was in charge of it, sequence of the practices and; content of programmes. The study
revealed that for some respondents, orientation, which could have been a short or
long process ranging from a few hours to a few days, marked their only form of
socialization. As for others, continuous informal support represented the socialization
process they underwent which lasted for unspecified periods. Most respondents also
indicated that they were unable to tell how long their socialization processes had
lasted as they were not very distinct. And though almost all the schools had some
form of support for beginning teachers, it was mainly for teaching resources and very

inconsistently provided.

The study established two different groups of factors contributing to the poor
socialization of beginning teachers in schools. One group of factors were related to
the inefficiencies of the socialization programmes resulting from the nature and
components of the programmes. Here it was noted that there was no emphasis on
standard practices for schools on teacher socialization programmes and hence, there
were very relative guidelines on the most effective ways to socialize teachers. This
resulted in the socialization practices lacking comprehensiveness, continuity,
consistency, support, and formalization. The other group of factors were related to the
stakeholders’ insufficient awareness and understanding of the issues relating to the
topic. This was especially observed when respondents’ perception of the socialization
process tended to be confined to orientation or introduction to school facilities and

support for things like financial incentives and teaching resources.
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5.6 Recommendations
The study has revealed several practices pertaining to the socialization of beginning
teachers. Though the study indicated that there were efforts being made by schools to
socialize beginning teachers, it was also revealed that the practices were not very
effective and there were several factors that contributed to the poor socialization of
beginning teachers in schools. These findings were probably a general picture of what
is obtaining in most basic and high schools in Zambia. Zambia, like many other
countries aims at achieving the provision of quality education to all its citizens.
However, the production of quality teachers remains one of the challenges to this
vision and teacher socialization plays a very significant role in both retaining well
trained quality teachers in the profession and in equipping teachers with attitudes that
contribute to the continuous development of the Zambian education system.
The following recommendations are made in line with the findings of the study

targeted at specific groups.

5.6.1 Recommendations for Ministry of Education (MoE) policy makers

1. The MoE should formulate deliberate policies governing the overall procedures for
inducting beginning teachers. These policies should address issues such as the overall
standards of the socialization programmes for schools, funding for the programmes,
and guidelines for each of the districts (DEBS) to follow when adapting the standards
to their district educational needs.

2. MOoE should remain the overriding authority on the socializing of beginning teachers

and should ensure that its guidelines were availed and adhered to by DEBS and
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schools. MoE should monitor the socialization practices in schools, on a regular basis
and ensure that the stipulated guidelines were being followed.

3. MOoE should have clear planning and budgetary allocation for socialization
programmes and avoid dependence on donor funding in order to ensure that the
programmes do not easily get disrupted such as was the case in the past.

4. MoE should put necessary measures in place to ensure £hat teacher socialization is

mandatory in all schools and for all beginning teachers.

5.6.2 Recommendations for the DEBS
1. The DEBS should train all school heads/managers in socialization procedures.
2. DEBS should revive and strengthen its past district level programmes of professional

socialization of beginning teachers.

5.6.3 Recommendations for teacher training colleges

1. Colleges/universities should maintain strong ties with schools and participate in
efforts of socializing beginning teachers.

2. As teacher trainers, teacher training colleges/universities should endeavour to remain
very conversant with issues relating to the welfare of beginning teachers, among them,

the socialization programmes in schools.
5.6.4 Recommendations for head teachers

1. Heads of schools should take overall responsibility of the socialization process at

school level. Much as it was inevitable for school heads to delegate some
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responsibilities, they should monitor it in collaboration with DEBS, and remain
overly responsible for what was happening.

2. School managers should ensure that their schools’ socialization practices are guided
by a well stipulated programme (from DEBS) that contains relevant and necessary
content and that all new teachers undergo a comprehensive, consistent, formal,
constructive and continuous socialization process from their first day of work.

3. Much as it is not the responsibility of the school to train mentors, school heads should
ensure to use and have trained mentors in their schools.

4. School heads should endeavour to create a culture of support for socialization
programmes in their schools by implementing systematic sensitization for both long

serving and beginning teachers on the critical role of support teams for socialization.

