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ABSTRACT

This study evaluated school guidance services in boarding high schools based on
learners’ views. Three objectives guided the study namely; to find out the problems
learners in boarding high schools face, to establish the types of the guidance services
available in boarding high schools and to investigate learners’ evaluation of the

guidance services in boarding high schools.

The sample comprised 271 respondents from three (3) co - educational boarding high
schools .They consisted of (265) learners; 135 female and 130 male learners, 3
headteachers and 3 counsellors. “Statistical Package for Social Sciences (SPSS) was
used to generate frequency tables, percentages and graphs and Qualitative data was
analysed qualitatively. Results showed that there were peculiar problems learners in
boarding high schools faced and these included meals that were poorly prepared, not
balanced and insufficient, poor dormitory accommodation, erratic supply of water and
poor sanitation, bullying and sexual violence, peer pressure, homesickness, out break of
diseases and restrictive rules. In addition they shared with day high school learners
problems such as poor or lack of information on entry into colleges, universities and
job, inadequate co — curricular activities, inadequate teaching and learning materials,

shortages of teaching staff, HIV/AIDS and corruption.

The findings revealed that educational, vocational, avocational, personal/social and
health guidance services were available in the boarding high schools. However, these
guidance services were not offered to a satisfactory degree due to a number of
challenges which included lack of trained School Counsellors, inadequate resources and
materials for the guidance units, inaccessibility of School Counsellors to learners due to
high teaching loads and the inadequate funding to the guidance units. However, despite

the challenges learners were satisfied with the guidance services provided.

The study recommended that the Ministry of Education should train School Counsellors

and deploy them in all boarding high schools on a full time basis. The study also



recommended that Boarding High Boards should ensure that School Counsellors’

services are fully and effectively utilized and that School counselors train leaner peer —

counselors and establish guidance clubs.
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CHAPTER ONE
INTRODUCTION

This chapter outlines a brief description of boarding high schools and school guidance
services in Zambia. The chapter also presents the statement of the problem, the purpose
of the study, objectives of the study, research questions, the significance of the study,

the limitation of the study and operational definitions of terms.

1.1.  Background to the study

L.1.1. A Brief Description of Boarding High Schools

In accordance with the present policy, the education system in Zambia has adopted the
following structure; basic schools offering Grades one to nine; high schools offering
Grades 10 to 12 and tertiary education for learners who have successfully completed
Grade 12. In 2008 the number of basic schools offering Grades 1 to 9 education stood at
8,195 while the number of high schools offering Grades 10 — 12 education was 599. Of
the 599 high school, 61 offered boarding facilities and 20 of these are found in Southern
province (Ministry of Education, 2008).

Boarding high schools were first introduced in Zambia during the colonial days. A
boarding school is an educational institution where learners not only study at the school,
but also live there, amongst their peers. The word “boarding” in this sense means to
provide food and lodging. Boarding schools in Zambia are both single sex and co-
educational. Boarders enjoy benefits such as close and long lasting friendships and
immediate access to staff who can assist with their welfare. There is usually a range of

facilities and activities offered.

In a typical boarding school learners are expected to be in school for three terms of the
thirteen (13) weeks each in a year and generally need permission to go outside defined
school bounds. A Boarding teacher is in-charge of the administrative matters
concerning the well-being of boarders while some senior teachers are appointed as

house teachers. Each house teacher has a quasi - parental responsibility for learners



resident in a house. Co - educational or girls boarding high schools have a matron as
well. There are learners who are appointed as prefects who have limited authority over
their peers. The prefects ensure strict adherence to school routine. The routine each day
involves waking up, taking meals, attending lessons, contributing to preventive
maintenance, participating in co - curricular activities and retiring to bed. There are
slight variations in the routine on Saturdays and Sundays. On the whole, routines in

boarding schools are comparatively different from those in day schools.

1.1.2. Guidance Services in Zambia

The provision of school guidance services in Zambia dates back to 1967 when careers
guidance in Zambia’s educational system was initiated. In 1970 the Ministry of
Education directed secondary schools to nominate teachers to take up the responsibility
of careers work in each school. The year 1971, was significant because a Careers
Guidance Unit was established and a Careers Guidance Officer was appointed to co-
ordinate, organise and inspire the work of careers teachers in all secondary schools. The
officer was to work under the administration of the psychological services at the

Ministry of Education Headquarters in Lusaka (Ministry of Education, 2003).

The transfer of the Psychological Services Unit to the Examinations Council of Zambia
in 1981 and its subsequent abolishment saw the creation of a Guidance Unit in the
Ministry of Education. The Unit operated as a separate entity with restricted
responsibilities for careers guidance. In 1990 the Guidance Unit was re-named School
Guidance Services and broadened to take care of issues related to HIV/AIDS, child
abuse, psychosocial life skills, and many others as an integral part of its operations
(Ministry of Education, 2003). The Ministry of Education’s resolve to ensure that
learners in all schools, received adequate school guidance services is reflected in its
policy document Educating our Future which states “A core set of life-skills for the
promotion of a healthy and well being of learners includes decision making, problem
solving, creative thinking, critical thinking, effective communication, interpersonal

relationships, self awareness, stress and anxiety management, coping with pressures,



self-esteem and confidence should be promoted in high schools” (Ministry of
Education, 1996: 43).

1.2, The Statement of the Problem

School guidance services in general have been the subject of attention by researchers
and educationists (e.g. Mutie and Ndambuki, 1999; Kochhar, 2006). However, there is a
striking absence of attention given to problems faced by and the guidance services
available to learners in boarding high schools. Boar&ing schools are unique in many
ways. Learners are removed from their parents for a long period of time and during this
period they depend on their peers and teachers for guidance in personal/social and
academic guidance. In doing so they might encounter challenges beyond which their
peers and teachers can help. The need to know the boarders’ problems and the guidance

services needed therefore becomes necessary.

1.3.  Purpose of the Study
The study sought to find out the problems learners in boarding high schools face, the
types of guidance services available in these schools and the learners’ evaluation of the

services.

1.4.  Objectives of the Study
1.4.1. General Objective:

The general objective of the study was to evaluate the guidance Services in boarding

high schools.

1.4.2. Specific objectives:
The specific objectives of the study were to:
1. To find out the problems learners in boarding high schools face.
ii.  To establish the types of the guidance services available in boarding high
schools.
iii.  To investigate learners’ evaluation of the guidance services in boarding

high schools.



1.5.  Research Questions
The following questions guided the study:
i.  What are the problems learners in boarding high schools face?
ii.  What are the types of guidance services available in boarding high
schools?
iii.  What is the learners’ evaluation of the guidance services in boarding

high schools?

1.6.  Significance of the Study

It is hoped that the findings of the study will highlight the need for a review of the
guidance services available to boarding high school learners. This is necessary if the
services are to be made effective in meeting the unique needs of the learners. It is also
hoped that this study will stimulate interest for further research in these important areas

of the learners’ life.

The findings from the study might also assist the Ministry of Education to formulate
policies to effectively guide the running of school guidance services in schools in

general and boarding high schools in particular.

The findings from the study may also be used by school administrators to create safe
and conducive environments for learners. They may also use them to plan for special

infrastructure to effectively offer guidance services in schools

1.7.  Limitation of the Study

The study sampled only 265 learners from three boarding high schools in the province
from a population of 12, 516 learners (6727 boys and 5789 girls) in twenty boarding
high schools. Both the number of participants and schools in the study were very small
compared to the target population of the province and the country at large. Another
limitation of the study was the little data that was available on the Zambian situation. As

a result of this limitation most of the literature reviewed came from studies outside. The



implication is that the results of the study can not be generalized to all boarding high

school.

1.8.  Operational Definition of Terms

The following were the terms used in this study:

Avocational Guidance: Refers to the process of helping learners to meaningfully
utilize the time outside the normal classroom time.

Boarding: Refers to a situation in which learners lodgé and live within the school.
Educational Guidance: Refers to a process for helping an individual to plan a suitable
educational programme and make progress in it.

Guidance Services: Guidance services refer to the organised procedures and
processes to achieve a helping relationship.

Health Guidance: Refers to a process of helping learners to promote and protect their
health thereby achieving their health potential.

High School: Refers to an institution of learning offering education to learners from
Grade 10 to 12 in the Zambian educational system.

House: Refers to a group of learners living together in a dormitory or a set of
dormitories in a boarding high school under the supervision of a house teacher.

Lights out: Refers to the time in the boarding high school when all learners are
expected to be sleeping in bed.

Personal/Social Guidance: Refers to a process of helping a learner to know how to
behave when relating with other people.

Learner: Refers to any individual learning and residing in a boarding high school.
Vocational Guidance: Refers to a process of helping an individual to choose an

occupation, prepare for it, enter it, and progress in it.



CHAPTER TWO
LITERATURE REVIEW

This chapter explores relevant literature on school guidance services in boarding high
schools. The review is presented according to the subthemes which are; problems
learners in boarding high schools face, the types of guidance services available in

boarding high school and learners’ evaluation of the guidance services.

2.1.  Problems learners in boarding high schools face

Boarding schools play a key role in providing high school education to learners who
due to long distances or poor socio — economic position of their parents would have
fallen out of school at basic education level. When managed and operated properly,
boarding schools can yield benefits for learners. However, learners in these schools are
not without problems. Many studies (Boulton and Hawker, 1997, Makinde, 1984;
Human Rights Watch, 2001 and Brown, 2003) indicate that learners in boarding high
schools face different problems which include lack of or poor food, lack of toilet
facilities, lack of recreation, mass transfers of teachers, corruption, immorality (teachers
and learners), shortage of accommodation, increase in school fees, lack of water and

sanitation, drug abuse, child labour and poverty.

In Zambia, there have been many reports of rioting in boarding high schools. The Times
of Zambia (08/04/2003) reported that fourteen (14) learners at Chiwala Boarding High
Technical School in Ndola had been suspended for allegedly master — minding a riot in
which five teachers houses were damaged. The cause of the riot was poor diet. In
another development the Saturday Post (27/03/2010) reported that police had arrested
149 learners from Isoka High School for riotous behaviour. The paper reported that
learners rioted and destroyed school property over meals. Learners had rice only for a
number of days instead of the staple food, “nsima”. The school administration concerted

to the problem attributing the riot to the delay in the arrival of bags of mealie meal.



Dadey and Harber (1991) indicated that in Kenya, the Daily Nation (26/7/90) reported a
riot of about 500 learners at Karugoya Boys High School. The police was called in and
the learners then went on rampage destroying school property which included windows,
doors, offices, dormitories and staff quarters because the school’s damaged television

set and record player had not been repaired by the school administration.

In another development, Lusaka Times (17/11/2008) reported that police had arrested
48 learners of Monze Boarding High School for riotoué behaviour. They caused damage
to the school infrastructure and property which included the Deputy Headteacher’s
office, the Headteacher’s house and other staff houses. According to the police report
learners rioted against the decision made by the parents in the Parent Teachers
Association (PTA) Annual General Meeting to increase the school fees from K420 000
to K510 000,

With regard to water and sanitation, Walters and Cram (2002) studied facilities offered
for drinking water at 54 schools in North Yorkshire. The study looked at hygiene
standards at drinking water fountains and whether they posed any risk of contamination
to learners using them. The findings revealed that the standard of facilities offered to
learners at schools varied considerably. In most schools the main provision for drinking
water was from coldwater taps in school toilets. According to study, the next most
popular option was drinking water from fountains. A visual hygiene assessment of the
fountains revealed that many of the fountains in toilets were not well maintained or
clean. Traditional hygiene swabs taken from 47 fountains in 17 schools gave high
bacterial colony counts, above what would be expected on a facility used for obtaining a
drink of water. The main conclusion of the study was that school toilets were not an
ideal type of environment for obtaining drinking water and better facilities needed to be

offered to learners.

Lusaka Times (22/06/2009) reported that Saint Marks Boarding high school in Choma
had been given an ultimatum to resolve the problem of poor sanitation which had

threatened the lives of the learners. This was according to the report that was submitted



to a workshop sponsored by the United Nations Children’s Fund (UNICEF). An
inspection of the institution by a team of health experts revealed that toilet facilities
were in a pathetic state due to erratic supply of water and that learners answered to the
call of nature in the surrounding bush. The report also stated that the effluent from the
ablution block flowed into a nearby stream posing a threat of an out break of water
borne diseases. In addition, the report revealed that the school’s dinning hall was in a
poor state with inadequate tables and no chairs forcing the learners to take meals while

standing.

In a related development, the Zambian Watchdog (32/09/2009) reported that Mukinge
Girls Boarding High School in Kasempa district was also given an ultimatum by the
District Health Management Team to improve the sanitary conditions because the
school was operating under severe unsanitary conditions which had the potential to
cause illnesses. According to the report the school had inadequate sanitary
accommodation due to the closure of one of the ablution blocks causing the 540 learners
to share two wash blocks. Concerning the learners’ meals the team reported that the
school had been preparing food under extreme unhealthy conditions. At the time of the
inspection some learners were admitted to the nearby hospital complaining of chest and

abdominal pains while others lay in their dormitories.

Bullying is anther widely reported problem. Patterson (1982) did a number of studies on
bullying and all the studies observed that bullying occurred in schools including
boarding high schools. According to him bullying was usually aimed at those who were
different, or were perceived as being different and took place when teachers were not
around. Unsupervised periods of the school day, such as breaks, lunchtimes and bed
times were known to be instances of worry for victims. In such times the bullies took
advantage and pounced on their victims. The bullying sometimes manifested itself in
fighting. Lines (2006) supports Patterson’s observation and argues that the occurrence
of learners’ fighting in school and of them being persistently aggressive towards their
peers should be concern to everyone as well as to all well meaning school

administrators.



Boulton and Hawker (1997) in their study of non - physical forms of bullying among
high school learners found many learners were bullied in non-physical ways, and that
these experiences were associated with psychological disturbances. Some of the non
physical forms of bullying according to the study included being excluded from some

activities, laughed at, kicked, called names, not being talked to and being punched.

Ndetei et al. (2007) in their study to investigate the prevalence and frequency of
bullying in Nairobi public day and boarding secondar}; schools found that bullying was
highly prevalent with between 63.2% (640) and 81.8% (828) of learners reporting
various types of bullying, both direct and indirect, with significant variations in terms of

sex, age, class and year of study.

Makinde (1984) investigated the dimension of problems high school learners faced in
Nigeria. The findings revealed their problems included lack of study skills, lack of
information, isolation, financial difficulties, inappropriate boy — girl relationships and
being forced to take subjects they disliked such as mathematics in which only 23 (9.1%)

of 253 learners had interest in.

Bourdillon (2000) conducted a study into child labour and education in boarding high
schools from south-eastern Zimbabwe. The study reported that learners had very little
free time for study and their conditions were harsh. The study revealed that learners
were contracted to work for the tea estates as a condition of attendance at the boarding
schools. It was further revealed that while teachers were concerned that the learners did
not have sufficient time and energy for maximum proficiency at the school work they
realised that high cost of organising and running boarding high schools justified the

involvement of learners in the manual work.

Some of the problems of learners in boarding high schools are gender based. Several
studies revealed the existence of sexual abuse. Leach, Muchakanja and Mandoga
(2000) carried out a preliminary investigation of the abuse of girls in Zimbabwean

junior secondary schools in three co — educational junior secondary schools and one all



— girls’ secondary school in one region of Zimbabwe. In the study 112 girls mostly aged
13 — 15 in Forms one to three, were interviewed. In addition, boys, teachers, and
Headteachers and some government officials from rural, peri — urban and urban school
were also interviewed. The study revealed that there was widespread abuse of girls in
the co-educational schools where the research was done. The abuse took the form of
aggressive sexual behaviour, intimidation and physical assault by the older boys; sexual
advances by male teachers; and corporal punishment and verbal abuse by both male and
female teachers on both boys and girls. The repért also mentioned that violent
environment was neither conducive to girls” learning nor to their forming mature
relations with boys and had implications for the spread of HIV/AIDS among the
adolescents. Finally, the study further revealed that girls from single sex schools were

not protected from sexual advances from outside the school.

Studies by the Human Rights Watch (2001) and Brown (2003) in South Africa and
Ghana respectively confirmed the presence of sexual harassment and abuse of girls by
teachers and male learners in schools. In the South African case, girls were raped in
school toilets, empty classrooms, dormitories and hostels while in Ghana teachers
blackmailed and threatened to give lower Grades to girls who refused to have sexual

relations.

Afenyadu and Goparaju (2003) in a study of the sexual health status of 400 in-school
and out-of-school adolescents in Dodowa found that teenage premarital sexual activity
was widespread. According to the study, most of the girls in school were sexually
active, had engaged in sex for money, had had sex with a stranger, had experienced
forced sex and some of them had had multiple partners in the previous year. Most
sexual activity was with their peers, although there were cases of girls who reported
having had sex with a teacher. It was further found that sometimes girls had forced sex

with teachers.

