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Abstract 

The study sought to explore the challenges and prospects brought by the introduction of co-

education in established single-sex boarding secondary schools in Luapula province Zambia. 

The study objectives were to establish community views on the introduction of co-education 

in established single-sex boarding secondary schools, determine challenges faced by schools 

as a result of the introduction of co-education in established single-sex boarding secondary 

schools, establish challenges faced by the Ministry of General Education as a result of the 

introduction of co-education in established single-sex boarding secondary schools, identify 

prospects brought by the introduction of co-education in established single-sex boarding 

secondary schools and propose strategies aimed at mitigating the challenges that have been 

suggested. 

The study employed a descriptive research design. The sample was 33 respondents 

comprising 2 Ministry of General Education officials, 4 administrators, 8 teachers, 7 pupils 

and 12 community members. Simple random sampling and purposive sampling were used to 

select the respondents. Data was collected using interview guides and focus group discussion 

guides. Data was analyzed by content analysis and emerging themes. The results were 

presented using major concepts and narrations.             

The study revealed that most of the community members are in supported the idea of the 

introduction of co-education in established single-sex boarding secondary schools. The study 

also revealed that schools are faced with a number of challenges as a result of the introduction 

of co-education in established single-sex boarding secondary schools and these include 

inadequate infrastructure to cater for the increasing demand of learners as the enrollments are 

expected to raise, lack of teaching and learning materials and equipment, inadequate human 

resources, rise in the indiscipline levels, increased number of drop outs, early marriages and 

poor performance by learners. The study indicated that the Ministry of General Education is 

also faced with challenges as the result of the introduction of co-education in established 

single-sex boarding secondary schools which include inadequate learning space and 

infrastructure, lack of trained specialized personnel, poor community involvement, parental 

negligence and lack of political will by policy implementers. 
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Prospects brought by the introduction of co-education in established single-sex boarding 

secondary schools were creation of market local products like renting of houses and selling of 

food stuffs, job creation and ability by parents to send their children to the nearby secondary 

schools despite of sex. Other prospects included promotion of academic performance 

competition, environmental cleanness, and development of essential life skills such as self-

confidence and the ability to participate effectively in society activities by student. 

Furthermore, access to education has been increased by shortening the walking distance from 

home to school which learners of the opposite sex has to cover before the introduction. 

Prospects for the Ministry of General Education are that gender equity and equality is 

achieved, policy is implemented thus there is provision of education for all.  

The study also highlighted suggestions made by the respondents on the introduction of co-

education in established single-sex boarding secondary schools and these were the need to 

develop adequate infrastructure, provision of teaching and learning materials,  training of 

specialized human resource, closely working with  the community so the that they can also 

participate accordingly, sensitization through motivation talks to learners by use of guidance 

and counseling, career exhibitions and instilling discipline in students. 

The study recommended that community members should be involved in almost all the school 

undertakings and activities. There should be improvement in infrastructure and training of 

teachers in relevant fields of study; there should be out sourcing for funds in order to deploy 

teachers and purchase the much needed teaching and learning materials. 
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CHAPTER ONE: INTRODUCTION  

1.0 Overview 

The chapter presents the background to the study, statement of the problem and the purpose of 

the study. It also presents the objectives of the study, research questions and the significance 

of the study. The theoretical framework and conceptual framework of the study are also 

presented, followed by the definition of keys terms, delimitation, and limitations and, the 

summary of the chapter.  

1.1 Background to the study 

Education is the transmission of knowledge, skills, attitudes and morals that are worthy while 

from one generation to another. Life is a learning journey that is why Kelly (1996) defines 

education as what happens to an individual from the time of birth until the time he/she dies. 

Learning happens in different ways it can be through sign language, oral or observations or 

even through imitations. Education can be formal, informal or non-formal. In this study the 

type of education that will be based on is formal education. Formal education is the education 

that is structured and is hierarchal designed, it is offered in designated places and has 

instructors or mentors who are also referred to as teachers (Kelly, 1992). 

Education is important because there is transferring of knowledge form one generation to the 

next generation. Smith (2001) states that education enables an individual to live as a useful 

being in the community where he is found. Education is not for acquiring a job but for 

enriching one with skills and good morals. Education gives a developmental direction of a 

nation. After getting independence Zambia had to send some of its citizens to go and be 

educated in the western countries this was very important at that time because these people 

came with the knowledge that helped Zambia to grow in line with developmental plans that 

they had at that time. 

The policy direction on education in Zambia is to have every Zambian acquire the basic 

education skills (MoE, 2003). In line with the policy direction, many policies have been 

formulated to achieve education for all and provide equal education opportunities to all school 
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going age. Provision of education was done in separate institutions for boys and girls and this 

brought in major differences in the way the students acquired knowledge.    

The question of whether classroom gender-composition matters for student learners has long 

been of concern to social scientists, educators, policymakers and the society as a whole. The 

school can either be single-sex or mixed-sex this is mainly common in boarding secondary 

schools. The general view is that social interactions between genders at school and other 

organized institutions often play an important role in academic achievement, career choices 

and tradition education (Bowie, 1999).  

Co-education is also known as mixed gender education or mixed sex education. Co-education 

therefore refers to the integration of male and female students in the same schools 

environment or is the education of males and females in the same schools. Knight (1999) 

comments that Co-educational institution; refer to institutions that have classes for men and 

women together. Many older institutions of education were previously reserved for one sex 

majorly boys. 

Co-educational schools are sites of male intimidation, violence, and unequal power relations 

while single-sex education is said to enhance girls self-confidence, improve their academic 

scores, and enable them to act as leaders in a safe space and absent of the other sex (Lopore 

and Warren, 1997). Kelly and Kanyika (2000) define co-education as a system of education 

where males and females are educated together that is having male and female students being 

taught together in the same school or college rather than separately. In the African society and 

other societies around the world human co-exists meaning they live in the same community 

and do things together, a co-person is person whom you are found with either at work school 

or even community. 

On the other hand, single-sex education is a type of education were only one sex type is 

educated under specific structures, this could either be boys educated own their own separate 

from the girls and in the same way girls also are educated separately, for instance most of the 

single-sex boarding secondary schools are church aided schools that is the picture in many 

African nations (Lemmer and Parkay, 2001). 
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According to Henry (1980) a single-sex school is a school that only accommodates one sex 

type either male or females or girls or boys, and the curriculum in most cases is aligned in the 

way to suit the sex type. Henry is right in that the curriculum is always in line with the sex 

group of a particular school. For example practical subject differs in nature that is to say girls 

have practical subjects like Home economics, home management and design and cutting also 

few or only one pure science class, but for boys secondary schools there are more pure science 

classes and the practical subjects have more to do with engineering, subjects like design and 

technology which encompasses a number of subjects, for example mental work, wood work, 

bricklaying and plastering and electrical engineering. 

When Zambia got its independence in 1964 on 24
th

 October, the government under the 

leadership of Dr. Kenneth Kaunda, designed a programme to dismantle all road blocks that 

were mounted on the path to sustainable development (Kelly 1996). Education in this regard 

was seen as a vital tool for economic development. Zambia‟s political systems inherited the 

British type of education system where single-sex education was highly emphasized. This can 

be evidenced by the number of single- sex secondary schools to those of co- education that 

where established from 1964 to 1991. Education for All movement and the subsequent 

international conventions have pointed out that particular group of children who are most 

especially prone to exclusion or have been denied a chance to optimally participate in the 

learning activities which take place in formal, informal or non-formal settings. Fistcher and 

Forester (1987) explain that children are educationally disadvantaged by the social, cultural, 

regional and economic environments in which they live and these are mainly girls and the 

physically challenged person. However, the widely accepted notion is that conditions required 

to allow for successful inclusion are those that contribute to overall school improvement and 

high levels of achievement for all children in lie with academic performance and 

achievements.   

Anderson (1995) states that Zambia experienced a political revolution in 1991 where the 

introduction of multiparty system of governance was enhanced, this  showed a break through 

to political, economic and social development and included  issues such as gender 

inequalities, equity, equalities, decentralization, privatization  and devolution. These were 

taken as tenets of good democratic governance. However, during this period both males and 
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females were seen as drivers of national development in the country and it prompted the 

government of the day through the Ministry of Education to introduce co-education at already 

existing single-sex boarding secondary schools. The UNESCO International Conference on 

Education held in Geneva in 2008 elaborated more on the importance of the education of both 

girls and boys. 

Additionally, the desire by the government to create enough opportunities for girls who were 

found to be vulnerable to various forms of negative vices resulted into the transformation of 

single-sex secondary schools in mixed-sex or co-education schools (Bacharach and Baratz, 

1970). The move did not live out Luapula province which also had a number of secondary 

schools, these included Nchelenge secondary school, Samfya secondary school, Lubwe 

secondary school and Lwela secondary school. While established single-sex secondary 

schools in the province were Mable show secondary school, Kawambwa Technical Secondary 

school, St Mary‟s secondary school and Kabunda secondary school. Among these schools 

Mwense, Kawambwa and Kabunda secondary schools were converted into co-education. This 

study, therefore, seek to explore challenges and prospects brought by the introduction of co-

education in established single-sex boarding secondary schools in Luapula province. 

1.2 Statement of the problem  

The Ministry of General Education introduced co-education in established single-sex boarding 

secondary schools of Luapula province gradually from 2010 through 2013 (MOE, 2003). This 

was done in order to promote gender equity and equality in education. The implication of this 

new set-up is that changes and adjustments had to be made in terms of infrastructure, 

interpersonal relationship and related aspect as girls were being integrated into the 

environment. It is anticipated that such a move would come with its own challenges. 

However, little has been documented on the challenges and prospects brought about by the 

introduction of co-education in established single-sex boarding secondary schools in Luapula 

province, hence the relevance of this study. 

1.3 Purpose of the study 

The purpose of the study was to explore challenges and prospects brought by the introduction 

of co-education in established single-sex boarding secondary schools in Luapula province. 
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1.4 Significance of the study 

This study is important to the researcher and the policy makers in that it may raise awareness 

and generation of information that is to be fed into the current advocacy and lobbying 

activities taken by various stakeholders aimed at improving gender equality and equity in the 

access of education by all learners especially those found in poor communities and rural 

provinces. Planners, teachers, administrators and members of the community may use the 

findings to mitigating inequalities in the education provisions and be able to make informed 

decisions. This therefore, means that the study will contribute to the understanding of the 

challenges that negatively influence the introduction of co-education in established single-sex 

boarding secondary school in Luapula province. In addition, the study may benefit 

educational planners if they read through it and treat it as one of the reference points to feed 

into their developmental plans.  Besides, it may be of interest to the general public and private 

educational providers that are involved in ensuring equal opportunities especially to learners 

who are in the disadvantaged group like the girls thus provision of inclusive education. 

1.5 Objectives of the study 

The objectives of this study were to: 

1. Establish community views on the introduction of co-education in established single-

sex boarding secondary schools in Luapula province. 

2. Determine challenges faced by schools as a result of the introduction of co-education 

in established single-sex boarding schools in Luapula province. 

3. Establish challenges faced by the Ministry of General Education as a result of the 

introduction of co-education in established single-sex boarding secondary schools in 

Luapula province. 

4. Identify the prospects brought by the introduction of co-education in established 

single-sex boarding secondary schools in Luapula province. 

5. Propose strategies aimed at mitigating challenges brought by the introduction of co-

education in established single-sex boarding secondary schools in Luapula province. 
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1.6 Research Questions 

The following were the research questions: 

1. What are the community views on the introduction of co-education in established 

single-sex boarding secondary schools in Luapula province?  

2. What challenges are faced by the schools as a result of the introduction of co-

education in established single-sex boarding secondary schools in Luapula province? 

3. What challenges were faced by the Ministry of General Education as a result of the 

introduction of co-education in established single-sex boarding secondary schools in 

Luapula province? 

4. What prospects were brought by the introduction of co-education in established single-

sex boarding secondary schools in Luapula province? 

5. What strategies aimed at mitigating challenges brought about as a result of the 

introduction of co-education in established single-sex boarding secondary schools in 

Luapula province can be employed? 

1.7 Theoretical framework 

A theoretical framework is a collection of interrelated ideas based on the topic under study, 

theories are formulated to explain, predict and understand phenomena and in many cases, to 

challenges and extend existing knowledge within the limits of critical bounding assumptions, 

(Drior, 1968).  This study was guided by the classical liberal theory. The theory postulates 

that there is need to aspire for equal opportunities in education for all eligible learners. This 

theory contends that each individual is born with a given right ability to perform up to the 

expectation given the required conditions. As such, the theory encourages the educational 

systems to be designed with a view of removing barriers of any kind to allow full inclusion of 

learners despite their gender. For instance, barriers based on socio-economic, socio-cultural, 

geographical and school-based factors which prevent learners who are either males or female 

from using their inborn talents should be removed (Badham and Rodgers; 1992). This is 

because sex has nothing to do with educational achievements. The education offered to all 

groups of learners will accelerate them to social promotion since education is a great equalizer 

which enhances life chances of both girls and boys (USDG, 2015). 
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The theory demands that opportunities be made available for individuals to go through all 

levels of education (primary, secondary and tertiary) to which access to quality education will 

not be determined by the sex of the learners but on the basis of individual capabilities. In this 

way, education would at least provide equality of economic opportunities where children 

could benefit economically from excellent academic performance. The theory further states 

that social mobility will be promoted by equal opportunity for all citizens to education. 

Moreover, many economists have supported the policy on education for all EFA. This policy 

made education compulsory for all as Zambia was trying to meet the MDGs by 2015 

(UNESCO, 2013). 

Popov (1986) contends that behavior of humans is dynamic and it works with driving forces 

that push in the direction that causes change to take place and at the same time there are forces 

that drive in the restraining forces that cause a shift in the equilibrium which opposes change. 

Failure to prepare individuals for survival skills in life causes community backwardness 

resulting into failure to develop as a country. Bowie (1981) suggest that moving to a new level 

in terms of inclusion and participation requires change in individual‟s thoughts, feelings and 

behavior, which are also highly influenced by physical, social and the environment. Once 

individuals are included in the main stream that is the education system then they have a 

choice to make bordering on the offer at play. That is parents and students have a right to 

choose on the type of school they would want to enroll in be it co-education or single-sex. 

 Furthermore, it should be born in the minds of the people that gender equity and equality has 

come to stay not just in the areas of the economy but also in the education sector. Therefore, 

there is a need to increase the sitting space for children, meaning that all school going children 

must receive equal attention in terms of enrollment opportunities. Besides, there should not be 

schools that are specifically for certain sex group unless with special arrangements. However, 

still extensions classes need to be included were both sexes would be accommodated. This is 

so because school spaces are limited and in some cases it so happens that such school are 

located in areas that some schools are built far from each other meaning for the opposite sex 

to access education the shortest distance is in the range of 6 km to 10 km for one to find the 

next schools. 
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The classical liberal theory is related to the study in that it explains that humans are social 

beings who do things together in order to improve their standards of living. Therefore, man 

and woman, boy and girl exist to share equal chances and opportunities in all sectors of life. It 

is important to understand that man and woman are able to learn given the conducive 

environment were their physical being would respond favourably to education instructions. 

