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Abstract 

The purpose of the study was to trace the contribution made by the Holy Cross Sisters (HCS) to 

the educational empowerment of women in Western Province, with reference to perceptions of 

former pupils of the Sisters. The study focused on examining how the Sisters have promoted the 

educational empowerment of women in the colonial and post-colonial periods. To do this, the 

researcher interacted with sixteen former pupils of Holy Cross Secondary School (HCSS) and 

one former pupil of Sancta Maria School, a school which was run by the HCS in Lukulu District 

before it was shifted to Malengwa where it finally became known as HCSS. A qualitative 

approach to data collection was used. The methods employed were one-on-one interviews and 

focus group discussions (FGDs). The research instruments used in the study were semi 

structured interview guide for FGDs, one-on-one interviews and observation guide.                                                      

The study population consisted of all former pupils of HCSS and Sancta Maria School. The study 

captured a total of seventeen participants. A small sample was chosen to allow for the use of in-

depth interviews meant to capture the perceptions of the selected former pupils. The major 

findings of the study were that the former pupils of the HCS perceived the Sisters to be their 

major agents of education for empowerment. The HCS empowered women educationally through 

the provision of school education, following the Ministry of Education (MoE) designed 

curriculum, the hidden curriculum, hard work, good conduct and their emphasis on spirituality. 



The study recommended that for education to empower women to contribute significantly to the 

development of the country, there should be more boarding schools for girls. High quality 

education should be offered in a conducive boarding school environment, in which the social, 

academic and spiritual well being of the individual are taken care of by teachers and other 

stakeholders. Such kind of education should meet the ARCCLEIIs of education for empowerment 

proposed in the study.     

 

 

Introduction 

The belief that education is an engine of growth does not only rest on the quantity but also the 

quality of education in any country. Formal education is highly instrumental and necessary to 

improve the personal development and production capacity of a modern nation. The Zambian 

government, through the Ministry of Education, Science, Vocational Training and Early 

Education (MESVTEE), recognises the need to ‘prepare young people for life by focusing on 

development of knowledge, good behaviour, competencies and attitudes as the purpose for 

learning’ (MoE, 2001). In order for learners to acquire these competencies, there is need for an 

academic and a hidden curriculum which promote the development of cognitive, practical, social 

and emotional skills. The development of life skills forms an integral part of growing up among 

senior secondary school pupils as this is the period when they question, explore and begin to 

cope with personal problems related to adolescence. Adolescence is a critical transitional period 

when young people want to exercise some form of independence, have to come to terms with 

their sexuality, and learn to overcome peer pressure influence (Ibid.).      

The school, being a major socialising agent, is ideally supposed to promote the development of 

positive attitudes and behaviour through both curriculum and extra-curricular activities. The 

school combines formal (such as classroom teaching activities) and informal (such as peer and 

teacher influence activities) processes of socialisation (Datta, 1988). In fact the school could be 

regarded as more important than family, community and other institutions are in the socialising 

process because children spend more time in school than they do anywhere else. Teachers, 

therefore, take the role of counsellors. This means that the school has a major influence on 



guiding pupils in academic and vocational matters. This is even more evident at secondary 

school level where pupils are adolescents and ready to interact with their teachers on many 

issues. As a result of the contact and interaction between the pupil and the teachers, a pupil who 

is in boarding school might receive more positive influence from the school than one who is in a 

day school. Additionally, factors that may influence the development of positive attitudes and 

behaviour among learners include a good learning environment in which there are enough 

teaching and learning materials and competent teachers. However, not all schools may help 

pupils, especially girls to development skills that will empower them for their future.  Depending 

on the school they attended, some women may be more empowered than others. The current 

study was, therefore, conducted to trace the contribution made by HCSS to the educational 

empowerment of women in Zambia, with reference to the perceptions of former pupils. The 

following were the objectives of the study:    

a) To trace the contribution made by HCSS to the educational empowerment of women in the 

Western Province of Zambia. 

b) To examine the views of former pupils of the HCS on their contribution to the educational 

empowerment of women in Western Province. 

