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ABSTRACT

This study is an cxploration of the role of school managers in mitigating high dropout rates of
deaf” pupils. The objectives of the study were: to identily the attitudes of school managers
towards the deal pupils, to establish the reasons behind high deaf dropouts from the perspective
ol school managers and to identily the challenges faced by school managers in addressing high
dropout rates of the deal’ This study was qualitative and used a case study as a research design.
A purposive sampling technique was used which targeted the deaf pupils, teachers of the deaf
and school managers. Data was collected using semi-structured interviews for the teachers and
school manager. questionnaires for the deaf pupils and an obscrvation schedule, and this data
was analyscd using thematic analysis. The major {indings are that school managers did not take
keen interest in the weltare of the deal pupils and hence contributing to high dropout rates of the
deaf pupils. Three main factors were identified to influence school dropout rate these are; family
hackground, pupils behaviour and negative experiences in school. The major challenges faced by
school managers arc lack of appropriate tcaching and learning materials, negative attitude or
behaviour by pupils and lack of intcraction between school managers and parents. Basing on the
rescarch findings, the study recommends to school managers that parents, community and
cachers should work together 1o enhance pupils retention, pupils must be actively engaged in
both formal and tnformal school activities, parental involvement in the education of their child
should be encouraged by the school management and schools should develop initiatives to
motivate pupils to attend school. There is nced in future for a rescarch to be conducted at
national [evel, preferably comparing the high dropouts of the deaf in others schools in Zambia

with the aim of addressing the problem wholistically.

Key words: explore, deaf, mitigation, dropout.



CHAPTER ONE

1.0 OVERVIEW

This chapter contextualises the background and the statement of the problem from the global to the
regional level. The chapter has also contextualised the purpose of the study, objectives of the study,
research objectives, research question, significance of the study, delimitations of the study,

limitations of the study and last but not the least the operational definition of key terms.

1.1 BACKGROUND TO THE STUDY

According to Serpell and Mbewe (1990), the development of deaf education in Zambia started at
Magwero School for the Deaf in Eastern Province in the 1950s. Deaf children were picked up by
missionaries from the neighbourhood of Magwero mission station on both sides of the
Zambia/Malawi border, This marked the beginning of education for the deaf and a decree was later
on made in 1971 concerning special education in Zambia. By 1995 there were 28 special education
institutions and 51 special education units at the primary level. Generally, only a small percentage of

the physically and mentally impaired children were catered for in schools (MOE 1996).

According to a report by UNESCO (1991), the dropout phenomenon of the deaf is a world-wide
problem associated with the process of development in any society whether such society is a
developing or developed nation. The issue of school dropouts includes students who are deaf. On a
global context, studies have been conducted to ascertain the reasons for the increase of cases of deaf

pupils dropping out of school.

Though many studies have been done on the reasons for school dropouts, studies on deaf students’
dropouts are quite limited. Peterson (2005) noted that dropout rate among students with special needs

in Nigeria is hardly reported; he further reported that 29 states did not report dropout rates for



students with disabilities. Kiare (2004) reported that 28% of students with disabilities in Nigeria who
left school did so by dropping out of school and concluded that students with disabilities drop out of
school at twice the rate of general students and this includes deaf pupils. The U.S. Department (1996:
14) in its Eighth Annual Report to Congress observed that “although many youths with handicaps
may graduate from school when they are as young as 17 many others exit prior to the completion of

the secondary program.”

Among the studies conducted on disabled pupils who drop out of school are those of pupils with
hearing problems. Studies conducted in numerous schools of the deaf in the USA indicate that there
is an increase of pupil drop out due to unskilled teachers and lack of learning facilities. Dew (1999)
observed that an estimated 2,000 deaf and hard-of-hearing students annually exit the public schools
because they read at very low levels, achieve in maths and reading and other subjects at low levels in

second to fourth grade, and/or have a secondary disability.