Change is inevitable this is so because human beings themselves are dynamic and not static in 

every way either growth or other forms of development, dynamism encompasses change. For 

change to be effected there should be some things which must be put in place example 

effective communication. Humans always stand to oppose whenever a change is not 

communicated effectively, hence some of the challenges that the schools under discussion 

might be facing are as a result of poor communication.  Additionally, change must be 

established and people need to accept the change by acting according to the new principles. 

Change should be cemented; that is making sure that people forget their old ways of doing 

things.  

1.8 Conceptual Framework 

Conceptual framework is the theoretical structure of assumptions, principles, and rules that 

holds together the ideas comprising a broad concept. Bacharach and Baratz (1970) state that 

conceptual frame work is an analytical tool with several variations and context that are used to 

make conceptual distinctions and organize ideas. Below is the conceptual framework which 

was considered relevant to the study: 
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Figure 1: Conceptual Framework 
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found. All the concepts will either give positive or negative results according to the way an 

individual perceives them. The model emphasises the freedom of an individual in terms of 

participation. There should be recognition of human rights were basic rights are taken 

seriously and made available to everyone in the country. Education is the basic human right 

that every human being cannot afford not to possess.  Individuals when treated equitably and 

accordingly exhibit acceptable behaviuor that is of beneficial to society and the community as 

a whole. There is a need to provide a conducive environment in which education should take 

place in order for it to bear the much needed results, as simplified by the diagram shown 

above. 

The framework is relevant to the study in that co-education influences the type of behaviour 

(academic achievement) that the person (student) achieves. A conducive and favorable 

environment leads to positive thinking and higher academic achievements while unfavorable 

environment leads to low academic performance of both boys and girls. Therefore, the 

framework fits well when studying co-education, challenges and prospects in boarding 

secondary schools. Freedom of choice in every sector of society is important, thus the key 

concepts in the framework encourages individuals to be free in making choices of their 

children‟s school which should also go by their economic status and the environment where 

they are found. Change and most especially change that is to benefit citizens must be accepted 

by all members of the affected communities. There is no change which comes without 

challenges and prospects so the concepts relate to the study in the way that it entails individual 

to be patient and learn about the change step by step then live by it has most of the 

communities have done in these area where such developments are effected. 

1.9 Delimitation 

The schools under study are located in three different district of a minimum distance of not 

less than 100 km to 250 km apart. Kawambwa secondary school is located in the northern part 

of the province, while Mwense secondary school is in the central part of the province and 

Kabunda secondary school is located in the southern part of the province.  
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1.10 Limitations 

The location of the schools in three different districts delayed the collection of data as one of 

the districts; that is Kawambwa district was cut-off due to heavy rains which made the bridge 

to be washed away, making the movement to and from difficult. The researcher used the 

interview guides and focused group discussion guides so as to obtain the responses. However, 

some respondents were not willing to take part in the interview and they were not coerced. 

The District Education Board Secretaries who are the key players in the study also delayed the 

completion of the study due to their busy schedule permission was not given in good time as 

expected.  

1.11 Scope of the Study 

The study focused on three secondary schools that have been changed into co-education 

namely; Mwense secondary school which was initially for boys, Kawambwa Technical 

secondary school also initially for boy and Kabunda secondary school which was for girls all 

of these are in Luapula province. The named boarding secondary schools are the only schools 

so far with such developments in the province. The schools that have been selected enabled 

the researcher to point out the challenges and prospects brought by the introduction of co-

education in established single-sex boarding secondary schools in Luapula province. 

1.12 Operational Definition of Terms 

Equity: Giving everyone what they need in order to be successful. It represents fairness.  

Equality: Treating everyone the same. I t aims at promoting fairness, but can only work if 

everyone starts from the same place and needs the same help.  

Gender: A socially constructed and varying roles that men and women play in their daily 

lives. It is cultural concept used to classify and categorize the differences between women and 

males and respective roles that they play in society.  

Inclusive: The way of 'increasing the participation of students in public schools and reducing 

their exclusion from, the cultures, curricula and communities of public schools. 
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Co-education: A system of education where males and females are educated together, that is 

having male and female students being taught together in the same school or college rather 

than separately. 

Single-sex education: The practice of conducting education where male and female students 

attend separate classes from separate buildings or schools. 

1.13 Summary of Chapter One 

The chapter presented the back ground information under the following sub heading; 

statement of the problem, purpose of the study, significance of the study, research objectives, 

research questions, theoretical framework, conceptual framework, delimitation, limitations, 

scope of the study and operational definition of terms. The next chapter presents the literature 

review of the study. 
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CHAPTER TWO: LITERATURE REVIEW 

2.0 Overview 

Carlson (1995) contends that the review of literature involves pulling together, integrating and 

summarizing what is known in an area being investigated. The main purpose of literature 

review is to determine what has been done already related to the research problem being 

studied. This chapter presents literature of the study under the following themes: the history of 

co-education, the education of a girl child, community views on co-education, challenges 

faced by the schools in implementing inclusive education in just converted co-education 

boarding secondary schools, challenges faced at the Ministry or government level as a result 

of the introduction co-education in established single-sex boarding secondary schools, also 

prospects brought by the introduction of co-education, strategies aimed at overcoming the 

challenges brought by the introduction of co-education in established single-sex boarding 

secondary schools and measures that could enhance the implementation of co-education in  

established single-sex boarding secondary schools and the a summary of the chapter.  

2.1 History of co-education 

World over the history of co-education can be traced as far back as 1883 during the period of 

industrial revolution when women also needed to contribute to their national economy, 

(Taylar; 2011). At that time the idea of co-education was mainly aligned with skill Centre‟s, 

colleges and universities but as time went by after 1900 the idea extended to primary and 

secondary schools. Co-education was first pioneered in England as well as the United States 

after its creation in Europe by 1800 most of the continents practices the same type of 

education because it showed more benefits than the single-sex education. The history of co-

education emerged after the World War II in the majority of European countries, and after 

1970 in many other countries Africa inclusive (Eurydice, 2010). After the 1949 Revolution in 

China, all schools started to provide co-education with the purpose of providing everybody 

with equal education opportunities (Drior, 1968). Thus co-education has coined the idea of 

inclusive education as a type of education that does not discriminates between the two sexes.  

The Turkish education system, as stated by Kurnaz (2011), reviewed that girls attended only 

to Primary Schools until the declaration of Imperial Edict of Reorganization on 3rd of 
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November, 1839. Daughters of top level executives received tutorials which were mainly 

about preparing them for housewifery and motherhood life. These schools taught reading and 

writing and religious knowledge just as it was with African nations when the missionaries 

came (Önder, 2014). In 1869, Primary schools were made compulsory for boys aged between 

six-ten and for girls aged between seven-eleven. With this regulation, it was projected that 

separate schools would be opened for girls and boys in every region so that the girl child 

would be given freedom to express themselves in class and also within the school premises. 

Until these schools were opened, girls were allowed to attend the same schools with boys, on 

condition that they were in separate classes or sat in separate desks (Kurnaz, 1999). The move 

showed some sought of segregations between sexes and artificial at the same time because 

boys and girls live in the same communities and same homes why then separate them during 

schooling thus the need for inclusive education.  

Inclusive schooling in terms of gender is what every country is opting for across the world. In 

actual fact, inclusive education has received more attention globally in the last few years 

(UNESCO, 2015). As such, inclusive educational practices are being endorsed internationally. 

The UNESCO (1994) and UNESCO (2013) stated that all children, are entitled to equity of 

educational opportunity and both maintained that inclusion is the preferred approach to 

providing schooling for students either boys or girls from different back ground, colour and 

ethnicity. Braybrooke and Lindblom (1968) observed that, many African countries have 

shown theoretical interest in co-education by formulating policies such as educating our 

future, mainstreaming, education for all, family, community or social rehabilitation and 

showing the desire to give concrete meaning to the idea of equalizing education opportunities 

for all children. Meanwhile it is difficult to achieve such because the implementation has a 

number of challenges that are encountered before after and during the processes of 

implementing. Therefore, dissatisfaction with the progress towards inclusive education has 

caused demands for more radical changes in many African countries.  

Nigro and Nigro (1994) contend that changes in the world economy, the general 

dissatisfaction with the state of education in the 1980s, and findings emerging from academic 

research on economic growth, returns to education, and user fees, among many other 

phenomena, have delivered much of the impetus for education reforms. Specifically, a more 
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market-oriented world economy has encouraged initiatives aimed at creating more school 

spaces and a good environment for the provision of quality education for all school going 

children, including measures to foster public-private approaches. Hall and Henry (1991) 

comments that gender issues are so complex that they have exerted number of impacts on 

either the systems or organisations were they are being implemented. 

Equity of access has been the core business of all nations. By 1800 during the industrial 

revolution women were by all means encouraged to take up some roles just to make them 

contribute to the economy of their country but even then their representation was not to be 

compared to that of men. However, in African countries when missionaries introduced formal 

education only men were given the chance to attend school and this picture continued even 

after most African countries got their independence.  

Besides, the colonial system of education did not benefit the majority of Africans, Zambians 

inclusive (Kelly, 1999) and (Carmody, 2004), because it targeted a few African or Zambians. 

Carmody  (2004, 21) commenting on the development of education states that “the colonizers 

considered the colonized people as inferior, degenerate, savage and in need of improvement.” 

He urges that if the colonizers held the colonized people with such a low view, a „backward 

heathens‟, how could they have enabled them to appreciate the „truth‟ except through 

education. 

2.2 The education of a girl child 

The education of a girl child seemed and still seems to be a sheer waste of time and resources 

and not as an investment. As cited by Todaro (2001) education is an investment in humans in 

which the benefits are to be enjoyed by a number of people, this is why it is prudent to invest 

in the education of the citizens including girls or women. No country or nation, society or 

community can develop without investing in education of its citizen. In other words, Zambia 

on the overall has a young population which requires huge investment in the education sector, 

and to provide a balanced education system issues of equity and equality need to be 

prioritized. Ministry of Education (1996) highlighted that providing education service to this 

population is of strategic importance and requires strategic thinking. 
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A higher proportion of girls in the classroom can improve the classroom climate by lowering 

the incidence of disruptions simply because there are fewer boys, who tend to be more 

disruptive than girls this is one of the prospects that has been noted wide. In addition, having 

more girls in a class may affect students‟ individual behavior. A violent boy may be more 

tranquil and less disruptive due to a more relaxed atmosphere that girls may create or because 

teachers may be more patient with more girls in the class. These behavioral changes impact 

the average environment in school in addition to the compositional effect described. 

Lee and Bryk (1989) showed that there is a growing evidence that children learn better when 

they are allowed to mix with the opposite sex in school. In fact, inclusive education entails 

'increasing the participation of students in, and reducing their exclusion from the cultures, 

curricula and communities of public schools. This is also the only realistic opportunity they 

will have to receive education in an inclusive setting. It is during this kind of learning 

experience that children will learn to behave naturally as society or communities are set. 

UNESCO (2004) has acclaimed Zambia's efforts to reach out to the boys and girls with 

equivalent opportunities in terms of schooling conditions without putting barriers as it was in 

the previous times. Every child has the potential to grow in the education career provided 

he/she is given the necessary requirement including the rightful learning environment.   

Governments often allow parents a choice of schools, partly in the interests of equity. But this 

has in fact increased the risk of inequity because better-educated parents make better-informed 

choices for their children and most especially that they have the mean to pay for their children 

(Grady et al., 2005). Educational inequality is the unequal distribution of academic resources, 

including but not limited to; school funding, qualified and experienced teachers, books, and 

technologies to socially excluded communities (Gray and Leith, 2004). 

Furthermore, in a view to bridge the gap of gender inequalities certain measures that exist 

within the education system of Zambia have been addressed. As the study suggests girls were 

introduced at the boy‟s secondary schools and vise-versa this was done in order push on the 

agenda of gender equity and equality. As a matter of fact, girls and boys do not enjoy the 

same opportunities; this is why it is important to see to it that education rights are enjoyed by 

both sexes.   
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Kristen (2010) argues that the major inequality include girls do not enjoy equal education 

privileges in homes and schools, despite re-entry policy most girls do not return to school 

caused by cultural traditions, family backgrounds and gender, poor teacher deployment caused 

by tribalism and corruption, poor -allocation of resources, lack of female role models in most 

rural schools due to gender and corruption issues. Kristen is right because all of the stated are 

vises of gender inequalities that are exhibited at local, national and international level. 

Ball (1990) confirms that equality does not necessarily mean treating everyone the same but it 

is about treating people in the same way that the outcome for each person can be the same. 

Equality of outcome can be achieved by making sure that everyone is supported to have 

access to resources and decision making and to be recognized, valued and respected. 

Education is the only way a person can be appreciated, recognized and supported. Therefore, 

it should be made available to every citizen of a given nation.  

The 2030 Agenda for Sustainable Development (ASD) (2015) showed that there have been 

efforts internationally to include boys and girls in an inclusive education setting. Inclusive 

education is the key policy objective for education of children and young people for them to 

realize their full potentials. UNESCO (2015) defined inclusive education as the way of 

'increasing the participation of students in public schools and reducing their exclusion from, 

the cultures, curricula and communities of public schools. Ball (1990) affirmed to provide 

inclusive and equitable quality education at all levels of education. The ideal situation is that 

all children and youths, especially that in. Vulnerable situations such as girls and should have 

access to life-long learning opportunities that help them acquire the knowledge and skills 

needed to exploit opportunities and to participate fully in society.  

Furthermore, the Universal Sustainable Development Goals (USDG) (2015) encouraged 

member countries to ensure that they support inclusive and equitable quality education and 

promote life-long learning opportunities for all by 2030 by making sure that all girls and boys 

complete freely, equitable and quality primary, secondary and tertiary education leading to 

relevant and effective learning outcomes. In fact, Howell and Brown (1983) recognizes the 

world of universal respect for human rights and human dignity, justice, equality, non-

discrimination, equitable, tolerant, open and socially inclusive world in which the needs of the 

most vulnerable are met. 
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Despite important advances at the international level, the situation for the majority of 

Zambian children who are in disadvantaged groups still remain undesirable. MoE (1992) 

reveals that the government will provide equal education to every child and that no forms of 

discrimination would be accepted against in terms of gender, colour or ethnicity. Indeed, this 

sets a tone for the realization of inclusive education, gender equity and equality in Zambia. In 

fact, Braybrooke and Lindblom (1968) contended that the implementation of inclusive 

education at boarding secondary schools of Zambia has tended to be a challenge because of a 

number of things that are involved such as infrastructure development. 