          

Literature Review 

Christian missionaries played a pioneering role in bringing Western education to Northern 

Rhodesia, presently Zambia. A seminal work in documenting this phenomenon is that of Snelson 

(1974). Snelson makes a thorough but general study of the origins and subsequent development 

of education in Northern Rhodesia from the arrival of missionaries in 1883 to 1945. Snelson 

provides an authoritative chronological account of how a score of Western Christian missionary 

groups provided a break from the traditional oral-based education that prevailed among all local 

populations prior to 1883 to a written-based education. He rightly points out that it would be 

naïve and erroneous to assume that education never existed at all among indigenous peoples. A 

life-long education did exist and one that guaranteed life-long employment. What Western 

education added was literacy, numeracy and training in some exotic skills that also created 

unemployment in society. Additionally, the educated local people would be able to read the 



scriptures on their own and be able to evangelise to others, resulting in an exponential conversion 

to Christianity.  

Carmody’s (2004) study shades some insights on the issue of educational empowerment of 

women.  He acknowledges the educational imbalance in favour of boys that prevailed in both the 

colonial and post-colonial periods in Zambia. Added to this is Gadsden’s (1992) study of 

Chipembi Mission School in which she observes that in the 1930s government participation in 

education aggravated the differences in educational standards among the schools in different 

regions.   

From the above, I conclude that mission schools for girls failed to empower women 

educationally because the kind of education they offered enhanced the gender imbalance in 

traditional education. Women were not educated to be empowered with skills that would enable 

them to work for the community. Missionaries seemed more involved with women’s personal 

and family welfare than with the welfare of the wider community. Apart from earning income as 

teachers, the education the women received did not empower them to achieve the ARCCLEIIs of 

education for empowerment. 

Regarding secondary education, Maina (2010) hints on the differences between girls’ and boys’ 

education when she observes that some parents have negative attitudes to secondary education 

for their daughters owing to the presumption that girls cannot contend with the rigours of 

secondary schooling. Maina (ibid) argues against the co-education system when she states that 

“African Traditional Religion discourages unrestricted freedom between the sexes. It forbids 

casual intermingling of sexes with the intention of guarding society from sexual immorality.” 

Gender segregation in schools is meant to protect men and women from engaging in sexual 

relationships outside marriage. In Western Province where there is one mission school for girls, 

opposition to mixed schools limits girls’ potential to educational empowerment.  The HCS took 

into consideration the negative factors related to co-education when they vehemently opposed 

government policy to turn some mission schools into co-education schools. 

McDough (1984) gave a comprehensive social history of the HCS in Zambia during the period 

spanning from 1936 to 1944. Her work covers the Sisters’ efforts in education and salvation in 

their various host communities, particularly in the then Barotse Province. The book aims at 



providing a “Salvation History” for the benefit of future generations who may draw lessons from 

the Sisters’ lives, failures, challenges and successes. The book is also useful to researchers 

investigating how early Christian Missionary Sisters strived to offer minimal education to girls. 

According to McDough, the HCS established their presence in modern Zambia’s Western 

Province in 1936 following an invitation from Fr. Killian Flynn, then Superior of the Barotse 

Mission.  The reason for the invitation was obvious and from the observations of other scholars, 

it was meant to meet the gender inadequacies faced by the male-dominated Barotse Mission. 

Henkel (1989), Mwanakatwe (1974) and Carmody (1992) have all noted that the presence of 

female missionaries helped attain some gender equality in empowering host communities. 

Female missionaries were able to cross the traditional gender barriers that inhibited indigenous 

females from accessing the knowledge and skills taught by male missionaries. Hence, the 

invitation extended to the HCS by Fr. Flynn can be seen as a prudent and positive decision 

towards empowerment of women. 