Still in Nigeria, Popoola (2005) investigated the prevalence of peer victimisation among

secondary school learners in a state in South Western Nigeria and found overall high

10



levels of peer victimisation. The study revealed the existence of significant differences
between male and female participants on all forms of victimisation with females
reporting higher level of social victimisation, verbal victimisation and attack on
property than males. The study also found that while learners’ level of study did not
significantly influence the extent to which they were victimised by peers, age was a

significant factor in reported levels of peer victimization.

Ministry of Education in Zambia (2007) indicated that dropping out was another
problem facing learners. The drop out rate of the learners in Grades 10 to 12 was higher
for girls (2.05%) than that for boys (0.82%). In addition the completion rate was lower
for the girls (17.22%) than for the boys (22.24%). The disparities in the drop out rates
and completion rates were attributed partly to the social — economic factors. The
findings were supported by Miske (2008) whose study which was carried out on girls’
enrolment and dropout in Kosovo by UNICEF in 2004 revealed that greater gender
disparities occurred in high school education with girls dropping out of high school
mainly due to security concerns and also because society viewed school as being less

beneficial for them.

A summary of the literature reviewed in the foregoing section has shown that learners in
boarding high schools face several problems which included insufficient food, poorly
prepared meals, poor and inadequate dormitory accommodation facilities, cultism,
restrictive rules, bullying and harassment, homesickness and outbreaks of diseases.
They also face problems such as lack of learning and teaching materials, substance
abuse, teenage pregnancies, sexual abuse and defilement, effects of HIV/AIDS and lack
of information on the vocational guidance. It was evident from literature that sexual
problems like sexual abuse, harassment and defilement affected the female learners
(girls) more than the male learners (boys). This indicates that some of the problems

learners faced were gender based.

11



2.2.  Types of Guidance Services

The purpose of guidance services in schools is to help learners in the selection of
educational courses and profitable occupations; help to place learners in jobs and in the
next stage of education and training. They also serve to improve learners’ study skills
and maintenance of mental health. These services are also useful in counselling and
identifying learners with special needs (Phiri and Ndhlovu, 2006). This section reviews
literature on the different types of guidance services that are expected to be found in

boarding high schools.

2.2.1. Educational guidance Services

Educational guidance services are essential since educational problems are on the list of
learners’ problems. Educational guidance should be provided at crisis points when
learners have difficulties of subject selection, concentration in class and are performing
poorly academically. In boarding high schools guidance services have an essential role
to play in ensuring that individuals’ educational decisions are firmly based, and in
assisting learners to develop effective self-management of their learning and career

paths.

. According to Bhatnagar and Gupta (1999) for better learner achievement, it was
necessary to aid learners make progress in their education by developing good study
skills. Kochhar (2006) supports this view by asserting that guidance services can guide
learners in developing good study habits by providing study skills which reduce stress
in learners for them to adequately prepare to sit for examinations. In the process of
guiding the learners, educational guidance services play a vital role of removing
problems that would otherwise have impeded on learners’ academic performance. It is
also argued that educational guidance services help the learners adapt to school for them
to make educational decisions and choices by enlightening them about educational

facilities and also helps those with learning difficulties.

The importance of educational guidance services was highlighted in a study by

Omoegun (2000) investigated the effects of educational guidance on the academic
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achievement of the adolescents in the Lagos State secondary schools in English
comprehension. In the study the experimental group was exposed to educational
guidance services in the group counselling while the control group was not. Ten
standard comprehension passages were used to generate pre-and post-test scores, and t-
test statistics was employed to analyse the generated data. The results of the study
revealed that the educational guidance intervention was effective and thus promoted

adolescents' academic achievement in English comprehension.

2.2.2. Vocational Guidance Services

Vocational guidance services help learners to select suitable vocations after they have
considered their strengths, limitations, preparation, educational and professional
qualifications. They are meant to prepare learners for a particular career by selection of
relevant courses and programmes. Through vocational guidance services therefore
learners are supposed to be provided with detailed information on cut off points, subject
combinations, duration of training, and the application procedures and training
commencement dates for courses at institutions of higher learning.

According to Thoresen and Ewart (1978) the objectives for vocational services include
the clarification of the type and extent of the decision the learners make and the goals
they seek to attain. They further add that through vocational guidance services learners
can commit themselves to discovering more about themselves in terms of their needs,
interests and abilities in order for them to see whether they could progress in the
direction of personal goals. Taylor (2007) investigated the impact that career guidance
counselling had on the level of career indecision in the career decision-making process
of high school learners in Cape Town. The sample consisted of 83 Grade 11 and 12
learners from single and co — educational schools in Cape Town. The findings of the
study showed that the level of career indecision reduced greatly in the learners who
were provided with career guidance counselling at high schools. Vocational guidance
services therefore help learners to select suitable vocations according to an individual’s
strengths, limitations, preparation, educational and professional qualifications. These
services prepare learners for the career by selection of relevant courses and

programmes, progress in the programme and availing them information on the various
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career prospects. According to Brown and Krane (2000) the most effective career
counselling consisted of individualized interpretation and feedback; information about
relevant occupations; opportunities for necessary behaviours to be modelled; helping
learners make realistic career choices in light of their social network; and written
homework exercises. They found a positive relationship between the effectiveness of
career counselling interventions and the number of critical components included in the

process.

McWhirter, Rasheed and Crothers (2000) found there was an increase in career
decision-making and vocational skills self-efficacy when high school learners were
provided with guidance service. They indicated that learners felt better able to make
career-related decisions and perform career-related tasks than those who never received
guidance services. The findings further revealed that Learners exposed to guidance

services also increased their expectations of pursuing and obtaining a satisfying career.

A study to determine what factors influence young people’s choice of careers and career
paths was conducted by the Ferris State University Career Institute for Education and
Workforce Development in conjunction with the National Association of
Manufacturers, the Precision Metalforming Association Educational Foundation and the
Associated Equipment Distributors Foundation (Hurley and Thorp. Eds., 2002). The
study consisted of 809 enrolled high school learners from across the United States aged
between 14 and 20 years with 50% males and 50% females. The findings of the study
revealed that most young people were receiving little to no career guidance outside the
home. The study further revealed that 51% of the learners did not find anyone helpful in
the school to advise them on career options while 24.8% and 21.1% of them found
teachers and counsellors helpful respectively. Additionally, the findings revealed that

20% of the learners felt that the school had helped them with career decision making,

Another study on vocational guidance services is that which was done by Pyne (2002)
who investigated junior high and senior high school learners’ perception of the terms

"career" and "occupation in Southern Alberta. The findings revealed that there was a
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need for learners to be provided occupational information in order for them to establish
their area of interest or be able to participate in active exploration. Additionally, the
study revealed that earlier career lessons promoted earlier exploration, thus enabled
older learners to progress to more complex exploration involving greater career skill
development and employability skills. Earlier exposure according to the findings had a
potential to foster career growth and better prepare older learners in making appropriate
and informed choices for their future. Credence to this view is given to Peck (2004)
who viewed career services as a means of learners to choose a pathway through life in
terms of employment, occupation or career. Recipients of these services needed
wisdom, perception and discretion, for them to effectively apply their experience and
knowledge to their own particular situation, and to tolerance of the ambiguity of the

human condition when making decisions.

2.2.3. Personal/social guidance services

According to Kochhar (2006) personal/social guidance services are directed to helping
learners with problems of personal and social nature. Learners may have problems
related to themselves, families, friends, teachers and the society at large. They might
feel insecure and frustrated when they fail to meet their personal, parental and societal
goals. They are sometimes affected by the jealousy of their siblings, domination of
adults, lack of love and affection, failure to make successful friendships, difficulties in
changing schools and feelings of inadequacy and inferiority. Personal/social guidance
services assist them to adjust and to be well equipped to meet these personal and social
pressures. It must be noted that because of the peculiar nature of boarding high schools,

learners are affected by the above problems in a peculiar manner too.

Egbochuku and Aihie (2009) studied the influence of peer group counselling and school
influence on the self- concept of adolescents in the Nigerian secondary schools. Sixty —
eight high school learners from three schools, one for boys, one for girls and one co-
educational school in Benin City formed the sample. Using the pre —test - post test
control group experimental design, the findings revealed that social and personal

guidance increased the learners self — concept.
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In a related study Wagner and Macgowan (2006) found that social and personal
guidance led to significant and sustainable reduction in the alcohol and marijuana use
and substance problems among the high school learners. In their study a sample of 289
learners was referred for school-based substance abuse counseling. Of these 180 were
exposed to group while 109 of them offered treatment-as-usual for substance abusing
learners in the school system in which the study took place. The findings supported the
contention that school-based group counseling could lead to significant and sustained

reductions in learners’ alcohol and marijuana use and substance use in high schools.

2.2.4. Avocational Guidance Services

Learners in boarding high schools spend more time outside the classroom per day.
Teachers in charge of co-curricular activities usually engage learners in educational
programmes outside the classroom such as sports, community service and activities by
learner clubs and societies within and outside the schools. What they do during that
time has a great bearing on their life and behavioural patterns. Individual personal
characteristics are fully expressed when learners are involved in the co-curricular
activities. The filling up of the vacant hours must be an important task of education if
learners were not to drift in a sea of confusion, doubt, anxiety and aimlessness in their
early formative years. During such activities in schools with fully implemented
guidance services learners exceptionalities such as giﬂedness and maladaptive
behaviours can be observed, studied and consequently the needed interventions
provided (Adeoye (1998). The school counsellor could educate the learners on the
benefits derivable from co-curricular activities. Therefore avocational guidance services
come in to guide learners in the selection of hobbies, co — curricular games, athletics

and cultural programmes.

Rashid and Sitra (2005) carried out a study which investigated teachers’ perceptions of
the correlation between learners’ participation in co-curricular activities and their
competence skills in communication, cognitive, self-management and academic
excellence in the Malaysian schools. Two hundred and fifty two (252) teachers took

part in the study. The study revealed that learners who actively participated in co-
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curricular activities were found to be more competent. The findings were similar to
those of Ismat and Saleem (2007) who surveyed the role of co-curricular activities using
perceptions by stake holders in Peshawar district of Pakistan. Their study revealed that
the general outcome of co-curricular activities on the learner’s academic performance
and personality growth was positive, According to them co-curricular activities
complimented the academic activities in attainment of education’s most important

purpose of bringing change in learner’s behaviour.

Din (2005) conducted a study to determine whether participating in sport activities had
any impact on learners’ academic achievement in rural high schools of four rural school
districts in the Kentucky area of the Appalachian Mountains region. The immediate pre-
season Grades in English, mathematics, science and social science for a sample of 225
learners were compared with their immediate postseason Grades in the same courses.
The findings revealed that participating in school-sponsored sports activities did not

affect the academic achievement of the high school learners.

2.2.5. Health Guidance Services

Good health is a prerequisite for the learner to participate in the curricular and co-
curricular activities. This is particularly so in boarding high schools (Barki and
Mukhopadhyay, 1986). Learners need guidance to appreciate and appropriate good
health practices and habits. Health guidance services aim at ensuring that preventive
and restorative measures such as the supervision of sanitation in the school dormitories,
protection through immunization against diseases, early diagnosis and treatment of

illnesses and health education through formal or informal sensitisation are adhered to.

Kamau (2002) studied the factors influencing access and utilisation of preventive
reproductive health services by adolescents using a sample of 128 learners aged 13 to
19 years in Forms one to four from six single and co educational secondary schools in
Kenya’s Murang’a district. The findings of the study revealed that learners behavioural,
psychological, maturational, developmental and gender - specific sexual and

reproductive health needs and concerns were not addressed The study attributed the
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findings to the lack of learner — friendly services, inadequate school health services and
the lack of sufficient awareness among the learners on the preventive reproductive
services. The findings also showed that health workers were too few and heavily
loaded with other responsibilities to offer the health services. Additionally there was

lack of friendly environment and inadequate counselling rooms in schools.

Maine (2007) studied the effect of guidance services in reducing the use of drugs among
the youths in Kenya. The results showed that there was a continued high prevalence rate
of drug use in high schools including boarding high schools. The reasons advanced for
the development included peer pressure, curiosity, friendship and the easy access to
some drugs. While guidance services had significant influence on the disciplinary
problems of learners (Baker and Gerler, 2001), lack of sufficient information on drugs,
defensive parents, lack of proper guidelines from the Ministry of Education on guidance
services and limited time counsellors had due to work loads impacted negatively on the
provision of the services. In contrast, Allensworth, Lawson, Nicholson, and Wyche
(1997) asserted that most schools in Virginia in the United States provided health
services such as screenings, monitoring learner immunization status, providing first aid,
administering medication and providing a wide range of health services for learners

with disabilities and special health care needs.

Idehen and Oshodin (2008) found in a study of factors affecting health instruction in
secondary schools in Edo State, Nigeria that there are several factors that affected the
provision of health instruction in secondary schools. They included school
Headteachers’ poor managerial styles; little time allocated to providing health
instruction in schools; lack of health education teachers; and the quality of the teachers
providing health instruction, the available instructional materials in terms of textbooks,
pamphlets, posters and other available infrastructural facilities such as play fields,
toilets and time available for instruction in matters related to health education

determined the effectiveness of the health services provided.
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There is a very strong relationship between health and education. According to Ministry
of Education in Zambia (1996) poverty related malnutrition, environmentally - related
malaria, sexually transmitted diseases such as HIV/AIDS and other health problems
were widespread. This posed a danger to the effective and efficient delivery of the
education to the learners in boarding high schools. The Ministry of Education in Zambia
stressed that guidance services would help in resolving or mitigating the effects of ill
health through the dissemination of health education in collaboration with the other

stakeholders such as the Ministry of Health,

In addition learners could play a very vital role in the provision of guidance services
through peer counselling to fellow learners at a time when school counsellors and health
personnel may not be available. Arudo (2008) in a study to establish peer counselling
experience among selected Kenyan secondary schools showed that peer counselling was
very necessary for the development and growth of teenagers. The study revealed that
schools with effective peer counselling services improved in academic performance,
discipline, self awareness, self worth and competitive spirit. In addition, the
development of effective systems which ensured the availability of teaching aids,
financial support, good will and in-service training for counsellors would enhance

counselling services and meet the intended objectives of providing peer counselling.

In summary, the literature reviewed on the types of guidance services revealed that
educational, vocational, avocational, personal/social and health guidance services were
available in boarding high schools as evidenced from counselling, appraisal, placement
and follow up, orientation, rights of a child and HIV/AIDS awareness and medical
examination activities available in some of the schools where studies were conducted.
Literature also showed that in schools where guidance services were available, guidance
services improved the learners’ academic achievement, fostered positive attitudes in
learners toward school and work, improved their behaviour and increased their

acquisition and application of conflict resolution skills.
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2.3. Learners’ evaluation of guidance services

Guidance services in schools are meant to improve quality of life of the learners for
which these services are .intended. However, there is need to give the learners an
opportunity to evaluate the services to find out to what extent their needs are met and
also their level of satisfaction with the services. The section therefore reviews the

literature related to the learners’ evaluation of the guidance services.

Reid, (1996) carried out a study using the Kids Help Line in Australia which surveyed
150 young people’s perceptions and experiences of school counselling. Results showed
that of the learners who had seen a counsellor, half had found the experience beneficial
while the other half found it unhelpful. The learners who expressed dissatisfaction with
the experience were requested to be specific about what was not helpful to them. The
most frequently mentioned reason for dissatisfaction with the counselling process was
confidentiality. According to these learners the counsellor had breached confidentiality
by telling parents, teachers or other members of the school without the learner’s

permission.

Lapan, Gysbers and Sun (1997) evaluated the impact of comprehensive developmental
guidance implementation on learners’ outcomes from a state - wide group of 236 high
schools in the state of Missouri. The results of their study revealed that in schools with
more fully implemented guidance services learners indicated they earned higher Grades,
were being better prepared for later life and had career and college information readily
available in the school. The findings showed that guidance services positively
influenced the performance of the learners and helped in the establishment of a positive
teaching and learning environment. The results clearly revealed that learners had a

positive perception of the guidance services.

Warton and Cooney (1997) in a study conducted on information and choice of
subjects in the senior school found in Australia that there was little evidence that

subject choice by school learners was a considered, planned exercise. Their finding

revealed that 30 per cent of learners had not received an information booklet about
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subject choice distributed by all schools in the study suggesting that the information
was not sufficiently salient or valued. The results also indicated that information about
subject choice was gathered accidentally and formally. The study therefore concluded
that adolescents were thus unlikely to make optimal choices as they lacked sufficient
and appropriate vocational information. Chapman (1993) affirming these findings stated
that while many schools provided a range of career-related services and information
resources to facilitate learners decision making process, only limited research had

addressed how useful and meaningful this assistance is for learners.