2.3 Community views on co-education 

Parents, students and even teachers believe that co-educational schooling is good for boys and 

bad for girls, because girls have a "civilising" effect on the otherwise unruly behaviour of 

boys, especially in the early years of secondary school. Boys have proved to express 

themselves with mis-behaviuor towards their female counter part.   UNESCO (2004) contend 

that some parents are of the opinion that co-educational schools benefit boys than girls in that 

boys distract girls from concentrating on their studies hence leading to poor academic 

performance. This perspective has made majority of the parents to be in favour of single-sex 

schooling for their daughters. Chances of distractions are more; Teenage is the very dangerous 

phase in any body‟s life. Fistcher and Forester (1987) argue that it is very common among the 

teenagers to undergo psychological changes and when they are in company of the other 

gender they feel attracted towards them, this usually happens during the process defining their 

career path. This causes a lot of distractions and could disturb knowledge gain period. The 

weaker suffers at the hands of the opposite sex pushing them into depression and other 

psychological problems.  As alluded to earlier it is more natural to get attracted to the other 

gender at the crucial age like at the time of secondary school age because it is the adolescent 

age where so many changes take place in the body. Students‟ curiosities take over their hearts 

and want to experiment on anything. Unwanted arguments and issues creates unhealthy 

environment. Contradictions of thoughts are common among boys‟ and girls‟ performance is 

poor in mathematics and science subjects due to lack of support by the male counter parts. 

In the past decade many single-sex schools in the United States, Australia and the United 

Kingdom have been forced to amalgamate or accept students of both sexes for economic 
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reasons (Kurnaz, 2011). Their enrolments were dropping to a level which threatened their 

existence. Concerns were expressed by parents, alumni and teachers that this change would 

have a detrimental effect on student achievement and school atmosphere. One solution had 

been to establish single-sex classes within co-educational schools. But the situation was 

different with most African countries reason being that their freedom of choice is limited due 

to economic hardships thus a good number of parents preferred taking their children to the 

nearby school regardless of the school composition. 

Studies have reviewed that boys typically attract more of the teacher's attention than girls do 

in co-educational classes (Onder, 2014). In her book "lnvisible Women", claimed that girls, 

especially in the junior secondary grades, are reluctant to express their views in front of boys. 

Especially to new teachers and incompetent teachers for fear of being stigmatized they pay 

much of the attention to boys who are more active in class and ask more questions than they 

do with girls. Henry (1980) reported that increased interaction between teachers and male 

students occurred when the teacher was inexperienced. Experienced teachers are fairer in 

giving equal time to girls and boys. On the other hand, the reluctance of girls to speak up in 

class does not necessarily mean that girls are not learning in the classroom the difference is 

only that girls are out spoken as boys do they would rather listen and concretize on the 

concepts being taught. 

Teachers in the co-education school are in support of co-education and do not favor single-sex 

education, giving the reasons that co-education is a requirement of democratic, secular, and 

scientific education, it promotes academic competition in terms of performance and co-

education encourages learners to behave naturally. This finding is a pleasing one in terms of 

the quality of the teachers and the quality of education they offer. Co-education is of 

importance particularly in terms of girl‟s access to education (Grimes, 1997). Schooling 

proportions of female and male students in most countries in the world has not been balanced 

yet even at primary school level it is discovered that boys out- number the girls. Co-education 

is a practice that generally happens as equality of men and women are adopted and popular 

sovereignty is prioritized. Countries which values democratic dispersions attaches‟ great 

importance to the education of its citizens be it male or females because together development 

is ensured.  Bowie (1981) states that Co-education is a product of nation formation, 
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modernization, adoption of human rights, and humanity, therefore, giving up co-education for 

the sake of finding solutions to the problems experienced is not a right thing to do.  

Co-education is a foundation to learn how to co-exist with members of the opposite sex and to 

develop mutual respect, dignity and understanding of one another, it works for the spirit of 

equality and comradeship among all learners without any form of discrimination thus 

develops self-esteem among students of all genders. Krishnaswami (2002) comment that 

equity and equality of education is provided to both boys and girls in such schools and instills 

self-confidence in learners. Co-education promotes controlled environment, meaning when 

boys and girls are put together in the same environment to learn the possibilities of following 

good ethics, disciplined use of language and proper dressing is adhered to thus making the 

environment conducive for learning and teaching (Kelly and Kanyika, 2000).  

 2.4 Challenges faced by the schools in implementing inclusive education in just 

converted co-education boarding secondary schools 

Evidence suggests that the facilities essential for educating learners lacking or grossly 

inadequate and that inadequate facilities, absence of support service, large class size and poor 

infrastructure are some of the obstacles to achieving meaningful co-education in developing 

countries (Fischer and Forester, 1987). For example, UNESCO (2005) outlined the number of 

sanitation facilities required in a school. According to this guide, sanitation facilities required 

should be in the following ratio1: 30 for boys and 1: 25 for girls, a urinal pit for boys and at 

least one toilet for the staff. A study in 2004 by Joyce carried out in Kenya Division 

established that 74% of the schools experienced a shortage of latrines (Cooray and Potrafke 

2004). This is wrapped up by UNESCO (2005) which agrees that a severe shortage on toilets 

in many public schools is undermining the efforts to provide quality education due to delays 

caused as students queued to visit toilets interfering with the school timetable. This picture has 

also been culminated to co-education boarding secondary schools the number of toilets does 

not much with the total number of pupils according to the acceptable percentage.  

The teacher student ratio is another evident factor that hinders admission of students to 

schools as admission is done considering the availability of space in the already over enrolled 
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classrooms. Students are so many in regular classrooms which hinder the teachers from giving 

individual attention especially to students who are slow learners (MoE, 1996). 

Furthermore, policy makers and some parent who do not understand the concept of inclusive 

education seem to be a barrier to implementation of this wonderful aspect of education 

(Anderson, 2002). For example, lack of powerful policy to support the implementation of co-

education programme in Zambia has been a problem facing this aspect of education were girls 

and boys have to learn together at the same institution. The policy makers most at times play 

non-chalet attitudes to promote co- education. In fact, this has contributed to the slowing 

down of its implementation especially in these secondary schools under discussion in Zambia 

as the developing countries. Supporting the above assertion, UNESCO (2005) established that 

the principals and teachers face great problems in the process of implementing inclusive 

education as some do not even understand the gender issues in education and their benefits. 

Caine et al. (2005) also comments that, administrators do not show an understanding of the 

importance of gender equity and equality in education and are therefore uncertain of their 

roles, lack of knowledge, having little or no concern of having enough trained teachers in 

order to reduce on the wider ratios of teacher to pupil in class is exhibited in some 

administrators. However, in Zambia the recent Education Bill (2011) stipulates that, the 

Minister shall ensure that educational institutions provide learners with quality education in 

appropriately designed and well-resourced educational institutions, staffed by qualified and 

dedicated teachers. Furthermore, the 2030 ASD (2015) demands that by 2030 there must be 

substantially increase in the supply of qualified teachers to handle learners at all levels of 

education. Equally, Badham and Rodgers (1992) suggest that teachers should be equipped 

with gender knowledge and skills to enable them identify, and assess pupil difficulties faced 

by pupils of both sexes. Thus, when they are empowered they will be able to provide 

appropriate interventions to learners in such kinds of learning institutions. 

The Zambian government through the Strategic Plan of MoE (2003 to 2007) promised that a 

number of interventions and initiatives shall be expanded including enrolling more female in 

tertiary institutions and training of more female to act as role models in society. Furthermore, 

UNESCO (2005) states that parents do not favour the idea of taking their children at schools 

that once existed as single-sex boarding secondary schools because of the fear that their 
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children might be impregnated in the case of girls and poor performance in case of a boy 

joining the former girls‟ schools. This shows how the community has also neglected its role in 

education and left every responsibility in the hands of the government. In fact, these problems 

have hindered even the attainment of Education for All goals as some of specialists always 

advise some of the parents to have their children admitted in these secondary schools which 

most parents have not yet accepted and cannot afford due to poverty. Moreover, there is more 

competition at a co-education secondary school and the bahaviour of a boy child is regulated 

by their female counterparts. 

2.5 Challenges faced at the Ministry or Government level 

Foster (1992) explains that it a desire for every government to provide inclusive education 

were boys and girls are given equal opportunities to access quality education. In a bid to 

provide this education the government through the responsible ministry is face with a number 

of challenges. As stated by Gray and Wilson (2006) Infrastructure development is important 

in the provision of education and this claims huge sums of money which the government 

cannot afford to have especially in developing countries like Zambia. Schools in Many 

African countries resort to using sub-standard structures or if not rent church buildings. In co-

education boarding secondary schools the bed spaces are inadequate forcing some student to 

be day scholars. Fraser (2007) comments that there is lack of political will by the policy 

implementers to implement the policies as stated thus leading to frustrating government 

efforts. Some school administrators do not take government policies as they should be. For 

instance, the charging of school fees exorbitantly was stopped in Zambia and a range of 800 

kwacha to 1000 kwacha was agreed upon as fees for boarding schools but the case is different 

at the grass root some schools are even charging up to 2000 kwacha making it impossible for 

the poor child to attend secondary school.  

Training of specialized human resource is a task of the government. Due to the changing 

demand on the word market the government is equally revising the curriculum from time to 

time in order to meet the demand this entails that staffs should be equipped with the necessary 

knowledge and skills which could allow them handle the changes with minimal problems 

(Grady et al., 2005).  



23 

 

Francis (2000) states that parent neglect their children by not giving them the school support 

that they need, secondary school age is the adolescent age were children admire invaluable 

things from friends in case of girls it leads to bad vices like asking for money from boy males 

in the end being impregnated by the same males or boys. Parent should see to it that their 

children remain in schools so that universal education that is being advocated to by a good 

number of countries is achieved. Gray and Leith (2004) argue that quality education could 

only be achieved if the education sector is funded accordingly and so most of the developing 

countries end up borrowing money from donor countries which comes with unbearable 

conditions leading to impoverishing nations where such funds are used. 

Community involvement is equally important for the success of policy implementation, if the 

community members are not involved during policy formulation it becomes difficulty to bring 

the in at the implementation stage that is why there is resistance in policy implementation by 

community members (Gill, 2004). Parents sometimes prefer marry off their children early to 

seek for immediate benefits and forgo the long term benefits of education.  

2.6 Prospects brought by the introduction of co-education in single-sex boarding 

secondary schools 

The education of both males and females is seen to be an important move world over, but 

most importantly the education of a female or girl outweighs that of a male or boy child. As 

stated in the back ground the education of a female was seen to be unnecessary in the old days 

that is why a good number of single-sex schools where for boys. Howell and Brown (1983) 

comment that in most of the African countries the education of a girl has just been realized in 

the recent past in a bid to achieve gender equality and now the prospects are more beneficial 

than one would think. The following are some of the prospects that has come in as a result of 

inclusive education; because girls are more at a disadvantage side the prospects of including 

the girls at a boys‟ school are that it will enable them develop essential life skills such as; self-

confidence, the ability to participate effectively in society, protect themselves from sexual 

exploitation and pressure for early marriage and child birth (Kolawole, 2007).       

Educated parents are more likely to send their children to school by doing so they promote 

continuity of transferring of knowledge and skills. Additionally, educated parents nourishes 
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their children better and therefore their children are healthier thus help reduce child mortality. 

Knight (1999) states that educated women marry later or take time to marry and have fewer 

children that they manage and afford to provide quality education and health services. With 

gender equity in mind the above are easy to achieve thus promote development in the nation. 

2.7 Strategies aimed at overcoming challenges brought by the Introduction of co-

education education in established single-sex boarding secondary schools  

Carrel et al. (2010) note that if classrooms environment is to be conducive there should be a 

successful maintenance and having talking walls so that learners can also have time to revise 

on the past lessons at their own time, to some extent teachers goes an extra mile by making 

changes in the traditional general education 

Classroom learning where more of pupil centered method is highly employed for the students 

to participate in the learning and teaching process. Bacharach and Baratz (1970) insisted on 

very good instruction which will help every student in the classroom to achieve the best of his 

or her ability. In their exploration of successful classroom learning, Cohen (2003) in his study 

asked teachers what needed to happen. Teachers reported that they felt students with could 

benefit much more from the classroom if two basic changes in classroom practice were made 

and these included implementing the revised curriculum and adopt a curriculum that will best 

suit both sexes in school. 

Teaching and learning techniques to be used at this kind of schools need to suit girls and boys 

this also goes with the language use the teacher always need to strives to use palatable 

language that is absorbable by both boys and girls. Girls are so much affected if the teacher is 

fond of using unpalatable language and this affects their learning which in turn affects their 

performance. Thus through the code of ethics the teacher is guided on right behaviuor and 

conduct while at school. During training the teacher learns on how to be a good teacher that is 

the do‟s and don‟ts are inculcated in them (Eurydice, 2010). 

In Zambia, the Patriotic Front (PF) government through its manifesto promised to provide 

appropriate sports and recreational facilities and strictly enforce legislation on a barrier free 

environment dealing with accessibility for both persons that is girls and boys (PF Manifesto-

2011 to 2016). The Sixth National Development Plan (SNDP) (2011-2016) also indicated that 
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it shall promote participation and improve facilities for learners and provide safe learning 

environment for all learners by re-introduction of good boarding facilities including training 

of matrons and patrons to handle issues in the boarding that affects learners socially and to 

some extent academically. 

Creswell (2008) advises that when planning a new inclusion in the school infrastructure 

building and other school facilities and equipment, need to be maintained and not the 

tendency of abandoning the old structures which is very retrogressive because it is a share 

waste of resources and it costs the government colossal sums of money. In the same vain 

when girls or boys are included to make a co-education school there is no need to abandon old 

building structures but to maintain and add new ones. 

The school clubs in this case also plays an important role in improving learner affairs in 

school. Learners need to be given a free will to choose on the club they would want to belong 

to this encourages pupils to have a sense of belonging. Additionally, teachers are able to 

identify the leadership qualities as learners participate in various club‟s activities. Both boys 

and girls should be given equal opportunities in being chosen as prefects so that both sexes are 

evenly represented and have their voice heard when need arises. Effective co-education 

requires specific planning, modifications and implementation by teachers whose 

responsibilities include structuring a learning environment in which children are helped to 

participate together in a variety of activities related to all areas of development (Drior, 1968). 

UNESCO (2013) also reviewed that introduction of co-education requires a range of changes 

and modifications that teachers and principals should make such as in content, approaches, 

structures and strategies, with a common vision which covers all children despite of their 

gender and a conviction that it is the responsibility of the teachers to educate all children. In 

this context, co-education school must put flexibility and variety as its core business. This 

should be evident in teachers and the structure of the school, the content of the curriculum, the 

attitudes and beliefs of staff, parents, and pupils, and the goal should be to offer every 

individual a relevant education and optimal opportunities for development as earlier stated. 

Parents and pupils themselves have equally important contributions to make in order to shape 

the education systems in the areas where they are found (Gibb et al., 2008). 
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To the contrary, Lemmer and Parkay (2001) argues that the teacher's knowledge, belief and 

the enthusiasm on teaching and learning of the pupils are the influential factors in the success 

of their education in the classroom and not modifications to the system. 

2.8 Measures that could enhance the implementation of co- education in single-sex 

boarding secondary schools 

Sergiovanni et al. (1980) maintains that inclusion and participation are essential to human 

dignity and the enjoyment and exercise of human rights. The adoption of Convention on the 

Rights of the Children (CRC) in 1989 and the World Summit for Children in 1990 were 

promising enactments and it appeared that rights of children were seriously being considered 

by the governments and the international community (UNESCO, 2004). 

