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ABSTRACT

The purpose of this study was to investigate the factors contributing to deviant behaviours among
pupils in five selected public secondary schools of Mazabuka District of Southern province, Zambia.
This study had three objectives to achieve. The first objective was to investigate the nature of deviant
behaviours among pupils in public secondary schools while the second objective was to examine the
factors contributing to deviant behaviours among pupils. The third and last one was to assess the
measures that schools have put in place to stop deviant behaviours among pupils. A descriptive
research design was used in this study and data was analyzed using both quantitative and qualitative
approaches. The sample size for this study was 65 respondents. It comprised 5 school head teachers,
5 deputy head teachers, 5 heads of department, 10 prefects, 5 PTA representatives and 35 teachers of
Mazabuka District. Purposive sampling was employed to select the five (5) Head teachers, and (5)
Deputy Head teachers. Thirty-five (35) teachers and PTA members were conveniently selected using
simple random sampling. The major findings of the study were that the nature of deviant behaviour
found in schools among pupils included absenteeism, beer drinking, fighting, sexual relations, and
smoking. The factors that perpetuated deviance behaviour are environmental background of pupils,
introduction of human rights, peer pressure, technological advancement or use of social media and
parents’ lack of commitment. It was found out that in order to handle deviant pupils, there was need
to engage parents, expulsion, punishing pupils who are deviant and suspending those who exhibit
deviant behaviour in schools. The recommendations which were given includes engaging of parents,
guidance and counselling of pupils, giving motivational talks and since corporal punishment was
abolished, the government should come up with other means of controlling pupils who exhibit deviant
behaviours.

Key words: Deviant behaviour, pupils, peer pressure, social media, guidance and counselling.
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CHAPTER ONE: INTRODUCTION

1.0 Overview
This chapter outlines the background to the study, the statement of the problem, the purpose

of the study, the objectives of the study, the research questions and the significance of the
study. It also covers the limitation of the study, theoretical framework and lastly the summary
of the study.

1.1 Background

Globally, there have been numerous complaints from teachers and administrators about
pupils in public secondary schools who indulge themselves in deviant behaviours which
obstruct their concentration on leaning in class. This has brought challenges to the teachers in
delivering knowledge, values, skills and competences. Deviant behavior is any behaviour that

violates the social norms of society (Kendall, 2005).

In Russia, adolescents diagnosed with alcoholism in 2013 were 921 thousand and 72% of
murder cases committed by juveniles are due to alcohol abuse (Natalya, 2016). In German,
500 thousand adolescents suffer from alcoholism and 80% consume alcohol and cannabis
with permission from parents (UNICEF, 2015). Shana (1974) states that the deviant trends in
schools began way back in the colonial era where nationalists were struggling for their

freedom. Students rioted and demonstrated against the governance of the Europeans.

It has to be mentioned from the preamble that deviant behavior among pupils has been a
source of concern in the Ministry of Education among educational administrators and
teachers in Zambia (MOE, 1997). The problem of school deviance is not new in Zambia. It
was noted that such insurrections continued even after Zambia had gained her independence.
The freedom fighters at that time targeted institutions of learning as they sought for more
solidarity. Shana further states that students’ strikes were mainly a feature of post-primary

boarding institution and were much more common in boys’ and co-educational institutions



than in purely girls’ institutions. The common deviant behaviours in Zambia include; drug
abuse, vandalism, riots, teenage pregnancies, fighting and truancy (Simate, 1992). Mazabuka

district recorded 152 cases of teenage pregnancies in 2005 (UNICEF, 2015)

Education is an indispensable key to personal and social improvement in a given society. It is
one of the fundamental human rights recognized both globally and at national level. Every
nation acknowledges the declaration of education for all which was declared at the world
conference on education for all in Joumtein, Thailand in 1990 (UNESCO, 1990). The purpose
of this was to ensure that every person — child youth and adult shall benefit quality
educational opportunities designed to meet their basic learning needs. Some of these needs
include learning tools in literacy, oral expression, numeracy and problem solving and to have
basic learning contents such as knowledge, skills, values and attitudes required by human
beings to be able to survive (Olawale, 2001). However, it must be stated that secondary

school pupils are in the adolescence stage in which they experience a lot of changes.

Like pointed out above, adolescence is a time in which individuals experience physical and
cognitive changes and they start making decisions that have effects in their lives. It also
follows that the growing demands on decision-making have implications for the engagement
in indiscipline behaviour. Nevertheless, for these learners to be responsible citizens they must
possess a noble behaviour that allows the school system to perform its role and discipline is

one important element.

The issue of indiscipline in both public and private schools has reached at an alarming stage.
However, due to differences in structural arrangements between public and private schools,
indiscipline is more pronounced in public schools and the incidences of deviance of school
authority by pupils in public secondary schools are on the increase (Reid, 2000). Like in

many other countries in the world at large, the core of secondary education is to prepare



learners to be responsible members of the society, thereby respecting societal values and to
also prepare them for more training for further education. In addition, secondary education
should also prepare learners to contribute towards the social, economic and political

development of the nation their countries (Kornblum, 1988).

For the school system to manage inculcating the mentioned necessary attributes in learners,
pupils should demonstrate responsibility and maturity. This creates a conducive environment
in which learners are able to acquire such skills. Contrary to this, the percentage of students
who drop out of school in most urban and rural areas is on an increase and this is largely due
to the fact that they demonstrate unruly behaviour and this result into coming in conflict with
school rules. This therefore, has perpetuated an outcry of not only parents but educators and

school administrators (Odunmuyiwa, 2001).

In addition, learners’ indiscipline in secondary schools becomes a hindrance that makes it
difficult for the school system to achieve its core. It also follows that when learners become
indiscipline they become disrespectful to themselves, teachers, school administrators, parents
and to the society at large. The recent introduction of the Re-Entry Policy by the government
for girls who become pregnant while at school has also contributed to rampant sexual
activities in schools among boys and girls because they know that after giving birth will still

be re-admitted to school.

It has been mentioned time and again that achievement of the goals of secondary school
education, like any other form of institution largely depends on the positive disposition of the
participants in their respect of institution core ethics. In the same manner, students’ good
academic performance is largely determined to ‘how far’ learners adhere to the instructional

performance of teachers as well as the school rules at large.



1.2 Statement of the Problem
It has been argued that high academic performance of secondary school education largely

depends on the positive disposition of students in their academic work and the instructional
performance of teachers. This, however, does not only call for academic achievements but
also requires a pupil to be well-behaved so as to be able to become a responsible citizen. The
wish of both parents and teachers is that pupils should not be involved in any deviant
behaviours which can hinder their academic performance. However, this has not been the
case in most secondary schools as deviant behavior has continued to be a matter of a great
concern as many have regarded discipline in schools to have lost its original value. Currently,
teachers have been complaining that they spend more time trying to control pupils than
teaching them. Head teachers are concerned about problems concerning riots, drug abuse and
early sexual activities leading to early pregnancies. Whereas several studies have been done
targeting student indiscipline and specific deviancy like theft, bullying and devil worship,
limited studies exist that have purposed to undertake a holistic assessment to enable a fair
picture of deviancy prevalence in the schools. Therefore, these acts negatively influence the
learning and teaching process as they undermine the purpose of education if not investigated.
Unless student deviance in schools is arrested and reversed, it is likely to spill over into the
community and society with severe consequences for future national development. Hence,
the study investigates the factors contributing to deviant behaviors among pupils in public
secondary schools.
1.3 Purpose
The purpose of this study was to investigate the factors contributing to deviant behaviours
among pupils in public secondary schools.
1.4 Objectives

1. To investigate the nature of deviant behaviours among pupils in public secondary

schools



2. To establish the factors contributing to deviant behaviours in public secondary
schools.
3. To assess the measures schools have put in place to stop deviant behaviours.
1.5 Research Questions
1. What is the nature of deviant behaviours among pupils in public secondary schools?
2. What factors are contributing to deviant behaviours among pupils in public secondary
schools?
3. What measures have the schools put in place to stop deviant behaviours in public
secondary schools?
1.6 Significance
The study was done with the hope to provide research evidence on factors contributing to
deviant behaviours among pupils in public secondary schools of Mazabuka District. It was
done with anticipation that teachers, administrators, policy makers, curriculum developers
and other stakeholders maximize on the solutions that would lessen factors that influenced
pupil deviant behaviour. In addition, the study also gave suggestions on how the factors
contributing to deviant behaviours among pupils in public secondary schools can be lessen or
otherwise stopped. Moreover, the findings of the study in the target region will enhance
deeper insights and better understanding of the problems faced by teachers and secondary
school pupils. The information produced would be of great value to the Ministry of Education
as it could help them improve the education system by designing the curriculum that would
be more responsive to the learner's deviant behaviour. In addition, the study could also be of
great value to the existing pools of knowledge on issues pertaining to factors contributing to
deviant behaviours among pupils in public secondary schools of Mazabuka District, thus find
better solutions. Lastly, but not the least, the study was also done as requirement in the partial

fulfillment of the award of the Degree of Master of Education in Educational Management.



