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[bookmark: _Toc89219019]ABSTRACT
The study aimed at establishing teachers’ experiences on using early grade screening tool for the inclusion of learners with special educational needs in mainstream in selected primary schools of Lavushimanda district of. The objectives of the study were to, establish whether  or not, teachers are using the early grade screening tool for the placement of learners with special educational needs in schools, to establish teachers’ views on the significance of the early grade screening tool in the placement of learners with special educational needs in primary schools and to explore teachers’ experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools.
 The study was qualitative and a Phenomenological study design used. The sample size comprised (9) nine mainstream teachers, three (3) head teachers and two (2) Education Standard Officers (ESOs). Qualitative data was collected through interviews Purposive sampling was adopted to collect data. Teachers experiences in using early grade screening tool for the placement of learners with special needs in mainstream primary schools were, lack of understanding of some EGST concepts, categories (skills) EGST assess, how EGST scoring is done, referrals, identification challenges, communication challenges and challenges in writing the summary report.
 Based on the findings, the study recommended that Continuing Professional Development (CPD) should be reviewed and strengthened for all teachers to be equipped with skills in using early grade screening tool. 
Key words: Experiences, mainstream screening tool, placement, and disability.
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[bookmark: _Toc89219023]CHAPTER ONE: INTRODUCTION
[bookmark: _Toc89219024]1.1 Overview
The chapter presents the background to the study, statement of the problem, purpose and objectives of the study, research questions, significance of the study, limitations, delimitation, operational definitions, conceptual framework and a summary of the this chapter.
[bookmark: _Toc89219025]1.2 Background to the Study
The 1994 Salamanca World Conference on Special Education reaffirmed the right to education of every person as enshrined in the 1948 Universal Declaration of Human Rights. Rights. The Conference drew participants from 92 governments, Zambia inclusive and 25 international organisations dealing with persons with disabilities .The Conference renewed the commitment by the 1990 World Conference on Education for All (EFA), that all children regardless of their individual differences have access to education. Therefore, the Salamanca Conference stressed the need for all countries in attendance to work towards eliminating the segregate school that existed before and developing ‘Schools for All. That is to say, create inclusive schools which embrace everybody, celebrate differences, support learning and respond to individual educational needs. Ultimately, the Salamanca Conference sought to find ways and means of increasing access to education, promoting equalization of educational opportunities and improving the quality of education for children with special educational needs worldwide.
In view of the above revelations special education has over the years received a lot of attention in a number of local and international education related forums. For Zambia in particular, special education is today part of the major policy documents on education such as: the 1996 Education policy, “Educating Our Future”, the Education Act of 2011 as well as the Disability Act of 2012.This has resulted in the introduction of  special education practices in the mainstream or regular schools leading to a large number of children with special educational needs being integrated in  the mainstream and not separate schools under the philosophy of inclusive education
Muzata (2017) posits that Inclusive Education is the placement of learners with disabilities or special education needs into the ordinary classroom to learn and interact with everybody else, just like any other ordinary learners. It provides an opportunity for  all children regardless of any disabilities to learn within the mainstream system without any fear of any kind of segregation. Inclusive Education facilitates positive learning opportunities and outcomes for all, increases staff satisfaction and it helps to improve communication among schools, parents and communities.
Special education in Zambia can be traced back from the 1977 educational reforms where its provision, identification and assessment was part of the key areas of concern (Muzata, 2010).  Unlike the Education Act of 1966, which was characterized by a segregated education between the blacks and the whites, the 1977 policy document sought to integrate and stimulate social interaction between children with special needs: the hard-of hearing, deaf, blind and partially sighted, children needing remedial as well as the physically handicapped and those without. The document went on to focusing on equipping teachers and teacher-educators with the ability to identify, screen and assess learners with special educational needs  in instututions of learningpolicy document made mention of this subject matter.ducation and providing appropriate interventions for addressing the needs of these learners in institutions of learning.
Since its first recognition in Zambia at policy level in the 1970s, Special Education received further attention in the 1996 Educating Our Future Policy Document where a number of strategies were highlighted to support its existence. These included: placement and integration of children with special educational needs into the mainstream and providing them with necessary facilities Mandyata, (2015). These strategies were important because by then, enrolment into grade one was largely based on age particular observations such as one’s height which could have segregated the physically challenged. Therefore placement was important to achieving inclusive education because it provided all children with equal opportunities to education whether with disabilities or not Zangi   & Muzata  (2020). 
Additionally, through the 1996 Policy Document, the Ministry of Education enhanced equal access to education by decentralizing the identification, diagnosis and assessment for the placement of LSENs in educational institutions. Implementation guidelines indicated that the assessment process involves identification, referral, screening, intervention and evaluation Special/inclusive education guidelines (2016). Therefore, the Ministry introduced a policy on screening of all learners before enrolment in public schools. Screening is interchangeably used with identification and assessment and include a variety of instruments for various categories or purposes, clarifying the main purpose of the assessment, determining what should be measured, establishing procedures for data collection, and selecting data sources, child work, standardized tests, teacher report, and parent report are all components in an assessment process. Mulunda (2017) reported that assessment of children is currently used to determine progression on meaningful developmental achievements, to place or promote, to detect special needs, learning, and teaching problems, to assist with curriculum and instruction decisions, to help a child assess his or her own progress, to boost learning, to evaluate programs to monitor trends, and for high stakes accountability. So in this case, assessments should benefit children by improving the quality of educational programs or in providing direct services
Despite the introduction of a policy on screening of all learners before enrolment in public school in 1996, in October 2016, the Ministry reported that there was no record of screened children received from the provinces.  Kasongole and Muzata highlighted that, the Ministry assumed that some schools may have screened some children, but due to poor record keeping there was no evidence to this effect. For this reason, the Ministry developed the early grade screening tool aimed at identifying various characteristics of the children as well as determines whether they require any special education or specific attention. This would then aid decisions on which school these learners could attend depending
Assessment system should include a variety of instruments for various categories or purposes, clarifying the main purpose of the assessment, determining what should be measured, establishing procedures for data collection, and selecting data sources, child work, standardized tests, teacher report, and parent report are all components in an assessment process. Assessment of children is currently used to determine progression on meaningful developmental achievements, to place or promote, to detect special needs, learning, and teaching problems, to assist with curriculum and instruction decisions, to help a child assess his or her own progress, to boost learning, to evaluate programs to monitor trends, and for high stakes accountability. So in this case, assessments should benefit children by improving the quality of educational programs or in providing direct services to children. It should link to the specific purpose and must be valid, fair, and reliable for that purpose Zangi and Muzata 2020.
Assessment of students with disabilities is a multidimensional process of gathering information by using appropriate tools and techniques in order to make educational decisions about placement and the educational program for a particular student Appropriate adaptations and modifications must be made available to assure valid and reliable finding curriculum framework (2013).
Ainscow (2007) reported that in primary schools, screening is regularly done for various reasons using the early grade-screening tool produced by the ministry of general education and various stakeholders. For example, a student with an extremely low test score on a standardized achievement test administered to all first graders in a school may become the focus of further inquiry to determine the validity of the screening observation and, if warranted, to determine the causes of the child’s difficulties. 
This may lead to a recommendation to conduct a formal evaluation to decide if the child has a specific, identifiable disability. Who is having academic or behavioral problems in the classroom may be referred for further testing to determine if a disability is present. Before testing for diagnosis begins, however, the school must obtain consent from the child’s parents to do the evaluation.  Screening is the process used to predict which pupils are likely to have problems in regular classrooms and to identify those who may be eligible for particular programs, such as special education.  Screening is the first step in child find. The school screens all students to find the ones who might need special education. Screening can be anytest or form or interview to look for disabilities. Based on the screening, some students will be referred for an educational evaluation.
Child find" is the process used to identify, locate, and evaluate all children with disabilities who may need special education and related services. The purpose of the identification process is to assure that students who are experiencing difficulties in school academically, functionally, or behaviorally are properly identified and provided with the appropriate support services.
Screening is a very general type of assessment that addresses common questions parents and professionals have about the development of children. Screening assessments are designed to efficiently identify those learners who need more thorough and detailed assessment. Such screening is ideally brief and cost-effective so that large numbers of children in schools can be assessed in a relatively short period of time. The procedures and tests used in screening are developed to be quickly and easily administered without highly specialized training. Screenings for problems in learning reading and math are becoming commonplace in primary school classrooms.        
Screening programs for children entering school are widespread, and their use is increasing. Screening is used to predict which pupils are likely to have problems in regular classrooms and to identify those who may be eligible for particular programs, such as special education

