
 

                                                                                                 

ASSESSMENT OF THE INFLUENCE

INITIATION RITES; A CASE STUDY OF

SCHOOL, SAMUTEBA WARD IN 

PROVINCE, ZAMBIA. 

 

 

 

 

A DESSERTATION SUBMITTED TO THE UNIVERSITY OF ZAMBIA / 

ZIMBABWE OPEN UNIVERSITY IN PARTIAL

REQUIREMENT OF

EDUCATION IN EDUCATIONAL MANAGEMENT

1 

                                                                                                 

ASSESSMENT OF THE INFLUENCE OF FORMAL EDUCATION ON

A CASE STUDY OF NYANGOMBE DAY SECONDARY 

SAMUTEBA WARD IN MWINILUNGA DISTRICT, NORTH

 

  

 

BY 

JAPHET KANCHINYI 

 

 

SUBMITTED TO THE UNIVERSITY OF ZAMBIA / 

ZIMBABWE OPEN UNIVERSITY IN PARTIAL FULFILMENT FOR

REQUIREMENT OF THE AWARD OF THE DEGREE OF MASTER OF 

EDUCATION IN EDUCATIONAL MANAGEMENT

 

UNIVERSITY OF ZAMBIA 

LUSAKA 

2018 

                                                                                                  

EDUCATION ON GIRLS’ 

NYANGOMBE DAY SECONDARY 

MWINILUNGA DISTRICT, NORTH-WESTERN 

  

SUBMITTED TO THE UNIVERSITY OF ZAMBIA / 

FULFILMENT FOR 

DEGREE OF MASTER OF 

EDUCATION IN EDUCATIONAL MANAGEMENT 



i 
 

COPY RIGHT DECLARATION 

All rights reserved. No part of this dissertation may be reproduced, stored in any retrieval 

system or transmitted in any form or by any means, photocopying, recording or otherwise 

without the prior permission of the author or the University of Zambia. 

          © J Kanchinyi, 2018 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ii 
 

AUTHOR’S DECLARATION 

I, Japhet Kanchinyi do hereby solemnly declare that this dissertation represents my own 

work and that it has not been previously submitted for a degree at the University of Zambia 

or any other university. 

Signed: ………………………………………………… 

Date: ………………………………………………….. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iii 
 

APPROVAL 

The University of Zambia approves this dissertation of Japhet Kanchinyi as fulfilling part of 

the requirements for the award of the degree of Master of Education in Education 

Management. 

 

Signed: …………………………………… Date: …………………………………... 

 

Signed: …………………………………… Date: …………………………………... 

 

Signed: …………………………………… Date: …………………………………... 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iv 
 

DEDICATION 

This study is dedicated to my beloved wife, Majory Nkanza Kanchinyi, who was always 

proud of my every accomplishment and who encouraged me simply by looking up to me as 

her husband. She is the best friend I will ever have, and she is a firm believer in facing issues. 

I would also like to dedicate this dissertation to my elder brother Alfred Kanchinyi for his 

unwavering support which he provided from grade five up to college. He provided strong 

aspirations which acted as an anchor to the successful completion of this course. Finally,  my 

children Favour, Wana, Warren and Beverly whom I denied that fatherly love due to the 

commitment that came by these  studies.  My life has been enriched by all of them.  This 

study must inspire them to go beyond what the father achieved. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 
 

ACKNOWLEDGEMENT 

I give thanks to the Almighty God who through thick and thin has seen me through this 

dissertation. At times when I almost gave up, He became my comforter, my hope and pillar. 

If it were not for His love and blessings, I could not have accomplished this. My deep thanks 

go to my supervisor, Mr Henry Msango of University of the Zambia (UNZA) whose intellect, 

patience, and kindness helped me much in the process of writing this dessertation. My 

appreciation goes to all members of staff and administration at Nyangombe day school, for 

creating a good atmosphere for me to work in and conducted my research. Special thanks to 

Dr Chipindi , for his  valuable advice which he  gave during research presentation. Sincere 

thanks again go to Mr Paul Kutoma, through whom I got the recommendation to this 

academy. Secondly, my unending thanks go to my elder brother Alfred   Kanchinyi who 

spent all life  working for my education. My heart-felt thanks go to my wife Majory Nkanza, 

Shewas  my anchor during times of my studies. A vote of appreciation to my young brother 

Fredrick  Kayenda, who came in and provided financial help whenever I needed it. May God 

the Father reward you for all you have done for me, for I know it is impossible for me to 

reward your efforts. My thanks again go to my late father Chitombi Kanchinyi  , Late brother  

Methews Kanchinyi  and late sister Racheal Kanchinyi  who also  contributed massively 

especially when I was at primary and secondary schools.  Lastly, wholeheartedly I appreciate 

the patience of my children, Beverly, Warren, Wana and Favour for the two years they had 

missed me as their parent. They continually prayed for me to successfully complete  my 

study. 

 

 

 

 

 

 

 

 

 

 

 

 



vi 
 

ABSTRACT 

Due to the  various social gaps that have been identified as hindrances to formal education of 

girls, such as early marriage, teenage pregnancies and high prevalent rates of HIV among 

school girls,  Zambia has  joined many other countries in the world that are advocating for the 

inclusion of sexuality education in formal curricular, the idea that it earlier objected on 

grounds that it promoted sexuality among young girls. This is not the case as at now and can 

be described as getting back to the old basics  as  the value of providing sexuality education 

which girls initiation rites  stood for has been realised. Though this shift, it must be 

acknowledged that, formal education deconstructes girls initiation rites hence it is almost non 

existence in Nyangombe community a situation that has negatively affected formal education 

of girls. The purpose of this study was to assess the influence of formal education on girls 

initiation rite by considering various influences it has afflicted on formal education, examine 

the content and values of girls initiation rites as these are cardinal in bridging the social gap 

that has been created and also the consequences that would arise as a result of abandoning 

girls initiation rites. 

 

 After investigating the influence of formal Education on girls initiation rite at Nyangombe 

day secondary school using various research questions which were formulated and  centred 

on girls initiation rites and current formal educational system in Zambia with specific 

reference to Nyangombe community, the research findings indicated that formal education 

has negatively affected the conduct, prevalence, duration, content and all other aspects of 

girls initiation rites to a point of non existence a situation that has backfired on formal 

education. The discussion of the findings which were based on the three research objectives 

of this research indicated that, there has been a steady retardation in the practice of girls 

initiation rite as evidenced by 100% response. The contents and values inculcated by girls 

initiation rites were cardinal as they bridged that social gap. It has further been ascertained 

that, abandoning girls initiation rite would result into various vices which tends to be 

antagonistic to the attainment of formal education. 

In summary, formal education has deconstructed girls initiation rite, a trend that has costed its 

overall purpose. The idea of introducing sexuality education back to schools is one and the 

same as emphasising  girls initiation rites. It is the only way of bringing sanity to what has 

been lost and must be supported by all if formal education is to be respected. 
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ABBREVIATION 

AIDS- Acquired Immune Deficiency Syndrome 

CP- Cultural practice 

CP- Customary Practice 

HIV-Human Immune Deficiency Virus 

IC- Initiation ceremony 

IR- Initiation Rite 

NGO- Non Governmental Organisation 
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CHAPTER ONE 

INTRODUCTION 

 Preamble 

This section studied the following areas:  Introduction to the study, statement of the problem, 

purpose of the study, Research objectives, and Research questions, Significance of the study, 

Delimitations, Limitations and definitions of operational terms. 

1.1 Background to the study 

My experiences both as a masters student of education management and as an educational 

practitioner for over 20 years in Zambia heightened my interest in this topic. As a teacher and 

residence of Mwinilunga which is one of the rural districts in Zambia, and from a remote 

school of that remote district called Nyangombe day school, I became concerned about the 

blame and shift game which had characterised formal education and traditional practices in 

particular, girls’  initiation rites. While girl’s initiation rites which had for long time been 

accused of impending formal education of girls tremendously reduced to a point of almost 

none existence, the vultures of girls’ education such as teenage pregnancies, early marriages, 

high dropout rates of girls from school and many others became too common, a situation that 

was rare with the advent when girls initiation was compulsory among Lunda culture and 

trends such as early pregnancy among small girls who had not yet passed through initiation 

rites was regarded as a taboo in the Lunda culture ( Mwondela, 1972). With this concern 

together with various cultural criticisms from  Christians and the so called Western culture, I 

was motivated to investigate how the current formal education  influenced girl’s initiation 

rites for school going children so that concrete strategies could be suggested in order to 

implement neutral suggestions rather than biased ones. With this  question to address, I now 
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detail below the origin of  current  formal education which is part of the complex 

modernization slogan which has influenced girls’ initiation rites in Mwinilunga district. 

 

Colonial knowledge in Sub-Saharan Africa was based on subjugating and silencing African 

voices. The missionaries and their compatriots (the colonial governments) viewed African 

ways of knowing, their cosmology, their spirituality and their ontological existence as 

“barbaric,” “backward,” traditional and “unscientific.” Africans were removed from 

knowledge conversations and their existential experiences and forced to assimilate a 

hegemonic foreign culture. According to Shizha (2005), definitions of what counted as valid 

knowledge and how it was produced and distributed was intentionally towards establishing 

hegemonic social, economic, and political interests and relations. African learners were 

exposed to fragmented and compartmentalized knowledge contrary to holistic learning which 

they were used to in their villages and communities. Holistic learning contributed to 

communal knowledge production and acquisition. Indigenous knowledge production was 

holistic and integrated all activities including rituals and skills required to sustain cultural 

practices, life of the family and community (Owuor, 2007). The aim of holistic learning was 

to prepare individuals for communal responsibility and interpersonal relationships as key 

components of the learning process. On the other hand, the colonial knowledge and learning 

styles promoted individualism and competition, which were antithetical and anathema to 

African communal living. 

The purpose of education during the colonial period was mainly for religious conversion 

(silencing the voices of indigenous religions), economic exploitation and the assimilation of 

Africans. Kelly (1984) observed that, “Education in colonies seemed directed at absorption 

into the metropole and not separate and dependent development of the colonized in their own 

society and culture” (p. 4). wa Thiong’o (1986) reiterates that:’’Colonial education was far 
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from giving people the confidence in their ability and capacities to overcome obstacles or to 

become masters of the laws governing external nature as human beings and tends to make 

them feel their inadequacies and their inability to do anything about the conditions of their 

lives.’’ 

Colonial school curriculum constituted the voice of the dominant, which defined status, 

privilege, power and control in terms of racial differences (Shizha, 2005). Indigenous 

Africans were defined as inferior to Europeans and were erroneously taught to internalise the 

racial stereotypes of the coloniser (Mazrui, 1993). Thus, colonial schooling led to the loss of 

indigenous voices, self-identities and self-confidence. Through colonial schooling via 

Eurocentric knowledge, the missionaries and colonial governments were able to entrench 

imported cultural, economic and political hegemony. Hegemony was coined by Antonio 

Gramsci to refer to “the way the ruling class controls the institutions that control or influence 

our thought” (Boothman, 2008). Martin Clark (1977) has defined hegemony in a manner that 

includes “how the ruling classes control the media and education” (p. 2). Gramsci provides us 

with a way of thinking critical to colonial political relations in colonial Africa and to view the 

relations in a historical context so as to understand the aims of colonial education and its 

attendant knowledge system. 

Due to their subjugation, Africans negated their voices and became “willing” accomplices 

and co-constructors of Western cultural imperialism. Colonial schools were the vehicles 

through which European “Enlightenment” and “civilization” were forced on to Africa where 

colonization and exploitation were rationalized. Schools became institutions created and 

privileged sites for the reproduction of hegemonic knowledge. 

 



4 
 

The ultimate goal of colonial education according to Thomas Macaulay’s (1994) statement 

describing the British imposed colonial education in India was “to form a class of 

interpreters; a class of persons, Indian in blood and colour, but English in taste, 

in opinions, in morals, and in intellect”. The aim of racist colonial education was to leave 

those who were colonized with no identity and a limited sense of their past. Racism and 

ethnocentrism were used to justify the rationalization and legitimization of European 

imperialism. 

 Echoing Macaulay, in relation to this form of racist education,  Kallaway (1984) says about 

Bantu Education in apartheid South Africa: There is [was] no place for him [the native] in the 

European community above the level of certain forms of labour…For this reason it is of no 

avail for him to receive training which has its aim as absorption in the European community, 

where he cannot be absorbed. Until now he has been subjected to a school system which 

drew him away from his community and misled him by showing him the green pastures of 

European society in which he was not allowed to graze.  The form of education described by 

Kallaway was a cultural bomb, which was unleashed to annihilate indigenous voices as 

European culture was used as an extreme form of standardization, requiring blind conformity 

and masked rationalization (Shizha, 2005). Citing Hume and Hegel, Outlaw (1987) posits 

that in colonial Africa, “African peoples were explicitly denied the status of rational and 

historical beings”. European invasion served to validate the colonial characterization of the 

European invention of Africa and Africans. 

Cultural imperialism and domination dispossessed the Africans of their “tools of self-

definition” (wa Thiong’o, 1986,). Learning, which according to Giroux (1996) was “the 

mechanical memorization of the profile of a concept” (p. 121), alienated the owners of local 

knowledge from their social and cultural identity. The system used non-indigenous 

knowledge to silence the voices of the African student. Rodney (1982) observes that: 



5 
 

The educated Africans were the most alienated Africans on the continent. At each further 

stage of education, they were battered and succumbed to the white capitalist, and after being 

given salaries, they could then afford to sustain a style of life imported from outside…That 

further transformed their mentality.  

 

Colonial education did more than corrupt the thinking and sensibilities of the Africans; it 

filled their minds with abnormal complexes, which de-Africanized and alienated them from 

their socio-cultural milieu. wa Thiong’o (1986) observes that the lack of congruency between 

colonial education and African reality created people abstracted from their reality hence 

efforts to reclaiming indigenous voices and cultural commemorations such as Nkanga (girls 

initiation rites) 

Postcolonial Africa needs to transform through educational deconstruction and 

reconstruction. To deconstruct colonial school curriculum is “to displace them into the fabric 

of historicity out of which they have been shaped… it is to become involved in the unmaking 

of a construct.…” (Outlaw, 1987). Deconstruction is another strategy by which to “read  

between lines as to get the actuality rather than preconcieved,” with a different sense of self-

consciousness and consequences. Deconstruction of colonial school curriculum requires 

rupturing the hegemonic structures of Western defined knowledge. From this perspective, 

school knowledge is transformed, reconstructed and rewritten to celebrate difference, 

diversity, pluralism, multiplicity and heterogeneity without portraying any one form of 

knowledge as the culture of reference (Jacques Derrida, quoted in Lemert, 1999). In many 

African schools, European education continues to distort, misappropriate and misrepresent 

African realities, their lives, experiences and thoughts. Since independence, there has been 

little significant shift from Eurocentric definitions of official knowledge and school 
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pedagogy. However, attempts to Africanize or indigenize school curriculum were made by 

some African governments. 