1.7 Scope
The study was carried out in Mazabuka District which is located in the southern part of

Zambia. The study was limited to government and Grant-Aided secondary schools and 05 of
them were sampled out of the total number of secondary schools in Mazabuka District.

1.8 Theoretical Framework

The pioneer of the Social Learning theory is Bandura (1977). The theory posits that people
learn from one another through observation, imitation and modeling. The theory has often
been called a bridge between behaviorist and cognitive learning theories because it
encompasses attention, memory and motivation. Bandura (1977) states “Learning would be
exceedingly laborious, not to mention hazardous, if people had to rely solely on the effects of
their own actions to inform them what to do. Fortunately, most human behavior is learned
observationally through modeling: from observing others one forms an idea of how new
behaviours are performed and on later occasions this coded information serves as a guide for
action. Social learning theory explains human behaviour in terms of continuous reciprocal

interaction between cognitive, behavioral, and environmental influence.

Social Learning Theory further stresses on the exposure to the role model’s behaviour.
Although many other theories can be used on this study area, this one has been found
appropriate because it focuses on the process by which individuals come to commit deviant
criminal acts. According to this theory, behaviours are learnt through observation of others
engaged in a particular behaviour and the environment an individual is exposed to. Role
models help in sharping the ability to learn something new. It further posits that learning is a
cognitive process that takes place in a social context. Bandura and Walters (1986) added that
learning is not purely behavioral rather it is cognitive process that takes place in a social
context. The theory is suitable for this study because for a pupil to become deviant, he or she

could have learnt something new from others through observation.



Deviant behaviour is a learnt act. Due to interaction of pupils of different backgrounds,
behavior is shaped either positively or negatively. It follows that when descent pupils interact
with those with bad behaviour, the former pupil’s behaviour will be negatively affected, as an
adage puts it clearly, ‘bad company destroys good character.’

1.9 Limitations

The limitation which was encountered is that the research was done in one district and the
results could not be generalized as the true reflection of all districts. The negative attitude
among the pupils towards the research made data collection difficult. Some pupils refused to
be honest in giving information, even after permission was sought from the necessary

authorities.

However, they were replaced by other pupils who were willing to give information.

1.10 Operational Definition of terms
Deviant Behaviour — is a behaviour that is contrary to the dominant norms, value and

regulations of the school

Peer Pressure — a feeling that one must do the same things as other people of one’s age and

social group in order to be liked or respected by them

Delinquency — a minor crime, especially one committed by pupils.

Norms — rules that guide our behaviour.

Discipline —refers to imparting good manners on how to show respect to school authorities, to
observe the school laws and regulations and to maintain an established standard of behavior
1.11 Summary

This chapter first covered the background to the study, stemming from the need to
investigating factors contributing to deviant behaviours among pupils in public secondary

schools in Mazabuka District. This was followed by the statement of the problem, the study



objectives, research questions and the significance of the study. Further, the theoretical
framework was explained. The limitations, followed by the operational definitions of the key

terms for the study concluded the chapter.



CHAPTERTWO: REVIEW OF THE RELATED LITERATURE

2.0 Overview
In this chapter, the researcher reviews the works of other scholars done on the topic of factors

contributing to deviant behaviours among pupils in public secondary schools. The study
comprises the various studies done on the three indicated objectives in chapter one.

2.1 Deviant Behaviour

According to Kendall (2005), any behavior, belief, or condition that violates social norms in
the society or group is defined as deviance. On the other hand, there are many theories that
are used to explain deviance but the most common one is Social Learning Theory by Bandura
(1977), used to explain adolescent delinquency. According to this theory, deviant behaviours

are learnt through the observation of others engaged in a particular behaviour.

It must also be stated that deviance is not simply behaviour but also engulfs issues of moral
judgment and it is relative. Due to the fact that it involves moral judgment, (Henslin, 1999)
postulated that any act can be deviant as long as it violates some values of the one
interpreting the act. Kornblum (1988) further states that, behaviour that is deviant in one
society might not be in another. Even within one society, what is deviant today may not be
tomorrow. Nevertheless, this study contends that though this is true deviant behaviour in
schools is still deviance regardless of the nature as long as children act outside the upheld
rules of the school. Therefore, even if pupils indulge in what was permissive some time back
in the school environment but it is no longer allowed in the current system, they are prone to
punishment. Most of the types of deviance found among school pupils include truancy,
examination malpractice, substance abuse, bullying and immorality.

2.2 The nature of deviant behaviour among pupils in public secondary schools.

The study done by Nkhata and Mwale (2006) entitled, “An Investigation of the Contributing

Factors to Adolescent Deviant Behaviours in Rural Community Day Secondary schools”



reveals that many pupils in secondary schools are in adolescent stage which falls between
childhood and adulthood. The study further states that at this stage, they start experiencing
physical and cognitive changes which lead them to start making decisions which have

implications to their lives.

The methodology they used was descriptive survey and both qualitative and quantitative
methods were utilized. Moreover, Nkhata and Mwale’s study findings looked at the deviant
acts such as truancy, drug and alcohol abuse, promiscuity, dodging class, riots, smoking,
vandalism, fighting, reporting late for class and insulting, resistance and change, to mention a
few. However, Sidhu, (1996) arranged them into individual discipline and group indiscipline.
Those under individual indiscipline are truancy, vandalism, stubbornness, rudeness and unfair
means of writing examination. Under group are riots, fighting and quarrelling. The study
further revealed that in some parts of the United Kingdom, the rates of absenteeism,
vandalism and delinquency are above average and cases of high incidence of drug and drug

related crimes in some parts of Britain are described as serious.

Nevertheless, regardless of all efforts by the school in disciplining school children, there are
still high levels of indiscipline among pupils. In Ghana, Danso (2010) decried the high rates
of indiscipline and lawlessness in educational institutions. He observed that not a single day
passes without a report of an act of indiscipline perpetrated by teenagers of primary and
secondary schools. He lamented over the cases of drug abuse, rape, armed robbery, abortion
and even murder in the educational institutions. Meaningful teaching and learning geared
towards the attainment of school goals is unattainable if the teachers and students are not

disciplined.

Moreover, the study done by Mweemba, G. (2011) on “the factors that lead to deviant

behaviour among pupils in selected high schools”, in Kabwe, Zambia, categorized the nature

10



of deviant behaviours which were prevalent in his study in three categories. In Category 1,
included smoking, beer-drinking, fighting, class boycotts, school riots, general theft and
pupils patronizing bars. Category 2 included, late coming, wearing wrong attires, absconding
classes, girl- male teacher intimate relationship, girl-boy intimate relationships, trespassing
and Category 3, included, Use of additional materials during examinations, involvement in
leakage of examination papers, pilfering of school books, breaking school properties, missing
lessons, wearing wrong attires, coming with cell phone to school, refusing to be supervised

by class monitors and prefects.

This study endeavored to find out the nature of deviant behavior patterns that were prevalent
among pupils in selected high schools of Kabwe district. Mweemba further argued that most
of the deviant behaviours are so grave to land the culprits into prison and face serious

incarceration.

The study done by Nabiswa, J., Misigo, B. L. and Makhanu, F.N. (2016) entitled, “Analysis

of student deviant behavior most prevalent in schools of Bungoma County in Kenya”
revealed that Deviant behaviour in secondary level schools continues to be a matter of great
concern globally; though it is a more worrying trend in developing countries like Kenya
(Adegun, 2013). The methodology the study used to collect data was sample survey design.
Results showed that all the sampled types of deviant behaviour exist in sampled schools
though in varying scale of severity. Prevalence ranged between 21% and 3%. The findings
give an empirical backing for education stakeholders to reengineer strategies on addressing

deviance and mitigate trend of deviant behaviour in schools.

The study further revealed that in secondary schools, deviant behaviour is caused by an
interaction of different factors. Although deviance as a phenomenon varies from one country

to another, deviant acts in a school environment include truancy, drug and alcohol abuse,

11



promiscuity, dodging class, riots, smoking, vandalism, fighting, reporting late for class and
insulting, resistance to change, to mention a few (Agboola & Salawu, 2011). These acts
negatively influence the learning and teaching process as they undermine the purpose of
education (Agboola & Salawu, 2011). The researchers posit that it is imperative that deviance
is examined as a phenomenon with multifaceted causes. Knowledge of the kinds of deviance
being indulged in and the role it plays in particular individuals, groups, schools, communities

or subcultures is vital for any prevention program, yet this has been missing.

The gap identified was that the study by Nabiswa, J., Misigo, B. L. and Makhanu, F.N.
(2016) did not specify the level of education they based their study on whether at primary or
secondary level. On a contrary, this study investigates the factors contributing to deviant

behaviours among pupils in public secondary schools.

