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ABSTRACT 

The study was designed to explore and understand the lived experiences of the Non- 

Commissioned officers in the Army in relation to accessing tertiary education in Ndola Based 

Army Units from a Gender perspective. The motivation behind this study was that despite 

measures put in place to promote tertiary education in the army, it was not known how the levels 

of participation in tertiary education were by the Non Commissioned Officers. The objectives of 

the study were: (1). to assess the participation of the NCOs with regard to tertiary education in 

the Army, (2). to determine the causes of low participation in accessing tertiary education by the 

NCOs in the Army, and (3). to investigate the strategies put in place in accessing tertiary 

education by the NCOs in the Army. A mixed methods research design, which combined 

qualitative and quantitative techniques, where used in this study. The target sample comprised of 

non-commissioned officers, the command, chief clerks and education warrant officers.  

Purposive sampling, Simple random sampling was used to select 100 male and female, 

participants for the study. In-depth interviews and focus group discussion where used to collect 

primary data. Qualitative data where analyzed thematically through the identification of themes 

that emerged from the data. While descriptive statistics where used to analyse quantitative data. 

The findings of the study revealed that access to tertiary education by the NCOs was low. 

Evidence shows that the number of NCOs who acquire tertiary education is less in numbers as 

compared to those who don‟t receive the training at all. For example, out of the strength of 645 

men and women in uniform in one of the selected units in Ndola, only 135 have had access to 

tertiary education from 2000-2017.  

Access to tertiary education was also lower for the female soldiers as compared to their male 

counterparts.  The lower access to tertiary education by some female soldiers attributed to lower 

levels of education, as they did not meet the entry requirements for tertiary education, coupled 

with the negative attitudes by commanders in preference to military courses especially at section 

level. Furthermore, the study found that there are regulatory measures put in place by the Army 

in order to curb the low accessibility to tertiary education such as self-sponsorship Consent 

Form. The same form was also discovered to be a hindrance in accessing tertiary education due 

to the stiff conditions attached to it. It learnt that the majority of NCOs are shunning away from 

signing the document. It was also discovered that the Army only grants 6 months paid leave. In 

the event that the course exceeding six (06) months, the applicant shall be deemed to be on 

unpaid study leave. This means that the candidate will go without pay for the remaining of the 

course of study. This in itself is a hindrance, as the majority of the NCOs cannot afford to pay 

the tuition fees for themselves. Especially considering that most of the programmes in higher 

education run for a period of more than one year. In the quest to allow soldiers to further their 

studies, the Army has also signed a MoU with the University of Zambia and Nkrumah 

University. These institutions do reserve some slots for soldiers and officers who meet the 

desired entry requirements every year. 

Key words: Accessing Tertiary Education, Non-Commissioned Officers, Army and Gender 

Perspective.   
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DEFINITIONS OF TERMS 

 

Access - Refers to having an opportunity to use a resource material, financial or human. 

Access can also mean the right to enter 

Benefits - This will refer to economic, social, political and psychological retributions derived 

from the utilization of resources, including the satisfaction of both practical needs (food, 

housing) and strategic needs (education and training, political power). 

Cantonment – Is a group of buildings or a camp where soldiers live. 

Commando – A Commando is a group of soldiers who have been specially trained to carry out 

surprise attacks. 

Commissioned Officer-This is a person with a Commission Rank 

Education - This is acquisition of knowledge either formal or informal. 

Education Warrant Officer _This is a non-Commission Officer who is in charge of all 

educational matters in a unit; he is the link between Education Directorate and the unit 

Empowerment - This is the process of gaining access to resources and developing one‟s 

capabilities with a view to participating actively in shaping one‟s own life and that of one‟s 

community in economic, social, cultural, political and religious terms.  

Feminism – This is the belief and aim that women should have the same opportunities and rights 

as men. 

Gender - Refers to how we are perceived and are expected to act and think as men and women, 

boys and girls because of the way society is organized and because of our biological differences. 

Gender Balance - Refers to the goal of having the same number of men and women staff at 

different levels of Organization 

Junior Rank – These include ranks from second lieutenant to captain for officers and from 

private soldier to Staff Sergeants for NCOs.  However, for this study, junior ranks will only 

include ranks from private soldiers to staff sergeant. Commonly referred to as Non-

Commissioned Officers (NCOs). 

Mess - This is the building at a military base or military barracks in which members of the armed 

forces can eat or relax... 
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Nominal Roll- Is a register or in Military terms the total Strength for Soldiers and Officers in the 

Army in any given Barrack, it shows the number of Soldiers and Officers in the unit showing, 

number, rank, name and appointment if any. 

Participation in tertiary education: those soldiers who are able to have access to go for tertiary 

education. 

Sex - Refers to the biological, physiological characteristics which define humans as female or 

male based on their reproductive make up.  

Sustainable Development - This implies meeting the present needs without compromising the 

future generations meeting their own needs. 

Other Rank- A person serving in the Army who is not Commissioned also referred to as non-  

commissioned officer. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the study 

Access to tertiary education or higher education in different working environments globally has 

become a major gender source of concern. Available evidence worldwide indicates that the 

junior workforce, especially women in both public and private organizations, the Army inclusive 

have challenges in accessing higher Education (ILO, 2010). 

In a survey conducted in some public and private organizations in the United States of America 

around Seattle and New York area by the US Department of Education (2011), it was established 

that access to tertiary education by the junior workforce is still a challenge in both private and 

public organizations. 

The junior workforce in this study will mean the non-commissioned officers (NCOs). The NCOs 

range from a private soldier to a Warrant Officer Class One (WO1). A Warrant Officer Class 

One is the highest rank among the NCOs, while a private is the junior rank. The NCOs form the 

bulky of any military. This makes them the backbone of any uniformed forces. Being in 

majority, the NCOs are a very important resource as the success of any Army or Military will 

greatly depend on how this category of workers are prepared and motivated. This understanding 

makes them a very special group. As a special group, they need to be given access to higher 

Education for them to perform as expected.  

Education is a basic social service, access to which has been argued to be critical for overcoming 

the broader dimension of poverty and social exclusion (HDR, 2015).  Education not only 

provides people with a means for livelihood, but it also gives them knowledge, self-esteem, 

confidence and social skills that enables them to participate and interact with other people. This 

is because Higher Education not only increases knowledge but rewards personnel with 

promotions, which improve their livelihoods. The ultimate purpose of tertiary education is the 

improvement of human lives through enlarging human capabilities and enabling those 

capabilities to be put to best use in the fields of economic, social, cultural, scientific and political 

(MoE,1996). Access, and attainment of higher qualifications, enables individuals to attain both 

Military and professional knowledge which in turn raises their morale. A motivated workforce is 

an asset to any organization because it is through education that individuals realize their potential 

to contribute to the production, wealth creation and execution of various roles that make for 
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national development. According to Maslow‟s theory of motivation, self-actualized employees 

represent valuable assets to the organizations human resource (Greenberg and Baron, 2003). This 

is because self -actualized employees are likely to work at their maximum creative potential. 

It is also through education that the NCOs can benefit from the distribution of wealth in the 

economy, have a political voice and access social goods and services to enhance their living 

standards. This means therefore that lack of access to tertiary education denies the NCOs the 

ability to make use of the transforming power of education, which is one of the most important 

tools for eradicating poverty (HDR, 2015). If NCOs are availed access to tertiary education, they 

will be able to improve their livelihood, which in turn raises their moral.  

Higher or tertiary education is taken to include undergraduate and postgraduate education as it 

culminates in receipt of certificates, diplomas and academic degrees. The World Bank defines 

tertiary education as including Universities as well as institutions that teach special capabilities 

of higher learning such as Colleges, technical training institutes, Communities, Centers of 

excellence and distance learning centers. Higher education is of great importance to the 

economic and social development of any Country. The activities of higher-level institutions and 

the recipients of higher education advance and preserve a society of intellectual, science, cultural 

and artistic endeavors. This conservation and furtherance of a society‟s accomplishments entails 

that higher education institutions pursue a vigorous and sustained critical evaluation of society‟s 

past and present achievements. 

1.2 History of Tertiary Education in Zambia 

Since independence, the organization or provision of tertiary education in Zambia has been the 

preserve of government through the Ministry of General Education and Vocational Training. As 

such, the government plays an important role in the provision and organization of tertiary 

education. 

At independence in 1964, Zambia had only a total number 107 University graduates (MoE, 

1996:98). All the 107 graduates had attained their educational qualifications outside the Country. 

Recognizing the importance of education, and realizing the role it plays in national development, 

Zambia established the first public University in 1966 and named it “The University of Zambia 

“(UNZA). It is situated along the Great East Road in Lusaka. At its inception, UNZA had only 

3,110 students. With the coming of UNZA, Zambia will made a lot of serving in the education 

sector, as she will no longer have to send people outside the country for the studies that UNZA 
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can offer. This in turn increases and accelerates savings and investments in physical assets; and 

the expansion of education and skills. In addition to UNZA, the Zambian government opened 

several secondary Schools in all the provincial centers with the aim of building human capacity. 

Human capacity is not only one of the most powerful instruments for human development, but it 

is also a driver for reduction of poverty and inequality, and for laying the basis for sustained 

economic growth. 

1.3 Policy on education in Zambia 

Zambia like many other Countries, has realized the importance of Higher education, this is 

because Higher education is the most important link between national potential and the 

knowledge economy. This has led the Country to invest heavily in the education sector as can be 

seen in infrastructure development. The Country has not only built more Universities but has 

converted some Colleges into University status. The Country has also enacted the Education Act 

Number 4 of 2013, which allows for the formation of Private Universities in order to supplement 

government efforts. The Education Act also provides for the establishment of Higher education 

authority (HEA). In addition, the Act defines the functions and powers of HEA, which aims at 

providing for quality assurance and quality promotion in higher education and to provide 

guidelines for registration and regulations.  The new Act does provide for matters connected with 

or incidental to the University Act of 1999.  

Following the enactment of the Education Act, Number 4 of 2013, several private Universities 

and Colleges have emerged. However, some of the colleges tend to be accredited to foreign 

qualification awarding bodies. According to the MoE (2015) to day, Zambia has 09 public and 

26 private Universities, making 35 Universities in the Country.  Several graduates are also 

known to have graduated from these public and private Universities. Other than UNZA and 

Robert Makasa Universities, the rest of the public Universities were government owned Colleges 

that have been converted into University status. The enacting of this Act is a major milestone.  

Until in the recent past, the government was the only institution in the country offering tertiary 

education. The enacting of this Act was partly in response to the needs of the Country and due to 

the growing global trade in education and other knowledge based professional services.  

In addition to the enacting of the Education Act, the government came up with a National 

Education Policy, whose theme is “Educating our Future” (1996:91). According to the Ministry 

of Education (1996:91), the policy is aimed at giving focus and direction in the education sector. 

While the basis of this policy is to chart the possible directions for future development. This is 
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because education not only promotes full and balanced growth of an individual but it is a pre-

requisite for health and economic development. Education has also been known to improve the 

quality of life for the whole society, making it key to social and economic development. In 

addition, education is a pillar for sustained economic growth, social development and 

environmental protection. Countries that have been committed to universal education have been 

far more successful in human capital and skill formation. Examples are countries like Japan and 

Singapore that are successful because of their investment in human development (Yamaguchi, 

1992). Human capital and skills formation are important elements for productivity and 

remunerative employment, which is a critical ingredient for overcoming poverty. 

1.4 Funding of the Education Sector  

Gains in Human capital and skill formation can only be achieved through increased funding to 

the education sector. The Economic and Social Council (ECOSOC), urges nations to see 

spending in education as an investment. This is because, funding to the education sector is not 

only a good investment but it is central to sustained national growth as it yields high economic 

and social returns.  Like health, education is a pillar that assures the well-being of an individual. 

Education and health are usually referred to as twin pillars as they are mutually reinforcing. 

Thus, a health person, has a better chance of achieving his or her potential and an educated 

person, has a better chance of remaining health and contribute to the health and development of 

their families, communities and countries. 

Despite the recognition of the importance of human capital, the education sector in Zambia is in 

a state of deterioration. In order to achieve the intended results, planning and budgeting for the 

education sector, must be targeted and specific and in line with annual strategic plans. 

The enacting of the Education Act, Number 4 of 2013 was a major milestone in the education 

sector since before that, it was only government that was providing tertiary education. But even 

with the coming up of the private Universities, the government is expected to take the lead in the 

provision of tertiary education as it was agreed at Jomtien and Dakar conferences for “education 

for all in 1990 and 2000” respectively. The applicability of this agreement has posed many 

challenges for Zambia. The past decades have witnessed reduced investment in tertiary education 

by the government, due to reduced annual funding to the sector, which has been a major 

challenge (MCDSS, 2003). 
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The available evidence, indicate that, the budget allocation for  the Ministry of Education for 

2016 was cut from 20.2% to 17.2%.  (Education sector (2010:85), and  this happened when the 

country was experiencing some  inflation. This meant that the education sector would not deliver 

on the outputs and translate into practical tangible results for national development. 

The funding to the Ministry of Education in Zambia has been from a variety of sources ranging 

from individual households to public investments through the national budgetary allocations. 

These sources include the educational funding and investment, multilateral and bilateral donor 

agencies, corporate and private investors, the local communities, the parents, faith-based 

organizations and others. 

1.5 Background on Education in the Zambia Army  

The history of education in the Zambia Army would not be complete without giving a brief 

background to the Northern Rhodesia Regiment. Before Zambia got its independence in 1964, it 

was known as Northern Rhodesia. The federation was composed of Southern Rhodesia and 

Nyasaland.  The Army that pertained at the time was known as the Northern Rhodesia Regiment. 

The Zambia Army was born out of the Northern Rhodesia Regiment at independence in 1964. 

The main objective of the Northern Regiment was to protect the land from external excursions 

more than anything else. Hence, recruitment of personnel into the Army was based on physical 

fitness, rightful age and not so much with qualifications, and the soldiers were commonly known 

Askaries. Suffice to say that, at independence, in 1964, no indigenous Zambian could rise above 

the rank of a WO, and only whites could become officers. The reason being that, the education 

levels of the soldiers in the days of the Northern Rhodesian Regiment, were very low to an extent 

that they could not be trained to become officers.  

Therefore, soon after independence, the new Zambia had to rebuild its Army by sending officer 

cadets outside the country to train as officers. To this effect, the Zambian government embarked 

on recruiting young Zambian school leavers to train as officers for the new Zambia Army. 

Secondly, at the time, Zambia had no military training institution of its own to train officers, as 

such young men so recruited were sent to military schools and academies outside the country. 

Some officer cadets were sent to the UK, Ireland, India, and Pakistan to mention but a few. 

It was not until 1970 when Zambia Army had an indigenous Zambian Commander in the name 

of General Kingsley Chinkuli. He commanded the Zambia Army from 1970-1976. He then 
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served as commander of the combined Zambia National Defense forces (ZNDF) from 1976-

1977. He later served in various portfolios in government. 

Education in the Zambia Army became very momentous beginning from the first Republic under 

the auspices of the first Republican President David Kaunda. The coming of the indigenous 

Zambian Army officers set the stage for improvements in education. At the time, high-ranking 

officers outside the country and none for the NCOs only undertook most of the specialized 

courses. Instead, NCOs attended local courses that were provided for by the Army. The Army 

had and still has some training institutions of their own where they conduct trade and craft 

courses for some of their personnel especially NCOs, such as plumbing, bricklaying, electrical 

and accountancy etc. The aim of these programmes is to improve the operations of the Army. 

The certificates awarded by the Zambia Army Military Schools and colleges are not recognized 

and accepted by the civil institutions as the courses are not affiliated to the regulatory bodies but 

based on the Army Trade Testing Regulations. With this scenario in mind, the men and women 

in uniform are forced to look for places outside the military for professional and other skilled 

courses.  

Education in the military was given a rebirth in the second republic by Dr. Chiluba (1994:326). 

In his master‟s Thesis quoted from the MMD manifesto it was stated that; “Movement for 

Multiparty Democracy is committed to improving the conditions of the Defense force 

personnel; and to improve their training so that the country shall have a well-motivated and 

non-partisan Defense force”. 

1.6 Policy on education in the Zambia Army 

The policy on education in the Zambia Army, taps from Statutory Instrument Number 183 of 

1973. Statutory Instrument (STI) Number 183 of 1973 is law in Zambia and demands that all 

citizens must be given access to higher education on equal basis, irrespective of status in society. 