According to UNESCQ (2003), more than one—third of children with hearing impairments entering
the first grade in many Asian countries fail to reach the end of the primary which is cycle 4. Many
educators such as Dew (1999), Mete (2008) and others believe that the high drop—out rates reflect
learning problems that must be resolved by the child and family. The cause of these high drop-out
rates may, however, equally be linked closely to poor educational provision and low teaching and
assessment standards that can be solved only by the teachers, the school, the community and the
educational system working together as a whole. Mete (2008) in his study of Eastern Europe
observed that as the pace towards universal primary education mounts, the hearing impaired
represents an increasingly large number of students who are already enrolled, but not progressing in
primary schools. They are often at risk of dropping out because of poverty, hunger, malnutrition,
environmental or cultural reasons and because of minor impairments that impede their performance.

Often, they are at risk because the school does not perceive and respond to their needs.



Some of the pupils with hearing impairment have turned out to be drunkards and beg for money on
the streets and still many of them were dropping out of schoo! in huge numbers (Kalabula, 1998).
According to the Zambia Ministry of Finance Census Report 2000, there are about 256,000 disabled
people in Zambia, Out of this number, 6.2% were deaf. This translates into about 15,915 while
12.4% are hard of hearing translating into about 31,830. This means that the estimated number of the
deaf and hearing impaired people in Zambia in 2000 was 47,745, Available data from the Ministry of
Finance Census Report (2000} also shows that people who are deaf are among the least educated
people in Zambia. One of the reasons for this is that most deaf pupils in the country leave school
without completing their studies. This is because the education system for the deaf in Zambia is not
conducive in terms of facilities and availability of special needs teachers. This and people’s negative

attitudes towards the deaf pupils have a huge impact on them, leading to high dropout rates.

Most of the African countries also have huge numbers of disabled pupils dropping out of school due
to several factors. Studies conducted in Nigeria, show that although there are no statistics to reflect
dropout rates among students with disabilities, a cursory look at the rate of those with hearing
impairment was alarming and disturbing. This is according to Akinpelu (1997) who observed that
despite the effort of the Nigerian government to provide education for persons with disabilities at
institutions of higher education, few of them availed themselves to this opportunity and complete
high school which in turn provided some of them with an opportunity to reach university level. The
opposite was true for most deaf pupils who are enrolled; they tended to drop out of school prior to

finishing school.

Wakumelo (2007) asserts that the number of special education units might have increased from 1995
but there were no new statistics on the numbers of special schools and units either on the national or
Lusaka district level. Kalabula (1998) observed that the increasing population of the deaf was not
catered for in the education sector due to lack of schools. Furthermore, Kalabula (1998) observed
that most areas in Zambia were lacking special schools for children with special needs and urged
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school managers to put this matter into consideration so that the deaf can contribute to national
development. Kalabula (1998) further reported that most of the deaf {ail to continue with their
studies due to lack of sponsorship. This lead to some entering early marriages and forgetting about
school altogether. Wakumelo (2007) observed that those who fail to attend Munali are either re-
enrolled at the basic schools to repeat classes or are lost back into the community with no hope of
furthering their education. It appears that most of the deaf pupils who have had an opportunity to
attain education did not reach up to grade twelve and were working as carpenters, shoe makers and

repairers (Kalabula, 1998). Whether this is still the case today is what this study will establish.

The rofe of school management is to ensure that pupils in these units of the deaf receive adequate
guidance and counselling services as indicated in the Ministry of Education policy document
‘Educating Our Future’. This document states t.hat “ a core set of life-skills for the promotion of the
health and well-being of pupils includes decision-making, problem-solving, creative-thinking,
critical thinking, effective, communication, interpersonal relationship, self-awareness, stress and
anxiety management, copying with pressure, self-esteem and confidence” ( Ministry of Education,
1996: 43). However, it appears this is not the case for the deaf pupils in the Zambian special schools
for the deaf. According to reports from the Ministry of Education and studies on guidance and
counselling services in most Zambian special units, both school counsellors and pupils encounter a
lot of challenges. Phiri (2005) found that although guidance and counselling services were provided
in schools for the deaf, there were a lot of challenges encountered by the school managers and
learners. One of the challenges included the need to train and orient managers in guidance and
counselling services. There is a marked absence of attention given to some of the pupils’ problems
and guidance and counselling services available to pupils who are deaf. However, there are many
factors which constrain the ability of school management to provide counselling services to pupils. 1T
the constraints are not overcome learners will continue having their problems unattended to (Capey.

1997).



