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INTRCDUCTION

The aim of education is to vpromote litersacy in &n individual.
The ewucaticnal refornms of 1977, clesrly stated that the education
tu be riven to Yarbians would:

rromote their development that will effect

continued satisfactory adjustment to an

individual's life at each stage of his/her
development (educ. xeforms 1977:5).

In order to achieve this, it is the duty of the educational
institutions concerned and the government of the day, to see to

it that necessary instructional muterials are provided to enable
the educators carry out their work effectively. This, however

is not the case in sambia now judging from the outcry from the
peovle in the country, especially parents of school going children,
that tie education which is ~iven to their children is far much
below the required standard. Many parents huove complained that,
pven after having spent seven years of primary education, some

children cannot read and write and easily relapse into illiteracy.

Looking at the initial aims of primary education in sambia,
according to the education reforms of 1977,

Primary school education should be preparatory

for further learning and for most parents, sights

are set on the selection for secondary school
grades (8-12).

But this is not the case in Zambia today as most primary schools

have declined instead o: developing.

According to Kelly (1991:45).
liany schools huve been allowed to deteriorate
to the extent that major capital expenditure

is now required to rehabilitate them.

Of late primary schools, according to the outery in the country,
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do not have sufficient instructional and learning materials like,
text books, teachers hand books, chalk, exercise books, rulers,
mannila papers, radios, T.v. etc. This has in a way made teachers

to improvise where they can or just let nature tuake its %oll.

This research re-evaluated the availagbility of instructional ang

learning materials in srimary schools of Chadiza district.



CHAPTER I

Statement of the Problem

Many Zombians today talk about the falling of educational standards.
in primary schools. Many parents anticipate that this has come
about due to lack of instructional and learning materials like
teachers hand books, pupils text books, exercise books, rulers,

supplimentary readers of instructional and learning materials which

he said:

4

raises the quality of learning activities
end bbosts student achievement.

The educational reforms of (1977:5) had recommended among other
things the provicion of the right kind of:

cnvironment and onportunities for learning
to promote the development of an individuanl.

Lorprevision of the right kind of environment, meant that govern-
neint vos eoing to nrowvide 411 the necessary materiale in primary

schools to enable educators and loarners boost educational standards.

It wus vieweg like the ones mentioned above whizh hud prompted the
rese.rcher te evaluate the type of instructional and learning

materinic enrrently in use in our primary schools, especially those

pote

of Chadiny district. FMuny reople anticipsted that primary schools
were the most important schools =2s Lhey Serve as bases of education.
Once =z child lacks good fcundationsl buse, then it is 1ifficult

ok emmchow ¢hild to sogress further in education.

Purvose of Study

™iie nhtudy evsluated the instructional and learning materals

cusecently used in primary schools of Chadiza distriet. The study



tried to:

-3

.~ Determine

used in all

e Determine wlotlhar teachers had
3« Determine wrethor teachers d4id
materlisals in the zbsence of the

e Letermine whether pupils had an

exercise books etc. during the

Chisctives of the Study

In ovrder to come up with dependable
prodler under study, the researcher

. to investigate whether teachers
nuterials in schools.

Ze L investigate whether

. o Tetermine how often teazchers
in inctruction:l matericls.,

L, t5 Jdetermine

instructional and learning moterials

pS1]

« tz determine

srimary schoels.

Relevance of Study

Thi- stuly was
ment nd the ministr
its weclicies to the full, regarding

whether inztructionzl

arocess

whnether hecadmasters

whether resource centres

of educstion in particular,

ond learning materials were

subjects being oflfered.

teaching materials.,

improvise instructionasl

recommanaed

ONEE .

accers to text hooks, rulers,

of learning.

data and solutions to the
had the following objectives:

had an access to imstructional

te learning materials.

went for in service training

osrdered the recommended

for their schoecls.

were functioning in

relevant as it may bring to light whether the govern-

is implementing

provision of both instructional




Assumptions of Study

It wis sssumed that primary school teachers lacked instructional
“ni lecrning materials. Many schools, it was believed did not

have the wbove mentioned materinls *o

sist them in carrying out
their duties effectively. This, it was assumed was due to school
administrators who did not order the right instructional and

learring materials. Jometimes, it was furitlier assumed, materials

w

[¢)

oncerned were just bunked in offices by headmasters, who 4id not

allow teachers and pupils to use them.