Wesang’ula etal (2010), in their study “To establish the Nature of offences that were
prevalent in Kenya” revealed that, violence is not a new phenomenon in the modern
education system. It is manifested in the form of rioting, sexual violence, fighting and
bullying. Another objective for their study was to establish teachers’ perceptions of
psychological factors contributing to violent behaviors among public secondary schools in
the western province of Kenya. The descriptive survey research design was adopted and the
findings indicated the forms of violence in schools which include; sexual violence, rioting
bullying and fighting, while the perceived psychological factors were; anxiety problems,
ethnic violence, mental problems and fear of being punished. Deviant behaviours in
secondary schools have continued to be a global subject matter and have therefore has
attracted great concern among many stakeholders in the issue. According to Adegun (2013)
report, it follows that deviant behaviorism is a more worrying trend in developing countries
and Zambia is not unexceptional. In this study, the interest here was to assess the types of

deviance portrayed by pupils and to also find out if the trend was on the increase.
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From a common point of view, Torrente & Vazsonyi (2012) conceal that these acts
negatively influence the teaching and learning process as they do not only undermine the
purpose of education but also affect the smooth delivery of every day school activities. In
reviewing the nature of deviance, it is important to also bring limelight Millman, (1980)
observation. Millman points out that although deviant behaviour may show a small degree of
specialization, there is a strong tendency for persons who engage in one type of delinquent
behaviour to engage in other types as well. Therefore, the argument in this study followed
that knowledge of the kinds of deviance being indulged in and the role it played in particular
individuals, groups and particularly secondary schools was important for any prevention

program.

Like mentioned above, deviance behaviour in other countries among pupils take other forms
that are dangerous. For example Whitehead (1993) revealed that in America, some principals
in secondary schools reported a dramatic rise in aggressive acting out behavioral
characteristics of children especially boys living in single parents home. This form of
aggression was not limited to use dangerous instruments such as knives and guns against
fellow pupils. In the similar sphere, the 16" September, 2004 Post Newspaper in England
reported the problem of indiscipline in schools which shocked the entire country and nations
across the globe with the report of the fifteen-year-old pupil who raped a twenty eighty-year

older teacher.

According to Whitehead (1993) report, the Nigerian indiscipline behavior among secondary
school pupils include smoking drunkenness, stealing, abortion, murder, gambling,
prostitution and many others. Moreover, the problem of deviance in the Nigerian society
result from lack of total commitment and dedication of pupils ‘work, lateness to work,

absenteeism, neglect of duty and poor parental guidance. The concern according to this study
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was to look at how best the nature of deviance the study was going to unwrap and be

addressed.

According to Agboola & Salawu (2011), the percentage of secondary school pupils dropping
out of school in most urban and rural areas of Cameroon is on an increase. Adegun (2013)
pointed out the forms of deviance common found in Cameroonian secondary school and this
review of literature confirms that these forms are not different from those commonly found in
other countries, apart from the fact that there are no acts of violence such as the use of guns

found in America among secondary school pupils in the country.

Due to the above, there is an outcry of Cameroon educators, administrators and parents about
the increasing rate of indiscipline in Cameroon secondary schools. This observation unsettles
the mind of patriotic Cameroonian since children are considered as the future leaders of the
country. As a result, any attempt to curb students’ indiscipline in school would be highly
welcomed by the government, educators, parents, teachers and school administrators.
Therefore, in the interest of this study, the goal was to examine students’ indiscipline in
secondary schools in the target region and discover the frequent and familiar types.

2.3 Factors Contributing to Deviant Behaviour in Public Secondary Schools

The study by Wairimu M (2013), “Perceived Factors Influencing Deviant Behaviour among

the youth in Njathaini” Nairobi, kenya.

The methodology the study used is Descriptive Survey as well as the mixed method. The
findings show that the common factors are socio-economic factors more especially the
parental education levels and employment status. Wairimu postulates that parents who are not
in employment fail to provide for the families and as a result children start stealing. In
addition, those with low education levels fail to encourage their children to attend classes

hence the increase in truancy. Furthermore, the Lack of emotional closeness, involvement,
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support, discipline, and supervision in family environment, and lack of educational
commitment, aspirations time spent doing homework, and school involvement have already

been known to be strong predictors for adolescent delinquency.

The results of the study that was conducted on delinquent girls in special schools in Estonia
as reported in the Journal of clinical Psychology and Social Pathology, Volume 3, 1996 gives
numerous factors that led to deviant behaviors among girls which can be triangulated with
similar situations experienced in other schools elsewhere. The finding showed that the
reasons for the deviations in the children’s behaviours were primarily connected with the
environment in which their socialization took place and the most important part of this

environment is the family.

In support of the above findings, Simate, (1992) cited parental occupation, family size among
others as factors that contribute to indiscipline in schools. Whereas Banja (1999) brought
forward psychological factors such as cognitive levels and personality traits, White head,
(1993) cited aggressive behaviours especially among boys coming from single parent’s home
and UNICEF (2015) cited the aspect of single parenting as the leading cause of indiscipline

among pupils.

It is also important to mention that according Olawale (2001), the environment in which
adolescents live is also a source of influence of deviance especially when there is lack of
parental guidance. It follows that when parents do not consistently react to the undesired
behavior of an adolescent, the child might continue to engage in more deviant behaviours in
the school. One influence of alcohol/drug abuse and sexual activities is the increase of
drinking places. Underage children frequently visit these places and they share ideas that
culminate into developing bad behaviour in schools. From a social point of view, students

who had either witnessed violence or been a victim, may be either disruptive or aggressive
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and have difficulty relating to other students. Psychologically, behavioral disorders may

occur.

Asiyai (2005) stated that the major factors that contribute to deviant behaviour in secondary
schools are; the constant labels on pupils, abuse of seniority by school prefects and poor
study habits. In addition, pupils may become restless and inactive when lessons are boring
due to acute shortage of instrumental facilities and new curriculum. The school based causes
of indiscipline are teachers’ lateness and absenteeism in class, overcrowded classrooms,
unconducive school environment, unenforceable school rules and regulations, poor teaching
and poor leadership by school administrators. She reported that unconducive school
environment characterized by an acute shortage of facilities for teaching, games and sports,
engendered unrest and crippled academic activities. In addition, Yaroson (2006) reported that
unrealistic school rules were the causes of indiscipline. Rules and regulations are meant to
guide and control activities in school but when they become too much and unenforceable,

they tend to breed indiscipline.

However, there is a gap in Asiyai’s study because he over looked important factors such as
social background of a pupil, the home background especially if a pupil is coming a broken

home

To put it differently, Omotosho (2009) postulated that sociological theory explains that peer
group influence, lack of parental supervision and support for client’s needs are links to
deviance in any environment. When parents do not consistently react to the undesired
behavior of an adolescent, the child might continue to engage in more deviant behaviors in
the school (Suleimen 2011). Poor academic performance also predisposes youth to deviant
behaviors. Olawale (2001) emphasized that behavioral problems are common among children

of lower intelligence and this has been supported by Babatunde (2016) who noted that some
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children resort to antisocial behaviour due to their inability to cope with the academic rigors

of the school.

However, there is a gap in these studies because the environmental factor such as school
type was overlooked. They also did not consider the government policies as they influence
negatively on pupil behaviors. The study further generalized the discussion to youths but the
current study looked at the factors contributing to deviant behaviours in public secondary
schools.

2.4 Measures put in place to stop Deviant Behaviour among pupils in public secondary

schools
The study which looked at measures to be put in place was done by Bolu-Steve F. N. and

Esere M. O. (2002) “Strategies for managing deviant behavior among in-school adolescents

as expressed by secondary school counselors in Kwara State, Nigeria”

The study adopted the descriptive survey research design method.

The findings by Bolu-steve and Esere revealed the major strategy employed by counselors in
handling behavioral problems is the reinforcement technique. The findings revealed that there
were no significant differences in the counselors’ perception on the strategies for managing
deviant behaviour among in-school adolescents on the basis of years in service, religion and
type of school. To this end, counselors should continue to provide right information to in-
school adolescents about the negative effects of deviant behaviors. They further indicated that
the findings of this study will be of benefit to school administrators, teachers and counselors
as it will give them an insight into handling deviant behaviour exhibited among in-school
adolescents.

The gap is that the study was done at a wider spectrum compared to the current study which

was done only on five selected secondary schools in Mazabuka district.

17



In addition to the above study, Moono (2013) alluded that ‘there are no magic Strategies for
managing deviant behaviours among pupils in schools. Therefore, one of the essential
features of a school plan is too have clearly defined expectations for behaviour”. However,
studies by Kocchar elaborated more by saying the best way to ensure good discipline in
schools is developing effective team work between the head teacher and teachers, the teacher
and pupils, pupils and pupils. The school should have good school traditions, well planned
school work, unified discipline policy and a suitable program of co-curricular activities.

Counseling sessions are also being offered as a measure to stop deviant behavior in schools.

Another study by Mweemba G, (2011), ‘Factors Contributing to Deviant Behaviour among

Pupils”

The mixed method approach was used to find information on the measures of curbing the
vices. This study stresses that finding measures to be used to curb these vices is challenging
especially after the abolishment of corporal punishment. There has been an increase on
indiscipline and the legislation does not provide alternatives to punishment and this has been
left to teachers and administrators to decide. Even if such measures are in existence, the
school disciplinary boards have in some way been out stripped off their relegated authority
to deal with disciplinary matters because of the human rights activists who on the other hand
emphasizes much on securing and protecting the welfare of the pupils than the
teachers and school administrators. Instead pupils are told to report any form of discipline
measures taken against them. This has seen pupils’ defiant behaviors become rampant
because they feel more protected than teachers, parents and the community at large

(Macbeath, 2005).