The HCS made some reasonable impact towards the empowering of women in Western 

Province. Soon after their arrival, the first three HCS “began teaching and sewing for the Barotse 

girls.” This signified their intent to empower women. In 1940, the Sisters went on to found a 

boarding school for girls which was then upgraded to a girls’ secondary school. McDough (1984: 

14) has succinctly summed up the work of the HCS at Maramba in Livingstone by stating that 

due to their efforts, “Maramba went ahead in girls’ education and at first under the HCS had the 

distinction of being the first Catholic boarding school for girls in Zambia.”  

 

McDough (ibid) mentions Lukulu as yet another place where HCS made a monumental 

contribution towards women empowerment, especially through education at Sancta Maria, a 

school which was opened in 1937 and offered lessons in the traditional three R’s (writing, 

reading and arithmetic) and dressmaking. As a consequence of the work of the HCS, education 

in general at Lukulu flourished but “that of girls was always a priority”. Earlier, the balance was 

tilted towards boys’ education but with the work of the HCS, “prejudice against girls attending 

school diminished and more girls qualified for admission to the mission school for Standard III 

and IV” (ibid: 30). This helped to boost the girls’ confidence and boldness, making them believe 



that they were at par with the boys. This laid a strong psychological foundation for women 

empowerment. Thus, it could be said that the HCS were “appointed to improve their 

acquaintance with the inhabitants and to engage them to apply themselves to industrial 

persuits…” (David Livingstone’s letter to Richard Thornton, 1858).  

Though comprehensive, what seem to be lacking in McDough’s work are views of former pupils 

of the HCS. This study therefore complements McDough’s work by bringing in perceptions of 

former pupils. The silent voices of individual women who personally benefited from the HCS’s 

efforts needed to be heard. Only then could we have a complete and reliable account of the HCS’ 

contribution to women empowerment through education in Western Province. 

Conceptual Framework 

In the study, empowerment was taken to be a function of different indicators or factors 

(Zimmerman, 2000). Empowerment was the independent variable whereas the different 

indicators were the dependent variables. Another interpretation of this was that: Empowerment 

(independent variable) is determined or measured by a number of factors or indicators 

(dependent variables). A woman who is empowered should show these indicators while a non-

educationally empowered woman may not manifest them. 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ARCCLEIIs OF EDUCATION FOR EMPOWERNMENT 

Ability to Report GBV 

Assume male 
stereotypical 
jobs/responsibilities 

Claiming her own and  

       others’ rights once   
violated 

         

 Member in community 
clubs, boards and 
associations 

  Level of education  

   Positions in past or 
                current jobs 

                                                                                                                                Managerial  

                                                                                                                             Technical  

    Knitting  

     Baking  

Gardening 

                                                                                                                         Salary or other  

 

HCS EMPOWERMENT 

Assertiveness 

Rights Awareness 

Community 
Participation 

Children’s Education 

Employment Status 

IGAs 

Income 

Leadership 



 

To clarify the independent and dependent variables further, a more elaborate list is given in the 

framework above where Empowerment is an independent variable and Assertiveness, Rights 

Awareness, Children’s education, Community participation, Leadership qualities, Employment, 

Income and Income Generating Activities (ARCCEIIs) are dependent variables:` 

These indicators are like rays of the sun which collectively produce light or improve lives for 

women as a result of empowerment. The indicators are among other critical components through 

which it can be justified that a woman is empowered through education. 

The study aimed to establish whether women who were pupils at HCSS possessed the traits or 

indicators explained above. 