1.2 PROBLEM STATEMENT

Despite the efforts by the Ministry of Education to ensure that pupils in schools including those in
special units of the deaf succeed in academic life, many deaf pupils dropout of school. The
researcher aimed at exploring the role the school managers play in mitigating the high school

dropout of the deaf.

1.3 PURPOSE OF THE STUDY

The purpose of this study was to explore the role of school managers in mitigating high dropout rates

of deaf pupils.

1.4 OBJECTIVES OF THE STUDY

GENERAL OBJECTIVE

To explore the role of school managers in mitigating high dropout rates of deaf pupils.

SPECIFIC OBJECTIVES

To identify the attitudes of school managers towards the deaf pupils.

To establish the recasons behind deaf dropouts from school managers” perspective.

To identify the challenges faced by school managers in addressing high dropout rates of the

deaf.

1.5 RESEARCH QUESTIONS

The study seeks to answer the following questions;

s What are the attitudes of school managers towards the deaf pupils?

o What are the rcasons behind the high deaf dropouts from of school management’s
perspective?

e What are the challenges faced by school managers in addressing high school dropouts of the

deaf?



1.6 SIGNIFICANCE OF THE STUDY

The study is important because it may generate knowledge regarding the dynamics associated with
deaf pupils dropping out of school for education administrators, teachers, parents and the whole
country at large. The findings of the study may also help the school management at Munali Special
Unit and other special units to come up with workable measures to reduce the high dropout rates of

the pupils who are deaf.

1.7 LIMITATIONS OF THE STUDY

The study was only conducted at Munali Special Unit for the deaf. Hence, the findings may not be

generalized to other special units in Zambia.

1.8 THEORETICAL FRAMEWORK

The study was guided by Sammons’ theory of an effective school. It is theorized that the first
attribute of an effective school is that it should have a clear school vision (Ribbins and Burridge,
1994). This entails that school managers should clearly spell out what the school intends to achieve.
The second attribute of an effective school is that such a school should have good and highly
professional leadership. What Sammon means here is that the school managers should be well
qualified and experienced including being able to make decisions that would lead to the

improvement of the school they are managing.

This theory identifies positive school climate as the third attribute of an effective school. Sammons
further explains that a positive school environment does involve the availability of appropriate
teaching and learning materials and competent and adequate teaching staff among other things: an
atmosphere where teachers can interact freely professionally and share ideas without restrictions

(Ribbins and Burridge, 1994).



The fourth attribute in this theory is the active parental involvement in school matters. Here, the
theory suggests that school managers should use School Open Days as a way of encouraging parental

participation in the school affairs.

The last and fifth attribute in this theory is that an effective school should have a systematic
assessment and evaluation procedure of learners® work and that the school managers should also be

highly motivated to both the teachers and learners (Ribbins and Burridge, 1994).

Contextualizing this theory, school managers need to come up with strategies to help the deaf pupils
realize that they are capable of exceling in their academic life. This can be done by the school
managers ensuring that deaf pupils are clearly guided and always motivated. On the part of the
school managers, this involves planning for the school in terms of ensuring availability of teaching
and learning materials and also making sure that qualified teachers to handle the deaf are always
available. Furthermore, this theory suggests that school managers should be in constant contact with
parents of these deaf pupils in order to ensure that they share experiences and effectively plan for

them by complimenting each other’s knowledge about their needs.

1.9 OPERATIONAL DEFINITIONS

Disability: A restriction or lack of ability to perform an activity within the range
considered normal for human beings.

Deafness: inability to interpret and perceive sound.

Hard of hearing: Not able to hear well.

Hearing impairment or Hearing loss: Partial or total inability to hear.

Dropping out: Failing to proceed or continue doing something.

Special education: Education offered to people with disabilities.

Special education unit: a school class or a set of classes attached to a regular or basic school, which

are meant for children with special educational needs.



.10 SUMMARY OF THE CHAPTER

This chapter has provided the background to the study. The chapter has also outlined the problem
statement, the purpose of the study, objectives which are split into general and specific objectives. It
has also provided research questions, significance of the study, delimitations and limitations have
also been considered. The chapter has further provided the theoretical framework and concludes by
providing the operational definitions which have particular meaning in relation to the study. The next

chapter provides the literature review.