The rights of the children were envisaged at the CRC and reaffirmed through the recent UN 

Convention on the Rights of youths and children (UNESCO, 2013). The CRC remains a land 

mark document which comprehensively covers civil, political, social, economic and cultural 

rights of children. It takes due consideration of the survival, development, protection and 

participation needs of children. Both conventions clearly uphold the importance of education 

of all children and maintain that no child should be excluded from the general educational 

system because this is basic human right for everyone. 

First and foremost, Popov (1986) further suggests that teacher education institutions should 

include education programmes that allows for positive thinking in order to equip teachers with 

necessary knowledge, skills, positive attitudes and values when dealing with pupils at co-

education boarding secondary school. Training programmes for support personnel such as 

educational audiologists, psychologists, speech and language pathologists and communication 

skills, would be of great use if co-education is to be a reality in these secondary schools. 

 Furthermore, teachers should be trained on the up-coming inclusions in the curriculum like 

for example the teaching of social studies which was earlier taught as separate entity subjects 

in this case let teachers take up not courses so that they are able to engage in the effective 

implementation of the revised curriculum in order for pupils to benefit. Trainings on the 

engineering courses that have been approved by TEVETA in order to equip teachers with 

skills and knowledge to teach practical subjects for example design and technology subjects.  



27 

 

UNESCO (2004) and Lopore and Warren (1997) give a description of some modifications 

needed for new co-education boarding secondary school such as a provision of barrier free 

environment within compounds used by all learners, build adapted and separate toilets, 

bathrooms and suitable play grounds.  There is a need to make all classrooms spacious, well 

lit and well-ventilated. In fact, the 2030 ASD (2015) advises developing countries to build and 

upgrade education facilities in order to make learning a reality and provide safe, non-violent, 

inclusive and effective learning environments for all.  

Furthermore, the Zambia Education Curriculum Forum (ZECF) (2012) puts emphasis on 

learning institutions to ensure that learners are provided with appropriate resources for quality 

learning and to introduce legislation in order to guarantee the right to free, appropriate 

Education. The Zambian Education Bill (2011) suggests that teaching and the use of learning 

equipment should be monitored and evaluated through the strengthening of management and 

supervision system in order to ensure effective teaching and learning of pupils at all levels.  

A number of studies have been done that specifically look at gender issues in line with the 

promotion of gender equity and gender equality for instance the study the was done to do with 

promotion of the rights of children and also the study on implementation of inclusive 

education of children with special education needs and the study to do with the affirmative 

action on issues of been gender balance when enrolling pupils or students as a result of such 

contribution to the body of knowledge a number of things have changed in favour of gender 

equality and equity. However, this research paper seeks to find out the challenges that come as 

a result of implementing gender issues in the education system, especially how co-education 

schools are managing to put gender equity and equality at the Centre of their business and 

how they are overcoming the challenges that they are faced with. That is to say the gap that is 

there is on the way to sought out the challenges faced in a bid to promote gender issues in all 

secondary schools particularly co-education boarding schools. 

2.9 Summary of Chapter two 

This chapter presented literature  reviewed in the study under the following themes: the 

history of co-education, the education of a girl child, community views on co-education, 

challenges faced by the schools in implementing inclusive education in just converted co-
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education boarding secondary schools, challenges faced at the Ministry or government level 

as a result of the introduction co-education in established single-sex boarding secondary 

schools, also prospects brought by the introduction of co-education, strategies aimed at 

overcoming the challenges brought by the introduction of co-education in established single-

sex boarding secondary schools and measures that could enhance the implementation of co-

education in  established single-sex boarding secondary schools. 

From the reviewed literature, it appeared that the introduction of co-education in established 

single-sex boarding secondary school is a topical issue world over. Globally, literature 

demonstrated that the introduction of co-education at already established single-sex boarding 

secondary schools is a complex phenomenon that is affected by a good number of variables. 

The next chapter will bring out the methodology which was used in this study. 
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CHAPTER THREE: METHODOLOGY 

3.0 Overview 

Methodology is used as a channel to demonstrate on the way the research was managed 

through activity and instruction (Dye, 1987). This chapter describes the methodology 

employed by the study under the following sub-headings: research design, study site, target 

population, sample size, sampling techniques, research instruments, methods of data 

collection, and data analysis and ethical considerations and the summary of the chapter.  

3.1 Research design 

Dye (1989) defines a research design as an overall strategy that a researcher chooses to 

integrate different components of the study in a coherent and logical way, thereby ensuring 

that research problems are addressed effectively; it constitutes the blue prints for collection, 

measurement and analysis of data. Research design is important because it provides a solid 

base for the whole research and it makes the research more effective by providing maximum 

information with minimum spending efforts, money and time. Bowie (1981) adds on that a 

research design is important in that it helps shape the research as it mainly deals with the aim, 

purpose, motives and plans within the practical constraints of location of time, money and 

availability of staff. In a good research design, all components work in line with each other in 

a coherent manner. 

This study used a descriptive survey design, this design is used to depict the participant in an 

accurate way and it uses three ways to collect information; that is observation, case study and 

survey itself. Adeyeni (2007) explain that a descriptive survey design is a scientific method 

which involves observing and describing the behavior of a subject without influencing it in 

any way. This design was opted for because it helped the researcher to describe quantitative 

and qualitative data and also for ease of collection qualitative information that can be used 

along a continuum in numerical forms such as scores on the test or even describe categories of 

information such as gender or patterns of interactions.  

Caison (1995) explains that this design has been widely selected or used in that it includes 

multiple variables for analysis, unlike other methods which employs multiple methods using 
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variable. A large population was studied for accuracy and wide collection of information. The 

design described, recorded, analyzed and report conditions that exist in the communities and 

the schools. 

3.2 Study area 

The study was carried out in Mwense district, Kawambwa district and Mansa district where 

the secondary schools are located. The three districts were picked for the simple reason that 

these schools under study are located in the mentioned districts. 

3.3 Target population 

Target population is the entire set of units for which the data was collected from and used to 

make inferences. Anderson (1995) defines population as all members of any well-defined 

class of people, events or objects. Additionally, a target population refers to all the members 

of a hypothetical set of people, events of objects to which the researcher wishes to generate 

the results of the research. In this study, therefore, the population will consist of all 

administrators, teachers, pupils and members of the community, in selected secondary schools 

in Luapula province. 

3.4 Sample size 

According to Andeyeni (2007) a sample is a group of people, objects or items that are taken 

from a larger population for measurement, it should be a representative of the population to 

ensure that findings can be generalized from the research sample to the population as a whole. 

In research a sample is also defined as a subset of a population that is used to represent the 

entire group as a whole. The sample for this study comprised of 33 respondents broken down 

as follows; 2 Ministry of General Education officials, 4 administrators, 8 teachers, 7 pupils 

and 12 community members living within the vicinity of the selected schools. 
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Table 1: Distribution of Respondents (Sample) 

S/n                        Population          Sample size 

1 Ministry of General Education officials  

(DESO & ESO) 

   2 

2 School Administrators (Head teachers and Deputy 

Head teachers) 

   4 

3 Teachers    8 

4 Pupils    7 

5 Community members   12 

                TOTAL   33 

Source: Field Data (2018) 

3.5 Sampling procedure 

Sampling procedure is the process of selecting units such as people, organization from a 

population of interest so that by studying a sample results are easily and fairly generalized 

back to a population from which they were chosen (Lee and Lockheed, 1990). 

Purposive sampling was used to select school administrators and teachers while simple 

random sampling was used to select members of the community and the pupils. Cooray and 

Potrafke (2011) states that purposive sampling is a non-probability sample that is selected 

based on the characteristic of a population and the objective of the study. A purposive sample 

is also referred to as judgmental or expert sample. The main reason why this sample has been 

used is to produce a sample that is logically assumed to be representative of the population. 

Furthermore, the sample was used so that it can provide a wide range of non-probability 

sampling techniques for the researcher. The other reason was to examine the entire population 

that has a shared characteristic to the topic under study, this helped generate reviews of events 

or experiences which are common to the study. Finally, this sampling type helped study trends 

or phenomenon as they relate to the topic of study. 
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Random sampling is defined as a sampling technique in which all members of a group have 

an equal and independent chance of being selected (Creswell, 2008). This kind of sampling is 

used to eliminate biasness by giving all individuals an equal chance to be chosen or selected 

as a sample.  

3.6 Research instruments 

Research instruments are measurement tools (for example interview guide, questionnaires or 

focus group discussion or scales) designed to collect data on a topic of interest from research 

subject (Bowie, 1981). This study used interview guides and focus group discussion guides to 

collect data. 

3.6.1 Interviews 

Interview, refers to the process of asking oral questions face to face. There are semi-structured 

and structured interview. An interview is a conversation were questions are asked and answers 

provided, in similar manner interviews refers to a one to one conversation with one acting in 

the role of the interviewer and the other one the interviewee, (M.O.E, 2003).   An interview 

guide is defined as the list of questions that a researcher uses to ask questions that the 

participants will answer during the interviews. This study used semi-structured interview. 

Semi-structured interview is a type of interview whereby the interviewer has a list of issues, to 

be addressed and questions to be asked (Adeyemi, 2007). The researcher develops themes and 

questions to be asked; the flow of question may differ from one interview to another 

(Creswell, 2008). This technique employed to collect data from students, teachers, heads of 

schools, and subject teachers. Semi-structured interviews are preferred for enquiry because of 

their flexibility, which provides opportunity to ask questions, seek clarification and at the 

same time allow the researcher to pause a set of questions to all members in the sample. The 

answers are open ended, and there is more emphasis on the interviewee elaborating points of 

interest. Interview guides was used to collect data from Ministry of General Education 

officials‟ administrators, teachers and pupils. 
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3.6.2 Focus Group Discussions 

Brarbrooke and Lindblom (1968) define focus group discussion as gathering of deliberated 

selected people who participated in a planned discussion that is intended to elicit consumer 

perception about a particular topic or area of interest in an environment that is non-threatening 

and receptive. Focus group discussions (FGD), is a good way of gathering people from similar 

backgrounds or experiences, to discuss a specific topic of interest (Creswell, 2008). The group 

of participants is guided by a moderator (or group facilitator), who introduces topics for 

discussion and helps the group to participate in a lively and natural discussion among them.  

The strength of Focus Group discussions relies on allowing the participants to agree or 

disagree with each other so that, it provides an insight into how a group thinks about an issue, 

about the range of opinion and ideas, and the inconsistencies and variation, that exists in a 

particular community in terms of beliefs, their experiences and practices (Kothari, 2004). 

Focus Group discussions can be used to explore the meanings of survey findings that cannot 

be explained statistically, the range of opinions/views on a topic of interest and to collect a 

wide variety of local terms (Creswell, 2008).  

In bridging research and policy, Focus Group discussions can be useful in providing an insight 

into different opinions among different parties involved in the process, thus enabling the 

process to be managed more smoothly. It is also a good method to employ prior to designing 

questionnaires (Kothari, 2004). Focus group discussion was used to collect data from 

members of the community.  

The two instruments were used in order to obtain the responses immediately thus; they are 

quick to obtain data that is needed. A guide gives direction on how the questions that are 

listed in the interview guide will be followed. In other words, a guide helps to direct a 

conversation towards topic the researcher wants to say or do next after the interviewee has 

answered the last question. 

3.7 Accuracy of data 

Accuracy of data was enhanced through the process of triangulation. Various aspects of 

triangulation were used the first being triangulation of sources. Firstly, data was collected 
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from school administrators, secondly from teachers, then pupils and lastly community 

members. The second one was triangulation of methods in this case two methods were used 

namely; interview guides method and focus group discussion guides. 

3.8 Data Collection Procedures 

The researcher got permission to conduct research from the University of Zambia and she was 

presented with the confirmation letter to conduct a research and the same was presented to the 

District Education Board Secretaries (DEBS) in the three districts where such schools are 

located. The researcher notified the school administrators of the schools under study before 

visiting each of the schools to administer the research tools. The researcher clearly explained 

the purpose of the study and the procedure to follow to each category of respondents before 

data collection. This was done in order to instill confidence in the respondents and orient them 

about the anonymity of the data to be given and utilize the maximum objectivity in giving of 

responses. 

3.9 Data Analysis  

Nigro and Nigro (1994) state that data analysis is the processes of systematically applying 

statistical or logical techniques to describe, illustrate, condense, recap and evaluate data. In 

this study obtained through focus group discussions and interview guides was converted 

manually and summarized in order to obtain concise measures of the data using thematic 

analysis. Qualitative data was then presented using themes and narrations.  

3.10 Ethical considerations 

Ethics are moral principles that govern a person‟s behavior or conduct of an activity. Popov 

(1986) describes ethics as a branch of philosophy that involves systematizing, defending and 

recommending concepts of right and wrong conduct. Ethics affects how people make 

decisions and lead their lives in a way they think acceptable by the majority. In a similar way 

ethical considerations assist the researcher to distinguish between right and wrong, they also 

help determine the difference between acceptable and unacceptable behaviors. Ethical 

considerations prevent against the fabrication or falsifying of data and therefore, promotes the 

pursuit of knowledge and the truth which is the primary goal of research.  
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Ethical considerations encourage an environment of trust, accountability and mutual 

understanding or respect between the researcher and the community he/she is working with 

even among researchers. 

When the researcher arrived at every site of study, she sought for permission from site 

authorities to conduct research there. The researcher briefed the authorities on the importance 

of the study and the procedures to be followed during the research findings. The researcher 

assured the school head teachers, teachers and pupils that the study is for academic purposes 

only. Participants were not in any way coerced to participate in the study. As a way of 

maintaining privacy and confidentiality, pseudo names were used where necessary by way of 

using letters of the alphabet. Furthermore, participants were assured that the data that was 

obtained would not be disclosed to any other persons, while high levels of confidentiality 

were observed. 

3.11 Summary of Chapter three 

This chapter presented the methodology which was used during the research study. This 

chapter described the methodology employed by the study under the following sub-headings: 

research design, study site, target population, sample size, sampling techniques, research 

instruments, methods of data collection, and data analysis and ethical considerations. The 

research used a descriptive survey design and employ both quantitative and qualitative 

methods but with greater focus on the qualitative method. The sample consisted of 2 Ministry 

of General Education officials, 4 administrators and 8 teachers was sampled using the 

purposive sampling method, simple random sampling was used to select 7 pupils and 12 

community members bringing the total to 33. In-depth interviews were used to collect data 

from administrators. Interviews were used for collection of data from teachers, administrators 

and pupils. Focus Group Discussions (FGD) for collecting data from community members. 