The role of the school in shaping behaviour of children has long been identified. In this case,

the public presumes that schools are the preferred environment to transform productive and
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useful citizens of any nations. Apart from imparting knowledge and skills that help children
to become participants in the world of work, the school is charged with the responsibility of
disciplining children. Therefore, Agbenyega (2006) retains that decent discipline is one of the
key attributes of effective schools and most schools which experienced frequent deviant
students’ behaviour have been blamed on lack of effective implementation of school rules
and regulations for discipline to reign in school. One can say that discipline comes through
effective management of an organization. Indiscipline on the other hand is any act that
diverges from the acceptable societal norms and values. It is a violation of school rules and
regulations which is capable of obstructing the smooth and orderly functioning of the school
system (Agbenyega, 2006). It follows that the undisciplined child is an uncontrollable child
and can do any damage in school or community when he does not get what he wants (Asiyali,

2012).

From the understanding that schools are responsible for disciplining children in schools, it
therefore follows that school head teachers should plan, control, command, organize and
coordinate all the activities that take place in the school (Omotosho, 2009). Reasoning in the
same way Goode (1997) pointed out that administrators have records of students’ indiscipline
and are in better position to explain to other stakeholders, especially parents on the conduct of
their children. Thus every school administrator requires a good measure of discipline in his
school. Students’ indiscipline is instigating a menace in all parts of the world in relation to
children's affairs. Pupils who are defiant can be among the most challenging to teach because
they can frequently interrupt instruction, often do poorly academically and may show little

motivation to learn.

As it was alluded to by Moono (2013), there are no magic strategies for managing deviant
behaviours among pupils in schools. Therefore, one of the essential features of any school
plan is to have clearly defined expectations for behaviour. Teachers play a large role in
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creating an environment that encourages learning, improves learner behavior and
creates better academic performance at every level of education. Taking measures to
improve academic performance and outcomes starts with improving the behaviour of learners
in the school environment.

2.5 Summary

In this study to investigate the factors contributing to deviant behaviors among pupils in
public secondary schools, some of the discrepancies identified were that the study by
Nabiswa, J., Misigo, B. L. and Makhanu, F.N. (2016) did not specify the level of education
they based their study on whether at primary or secondary level. On a contrary, this study
investigates the factors contributing to deviant behaviours among pupils in public secondary
schools. The gap between Nkhata and Mwale (2006) was that the current study’s interest in
the findings was to look at whether the nature of deviant behaviour in other countries is
similar to what the target area in this study had. The other gap identified was in the study by
Wairimu (2013), where the environmental factor such as school type was overlooked. The
study further generalized the study to youths but the current study looked at the factors
contributing to deviant behaviours in secondary schools. The study by Bolu-steve and Esere
(2002) was done at a wider spectrum compared to the current study which was done only on
five selected secondary schools in Mazabuka district. The study by Mweemba (2011) has
shown that since the abolishment of corporal punishment came into existence there has been

many challenges on finding better ways of stopping deviant behaviours in schools.
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CHAPTER THREE: METHODOLOGY

3.0 Overview
This chapter describes how the data was collected and analyzed. The elements include

research design, study site, target population, sampling technique, sample size and
instruments for data collection. Further in the chapter, the validity and reliability of
instruments for data collection and procedures were justified. In the same chapter, an
explanation on how data was analyzed to answer the research questions was also given. The
description of how the researcher upheld ethical research considerations during the process of
data collection was given.

3.2. Research Design

In order to describe the lived experiences of the factors contributing to deviant behaviors
amongst pupils in public secondary schools in Mazabuka District, Zambia, concurrent
triangulation or parallel was used. This design was chosen because the researcher hoped to
collect data using the questionnaire, interview and group discussion to cross-validate or
confirm findings from those chosen as samples in the research study. The method was
deemed appropriate because it was often used to overcome a weakness in one method with
strengths of another. Moreover, it was also useful in expanding quantitative data through
collection of open ended qualitative data.

3.3. Study Site

This particular study of investigating the factors contributing to deviant behaviours among
pupils was carried out in five (5) selected public secondary schools in Mazabuka Central
Zone.

3.4. Target Population

The target population for this study was composed of all teachers in public secondary schools
in Mazabuka district. The Head teachers, Deputy Head teachers, Head of departments,
teachers, PTA and prefects in Mazabuka central secondary schools in Mazabuka district. The
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sample for this research was drawn from this population to adequately represent the entire
population.

Head teachers in this research study were chosen because they are the ones in charge of
coordinating and managing the administrative activities to ensure there is peace and order in
schools. The deputy head teachers and senior teachers were chosen because they are in
charge of conducting supervision and maintaining discipline in schools. Teachers and PTA
members were cardinal in this study as they were regarded as good form of change agent
system. Suffice to mention that pupils were important in this study because they are ones who
are directly or indirectly affected by the problem of deviant behaviors in secondary schools in
Mazabuka District.

3.5 Sample size

The sample size for this study was 65 respondents. It comprised of 5 school head teachers, 5
deputy head teachers, 10 Heads of Departments, 10 PTA representatives and 35 teachers.

3.6 Sampling procedure

The study employed both simple random procedure and purposive sampling to avoid the risk
of biasness in the study and ensure there is fair representation of total population. Among the
schools selected, secondary A is a Grant-Aided with boys only while Secondary School B
was a Grant aided with girls only and C was a mixed Grant-Aided school. D and E were
government co-education secondary schools. Simple random sampling is chosen so as to
ensure a fair representation of all the three categories of potential learner performance, that is,
high, average and low performances. Purposive sampling was employed to select the five (5)
Head teachers, (5) Deputy Head teachers and ten (5) Heads of Department. Thirty-five (35)
teachers and 5 PTA members were conveniently selected using simple random sampling
where every K" name on the list, where K represented a number between 0 and the required

size of the sample, therefore K=N/n. In the formula, N is the total population size and n is the
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sample size. Therefore, to get K, the research divided the total population N by the sample

size n. in this research, the sample (n) was 65 out of the total 315 teachers.

Hence, K will be calculated as follows;

K=N/n

315/65

=4.846

K=5

Therefore, every 5" name on the list of teachers was picked after the first one was randomly
selected using random numbers generated as explained above. This formula was used to
select schools head teachers, heads of departments, PTA and prefects.

3.7 Instruments for data collection
To carry out the study, the researcher used questionnaires, interview guide and Focus Group

Discussion. The questionnaire was used in the study targeting the teachers. The reason behind
using questionnaire to the target group above is that they are people with busy schedules,
hence need for flexibility for convenience sake. The interviews were used on school
administrators (Head teachers, Deputy Head teachers and Head of Departments) while Focus
Group Discussion were used on the PTA and prefects. Therefore, Interviews and Focus
Group Discussions were used because they gave reliable and quality information as the
researcher was allowed to probe and get clarifications.

3.8 Procedure for data collection

To carry out the research, the researcher asked for permission from the District Board
Education Secretary (DEBS) in Mazabuka and from the selected school administrators before
commencement of the research exercise. Afterwards, the pilot study was conducted to test the
instruments. The researcher then moved to make introductory visits to the selected secondary
schools in Mazabuka central division. The aim of visiting the selected schools was to create a
link with respondents and build confidence between them and the researcher. On the second

visit the researcher personally distributed the questionnaires to teachers and heads of
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departments. The interviews for head teachers were conducted in their offices during the
working hours. The Focus group discussions for prefects were conducted at St Edmunds
boys’ secondary schools and selected prefects participated very well. The respondents were
assured that their details would be confidential. Afterwards, the answered questionnaires
were collected in readiness for data analysis.

3.9 Reliability and Validity

The triangulation technique was done to check credibility of the information by using
different sources of information and methods.

3.10 Data analysis

In this study, qualitative data was analysed thematically. Information from questionnaires,
interviews and document analysis were put into major and sub-themes. The themes were then
named and put according to the research questions. On the other hand, quantitative data were

analysed through content and logical analysis to provide details of the study.

Data was finally arranged through quantitative method involving coding and analysing using
statistical charts, graphs, frequencies and percentages through a computer program referred to
as Statistical Package for Social Science (SPSS). SPSS was used in this research to offer the
comprehensive solution for reporting, modeling and analysis of data. Suffice to mention that,
SPSS will be used in this study because it is systematic and accurate in its operation.

3.11 Ethical consideration

In this study, the researcher was firstly sought permission from the District Education Board
Office to carry out a research from the five selected schools in the district. The participants
were assured that information collected were kept with strict confidentiality as it was
considered purely for academic purposes so as to respect their right to privacy. Respondents’
identity was not asked in the whole process. In addition, the researcher did not take the

participants by surprise by communicating to the administration in advance and explained the
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purpose of the study. Above all, researcher ensured a conducive atmosphere was created for

the respondents to freely contribute to the discussion.