It is envisaged that, operationalizing this STI will fulfill the notion of equity, which is based on 

being fair and impartial. The STI further extends its plea to different environments such as 

workplaces by imploring them to make available funds to enable them send their personnel for 

higher education, the army inclusive. The Army is part of government as it falls under the 

Ministry of Defense. As such, the Army is mandated to abide with the rules and regulations of 

government. 
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The general education policy of the Military is that primarily, all officers and men must first; 

undergo military training, after all that‟s their primary role, before considering pursuing 

professional or civil training. Even those who join, the military as specialists, they are also 

required to go for military training before deployment. Soldiering is a high-risk profession and 

its only right that those who opt to join the trade must know its ethics. This makes military 

training mandatory. 

Secondly, after one has completed the first civil course, one has to work for at least three (03) 

consecutive years before he/she can be allowed to proceed for further studies. The latter is aimed 

at giving chance to others. 

 

Understanding the low levels of education affecting their soldiers, the Zambia Army opened 

basic schools in all major Army units to try, improve, and promote educational levels of the 

soldiers. The schools not only cater for soldiers but the surrounding Communities as well. The 

schools provide for both night and day school. 

Secondly, the Army has also signed a Memorandum of Understanding (MoU) with some 

institutions of higher learning. Among such institutions are the University of Zambia and 

Nkrumah University. According to the MoU‟s these Institutions are required to reserve some 

slots for Officers/Soldiers who meet the minimum entry qualifications.  

Through this arrangement, Soldiers and Officers are encouraged to apply to the Education 

Directorate through their various Units/Barracks in order for them to be considered for training. 

Once selected the Army puts such a soldier on full civil course sponsorship. This means that the 

Army takes care of all the costs including the tuition fees, book allowance, meal allowance, 

project allowances for the duration of the course. Even if the course exceeds six months (06), the 

Soldier will not be removed from the pay roll. However, the condition is that, the choice of the 

civil course must be applicable to the field in which one is deployed. For example, education, 

health, engineering, law to mention but a few. 

Self-sponsorship criteria 

There are times when Soldiers or Officers may opt to go on self-sponsorship for various reasons. 

One such reason is that the Army has limited funds to be able to sponsor all the candidates who 

want to go for training. Secondly, there are times when a soldier or officer wants to go for studies 

on a programme that is not related to his work in the Army. The Army only sponsors courses that 

are related to the area in which one is employed and not otherwise. 
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The Army Headquarters (HQ) through its Education Directorate have come up with an SD 

Instruction Number 04/2013 which allows Army personnel to sponsor themselves for training. 

This SD instruction requires that any Army personnel; Soldiers and Officers inclusive; wanting 

to pursue a civil course on self-sponsorship, must complete and sign a Self-Sponsorship consent 

form. This self-sponsorship consent form is referred to as SD form 9 and constitutes the SD 

Instruction No. 04/2013. This SD Instruction allows officers or soldiers who meet the Self-

Sponsorship criteria to proceed for training on Self Sponsorship. 

According to this instruction: 

a. Paid study leave shall not exceed a period of (06) months 

b. In the event of the course exceeding six (06) months, the applicant shall be deemed to be 

on study leave without pay for the remainder of the study. 

c. During the study leave, without pay, pay and allowances due to the applicant shall be 

withheld until express approval is granted for their resumption or on completion of the 

said course of study, whichever is applicable. 

d. Nothing contained in this agreement shall be construed as imposing any financial liability 

on the Zambia Army in relation to the course of study and the applicant shall be 

responsible for the fees, costs, and incidentals to the course of study. In addition, the 

Army has repeatedly reminded its Soldiers and Officers on self-sponsorship courses 

never to ask for a refund at the end of the study program. 

 

In order for the unpaid study leave to be granted, a soldier or an officer intending to 

proceed on unpaid study leave, must show proof of sufficient funds in the bank account, 

to last the duration of training. This aims at ensuring that the family (in case of married 

personnel), do not starve and that a member does not become a destitute while on unpaid 

study leave. 

See Appendix: … for details 

 

Procedure of applying for the courses 

The procedure of applying for civilian courses begins with circulars being circulated to all 

barracks or units advising soldiers and officers when to apply for the civil courses. The circulars 

contain information and guidelines when the application should reach Army Headquarters (HQ). 

It is advisable that all applications must reach the Education Directorate by September of each 
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given year in order for the application to be processed. Applications that are received late, or 

after the deadline, are usually deferred to the following academic year. 

1.7 Challenges faced in promoting tertiary education in the military 

Accessing tertiary education by the uniformed personnel globally is faced with several 

challenges. The Department of Defense (2013) echoed similar sentiments as observed from their 

survey of the United States Army. It was observed that involvement of the military personnel in 

military operations kept the majority of the personnel away from accessing tertiary education. It 

was also reported that some of the military operations took many years to resolve as such the 

combatants were kept away from the military base for longer periods of time. Such is an example 

of Iraq and Afghanistan. 

 The military bases, are home to the combatants this means that being at base gives the 

combatants time and freedom to attend tertiary education. Even here in Zambia, all major 

military cantonments have schools, which offer basic education. The combatants who want to 

improve on their certificates can access the facilities that give them an opportunity to improve on 

their education. However, when called upon to undertake   local or international operations, this 

has an effect on their personal development, as they cannot continue with their studies. 

Supporting these sentiments Bitter (1990), stated that daily life is the principal space for one to 

access a tertiary education. 

 

The Department of Defense (2013), also established that the deployment of the United States 

Army in conflict zones, such as Iraq (during the operation Desert Storm) and Afghanistan greatly 

compromised the access to tertiary education by the combatants. It should be noted that the bulk 

of the deployed force on any military operations are NCOs and this include both female and male 

soldiers with only a few Commissioned Officers. It was further established that the minimum 

period of being away on operations by the United States Army was three years. Since these 

military operations in the two areas took longer period of time (Afghanistan and Iraq), it was 

difficult for non-commissioned officers to access tertiary education.  

In Africa, the situation is not different, the UNSC (2008), echoed similar sentiments. The report 

cited the Rwanda and Angola, where the junior workforce was involved in military operations 

for some time.   
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Zambia like many other countries in the world is faced with similar challenges of military 

operations in relation to tertiary education. Zambia is a landlocked country with several porous 

borders, which require policing throughout the clock. These challenges act as an impediment in 

promoting the growth of tertiary education in the military. In his study, Mizinga (2004), also 

echoed the same sentiments when he explored the Junior Officers aspirations to tertiary 

education, from the rank of second Lieutenant to the rank of captain.  

The vision of the Zambian Government on Education is to achieve full participation of both men 

and women in the development process at all levels in order to ensure sustainable development, 

equality and equity. The Government further reaffirms its obligation to ensure the provision of 

education and training as a pre-condition for human development (MoE, 1996:2). The 

government further acknowledges that Education and training constitute an investment in people 

and that the return from this investment will provide the source of future economic growth and 

social well-being. 

Therefore, knowledge, technology and skills, which are acquire through education and training, 

are central in shaping the productivity of an organization and of the economy. This means 

therefore that if the problem of accessing tertiary education is not put on check especially among 

the junior workforce, as they are in majority, then their morale is likely to be affected. Low 

morale has a negative impact on production. Low output is attributed to low morale, as the 

affected people do not work to expectations. Low morale is usually characterized by 

absenteeism, and faking of illnesses even funerals. 

1.8 Statement of the problem 

The Zambian Government and the United Nations (UN) have made pronouncements in 

prioritizing education; nevertheless, the Non-commissioned officers have continued to face many 

challenges in terms of accessing tertiary education. Buckley et al (1992) found that attainment of 

tertiary education is related to advances in the career; desire to improve performance; and 

preparation for a second career. The Non-Commissioned Officers do need to have an extra 

qualification in addition to the military training they had undergone in order to favorably to fit in 

the current technological advancements.  

 

Although the both the Zambian government and the united nations have tried to prioritize tertiary 

education all the African countries that supply peacekeepers to the United Nation it has been 

observed that most of the junior ranks that are supposed to offer professional skills have been 
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found to lack the skills. It has been noted that over Eighty percent (80) of the female soldiers and 

fifty-nine (59) percent of the male soldiers lack the tertiary level of education. 

This is a concern because Zambia is part of the countries that take part in the peace keeping 

operations. The tertiary education can be helpful at individual level and at the united nations. 

 

While there is a study that looked at tertiary education among the commissioned officers in 

Zambia, The knowledge gap is that it appears no study in Zambia has looked at the non 

commissioned officers.     

 

If their expectations of accessing tertiary education are not met, it exposes them to economic 

shock, and predisposes them to illness; and unplanned settlement when they retire from the 

Army. Evidence show that the numbers of Non-commissioned officers who have attained or 

accessed tertiary education is less as compared to those who have not received the training at all. 

This trend has negative consequences in the lives of many non-commissioned officers. 

 

The low accessibility levels of tertiary education by the Non-Commissioned Officers in the 

military leaves much to be desired. The majority of the soldiers spoken to, do prefer not to opt 

for tertiary qualification as they feel that the process of accessing tertiary education is somehow 

tedious and far beyond their reach.  

1.9 Purpose of the study 

The aim of the study is to understand the lived experiences of the Non-Commissioned officers, 

and the magnitude of the problem faced by the NCOs in accessing and participating in tertiary 

education in the context of the Zambian Army; disaggregated by sex from the Ndola Based 

Army Units. Other than, for ease of accessibility by the researcher, Ndola has a good 

concentration of Army units. 

1.10 General objective 

To explore and understand the lived experiences of the non-commissioned officers in the Zambia 

Army in relation to accessing tertiary education from a gender perspective. 

1.11 Specific Objectives 

 1.  To assess the extent of participation by sex and rank of non-commissioned officers with  

  regard to tertiary education in the Army. 
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 2. To determine the causes of low participation in accessing tertiary education by non-

commissioned officers in the Army. 

 3. To investigate the strategies put in place in accessing tertiary education by non 

commissioned officers in the Army. 

1.12 Research Questions 

1. What is the extent of participation by sex and rank for non-commissioned officers with 

regard to access to tertiary education in the Army? 

2. What are the causes of low participation in accessing tertiary education by non-

commissioned officers in the Army, if any? 

3. What are the strategies put in place to promote accessibility to tertiary education by non-

commissioned officers in the Army? 

1.13   Significance of the study 

This study focused on the military populations from the Zambia Army.  Like any other Army, 

the Zambia Army consists of commissioned and non-commissioned ranks.  This study 

concentrated on the non-commissioned ranks and elicited information from the gendered 

perspective of the non-commissioned ranks.  This means that both male and female soldiers 

where targeted in this study to understand the levels of accessing tertiary education from a 

gendered perspective in the Army. 

 

Therefore, the findings of this study may add to the body of knowledge in the gender discipline.  

The study findings may also avail information to various stakeholders such as the Ministry of 

Defense, the Army in particular. The information will assist in formulation of policies. The 

policies may not only better the Zambian Army but also other armies‟ world over. The findings 

may also be of use to other researchers and scholars in future studies. 

1.14 Delimitation of the study 

The study was about eliciting information on accessing tertiary education; disaggregated by sex 

of the junior workforce populations in the Army in the Ndola based Army units of the Copper 

Belt Province. Concepts and skills related to gender studies were highly utilized to ensure gender 

sensitivity. The study population targeted the non-commissioned officers, and this included 

personnel from the rank of private to warrant officers.  
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1.15 Limitations of the study 

Limitations related to the study were in three-fold.  First, it was very difficult to find literature 

related to the study owing to the fact that very little research had been done on tertiary education 

in the military. Secondly, inadequacy of funds restricted the researcher to cover all the army 

units in Zambia Army to get divergent views other than depending on one Province.  Thirdly, 

time was another limiting factor, as study had to be covered with specific period. 

1.16 Scope of the study 

The study was conducted in Ndola and only Army units participated. The study used a multi-

method research, as the intentions of the study were to understand the experiences of the NCOs 

in relation to accessing tertiary education; as well as understand the magnitude of the problem. 

To this effect, the study combined quantitative and qualitative approaches. In order to understand 

the experiences, phenomenology became the qualitative research design of choice.  

Secondly, no study in Zambia has yet tackled the junior military workforce especially the non-

commissioned officers regarding the topic.  The only study related to the topic looked at the 

junior commissioned officers. General lack of official data and the information on accessing 

tertiary education and experiences of the non-commissioned officers in the military, especially in 

the Zambia Army, suggests that more research on the same topic would be useful as the first step 

to determine the participation of non-commissioned officers with regard to tertiary education. 

The study will help determine causes of participation in accessing the tertiary education and 

investigate the strategies put in place to curb the low accessibility to tertiary education. 
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CHAPTER TWO 

LITERATURE REVIEW 

 

2.1 Tertiary Education in the Military 

Substantial amount of studies have been conducted in the military that have highlighted the 

educational status of military personnel across the globe. The beginning of the debate about 

tertiary education and Military activity can be observed in “Wollmer‟s proposition of the need 

for higher education for more efficient and democratic policing”. According to Carte and Sapp 

(1990), and Coldstein (1977, 2004), military officers with tertiary education were better placed to 

deal with social differences and the complexities of the contemporary world more efficiently. It 

was observed that military officers who had higher qualifications were more tolerant in handling 

issues.  These ideas were reinforced by “the American context in the challenge of crime in a 

Democratic society” (1967) and the report on the police (1973). These documents highlight the 

need for tertiary education for better quality policing. 

 

2.1.2 Discipline 

Discipline is cardinal in any military.  Lersch et Kunzman (2001) observed that there was a 

lower level of misconduct among the military officers with higher education as compared to the 

officers with only a high school qualification. This was attributed to the high self-perception the 

Army officers with tertiary education had. The high self-perception created a great ethical and 

administrative performance in the officers.  

 

Secondly, it has been argued that officers with higher education demonstrated a lower use of 

physical force and coercive practices than those with only secondary education. It was revealed 

that, officers with greater experience also presented a lower use of physical and verbal force. 

(Pauline et Terri 2007).  

This can be seen in the case of Zimbabwe, which happened in the recent past. Where the military 

took siege of the country without bloodshed. It has been reported that the commander of the 

Zimbabwean Armed Forces has a PhD. 
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However, Manis et al (2008) studied the relationship between misconduct and levels of 

education in relation to complaints presented by the population, there was no significant 

correlation observed between these variables. 

2.1.2 Career Progression 

In his study, Whetstones (2000), reported that tertiary education was a good driver for career 

progression as it provided an advantage in written exams for a promotion-exams. In many 

militaries, Zambia inclusive, for one to be promoted from one rank to another, he/she must pass 

the promotion examinations. These exams are intensive and they need a good level of education 

and intelligence for one to pass.  

 

A university degree was cited to have a positive impact on one‟s career‟s progression. This is 

because it is not only related to the advancement in the career, but to the desire to improve 

performance, and the preparation for a second career. A university degree also helps one to make 

professional decisions in considering their strategies to obtain promotions to leadership positions 

(Hall, et al, 2007 and Buckley et al (1992). 

The positive performance of officers with tertiary education was also observed and 

acknowledged in other work -related skills, such as the use of written reports for communication, 

or the presence of disciplinary problems (Michals, Higgins, 1991). Tertiary education was also 

identified as a factor, which allows greater knowledge of the rules of work and security. 

 

Tertiary education was also acknowledged as having the capacity to expand the commitment to 

work, autonomy and cooperation. Tertiary education in turn is considered an important 

instrument of organizational change, as well as being constituted as a change of technical focus 

in skills for a reflexive mode (Paterson, 2011). In this vein, access to tertiary education by NCOs 

can lead to changes in these sets, though it is not a panacea but it incorporates elements of a 

strategy to obtain promotion or as an alternative to military careers. 

 

Despite the identified advantages of higher degrees or tertiary education, attainment of such 

qualifications, remains a challenge. As can be seen in the American case where it was found that 

the number of military officers with University education was low. It was reported that 

professionals with a high school certificate only staffed most departments and directorates in the 

army, 09 % had a two-year higher education or a two-year degree qualification, and only 1% had 

some four years of college (Hickman, Reaves, 2006).  
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For those who had degrees in the US Army and the Air Force it was mainly in the areas of 

Medicine, Law, Business and Administration and Engineering among others. In addition, these 

qualifications were obtained from the civilian educational systems and not in the military. In a 

study conducted in Zambia by Mizinga (2004), the study does acknowledge that the majority of 

the junior officers aspired to undertake civil courses offered in Civil Institutions such as the 

University of Zambia or Medical Colleges.  