Data collected was analysed using thematic analysis. The next chapter presents the findings of 

the study.  
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CHAPTER FOUR: PRESENTATION OF FINDINGS 

4.0. Overview 

This chapter presents the findings of the study on challenges and prospects brought by the 

introduction of co-education in single-sex boarding secondary schools in Luapula province, 

Zambia. The findings are based on the following study objectives: establish community views 

on the introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, determine challenges faced by schools as a result of the introduction of co-

education in established single-sex boarding schools in Luapula province, establish challenges 

faced by the Ministry of General Education as a result of the introduction of co-education in 

established single-sex boarding secondary schools in Luapula province, identify prospects that 

are brought by the introduction of co-education in established single-sex boarding secondary 

schools and propose strategies aimed at mitigating challenges brought about by the 

introduction of co-education in established single-sex boarding secondary schools in Luapula 

province. 

Table 2: Distribution of Respondents According to Position and Gender 

S/n       Respondents              Males        Females      Sample 

01 Ministry of General Education officials     0  1 2 

02 School Administrators     3  1 4 

03 Teachers     6  2 8 

04 Pupils     5  2 7 

05 Community members     10  2 12 

 TOTAL      25  8  33 

 

Source: Field Data (2018) 
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4.1 Community views on the introduction of co-education in established single-sex 

boarding secondary schools 

The first objective sought to establish community views on the introduction of co-education in 

established single-sex boarding secondary schools in Luapula province. The study revealed 

that respondents had varying views on the introduction of co-education in established single-

sex boarding secondary schools. However, most (27 out of 33) were in favour of the practice. 

They explained that co-education was a foundation to learn how to co-exist with members of 

the opposite sex and to develop mutual respect, dignity and understanding of one another, just 

as a way people co-exists in the community a school was a training ground for co-existence of 

the two sexes that is boys and girls.  

One head teacher said: 

Co-education works for the spirit of equality, equity and comradeship among all learners 

without any form of discrimination or stigmatization. Learners work in togetherness with a 

common goal and bearing one another’s burden. This is clearly noticed when one of their 

friend falls sick at whatever time of the day they make sure that the friend is handed over in 

the right hands of teachers if it means spending nights in the hospital to help out they do that 

without complaining. 

Another head teacher stated:  

Co-education neutralizes behavior of the boys who are truant and naughty, for fear of 

being laughed at naught boys learn to behave according to the acceptable standards of 

the schools where they are found. Boys and girls compete in terms of academic 

performance mostly in subjects like mathematics and sciences and in co-curricular 

activities, also learners learn to keep themselves cleanness in the presences of the 

opposite sex therefore, also maintaining their environment. 

A deputy head teacher from one of the schools under study stated that: Co-education 

develops self-esteem among students of all genders and ages, equity and equality of 

education is provided to both boys and girls in such schools, all learners are given a 

right to be heard and support is provided to all accordingly.  
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He explained that co-education promotes controlled environment, meaning when boys 

and girls are put together in the same environment to learn the possibilities of following 

good ethics, disciplined use of language and proper dressing is adhered to making the 

environment conducive for learning and teaching, such are the students who make good 

citizens once they join the communities as school leavers.  

A teacher also stated that: 

 Co-education helps learners to overcome fear of the opposite sex they can stand before 

masses and have their views head, unlike learners who have been educated in single-sex 

secondary schools, some of them lack self-confidence to stand and speak in public even 

when they have a valid point to contribute to a discussion of any kind they would rather 

keep their points to themselves than stand to speak. 

Another view came from a parent who supported the introduction of co-education in 

established single-sex boarding secondary schools she said that: The introduction of co-

education in established single-sex boarding secondary has helped reduce the walking 

distance among the local children who cannot manage to be in boarding secondary 

schools which are at a distance; education has been brought to their door steps. The 

children who cannot afford to be in boarding are given chance to learn as day scholars. 

Pupils, especially boys, supported co-education arrangement, one of them said: 

Indiscipline among boys reduces when they are in the presence of girls and that there is 

sharing of knowledge and information in co-education this is so because girls are good in 

information subjects which includes English and social science subjects than boys, and 

boys do better in Science and Mathematics subject so the combination of the two sexes 

allows for improved academic performance.  

However the few respondents, who were not in support of the introduction of co-

education in established single-sex boarding secondary schools, gave their own reasons. 

One chief said that:  

In co-education secondary schools chances of distractions from learning are more than 

in single-sex secondary schools. He explained that; teenage age is the very dangerous 

phase in anybody’s life. It is very common among the teenagers to undergo psychological 
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changes and when they are in company of the other gender they feel attracted to each 

other. This usually happens during the process of defining their role and career path. 

This causes a lot of distractions and could disturb knowledge gain.  

The chief continued to explain the reasons for not supporting co-education by stating:  

The weaker sex who is the girl suffers at the hands of the opposite sex, pushing them into 

depression and other psychological problems. Also that there is more involvement in 

personal feelings as it is more natural to get attracted to the other gender at the crucial 

age like at the time of secondary school age because it is the adolescent age where so 

main changes take place in the body, students’ curiosities take over their hearts and want 

to experiment on anything. 

A teacher who was not in support of the introduction of co-education in established 

single-sex boarding secondary schools also shared similar sentiments and asserted that: 

Unnecessary arguments creates on unhealthy learning environment and contradictions of 

thoughts are common among boys and girls, in most cases girls decides to let go of their 

opinion and go for that of boys.  

A teacher of mathematics also explained that:  

Poor performance of girls in mathematics and science subjects is due to lack of support 

by teachers who are mostly attracted to the active boys during teaching and also lack of 

support from the male counterparts in co-education schools during and after learning 

hours. 

4.2 Challenges faced by schools as a result of the introduction of co-education 

The second objective sought to determine challenges faced by schools as a result of the 

introduction of co-education in established single-sex boarding schools in Luapula 

province. Challenges faced by schools included; inadequate infrastructure, inadequate 

teaching and learning materials and equipment, inadequate number of trained specialized 

teachers to handle some subjects, poor community involvement and poor performance 

and drop outs. One of the head teachers said that:  
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Schools are facing infrastructure challenges. He gave an example of his school where 

there are only six hostels for boys and nothing for girls, no pit latrines for both sexes only 

two ablution blocks for boys and one for girls. The school also only has three practical 

rooms for technology subjects that is wood work, metal work and bricklaying and 

plastering. He stated that the computer room is not in use because it is dilapidated. 

In support of the head teacher‟s on the inadequacy of infrastructure a deputy head teacher 

explained that: 

The school had inadequate infrastructure to support effective teaching and learning 

activities, there are only four classroom blocks of 1x3 totaling to 12 classrooms which 

are not sufficient for the school comparing to the enrolment, the classes are already full 

with the single-sex which was in existence before the introduction of co-education.  

A head teacher went on to explain:  

This school is too old and needs urgent rehabilitations in that some rooms are not even used 

for any learning purposes for fear that the buildings might collapse, he sighted an example of 

the grade eights classroom block which is not in use due to its dilapidated state. He further 

explained that the school was built in 1956 and was in operation in 1961, so there is an 

urgent need to work on infrastructure. 

Furthermore, one head of department from natural science department supported the head 

teachers‟ view when he said that:  

When teaching sciences and particularly during experiments learners are combined because 

there is only one laboratory that is being used for all science subject experiments this means 

the laboratory is congested during these periods and also the time table is also affected so 

teachers make arrangements or adjustments in terms of teaching and learning.    
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Table 3: below gives a summary of infrastructure challenge faced by the three schools as a 

result of the introduction of co-education in existing single-sex boarding secondary schools: 

Table 3: Kawambwa, Mwense and Kabunda Secondary Schools’ Infrastructure Status 

School  Type of infrastructure Number Boys Girls  

Kawambwa 

secondary 

school 

 Hostels 

 Classrooms 

 Practical rooms 

 Toilets/ablution 

blocks 

 Dining room 

06 

30 

04 

03 

ablutions/pit 

latrine-nil 

 

01 

08 

- 

- 

03 ablution 

No pit  

latrine 

- 

  

 

- 

- 

Kabunda 

secondary 

school 

 Hostels 

 Classrooms 

 Practical rooms 

 Toilets 

 Dining rooms 

03 

12 

01 

1 Ablution 

01  

- 

- 

- 

1 pit latrine 

03 

- 

H.E Room 

1 Ablution 

01 

Mwense 

secondary 

school 

 Hostels 

 Classrooms 

 Practical rooms 

 Toilets 

 

 Dining rooms 

06 

19 

02 

2 Ablution 

blocks 

01 

06 

- 

- 

02 

 

01 

01 

 

 

1 Pit 

 

01 

 

Source: Field Data (2018). 
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Teaching and learning materials was another challenge faced by co-education boarding 

secondary schools. A teacher of computer studies at one of the schools under study indicated 

that: 

 This school has only five computers to cater for all the students taking the subject. Therefore, 

during examinations teachers are asked to give pupils their laptops at a fee and the practical 

period is extended just to see to it that every child is examined. 

Another teacher explained that: 

Practical subject are not enjoyable to learn in that in many instance they are taught in 

abstract or as theory subjects, for instance during metal work the teacher uses the 

welding machine only for demonstrations and pupils are told to just write notes in that 

there is only one machine against two classes per grade of about 45 to 50 pupils per 

class. 

Furthermore, teaching and learning books were not enough. One teacher of languages 

stated that:  

The books are not enough to cater for the learners and that this is mostly noticed during 

the teaching of comprehension lessons where one book is shared among four to five 

pupils. The situation is similar in other subjects including newly introduced subjects like 

Social Studies, computer studies and business studies. 

Another teacher of home economics confirmed that:  

There is only one stove in the Food and nutrition practical room which is not adequate to 

be used against the number of learners taking the subject and that kitchen utensils are 

equally inadequate.  

It was also found that it was not only the teachers who shared the same views on the high 

pupil-text book ratio. The DESO also shared the same sentiments by stating that teaching 

and learning resources were in short supply due to inconsistence receiving of grants from 

government. The pupil-book ratio was at alarming state in these co-education secondary 

schools because of the increased enrollment of learners. 
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The other challenge that the schools faced was the unfavourable pupil –teacher ratio. 

Table 4 below shows pupil enrolment against the number of available teachers: 

Table 4: Number of Pupils against Number of Teachers 

School Enrollment No. of teachers  

Kawambwa secondary school 780 48 

Kabunda secondary school 610 43 

Mwense secondary school 1503 52 

 

Source: Field Data (2018) 

One planning teacher from Mwense secondary school said that the total enrollment stood at 

1503 pupils against 52 teachers. He stated that there were more learners than the teachers to 

teach them, the state of affairs which he said caused learners to be combined in some subjects 

because there were few teachers to teach.  

In agreeing with what the teacher said, a deputy head teacher stated:  

Teacher to pupil ratio at Kabunda secondary school is low, there are more learners than 

teachers the inadequate number of teacher shows that some departments were under 

staffed example being the science department and Mathematics departments. 

Furthermore, the social science department has teachers who are only trained to teach 

one to two social science subjects meaning that with the introduction of Social studies 

where three social science subjects are combined, teachers are incapacitated.  

A head teacher added that: 

The enrollment of the newly introduced sex (girls) is not improving; instead it is going 

down. The initial sex out numbers the introduced sex thus the enrolment ratio between 

boys and girls is also not balanced. 

Another head teacher commenting on inadequate trained specialized teachers said that: 

Untrained teachers in some subjects are given the mandate to teach social studies in 

social sciences department, meanwhile teachers are just trained in either one or two 

social science subjects making it difficult for them to teach effectively and learners do not 

perform well during final examinations.  
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One natural science head of department said that:  

The school has taken the initiative of employing four teachers to be paid using PTA funds 

and be attached to his department. However, these teachers sometimes go without a pay 

for some months leading to their demotivation. 

In support of the head of department, the head teacher stated that: 

 The erratic release of grants makes the schools operate on debts and fail to settle debt 

which includes allowances owed to teacher and part time workers. Failure to pay 

suppliers of varying goods and services offered to the school.  

One female pupil also said that: 

 Their teachers have a perception that girls do not perform better in mathematics and 

science subjects as a result, they are given less attention bearing in mind that the 

learners outnumber the teachers so teachers have no time to attention to individual 

students. 

Indiscipline among learners was another challenge a girl stated that: 

 They are sexually abused at school by boys and sometimes teachers, leading to teenage 

pregnancies and drop out of school while boy remains in school and they do not fully 

participate in class activities for fear of being laughed at, bullied and intimidated in case 

they give wrong answers or make a mistake. 

Another girl in another school stated that: The school does not have a good number of 

female teachers to be as role models explaining that her school has 48 teachers but only 

three are females a situation which does not encourage a girl child to study hard. She 

further added that the female representation in the prefectoral body a less making a few 

selected girl’s prefect to feel inferior and fail to perform and represent their fellow girls.  

Boys also had something to say on the challenges that they are facing in co-education 

secondary. One boy stated that: 

 They are called negative names and shouted at by teachers when they make any mistake 

which makes them feel intimidated, and that some of them comes from broken homes 

where they do not receive any encouragement or counseling. 



45 

 

 Another boy explained that: 

 Peer pressure and poor setting of academic goals leads to drop out of school among 

pupils. Some of them end up involving themselves in beer drinking and drug abuse which 

state of affair makes them to be suspended from school.   

4.3 Challenges faced by the Ministry of General Education as a result of the 

introduction of co-education in established single-sex boarding secondary 

schools 

The third objective sought to establish challenges faced by the Ministry of General 

Education as a result of the introduction of co-education in established single-sex 

boarding secondary schools in Luapula province. The study revealed that the Ministry of 

General Education had almost the same challenges as those faced by schools. These 

challenges were infrastructure development, training of human resource or teachers in 

needy subject areas, provision of adequate teaching and learning materials and equipment 

in these boarding secondary schools considering the revised curriculum, poor community 

involvement in school activities, parental negligence and lack of political will by policy 

implementers.  

The District Education Standard Officer DESO explained that: 

Funding has been a problem to facilitate infrastructure development in the newly 

introduced co-education boarding secondary schools. The introduction of co-education 

in these schools has come at the time when some primary schools have been upgraded 

into secondary schools. He added that these upgraded primary schools also needs 

adequate infrastructure; the government is overwhelmed with a huge budget requirement 

towards infrastructure development which it cannot manage to fund in a short period of 

time. 

In support of the DESO the ESO Education Standard Officer acknowledged to the fact 

that the introduction of co-education in established single-sex boarding secondary schools 

required additional bed spaces and class room spaces and that it came at the time when 

the government of Zambia through the Ministry of Education was also revising the 

curriculum that was the period from 2012 up to 2013 of which curriculum revision also 
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required huge sums of money, meaning that the education budget was stretched with 

projects that required huge sums of money.  

To complement the comments made by the ESO one head teacher explained that: 

 Revising the curriculum was as important as the introduction of co-education in 

established single-sex boarding secondary school like Kawambwa Secondary, Mwense 

Secondary and Kabunda Secondary schools, therefore all the programmes was worthy 

under taking as the situation is at present. 

The DESO further said that: 

 These schools are given a go ahead to partner with parents and see to it that 

infrastructure is maintained and construction of new structures proceed through fund 

raising and lobbying from donors. He cited an example of Mwense boarding secondary 

school which has used the initiative of constructing the girls hostel and ablution block 

through parent partnership. To wait for the government to build extra classrooms will 

take a long time because all the schools need additional infrastructure. 