A study carried out to evaluate educational guidance and counselling in Finland by
Kasurinen, Numminen and Vuorinen, 2003 revealed that the general upper secondary
school learners” assessments of access to educational guidance and counselling ranged
between rather poor and moderate. A good third of the learners thought that they had
received an adequate or fairly adequate amount of individual guidance and counselling,
but nearly two fifths of them considered that they had not been provided with anything
like enough guidance and counselling. However, according to this study the availability
and access of educational guidance and counselling for learners attending general upper
secondary schools in urban areas and in country municipalities was better than for
learners attending general upper secondary schools in smaller towns. The study further
reported that learners perceived that the provision of guidance and counselling on
personal growth and development and on study skills as being between rather poor and
moderate although learners also reported that they had received significant help with
their learning, developing their study methods and setting themselves study goals. For
the most general upper secondary school learners it was found that learners thought that
they had not been given enough information on working life and occupations. A further

two thirds of learners reported having had no working life orientation periods.

Hayes and Murray (2007) surveyed respondents’ knowledge, experience and opinion of
guidance services in Ireland and also sought recommendations on how guidance
services could be improved. The findings revealed that over one third of the 635

respondents were ‘positive’ or ‘very positive’ about the guidance services while one
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sixth described themselves as being ‘negative’ or ‘very negative’ about the guidance
services which were provided. In addition, 65% of the sample stated that guidance

services were available while they were in school.

Yiiksel-$ahin (2008) evaluated school psychological counselling services based on high
school learners’ views. The study consisted of 235 learners as participants. The
Learners’ Personal Information Form and the School Guidance Services Scale were
used for data analysis. Multivariate analysis of variance and multiple regression
procedures were used for data analysis. The study found that learners listed the
guidance services from the most utilized to the least as follows: consultation, placement,
follow-up, public and family relations, orientation, research and evaluation, information
gathering and outreach, appraisal and counselling services. On the other hand Yuksel-
Sahin (2009) evaluated the psychological counselling and guidance services offered in
schools according to the views of 204 clementary and secondary school teachers. The study
revealed that teachers ranked the guidance services from the most utilized to the least as
follows: consultation, counselling, information gathering and outreach, appraisal,
orientation, placement, research and evaluation of public and family relations and
follow-up services. The study also reported that in schools where the study was

conducted approximately 46% of all guidance services were offered.

Another study to investigate the perceptions of high school learners of the roles and
functions of school counsellors was done by Kuhn (2004) who found that learners rated
five counselling roles as the most important roles of counsellors. These were assisting
all learners in choosing college or career paths that were right for them:; assisting in
registration, scheduling, maintaining school records and files; starting new programs to
help all learners obtain knowledge about college or careers; and providing all learners

with a safe place to talk about problems related to academic work.

Gordon, Guez and Allen (2000) found that guidance services in most African schools
were left in the hands of teachers with high teaching loads and without training in the

area of guidance and counselling. The implication was that while guidance services may
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be provided in schools, many learners were in school without knowing what they were
supposed to do, and left school without any idea of what type of jobs or careers they
should follow. The scenario was compounded by the fact that in most cases, guidance
services were limited to the graduating classes in secondary schools leaving learners
with little or no understanding of themselves and their socio-economic and political

environment.

Phiri (2005) reported that while the guidance services were provided in schools, schools
had various challenges in providing these services. However, the study concluded that
despite the challenges the schools faced, school counsellors were doing their best to
meet the learners’ needs. In a related study Kasonde, Ndhlovu and Phiri (2007) who
investigated the impact of Guidance and Counselling services on high school learners in
Zambia found that guidance and counselling services were available in school and that
both teachers and learners perceived guidance services in the schools as effective. On
the other hand Tuchili (2008) evaluated school guidance and counselling services
provision in one basic and two day high schools in Lusaka, Zambia. The study revealed
that while learners benefitted from guidance services, there were still a number of
challenges that needed to be addressed. Some of them included the need to orient and
train teachers in guidance services; to provide career talks in rural schools; reduce drop

out of school cases; and reduce cheating in the examination; which was prevalent.

In Nigeria Egbochuku (2008) surveyed the quality of guidance and counselling services
offered to learners in secondary schools in sixteen (16) secondary schools comprising
four hundred and twenty (420) respondents in Edo State. The study revealed that the
quality of guidance services and facilities were significant predictors of learner
adjustment and that the facilities such as accommodation, bookshelves, and tables with
drawers, cupboard for storing pamphlets, finance, time and psychological test materials
needed by the school counsellor to carry out quality guidance and counselling services
in the school were inadequate. This negatively impacted the effective delivery of quality

guidance services in schools.
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In summing up the literature reviewed on learners’ evaluation of the guidance services
provided in boarding high schools, it was clear that some learners, especially from
schools with comprehensive guidance services, had positive perceptions of guidance
services and saw them as beneficial, effective, positively influencing their performance,
helping them in the establishment of a positive teaching and learning environment.
However, others found them unhelpful describing these services as negative and
therefore not satisfactory in influencing their lives positively. It was also clear from
literature that the provision of guidance services espécially in Africa met several
challenges such as having counsellors with high teaching loads and without training in
the area of guidance and counselling and inadequate facilities and materials needed by

school counsellors to provide quality guidance services.
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CHAPTER THREE
METHODOLOGY

This chapter presents the methodology which the study utilised to carrying out the
study. It is divided into the following subsections: the first section describes the design,
pilot study, population, sample and sampling procedure and the research instruments.
The last section comprises of data collection methods, analysis of data and limitations

of the study.

3.1.  Research Design

The study used descriptive and survey research designs. The descriptive design was
utilised because of its advantage of not only collecting facts but it also assisted the
researcher in the formulation of principles and solutions to significant problems
(Kombo and Tromp, 2006) in the study. In addition, in line with the observation of Best
(2006), the descriptive survey method enabled the researcher to obtain opinions of the
representative sample of the target population so as to be able to infer the perception of

the entire population.

. 3.2.  The Pilot Study

A pilot study was carried out on a group of learners from Hillcrest National Technical
High School with similar characteristics to the group on which the final instruments
(questionnaires) was to collect data from. After answering the questionnaires the same

participants were engaged in a focused group discussion.

Piloting the study was meant to test the design and the research instruments so that
adjustments could be made accordingly. On the basis of the responses from the pilot
study, the items in the questionnaire were found to be clear and easily understood by the
participants. The method of administering the questionnaire by teachers in class was

found to be suitable and guaranteed a maximum return rate on questionnaires.
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3.3. Target Population:

The target population of the study consisted of 12, 516 learners (6727 boys and 5789
girls) in 23 boarding high schools in Southern Province. Southern Province was chosen
because it had the largest number of boarding high schools in the country and so
presented to the researcher larger but specific group of individuals (Best, 2006) to

whom findings of the study was to be generalised.

3.4. Sample Size

In this study the sample comprised 271 respondents from three (3) co — educational
boarding high schools. Two hundred and six five (265) respondents were learners
broken down as ninety learners from each school (45females: 45 males). From each
school, 30 learners from each Grade 10, 11 and 12 were selected to participate in the
research. In addition 3 Headteachers and three School Counsellors: one from each

school formed part of the sample.

The sample size of 271 respondents was arrived at to ensure that the characteristics of
the sample was diverse, representative, accessible and knowledgeable in the area of

study if the findings were to be generalizable to the target population (Kombo and
Tromp, 2006).

3.4.1. Gender of Respondents

Respondents were asked to indicate their sex. Their responses are shown in table 1
below.

Table 1: Respondents by sex

Type of respondent | male Female total
Learners 130 135 265
School counsellors 2 1 3
Headteachers 3 0 3
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3.5. Sampling Procedure:

Probabilistic and non — probabilistic procedures were applied in the study. For the
purposes of ensuring that each school had an equal chance of being selected a simple
random sampling for selection of schools was used. It is carried out by picking the

required number of pieces of paper with names of schools from a bow.

In selecting the learners, classes were initially stratified into Grade 10, 11 and 12 so that
each Grade was represented in the sample. Then the); were selected using the simple
random sampling. When that was done the learners were stratified into girls and boys
followed by simple random sampling to get the actual participants. This was so to
ensure that there was an equal representation of all the Grades and learners by gender.
Purposive sampling for the school Headteachers and counsellors was applied since they
possessed vast information on guidance services in their respective schools and

therefore were well vested in the area of study.

3.6.  Research instruments
In order to solicit views from learners, school Counsellors and Headteacher
questionnaires, interviews and focus discussions were used. In addition, data was

sourced from published and unpublished literature.

3.6.1. Questionnaires

The use of the questionnaire was arrived at because it helps create a rapport, explains
the purpose of the study. In addition the availability of many respondents at a time made
it possible for the researcher to collect data within a short period, get a high response
rate and also reducing the financial expenses. In fact the use of questionnaires was
chosen since studies by Bowling (1999) revealed that as an instrument for collecting
data, questionnaires used in a survey increased the external validity of the study done in

natural settings.
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3.6.2. Semi - structured interview schedules
Semi — structured interview schedules were utilized to collect data from the School

Counsellors and the Headteachers.

3.6.3. Focused group discussion

The third instrument that was used to collect data was the focus group discussion. The
focused group discussions with the learners clarify and shade more light on the issues
raised and not clarified in the questionnaire. Focused group discussions with the
learners were used in data collection meant to clarify and shade more light on the issues
raised and not clarified in the questionnaire. This instrument was particularly utilised
because according to Cohen, Manion and Morrison, (2007) it was economical on time,
focused on a particular issue, yielded insights that would not otherwise be available in a
straightforward interview, produced large amounts of data in a short period of time and
was useful to triangulate with more traditional forms of interviewing, questionnaire and

observation.

3.7.  Data Collection Procedure
In collecting data, questionnaires were administered, interviews conducted, focus group

_ discussions carried out, library research done and subjects observed.

Two questionnaires, one for female learners and the other for male learners were
developed and administered in a pilot study to establish their validity and reliability
after which they were used to collect data from the learners. Each questionnaire had
four (4) pages and comprised of 29 questions developed by the researcher. Questions in
the questionnaire covered items based on the objectives of the study namely: to find out
the problems learners in boarding high schools face, to establish the types of guidance
services available in boarding high schools and to investigate learners’ evaluation of
guidance services in boarding high schools. The researcher administered the

questionnaire to learners,

Data was collected from Headteachers and School Counsellors through the semi -
structured interviews.
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Data was also obtained from published and unpublished literature. The sources of this
form of data included records in the library of the University of Zambia and David
Livingstone College of Education, Ministry of Education Provincial Office, and
material collected from the internet, newspapers, conferences and Government of

Zambia policy documents.

3.8.  Data Analysis

Data analysis is a process of examining the data that has been collected and making
deductions and inferences from it. During the process of data analysis underlying
structures are uncovered, important variables extracted, any anomalies detected, and

underlying assumption tested. Data analysis can be done qualitatively or quantitatively.

Both qualitative and quantitative methods were used in the analysis of data. Descriptive
statistics were used to analyse the data using frequency tables, distributions, percentages
and graphic presentations in form of tables. Non — structured questions were analysed

through categorisation and coding of themes.
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CHAPTER FOUR
PRESENTATION OF FINDINGS

This chapter presents the findings of the study. The presentation is divided into three parts. The
first part addresses the first objective of the study “To find out the problems learners in
boarding high schools face”. The second part of the presentation addresses the second
objective of the study “To establish the types of guidance services available in boarding
high schools.” The third part deals with the third objective namely, “To investigate learners’

evaluation of guidance services in boarding high schools”.

4.1. Problems learners in boarding high schools face

Table 2: Learners’ responses on whether they faced problems in boarding high schools

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency
238 89.8 25 9.4 2 0.8 265

Of the respondents, 238 (90.5%) indicated that boarding high schools had problems that
were peculiar only to them and 25 (9.5%) of them indicated that learners in boarding
high school had no peculiar problems. Further 118 (91.5%) and 120 (89.6%) of the boys
and girls respectively indicated that boarding high school learners had peculiar

problems.
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Table 3: Learners’ responses of problems they faced by school

Problem School Total
Choma Kalomo Zimba Frequency
Frequency | Percent Frequency | Percent Frequency | Percent
(%) (%) (%)
Inadequate, poorly prepared
and unbalanced meals 54 35.5 48 316 50 329 113
Restrictive rules 34 40 26 31 24 286 84
Water and sanitation 25 424 7 11.9 27 45.8 59
Bullying of younger by
older learners 3 7.3 22 - 537 16 39 4]
Peer pressure to engage in
acts of indiscipline 10 27 21 56.8 6 16.2 37
Too much manual work 8 26.7 4 13.3 18 60 30
Thefts due to lack of
security 5 17.2 14 483 10 345 29
Immorality among learners
and also between female 7 25 9 321 12 42.9 28

learners and male teachers

Inadequate and poor

accommodation 13 48.1 10 37 4 14.8 27
Poor Health and disease out

breaks 11 52.4 2 9.5 8 38.1 21
Congestion in dormitories

and dining halls due to over 19 95 0 0 1 5 20
enrolments

Punishments 1 5.9 5 29.4 11 64.7 17
Lack of finances to

supplement the meals 6 46.2 1 7.7 6 46.2 13
Satanism (Occultism) 0 0 6 50 6 50 12
Power load shading 8 72.7 1 9.1 2 18.2 11
Homesickness 2 20 4 40 4 40 10
Lack of entertainment 10 100 0 0 0 0 10
Communication where

learners were not allowed 1 10 1 10 8 80 10

cell phones

There were 113 (35.5% from Choma, 31.6% from Kalomo, 32.9% from Zimba)
learners that indicated that inadequate, poorly prepared and unbalanced meals was a
problem in their schools while those that indicated that Satanism (Occultism) was a
problem were 12 of whom 0 (0%) came from Choma, 6 (50%) from Kalomo and 6
(50%) from Zimba high schools. The findings indicated that some problems were more

prevalent in some schools than others.
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Table 4: Learners’ responses on types of common disciplinary cases among boys and

girls
Boys Girl Totals
Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%)
Beer drinking 62 47.7 78 57.8 140 52.8
Drug abuse 12 9.2 7 52 19 7.2
Premarital sex 21 16.2 10 7.4 31 11.7
Absenteeism from lessons 51 39.2 60 44.4 111 41.9

Most of the learners, 140 (52.8%), consisting of 62 (47.7%) boys and 78 (57.8%) girls
indicated that beer drinking was a common disciplinary case in boarding high schools.
In addition, 19 (7.2%) of the learners indicated drug abuse, 13 (11.7%) of them
indicated premarital sex and 111 (41.9 %) of them indicated absenteeism it as common

cases of indiscipline in schools.

Table 5: Learners’ responses to the common disciplinary problems by school

Beer drinking Drug abuse Premarital sex Absenteeism from class
Frequency | Percent | Frequency | Percent | F requency Percent | Frequency | Percent
(%) o) (%) (%)
Choma 21 23.0 S 5.6 11 122 55 61.1
Kalomo 62 70.5 5 5.7 15 17.0 25 284
Zimba 57 65.5 9 10.3 5 5.7 31 35.6

The findings revealed that absenteeism from lessons was very common at Choma High

School while for Zimba and Kalomo high schools beer drinking was highly prevalent.

As to whether the cases of indiscipline had increased, 12 (4.5%) of the learners did not
respond to the question, 181 (68.3%) of them indicated that cases of indiscipline had
increased and 72 (27.2%) indicated that cases had not increased. However of those that
had indicated that cases of indiscipline had increased 89 (49.2%) were boys and 92
(50.8%) were girls.

Table 6: Learners’ responses on whether there was something they wanted to change to

improve the boarding school life

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency
237 89.4 19 72 9 34 265
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Of those that responded, 113 (90.4%) of the boys and 124 (94.7%) of the girls indicated
they would have loved to change some aspects of the school. Almost the same number
of learners (93.2% from Choma, 92.9% from Kalomo and 91.7% from Zimba) indicated

that they wanted something changed in their schools.