5.7 Areas for further research
The topic of teacher socialization has proved to be very broad. This study sought to
explore the current socialization practices of beginning teachers in schools and factors
contributing to their poor socialization. Therefore, the following are suggestions for
possible areas of research:

1. The role of biography in teacher socialization.

2. Possible ways for the collaboration of teacher training colleges/universities with

schools in teacher socialization.
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APPENDIX A

QUESTIONNAIRE FOR BEGINNING BASIC/ HIGH SCHOOL
TEACHERS

INTRODUCTION

This research intends to determine the socialization process of beginning teachers in
schools i.e. how beginning teachers are inducted (fit) in their new work
environments (schools) and to determine factors contributing to these socialization
practices. As a beginning teacher, you have been purposively selected as a
participant in this questionnaire, your participation is deeply appreciated. Please
respond by selecting (ticking off) the appropriate response(s) from the alternative
responses given for some questions and by writing the responses in the spaces
provided where applicable.

Information obtained from this questionnaire shall be treated with high
confidentiality and used for educational research purposes only. Please answer each
question as frankly and truthfully as possible. Do NOT write your name.

PART I:

Female [] Male []

Age group

20-30 30-40 ] 40-50 7 50 and above []
Name of teacher training institution(s) attended.............ccccoiiiiiiiiiiiiiiiiininnn,
Year of graduation.......cccoeiiiiiiiiiiiieiiiiiiiiiiiiiieiiiiiiiiiiiii e e ernene s e nrene
When were you appointed as a teacher? ........ccooviiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiieiiiin,
How long have you been teaching? ..........ccccoiiiiiiiiiiiiiiiiiiiiiiniiniiiien,
Subject(s) taught ....o.ooiiiniiiiii s
Grade(s) taught......cciieiniiniiiiiiiiiiiiiiiri ettt eee
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PART 11

la. Give a description of what happened on your first day as a teacher in this school i.e.
how were you received by the school?

b. Were you inducted?
Yes [ No U
¢. If yes to question 1.b, who inducted you?
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low would you describe the induction you have (are) undergone? You can tick more
1 One response.

istructive-supportive [] Formalized-well organized []

sistent- systematic and organized ] Long term/continuous- ]

nprehensive- Fully educative, fosters understanding [

As a trainee teacher (during your teaching practice), how did you view the nature of
hing? You can tick more than one response.

ing [] Easy U Difficult [J Interesting (]~ Challenging []

riefly explain why you felt as indicated above. ...

Now that you are a teacher, how would you describe the nature of teaching? You can
- more than one response.

y [ Interesting [] Challenging [] Boring [] ~ Difficult [

f your views in Sa are different from 4a, briefly explain why your views have changed?

n what ways did your teacher training prepare you to effectively carry out your work
1 beginning teacher?
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............................................................................................................

7Ta. At the time of your appointment to this school, what were your general expectations
of the new work place and people?

...........................................................................................................

b. Did your expectations come true?
Yes [ No ]
8. Give a general description of the relationship between the experienced and beginning

teachers in this school.

10. Apart from personally dealing with or trying to alleviate the challenges you face(d),
are there other people whose support you sought?
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Yes[] No ]
11. If your answer to question 10 is ‘yes’, indicate below who your sources for this
support are (were).
(1) Fellow beginning teachers [] (11) Head of school []
(1ii) Experienced teachers [ (iv) other members of staff (non
teachers) n

(v) Outsiders (non school members) n

12. Tf your answer to question 10 is ‘No’, briefly explain why.

............................................................................................................

............................................................................................................

Thank You,

Elizabeth Chatora.
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APPENDIX B

QUESTIONNAIRE FOR LONG SERVING BASIC/ HIGH SCHOOL TEACHERS

INTRODUCTION

The purpose of this research is to determine the Socialization process of beginning
teachers in schools i.e. how beginning teachers are inducted (fit) in their new work
environments (schools) and to determine factors that contribute to these
socialization practices.

As a long serving teacher, you have been purposively selected as a participant in this
research. Your participation is deeply appreciated. Respond by selecting (ticking off)
the appropriate responses from the alternative responses provided for some
questions and by writing your responses in the empty spaces provided where
applicable. Information obtained from this questionnaire shall be treated with high
confidentiality and used for purposes of educational research only. Please answer
each question as frankly and truthfully as you can. Do NOT write your name.

PART I

Female [ Male [l

Age group

20-30 O 30-40 [ 40-50 1 50 and above L]

Name of teacher training Institution(s) attended .........ccooerrueiirrnnaniinneoseeeenenaens
Year of Graduation........oeveureuueesneriiiireemmiieintiii st

When were you appointed as a teacher? .. .....cccooeiiieiiiiiiiniiiiermen:
How long have you been Working?......c.ooovriiiiiimmeinniiiiiinnnniinensesesnsmimmns
Subject (8) tAUZRE....vereriurreeereriiiiir e

Grade(s) tAUZNL...coouuuirnirriiirrereeeeriitr ettt e
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ART II

'Explain how you were received by the school on your first day as a teacher.

