………

…… 
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8. If your answer to question 7 is either “early marriage” or “parents’ self-interest 

against girls’ education,” what measures have you taken to solve this challenge? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

9. Does this Parents-Teachers’ Association have a counseling committee designed 

specifically for girls? 

Yes   [     ] 

No  [      ] 

10. If your answer to question 10 above is “No”, how do you address the challenges that 

girls face in this school that can lead to high school dropouts among them (girls)? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…… 

11. If your answer to question 8 above is “Yes”, how often do you have the meetings 

with girls in this school? 

Often   [      ] 

Very often  [      ] 

Not at all  [      ] 

12. Who are your major target girl-students in your counseling services? 

All girls    [     ] 

Girls with financial challenges [     ] 

Pregnant girls    [     ] 

Others specify

 ……………………………………………………………………………. 
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13. Do you think the counseling services you give to your girls in this school are effective 

in promoting girls’ retention in education? 

Yes [      ] 

No [      ] 

14. For either answer to question 13 above, please give the reason. 

………………………………………………………………………………………………

…..…………………………………………………………………………………………

………..……………………………………………………………………………………

…………….. 

15. Have you ever implemented any programme to promote girls’ retention in this 

school? 

Yes [       ] 

No [       ] 

16. If your answer to question 15 above is “No”, please give the reason. 

………………………………………………………………………………………………

………………………………………………………………………………………………

. 

17. If your answer to question 15 above is “Yes”, please specify the programmes that 

you have implemented 

……….…………………………………………………………………… 

………………………………………………………………………………………………

………………………………………………………………………………………………

…… 

18. As an association, do you have any group of girls in this school whom you 

support/sponsor academically? 

Yes [    ] 

No  [     ] 

19. If your answer to question 16 is “Yes”, what inspired you to be sponsoring these 

girls?  

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

20. What other roles do you play as an association to promote girls’ retention in this 

school? 
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………………………………………………………………………………………………

……………………………………………………………………………………………… 

21. How do you apply government’s educational policies in promoting girls’ education 

to promote girls’ retention in this school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…… 

22. What specific challenges do you face in promoting girls’ education in this school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

…… 

23. Do you have something not asked in this questionnaire which you feel is important 

and you would like to share? 

Yes [      ] 

No [      ] 

24. If “Yes”, please go ahead…………………………………………………………………. 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

Thank You for your Time & Cooperation! 
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Appendix 2: Questionnaire for TEACHERS. 

Dear Respondent, 

I am Kalumba Grace, a post graduate student at the University of Zambia in collaboration 

with Zimbabwe Open University, pursing a Master’s Degree in Science in Leadership, Peace 

and Conflict Resolution. I am carrying out a research on the roles of education leaders in 

promoting the retention of girls in schools. As one of the education leaders in Zambia, you 

have been randomly selected to participate in this research. You are requested to complete the 

questionnaire as per the instruction at the beginning of a given section. All your responses 

will be kept confidential and for academic purposes only.  I will be grateful if you answer all 

the questions in this questionnaire. Your cooperation will be highly appreciated 

 

INSTRUCTIONS 

iv. DO NOT write your name or signature on the questionnaire. 

v. Please TICK in the box against the answer of your choice. 

vi. WRITE your opinions in the spaces provided against each question. 
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NOTE:  Please provide the correct information by ticking (√) in the appropriate box 

and also fill in the space where necessary. 

1. SEX:  Male [     ]  Female    [     ] 

2. How long have you served as a teacher at this school? 

More than ten years  [     ] 

Ten years   [     ] 

Five years   [     ] 

Less than five years  [    ] 

Less than a year  [     ] 

3. What is your leadership position at this school? 

Guidance teacher  [     ] 

Head of Department  [     ] 

Class teacher   [     ] 

Others, please 

specify……………………………………………………………………. 

…………………………………………………………………………………………

… 

4. How could  you measure the number of girls in this school as compared to that of 

boys? 