Special Education/inclusive education 2016 revealed that ,in Zambian education system, the early screening tool was introduced in 2016 by the ministry of general education and various stake holders.This tool was included in the inclusive education and Special education guidelines.According to inclusive education and special education guidelines (2016),special education is the provision of education which is additional to,or different from that provided for learners of the same age group ,regardless of setting. 
For this reason,inclusive education institution is the is where a learner with Special Educational Needs receives education without discrimination and special education institution is the is designed to meet the special educational needs of a leaner who by reason of disability to unable to benefit from the regular main stream education or inclusive education setting.
Due to the advancement of educational research ,various disabilities has been included in the screening tool insteady of concetrating on the traditional ones.The traditional disabilities are hearing impairment, visual impairments, physical and the intellectual impairments. Apart from the mentioned traditional ones, disabilities such as the speech and language, motor skills, social skills, health impairments, adaptive skills, cognitive development skills, writing, alphabet skills digit span for memory are included to be screened in learners.
Hence all these efforts by the government through the Ministry of General Education (MOGE 2016) and other stakeholders to develop the screening tool is to guide placement of the learners. Although this tool was developed it is very important evaluate its effectiveness
[bookmark: _Toc89219026]1.3 Statement of a Problem
Early grade screening plays an important role in the placement of learners with special educational needs in primary schools. Although the Ministry of General Education (MOGE) developed the Early Grade Screening tool in 2016 for placement of learners with special educational needs in primary schools, it is not known whether or not teachers use this tool what their experiences have been in this regard. Muzata and Mahlo (2019) advance that failure to use the early grade screening tool among learners with disabilities could lead to their misplacement in schools and segregation in the curriculum adaptation. Therefore, this study was undertaken to investigate the experiences of the teachers with regards to using of the early grade screening tool among learners with special educational needs in Lavushimanda district.
[bookmark: _Toc89219027]1.4 The purpose of the study 
The purpose of the study was to investigate how the early screening tool is being used to identify learners with special educational needs for placement in primary schools in Lavushimanda district.
[bookmark: _Toc89219028]1.5 Main research objective 
The main objective was to explore teachers’ experiences on using early grade screening tool for special educational needs learners in selected primary schools- Lavushimanda district, Zambia. 
[bookmark: _Toc89219029]1.5.1 Research objectives
i.	To establish whether or not teachers are using the early grade screening tool for the placement of learners with special educational needs in schools in Lavushimanda district
ii.	To establish teachers’ views on the significance of the early screening tool in the placement of learners with special educational needs in primary schools in Lavushimanda district.
iii.	To explore teachers’ experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools in Lavushimanda district.
[bookmark: _Toc89219030]1.6 Main Research question
What are the teachers’ experiences on using early grade screening tool for special educational needs learners in selected primary schools- Lavushimanda district, Zambia?
[bookmark: _Toc89219031]1.6.1 Research questions
i. Do teachers’ use or not the early grade screening tool for the placement of learners with special educational needs in mainstream primary schools in Lavushimanda district?
ii. What are teachers’ views on the significance of the early screening tool in the placement of learners with special educational needs in primary schools in Lavushimanda district?
iii. What are teachers’ experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools in Lavushimanda district?
[bookmark: _Toc89219032]1.7 The significant of the study
This study is important because it provides research based evidence on how the early grade screening tool is being used to identify learners with special educational needs for placement in primary schools in Lavushimanda district
The study will facilitate a correct screening process among learners with disabilities in primary schools in Lavushimanda district
The findings of the study will assist in finding ways of solving the problems encountered when using the screening tool to identify learners with special educational needs in primary schools.
Furthermore, this research is key to the sustainable implementation of inclusive education in rural schools and the country at large.
Lastly the study is important to the Ministry of General Education because it is reveals the current problem faced in primary schools of Lavushimanda district and it creates an opportunity to establish the best strategies of improving inclusive education.
[bookmark: _Toc89219033]1.8 Limitations of the study
Limitations are those elements over which the researcher has no control. In most instances, any assumption you make becomes a limitation. They are the shortcomings, conditions or influences that cannot be controlled by the researcher that place restrictions on your methodology and conclusions Creswell (2015).
The study limitations were:
i. Poor responses as some respondents may not know what screening is
[bookmark: _Toc89219034]1.9 Delimitation of the study
Delimitations are those characteristics selected by the researcher to define the boundaries of the study. Delimitations define the parameters of the investigation. In educational research the delimitations will frequently deal with such items as population/sample, treatment(s), setting, and instrumentation Cresswel (2015) the study delimitations were
i. The participants in this research were people associated with special education and 
ii. The research was only conducted in Lavushimanda district of Muchinga province. 
[bookmark: _Toc89219035]1.10 Definition of Terms
Assessment: is a multidimensional process of gathering information by using appropriate tools and techniques in order to make educational decisions about placement and the educational program for a particular learner. 
Educational placement: Means the overall instructional setting in which the student receives his education including the special education and related services provided, Curriculum Framework (2013).     
Identification: is the process used to identify, locate, and evaluate all children with disabilities who may need special education and related services.
Inclusive Education : inclusive education  as the process of enabling all children to learn and participate effectively within the main stream system. 
Screening: is the process used to predict which pupils are likely to have problems in regular classroom and to identify those who may be eligible for particular programs such as special education.
Screening Tool:  is the tool used to identify learners with special educational needs for placement. 
Special Education :is the provision of education which is additional to,or different from that provided for learners of the same age group ,regardless of setting
[bookmark: _Toc89219036]1.11 Theoretical Framework
This section presents the theoretical framework that guided the study. Theoretical frameworks have become a very important component and common norm in research. According to Kombo and Tromp (2013), “a theoretical framework is a collection of interrelated ideas based on theories”. Furthermore, they say that a theoretical framework is a reasoned set of propositions, which are derived from and supported by data or evidence. Using theoretical frameworks strengthens research as it helps to make strong connections between the current study and what has been developed already. Research finds a theoretical framework as a backbone or a pole on which to lean on and gain support. Theoretical framework provides the scientific justification for an investigation. However this study adopted the Medical Model of understanding disability.
Save the Children (2008) highlighted that, the medical model of disability focuses on the individual person and regards disability as a personal problem that is at an individual and therefore a ‘cure’ is needed. , the affected person with impairment is considered to be sick. The medical model views disability as a problem, which lies within the disabled individual. In view of the medical model in order to correct the problem, it is very cardinal to work on an individual and starting with a diagnosis of what is ‘wrong’ with him or her. The person and his or her life become defined solely in terms of the diagnosis through assessment and screening save the children (2010).
Medical model concerned with things that the disabled person cannot do .In response to their diagnosis, medical personnel do their job and try to find a cure. If the cure is possible, all the support and effort are used to achieve it. If there is no cure, this is considered as a problem and it is considered that the individual will need to be cared for by providing support. In the medical model, doctor and patient aspect is applied within the education sector to make sense of what disability is about and how it should be treated. Within the medical model, a child is the centre of attraction and is blamed for any academic failure based on impairment identified. To succeed, a child with impairment requires a teacher, in a school where he/she is forced to fit within the system in order to provide the diverse learning of the impaired child so as to benefit to the curriculum.
Medical model was adopted to this study because there are a lot of learners in mainstream schools who have different disabilities. And these children have different abilities in learning. These learners require diagnosis through screening for the proper placement in schools Curriculum framework (2013). This is why the Ministry of General Education with other stakeholders in 2016 realised that early screening must be under taken to the early grades for the placement of these learners with disabilities for the inclusion. The screening is to be done as early as childhood because in order to identify these disabilities before a child grows older so as to acquire early education. Figure 1 is model by save the children summarizing how disability is medically considered as a problem requiring treatment.
[image: ]
Figure 1: Medical Model (Adapted from Save the Children, 2008)