Tanzania, under the late President Julius Nyerere, attempted to change both educational 

programs and development projects through Education for Self-reliance in 1967, which was 

his idea of indigenizing  the education system. The expansion of educational outcomes and 

curriculum changes in Tanzania in the 1970s were viewed as a central component of his 

concept of Ujamaa or the villagization program (Nyerere, 1968). Nyerere’s views on 

education were located within an anti-capitalist and national- istic ideological perspective 

(Nasongo & Musungu, 2009). Characteristic of this position is the view that education has to 

reflect and sustain national priorities, aims and aspirations. The ideas behind Nyerere’s 

Ujamaa educational program were edu-cation for self-reliance and education for liberation. 

Fundamentally, colonial education was based on the principle of capitalism and was too 

elitist and formal (stressing book learning), which alienated learners, encouraged inequality 

and the class structure. It also alienated learners from society and discouraged informal IKs in 

schools. 

Through Ujamaa the intention of the Government of Tanzania was to make students 

productive through sharing of resources which would create equality and respect for human 

dignity. Nyerere (1968) envisaged an education system that placed a high value on the co-

operative instincts of human beings (an indigenous discourse on communalism). The purpose 

of education was to transmit from one generation to the next the accumulated wisdom and 

knowledge of the society (culture) and to prepare young people for future membership and 

active participation in society. 

Nyerere opted to affirm the importance of society and that of the human person as a subject 

(Nasongo & Musungu, 2009). Commenting on Education for Self-Reliance, Nyerere (1968) 

pointed out that for education to be meaningful it should be relevant to learners and society. 



7 
 

He advocated an Africanized education system that inspired the use of local knowledge and 

values that reflected activities generated within communities, identified by communities and 

benefited the communities. 

While Mwalimu Nyerere’s ideas were liberative and promoted indigenous discourses and 

perspectives in Tanzanian education, the self-reliance philosophy failed to achieve its goal. 

Parents were against a system of education that made their children labourers, an education 

system that was perceived as limiting the opportunities of their children in a changing world. 

Parents did not view the envisioned education system as liberating communities from poverty 

but reinforcing the existing poverty and inequalities. The system of development that 

Mwalimu believed in was “people-centred” but some people in Tanzania did not believe so. 

That’s why the villagization of education and schools was challenged by the mushrooming of 

English Medium Schools that maintained the capitalist ideology that Ujamaa was supposed 

to deconstruct. Consequently, Tanzania has failed to completely shake off its colonial 

education and has reinvented the Eurocentric approach that is at odds with indigenous 

perspectives. 

The need to promote economic and religion (Christianity) growth in Africa led to the 

introduction of Westernised formal education system (Mwanakatwe 1974). This idea came 

about when Europeans such as Portuguese, French and British officials came to Africa. These 

humanitarians, and leaders in missionary movements became concerned with the spread of 

native education which they regarded as anti-developmental and demanded a change in the 

existing system. With their criticisms on the existing native education facilities and the skills 

it equipped the local people, the B.S.A.C and missionaries demanded the right of the 

Zambian people to be educated in order to achieve their political and economic motives 

(Mwanakatwe 1974). To foster their ideas, the British administrators made use of schools for 

Churches such as, the White Fathers,  the London Missionary society and many others to 
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train the native people and continued to do so for many years after the Colonial Office 

assumed responsibility for the then Rhodesia and  Nyasaland  in 1953 (Snelson 1974).  

 

There were various attempts by Europeans to penetrate into the interior of Zambia  however, 

rapid European settlements and widespread missionary activities in Zambia took place at the 

end of the nineteenth century, after the explorations of David Livingstone (Mwanakatwe 

1968). The London Missionary Society, Christian Missionary in Many Lands, the White 

Fathers and many others started conducting formal education. With the arrival of 

missionaries and the establishment of mission schools, the education system changed from 

informal to formal. Emphasis was first placed on the 3R‟s (writing, reading and arithmetic). 

Later, the emphasis shifted to liberal arts. At present it is on sciences, at least in theory. 

 

The first school that promoted formal education was opened in Western Province in 1883.The 

school first targeted children of the chiefs and the Royal family. Though Lewanika gave 

permission to open a school; he refused to send any of his children as he disapproved the 

teaching of Arnort about God but had to put pressure on other parents to force their children 

to attend school. Though this  form of education system  was geared to impart skills to the 

people in order to foster development in Zambia looked to be a great move, its methods have 

greatly transformed various cultures and have shaped the moral behaviours of many children 

which have become problematic in as far as the attainment of formal educational goals is 

concerned. Therefore, this study was set out to examine the link between the formal 

education and the observed change in patterns Nkanga for school going girl child. Over the 

years, the number of parents sending their children to attend initiation schools has been on the 

decline. Increased westernisation in terms of western education and urbanization has all 

contributed to making parents reluctant to allow their children to attend initiation schools. 
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Snelson (1974) argues that as a result of westernisation and especially formal education, 

traditional institutions have broken down. Initiation schools have been undermined by 

modern life. 

 

The increased abandonment of initiation schools has come with a price. It has left amoral 

vacuum as modern education is mostly devoid of human values and relationships relevant to 

specific ethnic groupings (Kibera and Kimokoti, 2007). The exclusion of lessons on human 

values and relationships in modern education has led to superficially educated young ones 

with questionable morals and attitudes (Singani, 2012). Today, much of what was good and 

useful in initiation schools is fast disappearing and the tragic consequence is that many 

Zambian parents have been thrown into a state of confusion (Fisher 1973). Many parents 

have been left caught between two worlds: one modern and the other traditional. Initiation 

schools had a heavy component of moral education. The neglect of initiation schools seems 

to have contributed to the Zambian society’s experiences of social disorder and moral decay. 

Sexual crimes seem to be on the increase (Singani, 2012). Initiation  schools had special 

teachers that were equipped with relevant knowledge and skills which they imparted to the 

young generation using the ascendant approach. The aged were there positories of knowledge 

and skills, the moving and talking libraries (Brown and Hiskett, 1975). 

 

Though conditions have changed drastically and the modern family cannot be modelled on 

Exactly the same lines as older ones, certain values inherent in initiation schools which 

constituted the foundation of humanity or ‘ubuntu’ should not be ignored  but instead should 

be revisited. There were elements of real value in initiation school sand it should not be 

forgotten that, the past has a way of asserting its influence on the present (Castle, 1966). 

Alternative ways of preserving the precious heritage and important elements of Nkanga and 
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other initiation schools has to be found. It should be noted that although the past tense has 

been used, Nkanga as an initiation school persists today, to a limited extent, in various areas 

of North Western Province. 

 

Despite the important values that Nkanga initiation schools transmitted to learners, the 

researcher has noticed a decline in the number of parents sending their children to the 

schools. Studies have also revealed that initiation school are becoming unpopular (Fafunwa, 

1994). This change in parental attitudes towards Nkanga poses a serious challenge, since this 

school system was a transmitter of positive social values which complimented formal 

education. This made it necessary to conduct a study of this nature to establish how formal 

education has influenced girl’s initiation rite among the Lunda people. 

1.2 Statement of The Problem 

Modern education has brought new demands which tend to challenge the traditional 

Cultural norms and values such as girls’ initiation rite. While modern education has kept on 

viewing the traditional culture to be characterised by many non-developmental norms and 

values, most traditional educationists have kept on complaining over decline or rather 

extinction of initiation rites such as Mukanda (boys circumcision) and Nkanga (girls 

initiation) and others have changed various aspects of Nkanga in order to accommodate 

formal education, a situation that has resulted into various societal consequences.  Formal 

education accused girls initiation rite  of perpetuating poor performance of girls at school, 

early marriage, absenteeism, high rates of pregnancies among  many other reasons have been 

advanced. Because of these accusations, girls’ initiation rite is not what it used and how it 

was done. Despite the important values that Nkanga   schools transmitted to learners, the 

researcher has noticed a steady decline in the number of parents sending their children to the 

schools. Studies have also revealed that initiation school are becoming unpopular (Fafunwa, 
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1994). To my surprise, the same formal education that spoke against girls’ initiation on 

grounds that it offered sexuality education has back sided to support what it was formally 

against by introducing comprehensive sexuality education. This change in parental attitudes 

towards Nkanga poses a serious challenge, since this school system was a transmitter of 

positive social values. This made it necessary to conduct a study of this nature to establish the 

influence of formal education on girls’ initiation rite among the Lunda of Mwinilunga 

district. 

1.3 Purpose of the Study 

The purpose of this study was to assess and examine the extent to which formal education has 

influenced girls initiation rite and establish strategies that must be taken to minimise negative 

effects of both formal education and girls initiation rite so that the two can live side by side 

hence reducing poor performance, drop outs from school, indiscipline, absenteeism, early 

marriages, HIV/ AIDS and teenage pregnancies. 

1.4 Research Objectives 

The study is guided by the following objectives; 

1. Examine the influence of formal education on girl’s initiation rite at Nyangombe day 

secondary. 

2. Establish the conduct, content and value of girls’ initiation. 

3. Identify the consequences of abandoning girls’ initiation rite.  

1.5 Research Questions 

1. In what ways has formal education influenced girls’ initiation rite? 

2. How are girls’ initiation rite conducted and its contents? 

3. What are the consequences of abandoning girl’s initiation rite? 
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1.6 Significance of the Study 

Despite the increased moral decay among school girls, the influence of formal education 

system on girls initiation rite remains one of the least studied subjects by social scientists. 

Therefore, this research is highly relevant because a few or no scholars have looked at the 

influence of formal education on girls’ initiation rite. All have concentrated on how cultural 

practices such as girl’s initiation rites had affected formal education. The information that 

was generated shall hopefully help to partly fill in the knowledge gaps or trigger deeper 

inquiries into this field. Additionally, the study will provide information to policy makers on 

how the current formal education system has to be blended with cultural practices such as 

girl’s initiation rite without interfering each others. Finally this research may generate more 

inquiry and study into the deeper issues of the subject by other scholars using this as a 

background would help. 

1.7 Delimitation 

The study is delimited to Nyangombe day secondary school of Mwinilunga District North-

Western province, Zambia. The study could have been extended to all the twelve schools that 

are found in Samuteba ward but due to limited time and inadequate funds, the other eleven 

schools were left out. 

1.8 Limitations of Study 

Apart from financial constraints, the study was very much affected by long distances 

especially that villages in Nyangombe community are somehow scattered and far from each 

other. Furthermore, limited recent literature on the Zambian situation on the topic under study 

posed a challenge on the discussions and findings hence most of the literature reviewed from 

the Zambian context are quite old and many of them from outside (global and regional level). 

Above all some mentors especially those tutors for girls were not free to disclose all their 

secrets to the opposite sex for fear of exposing their secrecy. However, the researcher had 
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first to strike a rapport with the tutors and the novices to convince them that the study is 

strictly to be for research and that all information remains confidential. 

1.9 Theoretical Framework 

In this study, I employed the theory of deconstruction to challenge and reject the contention 

that girls initiation rites (Nkanga) had contributed to; high pregnancy among school girls, 

early marriage, poor academic performance and high drop out from school as it has been 

purported. This is necessary because the imposition of the formal education paradigm was 

premised on the supposed negative influence of traditional education (Nkanga) among school 

going girls. 

Silverman (1989:4) defines deconstruction as a process that involves criticism of a given 

perspective in terms of their marks, traces, views or in decidable features, in terms of their 

margins, limits, or frameworks, and in terms of their self-circumscriptions or self 

delimitations.  Winquist (2003:263) claims that, in this explanation about deconstruction 

theory, there is never only one meaning about something, always another meaning or 

thinking will surely emerge. Thus, deconstruction means to reverse logo centrism. What does 

this mean for us? In his book, Silverman explains that deconstruction is interested in what is 

happening in a given situation. The questioning is not looking for its negatives, or its 

systematic implications-but rather by marking off its perception over a given ideology or 

belief. It means that deconstruction accounts for how an idea’s explicit formulations 

undermine other implicit or no explicit aspects. It brings out the benefits of what was 

excluded by showing its importance. It highlights what remains in decidable and what 

operates as an in decidable in a given situation.  Indeed, Derrida believes and insists that 

deconstruction is always ‘something else’. Thus each ideology will have to be considered in 

its own terms (Evans, 1991:180). 
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 Deconstruction involves criticism of the given determinations of culture, of institutions, not 

in order to destroy them or simply cancel them, but in order to break and transform them 

(Derrida, 1997: 10& 18). For Outlaw (2003: 138), “one of the objectives of deconstruction is 

to critique and displace the absolutist metaphysics and epistemology which are thought to 

identify and provide knowledge of a rational order of axioms, first principles, and postulates 

that are the foundation of all that is, and of knowing what is.” It is undisputable that every 

situation just like a coin has two sides. The fact that one side is shown at a given time does 

not mean that it has one side. 

 

Oguejiofor and Onah (2005) argue that the definition deconstruction, as, the verb often used 

more broadly and synonym for criticizing or demonstrating the incoherence of a position. It 

therefore denied or at least severely deemphasized the relative autonomy of subjects in 

determining cultural meanings; indeed, it seemed virtually to dissolve the subject into the 

larger forces of Culture.  

 

In the application of this theory, the  deconstructor looks for the ways in which one term in 

the opposition has been "privileged" over the other in a particular context, argument, 

historical tradition or social practice. One term may be privileged because it is considered the 

general, normal, central case, while the other is considered special, exceptional, peripheral or 

derivative. Something may also be privileged because it is considered more true, more 

valuable, more important, or more universal than its opposite. Moreover, because things can 

have more than one opposite, many different types of privileging can occur simultaneously. 

One can deconstruct a privileging in several different ways. For example, one can explore 

how the reasons for privileging formal education over girl’s initiation rite also apply to girl’s 

initiation rite, or how the reasons for girl's initiation rite subordinate status apply to formal 
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education in unexpected ways. They consider how formal education depends upon girl’s 

initiation, or is actually a special case of girls’ initiation. The goal of these exercises is to 

achieve a new understanding that has a mutual relationship between formal education and 

girl’s initiation, which, to be sure, is always subject to further deconstruction.  

 

 Deconstruction is useful here because ideologies often operate by privileging certain features 

of social life while suppressing or deemphasizing others. Deconstructive analyses look for 

what is deemphasized, overlooked, or suppressed in a particular way of thinking or in a 

particular set up.  Sometimes it explores how suppressed or marginalized principles return in 

new guises. For example, where a field of formal education is thought to be organized around 

a dominant principle, the deconstructor looks for exceptional or marginal counter principles 

that have an unacknowledged significance, and which, if taken seriously, might displace the 

dominant principle. ( Dalton, 1985). 