.......................................................................................................

L Were YOU NAUCLEA? .....oovveivaiieersisarre s
). Is it necessary for beginning teachers to be iNAUCLEA? «.vvvireneniiiiee e
, Who should be responsible for socializing beginning teachers? ...........ooooeeeerieeeees

...........................................................................................................

3. What is your observation on this school’s practice on receiving beginning teachers on
their first day, i.e. how are they received?

b. Are the beginning teachers in this school inducted?

Yes [ No [

4. In what areas are beginning teachers in this school inducted i.e. introduction,
methodology, mentoring, etc ?

5. How would you describe the nature of the socialization process in this school?
Constructive-supportive [] Formalized-well organized []
Consistent- systematic and organized [ Long term/continuous- [

Comprehensive — Fully educative, fosters understanding O
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6. Explain how the teacher training received by student teachers helps them (helped you)

fit into their new job as a beginning teacher.

............................................................................................................

8. Do you think the beginning of teaching is challenging?

Yes[ ] No[]
9a. If your answer to question 8 is yes, what challenges do beginning teachers face?

10. In their efforts to try to fit into the school, which people from the list below, do you
think beginning teachers have any kind of support from (you can select more than one)?

Fellow beginning teachers [ ] Heads of schools [_]

Experienced teachers [] Other members of staff (non teachers) []
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Outsiders (non members of the school) []
11. Apart from the above listed people, are there any other sources of support for

beginning teachers that you may be aware of?

12. How would you generally describe the relationship between long serving and
beginning teachers in this school?

.............................................................................................................

.............................................................................................................

14. If your answer to question 13a is yes, how long must this support go on and explain
why for that period of time?

15. What would you suggest to be done to assist the socialization of beginning teachers
i.e. how should they be socialized?

Thank You,
Elizabeth Chatora.
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APPENDIX C
INTERVIEW SCHEDULE FOR HEADS OF SCHOOLS

PART 1
Introduction by interviewer

You were selected to participate in this research by virtue of being head of one of the
schools that has beginning teachers.

PART 11

1. Describe the way beginning teachers are welcomed or received on their first day in this
school i.e. how are they inducted?

2. Is it necessary for beginning teachers to be inducted? If <Yes’, who should be

responsible for the induction process?

3 What factors do you think determine the nature of the induction processes (the

way beginning teachers are being socialized in schools?

4. Are you aware of any documents addressing teachers socialization?

5. What do you think can be done to assist beginning teachers in their socialization

processes?

Thank you.
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APPENDIX D

INTERVIEW SCHEDULE FOR MINISTRY OF EDUCATION OFFICIALS AND
TEACHER TRAINING COLLEGE PRINCIPALS

PART 1

Introduction by the interviewer.

By virtue of being a MOE official you were selected to participate in this research.
PART 11

1. Please state your position in this organisation (For MOE officials only).

2. What has been your observation on the socialization practices of beginning teachers in
schools i.e. does it exist and in what form does it exist?

3. Are there any Ministry of Education documents addressing beginning teacher
socialization?

4. If no to question 3, why do you think this has been so? And if yes, are any of them
available?

5. Do you think it is necessary to induct beginning teachers? If yes, who should be
responsible for the socialization of beginning teachers, If no, why not?

6. What do you think should be done to assist beginning teacher socialization?

Thank you.
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APPENDIX E

LETTER OF PERMISSION FROM DEBS TO CARRY OUT THE STUDY

All correspondence should be addressed
to-the District Education Board Sccretary
Tel: 2402507 240249

E-mail: debsiskiayvahoo.co. vk

i DEBS/LS K/102/ MZ?,:/, v please quote

REPUBLIC OF ZAMBIA
MINISTRY OF EDUCATION

DISTRICT EDUCATION BOARD SECRETARY
PO BOX 50297
LUSAKA

10™ October, 2006

To All

Basic School
High School
uUSAKA

RE: AUTHORITY TO VISIT SCHOOL: LLILABETH CHAT OR&

This serves to introduce the above nanied, who is a post Graduate student at the
university of Zambia. L

She has been authorlzed to visit Basic School and ngh Schools for the purpose of data
collection.

Kindly assisyher accordingly.

Educauon Standards Officer GI
For/DISTRICT EDUCATION BOARD SE‘CRETARY

LUSAKA DISTRICT
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