Table 7: Learners’ responses on what they wanted changed in their schools

SOMETHING LEARNERS WANTED TO CHANGE SCHOOL TOTAL
'Zimba | Kalomo | Choma
Increase quantities and improve preparation of meals to improve diet 25 14 33 72
Improve infrastructure and learners accommodation 6 11 10 27
Reduce mischief among pupils 5 15 6 26
Allow use of phones 14 1 0 15
Improve sanitation and water 4 1 7 12
Improve health services and fight HIV/AIDS 3 7 6 16
Improve on teaching and learning material 6 2 3 11
Ensure no corporal punishment 1 7 0 8
Provide adequate entertainment 0 1 7 8
Improve teacher / learner relationships 5 2 0 7
Lessen restrictions on school rules 3 1 1 5

Some of the things learners wanted changed included meals where 72 of the learners
wanted to see some improvement in the preparation and quantities given to them. This
was followed by the improvement in the infrastructure where 27 of learners wanted
more dormitories constructed to lessen the congestion that resulted in sharing of beds
and mattresses. In the area of communication, 15 learners mainly from Zimba High
School indicated that the school administration should allow the use of cell phones in
boarding high schools for easy communication with parents and the rest of the outside

world. The table above provides the rest of the information.
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4.2. Types of Guidance Services provided in boarding high schools

4.2.1. Educational Guidance Services

Table 8: Learners’ responses on who oriented them by school

HEAD SCHOOL LEARNER NONE TOTAL
COUNSELLOR
Frequency | Percent Frequency Percent Frequency | Percent Frequency | Percent | Frequency
(%) (%) (%) (%)
CHOMA 24 27.1 31 36.6 25 28.7 7 8.0 87
KALOMO 28 34.1 27 329 24 29.3 3 3.7 82
ZIMBA 43 50.6 10 11.8 25 29.4 7 82 85
TOTAL 95 374 68 26.8 74 29.1 17 6.7 254

The response rate to the question was 254 (95.8%) while the failure rate was 11 (4.2%).

Of the respondents, 247 (93.3%) received orientation either from the Headteacher,

School Counsellor or learners but 17 (6.7%) did not.

Table 9: Learners’ responses to whether they were assisted in subject selection

Yes No No Response Total
Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) Frequency
80 30.2 170 64 15 5.7 265

On whether learners were assisted in subject selection the response rate was 250
(94.3%) while 15 (5.7%) of the participants did not respond to the question. Of the
respondents 80 (32%) of learners indicated that they were assisted while 170 (68%) of

them were not assisted in selecting subjects when they entered into Grade 10.

Table 10: Learners’ responses of who assisted them in subject selection by gender

Teacher Friend Counsellor No one Total
Frequency | Percent (%) |Frequency | Percent (%) | Frequency | Percent (%) Frequency| Percent (%) |Frequency
Boys 22 259 10 11.8 12 14.1 41 48.2 85
Girls 22 247 7 7.9 19 21.3 41 46.1 89
Total 44 253 17 9.8 31 17.8 82 47.1 174
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As to who assisted the learners in subject selection, 174 (65.7%) of the learners
responded to the question, 91 (34.3%) did not respond to it, 82 (30.9%) indicated they
were assisted by neither teachers nor friends nor counsellors. The table above shows the

distribution of learners who were assisted by different individuals by gender.

Table 11: Learners’ responses on whether they were taught study skills

Yes No No Response Total

Frequency | Percent (%) Frequency | Percent (%) | Frequency | Percent (%) | Frequency
208 78.5 S5 20.8 2 0.8 265

The table above indicates that 263 (99.2%) of the learners responded to the question on
whether learners were taught study skills. In terms of gender, 103 (79.2%) of the boys
and 105 (78.9%) of girls indicated having received study skills assistance.

Table 12: Learners’ responses of who assisted them in various subjects by gender

Teacher Friend Counsellor No one Total

Frequency| Percent (%) [Frequency | Percent (%) Frequency | Percent (%) |Frequency | Percent (%) Frequency
Boys 77 59.2 38 29.2 12 92 3 23 130
Girls 88 65.7 29 21.6 14 10.4 3 22 134
Total| 165 62.5 67 25.4 26 9.8 6 23 264

On whether learners were assisted when they had problems in the various subjects, 264
(99.6%) of the learners responded to the question while 1 (0.4%) of them did not. Of
those assisted 16 (62.5%) of them were assisted by teachers, 67 (25.4%) by friends, 26
(9.8%) by counsellors and 6 (2.3%) by no one.
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Table 13: Learners’ responses on why they chose teachers to help them in particular

subjects
Reason for choosing teachers for academic assistance Frequency | Percent (%)
Teachers knew the problems and solutions in particular subjects 63 27.6
Teachers were willing to help 3 1.3
Teachers taught the learner 37 16.2
Teachers were always present 41 17.9
Learners had more freedom with teachers 25 10.9
Teachers were friendly 16 7.01
Teachers had better explanations 23 10.0
Teachers were responsible people 10 43
The counsellor was not available 10 43

Among the reasons given by those that chose friends were that friends were always

present, explained better than teachers and allowed them the freedom of expression.

Table 14: Learners’ responses on why they chose friends to help them in particular

subjects
Reason for choosing learners for academic advice Frequency Percent (%)
Learners understood better from friend 21 17.3
Fellow leamners explained better 11 9.0
Learners had more freedom with fellow learners 81 66.9
Teachers were not always present while learners were .8 6.6

For the learners that chose School Counsellors, 14 (37.8%) indicated that counsellors
were specifically trained to provide guidance, 5 (13.5%) that School Counsellors were
the best to talk to and 18 (13.5%) that it was their duty to provide advice. Those that did

not go to any one stated that they had no time and no reason to consult any one.
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4.2.2. Vocational Guidance Services

Table 15: Learners’ responses on whether they were provided with information on entry

requirements to universities and colleges

Yes No Total
Frequency Percent (%) Frequency Percent (%) Frequency
Boys 106 82.2 23 17.8 129
Girl 118 88.1 16 11.9 134
Total 224 85.2 39 14.8 263

The response rate to the question on whether schools provided information on college

and or University entry requirements was 263 (99.2%). The rest of the information is

given in the table above.

Table 16: Learners’ responses to sources of university/college requirements information

by gender
Teacher Friend Counsellor Other Total
Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) Frequency
Boys 49 44.1 46 41.4 2 1.8 14 12.6 111
Girls 50 413 48 39.7 1 0.8 22 18.2 121
Total 99 42.7 94 40.5 3 1.3 36 15.5 232

The response rate to the question on learners’

sources of university/college

requirements information by sex was 232 (87.5%) and the failure rate was 33 ( 12.5%).

The Table shows that 99 (42.7%) of the learners sourced information from teachers, 94
(40.5%) of them from friends, 3 (1.3%) of them from counsellors and 36 (15.5%) of

them from other sources not specified here.

Table 17: Learners’ responses on whether they were assisted in career making decisions

Yes No No Response Total
Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) | F requency
190 71.7 72 272 3 1.1 265

With regard to whether learners received assistance in career making decisions the

response rate to the question was 262 (98.9%). Of the respondents, 190 (71.7 %) of the
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learners stated that they had received assistance while 72 (27.2%) of them indicated that

they had not been guided in this area.

Table 18: Learners’ responses on who assisted them in career making decisions

Teacher Friend Counsellor Other Total
Frequency | Percent (%) Frequency | Percent (%) | Frequency | Percent (%) [Frequency | Percent (%) [Frequency
Boys 35 354 2 2.0 47 47.5 15 15.2 99
Girls 39 39.8 2 20 51 52.0 6 6.1 98
Total 74 37.6 4 4.0 98 49.7 21 10.7 197

For those that received assistance in career making decisions, only 4 (2.0%) of them
received assistance from friends. The assistance was provided mainly by teachers 74
(37.6%), counsellors 98 (49.7%) and other sources 21 (10.7%). The percentage of
learners receiving assistance from the counsellors was higher for girls (52.0%) than for
the boys (47.5%).

Table 19: Learners’ responses to whether they were provided with information about

job opportunities

Yes No No Response Totals
Frequency Percent Frequency Percent Frequency Percent Frequency Percent
(%) (%) (%) (%)
165 62.3 90 34.0 10 38 265 100

Of the 165 (67.7%) of the respondents, 85 (51.5%) of the boys and 80 (48.5 %) of the
girls indicated that they were provided with the information. However 90 (35.3%)

showed that they had not received any information on job opportunities.

For those who received the information on job opportunities by grade, 56 (34.4%) were
Grade 10, 54 (33.1%) were Grade 11 and 53 (32.5%) of them were Grade 12 learners.
On the other hand, 34 (37.8%) of the Grade 10, 28 (34.1%) of the Grade 11 and 28

(34.6%) of the Grade 12 learners had no information on job opportunities.

38



Table 20: Learners’ responses on who provided information on job opportunities

| Teacher ] Friend Counsellor | Other | Total
[ Frequency | Percent (%) Frequency | Percent (%) Frequency| Percent (%) |Frequency | Percent (%) |Frequency
Boys 35 42.7 11 134 34 41.5 2 24 82
Girls 41 49.3 6 72 36 434 0 0.0 83
Total 76 46.0 17 10.3 70 425 2 1.2 165

The response rate to the question on who provided information on job opportunities was
165 (62.3%) and while 100 (37.7%) of the learners did not respond to the question. The
findings showed that 35(42.7%) of boys and 41 (49:3%) of the girls indicated they
received information from teachers, 11 (13.4%) of the boys and 6(7.2%) of the girls
indicated they were provided information by friends, 34(41.5%) of the boys and 36
(43.4%) of the girls got information from counsellors and 2 (2.4%) of the boys and

0(0.0%) of the girls from someone else.

Table 21: Learners’ responses on who provided them with information on job

opportunities by grade

Teacher Friend Counsellor Other Total
Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) | F requency | Percent (%) | Frequency
Grade 10 36 63.2 5 8.8 15 26.3 1 1.8 57
Grade 11 17 309 8 14.5 29 52.7 1 1.8 55
Grade 12 22 43.1 4 7.8 25 49.0 0 0 51
Total 75 46.0 17 104 69 42.3 2 12 163

The table above shows that 38 (63.2%) of Grade 10 learners indicated they got
information from the teachers while 29 (52.7%) of Gradel1 learners and 25 (49.0%) of
12 learners indicated that they were provided with information by the counsellors. On
the other hand 1 (1.8%) of both Grades 10 and 11 learners indicated that other people
provided them with the information. No Grade 12 learner was provided with

information by other people.
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4.2.3. Avocational Guidance Services
Table 22: Learners’ responses to whether their hobbies were identified as they entered

the school

Yes No No Response Total

Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) | Frequency
125 472 126 47.5 14 53 265

The response rate to the question on whether learners’ hobbies were identified by the
school was 251 (94.7%) with a failure rate of 14 (5.3%). Of the respondents 125
(49.8%) of the learners indicated that their hobbies were identified while the other 126
(50.2%) indicated that their hobbies were not identified. Of those who had hobbies
identified, 66 (52.8%) were boys and 59 (47.2%) were girls.

Table 23: Learners’ responses to whether they were encouraged to participate in co —

curricular activities

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency

247 93.2 16 6.0 2 0.8 265

On the question of whether learners were encouraged to take part in co - curricular
activities 247 (93.2%) of the learners indicated that they were encouraged to participate
in co - curricular activities, 16 (6.0%) of them indicated they were not and 2 (0.8%) did
not respond to the question. Of those that indicated that they were encouraged to
participate in co — curricular activities, 122 (49.4%) were boys and 125 (50.6%) were

girls.

Kalomo High School had the largest number of learners, 86 (97.7%) of them that
indicated that they participated in the co — curricular activities followed by Choma High
School with 83 (92.2%) learners and then Zimba High School with 78 (91.8%) learners.

Of those that were encouraged to participate in co — curricular activities, 122 (49.4%)

were boys and 125 (50.6%) were girls. Learners indicated participation in co -

40



curricular activities decreased as they progressed to higher grades, 88 (95.7%) for Grade
10, 84 (95.5%) for Grade 11 and 73 (90.1%) for Grade 12 learners.

Table 24: Learners’ responses to who encouraged them to participate in co — curricular

activities by sex

Teacher Counsellor Friend Other Total
Frequency |Percent (%)|Frequency [Percent (%)|Frequency|Percent (%){Frequency |Percent (%)|Frequency
Boys 91 70.5 22 17.1 5 3.9 11 8.5 129
Girls 90 68.2 24 18.2 12 9.1 6 4.5 132
Total 181 69.3 46 17.6 17 6.5 17 6.5 261

The response rate to the question on who encouraged learners to participate in co —
curricular activities by sex was 261 (98.5%) with a failure rate of 4 (1.5%). Of the
respondents 181 (69.3%) of the learners indicated that they were encouraged by
teachers, 46 (17.6%) of them by counsellors while those encouraged by friends and
others were at 17 (6.5%) each.

In terms of the types of activities learners were involved in, 30 (11.3%) indicated being

involved in visiting friends, 181 (68.3 %) in sports and 32 (12.1%) in listening to music.

Learners indicated that other co — curricular activities they participated in included
attending church services and participating in clubs like JETS, debate and mathematics

clubs.

4.2.4. Personal/Social Guidance Services

Table 25: Learners’ responses to who assisted them with personal problems

Teacher Counsellor Friend No one Total
Frequency|Percent (%)|Frequency | Percent (%)|Frequency | Percent (%) Frequency |Percent (%) Frequency

Boys 28 22.0 39 30.7 55 433 5 39 127
Girls 22 16.3 34 252 69 51.1 10 74 135
Total 50 19.1 73 279 124 473 15 5.7 262

On the question of who assisted learners with personal problems, 262 (98.9%)

responded to the question and 3(1.1%) did not do so. The respondents were broken into
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127(48.5%) boys and 135 (51.5%) girls. Further more for the respondents, 50 (19.1%)
of them indicated they went to teachers and of these, 28 (56%) of them were boys while
22 (44%) of them were girls. A total of 124 (47.3%) the learners indicated seeking
assistance from friends and of this number 44.4% were boys and 55.6% were girls. A
smaller number of pupils 73 (27.9%) indicated they went to see counsellors and 15

(5.7%) went to none of the above for assistance.

Table 26: Learners’ responses on who they reported teacher - learner conflicts

Teacher Friend Counsellor No one Total

Frequency|Percent (%) Frequency Percent (%)|Frequency|Percent (%) Frequency|Percent (%)|Frequency

56 21.8 48 18.7 115 4.7 38 14.8 257

On the question of whom learners reported teacher - learner conflicts, 257 (97.0%)
indicated that they reported problems to someone while 8 (3.0%) not respond to it. Of
the respondents, 56 (21.8%) of the learners indicated that they reported to teachers, 48
(18.7%) to friends, 115 (44.7%) to counsellors and 38 (14.8%) of them to no one.

Table 27: Learners responses to who assisted them resolve learner - learner conflicts by

gender

Teacher Counsellor Friend Other Total

Frequency |Percent (%)|Frequency Percent (%)|Frequency|Percent (%) Frequency |Percent (%)| Frequency

Boys 95 75.4 11 8.7 15 11.9 5 4.0 126
Girls 88 66.2 16 12.0 25 18.8 4 3.0 133
Total| 183 70.7 27 104 40 15.4 9 35 259

In the case of the learner - learner conflicts, 259 (97.7%) of them indicated that they
reported such cases to someone while the remaining 6 (2.3%) did not report them.
However, the findings indicated that 183 (70.7%) report to teachers, 40 (15.4%) report
to friends, 27 (10.4%) report to counsellors and 9 (3.5%) report to someone else not
specified here. Of those that reported these cases more girls 133 (51.4%) than boys 126
(48.6%) did so.

42



Table 28: Learners’ responses on whether there were girls in school that became

pregnant
Yes No Total
Frequency Percent (%) Frequency Percent (%) Frequency
250 94.3 15 5.7 265

The response rate to the question on whether there was an increase in the number of
girls who became pregnant in schools was 250 (94.3%). Of the respondents, 133
(50.2%) of them indicated that the numbers of girls getting pregnant had increased
while 112 (42.3%) indicated that the numbers had not increased.

Table 29: Learners’ responses on whether cases of girls getting pregnant had increased

by school
School Yes No Total
Frequency| Percent (%) Frequency; Percent (%)| Frequen cy
Choma 23 28.8 57 71.2 80
Kalomo 37 44.0 47 56.0 84
Zimba 73 90.1 8 9.9 81
Total 133 54.3 112 45.7 245

The response rate of learners to the question on whether cases of girls getting pregnant
had increased by school was 245 (92.5%) with a failure rate of 20 (7.5%). Of the
respondents, 133 (54.3%) indicated that pregnancies had increased and 112 (45.3%) of

them indicated that pregnancies had not increased.

Table 29 above indicates that 23 (28.8%) of learners at Choma High School indicated
that the number of girls getting pregnant had increased while 57 (71.2%) indicated the
numbers had not increased. For learners from Kalomo High school 37 (44.0%) and 47
(56.0%) indicated the number of girls getting pregnant had increased and not increased
respectively. For those from Zimba, 73 (90.1%) indicated that the numbers of pregnant

girls had increased while 8 (9.9%) indicated the numbers had not increased.

Learners in the focus group discussions attributed the increase in pregnancies of female

learners to learners’ desire to improve their economic status, the laxity in school rules
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which increased the free interaction between male and female learners and the

introduction of the re — entry policy for girls.