From figure 1 explained  it appears a considered vied that disability needs to be cured because it bounds people indoors and confines people to wheel chairs and other forms of restrictions. In this study, screening and assessment endeavour to identify the root cause of disability so that proper interventions, including teaching approaches and placement of learners should ensure appropriate service delivery to learners with different disabilities. 
[bookmark: _Toc89219037]1.12 Summary
Many learners pass through the education system without being screened for Special Educational Needs and Disabilities (SEND), which results in them not receiving appropriate education support leading to poor performance at various levels. It is therefore against this background that early screening tool has been developed to help identify learners with SEND at an early stage of education so that appropriate interventions can be instituted. Inclusive education to be well implemented, there must be similarities in goals, philosophy and expectations for children, families, and staff. Any special needs of children should be provided within learning institutions to reduce the fragmentation of services and to facilitate inclusion. Families are to be encouraged to participate in all aspects of school programmes which involve children with special needs. Furthermore, it is critical that all school providers ensure curriculum continuity through the implementation of a strategic plan that promotes inclusive education.
[bookmark: _Toc89219038]CHAPTER TWO: LITERATURE REVIEW
[bookmark: _Toc89219039]2.1 Overview
The chapter presents a review of relevant literature to the study. The chapter presents the following sub headings: Origin of inclusive education, importance of early grade screening, placement, and teachers’ experiences in early grade screening and summary.
[bookmark: _Toc89219040]2.2 Origin of Inclusive Education
The study conducted by Dalton and McKenzie (2015) on the origin of inclusive education revealed that, South Africa has adopted an Inclusive Education policy in order to address barriers to learning in the education system. However, the implementation of this policy is hampered by the lack of teachers’ skills and knowledge in differentiating the curriculum to address a wide range of learning needs. In this paper they provided a background to inclusive education policy in South Africa and a brief exposition of an instructional design approach, Universal Design for Learning (UDL) that addresses a wide range of learning needs in a single classroom. The paper also reported on a workshop conducted with teachers and therapists in South Africa as a first attempt to introduce UDL in this context. According to the South African Human Rights Commission report of 2002 and Deng and McBrayer (2012) the shift to inclusive school practices is a responsive action towards empowerment of the large number of persons with disabilities through education and training. The move has the potential of providing more opportunities for persons with disabilities to access quality education and training through the mainstream institutions.
The study conducted in Kenya about the origin of inclusive education by the Ministry of Education (2008: 34) views Inclusive Education as ‘‘a fundamental right to every citizen and is provided free of charge in primary and secondary schools to all learners in public schools. A year later, in the final draft of The National Special Needs Education Policy Framework, the Kenyan Ministry of Education (2009) further defines inclusive education as, ‘‘an approach in which learners with disabilities and special needs, regardless of age and disability, are provided with appropriate education within regular schools”.
Though small pockets of inclusive practices are beginning to emerge throughout Kenya, there are still a staggering number of children with disabilities who are not attending school at all. 
Among the reasons why many students with disabilities are not enrolled in school include: inappropriate infrastructure, inadequate facilities and equipment, the high cost of including students with disabilities in primary classrooms, and lack of teacher training MOE, (2009).
National Strategy on Inclusive Education 2009 – 2017 final draft in Tanzania highlighted that all children, youth and adults in Tanzania have equitable access to quality education in inclusive settings. Through the implementation of the National Strategy on Inclusive Education. Education policies and programmes are informed by inclusive values and practices. The core of Inclusive Education in Tanzania is the human right to education, pronounced in the Universal Declaration of Human Rights (1949), recognising diversity as the main characteristic of humanity. In education this diversity should be used as a constructive force in building societies. Therefore, education policies must be sufficiently diversified and so designed as not to become another cause of social exclusion (UNESCO, 1996).
The study by Kasongole and Muzata (2020) reported that inclusive education is a right based philosophy that all learners regardless of whatever circumstances should learn together and participate in active learning within same classroom situation. It may be said to be a process because it involves change in attitudes by providers of education and the implementers to accept especially children with disabilities to learn together with the so called normal learners. Inclusive education as an approach that addresses the needs of the learners either disabled or not disabled and permits them to learn together in educational settings. 
In addition Kasongole and Muzata (2020) also reported that there is need to train teachers in inclusive education methodologies in order to provide support for the various learners in the inclusive classrooms. Which means inclusive education does not mean only placement of learners with disabilities in a classroom but also necessary support to enhance participation in learning. The study also by Kasongole and Muzata (2020), revealed that the lack of knowledge by teachers about disabilities means teachers have limited or no knowledge of the nature of support for learners with learning disabilities within their classroom. For this reason the study entails that it is a worry whether inclusive education for learners with disabilities in Zambia is real or not. Kasongole and Muzata (2020) also recommended that assessment and screening should be carried out in order to identify learners with disabilities to meet their needs. This study has given an insight that assessment and screening play an important role on inclusive education.
Muzata (2020) revealed that there is inadequate specialised assessment facilities, tools and personnel to conduct diagnostic assessment for disabilities in Zambia for this reason the researchers may end up gathering wrong samples in many disability related research because of lacking of proper assessments for the nature of disability. In addition Muzata (2020) also reported that in Zambia, the are only assessment centres which are known are based in Lusaka such as the University Teaching Hospital - UTH, Zambia Institute of Special Education- ZAMISE and at the University of Zambia .For this reason if someone is conducting research in intellectual disabilities, it is very be difficult to find reliable samples because those people may not be assessed formally but informally.
Deborah (2010) defined inclusive education as a pairing of philosophy and teaching practices that allow each student feel confident, respected and safe to learn and be able to develop to his or her best abilities .It is anchored on the values and beliefs centered on the best interest of the student which promotes social cohesion, belonging and active participation in learning and positive interaction with peers in the school community. 
The study conducted by Mwaala (2016) on inclusive education in Zambia revealed that the inaccessibility of libraries and classrooms, upstairs limits disabled students to have access to education. Students indicated that they were denied access to the library, which affected their performance, because they could not access certain books only found in the library. The road, which connects the classroom block and hostel, is worn out and inaccessible, wheelchair users could hardly navigate through independently. Students indicated that most times they were late for classes, as they had to wait for someone to wheel them to class. This eventually negatively affected their grades.
[bookmark: _Toc89219041]2.3 Early grade screening for the placement of the learners with disabilities in mainstream schools.
The introduction of Inclusive Education in Zambia demands that quality and appropriate special needs screening and assessment is provided for learners with Special Educational Needs and Disability (SEND). This in turn leads to the provision of quality education based on appropriate assessments and individual education needs and requirements in mainstream schools. The EGST is a comprehensive screening tool for Special Education and Disability that has been developed primarily to quickly evaluate Speech and Language Skills (SL), Physical Skills (PS), Social-Emotional Skills (SE), Activities for Daily Living (ADL), Cognitive Skills (CS), Hearing (H) and Visual (V) skills of Zambian learners identified to likely to have special needs and disabilities MOGE (2016).
The study conducted by Performance Audit of Preparedness for Implementation of Sustainable Development Goals in Zambia, 2019 reported that, in 1996, Ministry of General Education introduced a policy on screening of all learners before enrolment in public schools. In October 2016, the Ministry reported that this had not taken off as no records of screened children had been received from the provinces. The Ministry assumed that some schools may have been undertaking screening, but due to poor record keeping there was no evidence of this. Therefore, the Ministry developed a screening tool which was aimed at identifying various characteristics of the children as well as determine whether they require any special education or specific attention. This would then aid decisions on which school these learners could attend depending on the availability of teaching staff, infrastructure or any other special facilities. The major role of identification was placed with schools, as they were closer to the community. The officers from both the District Education Board Secretary and schools indicated that one of the challenges aside lack of resources to effectively carry out identification in the communities was the unavailability of assessment centres. The available officers and teachers trained in Special Education were able to identify the basic disabilities such as the visually impaired, physically disabled and hearing impaired to a certain degree. Educational assessment such as speech and reading was done by teachers while more complex cases were referred to local health facilities. However, the local health facilities were not able to assess severe cases and referred these to the assessment centres. There are only four (4) Special Education assessment centres in the country, namely University Teaching Hospital (UTH), Zambia Institute of Special Education (ZAMISE), University of Zambia (UNZA) and Holy family in Monze. Three (3) were in Lusaka Province and only one (1) in Southern Province which made it difficult for those in other provinces to access these centres. It was found that the Ministry should develop monitoring tools for the different categories of SE to ensure effective monitoring and make an assessment of special education provision efficient. The Ministry should also establish a decentralised and participatory mechanism for planning, monitoring and evaluation of educational provision for children with SEN.
An evaluation of SE should be conducted to assess how effective this has been to ensure that learners are receiving the necessary education and support. The Ministry should establish an inter-departmental committee that should regularly assess the provision of education to learners with special needs and consider the inclusion of UNZA staff.
The Joint Annual Review (JAR) conducted in 2017 noted that there was incomprehensible data on SE and made recommendations for the Ministry to strengthen the Education Management Information System (EMIS) Annual School Census form and prioritise the data needs for SE. Quality teaching and learning processes are expected to enable learners to acquire new knowledge and skills and develop to their maximum potential. It is important, therefore, that the teaching and learning process that goes on in a school is of quality and continuously monitored, in order, to evaluate the effectiveness of the teaching strategies, as well as the level of pupil learning achievement.
There is need to set objectives for the various types of education provided to LSEN so that quality and relevance of provision can be measured. Enrolling LSEN is one thing but ensuring that they receive the education necessary for lifelong development and sustainability is another. Therefore, the Ministry must ensure that there are appropriately qualified lecturers to train SE teachers. While there may not be any specific guidelines that require the inclusion of officers from the SE Unit during the recruitment process, the Ministry could consider including them in this process mainly to assist with the qualifications and placement of SE teachers.
Zangi, & Muzata (2020), reported that the study done by Chuunga (2018), observed that learners with reading problems cannot benefit from the mainstream classroom because of over enrollment, teacher-pupil ratio and lack of teaching and reading materials. Zangi & Muzata added that the assessment procedures used to identify learners with reading difficulties only work to further widen the gap between the so called ‘slow learners’ and ‘fast learners’. 
[bookmark: _Toc89219042]2.4 Significance of early grade screening tool in the placement of learners with disabilities.
Ministry of General Education (2018), reports that screenings provide a quick and simple way to monitor a learner’s educational development. The earlier a special need or disability is detected, the better the prognosis for the learner. Early grade screening is simple; it takes just a few minutes. It is effective, because they utilize parental and teacher knowledge. Screening is important because of the potential each learner holds for success, for challenges, but above all, for change and development. To recognize a child’s risk for special educational needs and disability, then, is to also recognize and maximize a child’s potential. 
Not only that, many learners pass through the education system without being screened for Special Educational Needs and Disability (SEND), resulting in low quality education support and poor education attainment with limited long life outcomes at various levels. It is therefore against this background that the Early Grade Screening Tool (EGST) has been developed to help identify SEND at an early stage so that appropriate interventions can be instituted. The other importance of early grade screening is that, a learner suspected of having SEND should be referred to appropriate experts for further investigations and interventions. Where difficulties persist, specialist support can be sought from professionals at UTH, ZAMISE, UNZA, Makeni Eye Clinic, Beit Cure Hospital or local hospitals. A referral can also be made to the district assessment Team.
According the curriculum framework (2012) assessment focuses on the developmental milestones of children aged 0 to 6 years. It can be done continuously through the various activities that children are engaged in. The assessment results should not be used for judging the child or comparing them with other children. Early identification of developmental challenges (screening) is the key purpose for assessing children at this level. It should facilitate the child’s development in all the domains with a view to finding solutions. Assessment tools such as Child Development Assessment Tool for Zambia (CDAZ) should be used when you want to find out how the child is growing from one age level to another, or when you see that the child is not growing well. This can be used on a day to day basis. Early grade screening tool offers multiple opportunities for one to develop an understanding of children’s developmental challenges and respond to their needs.
Curriculum framework (2013) also revealed that learners have different learning abilities. The category of learners with Special Educational Needs, include the hearing, visually, physically, intellectually impaired as well as the gifted/talented ones. Teachers and teacher-educators should be equipped with knowledge and skills to enable them identify, screen and assess them. They should also provide appropriate interventions to learners with Special Educational Needs in learning institutions. Therefore, learning institutions should ensure that learners with Special Educational Needs are provided with appropriate resources for quality learning. Children with special educational needs will require adapted curriculum and technology relevant to their disabilities. However, learners of Intellectual Impairments as well as others with severe disabilities who cannot benefit from the inclusive curriculum will have an alternative curriculum that suits their needs and abilities. Such learners will be sent to special education units and schools. Teacher Education institutions should also include special education in their programmes in order to equip teachers with necessary knowledge, skills, positive attitudes and values in this area.
[bookmark: _Toc89219043]2.5 Placement for the learners with disabilities in schools.
Barnes (2012) revealed that in Finland, as in many other countries, the placement in special education is at least partly determined by the diagnosis of the student with special educational needs (SEN). During the eighties, the Finnish special education system still relied on separate special education curriculums for several diagnostic categories. As this situation changed in the nineties, the current Finnish school legislation contains only a few elements of medical labelling and instead stresses non categorical, individual curriculum planning based on identifying the unique needs of each child. The basis of this planning is the individual education plan, which was enforced in Finland in the late nineties The Basic Education Act, (1998). However, this policy of non-categorical special education has been partly compromised by the local schools’ freedom to choose how to categorize their classrooms. 
This chapter presents a review of literature considered relevant to the study on teachers’ experiences when using early grade screening tool for the placement of learners with special needs in mainstream primary schools in Lavushimanda District. It has discussed the Global and Local Perspective. It has shown the picture about the importance of early grade screening tool in mainstream primary schools. It also showed the origin of inclusive education, early grade screening and placement for the learners with disabilities, this study therefore addressed the knowledge gap by examining teachers’ experiences of using early grade screening tool for the placement of learners with special needs in selected Schools in Lavushimanda District Muchinga Province of Zambia. 
Katwishi (2011) points out that early special needs identification; assessment, referral and appropriate follow-up are necessary in the effective development of inclusive schooling. Identification of children with special needs, which includes sensory, mental and physical needs, are achieved through screening. Screening is defined as a continuous process, which begins at pre-conception and is repeated from time to time throughout childhood. Screening sorts out children who have impairments. Children with visible special needs identified through child - find activities. These activities are done through opinion leaders, social community meetings and primary health services and under five clinics. A failure of a re-screening test leads to a full multi-disciplinary diagnostic assessment. Diagnostic assessment as an in depth process, which confirms or rejects the existence of the problem serious enough to require interventional services.
[bookmark: _Toc89219044]2.6 How early screening has helped the placement of the learners with disabilities 
Screening is a technique for acquiring information about a great number of people in as quick a time as possible. The results of tests and examination papers can be used as screening methods to identify those children whose results are poorer than they were expected to be. It may be that a child is diligent in class (e.g., first to answer questions) but does not perform well on examinations. Such a child may be singled out for further diagnosis MOGE (2016).
According to national Centre for learning disabilities (2015) early screening can lead to timely recognition of learning difficulties and characteristics that might signal a risk for disorder of learning and/or attention. Neuroplasticity in children offers windows of opportunity in virtually every aspect of learning because of the extent to which their brains are malleable (changeable and developing). In children, brain networks for information processing are still being formed, which means that early experiences, and interventions, can have a greater impact on students when they are young. Early screening can result in children receiving extra help sooner and prevent them from falling behind.
Early screening is especially beneficial for learners who are entering inclusive classroom settings after having received early intervention services, or who are from historically marginalized communities and may be entering school with developmental skills already lagging behind those of their peers.
Zambia Curriculum framework (2013) revealed that early screening has helped the placement of the learners with disabilities in many ways, these learners are identified and are placed in the schools that can suit their needs. For instance in Zambia, learners with hearing impairments are taken to special units where they receive quality education by the use of sign language as a medium of instruction. Those with specific learning disabilities adapted in the inclusive education with the modified curriculum. 
Kalabula (2007) revealed that early screening help to determine the severity of the problem, possible causes, treatment, needs and most appropriate services needed. The data from assessment work is analysed by a multi-professional team in a case meeting. During this meeting, the child’s strengths and needs are identified in all areas of child development. It is this kind of assessment that helps to determine the nature of the child’s Individualized Educational Programme (IEP) or the Family Individualized Support Programme (FISP) which is thereafter provided to the children.
Mulunda (2017) revealed that early identification yields early intervention which really helps CSEN to prosper in their education because they start getting correct help to their problems at an early stage. It is believed that early intervention can improve the Childs problem. Their teachers are able to plan for their education nicely because the area of concern is well known.
[bookmark: _Toc89219045]2.7 Summary
For Inclusive education to be well implemented, there must be similarities in goals, philosophy and expectations for children, families, and staff. Any special needs of children should be provided within learning institutions to reduce the fragmentation of services and to facilitate inclusion. Families are to be encouraged to participate in all aspects of school programmes, which involve children with special needs. Furthermore, it is critical that all school providers ensure curriculum continuity through the implementation of a strategic plan that promotes inclusive education.
[bookmark: _Toc89219046]CHAPTER THREE: METHODOLOGY
[bookmark: _Toc89219047]3.1. Over View
This chapter describes the research design that was in the examination of the research problem. Methodology is the systematic, theoretical analysis of the methods applied to the field of study. It comprised the theoretical analysis of the body of methods and principles associated with a branch of knowledge. A methodology does not set out to provide solutions in study it offers the theoretical underpinning for understanding which method can be applied to a specific case. This section presents subtitles such as an overview, research design, target population, sample size, sampling procedures, research instruments, credibility and trustworthiness data collection procedure, data analysis method, ethical consideration and summary.
[bookmark: _Toc89219048]3.2 Research design
Creswell, (2014) defines research design as the way a study is planned and conducted; the procedures and techniques employed to answer the research question. This study was qualitative in nature and employed a phenomenological research design with the aim of in-depth understanding of individual experiences of mainstream teachers in the use of early grade screening tool for the placement of the learners with disabilities in Lavushimanda district. In phenomenology research design, researchers retain the detailed and meaningful characteristics of real-life events as experienced by participants (Macha, Muzata and Simui, 2020).
[bookmark: _Toc89219049]3.3 Target population
In this study, the study target population comprised mainstream teachers, ESOs and head teachers in Lavushimanda district .The common attribute for the population is that they are all specialists, performing different duties for LSENs Muzata (2017). Kombo and Tromp (2006) refer to population as the entire source of the information a researcher utilises to guide a research. This can include a group of people, trees, documents; historical monuments and any other from which a sample can be drown. A target group on the other hand describes a specific group of individuals. In the case of this study, data were collected from mainstream teachers, ESOs and head teachers in selected primary mainstream schools.
[bookmark: _Toc89219050]3.4 Sample Size
A sample is a small proportion of the population selected for the purpose of observing and analysing information (Kombo and Tromp 2006) This sample should have the characteristics, and be accessible to help in the area of the study that a researcher is to investigate. It is a percentage of the study population consisting a specific group to whom the researcher should collect data.
The sample of this study was drawn from three (3) primary schools, comprising nine (9) mainstream teachers’ three (3) head teachers in Lavushimanda district and two (2) ESOs. Primary schools were targeted to be sampled because that is where teachers and head teachers were found and they had data on early grade screening. ESOs are also important in this study because they have data on screening and assessment.
[bookmark: _Toc89219051]3.5 Sampling procedure 
According to Kombo and Tromp (2006) sampling procedure refers to the part of the study that indicates how participants selected to be included in the sample is done. The selection was done in a systematic way. This study employed purposive sampling technique in the selection of all the participants in the study.
[bookmark: _Toc89219052]3.6 Research Instruments 
[bookmark: _Toc83804749][bookmark: _Toc83805781][bookmark: _Toc86161088]Creswell (2012) defines research instrument as a tool or device chosen by the researcher to collect required information. In this study interview schedules were used to collect data from mainstream teachers, and the head teachers as an instrument.
[bookmark: _Toc87119359]Table 1: Research instruments and the collection process
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	[bookmark: _Toc83804752][bookmark: _Toc83805784][bookmark: _Toc86161092]Mainstream Teachers
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	[bookmark: _Toc83804754][bookmark: _Toc83805786][bookmark: _Toc86161094]Head Teachers
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	[bookmark: _Toc83804756][bookmark: _Toc83805788][bookmark: _Toc86161096]ESOs
	[bookmark: _Toc83804757][bookmark: _Toc83805789][bookmark: _Toc86161097]Interviews