Linitation of Study

Thivc study was limited to Chadiza district because of the followdkng

reasons:

'a There wasn't enough time to visit xll the primary schools in
the country and even Chadiza district dne to limited time

that had been given to carry out this research.

s The research had not been adequately funded and hence the
researcher could not manage to visit 3ll the primary schools

in the district.




Definition of Terms

Te

e
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6.

T

abstreact :
u“uicigate s

seteriorute:

lusatiable:

lelapse 3

fhought o, as a quality ratLer tham an object

or facty not reecl or scliile

Sometimes considered uon-standari to expect:
e are anticipating trouvle «-ov the factory

opens again.

fo csuse to, become worses his deteriorating

haalth,

Something that cannot be satisfied: an insatiable
love for music, you cannot be hunzry again, you

e you. are insatiable.

To fall back (into evil or illness) azfter improve=
ment. A return to a former :md worse state
especially of health after an improvement, Iiere

it meaus relupsing into illiteracy.

2esource Centre: A place within a school, where teachers meet

v

'urrogato H

to share and discuse new skills, techniques etc.

about teachinge.

A person, acting for another, such as a priest
or judge (a person or thing) acting or used in
ploce of anotherg substitute: A surrogate material

etc.

All the sbove meanings were got from the longman Dictionary of

Contemporary knglish, 1978 edition.




CHAPT®ER II

LITSRATURE REVI s
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If educators are to effec ively carry out their work snd cive
wality education to their students, then there is need for

thew to hiave instructional materials in all subjects.(inelson

1

D

70 b

AV]

, says ''the content snd method of teaching in 411 subjects

chould be adapted to local conditions. Sspecial attention chould be
riven to the preparation of suitable text books and study of the
educational use of vernaculars'. He further states that education
should see to it that it renders the individual, '"more efficient

in his/her condition of life, whatever it may be and to promote

the advancement of the community as a whole'.

wuality educuation then can only be afforded if the instructional
iaterials are available to both the teacher and the learners, This
seems not to be the case in Lambia now, hence the outery from many
parents. DMwanakatwe (1971:71) says, '"parental interest in the
education of their children is considerable, their children's thirst

for education is insatiable, factors which have increased popular

demsnd for more and better education'.

Kelly, (1991:105) points out the importance of instructional
materials when he says, '"the greater availability and use of
instructional materiuls raises the juality of learning activities
and boests student achievement. In lambia the availability of
text books has declined steadily, the availability of writing
materials is not assured and most school administrators agree that

the situation is worse now than in the past'.

- B -
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By instructional materials, it is meant all materials necessary

in imparting knowledge to the pupils e.g. radios, TV, cinema,
libraries. And talking about libraries, Kelly says, "the presence
and active use of a school library boosts reading achievement,

Libraries are almost non-existent in Z“ambian primary schools'".

Radio and other instructional media Kelly insists efficiently
raise students achievement. But the question at issue is that
radios, TV which were given to schools years back are o longer
in use. Although Zambia has educational broadcasts, students

do not listen to them as the radios are not there.

Classrcom blocks are also part of instructional matei’ iks. But
some schools have not been painted since they were built. The
floors =zre in tatters and as a result @o not inspire the students.
Coombs and Lauras points out that, "better physical facilities
motivate students to learn., The infordation Wwe have received

from observation, discussion and reading leaves us in no doubt that
most primary and secondary schools in Jambia are in a state of

physical decay".

Most teachers are not retrained once they have completed their
initial training. This has made many teachers to be outdated.
Kelly says, "in service teacher training programmes will raise

the quality of instruction, leadmmg to hi,her student achievement.

So if students are to get the best education from our schools

and be able to contribute constructively in the development of
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their nation, good guality education must be afforded them

and this can only come about if our primary schools, which

are the bases of educat’on, are provided with the right and
effective instructional materials which will help in sharpening

their educational base,

In the book, "Teaching and Media" (pp. 120) emphasis was wade on
the importance of having a variety of instructional nsterisls.

Trhis de what wen oodd:
The variety of conditions yo i may previde when
reaching students to name is infinite. 4s an
identifying, students learn to name these
referents ot three levels: actuzl, surrogate
(representational’ usnd abstract (verbal.

t oo furtbher saild in the same book that:
Juidents lesrn o nuame such veferento s
2 tric 30lids, colours of c¢bjects, or the
se ref

20me c
srececess of condensation. A1l of the
ants can actually be brought into clus
wometimes it is either impossible or
niecnt to bring real cbjects or evenis into
cluassroom ox to bring the leorners to them.
surrogate objects, events, or characteristics
may be emploved in such instances.