 

Moreover, although all conceptual oppositions are potentially deconstructible in theory, not 

all are equally incoherent or unhelpful in practice. Rather, deconstructive analysis studies 

how the use of conceptual oppositions in educational thought has ideological effects: how 

their instability or fuzziness is disguised or suppressed so that they lend unwarranted 

plausibility to educational arguments and doctrines. Because all forms of educational 

distinctions are potentially deconstructible, the question when a particular conceptual 

opposition or form of education distinction is just or appropriate turns on pragmatic 

considerations.  In defending the theory applied in this thesis, girl’s initiation rite (Nkanga) 

and indeed an epistemology compliments formal education. In light of this, it becomes 

untenable to deny the positive contribution of girl’s initiation rite as evidenced in pre-colonial 

time. It must be noted that the imposition of the western education’ knowledge paradigm was 
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accompanied by the suppression and partial destruction of the epistemology of the indigenous 

people that must be readopted. To sum up, deconstruction basically states that there is more 

to perceive from the earlier criticism than what is first perceived.   

1.10 Conceptual framework 

Conceptual framework is a model of presentation where a researcher represents the 

relationships between variables in the study (Orodho, 2009). A conceptual framework 

contributes to a research because it identifies research variables, and clarifies relationships 

among variables. It is also valuable in the sense that it sets the stage for presentation of 

research questions that drive the study. In this case, a conceptual framework assisted a 

researcher to develop awareness and understanding of the situation under scrutiny. It forms 

part of the agenda for negotiation to be scrutinized and tested, reviewed and reformed as a 

result of investigation. 
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Table of perceived conceptual framework 

Independent Variable           Dependent Variable 

 

 

 

 

 

 

 

 

 

 

 

 

 

The model  

 

above simply shows the dependent variables and the independent variables, of which 

influence of formal education, contents of girls initiation and consequences of abandoning 

girls’ initiation are independent variables. If girls initiation rite is well managed will result it 

conscientised girls who are well informed and reduce girls pregnancies, improved morality, 

reduced teenage marriage hence high access of girls in school. 

1.11 Definitions of Operational Terms 

The terms used in the study have the following meanings; 

Cultural Practice -    Refers to a set of action and sometimes words performed regularly 

Influence of formal education 

on girls initiation 

 Content diluted 

 Almost extincting 

 Discouraged 

Peoples view on girl’s initiation  

 Negative Perception 

 Social Outcomes 

 Lack of good morals 

 Lack of sexuality 

education 

 Lack of respect for 

elders 

Social Consequences 

 Teenage pregnancies 

 Early marriages 

 Irresponsible girls 

Low access of girls in 

education 
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Nkongi - refers to Traditional counsellors 

Kankanga- The Lunda name that is given to the novice during seclusion 

Initiation -This is a process of learning about and entering into a new social status 

Novice - refers to a girl who is trained to become a woman or the girl who is being 

Initiated, for example Kankanga is a novice. 

Ritual- A set of fixed actions performed regularly as part of an initiation ceremony. 

NGO – Non Governmental Organization 

Mukadidi- A lunda term that is used to refer to a bed 

Mukanda- A lunda term that describes circumcision for males. 

Mwidi - A lunda term that describes the name of a tree where girls initiation is done. 

Ubuntu- A Bantu word that refers to humanity. 

1.10 Summary 

Chapter one has provided and discussed the background of the study, statement of the 

problem which necessitates this study, the main objective of the study and specific research 

questions. Furthermore, the chapter had discussed significance of the study, delimitation and 

operational definition of certain technical terms that were used in this context. The next 

chapter has reviewed related literature pertaining to the influence of formal education on 

girls’ initiation rite, the content, values and consequences of abandoning girls initiation rites. 
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CHAPTER TWO 

LITERATURE REVIEW 

 Overview 

While chapter one which is the introduction looked at the Background, Statement of the 

problem, Purpose of the study, Significance of the study, Research objectives, Research 

questions, Delimitation, Limitation of study theoretical framework and Definition of  

operational terms, Chapter two provides information on related studies conducted on the 

influence of formal education on  girls initiation rite. It begins by outlining some studies done 

on initiation ceremonies in other parts of the world before proceeding to look at other related 

studies done in Africa and in Zambia. The present chapter presents an account of studies 

which have been done elsewhere but are related to the influence of formal education on girls’ 

initiation rite and relevant to the current study in order to enrich the present investigation, 

provide justification and put it within the context of those similar studies. By reviewing 

relevant literature the study also learns what aspects of the area of interest have already been 

done, where, when and with whom they were done and what findings were made. This 

chapter also alerts the researcher about what is already known, provides ideas about existing 

knowledge gaps in order to avoid repetition and helps in clearly defining the boundaries of 

the investigation. For the sake of logic and clarity in the flow of literature, data was written in 

form of themes. 

2.1 Global overview on Influence of formal education on girls ‘initiation rite 

UNICEF (2000) acknowledged that’’ globally, western education which is now commonly 

called formal education remains the world’s number one carrier of mans endeavour, ranging 

from technology, economic, social, moral and spiritual hence the need for education  for all. 

‘’ In spite of differences in nationality, it has a universal identity of man being man regardless 
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of colour and race. This entails that, formal education is beyond the globe as it is universal 

due to it being practiced all over the world.  

 

Colclough (2003) observed, ’’Modernisation and colonisation of the economically and 

politically weaker nations by the then called super power had brought about diffusion of 

culture of the coloniser.’’ Formal education as one of the western culture has spread 

throughout the world with age at different magnitude and impact. The global prevalence of 

formal education has further been compounded by the longer period it has been practiced 

which had provided an established base for it to be known and be practised everywhere hence 

it is not surprising to hear the influence of formal education on girls initiation rite at global, 

continental, regional national and the other remaining region as reported below. 

 

Beller (2001) admitted  ‘’with almost all African countries  having been once colonised with 

an exception of Ethiopia, it is a clear testimony of the magnitude and  prevalence of formal 

education in Africa as a continent  ‘’This is because the colonisers had treated formal 

education to be a fundamental to human growth and development hence Africans were 

regarded as primitive race that had no  form of education even when they had their own 

which they provided through their rich cultures as expressed in The popularly saying ‘’ you 

can take an African from Africa but you cannot remove Africa from an African. 

 

In Africa, rich traditions and culture which define things “African” which were observed 

before the introduction of formal education are now playing second fiddle to the incursion of 

various cultural rites such as girls initiation rites. They contain the cultural of the people and 

generally culture is symbolic as it is based on the symbolization of things as they are used in 

behavioural patterns that a group of people understands (Shizha, 2009). 
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 African girl’s initiation as part of culture has been invaded by formal education systems, 

ways of knowing, and ways of experiencing the world thus reinforcing western ideology. 

Formal education, which has corrupted the African culture through its progressive 

technological changes in communication, political and economic power, knowledge and 

skills, as well as cultural values, systems and practices, is not value-free (Shizha, 2011). It 

promotes the epistemological and ontological realities and experiences of the most powerful 

in the world. 

 

According to Nsibambi (2001), formal education is not a value-free, guiltless, self-

determining process but it is rather an international socio-politico-economic and cultural 

infiltration progression facilitated by the policies of Western governments, multinational 

corporations, international agencies and a range of civil society organizations. It is therefore 

not surprising to note various none governmental organisations, missionaries and other 

entities that gotten involved in the provision of formal education. 

 

 Concerning the influence of formal education,  Maweu (2011) argues: The advent of western 

education, with its emphasis on modern science and technology, has led girls initiation to 

being either subsumed in the western concept of ‘knowledge for sustainable development’, or 

ignored altogether. The irony is that most of the developments in science and technology, 

which are at the core of formal education and “civilization”, have their roots in Indigenous 

knowledge. His argument, which I agree with, is that all knowledge forms start as indigenous. 

For instance Chine has used its culture to advance its technology. However, it is those who 

have the power to dominate and colonize others whose knowledge becomes reified. The 

worldviews and perspectives of “Others” (those who are on the margin of the global village) 

are sidelined and vilified as “traditional”, “irrational”, “backward” and “obsolete.”  
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In Sub-Saharan Africa, the advent of formal education brought in foreign knowledge’s, the 

so-called “scientific knowledge” that denigrated values in girls initiation as unscientific, 

untried and untested for education and social development. Due to colonization which 

brought in formal education (deemed positive science or scientific) and western knowledge 

are/were often entrapped in power relationships (Shizha, 2010b). The dominant knowledge 

is/was frequently Western knowledge, which overpowered and dismissed the Other’s 

importance (Barua, 2010). This partly explains the neglect in using girl’s initiation in the 

education system in Sub-Saharan Africa. African politicians, academics, policy makers and 

administrators, because of the Western education they attained, developed a colonized mind 

that still exists and persists today. This is the reason why they undermine and undervalue the 

role of girls ‘initiation rites in education and development. 

 

Zambia by virtual of it being a former colony has not been spared from the influences of 

formal education on girls initiation rite. Zambia’s major social characteristic is of mult-ethnic 

and mult-cultural. This diversity of ethnic groups entails the existence of several tradition and 

cultural practices which have been eroded by formal education. It also tells about the 

existence of several indigenous education systems that these group of people practiced. In 

Zambia, All the 73 ethnic groups have their own way of handling girls and young women 

attaining puberty and those being married off. These initiation ceremonies have different 

names in different ethnic groups, for example in Lunda  the initiation ritual for girls is known 

as Nkanga, in Tonga it’s called Nkolola, in Bemba it is known as Icisungu, the Luvale call it 

Wali, Sikenge in Lozi, Namwali in Nsenga and in Kaonde it is called Cisungu (Kangende 

1998:22). 

Carmody (2004) stated ‘’missionaries who came to Zambia used their formal education to 

indoctrinate Zambian.’’ Formal education thus systematically undertook to destroy the 
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culture and education of the indigenous people of Zambia and replace them with colonial 

culture and education.  To some extent, this worked to their advantage. The imposition of 

colonial education meant that the epistemological paradigm of formal education became the 

dominant epistemology while that of the indigenous people was systematically denigrated 

and suppressed. This unjust imposition of the epistemology of the western education did not, 

however, lead to the total excision of the epistemology of the indigenous people but reduced 

African  practices to a point of none existence  (Ramose, 2010: 7)  

  

In line with the influence of formal educations’ negative stereotypes about the indigenous 

people, Fisher (1960: 174) argues that “sixty-nine years ago, when the white man first came 

to this area, Lunda’s were in a barbaric state, without any form of education and without the 

use of the simple wheel.” The indigenous people’s contribution to knowledge production and 

civilisation was thus unjustifiably denied. This was affected through the imposition of the 

colonisers ‘knowledge paradigm and the suppression of that of the indigenous people.  

 

In fact, Western schools are perceived by some Africans as being the main cause of current 

African moral issues. Girls are sharing the same schools, classrooms and even seats with 

boys, which according to some traditionalists, is a path to perversion leading to these  

“new diseases like AIDS and other sexually transmissible diseases which are devastating 

Africa” (Emecheta, 1982). As for boys, they no longer want to work the farms, and every 

student is expecting that the authorities will provide them with jobs. In most of the cases, 

though, governments cannot satisfy the employment market and these young men, often, opt 

to stay in the cities where they had come to continue their studies and do not return to work 

the land. Hence, the complaint of many African elders who see in Western education only the 

main cause of laziness. 
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Formal education has taken on a life of its own that has little to do with the needs of society, 

children, or the adults those children will become (Mazrui, 1993 cited in Shizha, 2005). Thus, 

schools are not places that give children meaningful responsibility in order to produce 

conscientious, mature adults and citizens. They have been regarded as places where obedient 

children learn to do what they are told or learn to do what teachers will reward (Shizha, 

2005). 

Hilliard III (1978: 110) identifies the strategy that the colonisers used in order to dominate 

and create a sense of inferiority in the colonised people. This involves destroying or 

distorting the culture and education of the dominated people. For Hilliard III (1978: 110), 

“this enables an oppressor to hold a view of the oppressed which will justify self-serving 

interventions by the oppressor. It also serves the function of confusing the oppressed group 

regarding its own identity and resources, thus limiting its ability to respond to oppression.” 

The colonisers noted that control of the indigenous people would not be possible without 

the use of military force and an education system that made them accept colonialism in a 

Positive light (Nhundu and Makoni, 1999: 22). 

2.2 Conduct and Content Taught During Girls Initiation Rite 

Nearly every culture in the world ritualizes the important milestones throughout their life. 

Birth, marriage and death are typically marked by special ceremonies. The final passage from 

childhood to adulthood also features prominently among various ethnic groups Worldwide. 

Wele (1993:33) states that in any given group of people within society there are certain 

patterns and ways of  behaviour which transcend themselves in form of art, music or folk lore 

stories.  

In Africa, initiation ceremonies are rooted in deep, conservative tradition. African tradition 

revolves around the family and therefore female African initiation ceremonies tend to 
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focus heavily on the preparation of young girls to be good wives and excellent mothers. 

Female African initiation ceremonies provide instructions to females on what society will 

expect of them as adults. In most cultures, the initiation ceremony is something a young girl 

eagerly looks forward to, prepares for and honourably takes part. The girl is encouraged to 

leave behind her jaunty, carefree childhood ways and adopt the stature of a woman full of 

dignity and grace. 

Turner (1974) described ‘’ girls circumcision locally known as nkanga to be one of the Most 

important event in the life of every Lunda girl and is currently done between the age of 9 to 

about 14 years.’’ This process has been regarded as Rites to passage in which the novice is 

reborn as women after a symbolic death. It usually takes place before or on the onset of her 

first menstruation period and is aimed at preparing them for the proper place in society.  

 

 Female initiation rite (Nkanga) is conducted in bush camps during the months of June to July 

in winter for two reasons. First, in winter wounds inflicted during the circumcision heal easily 

with very little bleeding. Second, the initiates are taught to endure the hardships of life, 

especially when they are made to wake up early in the morning, bath  in cold water, dance or 

perform rigorous exercises (Musindazi, interview 18/04/2006). 

 

Tunner (1999) supported that’’ the teaching to the girl are traditionally performed performed 

under a huge tree locally known as Mwidi which is a general name for the third training 

stage.’’ The name of this stage is borrowed based on Mwidi’s characteristical features and 

use. According to Lunda beliefs, Mwidi tree is a symbol of physical strength and order. 

Besides, Mwidi is difficult to cut and is used to make sticks for striking children upon 

showing bad behaviour. The tree is very straight which according to the Lunda’s denotes; 

smartness, straight or right in life. Furthermore, the tree is characterised with producing many 
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small fruits which portrays that, the initiated girl becomes fertile as the tree. During the 

confinement period, the girl is not allowed to do heavy domestic chores but rather helping her 

granny in light duties. She is served with the best food to make her became more attractive 

and beautiful. On her skin, the girl applies castor oil and she is obliged to avoid sun burning 

her skin. 