[bookmark: _Toc89219053]3.6.1 Interviews guide
An interview guide is a commonly used tool of data collection in the study of human behaviour. Interviews are an appropriate method when there is a need to collect in-depth information on people’s opinions, thoughts, experiences, and feelings. Interviews are useful when the topic of inquiry relates to issues that require complex questioning and considerable probing (Creswell 2009).
The interview guides were developed before conducting interviews they seen to be an important tool when it comes to being sure that the same categories of information are obtained from a number of participants about the phenomenon being studied. The researcher however, did not strictly asked the questions which were on the guide but, also asked spontaneous questions that were developed in the course of the interactions between the interviewer and the interviewee. Therefore, the researcher remained free to build a conversation within the area that was needed to be investigated. As such all the three objectives were tackled during the interviews. The information sheets were given before the interviews were conducted to allow the interviewees to understand what the researcher intended to gather. 
[bookmark: _Toc89219054]3.7 Credibility and trustworthiness of the findings 
In qualitative study, trustworthiness or rigor of a study refers to the degree of confidence in data, interpretation, and methods used to ensure the quality of a study, (Pilot & Beck 2014). In each study, researchers should establish the procedures necessary for a study to be considered worthy of consideration by readers (Amankwaa, 2016). These criteria include credibility, dependability, confirmability, and transferability (Guba & Lincoln, (2015). Each of these criteria and the typically used procedures was outlined. Not all procedures are used in each study. 
[bookmark: _Toc89219055]3.7.1 Credibility
Credibility refers to the truth of the data or the participants views and the interpretation and representation of them by the researcher Polit & Beck, (2012). Credibility is enhanced by the researcher describing his or her experiences as a researcher and verifying the research findings with the participants. A qualitative study is considered credible if the descriptions of human experience are immediately recognized by individuals they share the same experience. To support credibility when reporting a qualitative study, the researcher should demonstrate engagement, methods of observation, and audit trails. In this study, the researcher took time in the engagement of participants in the field.  Taking time with participants in the field helped more to probe the findings.
Dependability refers to the constancy of the data over similar conditions Polit & Beck, (2012). This can be achieved when another researcher concurs with the decision trails at each stage of the research process. Through the researcher’s process and descriptions, a study is deemed dependable it’s study findings were replicated with similar participants in similar conditions. 
[bookmark: _Toc89219056]3.7.3 Confirmability 
Confirmability refers to the researcher’s ability to demonstrate that the data represent the participants’ responses and not the researcher’s biases or viewpoints Polit & Beck, (2012). The researcher can demonstrate confirmability by describing how conclusions and interpretations are established, and exemplifying that the findings are derived directly from the data. In reporting qualitative research, this can be exhibited by providing rich quotes from the participants that depict each emerging theme. In order to achieve confirmability of this study, the researcher took steps to demonstrate that findings emerge from the data collected from the field.
[bookmark: _Toc89219057]3.7.4 Transferability
Transferability refers to findings that can be applied to other settings or groups (Beck 2012). A qualitative study has met this criterion if the results have meaning to individuals not involved in the study and readers can associate the results with their own experiences. Researchers should provide sufficient information on the informants and the research context to enable the reader to assess the findings’ capability of being “fit” or transferable. However, the criterion of transferability is dependent on the aim of the qualitative study and may only be relevant if the intent of the research is to make generalizations about the subject or phenomenon.
For the sake of this study, the issue of Transferability was attained by generalising the findings to the given setting. This was achieved through boundary setting of the study.Participants involved in the fieldwork, the data collection methods employed and the number and length of the data collection sessions. 
[bookmark: _Toc89219058]3.8 Data collection Procedure
Data collection is the process of gathering and measuring information on targeted variables in an established systematic fashion, which enables to answer relevant questions and evaluate outcome. The data collection component of research is common to fields of study. In this study, the interview schedules were used to collect data from all the participants of the study.
[bookmark: _Toc89219059]3.9 Data Analysis method
[bookmark: _Toc83804767][bookmark: _Toc83805799][bookmark: _Toc86161106][bookmark: _Toc56770429][bookmark: _Toc56765182][bookmark: _Toc56762960][bookmark: _Toc513196335]The process of analysis is about making sense of the data, whereby the researcher aimed to discover and interpret certain meanings, themes, and rules from that data so they could help facilitate the understanding of the topics in question (Creswell 2009).In this study,thematic analysis was used.
[bookmark: _Toc89219060]3.10 Ethical considerations
The researcher ensured that ethical issues were highly upheld. Anonymity was highly maintained by publishing only the aggregated data while personal details such as names and other personal information were not disclosed in order to advocate for the principle of confidentiality. The language was carefully structured so that it is not biased in favour of influencing the respondents into participating in the study. The respondents were not forced, influenced or made to feel obliged to do so but decided on their own to participate in the study or not, and that their refusal to participate. Data was only collected from the respondents with their informed consent. Permission was sought from other relevant officers such as the District Education Board Secretary in Lavushimanda district for entry into the mainstream schools.  At the school level, the researcher got permission from the head teacher of the relevant schools in order for them to give consent for the teachers. The aim of the study was clearly stated to all stakeholders prior to the commencement of the study so that the respondents were aware of the researcher’s visits to the respective schools. 
[bookmark: _Toc89219061]3.11 Summary
This chapter presents the methodology employed in the study. A phenomenological research design was used to find out about the mainstream teachers experiences in the use of early grade screening tool for the placement for the learners with disabilities in selected Schools in Lavushimanda District in the Muchinga Province, interview schedules were used to collect data. The collected data was analyzed thematically.



CHAPTER FOUR: RESEARCH FINDINGS
[bookmark: _Toc89219062]4.1 Overview
In this chapter, the researcher presents the results of the study. Researcher presents the results of the study based on the collected data from the participants. The chapter begins with a description of the characteristics of the participants. A number of themes emerged from the data that was collected and they aligned as answers to the research questions.
[bookmark: _Toc89219063]4.2 Characteristics of participants
Table 2 below shows the Professional qualification and characteristics of the research participants including their gender. The table also shows the gender of participants who took part in the study.
[bookmark: OLE_LINK1]Table 2:Characteristics of participants
	QUALIFICATION
	MALE
	FEMALE

	Degree
	02
	03

	Diploma
	01
	02

	Certificate
	03
	03

	TOTAL
	06
	08



From table 2, a total of fourteen (14) participants participated in the study. These were the mainstream teachers; head teachers and ESOs.There were two interview schedules. Appendix A was an interview schedule for the teachers and the appendix B also was the interview schedule for the head teachers and ESOs.Among the participants six (6) were male and eight (8) were female.


