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ABSTRACT 

 

This study sought to establish how home and school environments affect reading among grade 

one learners with hearing impairments in Lusaka District. A case study design was used in 

conducting this research. Both qualitative and quantitative methods of data collection and 

analysis were employed. The sample consisted of 47 respondents comprising 10 teachers, 23 

learners with hearing impairments and 14 parents of children with hearing impairments.    

 

The findings of the study revealed that the home environment had an effect on reading where 

parents mostly used home signs which are not universal; lack of appropriate environment and 

development procedures with children with hearing impairments in infancy and early childhood; 

and lack of pre-school experience before entering grade one. It was found that teachers who 

taught reading skills to the learners with hearing impairments in Zambian Sign Language and 

American Sign Language produced positive results in reading. This study however has shown 

that use of Zambian Sign Language as medium of instruction to teach learners with hearing 

impairments impacted positively on learner’s reading skills.  

 

Although most teachers stated that they were conversant with New Break Through to literacy 

(NBTL) and could teach effectively, a few of them produced positive results - an indication that 

teacher’s teaching methods had an impact on the reading skills of the learners. The study has also 

shown that lack of teachers’ use of resource centres to source for reading materials; and lack of 

training in sign language by teachers impacted negatively on the reading skills of the learners.  

 

In line with the findings of the study, the following recommendations were made: The Ministry 

of Education, Science, Vocational Training and Early Education (MESVTEE) should ensure that 

parents are taught basic sign language through seminars/workshops on basic sign language;  

MESVTEE should train more teachers in sign language to meet the current demands of teachers 

in special education; teachers teaching learners with hearing impairments should be encouraged 

to attend Continuing Professional Development meetings for them to abreast themselves with 

new methods of teaching reading skills and also upgrade their competencies. 

 