One head teacher was in agreement with the DESO and she said that: 

 The government has not completely neglected infrastructure development in schools but 

is overburdened with programmes which are also fetching for colossal sums of money, 

however, the government is still waiting for resources to be made available from well-

wishers and donors in order to take up such projects. Nevertheless, the government 

should speed up development of infrastructure so that learners can be learning in 

conducive environment.  

In continuation the DESO explained that the government was facing the challenge of 

training specialized human resources as some subjects were being shun away by teachers 

and now the situation has been that there were more teachers in one subject area than in 

the other, for instance there were few teachers of science and mathematics and it became 

difficulty to meet the demand of the ever growing population. 

He further explained that: Human resource training requires adequate funding so that 

quality of training is taken into account and to meet the required numbers of staff to 

much with the Zambian young population demand of education; a country in which the 
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population grows geometrically and resource grows arithmetically, that is 2, 4, 6… to 1, 

2, 3, 4,….so inadequacy of resource to train is the challenge.  

One of the head teachers said that:  

Co-education boarding secondary schools require trained teachers who can impart 

rightful skills and knowledge in learners which are necessary for their survival in life. 

These skills could be psychological, moral or academic.  

Another head teacher was in agreement with the previous head teachers. He asserted that: 

 The changing of the demands of the labour market is also forcing the Ministry of 

General Education to tailor the curriculum according to the demands. The Ministry of 

General Education has found itself in a position to train and re-train personnel’s. For 

example the labour industry is now demanding for hands on subjects which could give 

hands on skills to learners hence the revising of the curriculum to include vocational 

subjects. 

The ESO added that: 

Vocational subjects have come to stay in Zambia because it is the only way people can 

make ends meet by employing themselves and others. It is a challenge to the government 

in that the teachers needs to be acquitted with the trade test levels 1, 2 and 3 skills. 

Vocation subjects requires the provision of adequate teaching and learning materials and 

equipment. 

The ESO further said that the government was making strides to train teachers in relevant 

fields but brain drain was a challenge. He stated that teachers after being trained and 

saving the bond preferred leaving the country to go and work from other countries where 

there were greener pastures which the Zambian government could not manage to provide. 

Coupled with brain drain were the deaths of personnel due to pandemics such as HIV/ 

AIDS and cancer. 

Another head teacher said that poor community involvement at the initial stage of policy 

formulation was also a challenge that the government was facing because community 

members were the policy implementers. Therefore, they were supposed be involved 

during the formulation of policies and at implementation level. However, schools were to 
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develop warm relationships with community members. For example, in infrastructure 

development community member were key stakeholders in that they supplemented on the 

efforts of the government by accomplishing the tasks assigned to them.  

In agreeing to the above the DESO explained that: 

 If community members are not involved they even goes to an extent of stealing school 

properties like mattress, desks, chairs and tables, thus frustrating government efforts. 

School meetings are poorly attended and this hamper on the progress of the schools.  

Nonetheless, one head man stated that: 

The challenge that the government is faced with of poor community involvement in school 

affairs is because schools work in isolation in most cases the community is only engaged 

when the school wants its school fees or if they want to increase school fees and when the 

has a disciplinary case which is wrong. 

The ESO stated the another challenge that the Ministry was facing was parental 

negligence she said that the fact that Zambia was a developing nation with its population 

living on less than a dollar a day most parents and guardians preferred to satisfy their 

immediate needs like buying food for the family at the expense of education of their 

children or relatives because education was said to have long term benefits.  

Supporting the above comments one headman explained that: 

 Secondary school education has fees attached to it therefore; some parents cannot afford 

to pay such fees for their children hence they marry off their children or just make them 

stop school, and sometimes is lack of role models in families which makes learners to 

drop out of schools and lack of parental guidance on the importance of school. 

The DESO further explained on the misuse of funds by learners on sponsorship he said 

that some learners were sponsored by the government, churches and other organisations 

like CAMFED and FAWEZA but the learners misused the sponsorship by either 

perpetually performing poorly or dropping-out of school for various reasons in the end 

they lost the opportunity of being sponsored.  
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He further said that:  

Some parents or guardians who have children with special education needs tend to keep 

them under lock and key in their rooms for fear of be stigmatized as a family thereby 

denying such children access to inclusive education. 

One head teacher stated that lack of political will by some policy implementers had been a 

challenge that the government through the Ministry of General Education was facing in that 

some of the converted secondary schools into co-education still maintained the masculine 

arrangement for those that were initially constructed as boy‟s secondary school and like 

manner for those that were for girls‟ example given was the subjects being offered. 

The ESO said that: 

Lack of initiatives by the school administrators, some schools’ administrators are still waiting 

for the government to come in and buy teaching materials and fund infrastructure 

development, they also lack maintenance of the existing building or infrastructure. The ratio 

of enrollment is not followed as per requirement by the government; learners of initial sex 

out-number the newly introduced sex, all these indicates lack of political will on the part of 

the policy implementers. 
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4.4 Prospects brought by the introduction of co-education in established single-sex 

boarding secondary schools  

The fourth objective sought to identify prospects brought by the introduction of co-education 

in established single-sex boarding secondary schools in Luapula province. Table 5 below 

shows the prospects.   

Table 5:  Prospects brought by the Introduction of Co-Education in Established Single-

Sex Boarding Secondary Schools 

Community Student School Ministry of 

General 

Education 

Market for local products Access to quality 

education 

Educate learners to accept the 

way society is designed by co-

existing with the opposite sex 

Achieve gender 

equity and equality 

Increase access to 

education by shortening 

the walking distances 

from home to school 

Develop essential life 

skills such as; self-

confidence, the ability 

to participate 

effectively in society 

activities 

Learners compete in terms of 

academic performance thereby 

putting the school on the map of 

the district, province and 

national.  

Policy 

implementation 

Educated parents are 

more likely to send their 

children to school by 

doing so they promote 

continuity of transferring 

of knowledge and skills. 

Protect themselves 

from sexual 

exploitation and 

pressure for early 

marriage and child 

birth. 

Allow teachers of all ages to 

practice parenthood because 

boys and girls are educated 

together so a school is taken 

like a home. 

Delay marriages 

there by making 

the population 

increase steadily. 

Educated parents 

nourishes their children 

better and therefore their 

children are healthier thus 

help reduce child 

mortality. 

Learn to interact freely 

with the opposite sex. 

Achieve at least 90% 

enrollment thereby increasing 

school revenue. 

Provide education 

to all. 

Creation of jobs Promote general body 

and environmental 

cleanness. 

School surroundings are kept 

clean due to the combined 

efforts of students  

Achieve keep 

Zambia clean. 

 

Source: Field Data (2018) 
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One head teacher said that:  

The education of a girl has just been realized in the recent past in a bid to achieve gender 

equality and now the prospects are more beneficial than one would imagine these prospects 

are noticed at all levels. He mentioned development of essential life skills such as self-

confidence, the ability to participate effectively in society, girls protect themselves from sexual 

exploitation and pressure for early marriage and child birth. 

Another head teacher explained that educated parents were more likely to send their children 

to school. By doing so, they promoted continuity of transferring of knowledge and skills, and 

so educated mothers nourished their children better and therefore their children were healthier 

thus helped reducing child mortality.  

One deputy head teacher stated that: 

Co-education promotes gender equity and equality through the provision of education to 

all children of all races, tribe and ability that is implementing the government policy and 

achieving nation development through education. 

A teacher from one of the schools under study said that: Educated women marry later or take 

time to marry and have fewer children and that is why they manage and afford to provide 

quality education and health services required to their children leading to improving on the 

academic performances thereby putting the schools where they are found on the map of the 

district, province and nation.   

One of the parents explained during FGD that:  

Co-education allows teachers of all ages to practice parenthood because boys and girls are 

educated together so a school is taken like a home where a parent who is a teacher deals with 

all the cases coming from the pupils who are either boys or girls. 

Another parent said that co-education allowed for access of education by both boys and girls 

in the nearby communities, because the walking distances from home to school was 

shortened. In areas where only single-sex secondary schools were found the local children 

who could not meet the requirements or who were of the opposite sex could not learn from 

such schools hence making education inaccessible to learners. 
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A teacher at one of the schools under study was in support of co-education due to the 

prospects attached to it he said that:  

Co-education has promoted market for the local products like renting houses and buying of 

local food staffs, he said another prospect of co-education was that it has created jobs for the 

local people and nonlocal people which is requires skilled or unskilled labour. In most cases 

general workers comes from the local community that is the watch persons and sanitary 

officers. 

One deputy head teacher explained that:  

In co-education guidance and counseling is strengthened and it helps students to protect 

themselves from sexual exploitation and pressure for early marriage and child birth in 

that through guidance and counseling they are told of what is expected of them and how 

to report such cases in if anyone is making advances. He added that co-education has 

Promote general body and environmental cleanness. 

The DESO explained that some of the prospects of the introduction of co-education in 

established single-sex boarding secondary schools were that it promoted gender equality and 

equity therefore; girls and boys were given equal education opportunities. It also helped 

increase the income base of the schools and the country in that if girls and boys were to be 

educated, when they start work they would contribute tax to the government meaning more 

schools would be built. Access to education reduced illiteracy levels in the country thereby 

having a population that would plan for their families making the population to grow steadily 

easy to plan and implement national plans.   

4.5 Strategies aimed at mitigating challenges brought by the introduction of co-

education in established single-sex boarding secondary schools 

The fifth objective sought to propose strategies aimed at mitigating challenges brought by the 

introduction of co-education in established single-sex boarding schools in Luapula province. 

Suggested measures aimed at mitigation challenges brought by the introduction of co-

education in established single-sex boarding secondary schools are presented in table 6 below: 
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Table 6: Strategies aimed at mitigating challenges faced by co-education boarding 

secondary schools 

S/n              Strategy By whom When 

01 Teaching and Learning materials 

 School budget allocation 

 Safe guard procured materials 

 New comers to buy T/L resources 

 Pupils on disciplinary cases to buy and replace T/L 

materials 

School Administrators 

Teachers and Pupils 

Pupils 

 

Pupils 

Every term 

 

Always 

 

Always 

 

Always 

02 Infrastructure development 

 Periodical maintenance (school budget allocation) 

 Develop project proposals with the involvement of 

DEBS office 

 Partner with the PTA and charge project fee 

 Use of sessional classes 

 Improvise sub-standard pit latrines 

 Lobby for donor funds 

 

 

 

School Administration 

 

School Administration 

School Administration 

Teachers 

School Administrators 

 

Termly 

 

Yearly 

 

Yearly 

Termly 

 

Yearly 

Yearly 

03 Human resource development 

 In-service training(school budget allocation) 

 Encourage teacher to do distance education 

 Engage trained and not deployed teachers to be paid 

by PTA 

 Deliberate policy on education on HIV/AIDS 

School Administrators 

 

,, 

 

,, 

 

 

 

School Administrators 

Yearly 

 

 

,, 

 

,, 

 

 

Termly 

04 Community involvement 

 Payments of school fee 

 Fund raising 

 Discipline of children 

 Attending school meetings 

 

 

Parents 

Parents 

Parents 

Parents 

 

Termly 

Periodically 

Always 

Periodically 

05 Poor performance/Dropout 

 Re-entry 

 Remedial classes 

 Form subject clubs 

 Award best performing pupils 

 Sensitization 

 

Pupils 

Teachers 

Teachers 

School Administrators 

 

Yearly 

Termly 

Termly 

 

Termly 

 
 

Source: Field Data (2018) 
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Co-education has posed a number of challenges in schools were they have been introduced, 

but these challenges can still be mitigated if the suggested measures are put in place. One head 

teacher suggested that: Schools should set aside at least not less than 10% of their total 

budget towards the purchase of teaching and learning materials and maintenance of 

infrastructure, new comers or place seekers and pupils with disciplinary cases to buy and 

replace teaching and learning materials. Every new-year learner to report with at least two 

text books in different subjects. 

Supporting the views of the previous head teacher, another head teacher said that: 

 All procured teaching and learning materials should be safe guarded and frequent check-ups 

on pupils in possession of books with government stamps if found let the items be collected 

and stored to be used in school. Safe guarding teaching materials assists in sustaining the life 

span. Schools do not have adequate teaching and learning materials due to lack of security 

measures which means the materials are always not secure and are insufficient. 

One head of department said that: Teaching and learning materials should be kept under 

lock and key but again the problem has been rooms were to keep such materials in that 

departmental rooms are too small to accommodate all the required materials in the 

departments. It is incubate upon every school to find means of securing the teaching and 

learning materials. Lobby from well-wishers to help buy books and equipment is another 

way that could assists schools to have the needed teaching material and equipment. 

The DESO had a different view on the issue of in adequate teaching and learning materials 

and equipment. He explained that schools were to make every effort to procure teaching and 

learning materials including equipment in that it was very difficult for a secondary school to 

be in existence without adequate teaching and learning materials. He further explained that the 

fact that the core business of schools was teaching and learning school administrators should 

devise methods of procuring the materials and equipment. He added that the government has a 

great role to play in ensuring that they provide the teaching and learning materials but it is 

over burdened with other projects like infrastructure development and so in most instances it 

relied on donors and other well-wishers to supply teaching materials and equipment to schools 

but that did not often happen as needs demanded. 
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 The ESO also said that: 

It takes a year or two for the DEBS office to receive teaching and learning materials and they 

are not enough to cater for all the schools as per required number, therefore, secondary 

schools cannot afford to wait upon the government to supply the teaching and learning 

materials and equipment.   

On infrastructure a number of suggestions were advanced. One head teacher stated that 

periodical maintenance of infrastructure helped sustain or prolong the life span of 

buildings so an allocation of funds from the school budget was be set aside for school 

infrastructure maintenance works. He also said that his school was constructed in the late 

1960‟s so had it not being for periodical maintenance this time most of the things would 

have been dysfunctional.   

Another head teacher explained that: 

 School administrators should develop project proposal in consultation with the DEBS office 

seeking for funding from stakeholders including non-governmental organisations or from the 

donor community. Once they are funded then the moneys should be used appropriately for the 

intended reasons or purposes. Many are the times when some schools have received funding 

to undertake construction projects but the money is mismanaged and misapplied a situation 

which has seen a number of school administrators to face court charges.  

The problem of infrastructure is in all the secondary schools, especially government owned 

where the enrolment is ever increasing. In line with this, the ESO said that schools ought to 

partner with community members to contribute in terms of unskilled and skilled labour. For 

instance PTA should decide on the project to be under taken and how much should be 

contributed in terms of project fees, bricklaying and plastering works, carpentry works and 

works which the community members could manage to do, so that the cost could be reduced.  

The DESO explained that: 

 The use sessions, that is morning and afternoon sessions would help create extra learning 

spaces for students in the boarding secondary schools like the ones under study those that 

cannot be accommodated in the boarding would be given an opportunity to be coming in the 

afternoon session. 
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One deputy head teacher said that: 

Government should lobby from donors funds to undertake the exercise of deployment 

because trained teachers are already on the market or alternatively teachers to be 

deployed on half salary in the need subjects and later normalize the situation when the 

government has money. So long these trained teachers are willing to offer free lessons 

then offer them employment as first priority during deployment. 