Mwondela (1989) observed that ‘’ girls initiation among the Lunda people is imparted 

through various succeeding stages that runs from status to status.’’ The assumption of each 

status was accompanied by a sequence of rites with organised instruction of one sort or 

another. The sequences of rites are taught to the child. The first stage is known as 

introduction which normally takes place on the day when the girl experience her first 

menstrual period and is celebrated by singing and dancing at a family or clan level. At this 

stage, the girl is taken to an isolate hut and be briefed on why she has experienced the 

bleeding. The songs that are sung mark the transition point from childhood to adulthood of 

the girl. Following this stage, the girl is confined in a small room to be provided with intense 

trainings including practical demonstration of various key issues that the girl undergoing 

initiation should know and practice in her daily life. In the room the girl is provided with a 

bed which is made specifically for that reason. The bed is created in such that the girl does 

not fit into it so that she is forced to lie down bending her legs towards her chest since the bed 

is made short. The trainer and other women with very close relationship with the girl 

demonstrate to the teaching. 

 

 At night, the women crown into the girls hut to teach her about womanhood. An elaborate 

cleansing ritual takes place where the girl is symbolically washed down by an elderly woman. 

She is told how to look after herself physically, how to behave with men and how to be a 
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good wife to her future husband. The most important thing she learns however is how to have 

sex which is demonstrated through dance (Kenny, 2005) 

 

The main teachings of the Kumwidi (girls initiation) rite are to help the girls understand the 

process of menstruation and what it entails in terms of hygiene. Other teachings imparted to 

Kankanga (Novice) include skills of life. Girls are taught the basic roles of a woman in 

society, such as respect for the husband and in-laws. They are also taught socio-cultural 

norms that include dating, sexual conduct, self-reliance, brewing beer and ritual ceremonial 

duties, and the use of African medicines (Mabuwa 1993:16-17) 

 

 Menstruation is a sensitive process among the Lunda girl. Once the process starts, the 

initiates are taught to maintain the secret. A menstruating woman undergoes several 

restrictions in social life. She must abstain from cooking food in the kitchen, brewing beer for 

ritual purposes, indulging in sexual intercourse, entering a cattle kraal or polishing a hut using 

cow dung. The same restrictions also apply to a woman who has just given birth. The 

underlying belief is that menstruation blood or blood at childbirth is “dirty”. The woman is 

ritually unclean. As Mary Douglas states, “it is matter out of place”. It is not concomitant 

with the creation of order. A woman’s condition is an anomaly that is “dangerous and 

polluting” (Douglas 1966:36). 

Mwondela (1999) described the curriculum of girls circumcision (nkanga) to comprise of 

‘’sexuality education, skills development such as weaving, child bearing, pregnancy related 

issues and the responsibilities of a good wife and mother after passing through Nkanga 

school.’’ Analysing its content, one would probably say that initiation for girls is a holistic 

and direct preparation into adulthood responsibility. It is a central institution of traditional 

society which includes courtship, bride wealth, marriage contract and rituals in several steps. 
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There are a lot of things to be learnt when a child under go female initiation. As they are 

known, girls initiation is therefore an opportunity to acquire not only the status of an adult but 

also the base knowledge necessary for living as a responsible member of the community. 

This is because girls initiation are a community affair and are performed at specific time or 

season according to   community calendar. Its selection is also a community affair. This 

entails that girls circumcision would continue to rob the girl child the right to formal 

education.  

 

Toberondwa (1978) observed that ‘’both formally and informally, traditional education 

prepared young members of the community for specific responsibilities they were going to 

shoulder in maturity.’’ They are taught by initiators how to take care of their spouse when 

they are in marriage, reproductive role and many others. Furthermore, the rite of initiation 

marks the transition from childhood to adulthood. The candidates undergoing female 

initiation together will be recognised from now as a new age group of the tribe linked by 

special bounds or solidarity. They receive instructions on traditions and secrets of clan or 

tribes. They come to know the laws of society, their rights and duties as adults in as far as 

their personal, social and sexual life are concerned. This means that young ones now begins 

to regard themselves as adult and they would want to be treated as adults even before 

attaining the  physiological and biological stage of maturation. It is through such expectation 

that the novice starts to indulge themselves in activities such as sex and marriage which can 

end up destroying their dreams for education. 

 

 The most intensive teachings pertain to conduct during sex. The Kankanga (novice) girl is 

expected to be flexible in bed. According to, “Sex in the African culture is expected to be 

done on a mat and not a bed. Beds are a modern phenomenon. Initiator dislikes them because 
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they do not allow free body movements” (Mabuwa 1993:24-25).  The Novice is taught the art 

and splendour of sex. The woman wears attractive beads around her waist, neck and wrist. 

This is meant to entice the husband into romantic sexual conduct. Beads serve as sexual 

stimulants, in place of modern kisses. During sexual conduct a Kankanga (Novice) is 

expected to be sexually active. She has to know the styles of gyration. A woman is taught 

how to move her waist, for instance, “One is asked to lie on her back looking up, supporting 

herself by her hand and legs. Directly under her waist is placed some hot ashes, then she is 

asked to suspend herself so that she won’t be burnt. Sometimes the initiator uses a needle to 

prick the Kankanga’s / Novices waist whilst she is lying in the above stated position. All 

these are methods to teach her move her waist as much as possible. It is a way of giving 

sexual serves”(Mabuwa 1993:25). 

 

 The Lunda women are taught several rules governing sexual behaviour. They must recite the 

man’s totem (mukadidi) during sex to arouse pleasure. A woman is also expected to carry 

with her small pot or calabash with oil called Yitumbu. With this she wipes both her and 

husband’s organs after sexual contact. She also takes certain medicines to strengthen the 

man’s virility. In fact every woman is expected to have a basic medical knowledge of herbs 

to cure ailments such as headaches, stomach aches, menstrual pains and the like. The 

Kankanga/ Novice are also taught how to stretch their clitoris. They do this until the clitoris is 

5cm long. The long clitoris is meant to hold and direct the penis into the vagina. A typical 

Lunda woman is trained to make her husband reach orgasm within a short time. “She must be 

able to make sure he is satiated and does not ask for more. In fact it is said that no man who 

marries a Lunda woman should ever regret. Sexual life must be sweet at all times without 

exception. It is believed that no man can ever ask for sex three times a night due to women’s 

ability to satisfy their husbands thoroughly” (Mabuwa 1989:25-26). 
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Because of these sexual skills, a lot of men are lured to marry the Lunda novice, a practice 

that has become common in Mwinilunga. Some aspects of the Nkanga training for girls 

involve playing songs and dance. These are explicit sexually suggestive songs and dance 

conducted at night. The procedure starts earlier in the morning when initiates are taken to a 

river. They are undressed and induced to sing and dance whilst naked. The purpose of the 

songs and dance is to strengthen the initiates. During the rites, the Kankanga observe strict 

discipline. The initiator keeps a whip used to beat anyone who displays errant behaviour. 

Once a girl starts the initiation rite, she is not expected to run away. Failure to comply lends 

her in serious trouble. If she escapes from the training camp, the parents must pay a fine of a 

beast as punishment. The  Nkanga rite reaches its peak in a great ceremonial dance that 

escorts the initiates back home from the training camp, usually after one or two months of 

training. The function resembles modern day wedding ceremonies. The girls’ parents are 

advised of the date and in turn they prepare beer and invite all their kith and kin. “The 

Kankanga are made to tie their heads with a red belt across the forehead. This belt symbolizes 

menstrual blood. They also tie the breasts with a green piece of cloth and wear a short skirt 

called nkanga. Those who are found virgins cover their faces with a white decorated cloth 

whilst those who have lost their virginity cover in blue cloth that has a hole in the middle” 

(Turner 1993:30). 

 

Mwondela (1972) acknowledged that’’ while girl’s initiation ritual (nkanga) was the main 

symbolic event of transition, the seclusion period provided the educational backing that 

subjected girls to rigorous code of conduct and observation of taboos.’’ One of the don’ts 

given to the novice is that the novice must maintain her virginity and must only be broken by 

her husband. This is always taken to be the symbolic meaning of girls initiation rite. The 

ritual also marks the transition from the company of small one to that of big women, from 
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being unclean child to a partially effeminised by constant being with their mother and other 

women. They get converted by the mystical efficacy of ritual into a purified member of 

female moral community able to begin to take their post in the marital sexual and ritual 

affairs of society. This accreditation makes the novice equal to their teachers and have 

therefore nothing to tell them about. They decide to leave school to avoid being bothered. 

They tend to loose dignity as they feel to know all that which their teachers know. To a 

certain extent, the process makes the novice to drop out of school. 

 

Fisher (1965 ) commented ’ ’other than the girl being taught how to become a good wife and 

mother, she is taught different activities for women such as plaiting, sorting vegetables, 

pottery and caps. ‘’ This knowledge acts like a supplement to that of becoming a good sexual 

partner to their future husbands which the novice misinterprets and bring it to the present. 

This practice therefore does not only encourage the novice to always put what has been learnt 

into practice but also encourages the novice to constantly employ the sexual techniques if 

they are to sustain their future marriage. Despite the social values that the practice has, girl 

circumcision is retrogressive in as far as formal education of girls is concerned. 

 

Jere (2009) stresses the importance of initiation rites; he writes that initiation rites help guide 

the person from one stage in life into the next stage of one’s life and development. He 

stresses the fact that the rites are critical to an individual and community development. He 

further states that a rite is a fundamental act performed according to prescribed social rules 

and customs. Due to their education potential, initiation rites and rites of passage can be 

employed to transmit responsible sexual behaviour to girls and young women as it guides and 

allows sex only after marriage. Jere (2009) reiterates that these initiation rites might not be 

perfect in the fight against HIV but they could provide a viable example in the modern world 
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of how to solve social problems and give an individual the societal support to discover and 

fulfil their life and unique contribution. He also describes that African societies 

systematically initiate boys and girls and that the young initiates are taught ways of adult 

hood including rules and taboos of society, moral instruction and social responsibility 

2.3 Effects of Abolishing Girls Initiation Rites on Society 

An analysis of the relationship between culture and education is important in our attempt to 

argue a case for the coexistence of formal education and girls’ initiation rite among the 

indigenous people of Zambia. There is a dual relationship between culture and education. 

While culture influences and shapes education, education in turn influences and shapes 

culture ( Mbiti 1981: 7), the term “culture” embraces the term “education”. One cannot think 

of a culture that lacks a system of education. 

As children enter adolescence, many begin to engage in bad behaviour pattern contrary from 

those required of them in their community. Not only are these bad behaviours likely to 

compromise the present and future health of adolescents, they also are likely to cut short their 

education, impair their employment prospects, and even lead to crime, thus seriously putting 

at risk other aspects of their well-being, both as adolescents and adults. It should be noted that 

Adolescent bad behaviours do not occur in isolation. They grow out of complex interactions 

at the individual, peer, family, school, community, and societal levels. 

 

Richards (1956: 122) in her research among the Bemba of Northern Province of Zambia 

gives a detailed description of an initiation rite in a village. She observed that initiation rites 

for girls set a basis for adult life. It symbolically means passage from childhood to adult 

hood. The girls’ initiation, Nkanga, has the explicit purpose of changing a girl into a woman 

by transforming her in the course of the experience. This marks a very important phase in a 

girl’s life, and Richards (1956: 127) adds that the significance of this rite is that the social 
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values expressed and maintained by the ritual are far more important than the change of 

status of the initiated.  

 

Girls initiations rite has been condemned and accused of impending formal education yet  it 

is vital in understanding the cultural reality that surround one’s life (Shizha, 2005). In that 

regards Fisherman, (1996 cited in Kirkness, 1998) makes a very vital point about the 

relationships and importance of culture (girls’ initiation rite). He says that „….culture is in 

the people and is expressed in what people do. Formal education is best able to express most 

easily, most accurately and most richly, the values, customs and overall interests of the 

culture. If you take girls initiation rite away from culture, you take away its respect, morals, 

its ethics, its laws, its skills, its songs, its values, its proverbs, its cures, its wisdom, its 

prayers. You are losing those things that essentially are the way of life…..it is our unique gift 

from the Creator; therefore, it is the mind, the spirit and the soul of people. Girls’ initiation 

rite is important because it wants to ties us together in a society as it educate a girl about her 

expectations.‟ Therefore, western education or rather formal education   supports 

acculturation, if not assimilation, into another set of societal norms which are not compatible 

with the African ways of living. The effect of this acculturation is a disjuncture between girls 

initiation rite and formal education of the school (Shizha, 2005). 

 

There are those individuals who feel that the abandonment of initiation schools has left a 

moral vacuum which has led to a rise in early marriage, teenage pregnancy and sexual crimes 

(Kibera and Kimokoto, 2007). These feel that society can only be restored to normality if 

initiation schools are revived in their original form. Initiation schools, they contend, should 

offer original and undiluted practical information to the initiates on how to live safely and 

responsibly. Singani (2012) strongly supports the re-introduction of initiation schools not 
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only for cultural and traditional heritage but for the purpose of building the learners’ positive 

mental attitudes towards life. 

 

Mwondela (1972) acknowledged “At present our pupils learn to despise even their own 

parents because they are old-fashioned and ignorant; the idea of elders finding a married 

partner is deemed as incivility   and there is nothing in our existing educational system which 

suggests to the pupil that she can learn important things about life from her elders. The result 

is that she absorbs beliefs about modernity before she goes to school, but does not learn the 

properties of local grasses;  traditional foods. And from school she acquires knowledge 

unrelated to social life.  She gets the worst of both systems!”  (Semali; 1997) 

 

As discussed in this quote, there is an ongoing shift of focus and objectives in the way 

African learners are being taught through Western education. In West Africa today, "modern" 

education - the formal, Western-style educational system currently in place -, is associated 

with Western thought and is perceived by Western-oriented educators as better than 

indigenous knowledge, which is typically associated with folk knowledge and hence 

considered "inferior” as discussed by Ladislaus Semali and Amy Stambach (1997). However, 

there is no doubt that every single community in the world, no matter how different it might 

seem, has acquired valuable knowledge that helps it survive. As such indigenous traditional 

knowledge and practices should be included in western pedagogical practices to make up 

valuable and skilled human resources that can ensure an adequate and relevant local 

development argued the same authors. Education and culture being closely linked and 

interrelated, the former be it modern or traditional, western type or indigenous, should 

consider cultural diversity and pluralism of knowledge to promote “welfare, civic and social 

advancement, the progress of democracy and respect of human rights, the building of 
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peace,…” and also train individuals, both men and women, to take full part in the 

development of their society while keeping alive essential values (UNESCO, 2000). 