 

Martindale and Dake (1989) conducted a study concerning the educational status of the military. 

The study attempted to examine the participation rates of the enlisted personnel in the US Air 

Force. The findings revealed that there were some deterrent factors that hindered personnel from 

participating in educational programes. Some factors that were identified included lack of course 

relevance, lack of convenience and family problems. This can partly explain why some military 

personnel aspired to undertake courses offered in Civil Institutions. 

2.1.3 Education and Human development 

Education or the building of human capacity is one of the most powerful instruments for human 

development, reduction of poverty, inequality and for laying the basis for sustained economic 

growth (HDR, 2015). Kelly (1991) noted that there is a link or connection between education 

and human development. This is because education improves people‟s lives and leads to 

development. Investing in people enables growth as it empowers them by developing human 

capacities. Engagement, either through self- employment or through wage employment, is the 

primary means by which people use their capabilities to earn an income. This income can then be 

diversified into productive assets, including human capital. When average income increases, 

overall consumption increases, savings accelerate and investments in technological 

advancement, physical assets, education, and skills expand. 

The recent United Nations Report (UN, 1996), the World Bank (2006), emphasizes and 

acknowledges that,” human development,” should be measured by life expectancy, adult literacy, 

and access to all three levels of education namely; primary, secondary and tertiary education.  

The Human Development Report (2016), Acknowledges that development is a process. As a 

process human development aims at expanding the individual‟s freedoms in order to live longer, 

have healthy and creative lives; to advance towards other goals that people have reasons to 

value; and to engage actively in shaping equitable and sustainable development on a shared 

planet. Individuals and groups of people are the beneficiaries and drivers of human development. 
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As such, people generally desire to enjoy their well-being, security, employment, justice and 

freedom (HDR, 2016). This is attained through the enlarging of people‟s choices, by building of 

human capacities by identifying the range of things that people can do or become to achieve their 

greatest potentials in life.  

However, the 2014 Global Human Development Report states that real progress of human 

development is not only a matter of enlarging people‟s critical choices, but also their ability to 

become educated, healthy, have a reasonable standard of living, and feel safe. It is also, about 

how secure the people feel in the provisions of these needs and whether the conditions are 

sufficient for sustained human development (UNDP, 2014). 

According to Burkey (1993), human development is a process by which an individual develops 

self-respect and becomes more, self-confident, self-reliant, and tolerant of others through 

becoming aware of his/her potential for positive change. This takes place through working with 

others, acquiring new skills and knowledge and active participation in the economic, social and 

political development of their communities. Human resource development is the bedrock of any 

organized social system in the world including the Army.  

Other scholars have defined human development as a measurement of achievement by humans 

through advancement of knowledge, or other criteria that displays changes over time. An average 

income is one such necessity as it gives one freedom of choice. This is because in most cases 

one‟s income is usually calculated based on one‟s level of education. 

Nadler (1986). Defined human development” as an organized learning experience in a definite 

time period to increase the possibility of improved job performance and enhancing individual 

and organizational growth.” 

The denial to access tertiary education by NCOs draws them in a cycle of poverty, as they cannot 

expand their skills and even increase savings and investments. Consumption of goods and 

services are on the rise but their incomes remain stagnant, as they have been denied the 

transformation power of education. 

Poverty in human development terms is not simply about lack of material wealth and resources; 

it is fundamentally about lack of choices in meeting their basic needs as well as in dealing with 

the forces that shape their quality of life (UNDP, 2015). The concern is that the poor people 

often do not have many choices over many things that affect them. These range from food, 

shelter, health and safety to the complex needs that require them to be active participants in the 
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economic system and members of civil society. Regrettably, the NCOs are not given the same 

priority to advance on the same footing in the military. This exposes them to financial shocks 

and other economic evils. 

2.1.4 Poverty in Zambia 

In a broader sense, the notion of human development incorporates all aspects of individuals‟ 

wellbeing, from their health status to their economic and political freedom. An analysis of 

poverty in Zambia shows that people‟s needs transcend mere income, they require adequate food 

and nutrition, safe and accessible water, good medical services, greater access to quality 

education, affordable transport, adequate shelter, secure livelihoods and productive and 

satisfying jobs (Republic of Zambia, 2002; UNDP, 1996). Unless the NCOs are availed access to 

tertiary education, the status quo will continue as lack of access to tertiary education denies them 

the transforming power of education, which is one of the most important tools for eradicating 

poverty.  

2.1.5 Education and National Development 

Links between education and development are many and varied. Basic education is the 

foundation for development, making higher education the most important nexus between 

national potential and the knowledge economy. Mwanakatwe (1968), Argues that there is a 

relationship between the levels of education of the people and the development of a nation. This 

is because education gives people relevant skills, knowledge and values that enable them to 

participate fully in development. Education helps one gain a wealth of knowledge in a particular 

subject matter that has the ability to make an individual grow and reach self-actualization.  

Kelly (1991) emphasizes therefore that the more people are well educated the more they will 

contribute to their societies‟ development because they tend not only to be well motivated but 

knowledgeable of what they are expected to do as well. It is important for Zambia therefore if 

she has to develop economically, she must invest in the education of her people, so that the 

majority can acquire tertiary education. As earlier eluded to tertiary education among other 

things not only helps to build capacity in people but enables them to be responsible citizens who 

can articulate issues properly. 

Development is defined as a process in which someone or something grows or change and 

becomes more advanced. Some scholars have defined development as a gradual or formation of 

something. Education has that transformation power to provide to people with knowledge, self- 
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esteem, confidence, social skills, and a means for livelihood. This is because education also helps 

in eliminating disparities in development. Good education not only guarantees positive 

participation of people in the economy of the country but, also guarantees one a good job that 

comes with a good income. As earlier alluded to: a good income ensures one the availability of 

good housing, clean environment and safe drinking water, which can be a motivating factor. A 

productive employment is an important notion as it gives people self-esteem, satisfaction, a sense 

of achievement and a means for participation. 

2.2   Historical Perspective on Female Soldiers Joining the Military 

The Military is usually composed of the non-Commissioned Officers, commonly referred to as 

other ranks, and the Officers referred to as Commissioned Officers. The non-Commissioned 

Officers in the Army comprise of ranks from private through to the rank of Warrant Officer 

Class 1(WO). There seven ranks in the non-Commission ranks and these are private, Lance 

Corporal, Sergeant, Staff Sergeant, Warrant Officer Class 2 and Warrant Officer Class one. The 

latter is the highest rank among the non- Commissioned Officers. It is this category of the 

workforce that is likely to face problems in accessing tertiary Education. As earlier alluded to, 

this category of workers is highly mobile as they are usually deployed on operations. 

Both the none and Commissioned Officers are composed of both male and females, though the 

Males are usually in majority. 

 

In the Armies of yester years women were not enrolled in the military in many countries.  In the 

US, military for example, women in the military were involved since 1775, but were only 

involved in non-combatant roles such as nursing, laundering and mending clothes.  Women also 

helped in catering to both prisoners of war (POW) and combatants in concentrated camps.  The 

assistance given to the combatants during the Crimean war for example, arose the noble modern 

profession of nursing through Florence Nightingale, who was offering First Aid and public 

health to the injured combatants.  

 

In 1976, the first group of women was admitted to the United States of America Military 

Academy to train as officers in the commissioned ranks.  After this recruitment, the issue of 

female soldiers began to improve over the years (Hoover, 2000).  In Asia, India in particular, the 

first female soldiers were traced in 1972 (Clavel, 1983). 

  

In Africa, Ghana in particular, the first female soldiers were recorded in 1983 (Clavel, 1983).  In 

Zambia, women were only recruited in the military, in the September of 1974 under the 
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command of the first indigenous Commander, then General Kingsley Chinkuli. As earlier 

mentioned General Chinkuli took command of the Zambia Army in 1970. In addition, appointed 

commander of ZNDF in 1976, the position he held up to 1977. 

 

As a country, Zambia drew its motivation to include female soldiers from Women in 

Development (WID).  This was because only male soldiers then dominated the Zambia Army 

like other Armies in the region.  In the late sixties, feminists through WID forced to lobby 

government to include women in the military.  The main argument as feminists at the time was 

that women were an untapped resource, which could not only provide an economic contribution 

to development but also defending sovereign states from external threat (Moser, 1993).  With 

support from the United States Agency for International Development (USAID), Esther Boserup 

and other new anthropologists joined hands with a network of women in development, to lobby 

governments for emancipation of women in all occupations. 

2.3   Historical Perspective of Male Soldiers Joining the Military 

Historically, men have been in the military since nations began to be formed.  China recorded 

men as having been in the military between 500-320 BC (Clavel, 1983). Men usually outnumber 

women; because of the history of the Military. In most armies, if not all, women were enrolled in 

the military much later. 

 

2.4 Education and Gender 

The gender parity in most Military institutions is still a major bottleneck to the survival of 

equality and equity. Gender inequality is widely recognised as the most prevalent form of social 

disadvantage in all societies. Relative to men, women have lower status in the family, 

community and public spheres and have less political power, less economic autonomy, less 

earning power, and less access to the resources (e.g., money, education, credit, and training) that 

bring status.  

This is because the perceived value of female education is quite different from that of boys, as 

some families prefer to sponsor a boy in preference to a girl child that is seemingly inherent in 

the Army. In addition, men and women around the world have starkly different access to 

opportunities; this is reinforced by unequal norms and social structures, perpetuating gender 

differences over centuries. The female sphere is usually considered to be inside the home, 

looking after the household work, rearing and contributing to the stability of the household. So, 
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women‟s activities serve primarily as collective well-being, while men are ostensibly at its center 

as its breadwinner and a link to the larger world where economic and social status are 

determined. This is because; in some families, they prefer to sponsor a boy in preference to a 

girl. Therefore, it is expected that girls should spend most of their adult life in domestic work. 

 

Even in situations where there are improvements in accessing tertiary education, it still is a 

gender concern both in private and public institutions as certain categories of people, especially 

women do not acquire this tertiary education. In a survey of Sub-Saharan countries by UNESCO 

and ILO over the past four decades, the results show that most public and private institutions 

have a gender imbalance in terms of accessing tertiary education. It was established that eight 

five per cent (85%) of females in these public and private organizations are not accessing tertiary 

education with reasons being that they are mostly found in low jobs (ILO, 2010). Kraus (2000), 

identified, sex roles, stereotype thinking and women‟s nature of low jobs as the major causes for 

women not to demand for higher educational status.  

 

In their findings, Kwesiga (2002) and Akwene (2011). Confirmed that there were more men than 

women that accessed higher education. The studies also established that, gender roles, and 

gender stereotypes were the causes of low participation for low access to tertiary education for 

women.  

 

However, contrary to Kraus‟ (2000), assertions, Yang‟s (2011) argues that, the participation in 

higher education by both men and women was well balanced, and that both men and women had 

the zeal of acquiring diploma and degree levels of education at the same rate.  The study further 

revealed that the rate of accessing higher education after secondary education was at par with the 

male counterparts.  In the same study (Yang‟s (2011), further revealed that the participation 

levels of the junior work force in those work places surveyed, were also equal between men and 

women.  

Irrespective of prevailing, gender issues, and education for both men and women in the military 

is cardinal in order for the force to effectively perform their mandate.  This demands therefore 

that both female and male junior and senior work force need to be at the same educational levels.  

However, this is not the case.  Other than the United States Army, the perception in the African 

countries is not different as there were more men than women that were interested in higher 

education (Kraus 2000). In a study conducted by Mizinga (2004), at the University of Zambia, it 

was also established that there were very few junior officers that had accessed tertiary education, 
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and these were all male junior officers. It was noted that very few Junior Female Officers had 

aspired for tertiary courses.                    

It was also revealed that male soldiers were usually sent to United States of America War 

College to go and study Military and Strategic Planning. This gave the males an advantage over 

women when it comes to promotions.  

 

In a study conducted by Johnson (2011), in Tanzania, using a qualitative inquiry on accessing 

higher education, with a focus on the females, the study found that accessing of higher education 

by women in rural set ups in selected parts of Dar-es-Salaam was lower as compared to the male 

counterparts. However, the study did not include men.  The study only looked at women who 

were completing secondary level of education, and this was a non-military population. Unlike 

Johnson (2011), this study looked at both female and male non-commissioned officers. 

 

In another study conducted by Kwesiga (2002), in Uganda using a qualitative inquiry.  Like 

other studies, it explored the experiences of females in selected areas of Kampala.  The study 

found that the women that had completed secondary education had low participation levels at 

tertiary education as compared to men counterparts who had completed secondary level of 

education.  It was noted that for every ten men who accessed tertiary education, only one woman 

would be found participating in higher education.   

2.5 Causes of Low Participation in Accessing Tertiary Education in the Military 

Most human capital is built up through education or training that increases a person‟s economic 

productivity and enables him or her to earn a higher income. Kelly (1991) observed that the more 

people are well educated the more they will contribute to their societies‟ development because 

they tend to be well motivated and knowledgeable of what they are expected to do. The military 

personnel are no exception. In order for the military to perform their expected roles, they need to 

be well prepared professionally. This can be attained through tertiary education. However, 

several factors prevent the service personnel both men and women to access tertiary education. 

Some of the identified factors include: 

2.5.1 Military Commitments 

In a study conducted by the Department of Defense (DoD) in the USA (2010 and 2012), 

respectively, military deployments/ operations or tour of duty, were identified as the major cause 

of low participation in tertiary education by soldiers. Military operations were seen as an 

impediment because they tend not to take the soldiers‟ time but they also take the soldiers away 
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from the place of usual residence. Some deployments take too long to accomplish like the case of 

Iraq and Afghanistan. Such operations deny soldiers time to concentrate on their studies. In some 

instances, the personnel would even move from one operation to another, and by the time, they 

realize they would have been away from the base for three or more consecutive years.  

 

Military operations are sensitive deployments that require everyone to be on high alert. Being the 

environment, it is, psychologically, it is not possible for one to concentrate on his or her studies. 

In another study by Kraus (2000), the author does acknowledge that military obligations such as 

peace keeping Operations under the United Nations mandate is also a major impediment when it 

comes to accessing higher education. The UN Peace Operations can be demanding depending on 

the level of deployment. 

2.5.2 Attitudes 

Attitudes were also identified as one of the causes of low participation in accessing tertiary 

education especially among female personnel. In his study Kraus (2000), argues that the failure 

of female personnel to access tertiary education was because of the negative attitudes of the 

civilian husbands especially when it comes to the attending of the Army courses. This attitude 

led to female personnel not accessing those courses. Military courses are mandatory criteria 

when it comes to promotions. Missing these courses has a negative effect on their military career 

progression. This in turn relegates them in the lower ranks. 

 

Contentness was another factor that was identified as an impediment to accessing tertiary 

education among the military personnel. According to Mizinga (2004), contentness was one of 

the factors identified as causing low participation in higher education. It was revealed that 

personnel became content with whatever type of qualification they had from secondary level of 

education. Lack of interest in accessing higher education especially among the female officers, 

was identified as another cause that contributed to low participation in accessing tertiary 

education. 

2.5.3 Lack of Resources 

Lack of resources to send these service personnel for tertiary education especially in the third 

world countries was identified as another challenge that some few Asian countries and the 

majority of African countries faced. Lack of resources dictate that only a few officers get the 

privilege of being sponsored for tertiary education. 
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In a study conducted by Mizinga (2004) in Zambia, the study found out that, there were very few 

young officers that were accessing higher education, and the cause was alluded to limited funds 

by the Army‟s Training Branch and the Education Directorate, which resulted in sending only 

very few officers each year. 

 

Under the circumstances, the relative deprivation theory can be applied here. The relative theory, 

refers to the lack of resources to sustain activities that an individual or group of people compared 

to the outside or the rest of the society. It may also be an individual experience or group 

experience of discontent when being deprived something to which one self believes they are 

entitled. Feelings of relative deprivation rise when desires become legitimate expectations and 

those are blocked by society.  

In Zambia, Mizinga (2004) noted that there were a low number of junior officers accessing 

higher education due to limited funds. In his recommendations, he explored the Directorate of 

Education at the Army Headquarters to encourage more of the officers to do distance education 

so that various Commanding Officers could be releasing them to attend residential school using 

their leave days.  Mizinga (2004) further urged Army Headquarters to go in a Memorandum of 

Understanding (MOU)) with Nkrumah University so that some slots are given to the military 

every year for those to be sponsored by the Army. 