Methodology 

The study was premised on qualitative approach because qualitative data collected “lays 

emphasis on people’s lived experiences and are fundamentally suited for locating the meaning 

and experience people place on their lives and for linking these experiences to the social world 

around them” (Asiinwe, 2010: 70). The researcher opted to use qualitative data collection 

methods (that is, document analysis, interview, focus group discussion (FGD), narrative and 

observation) which allowed for in-depth exploration of the issue regarding women education for 

empowerment and captured former pupils of the HCS’ experiences in their own terms or 

contexts. By using different methods of data collection, the researchers collected a variety of 

qualitative data from various sources so that a broader view of the problem could be achieved 

(Creswell, 2009). 

Sampling and Sample Size 

The sample was purposefully selected by using the snowball sampling technique. The technique 

works by an interviewee identifying other possible respondents for the researcher (Newby, 2010: 

249). The snowball sampling was preferred because it aided the researcher to identify former 

pupils of the HCS who would otherwise be difficult to locate. Known respondents were, 

therefore, used to identify other possible participants because they were more likely to know 

their former school mates. The sample consisted of sixteen former pupils of the HCS. 



 

Findings  

This section presents the findings of the study in relation to the objectives.  

a) The Curriculum used by the Holy Cross Sisters in the Colonial Period 

According to the former pupil of Sancta Maria, the subjects the HCS taught included 

housewifery, laundry work, needlecraft, cookery, mother craft and child welfare, first aid and sex 

hygiene. The HCS encouraged pupils to maintain their integrity as proud, confident, honest and 

hard-working wives who provided for the needs of their families and community. The findings 

further indicated that there were no extra-curricular activities women took part in. The 

curriculum had a heavy emphasis on evangelisation or religious instruction and practical skills, 

especially those related to home management and childrearing.  

b) The Curriculum in the post-Colonial Period 

Data from former HCSS pupils indicated that several subjects were taught. Apart from the 

subjects taught in class, there were also co-curricular activities. The findings further showed that 

the HCS had their own hidden curriculum which encompassed religious activities, marriage 

counselling, good conduct and behaviour, discipline, worship and prayer, ways of being 

assertive, leadership skills, and care for humanity. The former pupils also indicated that the 

Sisters paid school fees for some of the pupils whose parents or guardians could not afford to 

pay.  

 

The fifteen former HCSS pupils who completed senior secondary school said that attending the 

school was a form of empowerment because of its nature. They acknowledged that it was not the 

peers, community and tertiary institutions they attended that educationally empowered them but 

the HCS’ approach to education. This approach included financial support in terms of money for 

school fees and material support in terms of school uniforms, books, pens and other essential 

commodities. The former pupils said that this support by the Sisters facilitated needy girls’ 

retention in school.  The responses by the eight participants who took part in the Focus Group 

Discussion (FGD) indicated that the school infrastructure was well maintained, the library was 

well stocked with books, sporting grounds and facilities were attended to and there was also a 



religious place of worship. They further stated that the Sisters helped to instill a sense of high 

self-esteem in the girls. The former pupils observed that being girls, they were not allowed to 

make decisions pertaining to the family and community at home. However at school, the Sisters 

allowed them to make decisions pertaining to choice of monitors and sometimes prefects at 

school. So from the fifteen former HCSS pupils’ point of view, they were grateful to the HCS for 

enabling them to have access to school education in an environment which was better than home.   

  

Five of the eight participants who took part in the FGD stated that although the HCS played a 

significant role in their lives, other teachers and parents also contributed to their success in that 

teachers advised them to study hard while parents mainly offered material support in terms of 

provision of food as well as shelter. The five stated that they attended HCSS when it was a day 

school; so if their parents had not provided them with food and shelter and other necessities, they 

would not have managed to go to school.  

The responses of fourteen of the former pupils indicated that the HCS’s empowerment of women 

was emphasised in their being role models in the way they behaved, dressed and lived their lives. 