CHAPTER TWO

LITERATURE REVIEW

2.0 OVERVIEW

This chapter reviews literature by different scholars relevant to the study. It presents the meaning of
school dropout, a history of special education in the USA, an understanding of deaf education,
factors associated with deaf pupils dropping out of school, attitudes of both the teachers and hearing
pupils causing the deaf pupils to drop out of school. The chapter further provides some appropriate
measures and policies that can be put in place by school management in order to overcome these

challenges faced by deaf pupils.
2.1 Meaning of School Dropout

There is a debate with regard to the meaning of school dropout. Some authors describe school
dropout as students leaving school without completing studies without intention of returning
(Ramirez & Carpenter, 2008), while others describe it as the withdrawal of students before
completing a course of instruction or a grade in a given school year (Seidman, 2005; Department of
Basic Education, 2011). Botswana Education Statistics report (2012) refers to school dropouts as
students who dropout during January to December of the previous year. The impression given by the
above definitions is that the students who leave school for a year and then re-enter cease to be called
dropouts. So the definition of school dropout differs from one context to the other. This is affirmed
by Molosiwa and Moswela (2012) who contend that the definition of school dropout is determined
by reports of the learner’s missing from school. School dropout as used in this study refers to
students who leave schooling without the intention of returning to school before completing
whichever grades they were enrolled for. Hunt (2008) sees dropout as a process rather than an event

and is caused by more than one proximate. Literature reviewed in this study shows that there are



three main factors which influence school dropout. These factors may be associated with family
background, students’ behaviour and those related to individual experience in schools (Rumberger &
Lim, 2008; Sabates et af, 2010). Amongst factors related to the family include poverty, single-parent
families, parents’ educational attainment, parental support, parents’ attitudes to schooling, marriage
and family mobility. The individual experience relates to factors such as poor academic achievement,
level of resources, size of the school, uncaring teachers, academic motivation and disciplinary
problems (Ramirez & Carpenter, 2008; Ramsdal e af, 2013). Those related to student behaviour
include truancy, absenteeism, desertion, alcohol and substance abuse, bullying and low level of

academic motivation
2.2 Understanding deaf or hard hearing Education

According to Luckner and Denzin (1998), special education in the United States began with the
opening of the American Asylum for the Education of the Deaf and Dumb (now the American
School for the Deaf) on April 15, 1817 in Hartford, Connecticut. The first teacher of students who
were deaf was a deaf man named Laurent Clerc. The school provided an education for students from
Connecticut as well as some of the other New England states and also assisted in the establishment
of other schools for students who were deaf throughout the country. The school provided training in
English grammar, reading, writing, mathematics, religion, and rules of conduct (Moores, 2001). It
was also one of the first schools to provide vocational education. All instruction was conducted in

sign language.

Prior to the opening of the school and ever since, there have been a variety of points of view about
how individuals who are deaf should learn to communicate. Debate about whether to use natural sign
language, speech, signs in English word order, created sign systems, or how to integrate speecﬁ,
speech reading and auditory training with sign has been consistent and ongoing. Professionals in the

field of deafness, family members and individuals with a hearing loss consistently have been
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reconciling the differences in each of these perspectives and determining how to proceed. A second
long-standing and often debated matter is how people who are deaf should be perceived and treated?
While hearing loss has always been part of the human condition, people who can hear have
demonstrated divergent reactions to deafness. Many pursued a cure for deafness. Others believed that
deaf individuals were inferior to their hearing peers and were in need of salvation. Some have felt
pity and taken care of them. Some have viewed deafness from a perspective of social/cultural

difference and treated individuals who were deaf as equals (Moores, 2001).

The unique talents and contributions that many deaf people have made to society have inspired
others. While the questions of how to promote the communication skills of individuals who are deaf
and how deafness is viewed may be considered as the most controversial subjects in the field of
education, there are a variely of other issues that have consumed the attention of education
professionals and families. From this brief introduction, it is clear that the field of education of
students who are deaf or hard of hearing has a long history filled with diverse viewpoints and many
unanswered questions (Moores, 2001). However, the purpose of this paper is to identify the role of

school managers in mitigating high school dropout of the deaf in Zambia.