4

.o it cun be seen from the above explanation, instructional
matericzls sre very essential to an educator. FYor it is clearly
kncwn that when learners identify they are always afforded with

two stimuli namely:

1e . nime or armbol

e Thmiocriect (event or charucteristic to which name symbol refers.

In the book, "The role of Medis in instrictional setting", (pp: 204)

o]

mention hes been made on the importance of having many instructional

2

materinle.  This is what it says:
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The abundance of resources aund the free access

toc them probably con‘ribute more %o independent

study by individuals than any other factor.
sccording to the latest book, "Focus on learning,' (19392: 31)
bleme has been hesped on the government of the day. This is
what was said:

From the look of things, it seems as if the

government of the day is not putting much effort

to redress the situation in primary schools. Much

attention is given to instituticn: of high learning,

especially the universities.
Until the governments of this country realise the essentiality of
primery education as the '"main base' of education, where good
foundation is ought to be concentrated, Zambis will not oroduce
the muck needed trained maunpower, to man its government and

industries. Much money will continue to go out to pay the expa-

triates.

The only remedy then, is to provide the necessary educational
instructional materials to enable primary schools lay a firm
eaucational standards. This can only he done through training
teachers providing all the needed instructional and learning
nuterials. A review team set in 1992, to look into problems of
education in Jambia said:

The vitality and equality of an education system

are revealed very plainly by relative abundance

of books, writing mateirials and educational aids

of all kinds, while the virtual absence of such

items bespeaks real educational impoverishment.
Focus on learning (1992: 31).




STHODLLOGY
ALl AR
7s 17 tovulation
The rornulution for this study was taken from all the primary

schools in Chadiza district. The teachers and Headnmasters were

part and parcel of the whole population.

2«2 Zample Population

The sample population comprised of 15 headmasters and 68 teachers.
Together 83 respondents were administered with questionnaires and
interviewed. The respondents were randomly chosen using cards

bearing yes and no. A pick a lot mechnism was used,

Ze? Data Ccllection

The researcher used a structured questionnaire «nd interviews to
obtain information from teachers ini headmasters. Further inform~
ation was got from analysis of the type of instructional and

learning materials each school had.
The findings were presented and respons~s from two types of

questionnaires were compiled zni analysed through descriptive

statistics. The data was analysed manually.

-q -




CHAPTER FOUR

ISCUSSION OF THE RESULTS OF FINDINGS FROM
PRTMARY SCECCIE OF CHADIZA

TABLE b:1 Sex of respondents:

HEADMASTERS CF

[EX FRECURNCE PERCENTAGRE
Male 15 100,0
el
Female 0 0.0
TOTAL 15 100.0
d
TABLz hi2 Academic Qualification
ACADZENIC
UALIFICATION PREQUENCE PERCENTAGE
Srude 9/Form ITX 2 13543
Grade 1: 17 'Q6.7
isuy 15 | 100,90
2670 of tle Teadmasters were of grade 12 jualifications. Only
17 20 had form IT gualifications. This entails that with grade
1 Headmasters any schools in the district can rroduce hetter
et 2ad Sters, many Scnof in Tne 4istrict can procd . -
results if given the reguired instructionzl materials.
T.8L b3 Professional ualification

WUALIFICATION FREQUENCE

PBRCENTAGE

Z.F0CN 10

6659

€ 5 5085
ie e ,
Py o 15 100.0
N e -~
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of the Peadmasters huve the Zambia Frimary course and
27,7¢ h-owve idvanced ['rimapy course certificates. This shows that
11 the Yeudmasters are conversant with the primary course and
can produce bztter results.
L,4 OCrdering of materizls in a year.
PROBISRY FRELUZENCE PERCENTAGE
leadmaster 5 2% %
Tnsoector 10 6647
TOTAL 45 100.0
65.7 of the Yeadmasters do not order hooks us this work hes been
Jitndrawn from them. Instead all orders for primary schools are
Jone by the D.ik.0's office. 33.%" and these are Headmasters whose

are near the Boma said they do order books. This shows
why materials are not there in schools.