Lower   [     ] 

Higher   [     ] 

Equal   [     ] 

5. If your answer to question 4 above is “Lower,” what do you think could be the major 

contributing factor to the low girls’ retention level at this school? 

Parents/guardian   [     ] 

Early marriage    [     ] 

Early pregnancies   [     ] 

Girls’ Lack of interest in school [     ] 

Others please specify…………………………………………………………………… 
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6. If your answer to question 5 above is “parents/guardians”, please give the reason 

why 

…………………………………………………………………………..…………………

………………………………………………………………………………………………

…….………………………………………………………………………………………

…………….. 

7. Does this school have a Counseling Unit or Department? 

Yes  [     ] 

No  [     ] 

8. If your answer to question 7 above is “Yes”, how does this unit help girls with 

challenges?…………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………… 

9. Who are your major target girl-students in your counseling services? 

All girls at this school   [     ] 

Girls with financial challenges [     ] 

Pregnant girls    [     ] 

Others 

specify……………………………………………………………………………… 

………………………….………………………………………………………………

…..     

10.  Do you think the counseling services you give to your girls in this school are 

effective in promoting girls’ retention in education? 

Yes  [      ] 

No  [      ] 

11. For either answer to question 13 above, please give a reason. 

………………………………………………………………………………………………

…..………………………………………………………………………………………… 

12.  Has this school ever implemented any programme of promoting girl retention in 

this school? 

Yes  [       ] 
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No  [       ] 

13. If your answer to question 12 above is “Yes”, please specify the programmes that the 

school has ever implemented 

………………………………………………………………… 

………………………………………………………………………………………………

…. 

14. Does this school have any group of girls it “supports/sponsors” academically? 

Yes  [    ] 

No  [     ] 

15. If your answer to question 16 is “Yes”, what inspired the school to be sponsoring 

these girls?  

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……… 

16. What other roles do you play as a school to promote girls’ retention in this school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……… 

17. How do you apply government’s educational policies (such as re-entry policy) in 

promoting girls’ education in this school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……… 

18.  What are the specific challenges you face in promoting girls’ education in this 

school?……………………………………………………………………………………

………………………………………………………………………………………………



91 
 

………………………………………………………………………………………………

………… 

19. Do you have something not asked in this questionnaire which you feel is important 

and you would like to share? 

Yes  [      ] 

No  [      ] 

20. If “Yes” please go ahead  

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

Thank You for your Time & Cooperation! 
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Appendix 3: Interviews with the District Education Board Secretary, District Education 

Standards Officer, District Guidance and Counseling Officer and Head Teachers. 

1. SEX? 

2. How long have you worked as a secretary with Kabwe District Educational board? 

3. How regular do you visit schools in this district specifically with the view to determine 

girls’ progress in education? 

4. How do you look at the number of girls in schools as compared to their male counterparts 

in this district? 

5. What do you think could be the major reasons to the lower retention level of girls in 

secondary Schools as compared to their male counterparts? 

6. Have you ever implemented any measures to handle such factors so as to help girls 

progress in schools? 

7. Do you have any programmes where you involve parents/guardians in discussing various 

issues of promoting girl-child in education? 

8. Has your educational board ever established district counseling programmes designed 

specially to help students in various educational institutions? Please specify the 

programmes implemented? 

9. Who are the major student target groups in this counseling programmes you have 

established? 

10.  How do these counseling programmes help girls with challenges in their education? 

11. Do you think the counseling services you give to students are effective in promoting girls’ 

retention in education? 

12. Do you have some groups of girls whom you sponsor with their education?  

13. What inspired your board to be sponsoring these girls with their education?  

14. What other roles do you play as a school to promote girls’ retention in this school? 

15. Does your board integrate government’s girl-child educational policies with the 

programmes you implement in supporting girl-child in education? 

16. How do you integrate government’s educational policies with the programmes you have 

implemented in supporting girl-child in education?  

17.  Do you have specific challenges you face in promoting girls’ education in Kabwe 

District? 

18. Do you have something not asked which you feel is important and you would like to 

share? 
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