2.2.1 Heterogeneity of the Population — The population of individuals who are deaf or hard of
hearing is very diverse worldwide. Hearing losses range from mild through profound. Many
individuals are born with a hearing loss, vet a large percentage acquire their hearing loss between the
ages of 0 to 3. Approximately 45 percent use speech and residual hearing as their primary mode of
communication, 49 percent use speech and sign, and about 6 percent use sign only (Gallaudet
Research Institute, 2001). Roughly, 33 percent have a disability in addition to a hearing loss. The
majority of students attend regular schools, while about 20 percent attend special schools. The
racial/fethnic backgrounds of individuals who are deaf or hard of hearing also vary in a manner

similar to the racial/ethnic backgrounds of individuals who are hearing.
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2.2.2 Emotional Perspectives — As far back as recorded history the topic of how best to educate
individuals who are deaf or hard of hearing has been a controversial, and emotionally laden topic. As
noted in the previous sub-heading, disagreement about what mode of communication to use, where
to educate a child who is deaf or hard of hearing, and what are the best methods to use to teach
children with a hearing loss have been ongoing sources of controversy. Understanding the
differences of perspective and the heterogeneity of the population can assist us in working through
the strong emotions that occasionally accompany an individual’s message (Luckner, Schaverman &

Robbi, 1994).

2.2.3 Early Identification and New-born Hearing Screening — The technology to assist in the
identification of a hearing loss in infants is improving rapidly. Universal new-born hearing screening
allows families and professionals to identify infants with a hearing loss before these children leave
the hospital. Currently, 36 states plus the District of Columbia have mandated a routine hearing
screen for all infants before they are discharged from the hospital (Yoshinaga-Itano, 2000). A variety
of studies have demonstrated the benefits of early identification and intervention on early language,

academic, and social emotional development (Y oshinagaltano, Sedey, Coulter & Mehl, 1998).

2.2.4 Early Intervention — Children who are deaf or hard of hearing are at a high risk for delays in
communication and language development, poor academic achievement, delays in critical thinking
skills and problems with social and emotional development because of the central role that language
plays in these essential areas. As a result, most professionals in the field of education strongly feel
that early intervention enhances the development of children with a hearing loss (Arehart &
Yoshinagaltano, 1999) based on the work of researchers who have demonstrated that early-identified
children who are deaf or hard of hearing have significantly better language, speech, and social
emotional outcomes than children and families who do not receive the services (Calderon & Naidu,

2000)
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2.2.5 Family Involvement — The inability of children who are deaf or hard of hearing to understand
their parents’ spoken communication hinders the parent — child relationship (Marschark, 1997).
Researchers suggest that positive parent-child interaction is a very good predictor of linguistic
development (Calderon & Naidu, 2000, Moeller, 2000; Pressman, Pipp-Sicgel, Yoshinaga-ltano &
Deas, 1999). Consequently, it is beneficial to heip parents to develop skills that will form the

foundation of good communication with their children.

2.2.6 Communication — Communication refers to the process of sharing ideas and information. It is a
process that is essential, and many say innate, for all human beings (Owens, 2001). One of the most
difficult decisions that a family with a child who is deaf or hard of hearing makes is choosing a
communication method. Yet, researchers suggest that carly communication development is
positively related to language learning, and in turn a variety of other important developmental areas
(Calderon & Naidu, 2000). The question of which communication method to use began as an oral
versus manual controversy. Yet, over time this matter has evolved to include questions such as the
use of invented sign systems, whether or not to simultaneously speak and sign, the use or lack of use

of technology, and whether or not to allow students to view the lips of people speaking to them.

2.2.7 Critical Mass — Having a sufficient number of students who are deaf or hard of hearing, an
adequate number of teachers and support personnel who have training and experience in working
with students who are deaf or hard of hearing, and appropriate curricular resources focused on the
needs of students who are deaf or hard of hearing are considered important for establishing effective
educational programs for students with a hearing loss (Luetke-Stahlman & Luckner, 1991). Critical
mass has been operationally redefined to mean students who are deaf or hard of hearing should be
educated in their local public schools with their hearing peers. This shift in perspective has not met

with universal acceptance (Siegel, 2000).
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2.2.8 Friendships — People of every age view friendships as a vital part of their lives. The concept of
friendship means having someone to spend time with, to learn from, to teach, to nurture and to be
nurtured by, While families provide much that friends cannot, companions of the same or similar age
broaden the experiences of children and youth, helping them stretch and grow beyond the family.
Communication problems and differences in modes of communication often adversely impact the
ability of students who are deaf or hard of hearing to develop friendships (L.uckner, Schauermann &

Robb, 1994).