3.12. Summary
The above chapter used the research design known as concurrent triangulation or parallel

because the researcher intended to use questionnaires and interview guides to collect data so
as to cross- validate the data. The study site was Mazabuka central zone with the target
population of all teachers in the public secondary schools including head teachers, deputy
head teachers and heads of departments. The sampling procedure indicated both simple
random technique and purposeful sampling in order to avoid the risk of biasness in the study.

The chapter also highlighted the data collection procedure and showed that the researcher
made prior visitation to the targeted schools and there after questionnaires were distributed to
the teachers while the interviews were conducted in the head teachers’ offices. In addition to

these, focus group discussions were conducted for prefects and parents

The data analysis was also highlighted which involved the use of a software called Statistical
Package for Social Sciences (SPSS) to generate quantitative data into graphs, percentages and
frequency tables while the qualitative data was analysed thematically where by themes were
grouped together as they emerged. This chapter also looked at how the ethical consideration

was conducted during the research.
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CHAPTER FOUR: PRESENTATION OF FINDINGS

4.0 Overview
In this chapter, the researcher presents the findings of the study that resulted from teacher

questionnaires, focus group discussions with parents and interviews with the school
administrators (head teachers, deputy head teachers and heads of departments) of the five
selected schools in Mazabuka district. The presentation of the findings was in order of the
following study questions: (i) what is the nature of deviant behaviors among pupils in public
secondary schools? (ii) What factors contribute to deviant behaviours among pupils in
secondary schools? (iii) What measures schools have to put in place to stop deviant

behaviours among pupils in secondary schools?

4.1 Demographic details of participants

Figure 4.1: Demographic details of participants by gender
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Figure 4.1 shows the distribution of participants according to gender in the study. Going by
the graph, 15 female class teachers represented by 68.9 % participated in the study against 20
male teachers represented by 57.1 % participated in the study. This indicates that even though
the study recorded 100% responses, it was gender biased on the side of the female

counterpart. Nevertheless, the participants in this study possessed the required varied
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experiences about deviant behaviours among pupils which helped to cross check the findings

and establish the effectiveness of the phenomenon better.

Table 4.1: Demographic details of respondents by Age

RESPONSES FREQUENCY PERCENT
20-30 7 20.0
30-40 16 45.7
40-50 8 22.9
50 and above 4 11.4
Total 35 100

Table 4.1 shows the distribution of respondents according to age. Going by the table, 7
respondents represented by 20% were between the ages of 20-30 while 16 of them
represented by 45.7% were between the ages of 30-40. Meanwhile, 8 of the respondents were
between the age of 40-50 and those who were 50 and above were 4 represented byl11.4%.
From what was obtained above, it can be clearly indicated that most the respondents were a
group of experienced professionals who contributed positively towards the credibility of the

study findings.
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Table 4.2: Demographic details of teachers by service year in teaching

RESPONSES FREQUENCY PERCENT

1-5 3 8.6
6-10 7 20.0
11-15 10 28.6
16-20 6 17.1
21-25 4 11.4
26-30 3 8.6
Above 30 2 5.7
Total 35 100

The graph above shows the years participants have been in service. 3 of the participants
represented by 8.6% served in teaching between 1-5 years. 7 of the respondents represented
by 20% have been in service between 6-10 years. 10 of the respondents represented by 28.6%
were in teaching service between 11-25 years. 6 of the respondents represented by 17.1%
were in teaching service between 16-20 years; meanwhile 4 of the respondents represented by
11.4% were in teaching service between 21-25 years. On the other hand, 3 of the respondents
represented by 8.6% were in service between 26-30 years. Lastly, those who were in teaching

service for 30 years and above were 2 and were represented by 5.7%.

The researcher believed that the responses to this question would also help to assess what was
obtainable on the ground with regard to factors contributing to deviant behaviors among
pupils because most the respondents have been in teaching service for more than 5 years
meaning they possessed the much required varied experiences to understand the topic under

study which equally helped to cross check the findings.
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Figure 4.2: Level of Education
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The graph above shows the level of education of the respondents. Going by the graph above,
9 of the respondents represented by 20% were diploma holders while 23 of them represented
by 65.7% were degree holders. Meanwhile, 5 of the respondents represented by 1.3% were
master degree holders. From what was obtained by the researcher, it is believed that most of
the respondents are degree holders. This simply shows that the study consisted of the people
with vast knowledge and understanding regarding the factors contributing to deviant
behaviours among pupils in secondary schools. The other impressive aspect regarding this
question is that a good number of the participants who were the holders of degrees were
pursuing a second degree which means that the sector is moving towards achieving quality
education. To this effect, the researcher believed that the data collected from such a

professionally remarkable group of participants was a good yard stick towards the credibility

of the study findings.
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4.2 Nature of deviant behaviours among pupils in public secondary schools
Table 4.3: Deviant behaviour schools are experiencing from pupils

RESPONSES FREQUENCY PERCENT

Absenteeism 2 5.7
Beer drinking 8 22.9
Fighting 1 2.9
Improper dress-code 5 14.3
Insubordination 3 8.6
Late coming 3 8.6
Sexual relations 3 8.6
Smoking 7 20.0
Vulgar language 3 8.6
Total 35 100

Going by the table above, 2 of the respondents represented by 5.7% indicated absenteeism as
the deviant behavior exhibited in schools while 8 represented by 22.9% of the identified beer
drinking as the deviant behaviour pupils exhibit in schools. Meanwhile, 1 of the respondents
represented by 2.9% identified fighting as the deviant behavior pupils exhibit in schools
while 5 of the respondents represented by 14.3% revealed improper dress-code as the deviant
behaviour pupils exhibited in schools. on the other hand, 3 of the respondents represented by
8.6% revealed insubordination as the deviant behavior pupils exhibit in schools while 3 of
them represented by 8.6% revealed late coming as the deviant behaviour exhibited by pupils.
In the same vein, 3 of the respondents represented by 8.6% pointed out sexual relations as the
deviant behaviour pupils exhibited in schools. It was also revealed by 7 respondents

represented by 20% that smoking was the deviant behavior pupils exhibit in schools while 3
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of them represented by 8.6% revealed vulgar language as the deviant behaviour pupils exhibit
in schools.
Indicated one Head teacher in an interview that:

We are experiencing various deviant behaviours from our pupils
nowadays. Some of the deviant behaviours we experience
include substance abuse such as smoking and beer drinking,
absenteeism, wearing wrong uniform, late coming and
absconding from classes.

It was also revealed in an interview from two head teachers that:

This time around it looks like misbehaving has become a fashion
especially in schools because pupils can do anything without fear
of teachers. Some of the deviant behaviours we experience in our
schools include sexual activities, beer drinking and smoking.
Putting on wrong uniforms has equally become challenge in
schools.

One Head of Department had this to say:

Improper dressing, beer drinking and smoking as a result of peer
pressure are the most deviant behaviours pupils’ exhibit at this
school.

In a focus group discussion, three parents respectively indicated:

Sexual activities, beer drinking and smoking as the discipline
problems parents experience from their children.

In the same vein, another parent in a focus group discussion respectively said:

Children nowadays are abusing the phones, instead of using
them to browse on the internet to learn something related to their
academics, it becomes an opportunity for them to watch
pornographic pictures and videos which later leads them to
involve themselves in sexual activities.

Sexual activities However, it was established that most respondents indicated beer drinking,

smoking and improper dress-code as the major deviant behaviours most schools experience.

31



From what was obtained from what was revealed, the researcher established that all these

factors were exhibited as a result of peer pressure.

When further probed to indicate how they identified deviant behaviours in schools, they
revealed that the way pupils dress speaks volumes, others indicated that pupils look weak and
tired in class, through reports from friends in class, using class attendance registers and

strange behaviours displayed by pupils especially those from drinking or smoking.

When teachers were asked to describe the frequency of indiscipline behaviour
among secondary school pupils such as substance abuse, teenage pregnancies,
abortion, vandalism and many others, one head teacher indicated that:
The frequency of indiscipline behaviour is very high and it is
mostly exhibited whenever the school is hosting some events such

as sports, awards day, civilian day etc. In other instances, such
behaviors are exhibited by pupils during weekends.

Another Head Teacher had this to say:
We record indiscipline behaviours among pupils every day

because it is more like it is now fashion to go against school
rules.

On a contrary view, one head teacher indicated that

| am not praising my school that we have managed indiscipline
behaviuor among pupils, but to be honest to you, we have
currently recorded few cases of deviant behaviours.

From the above responses, the researcher established that since the majority of the
respondents indicated that the frequency of indiscipline behaviour is very high, the
government should therefore come up with some measures to reduce or end the vice in

schools.
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As regards to pupil discipline problems that have persisted for the past five (5) years in

schools, the following responses came out.