2.4 Modification and integration of initiation schools 

Over time, modifications to, alternatives to and integration of initiation school lessons into 

modern school curricular have been made in order to teach the positive values taught in these 

schools to young ones. There have been many modifications to initiation schools. One such 

modification has been the timing to hold initiation lessons (Mundumuko, 1990). In some 

places, the seclusion period has been reduced and adjusted in order to suit the school calendar 

(Maambo, 2007). Since initiation schools usually extended over the school term, initiation 

lessons could be done after school and during weekends though as Mundumuko (1990) puts 

it, this would affect the mastery of initiation lessons. Some parents in urban areas send their 

children to spend school holidays in rural areas so that they could be taught traditional values 

and practices (Wallis, 1984). Other parents hire individuals to undertake the training of their 

children in vital lessons of initiation schools instead of subjecting them to the ‘bush house 

school’ (Kimilu, 1975). 

  

Another modification has been in the area of content and methodology. Wallis (1984) argues 

that, in order for initiation schools to attract clients in this increasingly modern competitive 

market, initiation schools should improve the quality of their service. Maambo’s (2007) 

findings point to certain modifications that should be made to initiation schools in general 

and Nkanga in particular. Among these are: to deliver the knowledge and skills in an 

ascendant manner, whereby these are to be acquired at the right time and for the right 

purpose. This would involve teaching puberty girls about hygiene and self-discipline. Later 

on, when the girls are about to get married, they could then be taught about marriage and 

other practices that go with married life. Another alternative is to reserve initiation schools 
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for out of school girls and that their lessons should take place just before marriage (MoE, 

2005). The restrictive initiation school teaching methodology and its prescribed behaviour by 

the learner and non-questioning of transmitted knowledge which is in conflict with modern 

interactive teaching methods should be changed. The initiates should challenge and question 

those aspects of initiation schools that are considered un progressive. The initiates should 

have full understanding of what they learn (Chesswas, 1969). 

 

Alternatively, some aspects of initiation schools could be brought or integrated into the 

modern education system. One way is to graft the content of initiation schools into the school 

localized curriculum. Kimilu (1975) advances topics that could possibly be incorporated in 

the learner’s lessons. These include; human values and relationships, sex education, tribal 

stories, folk-lore, tribal songs and dances, tribal law and customs, tribal occupation and crafts 

and tribal knowledge. This knowledge is embedded in songs, stories, dances and other 

experiences in the learner’s immediate environment (King, 2004). 

 

Already some schools in Zambia are promoting a new system of education that combines 

Modern education and traditional education that is suited to the Zambian child’s need. This is 

true of Rhodes Park that claims to offer a high standard of education with a modern approach 

that has not abandoned the traditional values (Rhodes Park School, 2012). Although initiation 

schools no longer monopolise the upbringing of the young in  modern Zambian societies, 

some feel that initiation schools should remain complementary to western education 

(Wanjohi, 1999). In a nation like Zambia that is still striving to create a suitable national 

system of education representative of its own values and cultures, the values taught during 

initiation school like Nkolola may be reflected in the Zambian school curriculum at one time. 
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The fusion of the best of initiation schools with the best of modern western education could 

be a better approach (King, 2004). 

2.5 Existing Gap in Literature 

Despite numerous international, regional, national and local literatures that have been done 

on girls’ initiation rite, there have continued to exist various lacunas and mistruths concerning 

this traditional school which needs to be filled up. A research by Mambo (2007) concentrated 

at the effects of girls’ initiation rite (Nkanga) on women in southern province. He never 

emphasised on its positive contribution to society. This was similar to the one conducted by 

Mikombe (2006) entitled ‘’the impact of initiation rite ( Sikenge)  on women in Western 

Province of Zambia. The dimension of their   research has been that girls initiation rite has 

contributed to early marriage, poor performance of girls in schools, high pregnancies among 

school girl and other negative social vices.  

However, Singani (2012) has strongly objected to this proposition, on the ground that 

initiated girls having been taught self-control and restraint in sexual matters, are better placed 

than the uninitiated girls to restrain themselves from indulging in casual sex. Some people 

think that initiation schools put young people at risk of getting infected with HIV/AIDS, as 

they encourage graduates to have many sexual partners to prove that they were taught well 

during initiation school. The initiation school teachings on the use of herbs and love portions 

to enhance sex have exacerbated the problem. However, some parents have argued that, 

initiation schools could be avenues through which traditional instructors and marriage 

counsellors could teach the initiates about the dangers of pre-marital sex and risks of being 

infected with HIV and AIDS (Wanjohi, 1999). Equipped with such knowledge, graduates 

from initiation schools could be able to make informed decisions. Some parents give 

preference to modern school education and professional development over initiation schools 

and marriage lessons. They are more concerned about their children’s performance at school 
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(Wallis, 1984). Such parents view initiation schools as a complete waste of the child’s time 

and resources. The modern school calendar is more important than the mastery of initiation 

lessons (Mundumuko, 1990). These parents argue that, it is the subjects taught in modern 

schools which lead to examinations and the award of certificates, diplomas and degrees 

which count, not uncertified lessons in marriage (Chesswas, 1969). Others have argued that 

initiation schools can no longer enable children to adjust themselves comfortably to modern 

dynamics of life (Ocitti, 1977). Other people contend that culture is dynamic and we cannot 

expect the modern family to be modelled on exactly the same lines as older ones (Ocitti, 

1977). They feel initiation ceremonies cannot be practiced the way they used to be in pre-

colonial times (Wanjohi 1999). Increased urbanization and the fact that many girls now reach 

puberty while at school, makes it difficult for them to be initiated (Mundumuko, 1990). 

However, some of these people feel that good aspects of the initiation schools should not be 

left to fall into oblivion (Ocitti, 1977). A way should be found to fuse or synthesise the good 

in initiation schools with western education. Some modern people do not take initiation 

school seriously as the pre-colonial people did (Mizinga, 1995). Initiation schools are no 

longer held sacred. Most initiation schools have been relegated to some form of entertainment 

to those who go to witness the coming out of initiates. On the other hand, some people see 

initiation schools as one way of rediscovering their culture eroded by what Chiinga (2006) 

refers to as cultural imperialism. 

Mundumuko (1990) took a different dimension in his endeavour to add to the literature on 

girls initiation by looking at ‘’decline and changes in girls initiation rite ( Sikenge) 

institutions.’’ The weakness in his research is that he never considered the consequences of 

that decline in Sikenge institution on society; Such as the current decline in moral aspects of 

our young girls accompanied by the recent poor dressing which has rocked our society in the 

name of modernity. 
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Based on the reviewed literature, it is clear that three objectives and the problem forth is 

study were not earlier on addressed by local researchers in this area, this is attributed to the 

fact that most writings and .studies reported findings from foreign and other provinces which 

could not be generalized to the Zambian scenario as well as Mwinilunga in specific. 

Additionally, the local studies reviewed had their objectives different from what the current 

study aimed to achieve, for instance. Mwondela (1972) concentrated on the conduct, practice 

and values of girls’ initiation rite. Turner  (1974) investigated the effects of girls initiation rite 

on formal education.. However, no study has been done to investigate the influence of formal 

education on girls’ initiation rite despite the fall in social expectation of our girls which have 

ended up hindering formal education. It appears no clear studies have been done to assess the 

impact of formal education on girls initiation rite. 

 

 Fafunwa (1974) argues; the strength or weakness of any educational system can be best 

judged by the relative happiness of the masses or graduates who go through it. Attitudes 

towards initiation schools are divided. People who have adopted western ways of life have 

rubbished initiation schools as old fashioned, outdated and conservative institutions which 

should be done away with completely (Wanjohi, 1999). Some parents, who are Christians, 

have labelled initiation schools as pagan institutions that perpetrate harmful traditional 

practices and horrors to the young ones which go against Christian teachings (Loretta, 2001). 

Some parents who are advocates of human rights view the practice of confining or keeping 

initiates indoors against their will, as a form of slavery that should be done away with 

(Wallis, 1984). 

 

Some people have accused initiation schools of limiting women’s participation in the formal 

sector. They argue that initiation schools offered the home as the woman’s right place 
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(Oxenberg and Wolper, 1996). Women have at times appeared as the custodians of tradition 

and thus agents of their own subordination. Initiation schools have been viewed by other 

people as tools for women’s subordination to men (Ocholla-Ayayo, 1976). 

Other parents think that sexuality values inculcated into girl initiates during initiation 

Prompt them to experiment what they have been taught and then go on rampage having 

Sex before marriage, resulting in unwanted pregnancies, early marriages, prostitution and 

Sexually  transmitted diseases including HIV/AIDS (Maambo, 2007). 

 

While the prevalence of girls initiation rite has reduced to a point of almost none existence, 

the cases of early marriage among school girls, high prevalence of HIV/ AIDS, high 

pregnancy rates for school have continued to be on an increase, a trend that was unknown 

before the introduction of formal education thereby, vindicating girls initiation rite from the 

above accusations. It is from the above inadequacies that this research has tried to fill the 

gaps by concentrating at how some aspects of girls initiation rite can be fused in formal 

education in order to realise holistic achievement of girls in formal education. 

 

In summary, the above chapter has described the influence of formal education on girls 

initiation rite, the conduct, contents and values of girls initiation rite, consequences of 

abandoning girls initiation rite and the existing gaps. Literature has shown that the current 

formal education has negatively influenced girl’s initiation rite to a point that, formal 

education brain washed African / Zambian thinking so that they could condemn and reject 

their own systems of education such as girl’s initiation rite which had perfect solutions to 

their social challenges.  It has been viewed as redundant regardless of the vital role it plays in 

shaping children behaviour patterns. Its methods, knowledge, skills were very vital in 

moulding growing children into adults who can handle challenges within locally acceptable 
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norms and values. While formal education has shown dominance as the only reliable source 

of knowledge; its inconsistence by advocating for the inclusion of sexuality education which 

it earlier condemned girls’ initiation rite of promoting sexuality proves its inadequacy. Its u 

turn to what it had earlier condemned is a self conviction of its own failure and support for 

girls initiation rite as prove by the popular Lunda proverb which  states that ‘’you dug your 

own well and then see your own shadow’’ which literally means after you have accused 

someone, then later you establish that it is yourself. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 Overview 

The previous chapter reviewed literature from different countries around the world by 

different researchers and scholars related to this study. This chapter however deals with the 

methodology that was employed in order to  described  the research design, the study 

population that was  used, the sample study, sample technique/sampling procedures, data 

collection methods and instruments, data collection procedure, data analysis, data quality and 

ethical issues. 

3.1 Research Design 

In order to systematically collect and present data, qualitative/descriptive research design was 

used. This was due to the fact that the study on the influence of formal education on girls 

initiation rites involved beliefs attitude and behaviour which cannot be easily quantified. 

According to Mouton (2001: 55), a research design is a plan of how the research is intended 

to be conducted. Similarly, Creswell (2009: 5) asserts that the research design is a plan that 

involves the intersection of the philosophical world-views, approaches of inquiry and specific 

methods to be employed to direct the research under investigation. Given the nature of this 

study, a qualitative research design within the interpretive paradigm was employed. The 

researcher sought to gain an understanding of the influence of formal education on girls 

initiation rite . 

 

According to Merriam (1998: 5), qualitative research seeks to explain and understand social 

phenomena within their natural setting. In terms of this study, the researcher constructed 

empirical evidence to gain an understanding of the relationship between   formal education 
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and girls initiation rite which was dashed away by the introduction of formal education 

resulting into various social challenges that tend to hinder girls education. Qualitative 

research, states Creswell (2009: 4), is a means of exploring and understanding the meaning 

individuals or a group of people ascribe to a social or human problem. Creswell (2009: 4) 

explains that it involves data constructed in the participants’ setting; data analysis that builds 

from particulars to general themes; and the researcher having to interpret the data. In 

addition, says Merriam (1998: 5), qualitative research usually involves fieldwork, which 

requires the physical presence of the researcher. In this regard, the researcher conducted 

questionnaires and observed the daily practices of the novices in order to gain insight into 

their experiences, and their understanding of how girls initiation rite contributes (or not) to 

learners’ performance. By the data collected and observing the novices, the researcher was 

able to identify how the absence of girls initiation rite has resulted into various social gaps 

that are negatively affecting formal education.  As young people grow up, they face important 

decisions about relationships and sexuality. The decisions they make can impact on their 

health and well-being for the rest of their lives. Sexuality education1 enables young people to 

acquire the knowledge, skills and values to make informed and responsible decisions about 

their sexual and social relationships, as well as being better equipped to protect themselves 

against coercive or abusive sexual activities, unintended pregnancy and sexually transmitted 

infections ("STIs"). This is all what girls initiation stands for but was misunderstood hence 

being accused of promoting sexuality. 

 

According to Babbie and Mouton (2006: 273), qualitative research seeks to gain an in-depth 

Understanding of  individual experiences. It provides an in-depth understanding of the issues 

at stake. In a qualitative study, participants are encouraged during interviews to express their 

views and opinions on a particular topic relating to the research question. Babbie and Mouton 
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(2006: 273) explain that the main aim of qualitative research is to gain an understanding of a 

particular phenomenon in its real-world context. In this study, qualitative research was 

employed to gain an understanding of how formal education has influenced girls initiation 

rite and managing to destroying this viable traditional institution. 

 

 Henning, Van Rensburg and Smit (2004: 5) describe qualitative research as using an 

approach that accommodates a wide range of different views. This research allows 

participants to express their views in an open-ended way. Patton (2002) notes that qualitative 

research acknowledges that participants know themselves best and can describe, interpret and 

discuss their own experiences and environment from their own perspective. Only by 

obtaining in-depth information on the principals’ experiences can these leadership practices 

that affect learners’ academic performance be clarified and understood. In addition, Creswell 

(1998: 15) states that, in qualitative research, the researcher builds a complex, holistic 

picture, analyses words, reports the detailed views of the respondents and conducts the study 

in a natural setting.  

 

Denzin and Lincoln (2005: 3) state that: “Qualitative research is a situated activity that 

locates the observer in the world. It consists of interpretive, material practices that make the 

world visible. These practices transform the world. They turn the world into a series of 

representations that includes interviews, conversations, photographs and recordings. It also 

Involves an interpretive and naturalistic approach to the world”. School leadership and 

learners’ performance are situated social practices that seek to understand the dynamics that 

surround these practices. As such, the researcher needs a research methodology that captures 

the lived experience of the novices, headmen, teachers’ area councillor and initiators to give 

their interpretation of their own social reality in a given situation. 
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 Chilisa and Preece (2005: 142) point out that qualitative research is value laden and context 

based. Similarly, Clarke (2008: 2) notes that qualitative research is underpinned by an 

interpretive   theoretical paradigm that is context based, rather than universal. It offers a more 

holistic approach by taking into account people’s experiences, insights, and perspectives, and 

by studying them in the setting within which they occur. Moreover, Ellis and Bochner (2000: 

743) argue that qualitative research is a means of gaining an insider’s perspective as human 

beings communicating to each other’s. The research can be of benefit when an already 

established relationship exists, and provides an opportunity to gain easy access to the 

respondents in constructing information that might not be entrusted to a stranger. In this 

regard, the study was conducted in the Nyangombe Circuit, where the researcher also is a 

teacher, and enjoys a good professional relationship with all the respondents. This is an 

important aspect of the study, since the participants trusted and felt comfortable with the 

researcher to share what might be considered sensitive information. It therefore was easy to 

communicate with the respondents and to gain access to the data required for this study. 