A teacher was also in agreement with what the deputy head teacher stated, he explained 

that: Schools should advertise during PTA meetings that they need teachers is the 

mentioned subjects and conditions be explained well in advance in order to avoid 

setbacks. It is the task of such boarding schools to provide the essentials for the up keep 

of such teachers.  

One head teacher said that schools were lacking teachers because teachers were flooded in one 

subject area and not in the other.  He argued that the government should train personnel in 

subjects that most teachers shun to take on such as Mathematics, Science and Technology, 

Computer studies and Design and Technology and consider them first during deployment. A 

parent said that schools ought to engage trained teachers in relevant fields and be remunerated 

using PTA funds.  

One head man explained that:  

The relationship between schools and community members should be good so that their 

involvement in matters that concerns them is not a problem by doing so the schools can 

easily achieve the following; payment of school fees and other levy, attendance of school 

meetings and discipline of children this can make the school to operate with minimal 

difficulties. Community members should be allowed to use school equipment and 

infrastructure at a minimal fee for genuine activities. For instance, use of classrooms for 

church services, school grounds for local sports and school hall for weddings and 

conferences. 

Another parent said that:  

Community members works well in issues of fundraising. She also said parents should 

support the curriculum that has been put in place by the government through buying of 
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study materials or books for their children so that they supplement on the inadequacy of 

the study materials in schools.  

One head teacher said in order to mitigate the problem of poor performance and drop out co-

education secondary schools should create extra time for studying, administer competitive 

tests such as weekly tests, monthly tests, end of topic, end of term and end of year tests then 

publicize the test results, create remedial classes slow learners could be helped. He also said 

school needed to adopt friendly career paths and encourage learners to form study groups and 

join subject clubs.  

One teacher said that schools were to make follow-ups and find out why some students 

had decided to stop coming to school and that the guidance and counseling department 

was to be strengthen motivation talks on education and re-entry policy. He added that 

schools needed to undertake ceremonial activities like graduation ceremonies so that 

students could be motivated. 

A pupil said that: Schools should give awards to best performing learners with greater 

emphasis to girls performing well in mathematics and science subjects so that they can be 

motivated to work even extra hard. 

4.6 Summary of Chapter four 

This chapter presents the findings of the study on challenges and prospects brought by the 

introduction of co-education in single-sex boarding secondary schools in Luapula province, 

Zambia. The first finding was on community views on the introduction of co-education in 

established single-sex boarding secondary schools. Among the positive views were that it 

promotes co-existence with members of the opposite sex, there is mutual respect, dignity and 

understanding of one another. Co-education neutralizes behavior of boys who are truant and 

naught. It also helps learners to develop self-esteem. 

The negative views were that there are chances of disturbances as teenagers are attracted to 

the opposite sex this disturbs the knowledge again. Poor performing learners lack support 

from teachers as teachers are attracted to active pupils who also perform well and in this case 

the girl child who suffers. The findings also indicated that schools are facing challenges 
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because of the introduction of co-education. Among the challenges that have been highlighted 

are inadequate infrastructure, lack of trained specialized staff, inadequate teaching and 

learning materials and equipment, poor community involvement and poor academic 

performance and drop out. 

The findings also showed that the Ministry of General Education is facing similar challenges. 

These are inadequate infrastructure in schools, provision of teaching equipment and materials, 

training of teachers, parental negligence and lack of political will by policy implementers and 

lack of funds to undertake some of the activities stated. However, prospects brought about by 

the new arrangement were identified and these were creation of jobs, promotion of gender 

equality and equity, learners compete academically, promotion of environmental cleanness. It 

was stated that co-education allows for education for all learners, there is access to education, 

educated parents are more likely to send their children to school therefore, there is continuity 

of knowledge transferring and skills. Furthermore, the strategies aimed at mitigating the 

challenges were suggested and some of these were the need to set aside in the school budget 

allocations for infrastructure, teaching and learning material and equipment procurement, 

periodical maintenance of infrastructure, use of sessions to increase the learning space, 

safeguarding procured teaching and learning materials.  
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CHAPTER FIVE: DISCUSSION OF FINDINGS 

5.0 Overview 

This chapter presents the discussions of findings based on the objectives of the study which 

were to  establish community views on the introduction of co-education in established single-

sex boarding secondary schools in Luapula province, determine challenges faced by schools 

as a result of the introduction of co-education in established single-sex boarding schools in 

Luapula province, establish challenges faced by the Ministry of General Education as a result 

of the introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, identify prospects brought by the introduction of co-education in 

established single-sex boarding secondary schools and propose strategies aimed at mitigating 

challenges brought by the introduction of co-education in established single-sex boarding 

secondary schools in Luapula province.   

5.1 Community views on the introduction of co-education in established single-sex 

boarding secondary schools 

Majority of community members who included the school administrators, teachers pupils and 

parents gave positive views on the introduction of co-education in established single-sex 

boarding secondary schools this is in line with what Kristen (2010) stated when he said that 

co-education has more advantage than single-sex school because it works for the spirit of 

equality and comradeship among all learners without any form of discrimination and it 

neutralizes behavior of the boys who are truant and naughty. This is also consistent with 

Lemmer and Parkay (2001) who undertook a similar in study South Africa and discovered 

that co-education promotes controlled environment, meaning when boys and girls are put 

together in the same environment to learn the possibilities of following good ethics, 

disciplined use of language and proper dressing is adhered to thus making the environment 

conducive for learning and teaching. Co-education helps to overcome fear of the opposite sex. 

Some learners who have been educated single-sex institutions lacks self-confidence thus they 

cannot speak in public even when they have a valid point to contribute.  

The findings are in line with Foster (1992) who asserted that co-education is a foundation to 

learn how to co-exist with members of the opposite sex and to develop mutual respect, dignity 
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and understanding of one another and help develops self-esteem among students of all 

genders. Gray and Leith (2004) in their study discovered that most people supported co-

education because of the reasons they gave, boys and girls compete in terms of performance 

and cleanness, equity and equality of education is provided to both boys and girls in such 

schools and it helps reduce the walking distance among the local pupil who cannot manage to 

be in boarding school. 

Therefore, if more co-education secondary schools are opened up behavior, among learners 

may be controlled in schools there by improving on academic performance in most the 

subjects. Co-education enhances self-control among learners that is they are able to make and 

control their budgets the skill that will even help them when they grow up. Co-education 

makes it possible for everyone to access education. Learning is done in a natural way like it 

happens at home were a boy and a girl are brought up together.  

However, Kurnaz (2011) found that the community in Turkey was generally not in favour of 

co-education. Carlson (1995) also found that the community in Washington disputed the idea 

of co-education stating that poor performance of girls in mathematics and science subjects 

was due to lack of support by the male-counterparts. Contradictions of thoughts are common 

among boys and girls making girls feel intimidated. Single sex education makes some learners 

grow as isolates for fear that if they mix with the other sex they might make mistakes and be 

laughed at.  

5.2. Challenges facing schools as a result of the introduction of co-education 

The study indicated that co-education secondary schools face a number of challenges. Among 

them are poor infrastructure, lack of teaching and learning materials and inadequate human 

resources. This is contrary to what Adeyemi (2007) found in his study in Lagos, co-education 

secondary schools in Lagos had the required infrastructure. This gave learners a relaxed 

learning environment. The disparity in the two studies would be because Lagos is urban while 

this study was done in the rural province. Furthermore, Joyce (2015) found out that co-

education schools in Kenya did not have adequate infrastructure. This forced some students to 

be renting houses in the nearby villages. Infrastructure is a challenge to most African 
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secondary schools and it has a negative implication on learning. Leaners in some schools sit 

three to four per desk because of classroom space. 

The general status of teaching learning materials in the schools under study was that there 

were inadequate learning materials and no teaching equipment in some schools, Lopore and 

Warren (1999) under took a study in Tanzania which confirmed that co-education boarding 

secondary schools were lacking sufficient teaching and learning materials or equipment. This 

is contradicted by Anderson (2002) whose study done in East Africa showed that co-education 

boarding secondary schools had the required material and equipment to use when teaching 

and during learning. 

However, in the schools of Luapula province teaching and learning materials are not adequate, 

making it difficult for the teachers to teach. As a matter of fact the revised curriculum is an 

hands on curriculum which has put greater emphasis on practical‟s so that learners can learn 

by doing this demands for adequate teaching and learning equipment and materials. It is vital 

to note that there are some materials which the schools can manage to source but equipment 

needs the intervention of the government for instance purchasing of computers, engineering 

equipment and many other requires the government to come in and provide otherwise teachers 

would continual to teach without the required equipment thus theory lessons all the times. 

This study also revealed that the three co-education secondary schools are lacking adequate 

man power to teach learners most especially with the revising of the curriculum. This is in 

contrast to Gill (2004) who found that co-education secondary schools in New Jersey had 

more than enough teachers to teach all the subjects, while Kachero (2014) found that co-

education secondary schools in Nairobi did not have adequate teachers especially those to 

teach Science subjects. The implication of not having adequate teachers leads to under-

performance by learners and also truancy in case of boys because they are left with much free 

time. Science and Mathematics departments were under staffed. The social Science 

department was staffed with teacher but these teachers were only trained to teach one to two 

social science subjects, meaning that with the introduction of Social Studies where three 

social sciences subjects are combined these teachers were incapacitated.  
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5.3 Challenges facing the Ministry of General Education as a result of the      

introduction of co-education in established single-sex boarding secondary 

schools  

The study revealed that the Ministry of General Education had almost the same challenges as 

those faced by schools under study. The following challenges were brought out: poor 

infrastructure, lack of trained specialized teachers, lack of community involvement, parental 

negligence and lack of political will by policy implementers. The task of increasing the 

learning space that is infrastructure development lies mainly in the hands of the government. 

This is in consistent with Riordan (2009) who found that in Argentina the government did not 

do much on infrastructure and, therefore, co-education boarding secondary schools were left 

unsupported.  

 Dawo and Simwatwa (2010) also found that the government had not done enough to develop 

infrastructure in government co-education boarding secondary schools of Kenya.  The 

demand for infrastructure is getting higher due to the growing population. 

School administrators in the schools under study stated that they are lacking teachers to teach 

some subjects especially Natural Sciences, Mathematics and practical subjects. Majority of 

the schools visited complained of not having adequate teachers in all the subjects. The 

government has trained teachers but it is failing to deploy them, or they are deployed but 

cannot continue working in rural schools. Some are even going out of the country to look for 

greener pasture that is better working conditions. This calls for continuous training and 

deployment. This is in contrast with Sullivan (2009) who found that the government of Britain 

train adequate number of teachers to teach at all levels be it primary secondary or tertiary and 

are deployed respectively. Additionally, Krishnaswami (2002), in his study in Himalayas, 

found that the government had trained adequate manpower to work in schools at any level. 

The implication of not having the required number of teachers is that it leads to secondment of 

teacher from primary to secondary schools. These teachers lack the subject content knowledge 

and skills on how to handle the subjects given to them sometimes they end up doing 

something contrary to what is required. 
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Poor community involvement is another challenge that the Ministry of General Education is 

faced with. Community members do not actively involve themselves in school programmes 

that are initiated by the government. This is so because they feel they are left out at the 

planning stages of the programmes thus sometimes they end up frustrating government 

efforts. Community involvement at secondary school level is very important because teachers 

cannot just work well without the involvement of parents in matters to do with students. 

Cooray and Potrafke (2011) found that communities Europe are more than willing to work 

with the nearby secondary schools so that they supplement on government efforts. However 

Dye (1987) found that the communities in New Jersey supported the government by getting 

involved in the running of the secondary schools. The implication of the finding is that the 

community will work as antagonist entities pulling in the opposite direction and making the 

work difficulty for the teachers. This may lead to poor performance by both teachers and 

pupils.  

Parental negligence is another challenge that the Ministry of General Education is facing. 

Zambia is a developing nation with its population living on less than a dollar a day (Howell 

and Brown, 1983). Consequently, some parents and guardians prefer to satisfy the immediate 

needs like buying food and neglecting the education of their children. Parents who cannot 

afford school fees marry off their children or just make them stop school. Furthermore, 

parents or guardians with learners who have special education needs tend to keep them under 

lock and key in their rooms thereby denying them access to education. This finding is 

consistent with Carlson (1995) whose study in Washington DC found that parents with 

children with special education needs did not willing take their children to school but rather 

the government forced them to do so.  

Lack of political will to implement government policies is another challenge that the Ministry 

of General Education is facing. The study revealed that newly converted co-education 

secondary schools still maintained the masculine arrangement in terms of operations and the 

subject offered. The ratio of enrollment is not followed as per government recommendations 

in line with the country‟s gender policy. There are more learners of the initial sex than that of 

the newly introduced sex. Lack of initiative by school administrators in some schools makes 

them even fails to maintain the existing infrastructure. This is in consistent with Nigro and 
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Nigro (1994) who in their study in Illinois found that converted schools to co-education still 

maintains the status of the initial sex in terms of subject being offered and the buildings. 

Lee and Lockheed (1990) found that co-education schools did not adhere to the enrollment 

percentage as prescribed by the government in Nigeria. Additionally, Kolawole (2007) found 

out that in Nigeria a good number of school administrators in co-education secondary school 

lacked initiative they waited for the government to do almost everything for them; for 

example, maintenance of infrastructure. This is in contrast to Henry (1980) who found that 

school administrators and teachers in New Jersey implemented the policies of the government 

of the day accordingly.  

5.4 Prospects brought by the introduction of co-education in established single-sex 

boarding secondary schools  

The study indicated that community member, pupils, teachers and school administrators are in 

agreement that co-education is beneficial to everyone. They explained the following as being 

the benefits; girls are now able to enjoy the same benefits as boys do in terms of access to 

education. Education enables girls to develop essential life skills such as self-confidence, the 

ability to participate effectively in society and protect themselves from sexual exploitation and 

pressure for early marriage and child birth.  

Educated parents are more likely to send their children to school and this promotes continuity 

of knowledge and skills transferring from one generation to another. Additionally, educated 

mothers nourishes their children and therefore their children are healthier thus help reduce 

child mortality in the country. Further, educated women marry later or take time to marry and 

have fewer children that they can manage to provide for quality education and health services. 

Lopore and Warren (1997) found out that co-education in America gives equal opportunities 

to both girls and boys to be in school. Kelly and Kanyika (2000) also found out that co-

education in the Southern province of Zambia has reduced the walking distances for learners. 

Additionally, Dawo and Simwatwa (2010) established that the communities in Kenya were in 

favour of co-education because learners competes academically thereby improving 

performance it helps them develop essential skills. The implications of the prospects are that 

more children will be enrolled into school therefore, gender discrimination.  
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5.5 Strategies aimed at mitigating challenges brought about the introduction of co-

education in established single-sex boarding secondary schools 

Respondents gave a variety of strategies aimed at mitigating challenges brought by the 

introduction of co-education in established single-sex boarding secondary schools. Ministry of 

General Education officials, school administrators, teachers, pupils and community members 

suggested that there was need for setting aside money termly to be used in the purchase of 

teaching and learning aids and also for maintenance of infrastructure. They also stated the 

need to lobby for funds from the donor community for training and infrastructure 

development. They Use of sessions so as to increase the learning space. Other strategies 

included partnering with community members to contribute in terms of infrastructure 

development, for instance PTA to decide on the project to be under taken and how much 

should be the contributions in terms of project fee.  