 

In another recommendation, Mizinga (2004) urged the Zambia Army to go into a Memorandum 

of Understanding (MOU) with the University of Zambia for the possible introduction of a course 

at postgraduate level, which was to be a Master of Art in Defense and Security Studies.  This 

enables all the Officers that undergo Command and Staff College courses to have a chance to 

study at the University of Zambia.  The program is for one year and students are required to 

write a long paper. 

 

In the same study, Mizinga (2004) did believe that once these strategies were implemented they 

would enhance the accessibility of higher education in the military, which according to the 

findings of his study were low among Junior Officers with many factors being alluded to.  His 

study is similar to this study in one way or the other simply because both targeted a military kind 

of population.  However, the difference was that the study by Mizinga targeted a population of 

the Commissioned Officers.  This study targeted non-commissioned officers.   
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2.5.4 High Cut - off point Vis a Vis Gender Roles 

Cut-off point is the desired number of points decided by an examining body such as the 

Examination Council of Zambia (ECZ) in Zambia and higher learning Institutions, for both girls 

and boys to determine or select candidates to proceed to the next level of education. 

According to Johnson (2011), the low numbers of women in accessing higher education was 

because of a high cut- off point of entry, which favoured men. Gender roles have been blamed, 

as it is a disadvantage.  

A gender role is a set of societal norms dictating the types of behaviors that are generally 

considered acceptable, appropriate, or desirable for people based on their actual or perceived sex 

or sexuality. Gender roles are learned behaviors in a given society, community or social group in 

which people are conditioned to perceive activities, tasks and responsibilities as male or female, 

boys and girls. Age, class, race, ethnicity, culture, religion or other ideologies, geographical, 

economic and political environment, affect these perceptions.   

Gender roles change over time, through individual choices or with social or palatial changes such 

as economic crises, natural disasters and consequent emergencies, and post war situations in 

which the decision-making power and responsibilities of women and men may vary. The 

masculine gender roles include building houses, clearing land, providing security at home etc.  

While the feminine gender roles, include bathing and feeding children, cooking at home, drawing 

water, sweeping houses etc. The feminine gender roles are tiring and can be very exhausting as 

they take a lot of one‟s time. 

When people think of gender roles, they often consider traditional roles that dominated the early 

and mid-20
th

 century. In these roles, men were the breadwinners of the family, and the women 

took care of the house and children. These rules or behavior were taught and learned and can be 

changed.  

 

Gender and Cultural Stereotypes 

Kwesiga‟s (2002), study is in consistence with the study conducted by Akwene (2011). The 

study found that the cause of low participation at higher education were gender stereotypes, 

which are embedded in the cultures of some people concerning the perception of women.  Some 

people believed that a man is the head of a family and as well as a breadwinner, as such he is the 

only person that was mandated to access higher education and not the females.  The females‟ 

place was believed to be in the kitchen.   
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Gender stereotypes, refers to over-generalizations about the characteristics of an entire group 

based on gender. While gender stereotypes have been popularly perceived as having negative 

connotations, they can also have positive ones as well. The gender role stereotypes are usually 

embedded in some cultures of some people concerning the perception of women. Some people 

believed that a man is the head of a family and as well as a breadwinner. As such, he is the only 

person that was mandated to access higher education and not the females. The females‟ place 

was thought as being in the kitchen.  

 

Kwesiga (2002), and Akwene (2011), reported that some parents believed that a woman should 

not go very high in their education. The majority of women in the two studies reported that they 

could not be given money by their own parents to access higher education because of the cost 

related to tertiary education as compared to secondary school. 

 

Secondly, the report also indicated that those coming from poor families preferred to marry off 

the girls and only sponsor the boys to higher education. It was reported that the only time a girl 

child could be sponsored in a family was when there was no male child in that family to spend 

the money on. 

In their words: “The only little money they had would be given out to boys so that they enhance 

their education in order to have good jobs”. 

Akwene (2011), argues further that access to tertiary education by married women in some 

selected places of Kumasi, was very low.  This was because men still believed that the place of 

women was supposed to be in the kitchen. Husbands argued that it was better for them to access 

higher education or promotion at work as they were the breadwinners. As such, if they are well 

educated and skilled, men will undoubtedly be able to derive more output that is more valuable 

in the market place and their employers will recognize them with higher wages. 
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Equally in a study conducted in selected parts of Dar-es-Salaam in Tanzania by Johnson (2011), 

the study established that accessing of higher education by women in rural set ups was lower as 

compared to the male counterparts. 

However, in the studies conducted by Kraus‟ (2000) and Yang (2011), the findings indicate that 

the participation in higher education by both men and women was well balanced. It was noted 

that both men and women had the zeal of acquiring diplomas and degree levels of education at 

the same rate. The studies further revealed that the rate of accessing higher education after 

secondary education was at par between female and male counterparts. As a result, even in 

workplaces there was not much variation in the levels of participation. 

 

2.6   Strategies put in place to promote accessibility to Tertiary Education 

2.6.1 Affirmative Action 

According to Johnson (2011), the low rates in accessing higher education were because of a high 

cut-off point of entry that only favored men.  Therefore, the proposed strategy was to help in 

ensuring that, the international call for affirmative action was achieved. Affirmative actions are 

the deliberate policies that are undertaken by various governments to ensure that there is equality 

in the participation of women and men in developmental issues, including education.  In 

education for example, Zambia has deliberately put a low cut off point for girls. In higher 

education, Zambia has allocated quotas.  At the University of Zambia, for example, women are 

given automatic thirty percent places and then later both men and women compete for the other 

seventy percent. 

 

 This is because it has been acknowledged that gender roles by nature hinder women from 

participating equally with men as women spend more of their time doing household chores as 

opposed to attending to their schoolwork. 

2.6.2 Introduction of Military Universities in the Bases 

In a study conducted by Kraus (2000), it was discovered that where strategies were used to 

access tertiary education, access was high for both men and women in uniform.  He revealed that 

the US military has come up with strategies to enhance tertiary education by introducing military 

universities at post graduate level which are not only open to the USA military personnel but to 

all countries worldwide (DOD, 2013). This was done to enable both junior ranks and senior 

ranks to enhance their knowledge in both military and social skills.  In the same study (DOD 
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2013), it was said that all ranks would have access to resources so as to enable them have access 

to tertiary education depending on their schedule of work, if it allows. This initiative enables 

both junior and senior ranks to enhance their knowledge in both military and social skills. 

 

It was however, observed that despite the strategy being put in place to ensure that the officers 

and men achieve higher qualifications, not all personnel especially the female folks have been 

accessing Military colleges for various reasons. For example, it has been learnt that, spouses to 

the female military personnel do prevent their wives from attending the courses at the United 

States War College. It must be emphasized that military courses are core when it comes to 

military promotions. As such, failure to undergo military courses has a negative effect on one‟s 

military career progression. Stagnation in one rank breeds low morale especially that, in the 

military, the salary and all other emoluments is calculated based on the rank. Other than 

emoluments, it is also devastating to see your intake mates at times even juniors climbing the 

ladder leaving you behind. The military being what it is, one is compelled to pay compliments to 

your intake mates or juniors as long as they are wearing a senior rank. Paying compliments is a 

military custom of saluting. This means therefore that failure by women to attend military 

courses, could be one of the reasons why women are mostly found in lower ranks. 

2.6.3 Legislation pronouncements 

In order to improve access to tertiary education in Zambia, the Zambian government has enacted 

a law. This law is enshrined in Statutory Instrument Number 183 of 1973. According to this law, 

all citizens must be given access to higher education on equal basis, irrespective of status in 

society. This will fulfill the notion of equity, which is based on being fair and impartial. The law 

further extends the plea to different environment such as workplaces by imploring them to make 

available funds to enable them send their personnel for higher education regardless of their 

status, the Army inclusive. The Army falls under the Ministry of Defense. As such, the Army is 

mandated to abide with the rules and regulations of government. 

In addition, the Zambian the government has put in place documents such as” focus on learning, 

“investing in our people and educating our future” to mobilize resources for the development of 

education (MOE, 1992).  These two documents recognize the importance of tertiary education.  

The Ministry of Education acknowledges its role in fostering the wholesome development of 

individuals in promoting the well-being of higher institutions, and in ensuring that the principle 
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of academic freedom is maintained. Hence, the focus of this study on the experiences of Non-

Commissioned Officers in the Army in accessing tertiary education.   

 

Gender focal Point Officers   

Kwesiga (2002) suggested that each District to have Gender Focal Point Officers (GFPO).  This 

will help in preaching the deconstruction of certain stereotype views and replace them with those 

that would ensure a higher access to higher education for women in relation to men. Gender 

Focal Point is a strategy put in place by UN to help raise awareness and understanding of gender-

related issues, and promote the application of the Gender Mainstreaming Checklist or the 

concept in the daily work of staff. 

  

2.7 Theoretical framework 

Theoretical framework is a theory or supposition that explains a phenomenon through the 

explanation why things are the way they are (Kombo, 2006).  A theory is a reasoned statement or 

groups of statements, which are supported by evidence, meant to explain phenomena.  

 

The study is grounded in four theoretical frameworks; Abraham‟s Hierarch of Needs Theory, 

Relative Deprivation Theory, Resilience and young people leaving care Theory and Triple Role 

Theory. 

2.7.1. Relative Deprivation Theory 

Relative deprivation is the lack of resources to sustain activities that an individual or groups of 

people compared to the outside or the rest of the society. It may also be an individual experience 

or group experience of discontent when being deprived something to which one self believes 

they are entitled. Feelings of relative deprivation rise when desires become legitimate 

expectations and those desires are blocked by society. 

 

Therefore, relative deprivation theory guided this study in looking at how non-commissioned 

officers are deprived in accessing tertiary education.  The theory further helped the study to have 

the view of the experiences and/or feelings of non-commissioned officers when their desires of 

accessing tertiary education are blocked, as this is an essential prerequisite for satisfying their 

basic needs that serves as powerful motivator for learning.  If their expectations are not met, it 

puts soldiers at economic shock, illness, unplanned settlement when they retire from the Army. 
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2.7.2   Abraham Maslow’s Hierarchy of Needs Theory 

Maslow‟s hierarchy of needs is a theory in psychology anticipated by Abraham Harold Maslow 

in his 1943 paper “A Theory of Human Motivation.”  This theory attempts to identify various 

types of motives or needs that are predominantly active in people and drive them toward action.  

Abraham Maslow‟s hierarchy of needs is one of the most widely referred to theories of 

motivation that can well be related to tertiary education.  Maslow outlined five hierarchical 

needs, which could also be applied to an organization and its employee‟s performance (Gordon, 

1965). According to Maslow‟s theory, one does not feel the second need until the demands of the 

first have been satisfied or the third until the second has been satisfied.   

 

Maslow argues that if people grew up in an environment where their needs are not met, there 

would be unlikely to function healthy and well-adjusted individuals.  The rationale behind the 

theory lies on the fact that it is able to suggest to managers how they can make their employees 

or subordinates become self-actualized (Greenberg and Baron, 2003). In this vein motivation, 

factors play an important role in increasing the employee job satisfaction.  This will result in 

improving organizational performance.  High productivity has long-term benefits of employee 

motivation. A motivated employee is a valuable asset who creates value for an organization in 

strengthening the business and revenue growth (Maslow, 1954).  This argument implies a 

reverted effect that if the need is not culturally focused on, the performance standard will not be 

met. 

 

The hierarchy of needs theory is relevant to this study as the theory is applicable to 

organizational orientation and employee motivation.  As non-commissioned officers yearn for 

tertiary education to improve their economic and social needs, it is the role of the Army work 

culture to create the values and norms that human resource practice will focus on when planning 

for officers to be sponsored or allowed to pursue tertiary education without inequality for the 

smooth running of the organization, with employee relationship being one of the key areas that 

human resource must strength. 

 

When the non-commissioned officers discover that their organization cares so much about their 

developmental status, the officers will offer their best to the service of the organization.  The 

junior workforce performance is an issue that has received wide attention in the literature and 

research due to its importance since the Zambia government through the Ministry of General 
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Education and Vocational Training plays an important role in the provision and organization of 

tertiary education to achieve higher performance in the military and other organizations at large.  

 

Therefore, Abraham Maslow‟s hierarchy of needs theory is paramount and relevant in today‟s 

every business organization that seek to obtain success and excellent.  Any attempt to shy away 

from practical application of the hierarchy of needs will affect negatively the organizational 

work culture, human resource management and employee‟s performance to achieve organization 

excellence and create good atmosphere, better work environment and achieve target at a right 

time. Thus, Non-Commissioned Officers perceived once tertiary education as an essential 

prerequisite for satisfying their basic needs, and then gratification of these needs served as a 

powerful motivator for learning.  

2.7.3. Moser’s Triple Role Theory 

The triple role theory‟s major proponent was Caroline Moser.  In her extensive study of third and 

first world countries her argument was with regard to gender relations in terms of how it 

impacted on the concept of power and its opposite oppression in terms of oppression of women 

to men through what is called sexual division of labour.  This sexual division made the man to be 

called „bread winner‟ and the woman to be called „home maker‟ based on complementarily of 

roles for men and women who are different but equal. 

 

Feminists believed that there was no reason why gender should be an organizing principle of 

social division of labor except the physical process of child bearing.  One of the feminists Esther 

Boserup believes that it was the penetration of Western capitalism with its historical separation 

of production and reproduction that resulted in such an artificial division through the different 

roles of men and women in terms of work and value.  These roles subordinated the women 

through the three roles which are reproductive, productive and community work roles. 

 

The triple Role Theory identifies three roles performed by men and women. The triple roles for 

women consist of reproductive, productive, and community managing activities. In contrast, 

men primarily undertake productive and community politics activities. 

 

Reproductive work: As defined by Moser, involves the care and maintenance of the household 

and its members, including bearing and caring for children, preparing food, collecting water and 

fuel, shopping, housekeeping, and family health-care. In poor communities, reproductive work is 
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for the most part, labor-intensive and time- consuming. It is usually the responsibility of women 

and girls. 

Productive work: This involves the production of goods and services for consumption and trade 

(in employment and self-employment). Both men and women can be involved in productive 

activities, but their functions and responsibilities often differ. Women‟s productive work is often 

less visible and less valued than men‟s are. 

 

Community work: These activities include the collective organization of social events and 

services, ceremonies and celebrations, activities to improve the community participation in 

groups and organizations, local political activities, and so on. This type of work is seldom 

considered in economic, yet it involves considerable volunteer time and is important for the 

spiritual and cultural development of communities. It is also a vehicle for community 

organization and self- determination. Both men and women engage in community activities, 

although a gender division of labor also prevails here.  

 

Moser divides community work into two different types of work. The first being community 

activities which are undertaken primarily by women as an extension of their reproductive roles. 

Women, men, boys, and girls are all likely to take some part in each of these areas of work, but 

men are much less likely to be involved in reproductive work. In many societies, women and 

girls do almost all of the reproductive as well as much of the productive work. 

  

 Such activities ensure the provision and maintenance of scarce resources which everyone uses, 

such as water, healthcare, and education. This voluntary unpaid work, carried out during 

women‟s free time.  

Secondly, community politics, these are activities undertaken primarily by men and they take 

part in organized, formal politics, often within the framework of national politics. They are 

usually paid in cash for this work, or benefit indirectly through improved status or power. 

 

 

 

 

 

 

 



33 
 

CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 

In order to carry out any type of research investigation, the researcher must gather data with 

which to test the hypotheses or answer the research questions. This chapter discusses and  

Describes the general methodology that was used in the study to collect and analyse data. It 

therefore presents the research design, target population and sample size, sampling procedures, 

research instruments, data collection procedures and data analysis. 

3.2 Research design 

Research design is defined as the scheme, outline or plan that is used to generate answers to 

research problems (Kombo and Tromp, 2006). Bless and Achola (2001), explain that a research 

design is the planning of any scientific research from the first step to the last step, and it is an 

overall plan showing how any study will be conducted. 

A phenomenological study design within the qualitative naturalistic approach in combination 

with the quantitative approach was used to guide the research process and to assist the researcher 

reach the objectives of the study. The combination of the two approaches is referred to as mixed 

research. According to Best & Kahn (2006), the use of quantitative and qualitative research 

should be thought of as a continuum rather than a mutually exclusive dichotomy. This is because 

it enables the researcher to answer all the questions. The key difference among the three 

approaches (quantitative, qualitative and mixed research) is that: 

3.3 Research Methodology 

Quantitative method 

A quantitative research approach primarily follows the confirmatory or top down approach. Its 

focus is on hypothesis and theory testing with the data (Johnston and Christensen, 2014). 