They were punctual for work, spoke to pupils kindly and could easily be approached. Three 

mentioned that the Sisters were not only approached by pupils but also parents who faced 

challenges in the upkeep of their children. The Sisters allowed the parents to express their 

feelings to them. This helped them (the Sisters) to resolve issues without necessarily showing 

any remonstrance. Two former pupils said that the Sisters attended to matters with urgency, 

which showed that they were serious minded people. The responses of all the former pupils also 

indicated that the Sisters taught them good conduct by showing them how important it was to 

respect other people and practicing what they taught. Two of the former pupils stated that there 

were no fights at HCSS because the girls imitated the Sisters’ way of life. 

Furthermore, the responses of three former pupils indicated that through the gardens they had at 

the production unit, they acquired new ways of doing some things, an opportunity they did not 

have at home. At HCSS the seed beds had to be neatly done and sprayed with chemicals for 

better production. These activities were done with close supervision by the Sisters. The former 

pupils of HCSS pointed out that the HCS contributed to the educational empowerment of women 

in Zambia since the women who had been educated by them worked in different provinces, not 



only in Western Province. The women were also involved in different religious and secular 

community participation activities. This is in line with Zimmerman’s (Ibid.) view that 

empowerment is a function of different indicators or factors. 

  

c) Community Participation through Religious Activities 

Three former pupils who were members of the Dorcas Mothers said they were engaged in charity 

work involving making garments and supplying food to needy families and widows and 

ministering to the sick. Similarly, the two former HCSS pupils who were members of the Girls’ 

Brigade said they helped in training girls in religious and sports activities, cooking, beads and 

doormat-making and sewing. As members of the Parish Coordination Committee, two of the 

former HCSS pupils said they worked hand in hand with members of the grassroots, the Small 

Christian Communities (SCC). 



d) Other Organisations 

Two of the former HCSS pupils said that they were members of the Civil Servants and Allied 

Workers’ Union of Zambia (CSAWUZ). The responses from the two former pupils indicated that 

aadvocacy and campaigns against violation of labour and human rights were some of the ways 

through which women attached to the CSAWUZ participated in their communities. The data 

further indicated that participating in the community as members of the CSAWZ was an 

important endeavour for the two former HCSS pupils who were members of the organisation.  

Additionally, ten of the former pupils who took part in community activities said that they were 

members of Forum for African Women Educationalists of Zambia (FAWEZA), a Non-

Governmental Organisation (NGO) whose mandate is to advocate for policies that promote 

gender equity at all levels of the education system in Zambia. They also said that the Re-entry 

policy, which allowed girls who fell pregnant to go back to school after delivery and when the 

baby was old enough to be left in the care of other people, was one policy whose enactment 

FAWEZA advocated. Data further indicated that the ten former HCSS pupils paid for 

membership and were involved in FAWEZA through initiatives that the organisation put in place 

such as strengthening partnerships between the ministry of Education, Science, Vocational 

Training and Early Education (MESVTEE) and other Ministries and organisations that enhanced 

the effective implementation programmes aimed at promoting the education of girls in Zambia. 

  

e) Employment Status 

Data showed that fifteen of the respondents said that they were engaged in formal employment, 

thirteen in both formal and self-employment, two in self-employment and one was not engaged 

in either of the two forms of employment.  

f) Income 

From the data collected, fifteen of the sixteen former HCSS pupils indicated that they earned a 

monthly income (salary). Of the fifteen, thirteen indicated that they earned above two thousand 

kwacha (approximately US$ 366) while one indicated that she earned less than two thousand 

kwacha. The thirteen former pupils whose salaries were above two thousand kwacha, said that 

the income helped them to meet the cost of living. They further stated that through their salaries 



they were able to send both their children and their dependants to school, pay household bills and 

save money to start small businesses which acted as income generating activities for them to earn 

additional income.  

The former pupil whose salary was below two thousand kwacha said that her salary was so low 

that she could only afford to pay for dependants’ school fees and meet the 10 % tithe 

contribution at church, something she felt was more important than social amenities. 