 

Qualitative research is a credible methodology in constructing meaning from the perspectives 

of the actors, that is, the research participants (Flick, 2009; Huberman and Miles, 2002,) (in 

Kormla, 2012: 29). As explained by Marshall and Rossman (2006,) (in Kormla, 2012: 29), 

“Human actions are significantly influenced by the setting in which they occur” Human 

Experiences cannot be understood, unless the meaning those humans assigned to them is 

Understood. What people experience, and how they interpret those experiences, are the 

 Objectives of qualitative methodology (Patton, 2002,) (in Kormla, 2012: 29). Mertens (2005: 

233) states that undertaking qualitative research is linked to the research question and to the 

Study that is to be conducted. Hollaway and Jefferson (2000) suggest that qualitative research 

focuses on finding out not only what happens, but also how it happens. 
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According to Halcomb and Davidson (2006: 39), qualitative research focuses on the 

exploration of values, meanings, beliefs, thoughts, experiences and feelings characteristic of 

the phenomenon under investigation. However, Anderson and Arsenault (2001: 133) point 

out that qualitative research has limitations: different researchers might not obtain the same 

results, as there always is more than one valid view of any social situation; the reliability of 

the participants’ information and their relationship with the researcher might make the 

interpretation of the data less reliable; quality research is related to the skills of the 

researcher, thus the understanding and interpretation of the data are influenced by the level of 

those skills; and the internal validity of the study depends on the “audit trail”. Hence, state 

Anderson and Arsenault (2001: 133) that researchers should be able to keep record of the 

data that will be used to analyse and draw conclusions as constructed. 

 

Mantlana (2006: 123) views qualitative research as an object of the study of the world as 

defined, experienced or constituted by investigating people; the method of data construction 

as open, flexible and not strictly regimented and rigid; the representation of data as non-

numerical; data construction and analysis as a cyclical relation; and says that one can stop 

gathering data when new data do not add new information on the research problem. In 

addition, qualitative research is an approach that enables researchers to learn first-hand about 

the social world they are investigating by means of participation in that world through a focus 

on that individual; qualitative research as the study of phenomena in their natural settings; 

and the world as experienced by individual in a “natural language”, thereby creating the 

conditions for an “open” discussion. As a research method, qualitative research has helped 

this researcher to understand the leadership styles and practices that school leaders embrace 

at schools and that have an impact on learners’ academic performance. It is an excellent 

vehicle for measurement of characteristic of a large population (Orodho, 2013). Descriptive 
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research survey design is appropriate in the study as it enables the researcher to get accurate 

view of responses about the attributes and attitudes of the students on the effects of girls 

initiation ritual on formal education. The design is appropriate as it enables the researcher to 

collect primary data. 

3.2 Study Population 

A population is a group of individuals, objects or items from which samples are drawn from 

the study with the purpose to draw the inference about them (Ngandu, 2013).  Mugenda 

(1999) define a population as an entire group of individuals, events or objects having 

common observable characteristics. Target population refers to population which a researcher 

wants to generalised results of the study( Mugenda, 2008). The study was conducted   at 

Nyangombe day secondary school in Samuteba ward of Mwinilunga District of North-

Western province. The study population consisted of 100 school going girls that had passed 

their first menstrual, 25 village headmen, 1 area councillor, 1 traditional chief 13 girls 

initiators and 20 teachers. This sample size can be summarised in the Table 3.1 as follows; 

3.2.1Table 1 Showing the categories of Respondents 

Category Sample size Female Male 

Teachers 13 13 o 

Initiators 20 10 10 

Chiefs 1 0 1 

Councillor 1 0 1 

V/Headmen 25 5 20 

School girls 100 100 0 

Total 160 128 32 
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3.3 Sample/Sample Study 

According to Maree (2007: 79), sampling refers to the process that is used to select a portion 

of a population for the study. Qualitative study generally is based on non-probability and 

purposeful sampling, rather than probability or random sampling approaches. In addition, 

Maree (2007), and Anderson, Herr and Nihlen (2007) agree that purposeful sampling means 

that participants are selected in terms of their relevance to the research question, and certain 

characteristics that make them holders of the data needed for the study. Moreover, in any case 

study, specific boundaries have to be provided in determining who is to be studied and in 

what settings (Berg, 2001; Flick, 2009; Stake, 2000,) (in Kormla, 2012: 30). 

 

Sampling research is based on selecting a proportion of a population to which one wants to 

generalise (Orodho, 2003). Sampling gives a representative group which enables the 

researcher to gain information about the population used in the study. This section describes 

the sample size and sample selection of students that is used in this study. In this study, a 

desired sample of respondents is determined based on Krejce and Morgan (1970) table 1.2 in 

the sample size of 5% margin of error, ( 95%) confidence. For population size of 3800 

students, a sample size of 320 students is used to represent a cross section of the population 

sample as shown in the table. 

3.4 Sample Techniques / Sampling procedure 

The study employs cluster sampling technique and purposive non probability sampling. 

Cluster sampling was used to divide the girls into different groups. Purposive, non- 

probability helped target the sample of initiated and the initiators of the initiation ritual. The 

number of students that are sampled from each varied according to the total population. To 

arrive at the sample size of students for each school, the calculation that is shown; 
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 No of students in the school selected× desired sample size 

         -------------------------------------------------------------------------- 

                 Total No of student population selected 

For instance, to the number of students selected in a grade  whose total population is 400 

and the Total student population for the 9 primary schools under research is 3800, and the 

desired  sample size  360. 

                                  400×360 

     Therefore;              ---------- = 38 students 

                                  3800 

The same is applied for all the other selected grades as shown in appendix 4 in the sample 

size of students at Nyangombe day. The students are selected using purposive and non 

probability sampling so that the samples chosen are those that have already passed through 

menstrual which is the criteria for girls’ initiation.  

 

 Sampling techniques/sampling procedure are procedures for selecting a number of 

individuals or objects from a population. The selection group contains elements of 

representatives of the characteristics found in the entire group ( Kasonde 2013) The study 

used simple random sampling as well as purposive sampling to select the participants. 

Random sampling is used to select   elderly women and teachers. The researcher writes 

names of each teacher in each grade on small pieces of paper which are later placed in a small 

carton box. After shaking the, a draw is made for the first 20 names. This gives each one of 

them a chance to be selected. Purposive sampling is used to select Head teacher, initiators 

and school girls that have passed their menstrual. 
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3.5 Data Collection Methods/ Instruments 

 The researcher uses self- administering questionnaires to collect data from students. 

Questionnaires are used because they help the researcher to collect objective data from a 

large number of respondents ( Kasonde, 2013).The study uses structured and close ended 

questionnaires as the main tool of collecting data from the students. According to Mugenda 

(2008), a questionnaire is a written set of questions to which subjects respond in writing. The 

questionnaire enables the researcher to collect a lot of information from the selected 

population within a short period of time. Each item in the questionnaire achieves a specific 

objective and a research question. 

 

A questionnaire is developed with closed-ended questions comprising a list of all possible 

alternatives from which the respondents select the answer that best suit them. The 

questionnaire targets students and are organised in line with the objectives of the research. 

Semi-structured interview guide or schedule provides for collection of data directly in face to 

face contact thereby availing the interview room for in-depth gathering of information in 

addition for probing for clarity (Sidhu, 2014; Kasonde, 2013). Using the interview guide 

enables the researcher to create a rapport with participants thereby creating an environment 

necessary for openness and frank discussions. Similarly, participants have opportunities to 

seek clarifications from interviewers where they are not clear. The interview guide is used to 

collect data from the initiators and elderly women.  

3.6 Data Collection Procedure 

Donald and Tromp (2009) notes that data collection refers to gathering specific information 

aimed at providing or refuting some facts. A research permit and introductory letter was 

obtained from the University of Zambia. Copies of the permit were presented to the 

Provincial Education Officer and District Education Officer of  Mwinilunga District and 
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North Western province respectively who issued authority to visit schools. The researcher 

contacted the head teacher  Nyangombe day Secondary through letters and thereafter makes 

arrangements for actual school visits. A self administered questionnaire was hand delivered 

to the head teacher, and teachers, initiators, headmen, councillor, chief and students. There 

was an assurance of Confidentiality of person before the start of the research. Arrangements 

were made with the concerned administrators on when to collect the completed 

questionnaires. Administration of the instruments was done in two stages; the pilot study and 

the main study. Data for this research were collected using primary and secondary sources. 

Questionnaires were used to gather primary data while secondary data was collected from 

various written documents from the library and other sources. Primary data was gathered 

using questionnaires and interviews. 

3.7 Quality Control 

The researcher did a pre-test in one of the primary schools namely Nyangombe primary 

school in Mwinilunga District, and adjusted the instruments to give the intended response. 

The researcher gave clear instructions and assured the respondents of confidentiality. The 

researcher then administered the questionnaires to the students and interview schedules to 

class teachers and Head teachers which were to be filled in the presence of the researcher. 

The questionnaires were administered with the help of two researches assistant. In addition 

the researcher conducted observation on students and teachers. On completion, the data was 

collected and analyzed. 

3.8 Data Analysis Techniques 

McMillan and Schumacher (2001:213) explain data analysis as a process of describing data 

in a meaningful way. While Merriam (1998) describes data analysis as a process of making 

sense of the data and the interpretation of what people have said on a particular phenomenon 

through various research methods. This implies that it is a process of making meaning of 
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what have been said by participants. It is a careful examination of data to understand its 

meaning of the data that has been generated through different data collection techniques. In 

this regards, data analysis was an ongoing process for this case study. The process started 

when I was transcribing data that emerged through questionnaires and interviews. I listened 

comprehensively and carefully to the phone recorded interviews from some participants to 

make sense of their responses in regard to the influence of formal education on girls initiation 

rite in ensuring that research questions are answered. As I listened, I took notes and grouped 

all responses from the participants and summarised them accordingly. Thereafter, the data 

constructed from questionnaires and interviews were checked against the data that was 

collected through observations and documents to ensure that they complement each other’s 

and that they are in line with the research questions. The next process involved data coding. , 

all the completed instruments were edited and then coding of the data was done to classify the 

responses into categories for analysis. The coded data were analysed using Statistical 

Package for Social Sciences for quantitative data. The quantitative data such as frequencies, 

percentages and mean were analyzed using descriptive statistics which included distribution 

measures of central tendencies and measures of dispersion. Percentages and frequencies were 

used to analyse the close-ended items whose relative response was viewed independently. 

The mean mode and median were also used to determine the central values for inter-related 

responses. The number of respondents who responded to a particular option was recorded in 

one column and the percentage was calculated and recorded in another column provided. The 

more preferred responses the researcher had, the higher the percentage was. The data from 

the results were interpreted, organised and reported in a narrative form and with the use of 

tables (Kariuki,2014),  Qualitative data were analysed by themes. The concepts used were 

transcribed from audio to written language. 
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 Maxwell (2005:96) explains that coding is “to fracture and re-arrange the data into themes or 

categories that facilitates the process of comparing or organising patterns in the same 

category which aids the development of concepts”. In this case, I compared and organised 

data from questionnaires, interviews, observations and documents to develop categories and 

subcategories which were presented in chapter 4 as guided by the research questions. 

3.9 Reliability and trustworthiness of data 

According to Cohen et al. (2011: 199), reliability is a synonym of dependability, consistency 

and reliability of time, instruments and groups of respondents and is concerned with precision 

and accuracy. For research to be reliable, explain Cohen et al. (2011: 199), it must 

demonstrate that if it were to be carried out by a similar group of respondents in a similar 

context, the same results would be found. With regard to qualitative research, Bogdan and 

Biklen (1992, cited in Cohen etal., 2011: 202), state that reliability may be regarded as a fit 

between what researchers’ record as data and what actually occurs in the natural setting that 

is being researched. Silverman (2010: 282)explains that reliability refers to the degree of 

consistency by which instances are assigned to the same category by different or the same 

observers in which the findings of the study are independent of accidental circumstances of 

their production. This deals with the question whether or not future researchers could repeat 

the same research study and come up with the same results (Silverman, 2010: 282). Therefore 

qualitative research can be made reliable by making the research process more transparent 

through the description of research strategies and data analysis methods in a sufficiently 

detailed manner in the research report, and by paying attention to “theoretical transparency” 

in making the theoretical stance explicit in which the interpretation takes place (Silverman, 

2010: 282). Le Grange (2009: 7) states that there are a range of methodological approaches 

available to researchers to complete their research successfully. However, Le Grange (2009: 

7) asks how we know whether research findings are trustworthy and that research 



54 
 

Instruments are reliable? What counts as knowledge is viewed differently by different 

researchers, and reliability is constructed differently within disparate paradigms (Le Grange, 

2009: 7). Bush(2002: 60) asserts that reliability applies to people who are involved in a 

research process and the instruments being used in the study. A reliable instrument, states 

Bush (2002: 61), should give more or less the same results each time it is used by the same 

researcher or different researchers. The main aim of reliability, points out Bush (2002: 63), is 

to minimise errors and biases in the study. However, Bush (2002: 63) argues that it is not 

easy to ensure reliability because of the deliberate strategy of treating each research 

participant as a potentially unique respondent. In addition, Best and Kahn (2006: 289) assert 

that reliability is a necessary, but not a sufficient, condition for validity. This means that a 

study must be reliable for it to be valid (Best & Kahn,2006: 289). However, a study may be 

reliable, but still not yet valid (Best & Kahn, 2006: 289).Therefore, say Best and Kahn (2006: 

297), one way a researcher can avoid bias or inconsistency in a study and increase reliability 

is to increase the number of participants or sample size of the study. 

3.10 Ethical considerations 

According to Punch (2005), all educational research involves ethical considerations, as it 

involves data from people and about people. Ethics is a set of moral principles that is widely 

accepted and may offer rules and behavioural expectations about the most correct conduct 

about experimental subjects and respondents (De Vos et al., 2005: 57). Given the focus of the 

study on questionnaire and interviews at Nyangombe day secondary schools in Mwinilunga 

district, North Western Province of Zambia, permission for the study was granted by the 

University of Zambia (UNZA) Ethical Committee. The researcher also got written consent 

from the Provincial Education Officer (PEO)-North-Western Province to conduct the study at 

Nyangombe day secondary school which is found in Samuteba ward of Mwinilunga District 

and further permission was sort from   the District Education Board Secretary (DEBS) 
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Mwinilunga District and Head teacher, Nyangombe day schools in Mwinilunga, a school 

which was sampled. Consent was also obtained from participants in the study by way of them 

reading and signing the consent form. Bertram (2004: 72) states that are searcher must 

respect the autonomy of all the people participating in the research. Therefore, the following 

ethical issues were taken into consideration in relation to this study: 

 Informed consent was obtained from the Namibian Educational Authority, as well as from 

the four selected secondary schools. 