Quantitative research explains phenomena by collecting numerical data that are analyzed using 

mathematically based methods (in particular statistics) (Aliana and Gunderson, 2000). The use of 

quantitative method in this study made it easy to have a numerical picture of the situation. 
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Qualitative method 

Qualitative research approach primarily relies on the collection of non-numerical data such as 

words and pictures. It is exploratory or bottom up in nature and it begins with assumptions, of a 

worldview, the possible use of a theoretical lens, and the study of research problems inquiring 

into the meaning individuals or groups ascribe to a social or human problem. Qualitative 

research, makes the world visible as it stresses the socially constructed nature of reality, the 

intimate relationship between the informants and what is studied; and the situational constrain 

that shape the enquiry. It turns the world into a series of representations, including field notes, 

interviews, conversations, photographs, recordings and memos to the self. This helps to 

emphasize the value-laden nature of enquiry as it seeks answers to questions about how social 

experience is created and given meaning. In contrast, quantitative studies emphasize the 

measurement and analysis of causal relationships between variables, not processes (Norman & 

Yvonnas, 2003).  

Qualitative researchers, study things in their natural settings attempting to make sense of, or 

interpret phenomena in terms of the meanings people bring to them (Creswell, 2007). Since 

researchers‟ study things in their natural environment, qualitative research in commonly known 

as naturalistic. Naturalistic is defined as relating to, characteristic of, or in accordance with tenets 

of perceived reality in a very exact and faithful way (Encarta
 
World English Dictionary, 2004). 

Unlike the contrasting positivist notion, no causal relationships between predetermined variables 

are measured. The informants‟ ability to independently provide explanations from their own 

experiences is the core value in qualitative naturalistic approach. 

Qualitative studies have five different approaches. Namely, phenomenology, ethnography, 

grounded research theory, case study and narrative study. The choice of the approach one adopts 

depends on the purpose or focus of each approach. This study adopted phenomenology because; 

the focus of a phenomenology is a concept or phenomenon and the essence of the lived 

experiences of the persons about that phenomenon. In grounded theory for example, the aim is to 

develop a theory (Creswell, 2007). 

Phenomenology as understood by Hegel, refers to knowledge as it appears to consciousness, the 

science of describing what one perceives, senses, and knows in one‟s immediate awareness and 

experience. What appears in consciousness is the phenomenon? The word phenomenon comes 



35 
 

from the Greek word phaenesthai, which means to show itself in itself, the totality of what lies 

before us in the light of day. 

According to Moustakas (1994), phenomenology offers an opportunity to determine what an 

experience means for the person who has had the experience and are able to provide a 

comprehensive description. This is because phenomenology involves a return to experience in 

order to obtain comprehensive descriptions that provide the basis for reflective structural analysis 

that portrays the essences of the experience. The approach helps to disclose and elucidate the 

phenomena of behavior as manifested by those experiencing the phenomenon in their perceived 

immediacy. From the individual‟s descriptions, general or universal meanings can be derived, in 

other words, the essence or structures of the experience are constructed. 

In this case, the researcher determines the underlying structures of an experience by interpreting 

the originally given descriptions of the situation in which the experience occurs. This provides an 

in-depth understanding of a phenomenon in its real-life context.   

According to Holloway and Wheeler (1996), phenomenological study design helps the 

researcher to identify the essence of human experiences about a phenomenon as described in any 

given study. While Lo Biondo-Wood et al, (1993), argues that phenomenology does provide a 

broader understanding and deeper insight into a complex human experience and meanings 

ascribed by individuals living the experience. Phenomenology believes that only those who have 

experienced the phenomena are capable of communicating them to the world. 

Characteristics of phenomenology 

According to Merleau-Ponty, Phenomenology has four characteristics. First, it is descriptive 

because it avoids premature analytic or explanatory constructs. Secondly, it is reduction in nature 

as it ensures that prejudices in terms of analytic or explanatory categories do not enter ones‟ 

initial descriptions, and therefore one brackets them. Bracketing refers to the act of suspending 

judgment about the natural world instead focus on analysis of experience. 

The third characteristic is the search for essences. Once one is in the presence of descriptions 

revealing how subjects pre-reflectively actually relate to the world, the phenomenologists tries to 

comprehend the essence or structure, of those lived relations. 

The last characteristic is intentionality that means that consciousness is always directed or 

oriented towards something that is not consciousness itself. Phenomenology is divided into three 
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major themes. These are as follows: transcendental phenomenology, hermeneutic 

phenomenology and existential phenomenology. 

Hussar’s transcendental phenomenology 

According to Creswell (2007), Hussar‟s transcendental phenomenology school of thought is one 

that looks at experiences, which target all the essential structures that are in the pure 

consciousness. 

Transcendental, as it is called, moves beyond the everyday to the pure ego in which everything is 

perceived freshly, as if for the first time. Transcendental phenomenology is called reduction 

„because it leads back to the source of the meaning and existence of the experienced world. 

Transcendental phenomenology emphasizes subjectivity and discovery of the essences of 

experience and provides a systematic and disciplined methodology for derivation of knowledge. 

It is considered „transcendental‟ because it adheres to what can be discovered through reflection 

on subjective acts and their objective correlates. 

Existential phenomenology 

Existential phenomelogy is a school of thought that stresses on those experiences where 

participants recount their everyday life. This is usually examined with respect to the participant‟s 

culture or any other given phenomenon that affects them. The major contributor to these 

everyday experiences was a scholar by the name of Merleau- Ponty (Cohen, 2001). 

Hermeneutic phenomenology 

Hermeneutic phenomenology as understood by Cohen (2001) is said to be one that puts an effort 

in getting beneath the subjective experiences and find genuine nature of things based on the 

subjective experiences of individuals or groups of people. The major contributor to this school of 

thought is Martin Heidegger. It is an attempt to unveil the world as experienced by the person 

through their life stories. 

This study is grounded in existential phenomenology school of thought.  The reason why this 

study decided to use this school of thought is that it stresses on those experiences where 

participants recount their everyday life. 
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3.4 Research Site 

This study was conducted in some selected Military Units based in Ndola on the Copperbelt 

province of Zambia. These Units were selected with the understanding that they have 

homogenous characteristics with other Army units all over the Country. Secondly, the site was 

conveniently sampled for ease of accessibility as the researcher resides in Ndola. 

3.5 Target population 

By definition, target population is a group of people, objects or individuals with the same 

characteristics such as carpenters, nurses, soldiers etc., from which desired samples can be taken 

from for the desired measurements and subsequent interviews. A target population can also be 

said to be an individual who the researcher is interested in, in order to answer their research 

questions (Kombo and Tromp, 2006). The target population in this study was the Non-

Commissioned Officers (NCOs) based in Ndola Military units.  The Unit Commanders, chief 

clerks and education warrant officers were also identified as suitable candidates for the study as 

they are custodians of records pertaining to the information about procedures and regulations or 

measures related to tertiary education in the Army.  

3.6 Sample Size 

The sample of this study was drawn from the Non-Commissioned Officers of Ndola based Army 

units and it comprised of both male and female soldiers. The initial sample size was 106 broken 

down as shown below. The Sample of 100  comprises of 50 men and 50 women. Forty 

participants participated in the qualitative component of the study from the initial one hundred. 

While 100 respondents participated in the quantitative component of the study. 

Additionally, six administrative participants were part of the study two unit commanders, two 

chief clecks and two education warrant officers bringing to a total of 106. The unit commanders 

where purposefully selected for permission purposes while the chief clecks and education warrants 

it was for enhancement of selection as they had ideas on both the lists of soldiers and career progression 

for each soldier. 

3.7 Sampling techniques 

Probability and non-probability techniques were used to select participants for the study. Simple 

random sampling was used to select the respondents to participate in the quantitative part of the 

study. While purposive sampling was used to select participants to participate in the qualitative 

component of the study.  
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3.7.1 Purposive sampling 

Purposive sampling is a method in which the researcher targets a group of people that are 

believed to be knowledgeable of the phenomenon or problem under study (Kombo and Tromp, 

2006). This sampling method is based on the judgment of a researcher regarding the 

characteristics of a representative sample. 

One of the advantages of using purposive sampling is that, the researcher uses her own judgment 

to choose people who are knowledgeable about the phenomenon understudy. The Commanders, 

chief clerks and education warrant officers were identified as suitable candidates for the study as 

they are custodians of records pertaining to the information about procedures and regulations or 

measures related to tertiary education in the Army.  

Another advantage is that, the elements are chosen based on a pre-set criterion such as 

characteristics or features, which distinguishes them as a group from others. A pre-set criterion 

for this study was that, the soldiers participating must have a grade twelve certificates. Grade 12 

certificates was set as a criterion because entry in the Zambian colleges or even university, 

requires that one must have a grade 12 certificate with in most cases 5 credits or better.  

3.7.2 Simple Random sampling 

Simple Random sampling was used to select respondents that participated in the quantitative 

aspect of the study. Simple Random Sampling was used because it gives each participant an 

equal chance of being part of the study. In other words, simple random sampling is not biased. 

The unit nominal roll or register was availed by the unit commanders and this was used as a 

sampling frame. The unit nominal roll serves as a register for members of staff and contains the 

total strength of soldiers, officers and civilians in any given unit or Barracks.  

In order to conduct the selection, some pieces of paper were marked and others remained blank; 

and were put in a small box and then shuffled.  Members were asked to pick only one piece of 

paper each. Those that picked the marked pieces of paper qualified to participate in the research. 

This method is usually referred to as a lottery method. 
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3.8 Data collection  

3.8.1 Pre -Test 

Data are usually gathered by a variety of methods; which can either be through primary or 

secondary sources (Bless and Achola, 2001).  

Before the main study was conducted, a pilot study was carried out. A pilot testing of interview 

guide was done to ensure the validity of the instruments. Pilot testing of instruments gives the 

researcher a choice to check the respondent‟s understanding of the meaning of the items and 

determine the reliability of the instruments to be used. Nunnally (1970), Argues that a pilot study 

should be conducted on the sample of subjects similar to the group with which the final study is 

to be conducted. Barbie (1973) postulates that pilot samples should be chosen in exactly the 

same fashion as is intended for the final survey. In this case, both purposive and simple random 

sampling techniques were used to select participants and respondents respectively for the pre-test 

component of the study. 

3.8.2 Primary sources of data 

According to Newman (1997), primary sources of data are information or data collected in the 

field from the participants in any given study. In this study, NCOs, Unit Commanders, chief 

clerks and education warrant officers from Ndola based Units were the primary sources of data. 

Data were solicited using Self-completed questionnaires in case of quantitative data. The 

collection of quantitative data in this study was aimed at understanding the magnitude of the 

problem at hand. 

Qualitative data were collected using in-depth interviews and focus group discussions. An 

interview schedule designed by the researcher was used to guide the interviews. The aim of the 

interview schedule was to assist the researcher to elicit a comprehensive account of the NCOs‟ 

experiences of the phenomenon to have an in-depth understanding of experiences of NCOs in the 

army in relation to accessing tertiary education and not just to direct the interview process. 

The Unit Commanders, chief clerks and education warrant officers were identified as the key 

informants as for this study as they are not only the custodians of records but implementers of 

rules and regulations pertaining to training, including tertiary education in the Units.  
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3.8.3 Secondary sources of data 

Secondary data is information in a given study that is collected from literature such as 

periodicals, magazines, books, dissertations/thesis that are in line with the topic under study 

(Bless and Achola (2001). This study reviewed and comparing and contrasting several literatures 

from the aforementioned categories with a view to see what others have said about the topic 

understudy. „ 

3.8.4 In-depth interviews 

As earlier stated in the earlier paragraphs, in-depth interviews were used to collect qualitative 

data from the participants. An in-depth interview is a face to face conversation which takes place 

between a researcher and a participant in order to collect specific information (Newman, 1997; 

Kruger, 1988). In this study, in-depth interviews helped in knowing and understand the divergent 

views and experiences of each participant in accessing tertiary education. In order to have an in-

depth understanding of the phenomenon under study, 40 NCOs from Ndola based units 

participated in the qualitative component of the study.  

 3.8.5 Interview process 

Equipped with an informed consent form (See Appendix 1), and an interview guide, the 

researcher began each interview session with a greeting and introduced herself to the 

participants. Before each interview session, a written consent was obtained from each 

participant. The participants were made aware of the purpose and objectives of the study, and the 

research procedures that were to be followed. This was done through an informed consent, which 

was read out and signed by each participant.  

The participants were informed of their rights. They were informed that the study was purely for 

academic purposes and that the aim of the study was to understand their lived experiences in 

accessing tertiary education in their environment. The participants were also assured that their 

identity would remain anonymous and untraceable as no identity would be traced back to them 

and they would only be identified by a symbol or number and not actual names. 

Participants were subsequently assured of confidentiality and that they were free to pull out of 

the study during and before the commencement of the interviews as part of their rights. The later 

was very cardinal, especially considering the military environment where the participants were 

scared of harassment and intimidation later.  
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3.8.6 Focus group discussion 

In addition to in-depth interviews, focus group discussions were used to collect qualitative data. 

Focus group discussion is a group interview that involves six to eight people that are relevant to 

a given study and having homogenous characteristics (Kruger, 1988). Groups were selected from 

the initial sample to offer the study divergent views. The selected groups were told to meet in 

one place and at a time considered convenient for them.  During the focus group discussion, the 

researcher used an interview schedule to guide the discussion. The researcher asked questions, 

which stimulated interest, making the participants to talk freely, so that the researcher can have a 

deep understanding of the topic under study. 

 

The focus group discussion has an advantage of obtaining viewpoints of many individuals in a 

short time and gives opportunity to people who feel more confident when in a group than alone 

to speak freely. The disadvantage of the FGD is that some people might be uncomfortable to 

express their views in front of a group (Babbie & Mouton 2001:288-292). 

In-depth interviews also have a disadvantage of provoking one‟s emotions due to the recollection 

of the past memories, which may cause psychological pain. This problem was overcome by 

taking into account the informant‟s choice in the allocation to focus group or in-depth individual 

interviews. 

The researcher created two pairs of groups or clusters in which participants would participate. 

a)  Group one : Consisted of soldiers  from  the lower ranks  and those from the higher ranks  

b) Group 2: This was constituted by sex and it consisted of both male and female soldiers. 

Four focus group discussions (FGDS) were conducted in total. Each focus group discussion 

had eight participants. All interviews and focus group discussions were face-to-face and 

participants showed willingness to participate. These interviews and focus group discussions 

lasted for about 40-60 minutes per session. At the end of each session, the researcher thanked 

the participants for their participation and took a break to write some notes for reference. The 

key informants participated in the in-depth interviews. 

3.8.7 Questionnaires 

The study used questionnaires to collect quantitative data from the selected sample. A 

questionnaire is a data - gathering instrument through which respondents answer questions or 

respond to statements in writing (Best &Kahn, 2006). The advantage of using questionnaires is 
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that it is cheaper and many people can be reached within a short time. The disadvantage is that 

some questionnaires can be lost to chance. Posted questionnaires can also incur a cost and 

experience some delays, or even getting lost while in transit. 

3.9 Measures to ensure quality of data collected 

The following measures were taken to ensure the quality of data. 

3.9.1 Confirmability 

One of Guba‟s four trustworthy criterions that were used in this study to ensure that quality of 

data collected was confirmability (Lincoln and Guba, 2005).  Confirmability is one that involves 

triangulation in order to reduce the effect of the investigator‟s bias and own beliefs and putting 

aside through the use of “epoche” or “bracketing by letting information through suspending 

preconceived notions (Lincoln and Guba,2005). Therefore, external validity was assured as a 

result. 

The researcher by ensuring that she takes note of what was coming from the participants without 

influencing the data meant that the resultant results were not going to be biased  therefore, 

making them to be acceptable academically. 

3.9.2 Dependability 

Another of Guba‟s four trustworthy criterions that was used in this study was dependability to 

ensure quality of data (Lincoln and Guba, 2005). Dependability is the employment of 

overlapping methods to allow study to be repeated through ensuring research instruments are 

subjected to a pre-test. This is because when they are subjected to a pre-test, it is possible for 

another researcher to collect same data because of standards of the research instruments (Lincoln 

and Guba, 2005). 

The researcher having ensured that the instruments were validated through collection of prior 

information before actual data made it possible for the data to be academically acceptable.  