[bookmark: _Toc89219064]4.3 How teachers use the early grade screening tool for the placement of learners with special educational needs in schools. 
This section presents findings on the first research question, Do teachers’ use or not the early grade screening tool for the placement of learners with special educational needs in mainstream primary schools in Lavushimanda district? During in depth interviews, most participants (teachers) accepted and demonstrated knowledge on how they use early grade screening tool for the placement of learners with disabilities in mainstream schools. The emerged subthemes were using during grade one enrolment, using early grade screening to learners from other schools, during mandatory screening and frequency in using of early grade screening tool.
[bookmark: _Toc89219065]4.3.1 Using EGST during Grade one enrolment.
Teachers reported that they use early screening tool when they are enrolling grade one
(TRB) said;
Yes sir, we use early grade tool screening tool at our school and it is done, when we are enrolling grade ones in order to place LWDs in schools nicely and effective. It is not easy to observe behaviours with naked eyes. Many of them are hidden, so learners should undergo early screening before the teachers make classroom decisions. (Teacher B, Female, 13.06.2021)
(TRF) said;
We use early grade screening tool at our school for the placement of LWDs and helping us where to start from in terms of planning. All learners to be entered grade one are gathered on the screening day. The learners come with their parents and the invited guests such as nurses, some PTA members and many more. It is done in order identify different disabilities in learners to be entered grade one (teacher F male, 09.06.2021).
From the explanation of teacher EGST is used during grade one entry. Teacher F added that on the screening day, the leaners come with their parents as well as the invited guests such as nurses and many more. The explanation is similar to teacher A, who added that,
We use early grade screening tool for the placement of learners with disabilities as early as we are enrolling grade ones. We photocopy the many scripts and arrange the date to have screening. At this day we invite the parents. The process requires number of professionals to work in collaboration such as nurses, special education specialists like our ESO special because he is also near to our school (Tr A, female, 10.06.2021)
Teacher A explained that early grade screening tool is used at the school in order to place learners in schools. At the same time, there are number of stakeholders involved in the process such as nurses, special education specialists and many more.
[bookmark: _Toc89219066]4.3.2 Using EGST to learners from other schools.
Participants (teachers) reported that they use early grade screening tool even if they receive a learner from other school on transfer.
(TR E) said,
Yes we use early grade screening tool even if we receive a pupil from other schools on transfer because we can’t know if he/she is being screened before. Like one time we received one pupil with difficulties in holding some objects. What happened is that we had no scripts of early grade screening tool so we didn’t screened him, so we realized during writing of end of term tests when he failed to hold a pen. During that time we do screen those learners we receive on transfer. (Teacher E, male, 03-06-2021)
Teacher E has shown knowledge on how early grade screening tool is used to the learners who report at the school via transfer. This teacher said that the school should have information about the learners they are receiving at school, unless they receive the report on screening. So according with teacher E Early grade screening tool is used at school even to new learners from other schools on transfers. This explanation is same as what teacher F came out with saying, 
At our school, we receive a lot of learners from other schools on transfer basis and we make sure that they are screened using early grade screening tool before they start learning because there is no proper record on the transfer sheets that we receive on the issue of early grade screening. We do so in order to have reliable record of every learner at our school (teacher F, female, 10-06-2021).
Teacher F added that screening on new learners because the transfer sheets have no information about screening results. So the school needs to have information about new learners also to know were to start from. This information seemed to be the same voice HTR one, who said;
Leaners on transfers are also undergone early grade screening unless we have a record in form of a written document from the previous school. As much as I know sir, these learners are screened also at our school, the ESO special emphasized to do so when we had an orientation meeting last month at Zonal school. We continued to do so because it helps more to know where to start from as we are preparing to teach (Htr 2 male, 10-06-2021).
Teacher E and head teacher 2 have reported that early grade screening should be also used to learners from other schools in order to assess their strengths and weaknesses. Basically, there appeared some good knowledge of how the EGST is used in schools. What is coming out from the findings is that teachers use the EGST to identify learners’ abilities before they are placed in appropriate grades. 
[bookmark: _Toc89219067]4.3.3 Mandatory use of EGST in schools 
Teachers reported that early grade screening tool is used when doing mandatory screening to all the pupils in school from grade one to seven on of the participant said,
Yes we use early grade screening tool at our school, not only to grade one entry but also when doing mandatory screening we involved all the grades from grade one to seven. The goodness of mandatory screening sir is that, it helps to identify learners who have emerged disabilities. When doing mandatory screening, it takes us two weeks because our enrolment at school is very big so all the teachers are involved in the process. The mandatory screening we had last week was the best than we used to have because it attracted interests of a lot of stakeholders such as the ESO special, the CAMFED, the clinic officer and the caregivers in the community (Htr 1,female, 06-06-2021).
Head teacher 1 showed knowledge that early grade screening tool is used at his school not only for the grade one entry but also during mandatory screening. This type of screening is described as the type of screening which is done to all the pupils in school to identify the emerged disabilities. Some disabilities are just acquired so mandatory screening can help to identify those disabilities that may be acquired. This idea became supported with Teacher I, who said,
Last year sir we were oriented by our district team. For this reason we were told that early grade screening is not meant to grade one entry, but it should be mandatory to all the pupils in the school so long you are identifying disabilities by which the results can help for the placement and referrals. We have continued to do that as a school because we have seen it to be very important (teacher I, male, 10-06-2021).
[bookmark: _Toc89219068]4.3.4 Frequency in the use of EGST 
Participants reported that early grade screening tool should be used regularly in schools for the learners benefit,
ESO 1 said;
Yes sir, we use early sir we use early grade screening tool for the placement not only once but frequently in a year. Now sir if we say that we use early grade screening tool once, it means that we can leave those learners who went absent on the screening day. So as a school we have introduced the system of using early screening tool frequently in a year leaving no one behind (ESO1, 10-06-2021).
ESO (1) also explained that we shouldn’t have limits in using early grade screening tool. This tool should be used regularly because, it is like finding out ways of healing learners with problem. Though teachers in schools have taken it as a myth that early grade screening tool is used during grade one entry but ESO 1 has explained that, the screening must be undertaken regularly but not once. ESO 2 also explained what ESO1 did.
In an interview ESO 2 Said;
Early grade screening is guidance for placement sir which must be done frequently using EGST. But not limiting it to grade one entry only. The example I can give sir is that, some disabilities can be obtained through various ways like accidents and prolonged sickness. For this reason if such learner returns back in school, he or should be screened in order to help us teachers where to start from in terms of designing interventions. That is why the ministry of general education decided to develop this tool to help us to identify disabilities whether being a grade one or not. For this reason early grade screening tool can be used frequently to all the pupils in school. (ESO2, 16-06-2021).
Looking at ESOs responses, in normal circumstances, EGST must be used regular, but not once during grade one entry. This is because at any time a person can acquire a disability.
[bookmark: _Toc89219069]4.4 Teachers views on the significance of the early screening tool in the placement of learners with special educational needs in mainstream primary schools.
This section presents results and findings on the second research question, what are teachers’ views on the significance of the early screening tool in the placement of learners with special educational needs in primary schools in Lavushimanda district?“ Participants were interviewed on the significance of the early grade screening tool and they reported that, early grade screening tool is very significant for various reasons such as placement of LWDs, identification of disabilities, referrals and relevant information related to the skills.
[bookmark: _Toc89219070]4.4.1 Placement of learners with disabilities
Teachers reported that EGST is significant in order to guide the placement of the learners with disabilities in schools.
Teacher C said,
The significant of early grade screening is to guide placement of learners with disabilities in schools. After pupils have been screened, it is it very easy for teachers to plan the lessons leaving no one behind in the learning process. Those with very severe disabilities are always taken to the special units. But before we do so we take them to the hospital for further screening. So in short sir, early grade screening tool is very important in schools like this one for the placement of LWDs (teacher C, 04-06-2021).
According to teacher C, early grade screening tool is significant because it guides the placement of learners with disabilities. Meaning that this exercise is undertaken in order to know were each and every must be taken to learn.
Equally Teacher said, D supported the idea of teacher C and said;
Early grade screening tool is very significant for the placement of LWDs in schools because, it enables to determine the type of the services required to a specific child in the learning process, which is why in Zambian schools like this one has become on board through our policy for equal rights in education. Since the early grade screening tool was developed in 2016,the number of learners with disabilities in schools have increased (Teacher D, male, 04-06-2021).
(TR G) equally explained the same things on the significance of the early grade screening tool as the guide for the placement of learners with disabilities in schools.
The most importance thing of early grade screening tool is the issue of educational placement of LWDs in schools. That is why those who are entering the school for the first time or due to transfers, it is very important to identify them to know where to take them. (Teacher G, Female, 04-06-2021).
According to (TRG) EGST is very significant because it used for the placement of LWDs in schools.
[bookmark: _Toc89219071]4.4.2 Identification of disabilities.
In an interview participants also reported that the significance of the early grade screening tool cannot be undermined because it is used to identify disabilities at a shortest period of time.
(HTR 2) said,
Early grade screening tool is very important it help us to identify different types of disabilities in a shortest period of time. Examples of disabilities are identified are speech and language skills, physical characteristics, social emotional skills, activities for daily living, cognitive skills, hearing and visual abilities (HTR 2,male, 05-06-2021)
When (HTR 2) was asked to explain more, he mentioned a numbers of disabilities which are assessed using the early grade screening tool. In an interview he continued and said; 
Identification of disabilities in the early years is very cardinal because it helps a learner to receive early interventions. For this reason, the ministry of general education developed early grade screening tool for the purpose of early identification. Not like what it used to happen before, where we used have no clear picture about the disabilities. (HTR 2,male, 05-06-2021)
Equally the head teacher 1 reported said,
If we throw away early grade screening tool, it means they will no process of identification. EGST is beneficial in such a way that it helps the teachers to identify the learners with different disabilities before they enter grade one in order to be placed them nicely in schools not only that but also to help teachers to plan the lessons that can accommodate all. (Head teacher 1, female, 15.6.2021).
[bookmark: _Toc89219072]4.4.3 Referrals
Participants showed knowledge and understanding of the significance of early grade screening tool in the placement of learners with disabilities in primary schools that, early grade screening tool is the basis of referrals for further assessments.
(TR H) said,
Early grade screening tool sir is very significant because it give the basis of referring learners with severe and profound disabilities for further assessments and investigations to specialists hospital. For instance it happened to one child who was hidden in the village. We went and talked to the parents and brought the child at school. We screened that child and the results can out very negative. We took the child for further investigation at Michael Chilufya Sata hospital in Mpika.Therefore what happened is that a child was found with cerebral palsy and he was taken to Chileshe Chepela Special School in Kasama. So early grade screening tool gives very reliable information for further investigation.
Teacher H also showed the knowledge that early grade screening tool is very significant because, it is the basis of referrals. In an interview she explained that, it is clear that if a learner is not passed through early grade screening teachers cannot know the problem of a particular learner.
Equally (TR I) said;
There are number of disabilities we cannot accommodate at this school, and these disabilities come out after early grade screening. The process of taking a child for further assessment is called referral. This process is done when we come across disabilities we cannot handle in mainstream schools but the specialists (teacher I, 02-06-2021).
Equally (TRG) said;
To answer your question sir about the significant of early screening tool for the placement of LWDs. EGS assist the parents to network and collaborate with other stakeholders, representing their children and provide parental support during referrals. When we say referral sir, it means to take the child to different team for further assessment based on the child’s record given from school. Early grade screening helps parents at large in educating their children with disabilities because they became known to various stakeholders (teacher G, male, 10-06-2021)
Teacher G also explained that referrals are very important because helps the parent of the child identified with disabilities in order to network with other stakeholders not only that on the part of the child to receive further interventions. EGST helps parents at large in the education of learners with severe disabilities.
[bookmark: _Toc89219073]  4.4.4 Relevance of Information related to the skills assessed
Participant showed knowledge on the importance of early grade screening that is has relevant information which helps the school and the ministry of general at large to keep records about the child. In an interview one of the participants said;
Early grade screening tool is very significant because it has relevant information related to the skills designed to be assessed sir. All information assesses what it suppose to assess. For example language ability should have elements on EGST which assess language either spoken or written (TRC, female, 02-06-2021).
According to teacher C on the significance of early grade screening tool explained that, the advantage of the early grade screening tool is that, it has relevant information about the about the child.
(TR B) said,
EGST is very significant because it has the information relevant to the skills targeted to be assessed. I have attended a lot of EGS sessions sir but I haven’t experienced opposite results, the results just come out as they are expected to be. Meaning the results can come out positive or negative depending the measure through scores.
Participants showed knowledge and understanding of the significance of early grade screening tool in the placement of learners with disabilities that, EGST is very reliable and valid because it has relevant information related to the skills the child has which are assessed.
[bookmark: _Toc89219074]4.5 Teachers experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools 
The previous section presented the findings on the significance of early screening tool in the placement of learners with disabilities in mainstream schools. The findings showed that early grade screening tool is very significant in many ways such as for placement, identification, for referrals and it has relevant information related to the skills assessed.
This section presents the findings on the major research question, “What are teachers’ experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools in Lavushimanda district? Teachers reported a lot of experiences they encounter when using early grade screening tool to be good thing or challenge in their teaching use. Teachers experiences in using early grade screening tool established were lack of understanding of some concepts, categories (areas) of skills which are assessed, how EGST scoring is done, referrals, identification challenges, communication challenges and challenges in writing the summary reports based on the findings.
[bookmark: _Toc89219075]4.5.1 Lack of understanding of some concepts.	
Most of the participants came out strongly and said that there are a lot of terms they fail to understand when using early grade screening tool. Teachers felt that there are complex. They need to be written in simpler terms. 
For instance teacher said,
When using early grade screening tool, we experience lack of understanding of some terminologies used which needs experts to explain the meaning such as gross skills, fine skills, adaptive skills and many more, for this reason we need to be oriented by specialists in special education and explain to us the meaning. The language must be very simple so that it helps us to obtain results as quick as possible. If possible EGST should be turned in local languages so that even caregivers and parents in the community can do screening (TR A, 05-06-2021). 
Head teachers equally confirmed that many of the teachers seemed not to understand some concepts which are being used on screening tool. These terms are needed to be simplified. Below is an extract from the interview with the head teacher, who said,
One of the experiences my teachers talk about is the issue of simplifying of the terms which are used in the EGST for easy understanding. I say so because the language used seemed to be tuff. Teacher usually say that some of the concepts must be reduced as soon as possible in order to give out the genuine results when using early screening tool (H TR 2, 10-06-2021).
Head teacher came out strongly and narrated that some of the terms used on EGST are very difficult to understand because they are not trained in special education for this reason, it needs the ministry of education and various stakeholders to simplify some of the terms for each and every one using EGST to understand concepts. 
(H TR 2) further explained that		
I wonder why the developers used advanced terms when developing the EGST. They should bear in mind that a lot of mainstream teachers are not trained in special education. Early grade screening tool is the nice tool to use for placement, now they should simplify the concepts for each and every person using it understand (H TR 2, 10-06-2021).
[bookmark: _Toc89219076]4.5.2 Categories (areas) of skills which are assessed 	
In an interview, teachers reported that they have experienced that the early grade screening tool is designed in such a way that it asses seven skills to cater for all aspect of holistic assessment. These are speech and language skills (receptive and expressive) physical characteristics, social emotional skills, activities for daily living, cognitive skills, hearing and visual ability. One of the teachers came out strongly and said;
Early grade screening tool has been summarized in such a way that, a set of seven categories assesses all areas of child development, areas assessed are speech and language skills (receptive and expressive) physical characteristics, social emotional skills, activities for daily living, cognitive skills, hearing and visual ability (teacher E, male, 03-06-2021).
According to teacher E, there are seven categories (areas) which are assessed to facilitate holistic development he further continued that
Early grade screening to is well summarised, I say so because there are number of categories which are assessed but, it is designed in such away that it captures all the information about the child strength and weaknesses of the child. This is good, not the way we used to do before the introduction of early grade screening tool, it was like we were guessing the results for this reason results used to be not very much reliable.
Equally teacher  (TR D) Said,
          Early grade screening tool is well summarised because if they tell you to discuss the content about it, you can write very big book, what I have surprised sir is that it has reduced to two pages. And when you look at the information it has is very genuine. All the seven areas we assess are represented.
[bookmark: _Toc89219077]4.5.3 How EGST scoring is done
On experiences in using EGST, participants came very strongly that they are used on how to do the scoring in order to obtain result. Participants reported that they follow the process step by step in order to get the accurate and correct scores. 
Teacher said
When scoring sir, it is very important to move bit-by-bit following each category to be assessed. For areas (categories) 1-5, the response no signifies that a learner has a particular challenge; the response yes signifies that the learner does not have a challenge and the response sometimes indicates that the learner has an emerging challenge. 
Teacher equally (TRA) showed understanding on how the results are obtained through given scoring scales when using EGST.
Sir when interpreting the results I have experienced that If a learner scores 5-10 means the learner has no challenges. If the learner scores 11-24 means the learner has emerging challenges and is at risk of having a disability. If the learner scores 25-30 means the learner has challenges and suspected of having a disability. For Areas (categories) 6 and 7, the response yes signifies that a learner has a particular challenge; the response no signifies the learner has no challenge and the response sometimes indicates the learner has an emerging challenge. If a learner scores 25-30 means the learner has no challenges. If the learner scores 15-24 means the learner has emerging challenges and is at risk of having a special educational need and or a disability (TR A, 05-06-2021). 
According to teacher A if a learner scores 5-10,it means the learner has no challenges, 11-24 emerging challenges, 25-30 has challenges and suspected to have a disability. In his explanation he went further and said, 6 and 7,the response yes signifies that the learner has a challenge, then the response no it means a learner has no challenge, then the response sometimes signifies that a learner has an emerging challenge
[bookmark: _Toc89219078]4.5.4 Referrals
Participants reported that they’re some circumstances where they experience some referrals to other professionals 
Teacher said, sir I started long time ago to the screening process, sometimes I come across referrals were we take some learners to other professionals to assist us to identify some of the disabilities we fail to identify. Like sir last year we took Mwamba Mulenga to Chilonga hospital to be assisted to identify and name the problem he had. We decided to take her to the hospital because here in Muchinga province we have no assessment centre. The good lucky we were assisted, the child was found to have intellectual disabilities which were multiple in nature. As we a talking sir we have taken this child to Kabale special unit because at this school we cannot afford to accommodate such learners. 
Teacher (B) said; 
What it is sir, when a learner is suspected of having a disability we cannot handle and accommodate at this school, we refer them to experts for further assessment in order to help us. Where difficulties persist, specialist support can be sought from professionals. We have the district team, which  also help us in such cases.
Teacher (E) equally added that,
I wonder why some parents feel uncomfortable when we say we are going to refer your child to the district team or hospital for further investigations. They do not know that referrals are very important in the sense that, it is an advantage for a child to receive more support and care. They just want to hide their children if they have already discovered that a child have a severe disability. Though they behave like that, we usually take them because that is our mandate as teachers is to increase the access of education of these learners in the society as stated by the disability act.
Participants reported that they experienced number of cases which were being referred for further assessments. They added that some parents feel uncomfortable when teachers say that your child should be referred the district team or hospital for further investigation. For this reason, parents also needed to be educated on the importance of referrals.
[bookmark: _Toc89219079]4.5.5 Identification challenges 
During an interview some participants reported that they face a lot of challenges to identify some disabilities. Participants showed knowledge that despite of being aware that EGST assess seven categories but to identify some of the disabilities they come across is a challenge.
Teacher said
We experience a lot of disabilities when using early grade screening tool sir, we sometimes face a lot of challenges to identify some of the disabilities we come across. Some disabilities seemed to be multiple. It is a challenge sir, the good part is that we invite some other professionals to help us, though even them sometimes struggle to identify them. Like one day we received one child who is both deaf/ blind. We struggled to call it as deaf blindness not until we called one specialist teacher at district level.
For the same experience another participant said; 
The experiences we encounter in using EGST are many such as failure to distinguish on condition to another due to lack of knowledge in special education. So we need at least each and every school to have a special education specialist to guide more how to identify different disabilities.  (TR D, male, 22.06.21)
Teacher said 
Although all the disabilities are identified using the early grade screening tool for placement of LWDs, I feel like there are other disabilities that are not common which are not found on the early grade screening tool. I say so because sir, there are some of them we fail to identify in the process.
[bookmark: _Toc89219080]4.5.6 Communication challenges
Participants (teachers) came out strongly in an interview that, they experience communication barriers if they come across leaners with deafness and blindness when using EGST.
Teacher said;
When using early grade screening tool I came across learners with deafness that require sign language as a medium of communication. Am not trained in sign language so it is a big challenge to communicate but whether I like it or not I will find someone to teach me sign language or if possible I will go and do a degree program in special education. I have that heart of communicating with learners with deafness, now I don’t know how to sign. So learners who are blind require braille which is not also easy to be learnt by us mainstream teachers.
Participants (teachers) reported that, they struggle a lot when they come across learners with both deafness and blindness in terms of communication. Those teachers are looking forward to be trained in sign language and braille in order to accommodate all the learners in the process of screening.
[bookmark: _Toc89219081]4.5.7 Challenges in writing the summary reports of the obtained results
In an interview participants (teachers) reported that they experience challenges in writing the summary of the results at the end of screening process. Teachers reported that they need more guidance in writing the summary report of the obtained results.
(TR D) said,
I can undertake the whole screening process, but I have challenges on how to write the summary of the findings it needs an expert to guide because the report should be written with the terms related to special education but not anyhow.
According to this teacher he can do the screening process but the challenge is how to write the summary of the findings. This shows that the teacher has little knowledge on how to use early grade screening tool.
[bookmark: _Toc89219082]4.5.8 Summary
This chapter presented the findings of the study in line with the study questions. The study found that early grade screening tool is used in schools despite some of the challenges experienced by the teachers. The following were the major challenges faced by the teachers in using early grade screening tool; lack of understanding of some concepts in the screening tool, communication challenges when teachers come across with learners with both deaf and blindness and challenges in writing the summary reports of the obtained results. This chapter endeavored to present the findings of the study in a coherent manner through qualitative techniques. In the next chapter, some of the foregoing findings of the study will be discussed in relation to the reviewed relevant according to the research objectives.