Figure 4.3: Pupil discipline problems that have persisted for the past five (5) years in

schools
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Figure 4.3 above shows that 14 of the respondents represented by 40% revealed that the pupil
discipline problem that have persisted for the past five years in schools is beer drinking while
9 of them represented by 25.7% indicated improper dress-code as the pupil discipline
problem that have persisted for the past five years in schools. on the other hand, 7 of them
represented by 20% indicated late coming as indiscipline problem that have persisted for the
past five years in schools while 5 of them revealed smoking as the indiscipline problem that

have persisted in the past five years.
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Figure 4.4 Rating of the occurrences of deviant issues
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The graph above shows that 2 of the respondents represented by 5.7% indicated that the
rating of the occurrences of deviant issues is rare while 10 of them represented by 28.6%
indicated that the occurrences of deviant issues were frequent. Meanwhile, 19 of the
respondents represented by 54.3% indicated the rating of the occurrences of deviant issues as
low.

4.3 Factors contributing to deviant behaviours
Table 4.4: Factors contributing to deviant behaviours exhibited by pupils in schools

RESPONSES FREQUENCY | PERCENT
Environmental background of pupils 6 17.1
Introduction of human rights 6 17.1
Lack of stiff punishment for pupils 3 8.6
Peer Pressure 13 37.1
Technological advancement or use of social media 6 17.1
Parents’ lack of commitment towards the welfare of their children 1 2.9
Total 35 100
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Table 4.4 above shows that 6 of the respondents represented by 17.1% revealed
environmental background of pupils as the factor contributing to deviant behaviours
exhibited by pupils in schools while 6 of them represented by 17.1% indicated introduction of
human rights as the factor contributing to deviant behaviours exhibited by pupils in schools.
On the other hand, 3 of the respondents represented by 8.6% indicated lack of stiff
punishment for pupils while 13 of them represented by 37.1% revealed peer pressure as the
factor contributing to deviant behaviours exhibited by pupils in schools. Meanwhile, 6 of the
respondents represented by 17.1% revealed technological advancement or use of social media
as the deviant behavior exhibited by pupils in schools while 1 of them represented by 2.9%

indicated parents’ lack of commitment towards the welfare of their children.

The responses regarding factors that contributed to deviant behavior was equally raised to
teachers and their responses were not very different from what pupils indicated above: in

responding to the focus group discussion, one teacher said;

According to me, the factors contributing to deviant behavior
among pupils are well-known and, the most common one
apparently is the media. Pupils nowadays spend a lot of time on
social media where negative behavior is portrayed to be normal
and the funny thing is that pupils emulate such things.

In the same vein, another teacher said that:
what | can say concerning the factors contributing to deviant to
pupils is bad influence or peers. Some pupils are coming from
broken homes where there are serious moral decay and due to
interactions, that take place within the school premises, some

pupils get the bad influence and also begin to act strangely
outside the normal school behaviour.

Another one who attempted to answer the concern regarding the factors that contribute to

deviant behaviour among pupils was the Head teacher and stipulated that;

35



Deviant behaviour is caused by many factors and among others
is the consumption of alcohol and drugs among pupils. Alcohol
and other drugs such as smoking have become common among
pupils nowadays. The other reason that causes weird behaviour
by pupils is bad influence, peer pressure, moral decay and the
adoption of the western culture among some pupils.

4.4. Measures schools have put in place to stop deviant behaviours to enhance their

academic performance
Figure 4.5 Handling of deviant erring pupils in schools
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Figure 4.5 above shows that 4 of the respondents represented by 11.4% indicated that they

handle deviant erring pupils in schools by engaging parents in counseling deviant pupils

while 18 of them represented by 51.4% indicated counseling as the way they handle deviant

erring pupils in schools. Meanwhile, 5 of them represented by 14.3% revealed expulsion as

the way they handle deviant erring pupils in schools while 1 of them indicated punishment as

the way they handle deviant erring pupils in schools. On the other hand, 7 of respondents

represented by 20% revealed suspension as the way they handle deviant erring pupils in

schools.

The handling of deviant erring pupils in schools was equally asked to Head Masters and one

of them mentioned the following:
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There are many measures that we use to control deviant pupils
and one of them is counseling of children who exhibit deviant

behaviour.
In the same view, one of the HOD mentioned that;

One method used to control pupils who behave badly in the
school environment is through punishing those who are deviant
and to also giving them counseling sessions where good morals
are imparted in them. Where necessary, we also call for the
pupil’s parent where we see that the problem persists for a long

time.

Table 4.5: Ways that can be used to stop deviant behaviour in schools

RESPONSES FREQUENCY | PERCENTAG
E

Expel deviant pupils 14 40

Having motivational talks before lessons start 6 17.1

Parent and teacher participation in counselling culprits 4 114

Suspend deviant pupils 11 31.4

Total 35 100

Table 4.5 above shows that 14 respondents represented by 40% revealed expelling deviant

pupils as a way that can be used to stop deviant behavior in schools while 6 of them

represented by 17.7% indicated having motivational talks before lessons start as a way of that

can used to stop deviant behaviour in schools. On the other hand, 4 of the respondents

represented by 11.4% revealed parent and teacher participation in counseling the culprits as a

way that can be used to stop deviant behaviours in schools while 11 of them indicated that

suspending deviant pupils is one way that can be used to stop deviant pupils in schools.

The concern given above was given to Deputy Head Masters and one of them indicated that;

Controlling deviant behaviur in pupils is not as easy as one
might think. As the person in charge of discipline, | punish those
who demonstrate deviant behavior, especially those | regard to
be the ring-leaders in influencing their friends.
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One of the Head teachers said the following:

Stopping pupils from absconding classes and other bad vices
that pupils engage in while at school.
Another Head Teacher said that;

One of the frequent measures we use in dealing with deviant
behaviour is conducting motivation talks and this allows us to
hear some causes of deviant behavior from pupils. Apart from
this, we also use one on one counseling so that we can be able to
have personal relationships from pupils.

Table 4.6 Measures schools should use to manage deviant behaviour following the
abolishment of corporal punishment

Responses Frequency | Percent
Rewarding pupils with good behaviour 16 45.7
Encouraging pupils to participate in extracurricular 4 11.4
activities

Introducing school prisons where deviant pupils can be 2 5.7

detained and not allowed to go for vacation

Reintroduction of corporal punishment 13 37.1

Total 35 100

Table 4.6 above shows that 16 respondents represented by 45.7% indicated rewarding pupils
with good behavior as a measure schools should use to manage deviant behaviour following
the abolishment of corporal punishment, while 4 of them represented by 11.4% indicated
encouraging pupils to participate in extracurricular activities as a measure. Meanwhile 2 of
them indicated the introduction of school prisons where deviant pupils can be detained and
not allowed to go for vacation while 13 of them represented by 37.1% indicated the
reintroduction of corporal punishment as the measure schools should use to manage deviant

behaviour following the abolishment of corporal punishment.
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In giving the measures that can be used to handle deviant behaviour, one of the HODs

mentioned that;

Teachers should work together with parents encouraging pupils
to work hard and stay away from doing bad vices such as
smoking and alcoholism and absconding.

Another HOD said that;

One of the measures that can help reduce deviant behaviour in
schools is setting up tangible rules that should be followed
strictly for their guidance. He further said that supporting those
who portray good behaviour is a way of motivating deviant

pupils.
One of the teachers said that;

One of the best measures that can be used to control deviant
pupils is through counseling them. The other measure that can be
used is giving them simple punishments such as picking up
papers and cleaning.

4.5 Summary
The chapter presented the data that was collected using questionnaires, interview guides and

focus group discussions from the selected secondary schools. Data was collected under the
set objective questions asking about the nature of deviant behaviors, the factors contributing
to deviant behaviours and the measures which should be taken in order to stop these vices.
The demographic details of participants showed 15 females and 20 male adding up to 35
participants from the questionnaires. The presentation also showed that the participants were
a group of experienced professionals who contributed positively towards the credibility of the
study findings.

Going by the educational level of the participants, the findings have shown that the majority
are degree holders. The findings on the nature of the deviant behaviours in schools, smoking
and beer drinking ranked the highest percentages of 22% and 20 % respectively. The findings
on the factors contributing to deviant behaviours have shown that the highest factor is peer
pressure followed by the human rights and technological advancements. The measures to be
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taken were indicated by the participants and the researcher discovered that the issue of

counselling was leading and many settled on this.
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CHAPTER FIVE: DISCUSSION
5.0 Overview
In this chapter, the researcher discusses the findings of the study. The discussions of the
findings are presented in order of the study objectives which were to: (i) to investigate the
nature of deviant behaviours among pupils in public secondary schools; (ii) To establish the
effects of deviant behaviours on pupil’s performance and (iii) to establish measures that can
curb deviant behaviours among pupils in order to enhance their academic performance in

public secondary schools

This research had a total number of 65 respondents. A sample was a smaller group obtained
from the accessible population and it was broken down as follows; 5 school head teachers, 5
deputy head teachers, 5 Heads of Department, 5 parents, 10 pupils and 35 teachers. In all the
scenarios, administered unstructured questionnaires, interviews guide and a voice recorder
were used to collect information. The researcher used the interview guide for school
administrators (head teachers). The interviews were used because they gave reliable and
quality information as the researcher was allowed to probe and get clarifications where
necessary. The impressing thing was that most respondents gave clear and summarized data
concerning the research topic. The other most impressing thing in this research was that even
if it was not gender balanced among the respondents who took part in this research, all the

questions were attempted.