3.9.3 Transferability 

Another of Guba‟s trustworthy criteria that was used to ensure quality of data collected was 

transferability (Lincoln and Guba, 20005). Transferability is the provision of background data to 

establish context or the study and description of the phenomenon in question to allow 

comparison to be made (Lincoln and Guba, 2005). This was done through ensuring that a review 

of literature is done through the outlined objectives of the study. The literature in this study was 
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used to contextualize the study to have similarities and create new information as a result. This 

has the capacity to be transferred and it results in a chain transfer from one study to the others. 

This means that the work is academically acceptable. 

3.9.4 Credibility 

The last of Guba‟s four trustworthy criterions that was used to ensure quality of data was 

credibility (Lincoln and Guba, 2005). Credibility is the adoption of well recognized research 

methods. This was achieved by ensuring that the collection, analyzing and interpreting of data 

was in line with the qualitative characteristics that have been prescribed. In conclusion, the entire 

four-trustworthy criterion embraced both research reliability and validity from a qualitative 

perspective. 

Here the researcher selects a research design that has been verified and validated by other 

scholars. It therefore, means that the study will be accepted academically. 

3.9.5 Data analysis 

Data analysis is the process of cleaning, transforming and modeling of data that is collected from 

the field with a goal of discovering useful information to make rightful conclusions at the end of 

any given study (Leedy and Ormorod, 2005). 

The purpose of data analysis is to build up a sort of intellectual where the relationships involved 

are carefully brought out so that meaningful inferences can be drawn. (Gosh1992), states that 

without proper analysis, data remains a meaningless heap of material because it will not be 

useful. 

Qualitative and quantitative data were collected in this study. Quantitative data were analysed 

separately using descriptive analysis. While qualitative data were analysed using interpretive 

phenomenological analysis. 

Quantitative data 

Quantitative data were collected using questionnaires. Upon return of the questionnaires, the 

questionnaires were counted and checked against the expected number of returns. After manual 

checking and counting of the questionnaires, data spreadsheets were prepared and then 

transferred into the SPSS Computer Statistical package. 
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Coding of the questionnaires was not done as the questionnaires already contained pre-

categorised data and the responses were pre-assigned into numerical codes. Data were entered 

directly from the questionnaires into the computer. 

Data Entry 

In order to reduce the raw data to usable set, the questionnaires were manually checked and 

counted. This process is aimed to identifying and eliminating errors that could have been made 

by the respondents. The questionnaires were checked for completeness, accuracy and uniformity.  

Data Checking 

Data were entered twice with the assistance of a colleague. This was done to rule out any 

anomalies. Where anomalies were identified, they were scrutinised and the correct codding 

introduced. 

Qualitative data 

Qualitative research generates many data from the interviews and there is need to keep track of 

what has been collected. There are many varieties of approaches to analyzing qualitative data. 

The approaches for analyzing qualitative data include:  

- Interpretive phenomenological analysis. 

- Thematic analysis 

- Narrative analysis and  

- Discourse analysis. 

Organizing qualitative data begins when the primary researcher places the transcribed interviews 

before him or her and studies the material through the methods and procedures of phenomenal 

analysis with the aim of examining emerging themes. 

In qualitative studies, data are analyzed using content analysis. Qualitative analysis is the 

condensation of raw data into categories or themes based on valid inferences and interpretations. 

Both in-depth and focus group interviews were recorded and transcribed before the analysis. 

Transcripts and written texts of interviews were independently read and analyzed by the 

researcher to identify themes and sub-themes of importance. 
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The findings from the interviews and focus group discussions were presented in categories which 

were followed by commentaries highlighting the themes and sub-themes of importance to the 

study. The objective of the analysis of the interviews was to understand and explain the lived 

experiences of the non - commissioned officers in relation to access to tertiary education in the 

military. The understanding of the phenomenon under study and outcomes emerging from 

experience with the setting were noted. 

With the use of induction, patterns emerged from the data without presupposing in advance, what 

the important dimension would be. 

Patton (2002) holds that the strategy of inductive analysis of qualitative data is to allow 

important analysis dimensions to emerge from patterns in the cases under study. The themes 

were identified from the interviews, to get a description of phenomenon under study (Gall et al---

, 1996). The understanding of the phenomenon under study and outcomes emerging from the 

experiences were noted.  

Qualitative content analysis involved: 

a) Developing codes that represented a category or theme found in the data and these were 

put directly into the text by attaching to segments of text, 

b) Each participant interviewed was evaluated by a set of thematic codes developed 

c) Recording insights and reflections on the data across the codes 

d) Sorting through the data to identify similar phrases, patterns, themes, sub themes 

sequences and important features. 

e) Looking for commonalities and differences among the data and extracting them for 

further consideration and analysis 

f) Gradually, deciding on a small group or generalizations that hold true for the data. 

g) Examining these generalizations in the light of existing knowledge. 

h) Draw conclusions from the coded data, this step involves making sense of the themes or 

categories identified, and their properties. At this stage, the researcher makes inferences 

and presents reconstructions of meanings derived from the data. 

Researcher‟s activities may involve exploring the properties and dimensions of categories, 

identifying relationships between categories, uncovering patterns, and testing categories against 

the full range of data (Bradley, 1993). 
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 3.10 Ethical considerations 

According to Leedy and Ormorod (2005), ethical consideration are acceptable behavior during a 

given research process that involve human beings. The acceptable behavior is in nature involving 

getting permission from the gatekeepers and from the participants or respondents. Gatekeepers 

include chiefs, headmen and people in-charge of organizations. In order to get access to the 

research site, the researcher first got permission from the gatekeepers. The researcher was taken 

to the units‟ Regimental Sergeant Major (RSM) who is the senior most among the non-

Commissioned Officers in any given unit or barrack. The RSM in turn took the researcher to the 

unit Admin Officer for introductions. The study further sought consent from the participants 

either in written or verbally by telling them the purpose of the study and their rights. 

Confidentiality was guaranteed by not asking for names of the participants. This allowed for 

preservation of anonymity and protection of the research subjects. Instead numbers (such as 1, 2, 

3, 4… were used to identify the participants. 

3.11 Study limitations 

Limitations related to the study were in three- fold. First, it was very difficult to find literature 

related to the study owing to the fact that very little research had been done on tertiary education 

sin the Military. Secondly, inadequacy of funds restricted the researcher to cover all the army 

units in Zambia army to get divergent views other than depending on one province. Further 

studies with a large sample drawn from all barracks would be needed. Thirdly, time was another 

limiting factor, as study had to be covered with specific period. 
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CHAPTER FOUR  

PRESENTATIONS OF RESEARCH FINDINGS 

4.1 Findings  

This chapter outlines and presents findings based on the information that was collected from the 

narrations, opinions and stories of experiences of the participants that took part in the study.     

The findings were based and guided because of the outlined objectives, which have run through 

from the first chapter and were based on the questions that went with them.  The study‟s main  

aim was to explore and to understand the lived experiences of the junior workforce in relation to 

accessing tertiary education.  This was achieved by eliciting the information from a gendered 

perception from the selected Ndola based Units, through in-depth interviews and focus group 

discussion interviews and questionnaires.  This approach was not only meant to bring out the real 

experiences as lived by the participants in their natural set up but also to understand the 

participation levels by sex of the NCOs in relation to tertiary education, from the selected Ndola 

based Army Units. The findings that were recorded also included the use of a pie chart and a bar 

graph to represent quantitative data. 

 

A range of both themes and sub-themes were seen to emerge from the data that were collected. 

As earlier alluded to in chapter 3, the study used both qualitative and quantitative approaches to 

achieve the study objectives. The use of the mixed research methods enabled the researcher to 

answer all the research questions. This is because qualitative research generally contends that 

reality is socially conducted. Qualitative researchers argue that it is important to get close to the 

objects of study through participant observation so that they can experience themselves the 

subjective dimensions of the phenomenon of the study. Of most significance is that in qualitative 

study, the researcher is said, to be the instrument of data collection. This means that, instead of 

using a standardized instruments or measure device, the qualitative researcher asks the questions, 

records what is observed. In the process, the researcher constantly is to understand the 

participants he or she is studying from the participants‟ viewpoints. This stand viewpoint is what 

is commonly referred to as empathetic understanding. 

 

Mixed Research therefore, allows the researcher to understand the subjective (individual), inter 

subjective (language-based, discursive, cultural) and objective (material and causal) realities in 

our world (Johnson and Christensen, 2014). 
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Quantitative researcher generally reduces measurement to numbers whereas qualitative 

researchers do not collect data in form of numbers. Rather they conduct observations and in-

depth interviews and the data are usually in form of words. 

 

 

Research primarily follows the exploratory scientific method and to describe what is seen locally 

and sometimes to come up with or generate new hypothesis and theories. Qualitative research is 

usually used when little is known about a topic or phenomenon and when one wants to discover 

or learn more about it (John and Christensen (2014). 

 

According to the same authors (John and Christensen (2014), quantitative research approach 

primarily follows the confirmatory scientific method. Therefore, the use of only quantitative 

research or only qualitative research would have been limiting and incomplete for this study. As 

quantitative approach often uses what might be called narrow-angle lens and attempts to operate 

under the assumption of objectivity, and focuses only on one or a few causal factors at the same 

time. 

 

4.1. RESEARCH QUESTION ONE 

What is the extent of participation by sex and rank of the non-commissioned ranks with 

regard to tertiary education? 

 4.1.1   Demographic Description of the respondents 

The study targeted both male and female soldiers in order to have a gendered perspective of 

access of tertiary education among the military from selected Ndola based Army Units.   This 

was done with a view of having an in-depth and general understanding of the issue on accessing 

tertiary education, those with Grade twelve certificates.  The respondents were picked using 

simple random sampling until the desired sample size, which were 100. 

 

The selected soldiers have been put according to their rank structure beginning with lowest 

which is private to the highest warrant officer class one. 

 

 



49 
 

TABLE 4.1: Showing demographic features of the respondents by rank, sex and education 

SOLDIERS SEX OF 

RESPONDENTS 

EDUCATION  NUMBER OF 

RESPONDENTS 

NON COMMISSIONED 

OFFERS 

 

MALE 

 

FEMALE 

 

GRADE 12 

 

TOTALS 

Private  8 

 

8 

 

16 16 

Lance Corporal 7 7 14 14 

Corporal 7 7 14 14 

Sargent 7 7 14 14 

Staff Sargent 7 7 14 14 

Warrant Officer Class two  7 7 14 14 

Warrant Officer Class One  7 7 14 14 

Grand Total    100 

Source: Field Data, 2016/2017  

4.1.2. Quantitative description of data on the accessibility of tertiary education by sex  

Table 4.2: CIVIL COURSES (tertiary education accessibility by Gender) 

Strength:530 Strength:476 Strength:645 

Unit 0ne Unit Two Unit Three 

F M F M F M 

2/8 17/522 3/185 7/291 30/150 75/495 

0.4% 3.2% 0.6% 1.5% 4.6% 11.6% 

 

The number of female soldiers in the respective strengths who have so far under gone 

tertiary education is very low compared to the male soldiers.in overall, the percentage of 

accessibility to tertiary education for both sexes is very low. 

The calculations are based on the calculations from the availed sampling frames of the 

three conveniently selected units. 

Similarly, those undertaking civil courses was calculated based on the availed sampling 

frame as shown hereunder using simple descriptive statistics via excel statistical soft ware   
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TABLE 4.3. (Soldiers undertaking courses by gender) 

Strength:530 Strength:476 Strength:645 

Unit One Unit Two Unit Three 

F M F M F M 

- 5 - 1 8 22 

0% 1% 0% 0.5% 8.5% 29.8% 

Source: Field Data 2017 

 

The information in the above tables shows the low accessibility to tertiary Education in 

relation to gender and rank. It was discovered that the accessibility to tertiary education is 

very low on females compared to male soldiers.   

4.1.4.   Extent of participation in accessing tertiary education in the army by other ranks 

Accessing higher education in the Army was found to be low in terms of accessibility on the part 

of the other ranks according to the elicited information concerning their experiences.  Some of 

the other ranks who represented other sexes said they had been denied access while others had 

managed to access it.  It was observed that the lower ranks were usually denied permission to go 

for studies as compared to the commissioned officers. It was also found out that the majority of 

the females were denied an opportunity to go for further education due several factors. Some of 

the deterrent factors included poor grade 12 results, lack of encouragement, home care and 

responsibilities demanded by the home and lack of self-confidence among others. Some were 

even prevented from accessing training by their husbands or fiancées.  

 

4.2. (Research Question Two) what are the causes of low participation in accessing tertiary 

education 

4.2.1.   Causes of low participation in accessing tertiary education in Ndola based units 

using a focus group interview guide 

Arising out of the in-depth interviews with male and female soldiers in trying to elicit 

information from a gendered perception on participation for the other ranks with regard to 

tertiary education in the army, which was the first objective, the researcher selected a team to 

make up a focus discussion group. 
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During the deliberations with male and female participants, the researcher was interested in those 

that have been denied access to tertiary education, regardless of the reason that was attached to it.  

The idea was to probe further and find out the major courses of low participation in accessing 

education in the military.  The researcher went ahead to find out the causes of low participation 

in the access to tertiary education for both male and female soldiers.  The researcher further 

proceeded to find out the reason for low participation in relation to the commissioned officers. 

 

The researcher, because of the nature of ranking structure and sex put her participants 

accordingly.  She developed three stratus for junior non-commissioned, senior non-

commissioned and warrant officers‟ categories.  The three categories were further divided by 

sex. 

 

The resulting idea was to try to have six focus group discussions based on the rank category and 

sex for a better understanding of the low participation of access to tertiary education.  Only those 

that still wished to participate further in the study were purposively selected to avail the study 

with the necessary information regarding objective two.  Out of the two themes, this is what the 

researcher found out. 

 

4.2.2.   Results  on Causes of Low Participation in Access to Tertiary Education using a 

Focus Group Discussion Interview 

With regard to tertiary education, it was found that access to tertiary education was low because 

of the following reasons, attitude of commanders towards civil courses, limited places for those 

released to access tertiary education, conditions attached to in order for one to be released to go 

for tertiary education. 

4.2.4.   Narrations or verbatim on the Causes of Low Participation of Accessing Tertiary 

Education Focus group Discussion of Female/Male  Soldiers of Junior Non-Commissioned 

Ranks (Private, Lance Corporals and Corporals) 

 

A female soldier of junior non-commissioned rank said: 

“Madam (meaning the researcher) the reason why there is low participation of 

other ranks is because of the attitude of commanders towards civil courses. These 

commanders at the lowest level that is a section are always telling us that have just 

joined the system, including our male counterparts that we are new in the system.  
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This is what lowers the accessibility not only for us female soldiers in general but 

also male soldiers.” 

 

Another female soldier of junior non-commissioned rank said: 

 

“Madam (meaning the researcher) as a female soldier I feel for us ladies most of 

us join using grade nine certificates…… I have been trying to do GCE (General 

Certificate of Education) at Army School of Education (ASE) because I want to be 

like some military people that access tertiary education.” 

 

A male soldier of junior non-commissioned rank commented from the group that: 

 

“Madam (meaning the researcher) I joined as a soldier with good grade twelve 

certificate.  However, my immediate commander at section level encourages us to 

do military courses.  They also suggest that I am still young in service.  That is why         

I can safely say there is low participation for us male soldiers.” 

 

A female soldier of senior non-commissioned rank from the group said: 

 

“Madam (meaning the researcher) as long as there is only one Army school of 

education even the participation at tertiary education will continue being low 

because most of us female have grade nine certificates and if gone up to grade 

twelve it is only passes……, hence we cannot apply to tertiary level of education.” 

 

A male soldier of senior non-commissioned rank from the group said: 

“Madam (meaning the researcher) I have a good grade twelve certificate and              

I applied for civil courses and when the list came out only very few were authorised 

by Army Headquarters and each year it has been like that…. This has resulted in a 

low participation especially for us male soldiers since our female colleagues meet 

the desired qualifications to access the tertiary education.” 

 

A female soldier of other ranks of the category of warrant officers both class one and two 

commented: 

“I have a certificate but it is not good enough to allow me do a civil course.  