[bookmark: _Toc89219083]CHAPTER FIVE: DISCUSSION OF FINDINGS
[bookmark: _Toc89219084] 5.1 Overview
In this chapter the researcher builds on the previous chapter by discussing the findings of the study. The chapter revisits the various themes that emerged in chapter five and weaves other researchers’ findings conducted in various settings worldwide.
[bookmark: _Toc89219085]5.2 How teachers use early grade screening tool for the placement of learners with disabilities.
From the findings on how mainstream teachers use early grade screening tool for the placement of learners with special needs were both positive and negative. The findings have shown clearly that ESOS and head teachers have full information about using early grade screening tool than mainstream teachers who are the key stakeholders in the process of screening. Some teachers explained that grade one teachers use EGST only. Head teachers and ESOs explained clearly how to use the early grade screening tool with clear understanding. Teachers came out and claim to say they use early grade screening tool with challenges.
Using Early Grade screening process in mainstream schools for the placement of learners with disabilities started as soon as it was developed by the Ministry of General Education (MOGE) and various stakeholders in the year 2016. For this reason it is a policy by the government for schools to use the early grade screening tool to enable equal rights to education regardless of the disability or not. Looking at the policy, educating our future it doesn’t specify the time in using early grade screening tool. For this reason EGST must be used at anytime for the placement of LWDs.
Reference should be made to the act/disability act and policy to enhance it by emphasizing that EGS can help enhance access to education for children with disabilities, as they would be well placed to receive early intervention and quality teaching. EGS helps to identify the needs of learners thereby providing them with suitable learning materials and qualified teachers to teach them. With knowledge of the needs of screened learners, their needs can easily be identified and provided with appropriate teaching strategies, methods and assessment tasks can be given. With the inclusive education policy adopted in Zambia, EGS can afford many children the opportunity to be in school and receive adequate quality teaching. According to MOE, (1996), all children should receive quality education.
From the findings, mainstream teachers stated that they use early grade screening tool in various such as during grade one enrolment, when the school receive the new pupils, during mandatory screening and at regularly basis. Looking at teachers views according to the explanation they showed the understanding about the early grade screening tool, though they face some challenges in using it. Teachers reported that they arrange the process of screening how suppose to be like organising a day and invite other professionals to take part in screening process.
From the finding of the teachers views in using early grade screening tool is trying have knowledge though the curriculum framework (2013) just stated that, early grade screening would be done in school for the placement of learners with disabilities. This is when we refer to the teachers responses in the use of early grade screening tool. In using early the findings showed that head teachers, ESOs and teachers accepted strongly and have a lot of information about early screening tool use that can be done at any time.
Special /Inclusive Education guidelines (2016) also states that, Early grade screening should be mandatory at any learner at any time. This because the early grade screening tool developers understands that a disability can be caused at any time. The findings of this study were in line with the study Mulunda (2017) stated that failure to use early screening tool for in mainstream schools has implications for the inclusion of learners with disabilities in classrooms. Teachers learn how to use the early screening tool for placement of learners with disabilities.
Looking at the findings it is like teachers rarely use early grade screening tool despite the knowledge portrayed in how to use it. Some teachers are competent in using early grade screening tool but it is because of negative attitudes in using it. It is in line with Miyoba (2014) on attitudes towards learners with learning disabilities that, mainstream teachers had negative attitudes towards learners with learning disabilities which are difficult to provide support for the learners. This means it can be difficult for them to identify the learners and place them correctly in the classes. This has shown clearly that in the use of early grade screening tool, there is still a gap because ESOs and head teachers have reliable information in the use of early screening tool but teachers with less. Screening is the process used to predict which pupils are likely to have problems in regular classrooms and to identify those who may be eligible for particular programs, such as special education. All in all the participants came out strongly that early grade screening early grade screening tool is done in phases such as during grade one entry, to received pupils on transfer basis, during mandatory screening and also regularly.
[bookmark: _Toc89219086]5.3 Teachers views on the significance of the early grade screening tool for the placement of learners with special educational needs in primary schools.
This study established the teacher’s views on the significance of the early screening tool for the placement of learners with special educational needs in primary schools were for the purposes of placement, identification, for referrals and the relevance of information the EGST has related to the skills which are assessed.
From the findings teachers showed understanding of the significant of early screening tool for the placement for the learners with disabilities, teachers described that before come to anything else about the significance of early grade screening tool, placement would be the first priority. That is why in mainstream schools placement is the only thing which dominates to be the first reason why EGS is undertaken. Looking at the findings teachers have listed other views like referrals, relevance, and identification and many more. From findings teachers added that referrals could be done if screening is undergone in order to write a report about a child. It was found that the early grade screening tool is very important. Teachers explained that early grade screening tool has relevant information related to the skills that are assessed meaning that it assesses what it is supposed to assess. Teachers also described early grade screening tool to be well summarised and potable because it can be carried easily.
From the findings teachers came out and reported that the other important thing in early grade screening is the issue of identification, were learners can be traced to have a disability or not.
Looking at the findings it shows that teachers have knowledge on the significance of early grade screening tool now it come with a challenge when we look at the implementation due to negative attitude and lack of support from their administrators. This is related to what it was concluded in Kasongole and Muzata (2020) that some teachers have negative attitudes in the implementation of Special/Inclusive Education programs. They cannot identify learners with learning disabilities in schools. Therefore Kasongole and Muzata (2020) also have discussed more on the significant of teaching mainstream teachers the inclusive skills as the important aspect in the education of learners with disabilities. At the same time some teachers only know that early grade screening is about placement only, without knowing that it is also be done to provide support and participation to the learner at alluded by Kasongole and Muzata (2020).
Lifumbo (2016) also reports that assessment of students with disabilities is a multidimensional process of gathering information by using appropriate tools and techniques in order to make educational decisions about placement and the educational program for a particular student. In line to this study early screening is very important to both for a teacher in mainstream primary schools as well as students with disabilities. For the teacher early grade screening helps a lot to know where to take a child and for easy development of the intervention like an IEP.For the learners, early grade screening helps a lot to receive appropriate service suiting disabilities. For this reason all the teachers in mainstream schools should know and show clear understanding of the significance of early grade screening tool. For this reason main stream teachers should understand that early grade screening is important because the goal is to foster the children’s development and ultimately reduce the costs to society, through minimizing the need for special education. Furthermore, programs strive to enhance the capacity of families to meet the needs of their children, while maximizing the potential for children with disabilities to later live independently.
But according to the findings from mainstream schools, large numbers of teachers believe that the significance of early grade screening tool and the process should be practiced by those teachers who teach grade ones which is a myth. So ESOs and head teachers should make sure that teachers are oriented about how to do screening in mainstream schools because the findings has shown that large number of teachers lack inclusive education skills while ESOs and head teachers have knowledge. This is in line with Save the children (2008) reported that early identification reduces the prevalence and severity of significant achievement and behavior problems. Early intervention programs have been designed to provide services, resources, and support to meet the unique needs of children with delays or disabilities.
The findings also reviewed that early grade screening tool has full information to assess a child holistically. Meaning that the tool can enable to bring out those disabilities which are not physically seen such as mental disabilities, neurological and those which are emotional. So the data spotted out helps the teacher to be guided in children’s intervention. Not only that but the early screening to helps learners with disabilities to move in the same pace in the classroom leaving no one behind.
[bookmark: _Toc89219087]5.4 teachers’ experiences in using early grade screening tool for the placement of learners with special educational needs in primary schools.
The discussion of teachers experiences in using early grade screening tool for the placement of learners with disabilities will be guide be the emerging themes from the previous chapter such as Lack of understanding some concepts, categories (skills), Scoring challenges, identification challenges and communication challenges.
From the findings it is already concluded that, although teachers use early grade screening tool for the placement of learners with disabilities in school, there are number of challenges experience by the teachers. Some teachers showed knowledge and understanding on early grade screening tool while others were not this because of lack of knowledge about early screening tool. Teachers reported that although the training was held, a good number of teachers complained about the bulkiness of the instrument to assess only one child at time. 
This is in line with Meisels and Alkins (2010) who noted that teachers need ways of assessing each and all of the various aspects of learning since they are all critical. This finding concurs with Zrinka (2012) who further points out that screening purpose is to identify health, developmental and other factors that may interfere with the child’s learning, growth and development. Screening helps the teachers to identify children who may have possible health and developmental problems that may need some extra support before they start school. Even when screening is done to children, there are a number of problems which may go undetected but noticed in later grades. This implies that before a child is placed either in mainstream school or in special school, it is imperative to go through the screening process that would ascertain whether a child has a disability or not. This would guide on whether or not to place this child a special unit in order to receive specialized attention or in mainstream setting. In mainstream settings, the placed child would feel part of the teaching and learning process and help in equalization opportunities with their able bodied. To alleviate the challenge of the bulky assessments tool, the Ministry should modify the tool to a standard level and also reduce on over enrolments in mainstream schools to enable the teachers manage the small numbers to assess.
UNESCO (2006) reports that in Denmark the identification process of children with disabilities begins at birth. In this country, there is a law which states that all children with disabilities are entitled to education and social assistance. Education and support for children with disabilities and their parents is offered until the child reaches school age. Thereafter, the multi-disciplinary team of specialists is employed by the government. In case the problem is beyond the team, a referral is made to other experts. Therefore in this country teachers enjoy how to use the assessment tool with knowledge and skills.
Teachers in mainstream schools must understand that the screening’s purpose is to identify developmental and/or other factors that may interfere with the child’s learning, growth and development. For this reason, they must use the early grade screening tool without challenges. Mainstream teachers must also understand that early grade Screening tool helps identify children who may have possible health and developmental problems that may need some extra support before they start school.
Teachers also reported that, they experience difficulties in scoring. This shows that teachers have negative attitudes and incompetence in using early grade screening tool. This is in line with the study carried out by Kasongole and Muzata (2020), where it was found that, teachers did not demonstrate basic understanding of the concept of learning disabilities because they were not able to give a clear cut meaning of the concept of learning disabilities but were mixing the definition with that of physical disability and other disabilities. For this reason, that is why teachers are failing to identify learners with disabilities because they fail to classify disabilities.
From the findings one teacher narrated that they face a lot of challenges when scoring. Looking at the screening tool, all the scores are put in order according to the category to be assessed. Each and every category is out of 30.The early grade screening tool is straight forward designed now it worries a lot why teachers have challenges to do so. This is in line with the study carried out by Mulunda (2017), were it was also found that teachers lacked adequate knowledge of special education to undertake activities like assessment due to negative attitudes and incompetence.
From the findings teachers reported that we face a lot of challenges in terms of communication when we face learners with deafness and blindness when using early grade screening. Teachers are needed to have these skills in order to accommodate all learners in the screening process. The learners needed also to be screened in order to identify other disabilities.
[bookmark: _Toc89219088]5.5 Summary
This chapter presented the discussion of findings of the study in line with the objectives. As regard to the teachers using of early grade screening tool for the placement of learners with disabilities in schools, the study found that early grade is used with difficulties at the 3 sampled primary schools. 



