   

g)  Income Generating Activities (IGAs) 

Fifteen former HCSS pupils said that they were engaged in different IGAs including poultry 

farming, selling maize and second hand clothes (salaula), gardening, baking, buying shares in 

companies and leasing houses. 

       h)    Observations 

The observations I carried out at HCSS showed that the school had a duty rota strategically 

located at the administration block. It consisted of dates, names of teachers and prefects on duty, 

and also indicated whether the head and the deputy were in or out of the school.  

 

Discussion   

It is evident from the findings that the curriculum used by the HCS in the colonial period was 

underpinned by the gender stereotype that the woman’s place was in the home. However, 

emphasis on home management and maternal issues helped in empowering women to solidify 

the family, which is the foundation of every society. Empowerment for the girl-child had come 

through the curriculum offered in previously boys-only boarding schools. It was not the kind of 

empowerment which the researcher proposes in the study. 



Snelson (1974) asserts that “the educational story of less fortunate children, who had no close 

relative in the wage-earning economy, could not have a happy ending, no matter what sacrifices 

their parents might be ready to make on their behalf.”  By paying fees for the less privileged 

girls, the HCS contributed to their (the girls’) ‘happy ending’. Otherwise they would forever 

have forfeited the privilege of education.  

 

The hidden curriculum encompassing extra-curricular activities and social and spiritual skills 

related to worship and good conduct helped to empower women educationally. Additionally 

women are better empowered when they are given opportunities to participate in different 

activities they are good at as well as ensuring that the school environment is conducive for 

learning. In the case of HCSS, it can be argued that the HCS played a major role in the 

empowerment process because they were the ones in charge of the day to day activities of HCSS. 

They contributed greatly to the spiritual and social upbringing of girls who might turn up to be 

responsible members of the community.  

Cheyeka (2002: 178) asserts that “Small Christian Communities can be empowered or empower 

themselves to reflect about how they are governed and to influence governance in their favour”. 

It is therefore a community participation venture which calls for interaction with people in the 

community. Community participation through religious organisations working to emancipate 

women is important as it has an effect on human rights awareness, promoting unity and harmony 

in society. As former HCSS pupils participate in community activities, their awareness of one’s 

and others’ human rights is enhanced. A nation which respects human rights is actually on the 

path to social, religious and spiritual development as these tend to ensure holistic development 

and hence individual empowerment.  

With particular reference to civil society organisations, a key function has been advocacy. 

Advocacy involves education, persuasion, and the public shaming of violators (Claude& Weston 

1992). Thus the former HCSS pupils who were involved in community activities helped to 

advocate for a better Zambian nation. Out of the sixteen former pupils captured in the study, 

seven held leadership positions in different organisations. It is important for women to hold 

leadership positions because this empowers them to become assertive and make decisions on 

behalf of the organisations for which they work. To have women in leadership positions in 



private, public institutions and NGOs also enables women to fight stereotypes that are associated 

with women taking on leading roles in society, thus, changing public perception of women. 

Referring specifically to the teaching of Zambian RE, Katulushi (2000) says that if Zambian RE 

is to promote real appreciation of religious values and behaviour, then efforts should be made to 

include in RE syllabuses names of women models who are active and in leadership in various 

church organisations. Doing this might strengthen efforts by missionary Sisters, like the HCS, to 

empower women educationally. 

With regard to employment status, the study established that the majority of the former HCSS 

pupils were engaged in formal as opposed to self-employment. Thus, the HCS’ contribution to 

the educational empowerment of women in Western Province can be seen in the fact that most 

women who attended school at their institutions managed to attain tertiary education, which 

further enabled them to get into formal employment either as managers or technicians.  