Table 30: Learners’ responses on who helped boys and girls when they matured

Teacher Matron Friend Counsellor Total

Frequency | Percent (%) | Frequency | Percent (%) [Frequency| Percent (%) | Frequency | Percent (%) [Frequency
Boys 16 12.5 31 242 45 352 36 28.1 128
Girls 0 0 107 79.3 22 16.3 6 4.4 135

The response rate of boys to the question on who helped boys them when they matured
was 128 (98.2%) while the failure rate was 2 (0.8%). For girls however, 135 (100%) of
them responded to the question on who helped them when they matured. There were no

(0.0%) girls that were helped by teachers. The table shows the rest of the information.

Table 31: Boys responses of who they shared information with first when they

impregnated a girl

Teacher Matron Friend Counsellor Total
Frequency | Percent (%) [Frequency | Percent (%) |Frequency| Percent (%) [Frequency | Percent (%) |Frequency
3 23 28 21.9 75 58.6 22 17.2 128

In terms of who boys first shared the problem of impregnating a girl, 3 (2.3%) of the
boys indicated that they shared with teachers, 28 (21.9%) with the matron, 75 (58.6%)
with friends and 22 (17.2%) of them with the counsellors.

Table 32: Girls’ responses of who they shared information with first when they became

pregnant
Teacher Matron Friend Counsellor Total
Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) |Frequency | Percent (%) |Frequency
0 0.0 54 42.0 76 58.0 1 0.8 131
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On the other hand when girls become pregnant, 0 (0%) of them indicted that they shared
the news with teachers, 54 (4.2%) of them shared with matrons, 76 (58.0%) indicated
that they shared with friends and 1 (0.8%) of them with counsellors.

Table 33: Boys’ responses on who sought sexual favours from them

Teacher Girls Women from out None Totals
Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) Frequency | Percent (%) Frequency
4 3.1 72 55.4 10 7.7 44 33.8 130

On who sought sexual favours from boys the response rates was 130 ( 100%) and of

these the results indicated that 86 (66.2%) of them were requested for sexual favours.

Table 34 Girls’ responses on who sought sexual favours from them

Teacher School boys Men from outside None Totals

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) Frequency | Percent (%) Frequency

25 19.1 63 48.1 34 26.0 9 6.9 131

On who sought sexual favours from girls the response rate was 131 (97%) and the

results indicated that 122 (93.1%) of them were requested for sexual favours.

Table 35: Learners’ response by school on whether schools re — admitted pregnant girls

yes No Total
Frequency Percent (%) Frequency Percent (%) Frequency
Choma 30 34.9 56 65.1 86
Kalomo 73 86.9 11 13.1 84
Zimba 60 73.2 22 26.8 82
Totals 163 64.7 89 353 252

On whether the re- entry policy for girls was good or not, 236 (89.1%) of the learners
indicated that the policy was good, 27 (10.2%) of them indicated that the policy was not
good while 2 (0.8%) of them did not respond to the question.
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As to whether there were girls in the school that were re — admitted into the school after
being pregnant, 195 (73.6%) of the learners stated that schools had such girls, 68
(25.7%) of them indicated that there were no girls who had been re — admitted into

school and 2 (0.8%) of them did not respond to the question.

From the focus group discussions some learners felt the policy was bad because it
encouraged promiscuity in girls and that girls deliberately engaged in sex knowing that
they would get back to school if they got pregnant. Further such female learners

(parents) would need to attend to the welfare of the child or children.

However, others felt that the policy was good and offered gender parity in education.
Learners supporting this view stated that usually girls did not plan to get pregnant but
did so by mistake. In addition they asserted that the practice acted as a discouragement
to early marriages. One girl even stated that it was important because educating a girl
meant educating a family, a clan and the nation because women were more caring than

men.

Table 36: Learners’ responses by school on whether there were girls who had been re —

admitted into school after being pregnant

School Yes No - Total
Frequency Percent (%) Frequency Percent (%) Frequency
Choma 33 37.1 56 62.9 89
Kalomo 83 95.4 4 4.6 87
Zimba 79 90.8 8 9.2 87
Total 195 74.1 68 259 263

The response rate to the question on whether there were girls who had been re —
admitted into school after being pregnant was 263 (99.2%) while the failure rate was 2
(0.8%). Of the respondents, 33 (37. 1%) of the learners from Choma High School stated
that there were girls in the school who had been re — admitted while 56 (62.9%) of them
indicated that no girls had been re — admitted into school after being pregnant. For

Kalomo High School, 83 (95.4%) of the learners indicated that there were girls in the
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school who had been re — admitted and 4 (4.6%) of them indicated that such girls were

not in schools.

Table 37: Learners’ responses of who assisted girls who had re - entered the school to

settle

Teacher Matron Friend Counsellor No Response

Frequency| Percent |Frequency| Percent Frequency| Percent |Frequency| Percent Frequency| Percent
(%) (%) (%) ‘ (%) (%)

62 234 80 30.2 26 9.8 49 18.5 48 18.1

The response rate to the question on who assisted girls who had re - entered the school
to settle was 217 (81.9%) and the failure rate was 48 (18.1%). Of the respondents 62
(28.6%) were assisted by teachers, 80 (36.9%) by matrons, 26 (12.0%) by friends and
49 (22.6%) by counsellors.

4.2.5. Health Guidance Services

Table 38: Learners’ response on whether schools regularly organised health talks

Yes No No Response Total

Frequency | Percent (%) Frequency | Percent (%) Frequency | Percent (%) | Frequency
195 73.6 66 249 4 1.5 265

Of the respondents, 88 (68.8%) of the boys and 107 (80.5%) of the girls indicated that
schools regularly organised health talks. On the other hand 40 (31.2%) of the boys and
26 (19.5%) of the girls indicated that schools did not organise health talks regularly.

Table 39: Learners’ responses on whether schools organised regular health talks by

school
School Yes No Total
Frequency Percent (%) Frequency Percent (%) Frequency
Choma 73 82.0 16 18.0 89
Kalomo 65 74.7 22 253 87
Zimba 57 67.1 28 32.9 85
Total 195 74.7 66 25.3 261
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There were 263 (99.2%) learners that responded to regular health talks. Of those that
indicated that schools provided regular health talks, 73 (82.0%) of them came from
Choma, 65 (74.7%) from Kalomo and 57 (67.1%) from Zimba High Schools.

Table 40: Learners’ responses on whether they were made aware of the sexually

transmitted diseases and HIV and AIDS
Yes No No Response Total

Frequency | Percent (%) Frequency | Percent (%) | Frequency | Percent (%) | Frequency
257 97 6 23 2 0.8 265

The response rate to the question on whether learners were made aware of the sexually
transmitted diseases and HIV and AIDS was 263 (99.2%) while the failure rate stood at
2 (0.8%). Of the respondents, 129 (49.0%) were boys and 134 (51.0%) were girls. On
who organised health talks, 100 (49.8%) of them indicated that health talks were
organised by teachers, while 16 (8.0%) and 85 (42.35%) of the learners indicated that

health talks were organised by learners and the counsellors respectively.

Table 41: Learners’ responses to whether they were assisted when they had health

problems

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) Frequencyv Percent (%) | Frequency
238 86 32 12.1 5 1.9 265

The response rate to the question on whether were they assisted when they had health
problems was 260 (98.1%) and 5 (1.9%) of them did not respond to the question. Of the
respondents, 238 (86.0 %) of the learners indicated that learners received health
assistance, 32 (12.1%) of learners indicated learners did not receive any health
assistance. Of those that indicated that learners received assistance when they fell sick,

118 (91.5%) of them were boys and 110 (84.0%) were girls
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Table 42: Learners’ responses on whether schools requested for medial examinations

from learners

Yes No
Frequency | Percent (%) | Frequency | Percent (%) |Total frequency
Choma 24 27.0 65 73.0 89
Kalomo 40 47.1 45 52.9 85
Zimba 34 39.1 53 60.9 87
Total 98 37.5 163 62.5 261

There were 261 (98.5%) of the learners that responded to the question on whether
schools requested for medial examinations from learners while 4 (1.5%) of them did
not. Of the respondents 130 (49.8%) were boys and 131 (50.2%) were girls. Further, of
those that indicated that medical examinations were requested for 50 (51.0%) were boys
and 48 (49.0%) were girls while for those that indicated that medical examinations were

not required 80 (49.1%) were boys and 83 (50.9%) were girls.

4.3. Learners’ evaluation of guidance Services in boarding high schools

In order to investigate the learners’ evaluation of guidance services in the boarding high
schools, responses were sought from the learners on the availability of guidance
services, availability of School Counsellors, the time — tabling of guidance and
counselling, whether learners benefitted from the guidance services provided and
learners suggestions to improve the provision of the guidance services. School
Counsellors’ and Headteachers’ responses on the provision of the guidance services in
boarding high schools are also presented here to authenticate learners’ evaluation of

guidance services in boarding high schools.

4.3.1. Learners’ responses on guidance services in boarding high schools

Table 43: Learners’ responses on whether guidance services were available in schools

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency
237 894 23 8.7 5 1.9 265

Of the respondents 237 (91.2%) indicated that boarding high schools had guidance

services while 23 (8.8%) showed that these services never existed in their schools.
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Learners in the focus group said that although these services were there, they were not
taken seriously by the school and that there were no regular meetings where the

counsellors discussed various concerns of the learners.

Table 44: Learners’ responses to whether school counsellors were available in schools

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency
227 85.7 30 11.3 8 3.0 265

The response rate to whether school counsellors were available in schools was 257
(97.0%) and of these 227 (85.7%) indicated that school counsellors were available in
schools. However, learners in the focus group discussions indicated that counsellors
were not accessible due to heavy teaching loads and that they were not friendly to

learners which made it difficult for learners to approach them.

Table 45: Learners’ Responses to whether guidance and counselling in school was time
— tabled

Yes No No Response Total

Frequency | Percent | Frequency | Percent Frequency | Percent | Frequency
49 18.5 210 79.2 6 23 265

On time — tabling of guidance services, 259 (97.7%) out of the 265 participants
responded to the question with 210 (81.1%) of them indicating that guidance and

counselling was not time — tabled while 49 (18.9%) indicated that it was time — tabled.

Table 46: Learners’ responses to whether guidance services were helpful to them

Yes No No Response Total

Frequency | Percent (%) | Frequency | Percent (%) | Frequency | Percent (%) | Frequency
196 74.0 26 9.8 43 16.2 265

On whether the guidance services in schools were helpful to pupils, 196 (74.0%) of the
pupils indicated that they were helpful, 26 (9.8%) of them indicated that they were not
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helpful and 101 (89.4%) of the boys and 95 (89.4%) of the girls indicated that Guidance

Services were helpful to learners.

Table 47: Learners suggestions of improving guidance services

Suggestions Of Improving Guidance Services Zimba | Kalomo | Choma Frequency | Percent

(%e)

Organise regular guidance and counselling meetings 17 34 31 82 20.5

Time - tabling guidance and counselling to ensure

Consistence 13 13 2] 47 11.75

Fulitime counsellors who are accessible 24 9 4 37 9.25

Train and provide qualified counsellors 25 6 35 8.75

Increase guidance services and counsellors 5 19 8 32 8

Store and provide guidance material for learners’ use 7 15 7 29 7.25

Create guidance and counselling clubs 13 10 5 28 7

Involve learners through peer counsellors 14 5 6 25 6.25

Sensitize learner on importance of guidance services

and dangers of HIV/AIDS 14 9 8 31 7.75

Counsellors to be accommodating, respectful, tolerant, 2 10 8 20 5

kind and open to learers

Involve outsiders, colleges, universities, business 4 4 4 12 3

houses and individuals

Provide counselling to offenders 2 6 2 10 2.5

Administration to provide offices for school

counsellors for counselling 3 3 1 7 1.75

Ensure gender balancing of counsellors 2 0 3 5 1.25

Of those that responded to question requesting learners to provide suggestions of

improving guidance services 82 (20.5%) indicated that there was need to regularly

organize guidance and counselling meeting meetings. This was followed by 47

(11.75%) of the learners that indicated that guidance and counselling needed to be time

— tabled. At the bottom of the table was $ (1.25%) of the learners that indicated that

there was need to ensure gender balancing in the deployment of the school counsellors

to schools so that learners of the same sex with the counsellor were free to discuss

matters they could not with the opposite sex.
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4.3.2. School Counsellors’ responses on guidance services in boarding high

schools

Table 48: School Counsellors’ responses on how long they had been school counsellors

School of counsellor Length in years as counsellor
Choma 4
Kalomo 1
Zimba 3

The average length of time the respondents had been operating as counsellors was 2%
years. When the school counsellors were asked whether they were formally trained as

counsellors, all (100%) of them indicated that they had no formal training,

Table 49: School Counsellors’ responses on what their duties and responsibilities were

Duties of School Counsellors Frequency (f) | Percent (%)
Counselling learners in academic, personal and social areas 3 100
Providing career guidance 1 333
Coordinating examination 1 333
Maintaining learners records 2 66.7
Orientation of new learners to the school 1 333

When asked what their duties and responsibilities were, all the three indicated that they
were to provide counselling pupils on personal, social and ‘academic matters, 2 (67%) of
them indicated that they were to run examinations and keep the pupils records and one

(33.3%) of them indicated the provision of orientation to new learners in the school.

Table 50: School Counsellors’ responses on how frequently they meet with learners for

guidance services

Frequency (f) Percent (%)
Daily 1 333
Monthly 1 333
As need arises 1 333
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As to how often counsellors met the learners to provide guidance services, 1 (33.3%)
indicated once a week, 1 (33%) indicated once per month and the last one indicated as

need arose.

Table 51: School Counsellors’ responses on why guidance and counselling was not time
- tabled

Reasons for not time - tabling guidance and counselling | Frequency (f) | Percent (%)
The school time — table was full , 1 333
Schools had no trained school counsellors 1 333
Guidance units had no material such as syllabi and books 2 66.7
school counsellors were overloaded with other subjects 1 333

As to whether guidance and counselling was time — tabled all of them indicated that it
was not citing congestion on school time - tables, lack of training, none availability of

the syllabi and teaching materials and high teaching loads as the reasons.

When asked whether learners who had various problems with friends and teachers were
free to consult School Counsellors, 3 (100%) of them indicated that counsellors were
the last resort learners reported such conflicts to. According to them learners consulted
house teachers and matrons and sometimes fellow learners when they had interpersonal

conflicts with friends or teachers.

On whether learners were assisted in career paths, all (100%) of School Counsellors
indicated that they assisted learners in choosing their career paths by providing
information to learners on subject combinations required for various careers and also

information about the requirements for various colleges and universities.




Table 52: School Counsellors’ responses to what they considered as learners’ common

disciplinary problems

Common Disciplinary Problems Frequency (f) Percent (%)
Beer drinking 3 100.0
Out of bounds 3 100.0
Stealing 1 333
Fighting 1 333
Drug abuse 1 33.3
Absenteeism from lessons 2 66.7

When asked the most common disciplinary cases in school, 3 (100%) of them indicated
beer drinking, 3 (100%) out of bounds, 2 (66.7%) absenteeism from lessons while 1

(33.3%) of them indicated stealing, fighting and drug abuse as common disciplinary

cases.

Table 53: School Counsellors’ responses on who organised health talks for learners

Who organise health talks Frequency (f) Percentage (%)
Guidance unit 2 66.7
Medical personnel 1 333

On the organisation of health talks School Counsellors indicated that they were
organised by the school guidance and counselling units through the various organs such

as the health clubs and the medical personnel from the hospital or clinics.

Table 54: School Counsellors’ responses on how learners were assisted when they fell

sick
How schools meet learners health needs Frequency (f) Percentage (%)
Take learners to clinic 3 100.0
Sensitise learners on cleanliness 1 333
Clinic nurse takes care 1 333
School meets medical costs 1 333

With regard to how learners were assisted when they fell sick, School Counsellors from

Kalomo and Choma High Schools indicated that they took care of learners health
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concerns in consultation with the clinic staff in school clinics while Zimba High School
indicated that the school sent sick learners to the hospital, met their needs while in

hospital and called in parents or caregivers if the learners were admitted to the hospital.

Table 55: School Counsellors’ responses on whether guidance units had materials and

resources to provide guidance services

Yes

No

Frequency (f)

Percentage (%)

Frequency (f)

Percentage (%)

0

0

3

100

On whether they had the required resources and materials to perform their duties, all the
counsellors indicated that they did not. Further, they stated that the Ministry of

Education never provided such resources and materials.

Table 56: School Counsellors’ responses on whether learners were encouraged to

participate in co — curricular activities

Yes

No

Frequency

Percentage (%)

Frequency

Percentage (%)

3

100

0

0

The table above shows that 100% of the School Counsellors indicated that they
encouraged learners to participate in co - curricular activities. Further, School
Counsellors indicated that schools had adequate and active co — curricular activities
which included sports like football, netball, chess volleyball; clubs such as

Mathematics, JETS, debate; and religious activities.