Moreover, at my rank I just need to go out for United Nations peace keeping so us 

to generate funds and prepare for retirement.  That is the general idea for most of 

my friends in this group.  For this reason, I can say that is why there is a low 

participation.” 
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Some male soldiers both of the ranks of warrant officer class one and class two respectively, 

commented that: 

 

“Madam (meaning the researcher) the reason why there is a low participation in 

terms of access to tertiary education is that only very few soldiers of senior           

non-commissioned access it.  The few are male soldiers, while the females are a 

letdown, as they are not much pronounced at this level.  For junior non-

commissioned it is we the warrant officers that fail them by encouraging them to 

concentrate on their combat role appointments as opposed to living them at the 

expense of going to college.  As a warrant officer, I don‟t consider going to a 

course and I would rather go for a United Nations peace keeping operations, hence 

the participation is low.” 

 

4.2.5.   Narrations and Views on the Reasons of the Low Participation of Non -

Commissioned Ranks in relation to Commissioned Officers 

 

It was found with regard to access to tertiary education that the participation of other ranks was 

on the lower side as opposed to officers because of equality in terms of participation.  It was 

found out that this equality in terms of participation made the commissioned officers to be on an 

upper hand because by nature they are very few as compared to the other ranks that have the 

largest chunk on board.  This was what the various categories by sex had to say regarding this 

theme from the focus group discussions: 

4.2.6.   Narrations on the Causes of Low Participation in Tertiary Education of Female and 

Male Soldiers in relation to Commissioned Officers (Focus Group Discussion) of Junior 

Non-Commissioned Ranks of Private, lance Corporal and Corporal 

 

A female soldier of junior non-commissioned rank said: 

 

“Madam (meaning the researcher) the reason why the numbers of other ranks are 

less than that of commissioned ranks for other ranks is because the same number of 

those selected among the two categories.  However, for me as a woman we don‟t 

participate as women have contributed to lower participation than officers who are 

commissioned.” 
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A male soldier of junior non-commissioned rank commented that: 

 

“The numbers for accessing tertiary education are lower because when picking 

those to be sponsored they don‟t double the number of other ranks but equate with 

commissioned ranks when they are few.” 

4.2.7.   Narrations on the Cause of Low Participation in Tertiary Education of Female and 

Male Soldiers in relation to Commissioned Officers (Focus Group Discussion) of Junior 

Non-Commissioned Ranks Sergeant and Staff Sergeant 

 

A female senior non-commissioned rank said: 

“Madam (meaning the researcher) the access to tertiary education are lower than 

commissioned ranks because when selecting most of those that participate also 

include junior ranks while our junior ranks for other ranks do not access tertiary 

education.” 

 

A male senior non-commissioned rank said: 

“All I can say is that commissioned officers access tertiary education more than 

other ranks because they are few and it is easy in terms of rotation all of them will 

finish.” 

 

A female warrant officer said: 

“Comrade (meaning the researcher) the reason why there is a variation in terms of 

access between other ranks and the commissioned ranks is full participation by the 

commissioned ranks.  All ranks whether senior or junior participate.  It is different 

when it comes to other ranks most of our senior counterparts the female soldiers of 

our rank do not participate.  In the same vein as females we don‟t participate and 

that gives an upper hand to the commissioned ranks.” 

 

A male warrant officer said: 

“As other ranks, our access is lower because the officers are few and our 

participation is equated when it comes to accessibility.  However, our participation 

is affected by the fact that most of our rank mates prefer going to the United 

Nations mission to earn money.  It is the same with senior commissioned officers 

but they attend tertiary education especially with their newly introduced course at 

the University of Zambia, a Master of Arts in Defense and Security Studies which is 

not available to other ranks.” 
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4.3. Research question three : What strategies have been put in place to curb low 

accessibility of tertiary education for non-commissioned ranks? 

4.3.1.   Regulatory measures or strategies put in place to curb low accessibility to tertiary 

education for other ranks in Ndola based units) using a focus group interview guide 

Arising out of the in-depth interviews for objective one, few male and female soldiers that said 

they were denied the accessibility to tertiary education were purposively selected to form one 

focus group discussion team.  This new team formed by the researcher was to comprise both 

male and female soldiers to answer on the research question whether there were any regulatory 

measures put in place to curb the low participation of access to tertiary education of other ranks.   

 

During the focus group discussion in which both sexes were represented in one team, it was 

found out that the military authorities have regulatory measures to curb the low participation on 

accessibility to tertiary education.  Many divergent views resulted from the discussion, from the 

focus group discussion. 

 

A non -commissioned participant of lance corporal had this to say: 

“Madam (meaning the researcher) there are regulatory measures put in place to 

curb the low accessibility to tertiary education. Despite the relevant authorities 

being aware that other ranks constitute the largest chunk, the policy still stands 

that in terms of permission when on sponsorship of civil courses, the number for 

soldiers and officers is not equal.  This disadvantages the other ranks because the 

commissioned ranks are able to rotate.  Furthermore, there is a need to allow other 

ranks access secondary education in order to allow them meet the requirements at 

tertiary education. 

 

Another noncommissioned participant of the rank of corporal had this to say: 

              “The regulatory measures are not user friendly because we are given up  

               One year regardless of the duration of the civil course being undertaken 

                And so if it is four years one is at a loss…………………The measure 

                 Is only helpful to those whose duration is one year as they are able to 

                 Sponsor themselves being on pay roll. Once it is after one year no pay…… 

                 ………………………………………………………………………….” 
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Another non-commissioned participant of the rank of private commented that: 

   “Madam „meaning the researcher‟ it is not all of us that would like to venture into 

 Teaching even though the authorities have come up with a memorandum of 

Understanding with Nkrumah college……….. more over only four slots are given 

every year which are shared with commissioned officers…………”  

 

4.4 Summary Findings 

The chapter above presented the results and findings of the study.  
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CHAPTER FIVE  

DISCUSSION OF FINDINGS 

 

5.1. DISCUSSION OF FINDINGS OBJECTIVE ONE 

5.1.1.  The answers to research question one (assessing the participation for the junior 

         workforce with regard to tertiary education in the army) 

 

5.1.2 What is the extent of participation for the Junior Workforce with regard to Access to  

 Tertiary Education? 

 

Having interacted with the participants, that is both male and female soldiers in the other ranks 

category, with regard to questions on the first objective, which is aforementioned, various 

answers were given.  From the responses given by the participants through their narrations and 

stories, it was found that there was low accessibility of tertiary education either at university or 

college level according to the available evidence.  There was also strong evidence from the 

stories and narrations of the participants that all had an understanding of what tertiary education 

meant.  There was also strong evidence that the responses from the participants showed that they 

valued tertiary education, as they believed it was helpful when one retired from the system.  

There was also strong evidence from the narrations that participants understand what the term 

access to tertiary education meant.  Furthermore, from the narrations and the stories it was also 

established that there was strong evidence that denial of access to tertiary education by the 

military authorities was done tactically, usually in most cases accompanied with a good reason.  

What is noted is that all this kind of evidence was elicited from the participants using in-depth 

interviews. 

5.1.3. Lessons learnt from the Study  

 

“What we did not know what we have now Known” (What is the extent of participation for the 

Junior Work for with regard to access to Tertiary Education). 

 

Having talked about the various strong evidences with regard to accessing tertiary education 

among the Junior Workforce through their experiences from the Ndola based Military Units, and 
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having the main answers to the research questions as aforementioned, it is expected to discuss 

what the findings mean and contextualize them by relating to what other studies have said.  

There is a possibility concerning what has been aforementioned that the study will, therefore 

have similarities with other studies at global level.  This is largely because results with regard to 

a phenomenon may have same characteristics, either at regional, global and local levels 

respectively.  In this study, there were both similarities and dissimilarities.  Additionally, there 

was also on dissimilarity in terms of what we did not know that we have now known. 

5.1.4. Similarities 

A study by DOD (2013) found that there was a low accessibility of Junior Ranks from the other 

ranks with regard to higher education or tertiary education in the United States of American 

Army.  Alluded to this fact were the movements into peace keeping operations, which lasted for 

longer periods.  UNSC (2008) also echoed the same sentiments that there was a low accessibility 

to tertiary education among Junior Ranks of other ranks due to commitments as in United 

Nations Peace Keeping Operations. 

 

In Zambia, Mizinga (2004) found out that accessibility to tertiary education was low among 

Junior Officers.  The present study when it came to the aforementioned military environments, 

were in consistence because it also recorded low participation at tertiary level of education 

according to the responses. 

 

Furthermore, a study by Kraus (2000) recorded a low access to tertiary education also like the 

present study.  Interesting some of the aforementioned studies recorded the same gender 

dimension results.  It was found that though a low accessibility in general was being recorded 

females were much lower in terms of accessibility as compared to men with regard to tertiary 

education.  This was a gender imbalance in all the cases recorded, alongside this present study. 

 

Elsewhere in different environments, other studies in the civilian communities were in 

consistence with the findings of this study in terms of accessibility to lower education.  This was 

recorded from the studies done by Johnson (2011) and Kwesiga (2002).  According to Kraus 

(2002) the findings showed that the male personnel had an understanding of what was meant by 

tertiary education and access to tertiary education and wanted to use it in order to be promoted – 

a situation which was not the same for the women.  This study also found this inconsistence with 
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5.1.5 Dissimilarities 

At local level and in a military environment, Mizinga (2004) found out that the accessibility to 

tertiary education was very low for Junior Commissioned Officers.  However, to the contrary 

from the narrations and stories of this study, it was found that Commissioned Officers accessed 

higher education more than the other ranks.  The reason for this change might have been that 

after the study by Mizinga, there was an improvement with regard to participation by 

Commissioned Officers.  While Kraus (2002) found that service personnel in particular men 

wanted to use tertiary education for promotion, this present study looked beyond that by saying 

they wanted to use it after retirements. 

 

Another form of dissimilarity was a finding that was only unique to this study, and not in other 

studies in military environments.  This study found out that other ranks were denied access to 

tertiary education with reasons usually being attached unlike other studies findings. 

5.2. DISCUSSION OF FINDINGS OBJECTIVE TWO 

5.2.1. The answers to research question two (causes of low participation in accessing higher 

education in the Army). 

5.2.2. What are the Causes of Low Participation in Accessing Tertiary Education in the 

Army? 

 

Having discussed the participation levels in terms of accessing tertiary education, the study went 

ahead to look at the causes using focus group discussion interviews, which led to coming up with 

several evidences regarding the responses from those that had been denied access.   

 

There was strong evidence from a gendered perception that is both men and women that the 

causes of low access to tertiary education were due to the attitude of Commanders at lower level 

with regard to civil courses and low level of education to meet the desired requirements.  There 

was also strong evidence from the responses from a gendered perception that it was due to 

attitude at individual level towards other issues in life.  There was also strong evidence that there 

was no faire equality in terms of access to tertiary education as the same number was sent to civil 

courses between the few Commissioned Officers and many Non-Commissioned Officers or other 

ranks.  There was strong evidence to state that the cause of low access to tertiary education was a 
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result of external obligations of trying to solve peace in war torn countries, which was either 

United Nations Peace Keeping or Peace Making, and indeed other national duties. 

 

These particular aforementioned responses were gotten using focus group discussions with each 

sex having its own forum.  There is a possibility about what has been aforementioned that 

divergent views will lead to similarities and dissimilarities. 

 

5.2.3.  Lessons learnt from the Study  

 

“What we did not know what we have now Known” (Causes of Low Participation in Accessing 

Higher Education). 

Having talked about the various strong evidences from different focus group discussions, with 

regard to the causes of low participation in accessing higher education, contextualizing of the 

information becomes imperative.  This is only achieved by a clear examination of what other 

studies at global level have said with regard to the aforementioned objective.  In doing the 

contextualization, it is noted that there will be similarities, dissimilarities and what we did not 

know that we have now known through comparing and contrasting of data.  In this study, there 

were indeed both similarities and dissimilarities.  There were also things like what we did not 

know what we have now known. 

5.2.4 Similarities 

DOD (2010, 2012, 2014) found out that the causes of low access to tertiary level of education by 

gender in many Military Armies especially in Third World Countries such as at regional level in 

Africa were due to homogeneity or same characteristics that exist in all military groupings.  

Kraus (2000) also found out that even in First World Nations such as the United States of 

America Army had also national obligations in places like Iraq and Afghanistan which made 

them fail to attend to tertiary education, hence they were in line with other aforementioned 

studies by (DOD, 2010, 2012, 2014).  According to responses from this study during the focus 

group discussions, this study was in consistence with what the other studies have said with 

regard to national obligations such as United Nations Peace Keeping Operations.   

 

Another similarity with other studies globally was that by gender where the service personnel 

were both affected in terms of failure to access tertiary education due to national commitments.  



61 
 

A further similarity that was recorded was from a local perspective where Mizinga (2004) found 

out that the causes of low access to tertiary education from gendered perceptions was that of 

limited funds, hence the Zambia Army sending only few to access the tertiary education.  (DOD 

(2010, 2012 and 2014) also echoed the same sentiments of limited funds especially in Third 

World Country Armies 

5.2.5.  Dissimilarities 

There was dissimilarity with a global study conducted by Kraus (2000) with regard to why they 

do not access tertiary education.  He looked at female service personnel and found out that in the 

United State of American Army the attitudes of their civilian spouses about tertiary courses was 

not good making them not to access tertiary education.  There was a dissimilarity, which acted as 

filling in gap in knowledge from this study.  This study unlike the one above found out that the 

spouses were not but the immediate Commanders at section level to a few of them that had 

certificates to take them for tertiary education. 

 

This study unlike other studies in the military environments found out that the causes of female 

soldiers accessing tertiary education at low levels was largely because they had qualifications, 

which did not enable them to meet the desired entry requirement.  However, most of them male 

solders had those qualifications except that the Commanders told the majority who are Junior 

Non-Commissioned that they were still new in the system and needed to exhaust the military 

courses.  First, it must be noted that the theoretical framework that was used was the relative 

deprivation theory.  It was coined by a Scholar Sherur (1997) who found out that it is the lack of 

resources to sustain activities for a group of people or individuals.  It may be being deprived 

something that is desired.  Therefore, the theoretical framework fitted in this study because some 

male solders were in need of those civil courses but could not get them because the Army had 

limited resources. 

 

5.3. DISCUSSION OF FINDINGS OBJECTIVE THREE 

5.3.1.  The answers to research question three (strategies put in place to curb the low 

accessibility of tertiary education). 

The Strategies Put in Place to Curb the Low Accessibility of Tertiary Education 
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Having interacted with the participants that are both the male and female Soldiers, from the 

Ndola based Units; information with regard to the aforementioned research question was elicited. 

5.3.2.  Findings on the measures/strategies put in place by the army to curb low 

accessibility to tertiary education based on military documentation 

 

These are summarized below: 

1. Sponsorship consent form (Showing permission of one year) 

2. Signing of memorandum of Understanding with the University of Zambia and Nkrumah 

3. The need to undertake a course that is relevant to the army‟s operations 

4. Producing a bank statement as a proof of a steady account so as not to starve the family while 

at school if it is self-sponsorship 

5. After one has completed a course he /she should work for three consecutive years before one 

can be allowed to further his/her studies so as to give chance to others to study 

6. The need to start with a course at basic level (Military course) 

From the information elicited, there was very strong evidence from each focus group discussion 

by sex that there were   regulatory measures put in place to curb low accessibility to tertiary 

education. The following were measures put in place to curb low access to tertiary education; the 

consent form, signing of memorandum of understanding with institutions such as the University 

of Zambia and Nkrumah University, the need for one to undertake courses that are relevant to the 

Army‟s operations. Despite these measures put in place, the accessibility levels are still low. 

With the above information on the strategies/measures, it is noted that the one-year limitation 

period is problematic because most tertiary courses go up to more than a year. It therefore makes 

it difficult. 

 

There is a possibility about what has been aforementioned that there will be similarities and 

dissimilarities that will emerge.  Further, what we did not know that we have now known may 

also arise. 

5.3.3.  Similarities 

Johnson (2011) in the civilian environment found out that there were   regulatory measures put in 

place to curb low accessibility of tertiary education for women due to high cut of points.  In 

another study at regional level, Kwesiga (2002) found from the responses that there were no 

regulatory measures that restricted gender stereotypes on women making them have a low 
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accessibility to tertiary education.  Akwene (2011)‟s study was also in consistence with Kwesiga 

(2004).     

 

This study, just as the aforementioned found out that there were regulatory measures put in place 

by gender to curb low accessibility of tertiary education.  DOD (2013) found out that by gender 

all ranks were entitled to Army sponsorship to do civil courses.  Mizinga (2004) also found out 

that the Directorate of Education sponsored Military Personnel by gender.  This study echoed the 

same sentiments with regard to existence of Army sponsorship. 