1,.2L3 .9 Checking of teacher's preparation books.

N_—;;;ERS FRGUENCE PERCENTAGE
Yes 114 93&3’
No 1 6.7
PCTAL 15 100.0

Of the 15 Headmasters interviewed, 9%,7% said they checked the

teacher's

preparation books fortnightly. Cnly 6.7 of the respondents
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don't check their teacher's books. This means that " mest of

.1 - T A /4 . G : ~ :

the llead/teachers supervise the work of their teachers.
TABLE 4.5 Checking of pupils exercise books.

ANGWERS FREQUENCET PERCENTAGE

<
®
B |
g
\O
N
~N

No 1 67

TOTLL 15 100.0

9242« of the Headmasters do check pupils exercise books, to check
whether children learn new things every week., Only 6.7 of the
respondents don't inspect the pupil's exercise books. This shows

that if piven the necessary instructional and learning m:

erials,

many children can have a vary good basic foundation.

TOTAL La? Holding of professional ascademic meetings.

ANSWERS FREQUENCE PERCENTAGE

Yes 13 86.7

No & 159

According to this table 86.7” of the Headmasters hold professional
meetings with their teachers. Only 13.%: don't hold these meetings.
This is a healthy sign as through such meetings teachers are able

to share experiences and hence raise the staddards of teaching.




- 18 =~

Number of times meetings are held in a term.

FREGUENCE PERCENTAGE
Once 10 66.7
Twice 5 333
TOTAL 15 100.0

66,7 of the Headmasters hold professional meetings only once in

a term.

20y

%* hold these meetings twice in the term. This shows

that not much is done by Headmasters to enhance professionalism

in echools.

held regularly to enhance professionalism.

TABLLE h4e9

It was my view that professional meetings should be

Working relationship with teachers.

ANSWERS FREQUENCE PERCENTAGE
St 13 86.7
Fair < 1303
TOTAL 15 100.0

According to the above data, working relationships between

adminictrators and their staff are good as 86.7% shows it so.

1%.%/ of the administrators said working relationship wita their

staff are fair.

learning can be enhanced in primary schools.

TABLE 10

This shows that given the necessary materials,

Froblems in the acquisition of materials.

ANSWERS FREGUENCE PERCENTAGE
Yes 9 60.0
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605

acnuisition of both imstructienal and learning material

they did not face problems.

of the Headmasters saigd they face a lot of problems in the

Log

Hoe

These were schools close to

chool teachers of Chadiza.

1Q WP r ENT AG
ANSWERS FERCENTAGE
e e el
Mal 50 i
SR i R
Pemnle 18 26.5
TOTAL 68 100.0
- / o _ 5 -y /
772457 o the respondents were male and only 26.5% were female.
This cliows that there are more male teuchers than female teachers
in Chodiza district.
PASLE he12 In service training in instructionsl materials.
N5 TRUEQUENSE FERCENTAGE
. ¥ 5 7. ,5
O 62 92' L9
AT £8 100.0

According to the nbove callected data:

never been sent for inservice training

since leauving college.

92.6° of the teachers have

in instructional materials

Cf the 68 teuchers interviewed only 7.h%




1 been retrained. This shows that retraining ol teocherad s
o T : . XY " £ A : . :
not “o zspecially with the continuous changes in the methods

znd technigues in the mindistry of education.

TARLE 413 Insgection by inspector of schools,
JISUED PRECUENCS PERCENTAGE

79.57 of the respondents said they huve not been inspected for
wite cometime. Only 2C.5% and these were mostly teachers teaching
near the Boma webre inspected. This revealed lzck of commitment to

duty cn the part of inspectors and hence the falling standards in

TaBLE 4.1b Times inspected by inspector of schools this year.
NS WER FREGUENCE PERCENTAGE
Inzpected Once 14 2045
Not insgected 54 795
JOTAL 68 100.0

Tnspected only once this year. according to the above collected
iuts 79.5 of the responients have not been inspected by the

insvector of schools. Only a meagre 20.5% of the respondents were

inspected. Infact many teachers said they have never been inspected
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since leaving college. This in itself has a big effect on the

falling standards in primary education.