[bookmark: _Toc89219089]CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc89219090]6.1 Overview
The previous chapter discussed the findings of the study. This chapter summarizes the research findings. At this point, it must be confirmed that this study has established teachers experiences in using early grade screening tool for the inclusion of learners with special educational needs in mainstream schools. However, this investigation was confined only to 3 selected primary schools in Lavushimanda District. Furthermore, in this chapter, the conclusion is drawn on the basis of the findings of the study and thereafter recommendations are made. Finally the chapter ends by suggesting areas for further research based on the findings of the study.
[bookmark: _Toc89219091]6.2 Conclusion
[bookmark: _Toc86161140]It is worth noting that EGST is used and is available in mainstream schools. The tool is critical for laying a strong argument to support appropriate inclusion of learners of learners with disabilities in the mainstream classroom and indeed in order appropriate learning environments learners find comfortable to learn from. Though there few challenges experienced with some schools in the implementation out of 3 schools sampled. However, the study concludes that teachers have information about using early grade screening tool but it becomes a challenge when it comes to the implementation. The challenges experienced by main stream teachers in using early screening tool are lack of understanding of concepts, identification challenges, communication barriers when they come across with learners with both deaf and blindness and when also writing a summary report.
[bookmark: _Toc89219092]6.3 Recommendations
In view of the discussion of the findings in this current study, the following are the recommendation
To review and strengthen school based continuing Professional development CPD for all teachers to be equipped with skills in using early grade screening tool. 
There is need to provide capacity building to teachers in Lavushimanda to improve skills for screening learners with disabilities and other special education needs as well as in report writing and results dissemination after screening is done.
Teachers in Lavushimanda need to be provided with requisites for screening in schools. These should include printing facilities for reproducing the screening tools so that teachers use it to screen learners.
More sensitization needs to be done in Lavushimanda in order to entice other stakeholders such as parents, health personnel and others to participate in the screening of learners for better placement. 
[bookmark: _Toc89219093]6.4. Future Research
There is need to study the efficacy of the early screening tool in the placement of learners with disabilities in appropriate learning environments.
There is also need to study whether the early screening tool is widely used on a large scale for the purpose of identifying disabilities and instituting interventions
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APPENDICES
[bookmark: _Toc89219094]Appendix A: Interview Questions for teachers 
Dear respondents,
Iam Kalangwa Robertson Kaluba a second year student of the University of Zambia in the school of Education studying Master of Education (Special Education) undertaking a research which is part of the fulfillment of Masters degree programme. 
You have been selected in a sample taken out the whole population. So you need not to worry as to why you have been picked on. The information you give will be not having any bearing on you as an individual. Please be assured that is information will also be treated with the strictest confidentiality. As the success of this research depends on you, your co-operation will be highly appreciated.
1. Kindly explain your understanding of early grade screening. Do you use the early grade screening tool in your school? If you do, explain how you the tool?  Describe the purpose of the early grade screening tool? 
2. What is the significance of early screening to you as a teacher and to the learners being screened? How often does your school or yourself as a teacher do screening for disabilities?  
3. What is your experience when using the tool to screen for disabilities? How easy and or how difficult is it to use the tool?  Explain how early grade screening you have done in your school has helped learners with disabilities. If it has not helped in any way, explain why.
4. How do you suggest early grade screening should be done? What is needed to have effective early grade screening in this district? Explain. 
5. How many learners have been screened for disability since you started using the early grade screening tool? Explain the procedure for screening that you used and how you arrived at the types of disabilities after screening. How satisfied are you that the disabilities you diagnosed are well established? explain the likely deficiencies in the early grade screening tool for disabilities?   
6. What are your suggestions that would help improve the screening of children with disabilities in schools?
7. Do you require any support on the issue of early grade screening from your administrators? If there is any, suggest the support do you need?
8. Mention atleast types of disabilities you come across mostly after screening?














[bookmark: _Toc89219095]Appendix B: Interview Questions for Head teachers and ESOs 
Dear respondents,
Iam Kalangwa Robertson Kaluba a second year student of the University of Zambia in the school of Education studying Master of Education (Special Education) undertaking a research which is part of the fulfillment of Masters degree programme. 
You have been selected in a sample taken out the whole population. So you need not to worry as to why you have been picked on. The information you give will be not have any bearing on you as an individual. Please be assured that is information will also be treated with the strictest confidentiality. As the success of this research depends on you, your co-operation will be highly appreciated
1. How do your teachers use the early screening tool in your school
2. Is it that early screening beneficial? How beneficial it is in schools?
3. When using the tool, what do they find?
4. Is it difficult to use the screening tool? If it is difficult how difficult do they find using the tool?
5. How do you and your teachers manage to use the screening tool? , If not why?
6. What difficulties do they face using the tool? Explain the difficulties according your experience. 
7. What should be done to improve on the tool? Explain….
8. Why undertaking screening in mainstream schools?
9. What is the significance of early screening tool? and how significance it is?
10. When is the screening tool must be used in your school? who should use it?
11. Do you think the screening tool is used according to its intended purpose? Explain it’s intended purpose…………………………………………. 
12. Describe the concept of early grade screening. Why is it important?  
13. What do you look for when screening for disabilities using the screening tool? How adequate is it in measuring or screening the different types of disabilities. Explain the deficiencies the tool may have?      
14. How does the Ministry of general education support early grade screening for disabilities?  
15. How are teachers supported in terms of early grade screening skills. Explain how this is done.  How equipped are schools in terms of skills and equipment for early grade screening? Explain 
16. Describe or explain the ministry’s policy on early screening and how it is being implemented in schools? 
17. What are the challenges and opportunities for early grade screening in schools ?
18. And suggest how you can overcome the challenges encountered to enable effective early grade screening in mainstream schools.





















[bookmark: _Toc89219096]Appendix C: Informed consent form
I, __________________ (participant name), confirm that the person asking my consent to take part in this research entitled “teachers experiences in the use early grade screening tool for the inclusion of learners with special needs in main stream primary schools, the case study of selected schools in Lavushimanda, Zambia “has told me about the nature, procedure, potential benefits and anticipated inconvenience of participation. I have read and understood the study as explained in the information sheet. I have had sufficient opportunity to ask questions and am prepared to participate in the study.
I am aware that the findings of this study will be processed into a research report, journal publications and/or conference proceedings, but that my participation will be kept confidential unless otherwise specified. I agree to the recording of the interview data/post teaching discussion. I have received a signed copy of the informed consent agreement. To be completed by participants:
I, ………………………………. agree to participate in this study. I understand that the information collected during this study will be used for educational purposes, and I can withdraw from the study at any time without any penalty. By signing this document, I affirm that I understand the intent of this study.
Signed: ……………………………………………
Date: ………………………………………………
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THE UNIVERSITY OF ZAMBIA 
DIRECTORATE OF RESEARCH AND GRADUATE STUDIES 
__________________________________________________________   
Great East Road Campus | P.O. Box 32379 | Lusaka10101 | Tel: +260-211-290 258/291 777 Fax: (+260)-211-290 258/253 952 |   E-mail: director.drgs@unza.zm  |   Website: www.unza.zm 
 
 
APPROVAL OF STUDY 
 
20th October, 2021 
REF NO.HSSREC-2021-SEP-003 
Robertson Kalangwa Kaluba
The University of Zambia 
P.O. Box 32379 
LUSAKA 
 
Dear Mr. Kaluba, 
RE:  “TEACHERS EXPERIENCES IN USING EARLY SCREENING TOOL FOR THE INCLUSION OF LEARNERS WITH DISABILITIES IN MAIN STREAM PRIMARY SCHOOLS.” 
Reference is made to your submission of the protocol captioned above. The HSSREC resolved to approve this study and your participation as Principal Investigator for a period of one year. 