Table 57: School Counsellors’ responses to what they felt were their challenges in

providing guidance services

Challenges of School Counsellors Frequency (f) Percentage (%)
High teaching loads 3 100
No materials e.g. syllabus, guidelines 2 66.7
Lack of training 1 333
No support from the ministry 1 333
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When asked to state the challenges School Counsellors faced in performing their duties,
they 66.7% of them indicated that lack of resources, 33.3% lack of training, 100% high
teaching loads and 33.3% lack of support from the Ministry of Education made it

difficult for them to be available for learners and effectively provide guidance services.

Table 58: School Counsellors responses on how the provision of guidance services

could be improved

Suggestions to improve guidance services Frequency () Percentage (%)
Need for full time counsellors 1 333
Train school counsellors 2 66.7
Reduce the teaching loads 1 333
Time - table guidance and counselling 1 333
Provide materials to the guidance unit 2 66.7

On how the provision of guidance services could be improved, school counsellors
indicated that there was need for schools to have full - time trained counsellors, reduce
teaching loads for teachers appointed as counsellors, time - table guidance and

counselling and to have adequate resources and materials in guidance units.

4.3.3. Headteachers’ responses on guidance services in boarding high schools
Table 59: Headteachers’ responses to why guidance and counselling was not time -
tabled

Reasons for not time — tabling guidance and counselling | Frequency (f) Percentage (%)
Congested school time table 1 333
No trained school counsellors 2 66.7
Lack of information on guidance and counselling 1 333
Overloaded school counsellors 1 333

When asked whether guidance and counselling was time — tabled, Headteachers
indicated that it was not time — tabled because the time — table was congested, school
counsellors were overloaded and had no formal training and had little knowledge of the

subject.
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Table 60: Headteachers’ responses on what they considered as learners common

disciplinary problems

Common Disciplinary Problems Frequency (f) Percentage (%)
Beer drinking 2 66.7
Out of bounds 3 100.0
Illegal use of cell phones 1 333
Female — male learner sexual relationships 1 333
Absenteeism from lesson 1 333

On the common disciplinary problems schools had, Headteachers indicated that out of
bounds without permission, illegal connections of phones in the dormitories, beer
drinking, unhealthy sexual relationships among pupils and absenteeism from lessons

were common disciplinary problems

Table 61: Headteachers’ responses on how learners were assisted when they fell sick

How Schools Meet Learners Health Needs Frequency (f) | Percentage (%)
Patients are given passes to go or to be taken to the hospital 2 66.7
Learners are sensitised on health matters and preventive maintenance 1 33.3
School has qualified health personnel at school clinic 2 333
In case of admissions the school meets medical costs 1 333
For serious ailments parents are summoned to the school 1 333

As to how learners were assisted when they fell sick, Headteachers for Choma and
Kalomo High Schools indicated they had school clinics manned by qualified health
personally who attended to the sick. The Headteacher for Zimba High School indicated
that pupils were taken to the nearby hospital. In the event that the condition of learner
admitted to the hospital deteriorated, the school administration informed the parents or
care givers to travel. All of the Headteachers stated that teachers on duty ensured the
learners welfare while in the hospital was taken care of The health personnel according

to the Headteachers were also involved in the sensitization of learners in health matters.
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Table 62: Headteachers’ responses to whether schools had girls that had been

readmitted after being pregnant

Yes No
Frequency (f) Percentage (%) Frequency (f) Percentage (%)
2 66.7% 1 33.3%

The table above indicates that 2 (66.7%) of the Headteachers indicated that when girls
became pregnant they were given maternity leave and returned to the school after
delivery. However, 1 (33.3%) of the Headteachers indicated that girls that that fell
pregnant were not re - admitted into schools but the schools facilitated their transfer to
other schools to ensure high standards of discipline and morality. As to whether learners
had accepted the re — entry policy, all 3 (100%) of the Headteachers indicated that
learners had welcomed the policy although it offered challenges to school

~ administrators because some girls paraded as heroes and were opt to repeat the practice

Table 63: Headteachers’ responses on what they felt were their challenges in providing

guidance services

Challenges of School Counsellors Frequency (f) | Percentage (%)
High teaching loads 2 66.7
No material e.g. syllabus 1 333
Lack of training 1 333
No support from the ministry 2 66.7
Lack of interest from school counsellor 1 333
Inadequate financial resources to fund guidance unit 1 333

When requested to state the challenges headteachers faced in providing guidance
services, 33.3% of the Headteachers indicated that schools had no resources to provide
charts, pamphlets, posters and books for the guidance and counselling offices, 33.3% of
them indicated that counsellors providing guidance services had no training, 66.7 % of
them that counsellors had high teaching loads and therefore had no time to provide the
services adequately. In addition, 66.7% of the headteachers indicated that there was

little support from the Ministry of Education in the area of providing guidance services.
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Table 64: Headteachers’ responses on how the provision of guidance services could be

improved
Suggestions to Improve Guidance Services Frequency (f) Percentage (%)
Need for full time counsellors 1 333
Train school counsellors 2 66.7
Reduce the teaching loads 1 333
Time - table guidance and counselling 1 333
Provide materials to the guidance unit 1 333
Counsellors to develop interest 1, 333

On suggestions to improve the provision of guidance services to learners, 33.3% of the
headteachers indicated that there was need to have full time counsellors, 66.7% of them
the need to train counsellors, 33.3% of them the need to reduce teaching loads of
counsellors to encourage a face to face interaction between the learners and the
counsellors and 33.3% of them need to ensure that the Ministry of Education made it

mandatory to time - table guidance and counselling in schools.
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CHAPTER FIVE
DISCUSSION OF THE FINDINGS

In the preceding chapter, the findings of the study were presented by the use of tables of
frequencies and percentages, pie charts and bar charts. This chapter discusses the
findings which sought to address three objectives namely:- “To find out the problems
learners in boarding high schools face”, “To establish the types of guidance services
available in boarding high schools.” and “To investigate learners’ evaluation of

guidance services in boarding high schools™.

5.1.  The problems learners in boarding high schools face
The first objective of the study endeavoured to find out the problems learners in

boarding high schools faced. This section discusses the findings of the researgh on

problems learners in boarding high schools face.

Among some of the notable problems learners in boarding high school faced was that of
poor meals. Meals were not properly prepared. The food was usually over cooked or not
fully cooked. In addition, schools had insufficient food stocks leading to learners being
under fed. The insufficient provision of meals was especially manifested at the end of
the school term. The menu was not balanced. In most boarding high schools the menu
mainly consisted of hard corn porridge “nshima” with beahs or cabbage for most part of
the week with one or two meals of nshima with beef for lunch and supper while
breakfast consisted of samp on week days and bread and tea on weekends. These
findings were supported by Makinde (1984) when he stated that learners rioted because
they complained of insufficient and poor food and Bista and Cosstick (2005) who found
that under-funded boarding schools compromised the health of learners due to

insufficient, inadequate and poorly prepared food.

The other problem of learners in boarding high school was congestion. There was clear
evidence that school enrolments had greatly increased despite the limited room in the
dormitories, classrooms and dinning halls. Findings revealed that learners shared beds,

mattresses, and lockers in the dormitories. In dinning halls there was not enough room
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to take in all the learners at the same time and where the dinning halls were big enough
there were no dinning tables and learners stood when taking meals. Classrooms that

were intended to accommodate 40 learners took in more than 60 learners.

Lack of water and poor sanitation was yet another problem in boarding high schools.
The findings revealed that schools had no sources of water of their own and that where
they did they had operational problems of maintaining a continuous flow of the water.
Poor sanitation and lack of water exposed learners to tile risk of diarrhoeal diseases and
also to the loss of time for lessons as they fetched water for the kitchen and the toilets.
The findings of the study were supported by Walters and Cram (2002), Lusaka Times
(22/06/2009) and Zambian Watchdog (23/09/2009) who in separate situations found
that boarding high schools had poor sanitary conditions. According to them the

unsanitary conditions had a potential of exposing learners to waterborne diseases.

The findings also revealed that sexual violence was another problem to learners in
boarding high schools. This problem was mainly experienced by the female learners in
schools. Learners were concerned especially with the sexual relationships between the
female learners and the male teachers. While male learners were requested for sexual
favours by mainly female learners, female learners on the other hand were requested for
sexual favours from male learners and male teachers in the school and men from outside
the school. Boarding high schools therefore increased the risk of female learners being
sexually abused. Headteachers and School Counsellors alluded to the fact that girls fell
pregnant in schools and that there was an increase in pregnancies implying an increase
in the sexual activities. In one of the schools at the time of the study, the Headteacher
indicated that the school had twenty girls that were pregnant in the school and most of
them in the graduating classes. The findings were supported by DANIDA (1999) in
Malawi where the biggest problem female learners in secondary schools faced was
sexual abuse and subsequent pregnancies, Leach, Muchakanja and Mandoga (2000)
found a widespread abuse of girls in co — educational schools in Zimbabwe and Human
Rights Watch (2001) discovered that in South Africa girls in schools were sexually

harassed and abused by teachers and male learners.
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In fact Headteachers, counsellors and the learners indicated that there was a problem of
sexual relationships in schools and especially so that some of the male teachers were
allegedly being involved in the sexual abuse of girls meant that many incidents of
sexual abuse cases in schools were still being covered up. The findings revealed that
girls succumbed to the sexual propositions from teachers in order to win favours, for
fear of being victimized and black mailed, to empower themselves financially in light of
the poor meals and the fear of being punished after committing an offence. The
developments could have serious implications and lead to low academic performance,
poor school attendance and high drop out rates for girls. While there was a re — entry
policy in place, not all the girls that fell pregnant re — entered into the education system.
In 2006 for instance there were 1752 girls that fell pregnant at high school level and
only 1082 of them were re — admitted into school country wide (Ministry of Education
2007). According to Ministry of Education (2007), stigmatisation, lack of support from
teachers and parents and lack of self esteem from victims were among the factors that
prohibited them from returning to school. Others included the inconsistency in the
application of the policy among the school authorities despite the on going sensitisation
programmes in place. These issues point to the need for the provision of vibrant

guidance services.

Bullying in boarding high schools was yet another problem learners faced. According to
the findings of the study learners in upper Grades usually the Grade 11s bullied the
Grade 10 learners, the elderly bullied the young learners and sometimes learners were
bullied on account of the subject combinations they took or classes they belonged to.
The victims of bullying were beaten, insulted or forced to abandon their beds while
others were asleep. The findings of Ndetei et al. (2007) where various types of
bullying, both direct and indirect, with significant variations found for sex, age, class
and year of study in Kenyan day and boarding secondary schools support this study’s
findings. While bullying took place almost all the time, most of it happened at night in
the dormitories. The trend was passed on from one set of learners to another. Bullying is

a social issue requiring the immediate attention of school authorities in Zambia. If left
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unchecked continued exposure of learners to bullying while in school could lead to high
levels of social aggression later in adult life manifesting itself in increased societal

crime, marital violence, child abuse and sexual harassment.

Peer pressure posses a big challenge to boarding high school learners. Findings of the
study revealed that peer pressure for learners to engage in vices such as beer drinking,
early child sex, going out of bounds, absconding from lessons and drug abuse was
another problem in all the schools. From the study learners ranked common disciplinary
cases as beer drinking (52.8%), absenteeism from lessons (41.9%), premarital sex
(11.7%) and drug abuse (7.2%). It was evident that there was an increase in indiscipline
among learners in boarding high schools. These learners were in the adolescent stage of
development and were greatly influenced by their peers to engage in the vices above.
While peer groups were sources of ready companionships and adventure, these also had
negative effects on individuals in the group leading to insubordination and defiance to
the established school rules and norms. Makinde’s (1984) findings where learners were
punished for absenting themselves from school without any apparent reasons,
disobedience to teachers and authorities, lying to teachers in classrooms , disobedience,
fighting with friends, examination malpractices, smoking, beer drinking, being late for
school routines and sex violence and harassment toward girls supports these findings.

Apparently this was the case in the boarding high schools where the study was done.

Communication was another issue that affected learners in boarding high schools. The
problem here was that school authorities did not allow cell phones in boarding high
schools while their counterparts in day high schools had access to them. The findings
revealed that schools had formulated rules that banned the use of cell phones because
the gadgets were a nuisance to the normal teaching and learning. They took away
learners’ minds to other things. On the other hand learners felt that cell phones were a
necessity for communication with the parents, care givers, friends and teachers.
Learners strongly felt that schools needed to allow the use of phones in school at given
specified times and places. It was further revealed that in spite of the school regulations

banning the use of cell phones, there were several learners that went to school with cell
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phones. These phones were charged secretly in the dormitories resulting in severe
vandalism of electrical installations in schools. In fact in one school it was stated that it
was even a cause of a riot. There was therefore need for the school administrators to

look at the issue and find ways of resolving the matter.

Most of the problems discussed in this section cut across the five levels of human needs
and aspirations of motivation; basic needs (food and water), personal safety
(accommodation), social needs (belonging to peers), esteem needs, (self-respect and the
respect of others) and self - actualization needs (personal fulfillment) as put forward by
Maslow (1968). While guidance services are meant to assist learners to develop to their
fullest potential through the acquisitions of skills and abilities to resolve life’s
challenges, collaborative efforts by all stakeholders are required to ensure that boarding
high school environments are ideal by lessening learners’ problems. Reinforcement of
old and formulation of new policies on school menu, pupil enrolment, teacher/ pupil
ratio, classroom/pupil ratio, pupil/toilet pan ratio, teachers’ code of conduct, water and
sanitation reticulation and learners’ code of conduct among others would greatly lessen
some of the problems learners face. If these areas are addressed School Counsellors
would be able to provide learners with effective educational, vocational, avocational,
personal/social and health guidance services otherwise as at present the provision of
guidance services in boarding high schools will remain a challenge and may not

adequately motivate learners to attain self — actualisation.

3.2.  The types of guidance services available in boarding high schools

The second objective of the study sought to establish the types of guidance services
available in boarding high schools with special reference to educational, vocational,
avocational, personal/social and health guidance services in schools. These are the focus

of our discussion in this section.

3.2.1. Educational Guidance Services in boarding high schools
Under educational guidance services, the discussion will focus on activities related to

orientation of new learners, subject selection, learners’ hobbies and study skills.
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Orientation activities as a component of educational guidance services as Kochhar
(2006) put it were meant to provide continuity from one school to another, new learners
with information about the school in terms of its history and traditions, rules and
regulations, help learners fit in the school with minimal difficulties and appreciate the
academic expectations of the institutions. The study revealed that orientation was
available in schools. Learners on arrival into the school were provided the orientation of
what was expected of them. However, these orientations were not really organised and
usually they were not carried out by the guidance and counselling units of schools.
Learners were mainly oriented by Headteachers, teachers and fellow learners which
implied that counsellors played a very low profile in the orientation of the new learners.
In fact from the results almost 36% of the learners had no orientation leaving them to
guess what was expected of them by the school authorities. The findings of the study
implied that most of the learners entering the boarding high schools found it difficult to
settle and fit in school programmes. Subsequently such learners broke schools rules and
regulations, failed to establish themselves in the school and had problems of social
adjustment. Boarding high schools that failed to orient learners were rocked with
several disciplinary cases and poor learner academic performance as a result. It was

therefore incumbent upon the guidance units to provide learners with the orientation.

Subject selection is a critical component of the educational guidance services. The
findings of the study revealed that selection of subjects was almost none existent in
boarding high schools. Most of the learners (68%) showed that they never received any
assistance in subject selection while only 32% of them did so. Further, of the 32% that
received the assistance only 12% of them were assisted by the counsellor. As learners
reported in Grade 10, subjects were imposed on the learners by the school
administration without discussing the reasons for the kind of subject offerings. While
the findings of the study were supported by Makinde (1984) who found that learners
were forced to take subjects they did not like, Kasonde, Ndhlovu and Phiri (2007) on
the other hand found that learners were assisted by the guidance and counselling units to

select subjects. The imposition of subjects on the learners resulted in them taking
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subjects they did not sit for in the final examinations. Among the subjects that were
mentioned as being forced on learners included Metal Work and Mechanical and

Geometrical Drawing.

Study skills are necessary for learners who are preparing to sit for examinations. The
study revealed that learners were provided with the study skills to write their final
examinations. Both boys and girls were adequately provided with the skills to prepare
for examinations. However the striking issue was that most of the assistance was
provided by teachers (62.5%) rather than the counsellors (9.8%). The findings could not
be surprising as learners and counsellors indicated that there were few organised
meetings with the learners. In one school for instance learners reported having only one

meeting that had been organised by the counsellor in the whole year.