TABLE 4,12 Professional jqualifications
NS WERS FRECUENCE PERCENT AGE
i = ' SRR
A% 65 95.5
p— NS
UNTRAINED 3 4a5
TOTAL 68 100.0

According to the above collected datz, 95.5% of the respondents
had been trained in the Zambia primary course. Only 4.5% ef the
respondents were untrained. This shows that if properly handled
these teachers can perform well. Jhat they lack are the necessary

instructional materials.

TASLE 4.13 Academic qualification of respondents.
ANS I BK3 FREJUENCE PSRCENTAGE
Form I1I/Grade 9 10 1h. 7
Grade 12 58 85.7
TOTAL 63 100.0

85.%. of the respondents were of grade 12 qualifications. 14, 2%
were either fform II or Grade 9 qualifications. This means that
most of the teachers are well educated and can handle the primary

course well.




77.95: of the respondents said they did not have instructional

1

matericls znd learning materials. 22.1% said they had. The

most badly hit subjects were science, home economics, and English

grade ITI teachers handbooks.

TABLE 4315 A€cessibility to instructional materials.

5

5 WERS FREQUENCE PERCENTAGE

Yes 13 19.2

Ho 55 ' 80.8

POTAL 68 100.0

0.5 of the respondents donts did not have an access to the
inastructional materisls fnini in their schools. 19.2% however,
hud zn necess to them. This clearly shows that some Headmasters
2id not give some materials to teachers to use. Instead they

banked them in their offices.

TABLE h:16 Does your headmaster orier Lhe ripht instructional
materials?

. S
R e PRl L - TTANT YT kv i MaAIY
4L!~{l)‘-;'—‘lj‘:\1 i R;‘;(J‘ .&T. vl P:;RC‘:N Al
v 12 176
o s life




PRSI :
o e 7Y the resyondents ¢ 4. theiyiie
risht dnstruction 1a e f%y

thene  The DEC's.office orders on behalf of sciiceliss

X

th ¥y those near the sa

ordered. the rigbtivmaterials. 3¢ hud 2w unper hand in talkan
o Al S e S e R G o i . .

re~uived meterials as they canme.

PERCENTAGE

o —— o

10 Py

)
N

85.3

ML HR 100,.0

B.%  «f the respondents said headr

4]

<l

nasters do not consult them about

mebericis they need te ke orderel for thair clasces. b, 72 suid
thev were consulted esch time the Head orderesd beoks. This shows

do not conasnlt teackers who should be in a better pocition

to mno. what they need for their clrusesz znd instead order things

whicli “re not needed. 5

i g %sa8 svailability of learring materials.
s 4 D Wi B sshslielalalian
Gt b | T RECIE G Fip b
'("ﬁ,._; s :) 1
R e el et -
! Wy

Ho L

68 100.0




ot of the sclionls visited do not hive all the nacessary
ing ctional and learning materisals. 68,2 of the respondents
onfirred the non-availability of these materials. 3Zven the
o B G 4 :
Do had, 5till lacked some e... in science, homecraft,
M en iy ook were not thare,
P ish 5 $ 19 scheol resource centre.
38 Al FREGUBNCE PERCERTAGE
7, - -y
4 Lana Q "!/of‘
‘:C7 59 \)6.\/
- ~ Q
it x—“.l‘ 6U 100.0
26, of the respondents 3pid resource centres were not there.
(N of the resrondents who said they hud such centres, did
noat know what they wvere for. Tt rened they were Jdust forme
but teoachers weXe not conversant yout them.
Ta3Ls ha20 Functionality of the resource centre.
3 WER F'REGUENCE PERCENTAGE
No 59 86.8
POTAL 68 100.0
45 cnn he deduced from the sbove collected data 86.8 confirmed
thnt there were no resource centres in their schools. 13.2¢ said
thoy hid them but they were not functionals This cleaniG o
that fulling standards in education have come about through
erlicence on the part of educatans.

out
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C8 e 15 primary schicols visited in Chadiza district, it was

cle-rly seen that 11 the schools Jo not huve esufficient instructiocnal

L lesomines rrotersa

.-
I

intevviows revealed that leoudmasters, vho are the custodians of

T tion dn school, are net ¢civen the cluince to order bhooks and

R P ORI P S - ., P T T - - v . S

anchbrostieonsl moterisin for oicir scheole.  Tnfact it vun liscovered
PRl o Srnodnctract nat lenrning: weterials found in these

e ordeved Ly o the dns
v fecdmesters who are in oz better position to know what their

Lerools need.

b

irsiructional nmaterials, all of the Heudmusters said they iid not

Yhile task was withdrazvn from then.

now why
T Turther vovesnied that even leadmasters have not taken up

Cho o dnitiative to sdvise tie dinsuector of schools on what their

shon fozchers were asked whether they are consulted by their
aodoislers as to what instructionsl sud learning materials they

4

naed P

in

never consulted.