5.1 Nature of deviant behaviors among pupils in public secondary schools
The first objective was to investigate the nature of deviant behaviours among pupils in public

secondary schools.

In exploring this objective of the study, it was first imperative to understand the deviant

behaviours schools were experiencing from the pupils. This is because the acts have
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continued to affect the role of the school and further become the source of a problem to
teachers, school administrators and parents/quardians. Therefore, in an analysis of the
quantitative data given in the previous chapter, the majority of the respondents revealed beer

drinking as the deviant behaviour they were experiencing in their schools.

On the other hand, 20% of the respondents revealed smoking as the deviant behavior pupils
exhibit in schools. It was established that smoking has become a fashion in this generation
and the act is done due to peer pressure. In the same vein, another good number of the
respondents revealed improper dress-code as the deviant behaviour exhibited by pupils in
schools. Improper dressing has become a common trend among pupils in most schools. The
vice was also experienced by the researcher during data collection at some school where a

pupil was putting on wrong uniform just to be noticed by the peers.

By and large, 8.6% of the respondents revealed that the deviant behaviors they experience in
schools include wvulgar language, insubordination, late coming and sexual relations.
Generally, the nature of deviant behaviours among pupils in public secondary schools is a
serious issue. Therefore, parents have substantial influence towards the nature of the
community learning which a child experiences. In essence, the huge majority of parents had a
genuine deep concern for the welfare of their children and has powerful emotional bonds with
them. Therefore, they should always try and provide reference models which they copy,

influence their attitudes, and usually know more about their child than anyone else.

In essence, the above response was in tandem with what Whitehead (1993) reported in his
research that indiscipline behaviour such as beer drinking has resulted to lack of total
commitment and dedication on pupils’ school attendance. In line to the findings above,
Adegun (2013) warns that these pupils who smoke cultivate and demonstrate deviant

behaviors and may never fulfill their potentials and this will result into these pupils becoming
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burdens to the country’s society. Moreover, smoking unsettles the mind not of the schools but
communities at large since children are considered the future leaders of the country. As a
result, any attempt to curb pupils’ deviant behaviors in schools would be highly welcomed by
the government, educators, parents, teachers and school administrators, because what schools

and the societies are experiencing is unbearable.

According Olowale (2001), the environment in which adolescents live is what makes most of
them to practice the above acts of deviance. Therefore, it follows that when parents do not
consistently react to the undesired behaviour of an adolescent, the child might continue to
engage in more deviant behaviors in the school. In essence, the knowledge of the kinds of
deviance being indulged in and the role it plays in particular individuals, groups and

particularly secondary schools is important for any prevention program.

Therefore, from a common point of view, Torrente &Vazsonyi (2012) conceal that such act
as improper dress-code influence the teaching and learning process as they do not only
undermine the purpose of education but also affect the smooth delivery of every day school

activities.

Moreover, Nkhata and Mwale’s study looked at the deviant acts such as truancy, drug and
alcohol abuse, promiscuity, dodging class, riots, smoking, vandalism, fighting, reporting late
for class and insulting, resistance and change, to mention a few. Meanwhile, Sidhu (1996)
arranged them into individual discipline and group indiscipline. Those under individual
indiscipline are truancy, vandalism, stubbornness, rudeness and unfair means of writing
examination. Under group are riots, fighting and quarrelling. In view of the above findings

authors tarries with those found in this research.

43



5.2 Factors contributing to deviant behaviors
The second objective of this study which sought for investigation of the factors contributing

to deviant behaviours among pupils in selected public secondary schools of Mazabuka
District was to establish the effects of deviant behaviours on pupil’s academic performance.
In order to do this, the first researcher’s question was to find out from the respondents the
factors contributing to deviant behaviors exhibited by pupils in the selected secondary
schools. As indicated from the respondents in the previous chapter, various factors were
given. According to table 4.4 of chapter four, the factors pointed out by respondents included
environmental background of pupils. By probing more into this factor, it was alluded to that
the environment from which some pupils were groomed from were not conducive for
bringing up responsible pupils.

In addition to the environmental factors, the study which was done in Estonia on girl’s
delinquency shows that the reasons for the deviations in the children’s behavior were
primarily connected to the environment in which they socialize. This environment is the
family and this means that parents have a bigger role to play in controlling what is going on
in their homes if deviant behaviour is to be controlled. Simate (1992) stated that parental
occupation, family size is among the factors that contribute to deviant behaviour though in

his study could not explain the suitable family size and how this affects children’s behavior.

The last factor that respondents in the previous chapter mentioned was the parents’ lack of
commitment towards the welfare of their children. Due to modernity and other factors such as
lack of time for some parents to have ample time to know what was going on in their
children’s lives, some pupils found themselves doing things which were contrary to school
established norms. Another study by White head (1993), revealed the issue of aggressive
behavior by pupils coming from single parents. The interpretation of this is that children

behave well when both parents are living together as they share ideas on how to teach their

44



children good morals. The second interpretation from this assertion is that fathers are more

feared in homes and their absence has an impact when a mother is left alone.

The other factor indicated in the previous chapter was the introduction of human rights and
by this, the interpretation was that both parents and teachers were limited in some instances to
control their children because when they attempted control their children, some of the
methods they attempted to use were considered to be against the international declaration for

human rights.

In the same vein, lack of stiff punishment for pupils was another factor that respondents given
and the interpretation for this was connected to the justification given above. Stiff punishment
was equally considered to be against human rights and because of this, some pupils exhibited
deviant behavior because they knew they would not be punished. Pupils in schools
unfortunately have taken advantage of the human rights negatively and this has caused a lot
of conflicts between the administrators and learners in schools. Peer pressure was another
factor causing deviant and as mentioned above, some pupils were involved in exhibiting
deviant behavior because of joining bad gangs within the school or in their communities.
Because of technological advancement or use of social media, some pupils were found
themselves developing deviant behaviour as they were trying to emulate what they used to
see on social media. This point was also mentioned in the review of literature and it follows
that when parents do not consistently react to the undesired behaviour of an adolescent, the

child might continue to engage in more deviant behaviors in the school (Suleimen, 2011).

These findings indicated above tarries with Simate’s (1992) report who mentioned that in
Zambia, reported that indiscipline in schools included vandalism, strikes, bullying, smoking,
drug abuse, promiscuity, aggressive and disruptive behavior, absconding from classes,

drunkenness, stealing, careless school work and other offences against the school rules
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and regulations. Similarly, Asiyai (2005) argued, in the literature review that, the school
based causes of indiscipline are teachers’ lateness and absenteecism in class, overcrowded
classrooms, unconducive school environment, unenforceable school rules and regulations,
poor teaching and poor leadership by school administrators. In view of these findings, the
researcher observes that any factor that relates to ineffectiveness of teachers and school

administrators was silent in the findings.

Contrary to these studies above, Yaroson (2006) reported that unrealistic school rules were
the causes of indiscipline. His justification follows that rules and regulations are meant to
guide and control activities in school but when they become too much and unenforceable,
they tend to breed indiscipline. Some head teachers behave like military officers when
disciplining pupils and have put unrealistic rules still beat up children even after corporal
punishment was abolished by the government. It is a known fact that when a child is beaten
all the time or abused they become stubborn even more, so there should be a limit on

disciplinary actions taken by schools otherwise the current situation might worsen.

The psychological factors that were mentioned by Banja (1999) also are shaping pupils’
behaviors in schools especially on pupils who smoke dangerous drugs. These pupils display
un acceptable behaviurs in class and disrupt learning to other innocent ones. This goes back
to the issue of human rights people have freedom of choice on how they should live but, it
becomes sad on the part of pupils because they still need guidance despite the human rights.
Some parents have a habit smoking in their homes in the presence of the children and this
means that some children have taken this as a normal act.

5.3 Measures of curbing deviant behaviours among pupils

In realizing the nature and all the bad factors of deviant behaviour stipulated in this study, the
researcher found it reasonable to seek for measures that would combat them so as to ensure

that pupils can improve their academic performance in the target schools and possibly in
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other schools whom this study were not targets. Accordingly, in order to establish this, the
first question that respondents were given was to find out the methods they used in handling
of deviant erring pupils in schools. In response to the above, chapter four above shows that
11.4% of them indicated that they handled deviant erring pupils in schools by engaging
parents in counseling deviant pupils while 18 of them represented by 51.4% indicated
counseling as the way they handled deviant erring pupils in schools. Meanwhile, 5 of them
represented by 14.3% revealed expulsion as the way they handled deviant erring pupils in
schools while 1 of them indicated punishment as the way of handling deviant erring pupils in
schools. On the other hand, 7 of respondents represented by 20% revealed suspension as the

way they handled deviant erring pupils in schools.

In the same direction, the Head Masters were equally asked to mention the manner in which
erring pupils in schools were being handled and from the findings given in the previous
chapter, one of them mentioned that there were many measures that were used to control
deviant pupils and one of them was counseling of children who exhibited deviant behaviour.
Additionally, one HOD also indicated one method used to control pupils who behaved badly
in the school environment was through punishing those who were deviant and also giving
them counseling sessions where good morals were imparted in them. He further mentioned

that were necessary, they also called for the pupil’s parent.