5.3.4.  Dissimilarities 

Kraus (2000) found out that the United States of American Army created a United States of 

American War College to offer postgraduate studies for male and female personnel.  This study 

did not find such a strategy as it was no there.  This was because of lack of resources hence what 

was there was just a Memorandum of Understanding (MOU) between the University of Zambia 

to assist its personnel access Master of Arts Degrees in Defense and Security Studies. 

 

As evidenced by the various responses arising from both interviews and focus group discussions, 

there was lower participation from the female fork as compared to the males. Some of the 

reasons advanced were that females lacked confidence on their own and others were unable due 

to lower qualifications. To the married persons, their husbands intervened due to home 

responsibilities in their absence. Other reasons advanced were that the authority to clear still 

remained a red tape in many instances creating a long bureaucracy that was sometimes a 

hindrance   to the system. Other reasons advanced was that non-commissioned officers were 

bigger in number making it difficult to manage a good number of them. Others responded that 

the majority did not see any relevance in the qualifications they would get because many of them 

lacked recognition elsewhere. Others who could have loved to go on their own lacked finances to 

pay for their courses and some to live for the family while others talked to expressed longer 

duration for their courses to the detriment of service by the ministry of defense. 

 

This chapter presented findings on the assessing of tertiary education lived experiences of other 

ranks from Ndola based Units.  The findings were based on the under listed research objectives: 

• Accessing the participation for the junior workforce with regard to tertiary education in 

the Army 

• Causes of low participation in accessing tertiary education. 
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• Strategies put in place to curb low access to tertiary education. 

 

Using in-depth interviews in assessing the participation for the junior workforce with regard to 

access to tertiary education, it was found that access to tertiary education among the other ranks 

was higher on the male soldiers than on the female soldiers.  It was also found that mostly the 

junior non-commissioned ranks of private; lance corporal and corporal were mostly denied 

access as opposed to senior non-commissioned ranks.  While warrant officer category, it was not 

more because their views are not in line with going to courses as their view is that they can only 

concentrate on preparing for retirement. 

 

Using focus group discussion interviews in looking at the causes of low access to tertiary 

education, it was found that the causes of low access to tertiary education for other ranks is 

because when accessing education at tertiary level, the Army gives an equal opportunity to both 

the category of other ranks and commissioned ranks. 

Furthermore, it was found that female soldiers participate lowly than male soldiers because they 

did not have good certificates to match that of male soldiers in terms of application to tertiary 

courses. 

 

Using focus group discussion interviews, it was found that there were regulatory measures to 

curb the low access to tertiary education.  It was found out that the reason for this was that by 

equating the access with the other ranks that were the largest chunk they were advantaging the 

commissioned ranks who were few hence it was possible one officer could do more courses. 

 

This chapter has discussed the findings of the study by way of contextualizing with other studies 

at global, regional and local levels. The dissimilarities shows the gaps filled in with regard to the 

outlined objectives of the study.  The theoretical framework was also discussed in terms of how 

it fits in the study. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDATIONS 

 

6.1    Introduction 

The study aimed to explore and understand the lived experiences of the Non-Commissioned 

officers in the Army in relation to accessing tertiary education. The study used both qualitative 

and quantitative inquiry. The qualitative aspect of the study was grounded in hermeneutic 

phenomenology in order to come up with an in-depth understanding of the experiences of Non-

Commissioned officers (both females and males) in relation to accessing tertiary education. The 

study was conducted in Ndola Based Army Units.  The study revealed that accessing tertiary 

education is not very high among the Non-Commissioned officers. The participation rates stood 

at 16.3% for males, and 5.6% for females. 

  

It was established from the responses that soldiers had various reasons for not accessing tertiary 

education mainly due to financial constraints, denial to go for studies and other related reasons 

like not having rightful entry qualifications into tertiary education.  

 

In addition, it was established that there were times when male junior NCOs met the 

qualifications required for entry into tertiary education but they were constantly advised by their 

commanders to concentrate on military courses as they still had many years in service.  This led 

to low accessibility of tertiary education by the junior Non-Commissioned officers.   

It was also recorded from the female junior NCOs that the majority of them did not have suitable 

qualifications to enable them meet the entry requirements demanded for in the colleges or 

universities.  It was established however that there were some willingness to rewrite their Grade 

12 or GEC exams in order to meet the required entry qualifications required by colleges.  

It was consensually established that when applying for tertiary education a number of female 

soldiers that met the desired entry would not be allowed to proceed on training if there was 

military operation pending either local or a United Nations Peace Keeping Mission. 

 In this case, soldiers would only be allowed to go on training once the selection of those going 

on operations is done. Even then, not everyone qualifies or will be picked to go on tour of duty. 

This means or meant that those who had intentions of going on civil tertiary training would have 
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lost out twice. The training and the military deployments because some of them there are some 

financial gains especially the UN deployments.  

 

The study further revealed that the SNCOs preferred United Nations Peace Keeping operations 

to earn a bit of money, which they could use for settling down after retirement. The need for cash 

among the senior ranks seemed to be more immediate than tertiary education. Tertiary education 

looks more distance but it would give them a secure future due to its transformative features.      

 

It was also established from the responses of the female and male JNCOs that the attitude of 

commanders left much to be desired. It was reported that the majority of the commanders 

advised soldiers against taking civil courses in preference of military courses that were offered at 

various military training schools.   

It was found that the junior ranks who were interested in civil courses were instead advised to go 

for military courses. It was also consensually established that only limited places were allocated 

for tertiary education. Soldiers who were not successful were told to keep on trying.   

 

Furthermore, the study revealed that there were   regulatory measures in place to curb low access   

to tertiary education such as self-sponsorship consent form, signing of memorandum of 

understanding with institutions of higher learning such as the University of Zambia and 

Nkrumah University. However, there is a catchword to this, the candidates undertaking of civil 

courses, the course must be relevant to the Army‟s operations Secondly and one must show proof 

of a steady bank account through the production of a bank statement. The latter aims at ensuring 

that the family will not starve while the soldier is out on civil course. 

6.2    Recommendations 

In view of the importance, that tertiary education plays in the military career and career 

progression of an individual, there is a dire need to find a lasting solution to the issue of low 

accessibility to tertiary education.  In this light, the study presents the following 

recommendations with a view that they may help to alleviate the problem of low accessibility to 

tertiary education. 

 

• The Zambia Army through the Education Directorate should ensure that for every one 

commissioned officer attending to tertiary education each year, there must be three Non-

Commissioned officers that must be shortlisted.  This will ensure that the levels of 
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accessibility for the other ranks will be uplifted to the same level as commissioned 

officers. 

 

• The Zambia Army should encourage and motivate female soldiers to go to Army School 

of Education (ASE) to improve their school certificates.  This will subsequently enable 

them to participate equitably with their male counter parts in the modern work 

environment. 

 

• The Zambia Army authorities should ensure a balance between civil and military courses 

for both female and male military personnel. 

 

• The Zambia Army should consider decentralizing the bidding policy on applying for civil 

courses, for example all units/barracks to be given the mandate to be releasing their 

soldiers wanting to further their education instead of Army Headquarters which takes a 

lot of time to process. 

6.3    Recommendations for further studies 

It is recommended that a comparative study be conducted.  This study should include 

commissioned officers - that is male and female in order to learn their experiences in relation to 

accessing tertiary education to have a broader picture with regard to the phenomenon under 

discussion. 

 

It is recommended that a large study constituting of all the barracks in the Army be carried out to 

get a full understanding of the phenomenon in the entire Zambia Army 
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APPENDICES 

Appendix 1:  Informed Consent Form 

 

DEAR PARTICIPANT 

 

This serves to inform you and give you an understanding of the research procedures that will be 

followed. Similar information in this form will be read to you alongside the questions with 

regard to each objective and its research instrument. Furthermore, you are asked to sign this form 

to indicate that you have agreed to participate in this study. 

 

Thanking you in advance. 

 

1. Description 

This is an educational research; the researcher is a student at the University of Zambia pursuing a 

master of Art degree in Gender studies (MA GDS). This research is a major requirement for the 

researcher to complete this program therefore it is purely academic. 

 

2. Purpose 

The researcher wishes to explore the lived experiences of other ranks both male and female with 

regard to access to tertiary education and the study will use a phenomenological perspective of 

Ndola based military units. The researcher is interested in understanding of the lived experiences 

from this population sample. 

 

3. Consent 

Participation in this study is voluntary therefore; you are free either to participate or decline to 

participate in this study. 

 

4. Confidentiality 

All data collected from this research is treated with utmost confidentiality. Participants are 

therefore assured that they will remain anonymous and untraceable in this research. In this 

regard, participants will only be identified through a number and not by their names for example 

participant number 1, participant number 2 so on and so forth. 



72 
 

5. Right of participants 

All efforts will be taken to ensure that the rights of the participants as per research ethics are 

protected and respected. Participants are encouraged to be free and therefore ask for clarification 

if any at any point of the study if they become uncomfortable with the conduct of the study. 

 

6.  Declaration of consent 

I have read and fully heard and understand the content of this document. I have verbally/in 

writing agreed to participate in this study. 

 

Participant number----------------- 

Signature----------------------------- 

Date---------------------------------- 
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Appendix 2: In-Depth Interview Guide For Other Ranks Both Male And Female With 

Regard To Access To Tertiary Education Of Ndola Based Military Units. 

 

Introduction 

Dear participant  

My names are Ivy Nawa Akabondo; I am University of Zambia student pursuing a Masters of 

Art Degree in Gender studies. As a partial fulfillment of the requirements for the program, 

students are required to research on a topic of their choice. As a topic of choice, “Accessing 

Tertiary Education and Experiences of Other Ranks in the Military: A Gender Perspective 

of Ndola Based Units” captured my interest being a gender student as well as being a resident in 

a military base. In addition, information collected through this study is strictly, for academic 

purposes therefore shall be kept confidential and no name or identity will be attributed to you. 

 

Furthermore, you are free to participate in this research and you can choose to pull out any time 

you feel like. I would appreciate if you could spare some time to answer some questions because 

your participation will be highly valued. 

 

QUESTIONS 

• Please tell me about yourself 

• Do you think access to higher/tertiary education is higher among other ranks both male and 

female soldiers?  

• Have you ever been denied access to tertiary education? 

•  

 

Thank you very much for your cooperation. 
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Appendix 3: Focus Group Discussion Interview Guide For Non-Commissioned Officers 

Both Male And Female With Regard To The Causes Of Low Participation To Tertiary 

Education Of Ndola Based Army Units. 

 

INTRODUCTION 

DEAR PARTICIPANT 

My names are Nawa Akabondo; I am a University of Zambia student pursuing a master of Art 

degree in Gender studies (MA). As a partial fulfillment of the requirements for the program, 

students are required to research on a topic of their choice. As a topic of my choice, “Accessing 

Tertiary Education and Experiences of Other Ranks in the Military: A Gender perspective 

of Ndola Based Units” captured my interest being a gender student as well as being a resident in 

a military base. In addition, information collected through this study is strictly, for academic 

purposes therefore shall be kept confidential and no name or identity will be attributed to you the 

participant. 

 

Furthermore, you are free to participate in this research and you can decide to pull out any time 

you feel like. I would appreciate if you could spare some time to answer some questions because 

your participation will be highly valued. 

 

QUESTIONS 

• In your own opinion, what do you think are the causes of low participation in accessing 

tertiary education for both male and female soldiers? 

• What is the reason or cause of the low participation of the other ranks in relation access to 

tertiary education 

 

 

Thank you very much for your cooperation 
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Appendix 4: (SD Form 9) Focus Group Discussion Interview Guide For Non -

Commissioned Officers for Both Male And Female Soldiers On The Strategies Put In Place 

To Curb Low Accessibility To Tertiary Education Of Ndola Based Army Units. 

 

INTRODUCTION 

 

DEAR PARTICIPANT 

My names are Nawa Akabondo; I am a University of Zambia student pursuing a Master of Art 

degree in Gender studies. As a partial fulfillment of the requirements for the program, students 

are required to research on a topic of their choice. As a topic of choice “Accessing Tertiary 

Education and Experiences of Non-Commissioned Officers in the military: A Gender 

Perspective of Ndola Based Units” captured my interest being a gender student as well as being 

a resident in a military base. In addition, information collected through this study is strictly for 

academic purposes, therefore shall be kept confidential and no name or identity will be attributed 

to you. Furthermore, you are free to participate in this research and you can choose to pull out 

any time. I would appreciate if you could spare some time to answer some questions because 

your participation will be highly appreciated. 

 

QUESTIONS 

• Has the Army put measures to curb the low participation in the accessibility to 

tertiary Education? 
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Appendix 5:  Army Sponsorship Form 

Army Government of the Republic of Zambia 

(Hereinafter called the applicant) 

  

NRC Number: ………………..  Army No: ………………. Unit: ……………… 

Job Title: ……………… Formation ………………….. Corps ……………… 

Department …………………. Station………….. 

 

In this agreement the applicant agrees and consents that having been granted permission to 

undertake a full-time self-sponsorship course of study that commences on………….. and ends 

on …………. The following Rules and regulations shall apply: 

a. Paid study leave shall not exceed six (06) months. 

b. In the event of the course exceeding six (06) months, the applicant shall be deemed to be 

on study leave without pay for the remainder of the course of study. 

c. During study leave without pay, pay and allowances due to the applicant shall be 

withheld until express approval is granted for their resumption or on completion of the 

said course study, whichever is applicable. 

d. Nothing contained in this Agreement shall be construed as imposing any financial 

liability on the Zambia Army in relation to the course of study and the Applicant shall be 

responsible for the fees and costs incidentals to the course of study. 

 

STATEMENT OF CONSENT 

I have read the above information. I consent to the agreement and its terms and the rules binding 

application on self-sponsorship courses of study. 

 

Full Name………………………………Signature………………………… 

Date…………………………………….. 

 

IN THE PRESENCE OF (WITNESS) 

Name…………………………………………Designation………………………….. 

Signature……………………………………..Date…………………………………… 
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SIGNED ON BEHALF OF THE ZAMBIA ARMY 

Name……………………………………….Designation…………………….. 

Signature…………………………………..Date/Official stamp…………. 

 

 

RESTRICTED 
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Appendix 6: Questionnaire For NCOS Both Male And Female With Regard To The Causes 

Of Low Participation To Tertiary Education Of Ndola Army Based Units. 

 

INTRODUCTION 

DEAR PARTICIPANT 

My names are Nawa Akabondo; I am a University of Zambia student pursuing a master of Art 

degree in Gender studies (MA). As a partial fulfillment of the requirements for the program 

students are required to research on a topic of their choice. As a topic of my choice, “Accessing 

Tertiary Education and Experiences of Other Ranks in the Military: A Gender Perspective 

of Ndola Based Units” captured my interest being a gender student as well as being a resident in 

a military base. In addition, information collected through this study is strictly, for academic 

purposes therefore shall be kept confidential and no name or identity will be attributed to you the 

participant. 

 

Questions 

1. Do you think tertiary education is of great importance to you as an Army Personal? 

 

 YES                          NO   

2. Do you agree to say Army personals should go for tertiary education while saving as Army Officers? 

3. If yes to question 3, what sort of course do you think should be of major priority? Specify. ---------------

-------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------- 

4. Have you done any tertiary courses other than the usual Army /Military training you underwent? 

                 YES                      NO    

 

5. If yes for question 4. what training have you done? 

---------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------- 

6.If no to question 4,what reason can you give for not going for a tertiary course 

---------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------- 
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7. If given an opportunity, would you go for a tertiary training? ------------------------------------ 

    ------------------------------------------------------------------------------------------------------------- 

    ------------------------------------------------------------------------------------------------------------- 

 

8. In which of the age brackets do you belong? Tick only one. 

 

1 Less than 20  

2 20-30  

3 31-41  

4 41 and above  

 

9. In which of the rank brackets do you belong to? 

 

1 Corporal  

2 Sergeant  

3 Staff Sergeant  

4 Other(Specify)  

 

10.According to your own analysis, what do you think is the extent of participation by sex and 

rank for non-commissioned officers with regard to access to tertiary education in the Army? -----

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------- 

11.What  do you think are the causes of low participation in accessing tertiary education by non-

commissioned officers in the Army, if any?----------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------- 

12.What strategies do you feel should be put in place to promote accessibility to tertiary 

education in the Army? ----------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------- 

 

 

Thank you very much for your cooperation 