	REVIEW TYPE 
	ORDINARY REVIEW 
	APPROVAL NO. 
HSSREC-2021-SEP-042 

	Approval and Expiry Date 
	 Approval Date: 
20th October, 2021 
	Expiry Date: 
19th October, 2022 

	Protocol Version and Date 
	Version - Nil.  
	19th October, 2022 

	Information Sheet,  
Consent Forms and Dates 
	 	English. 
	To be provided 

	Consent form ID and Date 
	Version - Nil  
	To be provided 

	Recruitment Materials 
	    Nil 
	Nil  

	Other Study Documents  
	Questionnaire. 
	 

	Number of Participants Approved for Study 
	 
	 





Specific conditions will apply to this approval.  As Principal Investigator it is your responsibility to ensure that the contents of this letter are adhered to.  If these are not adhered to, the approval may be suspended.  Should the study be suspended, study sponsors and other regulatory authorities will be informed.  
 
Conditions of Approval  
 
· No participant may be involved in any study procedure prior to the study approval or after the expiration date. 
 
· All unanticipated or Serious Adverse Events (SAEs) must be reported to HSSREC within 5 days. 
 
· All protocol modifications must be approved by HSSREC prior to implementation unless they are intended to reduce risk (but must still be reported for approval). Modifications will include any change of investigator/s or site address.   
 
· All protocol deviations must be reported to HSSREC within 5 working days. 
 
· All recruitment materials must be approved by HSSREC prior to being used. 
 
· Principal investigators are responsible for initiating Continuing Review proceedings. HSSREC will only approve a study for a period of 12 months.  
 
· It is the responsibility of the PI to renew his/her ethics approval through a renewal application to HSSREC. 
 
· Where the PI desires to extend the study after expiry of the study period, documents for study extension must be received by HSSREC at least 30 days before the expiry date.  This is for the purpose of facilitating the review process. Documents received within 30 days after expiry will be labelled “late submissions” and will incur a penalty fee of K500.00. No study shall be renewed whose documents are submitted for renewal 30 days after expiry of the certificate.  
 
· Every 6 (six) months a progress report form supplied by The University of Zambia Humanities and Social Sciences Research Ethics Committee as an IRB must be filled in and submitted to us. There is a penalty of K500.00 for failure to submit the report. 
 
· When closing a project, the PI is responsible for notifying, in writing or using the Research Ethics and Management Online (REMO), both HSSREC and the National Health Research Authority (NHRA) when ethics certification is no longer required for a project. 
· In order to close an approved study, a Closing Report must be submitted in writing or through the REMO system. A Closing Report should be filed when data collection has ended and the study team will no longer be using human participants or animals or secondary data or have any direct or indirect contact with the research participants or animals for the study. 
 
· Filing a closing report (rather than just letting your approval lapse) is important as it assists HSSREC in efficiently tracking and reporting on projects. Note that some funding agencies and sponsors require a notice of closure from the IRB which had approved the study and can only be generated after the Closing Report has been filed. 
 
· A reprint of this letter shall be done at a fee.  
 
 
· All protocol modifications must be approved by HSSREC by way of an application for an amendment prior to implementation unless they are intended to reduce risk (but must still be reported for approval). Modifications will include any change of investigator/s or site address or methodology and methods. Many modifications entail minimal risk adjustments to a protocol and/or consent form and can be made on an Expedited basis (via the IRB Chair). Some examples are: format changes, correcting spelling errors, adding key personnel, minor changes to questionnaires, recruiting and changes, and so forth. Other, more substantive changes, especially those that may alter the risk-benefit ratio, may require Full Board review. In all cases, except where noted above regarding subject safety, any changes to any protocol document or procedure must first be approved by HSSREC before they can be implemented. 
Should you have any questions regarding anything indicated in this letter, please do not hesitate to get in touch with us at the above indicated address.  
 
On behalf of HSSREC, we would like to wish you all the success as you carry out your study. 
 
Yours faithfully, 
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DR. J. I. Ziwa 
 
ACTING CHAIRPERSON
THE UNIVERSITY OF ZAMBIA HUMANITIES AND
SOCIAL SCIENCES RESEARCH ETHICS COMMITTEE - IRB 
 
cc: Director, Directorate of Research and Graduate Studies 
      Assistant Director (Research), Directorate of Research and   
     Graduate Studies  	
     Assistant Registrar (Research), Directorate of Research and   
     Graduate Studies 
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	                                     REPUBLIC OF ZAMBIA
MINISTRY OF GENERAL EDUCATION
ADMINISTRATION AND SCORING OF EARLY GRADE SCREENING TOOL


1. BACKGROUND
Many learners pass through the education system without being screened for Special Educational Needs and Disabilities (SEND), which results in them not receiving appropriate education support leading to poor performance at various levels. It is therefore against this background that this tool has been developed to help identify learners with SEND at an early stage of education so that appropriate interventions can be instituted.

2. ADMINISTRATION OF THE TOOL
a) A separate form shall be completed for each Learner being screened
b) The tool shall be administered to all pre-school and grade one entrants in all schools.
c) This tool can also be used to screen other learners suspected of having SEND.
d) The tool shall be administered by the teacher or any other designated officer in Learner’s familiar language.

3. SPECIFIC ADMINISTRATION REQUIREMENTS
a) Ensure that Bio data is properly filled in the spaces provided
b) Screening shall be conducted in an appropriate and conducive environment within the school.
c) Screening shall be conducted on one to one in the presence of the Learner’s parents/caregiver/guardian within the first three weeks of attending school.



4. SCORING
a) For Areas (categories) 1-5, the response NO signifies that a Learner has a particular challenge; the response YES signifies that the Learner does not have a challenge and the response SOMETIMES indicates that the Learner has an emerging challenge.

b) For Areas (categories) 6 and 7, the response YES signifies that a Learner has a particular challenge; the response NO signifies the Learner has no challenge and the response SOMETIMES indicates the Learner has an emerging challenge.
i. If a Learner scores 25-30 means the Learner has no challenges.
ii. If the Learner scores 15-24 means the Learner has emerging challenges and is at risk of having a disability.
iii. If the Learner scores 5-14 means the Learner has challenges and suspected of having a disability.

5. REFERRAL 
A Learner suspected of having SEND should be referred to appropriate experts for further investigations. Guided by the feedback from the experts the school shall institute relevant educational interventions. 
	


PART A.  BIO DATA
LEARNER’S NAME:…………………………………………..SEX………… 	AGE….:DOB………………..
LEVEL: ECE [ ] GRADE…… E.C.E.EXPERIENCE: YES [ ] NO [ ] 	SCHOOL:……………………………………   DISTRICT:………………………….    PROVINCE…………….       SCREENING DATE:……………… 
NAME OF PARENT/GUARDIAN:…………………………………   CELL NO:..……………………………………..
RESIDENTIAL ADDRESS: ………………………………………………………………………………………...	
PART B. CHECKLIST (For each item below please circle one number that applies to the Learner)
	  
	SPEECH/LANGUAGE SKILLS
	
	
	

	a.
	Expressive language 
	NO
	SOMETIMES
	YES

	i.
	Speaks with clear articulation
	1
	2
	3
	4
	5
	6

	ii.
	Learner is able to express self in a familiar language
	1
	2
	3
	4
	5
	6

	iii.
	Names at least ten familiar objects 
	1
	2
	3
	4
	5
	6

	iv.
	Name at least 8 body parts
	1
	2
	3
	4
	5
	6

	v
	Narrates a situation
	1
	2
	3
	4
	5
	6

	
	Comment:
	Score=

	b
	Receptive Language 
	NO
	SOMETIMES
	YES

	i
	Responds when called by name
	1
	2
	3
	4
	5
	6

	ii
	Follows simple instructions
	1
	2
	3
	4
	5
	6

	iii.
	Follows a two stage instruction
	1
	2
	3
	4
	5
	6

	iv.
	Able to compare objects/pictures 
	1
	2
	3
	4
	5
	6

	v.
	Follow three a stage instruction
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	
	
	
	
	
	
	
	

	2
	PHYSICAL CHARACTERISTICS 
	
	
	

	a
	Fine Motor Skills
	NO
	SOMETIMES
	YES

	i.
	Able to use a turning motion to open a bottle
	1
	2
	3
	4
	5
	6

	ii.
	Able to pick small objects with fingers
	1
	2
	3
	4
	5
	6

	iii.
	Able to hold a pencil with a correct grip
	1
	2
	3
	4
	5
	6

	iv.
	Draw a horizontal line
	1
	2
	3
	4
	5
	6

	v.
	Draw a circle
	1
	2
	3
	4
	5
	6

	b
	Gross Motor Skills
	NO
	SOMETIMES
	YES

	i.
	Able to run
	1
	2
	3
	4
	5
	6

	ii.
	Able to stand on one leg unaided for ten seconds
	1
	2
	3
	4
	5
	6

	iii.
	Able to hop on one leg four steps
	1
	2
	3
	4
	5
	6

	iv.
	Able to throw and catch the ball
	1
	2
	3
	4
	5
	6

	v
	Able to tip toe with one foot behind
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=





	3
	SOCIAL EMOTIONAL SKILLS
	NO
	SOMETIMES
	YES

	i.
	Able to interact with other children of similar age
	1
	2
	3
	4
	5
	6

	ii.
	Recognizes when a person is happy, sad or angry 
	1
	2
	3
	4
	5
	6

	iii.
	Likes to please others and be with friends
	1
	2
	3
	4
	5
	6

	iv.
	Wants to visit friend’s homes
	1
	2
	3
	4
	5
	6

	v.
	Play games with turn taking
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	4
	ACTIVITIES FOR DAILY LIVING 
	NO
	SOMETIMES
	YES

	i.
	Indicates need to go to the toilet
	1
	2
	3
	4
	5
	6

	ii
	Able to use toilet unaided
	1
	2
	3
	4
	5
	6

	iii
	Able to dress/undress self, unaided a single clothe
	1
	2
	3
	4
	5
	6

	iv.
	Washes hands by self before and after eating nshima
	1
	2
	3
	4
	5
	6

	v.
	Able to dress / undress self completely 
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	5
	COGNITIVE SKILLS
	NO
	SOMETIMES
	YES

	i.
	Works independently with little support
	1
	2
	3
	4
	5
	6

	ii.
	Arrange things according to pattern
	1
	2
	3
	4
	5
	6

	iii.
	Concentrates when given a task
	1
	2
	3
	4
	5
	6

	iv
	Remember where he/she puts objects
	1
	2
	3
	4
	5
	6

	v.
	Responds quickly to situations 
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	6.
	HEARING 
	YES
	SOMETIMES
	NO

	i.
	Talks in a loud or very soft voice
	1
	2
	3
	4
	5
	6

	ii.
	Turns head  towards source of sound
	1
	2
	3
	4
	5
	6

	iii.
	Often requests speaker to repeat what is said 
	1
	2
	3
	4
	5
	6

	iv.
	 Watch  speaker’s lips to gain meaning 
	1
	2
	3
	4
	5
	6

	v.
	Has poor articulation
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	7.
	VISUAL 
	YES
	SOMETIMES
	NO
	

	i.
	Has squint eyes 
	1
	2
	3
	4
	5
	6

	ii.
	Blinks excessively 
	1
	2
	3
	4
	5
	6

	iii.
	Rubs eyes excessively 
	1
	2
	3
	4
	5
	6

	iv.
	Holds objects closer or far from eyes 
	1
	2
	3
	4
	5
	6

	v.
	Fails to follow a moving object 
	1
	2
	3
	4
	5
	6

	
		Comment:
	Score=




	

	PART C:  FINDINGS  (Tick  in  the  appropriate column your findings  and comment) 
	No challenge
	Emerging challenge
	Suspected  Impairement
	Comment 

	1.
	Physical  Skills
	
	
	
	

	2.
	Visual
	
	
	
	

	3.
	Hearing 
	
	
	
	

	4.
	Cognitive Skills
	
	
	
	

	5.
	Speech/Language 
	
	
	
	

	6.
	Activities for Daily Living
	
	
	
	

	7.
	Social Emotional skills
	
	
	

	

	PART D: RECOMMENDATIONS / REFERRAL

	
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...................................................

	



 	Name				Designation                   	Signature 	Date 

SCREENING OFFICER	……………………………	…………………….	


SCHOOL ADMINISTRATOR.	………………	
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