The findings showed above are not different from what was mentioned in the previous
chapter. For example, in the literature review, the use of reinforcement was mentioned to
have the potential to help curb undesired behaviour among school children in order to
enhance academic performance in public secondary schools. In the same section of the
review of literature, Bandura (1977) defined reinforcement as a stimulus that strengthens
behaviour and increases the frequency of its occurrence. This involved reinforcing one’s

positive response which in turn blocks the appearance of undesirable behaviours. In

47



consonant with the findings above, reinforcement can imply all the methods that can be used
to stop deviant behaviour in pupils. Additionally, the previous chapter also shows that
expulsion of deviant pupils, having motivational talks before lessons start, parent and teacher
participation in counseling culprits and suspending of deviant pupils were additional methods

that respondents indicated as the way of controlling deviant behaviour.

The findings by Bolu-steve and Esere (2002) revealed that deviant behaviour is caused by a
lack of effective parental upbringing. Also, the major strategy employed by counselors in
handling behavioral problems is the reinforcement technique. Like what was mentioned
above, Bolu-steve and Esere simply entails that there was need for teachers and counselors to
continue being close to pupils so as to continue monitoring their behaviour. Unfortunately,
the same teachers who should monitor these pupils are the ones who are sexually abusing
them. This interprets to say unless these closest people change their mind set they will be the
ones trying to worsen the situation at hand. This issue of counseling can only be successful if
trained and dedicated guidance and counseling teachers are used and these should have few

periods to teach.

In view of the above, though most of the strategies used to control pupil deviant behaviour
have been shown above, the chapter immediately before this one indicates that rewarding
pupils with good behaviour, encouraging pupils to participate in extracurricular activities,
introducing of school prisons where deviant pupils could be detained and not allowed to go
for vacation and re-introduction of corporal punishment were among additional measures that
respondents indicated as the way of controlling deviant behavior in pupils. The introduction
of corporal punishment is not a good measure as it was mentioned in the factors that, when
children are beaten often, they tend to become more stubborn and this is the reason that

White head (1993) emphasized on the causes of aggressive behaviors among pupils. It is now
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left in the hands of both the government and schools to find better ways of stopping bad
behaviors among pupils in public secondary schools.

5.4 Summary

In this discussion, the researcher discussed the research findings in accordance with the three
objectives namely; to investigate the nature of deviant behaviours among pupils in selected
secondary schools; to examine the factors contributing to deviant behaviours in public
secondary schools and lastly, to assess the measures schools have put in place to stop deviant
behaviours. At the same time, studies done by various scholars were used to confirm and

compare the findings.
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CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS

6.0 Overview
The principle purpose of this study was to investigate the factors contributing to deviant

behaviours among pupils in five selected public secondary schools of Mazabuka District of
Southern province of Zambia. That being the case, the conclusions of the study were derived
from the discussions of the findings and are in accord with the three study objectives as given
in the preceding sections of this study.

6.1 Conclusions

From the data collected concerning the factors contributing to deviant behaviours among
pupils, the study concluded, as indicated in the findings and discussion of findings that,
several types of deviant behaviours include; beer drinking, smoking, truancy, vandalism and
sexual activities among pupils. Though there was an extent to which deviant behaviour was
controlled, the study, from the first objective, established that there was a high level upon
which deviant behaviour was exhibited among pupils. By and large, this implies that there
were poor intervention methods that worked for parents, teachers and school administrators

in terms of controlling deviant behaviour among pupils.

Conclusions drawn from the second objective which sought to establish the factors
contributing to deviant behaviours included environmental background of pupils, introduction
of human rights, lack of stiff punishment for pupils, peer pressure, technological
advancement or use of social media and parents’ lack of commitment towards the welfare of

their children.

The conclusion drawn from the third and final objective of the study which sought to assess
the measures schools should use to stop deviant behaviours showed that rewarding of pupils
with good behavior, encouraging pupils to participate in extracurricular activities, introducing

of school prisons where deviant pupils could be detained and not allowed to go for vacation
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and re-introduction of corporal punishment were among additional measures that respondents
indicated as the way of controlling deviant behaviour in pupils. Additionally, the findings
given in the previous two chapters indicated that counseling was one of the methods of
controlling deviant behaviour while expulsion was also among the ways of controlling poor
behavior in pupils including punishment. Other methods included suspension as a way of

handling deviant erring pupils in schools.

This study settled on the fact that there was high exhibition of deviant behaviours in schools
and this was as a result of environmental background of pupils, introduction of human rights,
lack of stiff punishment for pupils, peer pressure, technological advancement or use of social
media and parents’ lack of commitment towards the welfare of their children. Nevertheless, if
the preventive measures indicated by respondents can be implemented, deviant behaviour can

be curbed out.

6.2 Recommendations
On the basis of the findings obtained and the conclusions drawn, the following
recommendations were ideal in order to control deviant behaviour among pupils so as to

improve their academic performance.

1. Parents should be engaged for discussion concerning pupil’s deviant behaviour.

2. Guidance and counseling services should be strengthened in all the schools so as to
ensure that all pupils are counseled regarding any possible deviant behaviour and in
order to do this, the guidance teachers should have less time to teach.

3. The school administration should strengthen motivational talks to pupils concerning
deviant behaviour.

4. Since corporal punishment has been abolished, the government should come up with

other means of controlling pupils who exhibit deviant behaviour.

51



6.3 Suggestions for Future Research
1. There is need in future to investigate on the effectiveness of guidance and counselling

in secondary schools in relation to pupil behaviours.

2. To investigate on whether the type of a school has an influence on pupil’s behaviour.
3. To investigate on the effectiveness of the revised curriculum in public secondary

schools on pupil performance in learning.
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APPENDICES
THE UNIVERSITY OF ZAMBIA / ZIMBABWE OPEN UNIVERSITY

SCHOOL OF EDUCATION

APPENDIX 1: QUESTIONNAIRE FOR TEACHERS

Dear respondents,

| am a master student conducting an academic research in which your participation is of great
significance. The purpose of this questionnaire is to collect relevant data to the study entitled
“Factors contributing to deviant behaviours among pupils in selected public secondary
schools of Mazabuka district”. Please endeavor to answer all the questions because your
views will also represent those that have not been selected in this study. Therefore, you are
kindly requested to read the questionnaire items carefully and then respond to them
genuinely. Rest assured that the data being collected will be treated with maximum
confidentiality and will be strictly processed only by the researcher.

Instructions

1. Do not write your name on this questionnaire.

2. Put a tick [V] or an explanation in the space provided.
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SECTION A

1. Gender

(i) Female [ ] (i) Male [ ]

2. Age

(i)20-30[ ](ii)30-40[ ] (iii))40-50 [ ] (iv) Above50[ ]

3. Service year in teaching

(15[ 1 (iye6-10[ 1 (iii)22-35[ ]J(iv) 16-20 [ ] (v) 21-25[ ] (vi) 26-30[ ]
(vii) above 30 [ ]

4. Level of education

(i) Diploma [ ] (ii) First Degree [ ] (iii) 2" Degree [ ]

SECTION B: The nature of deviant behaviour among pupils in public secondary schools

5. Which deviant behaviour are you experiencing as a school from pupils?

7. How would you rate the occurrence of issues such as vandalism, strikes, bullying smoking, drug
abuse, aggressive and disruptive behaviour, drunkenness, stealing in your school?
a. Rare
b. Frequent
c. High

d. Low
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Section C: Factors contributing to deviant behaviours.

8. What are the factors contributing to deviant behaviour exhibited by pupils in your school?

SECTION D: Measures that schools have put in place to stop deviant behaviours.

9. How do you handle deviant erring in your school?

11. What other measures do you think your school can use to manage deviant behaviour following

the abolishment of corporal punishment?
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APPENDIX 2: INTERVIEW GUIDE: ADMINISTRATORS

1.  Which deviant behaviours are you experiencing as a school from the pupils?

3. How would you describe the frequency of indiscipline behaviour among secondary school pupils
such as substance abuse, teen-age pregnancies, abortion, vandalism and many others?
a. High
b. Low
c. Average

4. Which common deviant behaviour persist in your school for the past five years?

Factors contributing to deviant behaviour in your school?

1.  What are the factors contributing to deviant behaviour in your school?
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Measures to curb deviant behaviour among pupils so to enhance their academic performance

1. What discipline measures do you feel are appropriate for learners who display deviant

behaviour?

2. What steps do you think should be taken against repeat offenders?
3. What are your views concerning the abolishment of corporal punishment?
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APPENDIX 3: FOCUS GROUP DISCUSSION: PREFECTS

1.  What are your roles as a prefect in the school?

2. What factors contribute to deviant behaviour by pupils in your school?

3. What discipline measures do you feel are appropriate for learners with deviant behaviour in your

school?
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APPENDIX 4: FOCUS GROUP DISCUSSION: TEACHERS

1. What is the nature of deviant behaviour do you experience in your school?

2. What factors contribute to deviant behaviour?
3. What measures should be used to reduce deviant behaviour?

Thank you for your participation
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