 Ethical clearance was granted by University of Zambia Ethical Committee. 

 The participants’ participation in the study was voluntary. The head teacher was informed 

about the content of the questionnaire that they would be observed in their daily practices; 

and that attendance registers would be examined. 

 Informed consent: The researcher obtained permission from the research schools and 

Participants  to participate in the research. Participants were given detailed information 

about the research process and were also informed that their participation was voluntary. 

 The right to withdraw: All participants were informed in advance that they have the right 

to withdraw from the study at any time without consequences. They were also informed 

that they have the right not to answer any question, but they will still remain in the study. 

Fortunately, all participants agreed to participate in the research and attempted to answer all 

questions. 

 The participants’ rights to privacy, confidentiality and anonymity were respected. This 

Means that the names of the participants will be protected and any information obtained in 

connection with this study will remain confidential. The interviews were conducted by the 

researcher, and the data constructed from the phone recorded interviews were stored on the 

researcher’s personal laptop, which is password protected. 

 The participants were invited to check the transcripts before the researcher proceeded with 
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the construction and analysis of data. 

 The participants were informed that this study would be made available to the Department 

of Education Policy Studies and research at  University of Zambia. 

 

 In summary, this chapter has provided an overview of the research design and methodology, 

with an emphasis on why the chosen research design was the most appropriate for exploring 

and understanding the influence of formal education on girls initiation rite at Nyangombe day 

secondary schools. It has presented insights into the methodology of the study by explaining 

the reasons for the choice of a qualitative research paradigm and an interpretive theoretical 

framework. The chapter also has presented a discussion of data construction methods, 

sampling, a description of the school, learners and participants, and concluded with the 

ethical considerations of the study. The next chapter provides the findings of the data in a 

narrative form, based on the categories that emerged and were identified during the interview 

process. 
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CHAPTER FOUR 

PRESENTATION OF RESEARCH FINDINGS 

 Overview 

The previous chapter provided the methodology used for collection and analysis of data for 

the study. This chapter presents the findings of the study that were obtained through the 

questionnaires and structured interview guide. Questionnaires were administered to 1 local 

chief plus 25 village headmen,100 novices from each Nyangombe day secondary, 13 teacher, 

20 girls initiators and 1 area councillor bringing the total to 160 participants. This was based 

in line with the already stated objectives. 

4.1Response on influence of formal education on girl’s initiation rite 

In an effort to establish the effects of formal education on  girls circumcision to school going 

children at Nyangombe day in Samuteba ward, a question was asked to a total of 60 

respondents  that  comprised of 20 female initiators, 1 traditional chief, 25 village 

headmen,13 teachers and 1 area counsellor to state whether they agree that formal education 

has influenced girls initiation rite or not? In response to this, all the 60 representing 100% 

agreed that girls’ initiation has been influence by formal education. This was translated into a 

pie chart as shown below; 
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4.1. 1Figure 2 pie Chart showing response on whether Formal Education has influenced 

girls initiation or not 

 

 

In the same vein, the 60 respondents who agreed that formal education has influenced girls’ 

initiation rite identified the following to be the ways in which it has influenced it.10 of them 

representing 16.7% stated that, due to formal education, the duration of seclusion has been 

reduced to as low as one week so that the novice does not miss much from school. 6 of them 

representing 10% mentioned that formal education has made the curriculum of girls initiation 

rite to be diluted as most of the sexuality components have been removed due to the 

accusation that it promotes promiscuity. 14 of them representing 23% had identified that it 

has been condemned that it hampers formal education while the remaining 30 translated into 

50 % complained that girls initiation rite is almost at extinction due to the interference of 

formal education. This was summarised as shown in the table below; 

 

 

Influence of formal education

Yes
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4.1.2Figure 3; Showing Response on Various ways in which formal education has 

affected girls initiation rite. 

How Formal Education has 

affected girls initiation rite 

Number of Respondents Percentage 

Almost extinction 30 50% 

Duration reduced 10 16.7% 

Curriculum diluted 6 10% 

Hampers education 14 23% 

 

The unpopularity of girls’ initiation in this particular region was confirmed in an interview 

with one of the veteran initiator who has been in the act since 1950 and managed to give the 

statistics of the clients she has handled from her dairy. In order not to limit space and time, 

her data was aggregated with a range of 10 year as outlined below; 1950 to 1959 she had 

handled 650 novices, 1960 to 1969 she handled 580 novices 1970 to1979 the number of 

novices she handled was reduced to 400, from 1980 to 1989 the number of novices she 

handled was 250 novices.  Between 1990 and 1999, she handled 122 novices while that for  

2000 and 2009 was 48. The graph below shows this trend. 
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4.1.3 Figure 4 Graph showing the number of novices that had past through initiation 

rite from 1950 to 2010 

 

The above response   which depicts a decline in the number of girl that pass through initiation 

rite was exemplified by the response from the 100 school girls that were selected for this 

research. When asked to state whether they underwent girls initiation rite or not, 19 of them 

representing 19% had passed through it while 81% stated that they entered puberty without 

going through this traditional process. The results were summed up as shown in the pie chart  

below; 
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4.1.4 Figure 5 Pie Chart Showing Results for Initiated and Uninitiated Girl 

 

4.2 Contents/Lessons Taught During Girls Initiation Rite 

I order to ascertain what the novices learnt during the seclusion period, a sample of 

120respondents which comprised of 100 schoolgirls and 20 girls initiators were asked to 

mention the content that was taught/learnt during girls’ initiation rite. Their responses were as 

follows; 41 respondents (34%) stated that, initiation rite offers sexuality education.6 (5%) 

observed that other than it being a transition from childhood to adulthood, they were taught 

about hygiene. 14 (12%) lamented that they were taught about herbal medicine, 22 (18%) 

responded that the rite offers knowledge on economical skills such as weaving and plating. 

Those who stated that it was characterised by leaning about marital roles were 26 (22%) with 

the remaining 11(9%)observing that the process was about learning about family chores as 

one  enters into marriage. Their responses were tabulated as shown in the table below; 

 

 

 

Initiated

uninitiated

19% 

81% 
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4.2.1 Figure 6 showing Reponses on content taught in girls initiation 

Content Taught Number of Respondent Percentage 

Sexuality Education 41 34% 

Personal Hygiene 6 5% 

Herbal Medicine 14 12% 

Marital  Roles 26 22% 

Economical skills e.g. 

weaving 

22 18% 

Family chores 11 9% 

Total 120 100% 

 

4.3 Responses on Consequences of abandoning Girl initiation rite 

In order to establish the consequences of abolishing girls initiation rite, the 160 respondents 

(population sample) were asked to list these consequences and the following were there 

views; 17 (11%) lamented that, reduction in girls initiation rite results in teenage pregnancies, 

32 (  20% )  suggested that it causes early marriage,  40 ( 25% ) commented that  decline in 

girls initiation contributes to the rise in cases of broken  homes,  32  ( 20% )   proposed that 

decline in girl initiation results in moral decay while those  went for poor relationship with 

others were 15 (9%  ). The other 18(11%) stated that decline in girls initiation rite would in  

result in lack of sexual  decision  while the remaining  6 (4% )   had suggested that it absence 

or decline would result in lack of economical skills in girls. These responses were transcribed 

in a bar chart as shown below; 
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4.3.1 Figure 7, Bar Chart Showing Responses on effects of abandoning girls initiation 

rite 

 

4.5 Summary of Chapter Four 

The chapter presented the findings of the study regarding the effects of formal education on 

girls’ initiation rite at Nyangombe day secondary in Samuteba ward of Mwinilunga District. 

Quantitative data were analyzed using excel and were presented using , bar graphs, pie charts 

and graphs  while qualitative data were categorized and arranged into emerging themes in 

order to make conclusions on effects of formal education on  girls initiation  rite at 

Nyangombe day in Samuteba ward. Findings revealed that, formal education had 

tremendously affected girls’ initiation rite to a point of extinction as it was revealed that 19% 

of the selected sample had passed through the rite. This was also confirmed by 100% 

agreement by participants who agreed that formal education had negatively influenced girls’ 

initiation rite. 
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On the content taught during seclusion, various responses were given with 41 (34%) stating 

that it provided sexuality education, 26 (22%) stated that they were taught of marital roles, 6 

(5%) mentioned that they learnt about traditional herbs with 22 (18%) who stated that they 

leant various economical skills while the remaining 11(9%) disclosed that they had learnt 

about moral values. Various consequences of abandoning girl’s initiation rites were 

unearthed. Among them were; teenage pregnancies 17 (11%), those who suggested that it 

causes early marriage due to ignorance were32 (20%). 40(25%) proposed that it leads to 

broken homes while32 (20%) proposed that it will result in moral decline. It was further 

reviewed that it absence results in lack of economical skills 6 (4%) with18 (11%), 15 (9%) 

proposing that it would result into poor relationship and indecision respectively.  
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CHAPTER FIVE 

DISCUSSION OF THE FINDINGS 

 Overview 

The preceding chapter presented the findings regarding the influence of formal education on 

girls initiation rite at Nyangombe day secondary school of Samuteba Ward in Mwinilunga 

district of North Western province. This Chapter presents the discussion of the research 

findings in Chapter Four by relating them to the literature reviewed in Chapter two in the 

light of the three  objectives of this study, the discussion addressed the following objectives 

of the study:  assessed the prevalence of girls initiation, the content taught, effects of girls 

initiation on formal education and measures  that must be taken to reduce the negative effects 

of girls initiation rite on formal education of  girls at Nyangombe in Samuteba ward District. 

These however are meant to provide sufficient answers to the four objectives and realize the 

purpose of this study. 

As stated by David and Sutton (2004), the discussion section should bring together the main 

research findings and the key elements of the literature review. For the sake of clarity and 

logic in my discussion of the research findings, each of the four objective formed variables 

that were used for the analysis. 

5.1 Influences of Formal Education on Girls Initiation 

The study revealed that Nkanga (girls initiation rite) was on a steady decrease as evidenced 

by the statistical data obtained from  4.1.1 Figure 2 . All the 60  (100%)respondents, which 

comprised of 1traditional chief, 25 village headmen, 13 teacher, 20 female initiators and 

1area councillor admitted that, formal education had influenced girls initiation rite. The claim 

was further supported by the fact that out 100 girls that were picked, only 19 (19% ) had gone 
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through girls initiation rite while the remaining 81 (81%  ) stated that they didn’t undergo 

girls initiation as they deem it to hinder formal education. 

 

These findings are consistent with that of Mundumuko (1990) who pointed out that initiation 

schools in Zambia were fast disappearing. The study established that the low numbers of 

Nkanga  school graduates has unquestionably led to lack of models who would have 

encouraged others to pass through Nkanga school. The findings of this study also showed that 

parental attitudes towards Nkanga initiation school were influenced by a number of factors. 

These are: modernity and urbanization; religious beliefs; educational background; cultural 

and traditional beliefs and respect for human rights. The respondents pointed out that 

increased modernity or westernization has brought a number of social and economic changes 

that have made it difficult for parents to send their children to attend Nkanga  school. Modern 

parents, respondents pointed out, have opted to have the girl-child finish her education and 

pursue a career, rather than attend Nkanga School. This has been further catalysed by the fact 

that many girls now reach puberty while at school. The respondents argued that as girls 

progress in their formal education, the worst thing that happened was the erosion of their 

culture and tradition and a heavy embrace of the western culture. 

 

Due to formal education, respondents contended, has contributed to some parents to view 

Nkanga school system as old fashioned and conservative with limited goals that cannot 

adequately meet the basic needs of a modern girl-child. Most parents viewed Nkanga 

school as an outdated tradition, a liability with no monetary gains. This radical parental 

attitude change towards girls initiation rite  as a result of formal education and modernity and  

is in line with Max Weber’s comparative perspective theory which states that  people 

consider certain actions right and proper solely because they have been accepted for so long. 
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On the other hand, modernised societies choose to think and act on the basis of present and 

future consequences, evaluating schools to attend, careers to undertake and even relationships 

to enter into, in terms of what they expect to receive in return (Schaefer, 2005). 

 

The rapid spread of Christianity as a conduit of the western culture, respondents Contended, 

had a hand in the change of parental attitudes towards Nkanga initiation school. Many parents 

in Nyangombe who professed the Christian faith have abandoned sending their children to 

attend Nkanga school, and have labelled Nkanga initiation school as pagan as it has in its 

content, practices and taboos that are not in line with Christian values and principles. This 

study finding agrees with Mundumuko (1990) who argues that Christianity has had a 

corrosive effect on Zambia’s initiation schools. The advent of western education has, 

according to respondents’ greatly undermined Nkanga school system. Modern schooling 

opportunities for girls, have led to formation of new modern values, resulting in loss of 

respect for tradition, including Nkanga school system. They reasoned that since Nkanga 

schools can no longer enable children to adjust themselves comfortably to modern dynamic 

life, it was modern school education that was important in creating various vocational 

opportunities.  

 

Additionally, modern education has brought a change in women’s status. Due to increasingly, 

educational awareness, today’s girls have more freedom to decide whether to attend Nkanga 

school or not, unlike the girls in the past who would be tricked, forced or beaten into 

accepting to be initiated in the Nkanga school system. Parents out of fear of violating the 

rights of the girl, have been careful by not sending their children to attend Nkana schools 

against their will. Unquestionably, the modern school system has had a greater appeal to 

Lunda girls  than the Nkanga school system hence its decline. 
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Although the majority of school girls respondents indicated that they did not attend girls 

initiation rite 81 (81%), they were a few of them who showed that some Lunda traditionalists 

were ardent supporters and followers of the precious Lunda cultural and traditional heritage 

still felt duty bound to send their children to attend Nkanga school against all odds. This was 

represented by 19 (19%) as shown in 4.14 Figure 5. It was the parents who had abandoned 

their cultural and traditional roots as a result of the impact of western culture and civilization, 

who viewed Nkanga school as not being a necessity but as simply a village entertainment 

ceremony with little significance. This finding is consistent with that of Mwondela (1972) 

who pointed out that Lunda traditionalists still felt obliged to attend  Lunda ceremonies 

because they strongly believed in them. 

 

As referenced by4.1.3 Figure 4, the study further established the following to be the ways in 

which formal education has influenced girls’ initiation rite. 10 (16.7%) commented that to a 

few that still had  the privilege of attending girls initiation rite, the duration of seclusion has 

been reduced to weeks instead  of months as it used to be. This is done in order to allow the 

pupils not to miss out from formal education. Though this is important, it affects the content 

offered as proposed by 6 (10%) who suggested that formal education has diluted the 

curriculum of girls’ initiation rite for Lunda girls. The remaining 30 (50%) commented that 

due to the influence of formal education, girls initiation rite (Nkanga) is at the verge of 

extinction while the remaining 14 (23%) stated that girls initiation rite hampers formal 

education as it is assumed of promoting sexuality education. 

