
ii 
 

 

DECLARATION 

I, Kennedy Pezo, do hereby solemnly declare that this dissertation presents my own original 

work as it does not contain any work that has ever previously been submitted for the award of 

a degree at the University of Zambia or any other University. Furthermore, this dissertation 

does not reflect any published work or material from any other dissertation.   

I further declare that all sources cited are indicated and fully acknowledged through a detailed 

list of references. 

Signature of Author: …………………………………………………………… 

Date: …………………………………………………………………………… 

 

Signature of Supervisor:………………………………………………………… 

 

Date:……………………………………………………………………………… 

 

 

 

 

 

 

 

 

 

 



iii 
 

APPROVAL 

The dissertation by Kennedy Pezo is approved as fulfilling the requirements for the award of 

the Degree of Master of Education in Literacy and Learning of the University of Zambia. It is 

submitted with our approval as Examiners. 

 

Signed:………………………………………………………………      

Date:………………………………………………………………. 

Signed:………………………………………....................................  

Date:………………………………………….................................... 

Signed:………………………………………………………………….  

Date:………………………………………………............................ 

 

 

 

 

 

 

 

 

 

 

 



iv 
 

 

COPYRIGHT 

All rights reserved. No part of this report may be reproduced or transmitted in any form or 

method by any means, electronic or mechanical including photocopying, recording or by any 

information storage and retrieval system without permission of the copyright holder.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 
 

 

DISCLAIMER 

This dissertation was prepared by Kennedy Pezo of the University of Zambia in fulfilment of 

the award of the Degree of Master of Education in Literacy and Learning. The views 

expressed herein are solely those of the author. Errors and omissions are also the author’s 

own. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vi 
 

ACKNOWLEDGEMENT 

I wish to convey my sincere gratitude to all the people that took part in this study from its 

inception to completion. I thank and recognize them for their invaluable personal 

contributions in whatever form that ultimately contributed to bringing this work to fruition.  

To my Heavenly Father, I say thank you for your word “Be strong and courageous. Do not be 

terrified; do not be discouraged, for the Lord your God will always be with you wherever you 

go” Joshua 1: 9. Once I felt like giving up, your word of life always lifted my wavering spirit 

even higher. For every opportunity to learn what I must know and even contribute to the 

wellbeing of mankind through the knowledge generated in this dissertation, I salute you. 

I am exceedingly grateful to my supervisor, Dr. Dennis Banda of the University of Zambia, 

for his constructive comments, suggestions and relentless guidance which ignited the spirit in 

me to work harder and remain focussed until the completion of this study. I also wish to 

thank Dr. John R. Luangala for his critique of my dissertation and suggestions that ultimately 

strengthened my report. 

 

I would like to thank the Department of Language and Social Sciences Education of the 

University of Zambia for collaborating with Headmark University College of Norway for the 

award of the NOMA Scholarship that enabled me to undertake the master’s programme in 

Literacy and Learning.  

Furthermore, my appreciations go to all those that availed themselves for interviews and 

lesson observations without whose support this study would have not been possible. 

To my course mates in the Literacy and Learning NOMA Project Second Cohort Sitwe 

Benson Mkandawile, Sani David Mwanza, Agnes Chibamba and Antony Mulenga, I say 

thank you for the academic and social support you offered me. It is said that “only a solitary 

man knows the true joy of friendship”.  

To my Honey Mufuka (Loveness), daughters Chiwape, Chiseke and Chitemo and my son 

Chahwa (Kennedy, Jr), I will remain indebted to your tolerance to my absence and denial of 

the support of a husband and father figure during the period of my studies. The suffering that 

you went through is not in vain. I dedicate this dissertation to you all for your trust and 

support. I beseech the almighty God to give us all longevity of life to cherish this 

achievement. 



vii 
 

ABSTRACT 

This study was an evaluation of instructional strategies pre-school teachers used to present 

Reading Readiness Activities (RRA) to prepare pre-schoolers for Grade One reading in 

selected Pre – schools in Kabompo and Solwezi Districts of the North Western Province of 

Zambia. The study employed Frarrukh (2011) “Teaching evaluation model”. This evaluation 

model demanded that we among other things establish whether or not the teachers applied 

subject content and pedagogy appropriately to enhance pupils’ abilities to learn how to read. 

The population of the study comprised all pre-school teachers teaching reception classes and 

pre-schoolers in the reception classes. The research had a sample of eight pre-school teachers 

and 60 pre-schoolers. The main research instruments used in the study were: Semi Structured 

Interview Guides and Reading Readiness Activities Lesson Observation Guides. Qualitative 

data was analyzed thematically according to the research questions.   

The results of the study revealed that pre-school teachers were limited and biased in terms of 

RRA presented to pre-schoolers; identification of alphabet letter names and oral language 

development were top on the list of activities teachers presented to prepare pre-schoolers for 

Grade one reading. The study further showed that the use of differentiated instructional 

strategies to teach learners with varying abilities lacked. Besides, the use of English as the 

language of literacy instruction did not prove effective to all pre-schoolers. Some pupils 

resorted to code switching and mixing; communication strategies that teachers discouraged. 

Furthermore, the study showed that out of a sample of eight teachers, only four had pre-

school teaching professional qualifications. 

On the basis of the findings advanced above, it has been recommended that the Ministry of 

Education, Science, Vocational Training and Early Education (MESVTEE) should provide 

continuing professional development to pre-school teachers on reading readiness teaching 

methods and strategies. This should also be top priority on the agenda for teacher education 

colleges offering ECCED. Secondly, MESVTEE and Curriculum Development Centre 

(CDC) should develop appropriate Language and Literacy teaching learning materials for use 

in pre-schoolers. In order to explore the frontiers of knowledge further, the researcher 

suggests that a comparative study should be conducted to assess the performance in reading 

in a Grade one class between pupils with and those without a pre-school background.   
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CDA: Child Development Associate 
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