The study further established that the skills former HCSS pupils used to enhance their 

professional careers had much to do with the education they received at secondary school. The 

Lozi say ‘mutu a koni ku ziba kwaya a sa zibi kwa zwa’ translated in English as ‘to know where 

you are going you must know where you have come from’. Similarly, tertiary education alone 

cannot be a contributing factor to one’s career choice. Career choices are best made at senior 

secondary school level. Those made at pre or primary school are usually abandoned along the 

way. Besides, at college and university level, students are normally left to do their work with less 

influence from the lecturers. I do not dispute the fact that the higher one goes in the education 

ladder, the higher the employment status. However, this might not work where there are not 

many opportunities for employment. In such cases one needed to use skills learnt from teachers 

to employ her/himself.  

 

The question that arises though is, what about the values and skills leant from parents? 

Muzumara (2011: 139) asserts that values are influenced by many factors including parents, 

friends, teachers, religious organisations, the media and many other factors. Thus the HCS could 

not be the only group that shaped the values and skills of their former pupils. However, the 



former pupils of HCSS perceived the Sisters to be the ones who had much influence in their 

lives.  

Focus on employment status of women who acquired their education at HCSS revealed that the 

Sisters played a significant role in the empowerment of women to respond to family needs and 

contribute to national development through formal and self-employment. At secondary school 

level, empowering girls with different home management skills is of great benefit to the women 

and society as it paves way for community participation through IGAs. 

The study established that all the former pupils of the HCS engaged in various IGAs in order to 

earn income for sustainable livelihood for their families and community. The pupils had some 

background knowledge and skills which they acquired from the HCS who worked with them in 

various school projects. Though the former pupils engaged in different IGAs to raise money to 

support their families, it would not be uncommon for them to use the resources to help needy 

members of the community.       

Furthermore, the findings established that HCSS had a duty rota, which showed names and 

persons and the duties to be performed in turns by each member and office bearers available at 

any given time. This served as an important tool of time management. In today’s world where 

equal opportunities are supposed to be given to each member of an organisation regardless of 

their gender, race religion and background, the duty rota ensures that each member is given 

chance to perform duties and share knowledge and skills with others. The duty rota at HCSS 

helped to train women and men to do different responsibilities, giving each member of staff and 

pupil a sense of value, joy and belonging. It also helped to bring about a sense of 

competitiveness, allowing pupils to do better and show others how good they were. Additionally 

the rota gave pupils on duty a sense of responsibility and feeling that they were also important 

individuals in the school. This enhanced their self esteem, individual awareness and 

assertiveness. They felt to be part of the school community. The school also benefited through 

the pupils’ determination to work hard. Finally, the duty rota ensured that the hard working and 

lazy staff and pupils were equally involved.  

Conclusion and Recommendation 



The purpose of the present study was to trace the contribution made by the HCS to the 

educational empowerment of women in Zambia, with reference to the perceptions of former 

pupils of HCSS. What has emerged from this study is that even if the HCS have assisted only a 

small percentage of women in Western Province, they have helped to empower many women 

who work in different oganisations in Zambia. Like the sun which produces yellow rays to light 

the entire universe, the HCS have lived in a sunset hour of time and have heard the authentic 

voice of eternal renewal call them: ‘You must henceforth be the moon. You must shine at night. 

By your shining shall you lighten the darkness until the sun rises again to light up all things for 

[women]’ (Van der Postin quoted in McDonagh,1983: 93).  

Educational empowerment of women was a major step towards addressing the systemic and 

cultural practices that left women to remain underprivileged. Thus the kind of education for 

women envisaged in this work is that which leads to empowerment, which relates to the 

achievement of the ARCCLEIIs of education for empowerment. This is a model of education 

that requires that girls are taught in boarding schools so that their social, spiritual and educational 

needs are satisfied effectively.  

In line with what has been discussed in this article, we make the following recommendation: 

The HCS should advocate for land tenure in Western Province so that land issues are not entirely 

in the hands of the chief but should be left for the people as well. Chiefs should open up their 

minds regarding land issues and allow investors to settle in the province. Investors could help the 

HCS, the government through the MESVTEE and other stakeholders interested in the education 

of women to establish more schools for women in the province.   
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