 

This change in parental attitudes towards Nkanga poses a serious challenge, since this 

initiation school system was a transmitter of positive social values especially in this modern 

era. This is evident by the introduction of comprehensive sexuality education in the Zambian 
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new curriculum which is aimed at; educating or rather developing sexuality awareness which 

in turn would reduce girls drop out of school, early marriage, and teenage pregnancy among 

many other reasons.  This act provides clear testimony of self contradiction and failure of 

formal education to stand alone hence back turning to teach sexuality education a concept it 

earlier accused Nkanga of promoting early sexuality among children.  

5.2 Content/ Lessons taught in Girls Initiation ceremonies 

According to the findings in 4.2.1 Figure 6, there are a lot of values that are taught to the 

novice as she undergo initiation rite. 41 (34%) reviewed that the content they learnt was 

about sexuality education  a concept that has been misconstrued by the large populace on 

allegation that unveiling sexuality information to the leaner’s make them to become 

promiscuous. It is through such believes that have made girls initiation to become unpopular, 

a condition that has come with its own consequences which have not spared the very formal 

education that battles against it. During girls initiation rites, girls are taught skills of 

negotiating for sex until marriage. This is in line with the research conducted by Kapungwe 

in( 2003). In his article he states that Female initiation rites, however, remain to be the main 

institution of sexuality education. In initiation rites, the novice is given knowledge about 

sexuality. One of the undisputable facts is that every girl or married woman is prone to be 

proposed by men but what matters are the skills needed to negotiate. For the married woman, 

it is not a mistake to be proposed but it is a mistake to accept the proposal just as it is for a 

school girl. For the married woman, the negotiating factor is the bond of marriage, which 

they are told not to have sex with any man other than the husband while girls are told to wait 

until marriage. Such sexuality knowledge are important as they can help to; 

× Decreasing the number of unwanted teenage pregnancies 

× Contributing to prevent HIV and other sexually transmitted infections 

× Delaying age of sexual debut 
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× Improving attitudes of respect towards women and girls and towards people of diverse 

sexual orientations and genders. 

× Decreasing dating violence and sexual violence. 

It’s because of the inability of formal education to provide such important sexuality education 

that the system is slowly being eaten by what it spoke against. 

 

No wander, UNESCO has joined the battle for insertion of African values and knowledge 

into the teaching of African children. Through the African Regional Framework of Action, 

which took place in Dakar, UNESCO calls for inclusion of “comprehensive sexuality 

education in school curriculum” (UNESCO, 2000). 

 

Beside  sexuality education, 6 (5%) stated that they were taught about personal  hygiene 

considering the physiological changes that that takes place during this transition from child 

hood to adult hood. This aspect can be considered to vital especially that the innocent girl 

would be experiencing the menstrual cycle for the first time hence the need to educate her. 

This according to Richards (1956) is important teaching of the initiate to maintain cleanliness 

when she is menstruating. For instance the initiate is told not to come in contact with fire and 

to stay away from children and from any sexual activity during this period. This teaching can 

be enriched and used in the fight against HIV and AIDS if it includes issues of proper 

disposal of contaminated sanitary pads and clothes used during menstruation. At this stage 

the dangers of sharing needles and razor blades can be incorporated. Rasing (1976) explains 

that the initiate is informed that she should wear red beads or put a red cloth on the bed to 

inform the husband or sexual partner that she is having her periods. This in effect empowers 

the woman to decide when to have sexual intercourse. It is important to mention that there are 

a lot of other rituals practiced during initiation ceremonies, the ones mentioned here are only 



71 
 

a very small part and are meant to show the instructional and educative value initiation rites 

possess. 

The study also found out that 22 which translates into(18%) of the respondents disclosed that 

they learnt various economical skills such as weaving, home management, fishing and other 

survival skills. This was in agreement with Mwondela (1972) who spelled the economic 

benefits of the initiation school to the individual as well as to the community. During the 

initiation period, the initiates were taught various practical skills and small crafts and other 

household utensils which they could use in their homes. 

 

The study further reviewed that various moral values were inculcated into the novice and this 

was represented by 13 (11%). Among the moral values which are taught to the novice are; 

dressing codes, respect for elders and hospitality, The initiated women are also taught how to 

respect their husbands and  how to dress. It is believed that there are certain clothes that a 

woman is not supposed to wear. For example a woman is not allowed to wear a pair of 

trousers, short dresses, short skirts or any cloth that expose their thighs. These are assumed to 

be provocative by certain sections of society. One of the prominent features observed by the 

researcher was role plays on different aspects of life including how girls and women are 

suppose to dress and behave towards adults in society. For example, the tutors demonstrated 

that a girl or woman should wear a chitenge or long dress when sweeping to avoid body 

exposure. The belief is that short dressing entices men and some would end up being raped. 

This can contribute to the spread of HIV. This and many others are what is missing in formal 

education resulting into various moral decays which have rocked our society. Mwanakatwe 

(1974) observed that the virtues of upright moral conduct which the initiates were required to 

uphold were extolled. This is one of the most important teachings of initiation schools which 
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could have a vital effect in the fight against the HIV and AIDS pandemic. Initiation schools 

have a heavy component of moral education (Kibera and Kimokoti, 2007). 

 

The study also sought respondents view of14  (12% ) who disclosed that they were taught 

Herbal medicines for common local diseases . Initiates were equally taught how to make 

beauty enhancing oils (Kimilu, 1975). It was and still is, in areas of human values and 

relationships that initiation schools have proved to be more successful than modern education 

which, being somewhat theoretical, seem to have failed in inculcating values in young ones 

(Ocitti, 1973). The findings further reviewed that marital role which represented 13(11%) and 

family chores which had 11(9% ) were among the contents provided. Under family chores, 

the initiate was taught on how to sweep, clean plates, wash clothes, pound cassava and many 

other demands while knowledge such as the responsibility and functions of a woman in a 

home, the doe’s and don’ts of marriage were taught to the novice. 

5.3. Consequences of Abolishing Girls Initiation Rite 

Various views as depicted by 4.3.1 Figure 7 were given regarding the danger of abandoning 

girls initiation rite. 17 (11%) had indicated that a reduction or abolishing girls initiation rite 

would trigger an increase in teenage pregnancies. This is because adolescence comes with 

uncertainties which must be approached with conscious. This is one aspect which has been 

missing in formal education resulting into high cases of pregnancies among school girl. 

Turner (1974) up hold girls initiation in that the initiates were taught the values of keeping 

their virginity before marriage. 

 

From the study, 32 (20%) indicated that a decrease in girls initiation rite would result in early 

marriage as girls are forced to engage in early sex debut due to the ignorance and pressure 

that comes with adolescence. Girls’ initiation rite is deemed to be conscientisation process 
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which can make the novice to be aware of the various forces against them and how they can 

be handled. 

 

The findings further reviewed that abolishing or decline in girls’ initiation would give a rise 

in cases of broken homes as these girls enter into marriage. This is so because during 

initiation, girls were also properly instructed on the choice of marriage partners. They were 

warned not to be misled by external beauty when looking for marriage partners. After 

initiation, the graduates were expected to think and weigh all aspects of a situation before 

talking or taking action (Turner, 1974). 

 

On the other hand, 32 of the respondents (20%) were of the view that abolishing girls 

initiation rite would result in various moral decay which has a spiral effect on the girls and 

the society at large. Issues such what to dress and what not to dress, the language to use, 

mode of greeting were cardinal. This finding confirms Ocholla-Ayayo’s (1976) findings that 

communities benefited from initiation schools by having community members who were 

hospitable and generous to relatives and even strangers; community members who would 

avoid telling lies, keep secrets and who would abstain from theft and aggressiveness. The 

inculcation of human values in initiates has been the hallmark of initiation schools (Brown 

and Hisket, 1975). 

 

6 (4%) of the respondent had disclosed that abolishing girls initiation would result into 

having girls that are lazy, a trend that was unwelcome among Lunda people. Every woman 

that had past through girls initiation rite was given necessary survival skills that would enable 

her to be independent as she would later get married. Abolishing girls initiation would result 

into having wives that shall entirely depend on the husband to provide simple things such as a 
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needle or a broom. The other18 (11%) had disclosed that abolishing girls initiation rite would 

result into girls that lacks sexuality negotiating skills which they could used to defend and 

protect themselves from men. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDATION 

 Introduction 

The foregone chapter presents the discussions on the major findings of the study. This 

chapter draws the   conclusion for this study and provide some recommendations to the 

government and other stakeholders based on the findings of the stated objectives in chapter 

one.  

6.1 Conclusions 

In relation with this research topic which was aimed to ascertain the influence of formal 

education on girls initiation rite, It is clear from the foregoing evidences on data collection 

and discussion that; Formal education has negatively influenced girls initiation rite almost to 

a point of an extinction which in turn has affected formal education. This is because girl 

initiation rite which is the only institution that provided sexuality education has been 

discouraged.  Secondly, the research established that various contents such as economical 

skills, moral values, hospitality, hygiene and sexuality education which it provided were 

cardinal and their absence has left a big gap as evidenced in bringing back of sexuality 

education a concept that it earlier condemned. Though misconceived, these contents are 

cardinal as they contributed to the holistic development a girl child who could be able to 

handle any given situation by equipping the novice with various economical and life saving 

skills. Arising from the above, the research has reviewed various consequences such as moral 

decay, teenage pregnancies, early marriage and promiscuous to be a cancer that that consume 

formal education of a girl as they enter into adolescence in try and error. 
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6.2 Recommendations 

If formal education of girls is to be a respectful and respected endeavour that would meet 

public aspirations, there is   needs to transform it through educational deconstruction and 

reconstruction a process that will see some of its assumptions be replaced by traditional 

practices. It is recommended by the study that: Girls initiation rite must not be perceived as 

antagonistic but an alternative to human development hence it must be embraced. The 

Ministry of Chiefs and Traditional Affairs and traditional authorities such as chiefs and 

village headmen should sensitize communities in Mwinilunga district on the important values 

transmitted by Nkanga education system. Secondly, the misconception that people are 

holding towards the reintroduction of sexuality education must be cleared  as it is a right 

move in  restoring back what has been missing in formal education and what made traditional 

society of  girls to meet public expectations because it will help our girls to make informed 

decisions. Thirdly, Lunda books from grade five and above must be revised to contain more 

of what is taught in lunda initiation schools so that those that may not be privileged to go 

through such a practice are given chance of grasping some knowledge. This will help to 

reduce the gap. Beside the above, the custodians of the Nkanga school system should revisit 

the Nkanga School in order for it not to be wrongly perceived as a school for marriage. 
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APPENDICES 

APPENDIX 1: Questionnaire for School Girls that have passed through the 

initiation right 
Dear participant, 

You have been selected to participate in this research entitled ‘’assessment of the influence of 

formal education on girls initiation rite on formal at Nyangombe day secondary in Samuteba 

Ward of Mwinilunga District. This research is purely academic and no mention of your name 

will be made at any point. You are therefore, assured that any information that you will give, 

will be confidential. 

 

1. Grade............................................................... 

2. Age................................................................ 

3. Did you undergo girls initiation rite? Yes [   ]     No [    ] 

4. Did formal education influence your initiation rite? Yes [   ] No [   ] 

5. List the values which you learnt during the initiation rite 

............................................................................... 

................................................................................ 

............................................................................... 

................................................................................. 

............................................................................... 

6. What new knowledge would you propose to be added to girls initiation rite? 

............................................................................... 

............................................................................... 

.............................................................................. 

............................................................................. 

 

7. What knowledge would you propose to be removed from girls initiation rite? 

.............................................................................. 

.............................................................................. 

............................................................................. 

Would you agree that components of girls initiation rite could be a solution to social 

challenges affecting the education of a girl child? Yes [   ] No [   ] 
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9. What components of girls initiation rite would you propose to be included in curriculum of 

formal education? 

........................................................................... 

........................................................................... 

.......................................................................... 

.......................................................................... 

Is there some beliefs, myths or misconceptions that people holds about girls initiation rite? 

Yes [   ] No [   ] 

 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX 2: Questionnaire for Village headmen, Teachers, Area 

councillor, traditional Chief and initiators 
 

Dear respondent. 

You are being assured that the information you   provide is purely for academic research and 

no mention of your name will be made at any point. 

1. Sex; Male [     ], Female [    ] tick only in one 

2. How often do you conduct /hear girl’s initiation? Often [   ] Rare [   ] 

3. Has there been an increase or decline in the number of girls attending girls’ initiation? 

Increase [   ] Decrease [   ] 

4. Do think formal education has affected girl initiation rite? Yes [   ] No [   ] 

5. State whether the influence is positive? Yes [   ] No [   ] 

6. List ways in which formal education has influenced girls initiation rite? 

............................................................................................ 

............................................................................................. 

7. Are there some sexuality don’ts which are inculcated in the novice? Yes [   ] No [   ] 

8. List the sexuality don’ts 

................................................................................................ 

................................................................................................ 

9. What are the consequences of abandoning girls initiation rite? 

.................................................................................................. 

.................................................................................................. 

.................................................................................................. 

10. Is there anything that you feel must be done away with in girls initiation? Yes [   ] No [   ] 

11. How would you rate the behaviour of the novice after passing through girls initiation rite? 

Bad [   ] Good [   ] 

12. Would you agree that formal education has contributed to the decline of girls initiation 

rite? Yes [   ] No [   ] 

13.(a) Are there values or attitudes in girls initiation rite that must be fused in formal 

education curriculum? Yes [   ] No [   ] 

(b) List them............................................................................. 

 

 

THANK YOU FOR YOUR TIME AND PARTICIPATION 
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APPENDIX 3: TABLE FOR DETERMINING SAMPLE SIZE FROM A 

GIVEN POPULATION 

 

 



86 
 

APPENDIX 4: RESEARCH TIME LINE 
 

Activity Feb- March 

2018 

May-June 2018 July –Aug 2018 Sep –Oct 2018 

Selection of 

Research Topic 

    

Approval of 

Research Topic. 

    

Preparation and 

approval of the 

Research 

Proposal. 

    

Data Collection     

Report writing 

and handing in. 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 



87 
 

APPENDIX 5: BUDGET 
 

DESCRIPTION                                                                                          AMOUT 

...................................................................................................................................................... 

Transport expenses                                                                                     k1800.00 

Expenses for consumable (logistics)                                                          k1,000.00 

Stationary                                                                                                    k1,200.00 

Accommodation                                                                                          k6,00.00 

...................................................................................................................................................... 

TOTAL                                                                                                       k 4,600.00 

...................................................................................................................................................... 
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