When learners had problems in various subjects, it was shown that they were assisted in
those subjects and most of the assistance was provided by teachers. Learners that chose
teachers for assistance gave a number of reasons which included the fact that teachers
were trained in the specified subject areas and knew how to answer a number of
questions, were friendly, available, and willing to assist. In addition they also indicated

that counsellors were not readily available for consultations,

In the absence of teachers learners preferred to be assisted by their fellow friends
because friends were easily accessible, provided better explanations to questions and
provided them with the freedom to express their views to them. Counsellors were
placed third in terms of whom learners sought assistance from in their studies. Those
that saw counsellors for advice argued that counsellors were specifically trained to help
learners and that it was their duty. On the other hand, the rest opted not to seek counsel
from anybody when they were experiencing problems in the various subjects because

they had no time and reason to see any one of the above.
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3.2.2. Vocational Guidance Services in boarding high schools
The discussion of vocational guidance services focussed on entry requirements to
higher education, career making decisions and exposure to information on job

opportunities.

The provision of information on the entry requirements for colleges and universities to
learners is one of the key components of educational guidance services. The study
revealed that learners (85.2%) were provided witfl the information on the entry
requirements for colleges and universities. More of the girls were provided with the
information than the boys. While counsellors indicated that they provided the required
information for learners to enter into any college or university, the learners indicated
that they sourced the information from elsewhere. The study showed that the
counsellors provided information to only 0.8% of the learners. The first choice of the
source of information on the entry requirements to higher institutions of learning were
the teachers. The second option for the learners to get information from was fellow
learners. The development was substantiated by the fact that counsellors had no
materials for them to carry out their duties. The fact was confirmed by the learners,
counsellors and Headteachers when they complained of lack of resources and materials.
Offices of the counsellors had no charts, pamphlets, syllabi or books. Counsellors and
Headteachers further asserted that there was no support from the Ministry of Education

in terms of materials in the provision of guidance services in boarding high schools.

The findings were in line with Kasonde, Ndhlovu and Phiri (2007) who found that in
high schools although learners were provided with information on entry requirements to
higher education there was lack of resources and information on subject combinations.
The findings were also supported by Egbochuku (2008) who found that the provision of
guidance services in boarding high schools was hampered by the lack of facilities such
as accommodation, bookshelves, and tables with drawers, cupboard for storing

pamphlets, finance and psychological test materials.
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It was inevitable that learners who entered and left any boarding high schools were
provided with adequate and accurate information on their career paths. It was not
sufficient to formulate occupational and educational goals and passing examinations.
Learners should be provided with detailed information such as the cut off points, subject
combinations of the courses, the duration of training, the application procedures and the
training commencement dates for various institutions. There was need for boarding high
schools to lobby the Ministry of Education for the provision of materials such as
prospectuses, brochures, charts and books containing such relevant information from

colleges and universities.

Vocational guidance services are meant to assist learners to make decisions on their
career paths. The findings of the study indicated that learners were assisted in making
decisions on careers. There were 72.5% of the learners that indicated that they were
assisted to make decisions on what careers they wanted to take and most of the
assistance came from counsellors. Learners opted to go to teachers for assistance in
career decision making as a second resort and to friends as the last resort. There were
more girls (52.0%) that received the assistance in this direction than the boys (47.5%)
from counsellors. The findings implied that learners would be able to reduce indecision
in career making (Taylor, 2007). It seemed that after learners gathered information on
the requirements for entry into the university or college from elsewhere they sought

guidance from the counsellors.

From the study more Grade 12 (48%) learners received career information from
counsellors than 10™ (26.5%) and 11® (26.5%) graders. This finding was supported by
the earlier findings by Gordon, Guez and Allen (2000) that stated that in Africa the
provision of guidance services were mainly concentrated on the graduating learners of
the high schools. The concentration of the provision of guidance services to the last
Grade implied that learners left schools with little understanding of themselves and their

socio — economic and political environment.
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Vocational guidance services are meant to provide information on job opportunities.
The findings revealed that learners were exposed to the information on job
opportunities. There were slightly more boys (51.5%) than girls (48.8%) that indicated
that they were provided with the information on job opportunities. The findings were
supported by Hurley and Thorp, eds, (2002) who found that 73% of the learners
indicated that the school provided them with information on how to look for and get a
job. Further it was found that the Grade 10 learners received more of the information
from the teachers while the upper Grades (Grades 11 and 12) were mainly provided
with the information by the counsellors. It was also evident that as the learners moved
to the point of graduation they depended more on the counsellors for the provision of
accurate information about the job prospects. However when counsellors were asked
whether some learners were allowed to gain job experiences in the industry, counsellors

indicated that schools had no provision for that,

5.2.3. Avocational Guidance Services in boarding high schools

The identification of hobbies and participation of learners in the school co — curricular
activities are an essential part of the avocational guidance services. The study revealed
that for hobbies almost half (49.8%) of the learners had had their hobbies identified
while for the remaining half (50.2%) of them no hobbies were identified. There were
more boys who had their hobbies identified than girls. However Kalomo High school
had more learners indicating that their hobbies were identified than those that indicated
that they were not. In the remaining two schools however those that indicated they had

their hobbies identified were less.

There was evidence from the findings that learners in boarding high schools were
actively involved in co — curricular activities because of the high response rate (93.2%)
of those that indicated being involved in them. Learners were encouraged to participate
in these activities mainly by the teachers (69.3%) and to a lesser extent by the
counsellors (17.6%). The participation in co — curricular activities was highest for the
10" Graders and gradually reduced as learners approached the Grade 12 final

examinations.
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In terms of the activities learners were involved in; it was found that there were limited
offerings of the same. Most of the learners (68.3%) were involved in sports. The
sporting activities were mainly out door which included football, netball, basketball and
volleyball. The indoor activities included chess and badminton. Some learners
indicated visiting friends, going to church, participating in clubs like JETS, mathematics
and debate as the co — curricular activities they were involved in. There were very few
co - curricular activities in schools and some of the learners had nothing to do and that
led to indiscipline in the schools. It was important for school authorities to ensure that

there was more co — curricular activities for learners to reduce indiscipline.

3.2.4. Personal/Social Guidance Services in boarding high schools

Personal/social guidance services are meant to assist the learners to resolve personal as
well as social problems. The study revealed that learners were provided assistance for
them to resolve their personal problems. Learners sought assistance from their friends
first. They sought assistance from the counsellors as a second choice. Teachers were
ranked third in the provision of assistance to learners with intrapersonal conflicts. The
findings further revealed that when learners reached puberty and were experiencing
changes in their bodies due to maturation, boys sought assistance mostly from their
peers and went to the counsellors as second resort. Girls on the other hand sought
assistance mainly from the matrons and rarely from the teachers and in the absence of
the matron, they confided in friends first before seeing the counsellor. The findings
were in conformity with those of Kasonde, Ndhlovu and Phiri (2007) in their study on
the impact of guidance and counselling services on high school learners in Zambia, who
reported that when learners had problems they mostly talked to their friends about the
problems first, then the class teachers and finally the counsellors. The remaining
learners sought assistance from other people not specified herein. Personal problems of
the learners included lack of finances, poor academic performance, family problems and

poor health.
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As to whom learners reported interpersonal conflicts such as problems with teachers
and friends, the findings revealed that learners reported problems with teachers to
counsellors and those with friends to teachers. The numbers of girls reporting
interpersonal conflicts were lower (46.6%) than the boys (53.6%), while for the learner

—teacher conflicts more boys (51.4%) reported the cases compared to the girls (48.6%).

While the findings revealed that learners were assisted in resolving intra and
interpersonal conflicts, the school counsellors were actively involved only when it came
to the learner — teacher conflicts. A beneficial relationship between the learner and the
counsellor needed to be established to ensure that learners sought the assistance of
counsellors in times of need. The fact that the learners reported intrapersonal problems
to fellow learners implied that there was need to empower some of the learners through
peer training to create a pool of peer counsellors who would be available all the times.
Sound interpersonal relationships between learners and the counsellors were only
feasible in an environment where there was regular interaction between learners and
counsellors. If peer counsellors were available they would take away some of the
activities from the school counsellor and ensure that some of the intrapersonal and
interpersonal problems were quickly resolved. Lack of training for the peer counsellors

might result in them providing wrong pieces of advice or counsel.

Pregnant female learners in the boarding high school require personal/social guidance
services because they are at a critical time of decision making. They may be unsure of
their future in terms of whether they would continue with their education and the
reaction of the parents, teachers and community at large. The School Counsellor is
therefore necessary to ensure that the re — entry policy is fully explained to them. With
regard to the re — entry policy, the findings of the study revealed that pregnant learners
were re — entered in government schools while this did not apply in Grant Aided
(Mission) schools. In schools where the re — entry policy was implemented, the findings
revealed the schools had put in place measures to help girls to adjust and settle down
upon coming back from maternity leave. The matrons, teachers, counsellors and friends

were there to assist these girls. The guidance is inevitable for the victims because as
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could be seen both learners and educators had mixed feelings on the re - entry policy.
While some learners and educators felt that the policy encouraged promiscuity and
increased chances of female learners being involved in the same practice, others
defended the policy citing its benefits such as promoting gender parity in access to

education and its deterrent effects on early marriages.

The study also revealed that in the case where the girls were impregnated by other
learners, both the boy and the girl were supposed to be sent away rather than sending
away the girl alone. At the time of the study it was evident that only the girls were sent
away. With regard to teachers impregnating school girls, learners desired to see serious
punitive measures being meted against such offenders because often teachers went scot-
free. It seemed that such cases were neither reported officially nor disciplinary action

was taken against the teachers perpetuating the practice.

3.2.5. Health guidance services in boarding high schools

The study revealed that schools regularly organised health talks for the learners. More
girls indicated that schools organised health talks than boys. The health talks were
organised mainly by teachers and counsellors in conjunction with health personnel at
hospitals or clinics. Issues discussed in these health talks included sensitizing learners
on personal hygiene, sexually transmitted diseases and HIV and AIDS, school hygiene
and health, and preventive maintenance. In all the schools where the study was
conducted there was a high level of consultation between counsellors, teaching staff and
health personnel. In spite of all these developments, learners were of the view that
schools needed to do more for them in the provision of health services. They indicated
that when learners were admitted to the hospital or clinic, teachers were rarely there for
them. They claimed that teachers never visited them in hospitals. Further the findings
revealed that the diet for patients was not different from the one they usually had in

school.
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With regard to the medical examinations, it was evident from the study that schools
never requested for the medical examinations as the learner entered the school for the

first time. The development meant that schools had no early diagnostic services.

5.3.  Learners’ evaluation of the guidance services

The study revealed that guidance services were available in schools. This was seen from
the 91.2% of the learners that indicated that the services were available and only 8.8%
of them that indicated that there were no guidance services in schools. Additionally all
Headteachers and counsellors indicated that schools provided guidance services. The
presence of the counsellors in schools was another indicator of the availability of

guidance services in schools.

The study also revealed that learners were satisfied with the guidance services provided
to them. They found the guidance services useful and helpful. Both boys (89.4%) and
girls (89.4%) indicated that guidance services provided in schools were helpful and that
only 10.6% of the learners were not satisfied with the services rendered to them. These
findings agreed with those of Hayes and Murray (2007) who found that over one third
of 635 respondents were satisfied with guidance services and 65% of the sample stated

that guidance services were available while they were in school.

While guidance services were found in schools, their provision met with various
challenges. The learners indicated that school counsellors were not friendly making it
difficult for learners to approach them. They felt that counsellors and school
administrators did not take the provision of the services seriously. According to them
the seriousness in the provision of the services would have been seen in the time -
tabling of guidance and counselling and the increased frequency of meetings
counsellors had with learners. Meetings were extremely irregular to such an extent that
in one of the schools counsellors met with learners only once in the whole year. The
implication was that the contact time between learners and counsellors was almost non
existent. Learners as individuals met counsellors when and as need arose. These

sentiments were similar to those found by Reid (1996) where some learners who were
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dissatisfied with the guidance services felt counsellors disbelieved, disliked or blamed

them.

A further insight into the study revealed that learners, counsellors and Headteachers
were fully aware of the causes of such inadequacies in the provision of the services.

Some of them are highlighted below.

While guidance services were provided in boarding high schools to the learners, there
were several factors that hindered the provision of quality guidance services. School
Counsellors in schools were ordinary school teachers with no specialised training in the
field of guidance and counselling. Learners, school counsellors and Headteachers
highlighted the need to have trained School Counsellors for quality and effective
provision of guidance services. The findings were supported by Gordon, Guez and
Allen (2000) that stated that the problem of providing guidance services in Africa was
hampered by the fact that the guidance units were ran by people that had no training in
the field. It was therefore highly probable that learners rarely went to school counsellors
because they realized that the counsellors had little or nothing special to offer. In fact
among the reasons that Headteachers gave for not having adequate services being
provided was that the counsellors had no training and therefore lacked certain
information and skills to deliver the services. Counsellors were required to have contact
with such various institutions such as the universities, colleges, libraries, social services,
hospitals, schools, learners’ bursary organisations and workplaces to ensure that
learners are provided with quality services. Therefore there was need for the Ministry of
Education in general and school boards in particular to take a pro active stance in the

training of the school counsellors so that they were well equipped.

Another challenge that affected the quality provision of guidance services was that of
the learners’ access to the school counsellors. The findings also revealed that school
counsellors were not accessible to learners. Learners therefore turned elsewhere to seek
guidance services. They opted to confide in their friends, teachers and others. The

problem arose because school counsellors as teachers had high teaching loads due to
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inadequate staffing in schools. The concern was echoed by both Headteachers and
school counsellors too. All the school counsellors indicated that they did not meet the
learners regularly due to the heavy teaching loads. Although counsellors were in
schools, their busy schedule and high counsellor/learner ratios they were unable to fully
provide the services. Schools in conjunction with the Ministry of Education needed to

ensure that boarding high schools were supplied with full - time trained counsellors.

Office space, equipment and materials are cardinal in the provision of quality guidance
services to learners. The findings revealed that while guidance offices were there in
schools, these offices were inadequately supplied with the resources and materials for
the provision of guidance services. The offices had no adequate furniture, books, charts
and pamphlets. Guidance units had no syllabi and prospectuses from the various
institutions of higher learning to assist learners in their career paths and subject
selection. The lack of resources and materials implied that the learner information
services were almost none existent in the schools. It was not surprising therefore that
the findings of the study revealed that school counsellors had no information to provide
learners on the requirements for higher training. Learners got most of the information

from other sources rather than from the counsellors.

Another challenge to providing quality guidance services was the absence of specialised
rooms such as counselling rooms. The offices school counsellors used were not ideal for
counselling. These offices were multi — purpose and were used for the running
examinations and for record keeping as well. The lack of room and furniture also meant
that counselling could not be effectively provided especially that guidance offices were
open to other teachers and learners. According to the findings this was the situation in
schools. These findings were in line with Egbochuku’s (2008) findings that the facilities
such as accommodation, bookshelves, and tables with drawers, cupboard for storing
pamphlets, finance, time and psychological test materials needed by counsellors to
provide quality guidance services in schools were inadequate and therefore negatively
impacted the effective delivery of quality guidance services. The availability of

facilities for guidance and counselling services were significant predictors of the
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learners’ adjustment in school. Separate rooms that offered privacy and enhanced

confidentiality were needed for effective provision of counselling to learners in need.

The provision of quality guidance services called for collaboration between the school
and other stakeholders such as individuals, organizations and institutions. The findings
of the study revealed that few individuals, organizations and institutions visited schools
to provide career talks to learners. Headteachers and counsellors indicated that for any
individual, group or organization invited to talk to provide guidance services to the
learners, there was a financial cost to meet the travel, feeding and sometimes
accommodation expenses for such individual or groups. Schools were unable to meet
such costs especially when the frequency of these careers talks was high. The findings
seemed to suggest that schools operated independently from the various institutions
such as business houses, colleges and universities that could render valuable guidance
and counsel to the learners. It was necessary for school administrators to encourage
public/private partnerships for the benefit of learners. If public/private partnerships
were in place it would enhance the placement of learners into the industry thereby

providing placement services in schools.

Peer counsellors play an important part in ensuring that learners received immediate
assistance in times of need. Effective and well trained peer counsellors therefore
contribute to the quality provision of guidance services. The findings of the study
revealed that most learners felt comfortable to consult their friends on various issues
affecting them because these were readily available. They also indicated that they were
free with their peers. It was therefore necessary to train peer counsellors that would
assist in the provision of the guidance services to their fellow learners. Supporting this
finding Hui (2002) asserted that Musgrave’s (1999) research on conflict resolution and
peer mediation exemplified the need for training peer counsellors in schools to increase
learners’ self-confidence and trust to resolve conflict positively. Arudo’s (2008)
findings in Kenya supports the need for peer counselling in schools to ensure the
learners health development and growth and improved academic achievement, good

discipline, self awareness, self worth and competitive spirit in the learners.
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATIONS

The chapter covers the summary of the study, conclusions that are drawn from the study

and recommendations.