“hen noked as to whether resource centres were functional in their

5. The results from the jueztionncires znd

v wexed why they are not iven the chance to ovder leuarning and

tue crades they teach, most of the teachers said they were




zehoolo, most of the tezachers did not know whot they were all
about. 4 few Leachers however said they had resource centres

~hich vere none functional.

Tt was interesting to note however thut most Healmasters checked
notli teunchers prevaration books and pupils exercise books. Both
rrofessicnal and administrative meetings were done in all the

=

scucoli visited. Most Heudmasters agreed that they held these

meetings once in a term/which was not adequate.

tosk of the Headwmasters interviewed were of ;rude 12 qualificaticns.
¢ 1

L ool nurber of them were youny und gnergsetic.

On the whole, most of the Headmasters said they were on cood working

rolationships with trneir teszchers. Tthis was good.

“swever the most pressing problemn encountered by Healmasters was on

r_a

acrnisition of teaching materials.

Trorm the findings of this study, the researcher hus come up with
“he o rower that srimary education is not achicving the objectives
i Cown in both tihe educational reforms anl the present
rurviculum cue to non availability of instructional and learning
muberinia.  In subjects like science, art, home economics and

roli fous education, in most schools visited, instructional and

1:arning matericls were non-existent.
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At tne type of teachers roanning primary schools now, (most

of ther. are of crade 12 sualification). Children in school:s were

toe receive sood education. The only remedy to solve this problem
is to =rovide 21l the necessary instructional and learnins materials

to 11 srimary schools in the country.

tosh of the schoels vicited heve not heen peinted since they were
wuilt nud that in itself does not inspire the children to learn.

LDecommendations:s

-y

In view of the researcherts findirngs, the following recemmendations

¢ tle poliecy makers and future recearchers are made:

Policy makers and irplementors
Te The rovernment has to see to it that all primary schools are
srovided with all necessary teaching and learning moterials.

ThAr i dle only way in whiceh suality cducation can come about

LY SURED IR
o wriestors of cohools must visit ooehoelo reg el i will
cutometivate tesclers and selve core ot A
v in Lhedr Yoo e v ovork,
N
e lendiissters and teachers must be sent for o in service ftraining
Tnotriretional materic te cepularly din order to keep up in
+ . 3
» TH owouls AL LY e gord saselers fov odin HQrvVice every
TN e ars.
e uren cent mush Yo srested n ever chool nd inspectors
i vioih o4 veoularly. Tmo ki NARRALPE o) 221 keen in
o
- o~ AP 3 2 N 4 Y e ~11 Y yrpe
VoG any chan ces miode in the carriculur.
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Inspectors shoula te provided vith transvort to enable then

visit and inspect schools regularly.

Supnlimentary leaders should be given to primary schools.
In fact the introduction of libraries would haing about good
results as children's vocabulary would grow by the time they

sraduste from primary schools.

future researchers:

It i important to conduct research in the teaching of science,

+3

o4

zrt, music, P.E und religious educatior. hese subjects are

dot fully taught in primary schools.

Research should as well be conducted on the atfiitudes of

inznectors towards their work. For although they are not given

AL g
truisroert, at least effort was supposed to bepon their part to

visit each school at least once a year which mest of them seesm

not to be doing
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Travelling Allowance
One box Stencils

2 Tubes Duplicating Ink
3 Copies Binding

2 Pens

Subsistence Allowance

Formulation of Topic
Writing Proposal
Submission of Proposal
Data Collection

Draft Writing of Report

Presentation of Report

ESTIMATED BUDGET

WORK PLAN

= K30,000
= 5,000
= 10,000
= 3,000
= 300

= 40,000

5th July, 1994

1st August, 1994

10th August, 1994
5th September, 1994
30th October, 1994

12th December, 1994




L FOR HEAUMASTE

Instructions

Answer ail inw yu2astious., Do notr wri- vous w10 you do not

want to. AllL awsw:r.e will be treated coniidncuialty,

1. Sex.........................
2. Neme of youT SCROOLiuiuiueiteeteneeenoenenoasorosscnnssssassncona
3. Academic qUAlifiCatioNS.iteeeieeetoeoeectresrnscacsonssoscancsosn

4, Professiocnal qualificalionS.eeeeeeeeeeeereeireoosnsssscoscanenas

S0 2000000000050 205080046500 000006000001308s080000000000000rs0000ss0e000

5. For how long have you been hedadmastior?...s.ecieeeosaseoeeccannnnes
6. Does you schocl havs instructional mat:rials in all subjects?