The respondents also suggested creation of a good relationship with the communities where 

they belong. It is always important to build sound relationship with the people or communities 

around the school so that in times of needy it is easy to work together and receive maximum 

support. Kristen (2010) found out that in Rwanda donor funds go a long way in infrastructure 

development. Secondary schools in Kigali wrote proposal through their district offices and 

they were funded. Anderson (2002) established that in East Africa established that secondary 

schools supported the idea of donor funds because it also helps in training of human resource.  

5.6 Summary of Chapter five 

This chapter presented the discussion of the findings of the study on challenges and prospects 

brought by the introduction of co-education in single-sex boarding secondary schools in 

Luapula province, Zambia. The first discussion was on community views on the introduction 

of co-education in established single-sex boarding secondary schools and some of the positive 

views were that it promotes co-existence among pupils with members of the opposite sex; 

there is mutual respect, dignity and understanding of one another among learners and co-

education boarding secondary school neutralizes behavior of boys who are truant and naughty 

and it helps learners to develop self-esteem and confidence.  
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The chapter also discussed some negative views that came from community members which 

were that there are chances of disturbances as teenagers are attracted to the opposite sex that 

aged this disturb the knowledge again. Poor performing learners lack support from teachers as 

teachers are attracted to active pupils who also perform well and in this is the girl child that 

suffers. The findings also indicated that schools are facing challenges because of the 

introduction of co-education and some of the challenges that have been highlighted were 

inadequate infrastructure, lack of trained specialized staff, inadequate teaching and learning 

materials and equipment, poor community involvement and poor academic performance and 

drop out. 

The discussion also showed that the Ministry of General Education is facing similar 

challenges with school, such as inadequate infrastructure in schools, inadequate teaching 

equipment and materials, lack of trained specialized teachers, parental negligence and lack of 

political will by policy implementers. However, prospects were identified and these were 

creation of jobs, promotion of gender equality and equity, learners competing academically. 

Furthermore, the strategies aimed at mitigating the challenges were discussed and some of 

these were the need to set aside in the school budget allocations for infrastructure, teaching 

and learning material and equipment procurement, periodical maintenance of infrastructure 

and use of sessions to increase the learning space, safe guard procured teaching and learning 

materials.  
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CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS 

6.0 Overview 

This chapter presents the conclusion and recommendations of the study on challenges and 

prospects brought by the introduction of co-education in established single-sex boarding 

secondary schools. The objectives of the study were to: establish community views on the 

introduction of co-education in established single-sex boarding secondary schools, describe 

the challenges faced by the schools as the result of the introduction, establish challenges faced 

by the ministry as a result of the introduction of co-education in established single-sex 

boarding secondary schools, identify prospects brought by the introduction of co-education in 

established single-sex boarding secondary schools and propose the mitigation measures to the 

challenges.  

6.1 Conclusion 

The study concluded that most members of the community in Luapula province are in support 

of co-education. Among the reasons they gave were that education was brought to their door 

steps as students are able to walk short distances to access education. It also concluded that 

co-education has increased education opportunities through the increase of learning spaces for 

boys and girls. Students develop self-confidence, the ability to participate effectively in 

society, girls protect themselves from sexual exploitation and pressure for early marriage and 

child birth is avoided. Students are able to competes academically, thereby improving 

performance in schools, districts and the province. The study also concluded that co-education 

promotes controlled environment that is boys and girls follow good ethics, disciplined use of 

language and proper dressing is adhered to therefore making the environment conducive for 

learning. 

The study further concluded that schools face challenges such as inadequate infrastructure, 

inadequate teaching and learning materials and equipment, lack of specialized teachers in 

some subjects, poor community involvement in matters that concerns them such as payment 

of school fees, attending school meetings of their children and disciplining. The study 

concluded that community members are partners in the running of schools and should at all 

times be involved in matters that concern the well-being of their children.  
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The study also concluded that co-education has brought about prospects such as creation of 

employment, providing education to all school going children regardless of their gender, 

shortening the walking distance from home to school, thereby increasing access to education 

and learners learn how to interact with members of the opposite sex.   

Lastly, the study concluded that the challenges facing these schools could be mitigated 

through prudent allocation of funds in their budgets for periodical maintenance of 

infrastructure and buying of teaching and learning resources and safeguarding the procured 

materials and the existing infrastructure. It also concluded that the Ministry of General 

Education to train teaching staffs in relevant subjects and encourage in-service training 

through distance learning and that education policies that works to promote gender equality 

and equity such as Re-entry policy and Education for All should be strengthened.  

6.2 Recommendations 

On the basis of the findings and discussions of the findings the following recommendations 

were made: 

1. School administrators and teachers should involve the community in issues that 

concern the welfare of learners so that it becomes easy to handle them at school 

and home. 

2. School administrators and teachers should consider views of the community 

members about co-education in their decisions making in order to foster 

stakeholder participation. 

3. School administrators and teachers in co-education secondary schools should 

improve on the students‟ discipline in order to create a conducive learning 

environment and improve on both girls‟ and boys‟ academic performance. 

4. Schools should allocate a certain percent of funds in their total budget to maintain 

the existing infrastructure and purchase necessary teaching and learning materials 

for improved learner performance. 

5. Schools to engage teachers who are not yet deployed and pay them using PTA 

funds in order to reduce on the problem of lack of teachers. 
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6. The Ministry of General Education should consider infrastructure improvement 

and development before introducing co-education in established single-sex 

boarding secondary schools in order to provide a conducive learning environment 

for students.  

7. The Ministry of General Education must source for funds to deploy already trained 

teachers and to train more teachers, especially in science and mathematics in order 

to improve pupils‟ performance. 

8. The Ministry of General Education and policy makers should consider establishing 

more co-education secondary schools in the province in order to promote gender 

equality. 

6.3 Areas for further research 

A similar study should be done in other localities in Zambia to ascertain the challenges and 

prospects of introducing co-education in established single-sex boarding secondary schools. 

Since the study explored the challenges and prospects of introducing co-education in 

established single-sex boarding secondary schools public secondary schools, there is also a 

need to do the same with private secondary schools in Zambia. 
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APPENDICES 

Appendix I: Interview guide for Ministry of General Education officials’ on 

exploring the challenges and prospects brought about by the introduction of co-

education in established single-sex boarding secondary schools in Luapula 

province, Zambia 

Dear respondents, 

The researcher is a post –graduate student at the University of Zambia in collaboration with 

Zimbabwe Open University. You are picked to take part in an interview which consists of 

various questions. You are assured that the information you will give will be treated 

confidential and be used for the purpose of the research only. 

Tittle of the Research: The study intends to explore the challenges and prospects 

brought by the introduction of co-education in established single-sex boarding secondary 

schools in Luapula province, Zambia 

1. What prompted the government to introduce co-education in established single-sex 

boarding secondary schools? 

2. What have been the advantages and disadvantages of the introduction of co-education 

in established single-sex boarding secondary schools to the government? 

3. How has the introduction of co-education in established single sex boarding secondary 

schools been viewed by members of the community? 

4. .Describe the challenges faced by the school as a result of the introduction of co-

education in established single-sex boarding secondary schools? 

5. In your view, what have been the challenges faced by the Ministry of General 

Education following  the introduction of co-education in established single-sex 

boarding secondary schools. 

6. What do you think should be done to mitigate challenges brought by the introduction 

of co-education in established single-sex boarding secondary schools? 

7. Is there anything else you would wish to say on the subject under discussion? 

 

Thank you very much for your responses. 
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Appendix II: Interview guide for school administrators’ on exploring the challenges 

and prospects brought about by the introduction of co-education in established 

single-sex boarding secondary schools in Luapula province, Zambia 

Title of the Research: The study intends to explore the challenges and prospects brought by 

the introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, Zambia. 

Instructions: 

 You are advised to be free to respond to the interview questions 

 A brief or detailed explanation on the question is allowed  

1. What prompted the government to introduce co-education in established single-sex 

boarding secondary schools? 

 

2. What have been the advantages and disadvantages of the introduction of co-education 

in single-sex boarding secondary schools? 

 

3. What have been the effects of the introduction of co-education in established single-

sex boarding secondary schools? 

 

4. What are views of the community on the introduction of co-education in established 

single-sex boarding secondary schools? 

 

5. Learning challenges for boys   

i……………………………………………………………………………… 

ii……………………………………………………………………………… 

iii…………………………………………………………………………….. 

iv……………………………………………………………………………. 
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6. Learning challenges for girls 

i……………………………………………………………………………………. 

ii……………………………………………………………………………………. 

iii…………………………………………………………………………………… 

iv…………………………………………………………………………………… 

 

7. Describe the challenges faced by your school as a result of the introduction of co-

education in established single-sex boarding secondary schools? 

 

8. In your view, what have been the challenges faced by the Ministry of General 

Education following  the introduction of co-education in established single-sex 

boarding secondary schools. 

 

9. What do you think should be done to mitigate challenges brought by the introduction 

of co-education in established single-sex boarding secondary schools? 

 

10. Is there anything else you would wish to say on the subject under discussion? 

 

 

 

Thank you very much for your responses. 
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Appendix III: Interview guide for teacher’s on exploring the challenges and 

prospects brought about by the introduction of co-education in established 

single-sex boarding secondary schools in Luapula province, Zambia. 

Title of the Research: The study intends to explore the challenges and prospects brought by 

the introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, Zambia. 

Instructions: 

• You are advised to be free to respond to the interview questions 

• A brief or detailed explanation on the matter is allowed  

1. What caused the government to introduce co-education in established single-sex 

boarding secondary schools? 

 

2. Mention the advantages and disadvantages of co-education? 

 

3. What are the effects of the introduction of co-education in established single-sex 

boarding secondary schools? 

 

4. How has the introduction of co-education in established single-sex boarding secondary 

schools being viewed by members of the community? 

 

5. Explain some of the challenges that you as a teacher is facing because of the 

introduction of co-education? 

 

6. Has the introduction of the opposite sex at your school affected your teaching 

methodologies 
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7. Describe the challenges faced by your school as a result of the introduction of co-

education in established single-sex boarding secondary schools? 

 
 

8. What is your perception on boys and girls academic performance as a result of the 

introduction of co-education in established single-sex boarding secondary school 

       

9.  Learning challenges for boys   

i……………………………………………………………………………… 

ii……………………………………………………………………………… 

iii…………………………………………………………………………….. 

iv……………………………………………………………………………. 

10.  Learning challenges for girls 

i……………………………………………………………………………………. 

ii……………………………………………………………………………………. 

iii…………………………………………………………………………………… 

iv…………………………………………………………………………………… 

 

11. In your view, what have been the challenges faced by the Ministry of General 

Education following the introduction of co-education in established single-sex 

boarding secondary schools. 

 

12. What do you think should be done to mitigate challenges brought by the introduction 

of co-education in established single-sex boarding secondary schools? 
 

 

13.  Is there anything else you would wish to say on the subject under discussion? 

 

                       Thank you very much for your responses. 
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Appendix IV: Interview guide for students ‘on exploring challenges and prospects 

brought by the introduction of co-education in single-sex boarding secondary 

schools in Luapula province, Zambia 

 

                                                                                                                         27
Th 

  JULY, 2018.  

Dear Students‟, 

My name is Kaoma Petronella a student at the University of Zambia undertaking a research 

on; Exploring the challenges and prospects brought by the introduction of co-education in 

established single-sex boarding secondary schools in Luapula province, Zambia. You have 

been selected to take part in the research using purposive sampling method. You are therefore, 

requested to give honest answers to all the questions. The information you will give will 

purely be used for research purposes. This information will also be treated with high degree of 

confidentiality.  Your response is of the uttermost importance to me. 

Please do not mention your name or contact details during the interview. It remains 

anonymous. 

Should you have any queries or comments regarding this research, you are welcome to contact 

me on 0979499146 or e-mail:petronellayumba@gmail.com 

 

Students’ interview on exploring the challenges and prospects brought by the 

introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, Zambia. 

Title of the Research: The study intends to explore the challenges and prospects brought about 

by the introduction of co-education in established single-sex boarding secondary schools in 

Luapula province, Zambia. 
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General information 

Name of your school 

Tick the option that is suitable to you. 

Respond in details to questions without options.  

1.  Gender: Male [ ] or Female [ ] 

 

2. Your age: 14-18years [ ] or 19-23years [ ] above 24years [ ] 

 

3.  Which grade are you in: grade 10 [ ]  grade 11 [ ]or grade 12 [ ] 

 

4. Which year did you join this school 

                         2015 [ ] 

                         2016 [ ] 

                         2017 [ ] 

                         2018 [ ]  

5. In which category are you 

                  Student [ ] 

                  Monitor/ monitres [ ] 

                  Prefect   [ ] 
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6. What is your perception on single-sex education verses co-education 

i……………………………………………………………………… 

ii…………………………………………………………………….. 

ii…………………………………………………………………….. 

 

7. Learning challenges for boys 

i…………………………………………………………………………………… 

ii…………………………………………………………………………………... 

iii………………………………………………………………………………….. 

 

8. Learning challenges for girls 

i…………………………………………………………………………………… 

ii…………………………………………………………………………………… 

iii…………………………………………………………………………………… 

 

9. Infrastructure  challenges since the introduction of co-education 

i…………………………………………………………………………………… 

ii…………………………………………………………………………………… 

iii…………………………………………………………………………………… 

iv…………………………………………………………………………………… 
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10. What are advantages of  the introduction of co-education in your institution 

i……………………………………………………………………………………… 

ii…………………………………………………………………………………… 

iii…………………………………………………………………………………….. 

iv…………………………………………………………………………………….. 

v…………………………………………………………………………………… 

 

 

 

 

Thank you for answering. 
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Appendix V: Focus group discussion with community members 

 

1. What are the advantages of introducing co-education at this boarding secondary 

school? 

 

2. How is the relationship between the teaching staff and the community members? 

 

3. Has the school enrolled learners from the local community? 

 

4. What are the challenges that your children are facing because of this introduction?  

 

5. Being a boarding secondary school do you think the school has enough 

accommodation space or are the learners coming to seek for rooms to rent? 

 

6. What are the perceptions of the boys and girls at this school over co-education? 

 

7. How is the performance of boys and girls since the introduction of co-education and 

before then? 

 

8. State three reasons for your answers in question five? 
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9. What are your views over the introduction of co-education in established single-sex 

boarding secondary school like the one in your area? 

 

10. Explain four things that you are doing as the community to alleviate some of the 

challenges faced by the learners and school management in running co-education 

boarding secondary school in your area?  

 

11. Is there anything else you wish to say on the subject under discussion?  

 

 

 

Thank you for answering. 

 

 

 

 

 

 

 