6.1. Summary
The study evaluated the guidance services in boarding high schools. Three objectives guided the

study namely; to find out the problems learners in boarding high schools face, to
establish the types of the guidance services available in boarding high schools and to
investigate learners’ evaluation of the guidance services in boarding high schools.
Descriptive and survey research designs were employed to collect data from three
schools in Southern Province. There were 271 respondents comprising of 265 boarding

high learners, three school counsellors and three Headteachers.

The study revealed that learners in boarding high schools faced several problems and
most of them were peculiar to them. Among the problems they faced included meals
that were poorly prepared, not balanced and usually insufficient, poor dormitory
accommodation, erratic supply of water and poor sanitation, increased bullying and
sexual violence, peer pressure, homesickness, outbreaks of diseases and restrictive
rules. The study revealed that in addition, educational, vocational, avocational,
personal/social and health services were available in schools. Learners were satisfied
with the services provided. However, there are challenges which must be addressed to
make guidance services more effective. Among the recommendations made are that the
Ministry of Education should train School Counsellors and deploy them in all boarding
high schools on a full time basis, Boarding High School Boards should ensure that
School Counsellors® services are fully and effectively utilised, School Counsellors

should train learners peer — counsellors and establish guidance clubs.

6.2.  Conclusion
The study revealed that learners in boarding high schools experience problems that are

unique to their setting. These problems included meals that were poorly prepared, not
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balanced and usually insufficient, poor dormitory accommodation, erratic supply of
water and poor sanitation, bullying and sexual violence, drug abuse, homesickness,

outbreaks of diseases and restrictive rules.

The study also revealed that educational, vocational, avocational, personal/social and
health guidance services were made available in boarding high schools. The availability
of these guidance services was evidenced by the presence of activities such as
orientation, counseling, and provision of information on the job opportunities, and

health sensitisation of learners.

In addition, it was evident from the study that in the process of providing and ensuring
the availability of guidance services in boarding high schools, there were uncoordinated
efforts among the stakeholders; the counsellors, the teachers, the peers and others in the
schools sampled. Moreover, these services were available with a skeleton staff but that

the few counsellors in schools were under utilised.

The study further revealed that the provision of guidance services in boarding high
schools met several challenges. The challenges included the lack of trained counsellors,
lack of resources and materials due to inadequate funding to guidance units and
inaccessibility of counsellors due to high teaching loads. Further trust could not be
established with the counsellors due to the little contact time which led pupils to consult
more among their teachers, peers, and others. However despite the challenges, learners

were satisfied with the services provided.

6.3. Recommendations

While the study revealed that guidance services were available in boarding high schools
and that learners were satisfied with the services, it also highlighted a number of
challenges that needed attention for the guidance services to meet the various needs of

learners in boarding high schools.
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Based on the findings of the study the following are recommended: -

1. The Ministry of Education should use the Technical and Vocational Teachers’
College, the National In - Service Training College and Zambian Open
University to train School Counsellors who it could deploy in all boarding high

schools to provide guidance services on a full time basis.

2. Boarding High School Boards should:

e ensure that School Counsellors are not loaded with other responsibilities
outside what they trained to do so that they are readily available and
accessible to learners.

e ensure that the School Counsellor - learner ratios are low by recruiting
enough gender balanced counsellors so that learners choose which
counsellor to assist them.

* provide guidance offices for counsellors and also provide specialised,
well furnished counselling rooms for counselling purposes. This
requires that Boards budget at the beginning of each financial year for
the provision of guidance services.

* create an environment which encourages a strong public — private
partnership and the involvement of different individuals, organizations

and institutions to reduce the cost of providing guidance services.

3. School Counsellors should:
* keep themselves abreast of the current trends in guidance services by
currying out action research in their institutions and reading widely.
* train peer counsellors to stand in the gap in their absence and establish

guidance and counselling clubs.
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6.4.  Suggestions for Further Research
The study focused on the evaluation of guidance services provided in boarding high
schools. The study ought to be seen as a preliminary effort in this area. There is need for
further research which would focus on specific issues such as;
* A comparative study in the provision of guidance services between
single sex and co - educational boarding high schools.
* A comparative study on the effects of guidance services on boys and
girls in boarding high schools. |
* A comparative study of guidance services in rural and urban boarding
high schools or between GRZ and grant - aided mission boarding high
schools.
* A longitudinal study on the impact of effective guidance services in

boarding high schools.
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APPENDICES
APPENDIX 1

QUESTIONNAIRE FOR BOARDING HIGH SCHOOL FEMALE LEARNERS
Dear learner,

I am a post graduate student at the University of Zambia. I would like to find out
something about guidance services in boarding high schools.

I would be grateful if you found time to answer some questions. The information which
you will provide will be treated with strict confidence and therefore you are not required
to write your name. All your responses will be respected and will not be used to injure
your reputation or that of the school. You have been chosen because you have been at
this school for some time.

Personal details

Answer the following:
(a) AreyouaBoy[ Jorgirl [ ]?
(b)Age.......................
(c)Grade.............................

School details
(a) Name of the school.............................. District ...........................
(a) Are there school guidance services (guidance and counselling) at your
school? Yes [ ] No [ ]
(b) Is there a school counsellor at your school? Yes [ ] No [ ]
() Is guidance and counselling in your school time — tabled? Yes [ 1 Nol[]

In this section you are provided with a number of questions on how school guidance
services have affected you or your friends. In some cases you will be required to tick
against your choice while in other cases you will be required to fill in the blank spaces.
Be as honest as possible.

1. Are there particular problems that learners in Boarding High Schools face
which day high school Learners’ do not face? Yes [ ] No [ ]

If the answer to question 1 is yes, list some of the problems

B e
T e
iv.
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When you came into the school for the first time who gave you orientation
about the school?
Headteacher [ ] Guidance Teacher [ ] Learner [ ] None [ ]

a. When you came into the school for the first time was there anyone that
helped you select the subjects? Yes [ ] No [ ]

b. Ifthe answer is yes, specify.
Teacher [ ] Friend [ ]Parent [ ] None [ ]

When you entered in this school were your hobbies identified?
Yes [ ] No [ ]

Are you provided with the study skills to effectively prepare you for Grade
12 final examinations? Yes [ ] No [ ]

a. When you have problems with certain subjects who do you go to seek
help from? Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

b. Give a reason for your answer in (a)

a. Does the school provide you with information on the requirements to get
into the universities or colleges for further studies? Yes [ ] No [ ]

b. Ifthe answer is yes, who gives you the information?

Teacher [ ] Counsellor [ ] Friend [ ] Other [ ]

If other, specify

a. Does the school help you to make decisions on what careers you need to
take after leaving school? Yes [ ] No [ ]

b. Ifthe answer is yes, who gives you the information?
Teacher [ ] Counsellor [ ] Friend [ ] Other [ ]

a. Are you exposed to information about job opportunities?
Yes [ ] No [ ]

b. Ifyes, who provides this information?
Teacher [ ] Friend [ ] Counsellor [ ]

If other specify ...
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10.

11.

12.

13.

14.

15.

16.

a.

When regular lessons are over, does the school encourage you to

participate in co- curricular activities such as sports?

Yes [ ] No [ ]

Who encourages you to participate in co - curricular activities?
Teacher [ ] Friend [ ] Counsellor [ ] None[ ]

Which co - curricular activities are you involved in?

Visiting friends [ ]

Sports [ ]

Listening to music [ ]

If the answer is other, specify

In your view which one the following is the most common disciplinary
problem in the school?

o a0 ow

Beer drinking [ ]

Drug abuse [ ]

Premarital sex [ ]
Absenteeism from lessons [ ]
Specify any other

Do you think learners’ disciplinary cases in school have increased?
Yes[ ] No [ ] '

Give a reason for your answer

When you have personal problems who do you go to for help?

Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

When you have problems relating to a teacher who do you report to?

Teacher [ ] Friend [ ] Counsellor [ ] None[ ]

When you have problems relating to another learner who do you report to?

a.

Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

Does the school regularly organize health education talks?
Yes [ ] No [ ]
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17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

b. Ifyes, who organizes them?
Teacher [ ] Learners [ ] Counsellor [ ]

a. Does the school help you become aware of the dangers of contracting
sexually transmitted diseases and HIV and AIDS? Yes [ ] No [ ]

b. Ifyes who provides the information?
Teacher [ ] Learners [ ] Counsellor [ ]

In times when learners have health problems, does the school assist them to
take care of their health problems? ‘ Yes [ ] No [ ]

Does the school request all learners coming into school to take medical
examinations? Yes [ ] No [ ]

Is there something you would love to be changed to better the lives of
learners in boarding high schools? Yes [ ] No [ ]

If yes, specify

a. Are there cases of girls getting pregnant in this school?
Yes [ ] No [ ]

b. Ifyes have the numbers of those getting pregnant increased?
Yes [ ] No [ ]

When girls become mature and start to menstruate in this school who helps
them to understand their body system?
Teacher [ ] Matron [ ] Friend [ ] Counsellor [ ]

If a girl gets pregnant at this school who is the first person she shares the
problem with? Teacher [ ] Matron [ ] Friend [ ] Counsellor [ ]

Who usually asks for sexual favours from girls?
Teacher [ ] Boys [ ] Men Outside The School [ ]None[ ]

a. Does this school readmit girls who left school because they had become
pregnant? Yes [ ] No [ ]

b. Is it a good policy for girls to come back to school after getting
pregnant? Yes [ ] No [ ]

Are there some girls that you know who were pregnant and are back in
school? Yes [ ] No [ ]
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27.

28.

29.

If so who helps such girls fit in the school again?
Teacher [ ] Matron [ ] Friend [ ] Counsellor [ ]

Suggest ways in which guidance services in your school could be improved.

i,
iv.

Having answered all these questions would you say that guidance services at
this school have been useful to you? Yes [ ] No [ ]

Thank you for your participation
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APPENDIX 2

QUESTIONNAIRE FOR BOARDING HIGH SCHOOL MALE LEARNERS
Dear learner,

I am a post graduate student at the University of Zambia. I would like to find out
something about guidance services in boarding high schools.

I would be grateful if you found time to answer some questions. The information which
you will provide will be treated with strict confidence and therefore you are not required
to write your name. All your responses will be respected and will not be used to injure
your reputation or that of the school. You have been chosen because you have been at
this school for some time.

Personal details

Answer the following:
(a) AreyouaBoy[ Jorgirl [ ]?
(b)Age..........................

School details
(a) Name of the school............................. District ...........................
(b) Are there school guidance services (guidance and counselling) at your
school? Yes [ ] No [ ]
(c) Is there a school counsellor at your school? Yes [ ] No [ ]
(d) Is guidance and counselling in your school time — tabled? Yes [ ]No[]

In this section you are provided with a number of questions on how school guidance
services have affected you or your friends. In some cases you will be required to tick
against your choice while in other cases you will be required to fill in the blank spaces.
Be as honest as possible.

1. Are there particular problems that learners in Boarding High Schools face which
day high school Learners’ do not face? Yes [ ] No [ ]

If the answer to question 1 is yes, list some of the problems.

2. When you came into the school for the first time who gave you orientation about
the school?  Headteacher [ ] Guidance Teacher [ ]Learner [ ] None[ ]
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a. When you came into the school for the first time was there anyone that helped
you select the subjects? Yes [ ] No [ ]

b. If the answer is yes, specify. teacher [ ] friend [ ] parent [ Jnone[ ]

4. When you entered the school were your hobbies identified? Yes [ 1] No[]

N

Are you provided with the study skills to effectively prepare you for Grade 12
final examinations? Yes [ ] No [ ]

o

a. When you have problems with certain subjects who do you go to seek help
from? Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

b. Give a reason for your answer in (a)

~

a. Does the school provide you with information on the requirements to get into
the universities or colleges for further studies? Yes [ ] No [ ]

b. If the answer is yes, who gives you the information?

Teacher [ ] Counsellor [ ] Friend [ ] Other [ ]
If other, specify

o0

a. Does the school help you to make decisions on what careers you need to take
after leaving school? Yes [ ] No [ ]

b. If the answer is yes, who gives you the information?
Teacher [ ] Counsellor [ ] Friend [ ] Other [ ]

o

a. Are you exposed to information about job opportunities? Yes [ 1No[]

b. If yes, who provides this information?
Teacher [ ] Friend [ ] Counsellor [ ]

Ifother specify ...

10. a. When regular lessons are over, does the school encourage you to participate in
co- curricular activities such as sports? Yes [ ] No [ ]

b. Who encourages you to participate in co - curricular activities?
Teacher [ ] Friend [ ] Counsellor [ ] None] ]

c. Which co - curricular activities are you involved in?
Visiting friends [ ]
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Sports [ ]
Listening to music [ ]
If the answer is other, specify

11. In your view which one the following is the most common disciplinary problem
in the school?

Beer drinking [ ]

Drug abuse [ ]

Premarital sex [ ]
Absenteeism from lessons [ ]
Specify any other

oo o

12. a. Do you think learners’ disciplinary cases in school have increased?
Yes[ ] No [ ]
b. Give a reason for your answer

13. When you have personal problems who do you go to for help?
Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

14. When you have problems relating to a teacher who do you report to?
Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

15. When you have problems relating to another learner who do you report to?
Teacher [ ] Friend [ ] Counsellor [ ] None [ ]

16. a. Does the school regularly organize health education talks? Yes [ ] No[]
b. If yes, who organizes them? Teacher [ ] Learners [ ] Counsellor [ ]

17. a. Does the school help you become aware of the dangers of contracting sexually
transmitted diseases and HIV and AIDS? Yes [ ] No [ ]

b. If yes who provides the information?
Teacher [ ] Learners [ ] Counsellor [ ]

18. In times when learners have health problems, does the school assist them to take
care of their health problems? Yes [ ] No [ ]

19. Does the school request all learners coming into school take medical
examinations? Yes [ ] No [ ]
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20. Is there something you would love to be changed to better the lives of learners in
boarding high schools? Yes [ ] No [ ]

If yes, specify

21. a. Are there cases of girls getting pregnant in this school? Yes [ 1No[]

a. If yes, have the numbers of those getting pregnant increased?
x Yes [ ] No [ ]

22. When boys become mature and start to observe changes in their bodies who
helps them to understand their body system?
Teacher [ ] Matron [ ] Friend [ ] Counsellor [1]

23. If a boy makes a girl pregnant at this school who is the first person he shares the
problem with? Teacher [ ] Matron [ ] Friend [ ] Counsellor [ ]

24. Who usually asks for sexual favours from boys?
Teacher [ ] Girls [ ] Women Outside The School [ ]None[ ]

25. a. Does this school readmit girls who left school because they had become
pregnant? Yes [ ] No [ ]

b. Is it a good policy for girls to come back to school after getting pregnant?
Yes [ ] No [ ]

26. Are there some girls that you know who were pregnant and are back in school?
Yes [ ] No [ ]

27. If so who helps such girls fit in the school again?
Teacher [ ] Matron [ ] Friend [ ] Counsellor [1]

28. Suggest ways in which guidance services in your school could be improved.

29. Having answered all these questions would you say that guidance services at this
school have been useful to you? Yes [ ] No [ ]

Thank you for your participation
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APPENDIX 3

INTERVIEW GUIDE FOR BOARDING HIGH SCHOOL COUNSELLORS

1.

How long have you been here as a counsellor?

Have you had formal training as counsellor?
What are your duties and responsibilities?

L
HL
IV

Are learners assisted to choose their career path?.........................
IESOROW? oo

When learners have problems with other learners or with teachers who do they
TEPOTE 107 ...t

ii.
11,
iv.

...................................................................................................................



10.

11.

12.

13.

14.

15.

16.

17.

Are there health talks in the school?..................................... If yes, who
Organises theM?...... ..ot oo
How does the school meet the health needs of the learners?.................................
Does your office have the required materials (e.g. syllabuses, guidelines from

the Ministry, prospectuses of various institutions) for you to carry out your
duties as @ COUNSEIIOT?..................o.ooviviieieieeecoeo oo

What could be done to improve the provision of guidance services in your
SCROOI?. ..o

Thank you for your cooperation.
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APPENDIX 4

INTERVIEW GUIDE FOR BOARDING HIGH SCHOOL HEADTEACHERS

1. Is guidance and counselling time - tabled? If not what are the reasons?

4. To what extent is the school counsellor involved in helping learners to resolve
their various problems?

5. Do you have girls that have returned to school after being pregnant? How have
learners received the re - entry policy?............................

7. Are there suggestions you could give to improve on the provision of guidance
SErvices t0 learners?................ccoocooovoooooocoiooo

Thank you for your cooperation.
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APPENDIX 5

FOCUS GROUP DISCUSSION QUESTIONS

What common problems do you have as boarders?

Who helps you in resolving these problems?

How would you describe the performance of the school counsellor?
What do you think of the re — entry policy?

What do you think of guidance services in your school?
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