AL L LR R AR R R B R A I I B R I O I NI I N I R S A N A SR P

.7. If nok, Why..'v..c...-o.o.....-.....-..-‘ t o8 s s s s cennsasssesssPen e
..l."!l'..lv.'.k.ll--.Ill.od'l""!I0’0--.0.‘-‘......l..........
8. How m:ny times do you erder school materiale in a year?

LA A A R I I R R I R A I I I A S R R R R R ) e

.9.

¢
S

Lhey BAlWay s COMUl ittt eaeeesoenos i cveeotosnsnnscannsssnnsoes
10. Do you choach. viur veuscher’s preparating: BJCKR?....-..........
11, Do you chack pupils’ BooKS?uueieivivs i erersoessnsseseanssansosne
12, Do you scaetimes hold professional meatings with your teachers?

I
13. low many times do you hold those meeting in o term?.eecessocepeces
l4. What is the working relation like with your teachersS?.vesecpess | |

LA R I I N R N A N A N N N R R R ]

15. Do you have or ~acourter problewms in the .cquisition of
ipstructional .1 learnicyg materials for your school? If so
...l..llll.-l.'n-i.ﬁ.-c.‘l...l'.ll.‘.i‘it-.hﬁ....‘.ll."..l.l..
L I A R R R N I N R A R R R R T Y

L R e I R R I I I I R A N S A S S AP N I )

ENd of TATERVIFG
THANK YOU VERY iUCH

MR. S.M. MITI, UNIVERSITY OF Z4{BIA, DEPARTMENT OF CONTINUTHG . N
EDUCATION, P.0O. BOX, 32379, LUSAKA.



Below =r~ twenty *wi instructionsl miu: sriale

uasd in primarv schools.
Plesase indicats by markinqo,
1. Toachars nasdbooens 1o ol subjestse, WaATE HOT aVAILABLE

2. Pupils taextbooks 1a 21l subjects,
3. Wall charts

4, Colcur charsts

5. Flash cards

6. Chalk boards

7. Flannel boards

g, Pupils rul v

9, tHomecvafis oruio

10, Induscvial oue w ool

11, dumaeriec=l civos

12. Haps
i

13, Tompor oas

l4. Board ruior:

15, Pupils culory

16. Science equipm..nts

17. Radio

13, Television

19. Slates

20. Colour paints f~r use in uarc
21, #anilla paperx

22, School library uocoks

S.M, JITI

UNIVERSITY &% LwiBii

DEPARTHMENT w2 CONTINUING lodoatlos
P.O. BOX 3237%

LUSAKA, ZANMBTI:




Teachers

Below are tw2alr “ns uctionsl materisis usad in primary schools,

Te the right are colum.s lab-li-c always,

Rever, Say whather vou use ithe materials

usually, seldom oar novar,

PUDESHEAN

1. Handbooks i .11
2. Wall charces

Teacﬂg{§ Alwqyg

«
[
ley
43
(o]
[
&

s e

3. Colour charya

4. Pupils texibuckse in o1l subsg,

5. Flash carde —
6. Chalk bonard -

7. Numaral car.: .
8. Tempervai s

9. llannila wap ..
10, Nerice b, -d — .

11, Pupii. work b s

12, Clast supp/om2v==v % 5d -o

13. Word to picturr macching

L

14, Board ruler

A . A e

15. Educational games

ot b tn 4,

16. Science laboratory

an s

17. Workshop tools

-

18. Radio
19. Television s=t

20, Slactes

[P

21. Rulers for nupils
22, Exercis> borus

Mr. S.M. MITI
UNIVERSITY OF ZaibIa
DEPARTMENT ui auilnr EDJCATION
P.O. BOX 32379, LUCARA

ususlle, seldom and

iooquestion always,
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