2.2.9 Literacy — There is no single definition of literacy. However, when most people talk about
literacy they refer to the ability of an individual to read and write. Researchers in these areas have
consistently demonstrated that many individuals who are deaf or hard of hearing are able to acquire
the skills to access and use print. Conversely, many students who are deaf or hard of hearing have
significant problems in this area (Traxler, 2000). These chailenges impact students’ ability to master

content subject material, learn independently, and use technology.

2.2.10 Placement — The opening of the American School for the Deaf was followed by the inception
of other residential schools for deaf students across the United States. Many of those schools were
established in areas away from the major population centres, For more than a century residential
schools and a few day schools were the only educational options available for students who were
deaf. In 1975, Public Law 94-142: The Education of All Handicapped Children Act was passed, and
a variety of educational options for children with a hearing loss became available. The pros and cons
of each option continue to be debated. Currently, the U.S. Department of Education defines six
educational placements for students with disabilitics. This range of options is needed because
individual children require different levels of support based on their unique needs. Currently, the
majority of students who are deaf or hard of hearing receive all or part of their education in general
cducation classrooms (Holden-Pitt & Diz, 1998). Whether called mainstreaming or inclusion,
integration of students who are deaf or hard of hearing has been a source of controversy (Nowell &
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Innes, 1997). While many people see the advantages of receiving an education in the general
education classroom, many professionals, families and deaf adults are concerned that this type of
placement cannot meet the educational, social, emotional, or cultural needs of all students who are

deaf or hard of hearing (Snider, 1993).

2.2.11 Educational Qutcomes - there are many successful individuals who are deaf or hard of hearing
who are performing on or above grade level (Luckner & Muir, 2001). Yet, the overall performance
of students who are deaf or hard of hearing is typically far below this. Traxler (2000}, in a summary
of achievement data for the 9th edition of the Stanford Achievement Test for students who are deaf
or hard of hearing in America indicated that the median grade level for 18-year-old students in
reading comprehension was just below the 4th grade. She also reported median grade level scores of
4th grade for vocabulary, 5" grade for problem solving and just below 6th grade in mathematics for
18-year-old students who are deaf or hard of hearing. Similar disappointing academic achievement
results were noted by Schildroth and Hotto (1993), who indicated that students who are deaf or hard
of hearing achieved an average grade level of 4.5 in reading by age 17, and by Allen (1986) who
found that students who are deaf or hard of hearing had a median grade level range of 2.9 to 3.2 for

reading comprehension and 7.0 to 7.5 for arithmetic computation in their last year of high school.

2.2.12 Career Outcomes - the impact of limited academic progress is most evident when the
occupational outcomes for individuals who are deaf or hard of hearing are examined. Currently, large
numbers of youth who are deaf or hard of hearing receive. While the exact figures vary from study to
study, collectively researchers report that the manner in which students who are deaf or hard of
hearing are prepared for the world of work is unsatisfactory (Bullis, Bull, Johnson, & Peters, 1995).
For example, in a national follow-up study, Macleod-Gallinger (1992) reported that 53 percent of the

respondents were unemployed one year after graduation,
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2.2.13 Curriculum Focus — Individuals® perspectives of hearing loss influence what they think should
be taught to students who are deaf or hard of hearing. Currently, there is general consensus that, to
the greatest extent possible, the curriculum for students who are deaf or hard of hearing should be the
same as that of hearing students (Moores, 2001). Yet, the question of what specialized skills should
also be included in deaf students’ plan of study needs to be answered. Specific areas of study that are
often included in students’ programs of study include: receptive and expressive language
development, speech development, auditory training, Deaf culture, emotional development, social
skills training, scxuality education, independent learning skills, reading strategy instruction, self-

advocacy training, daily living skills, career awareness, and infusion of multicultural issues.

2.2.14 Adaptations — There is a national movement for higher educational standards and greater
accountability for all students. Simultaneously, the number of students who are deaf or hard of
hearing who receive significant proportions of their education in general education classrooms has
increased (Holden-Pitt & Diaz, 1998). Specific adaptations need to be implemented in those general
education settings so that students who are deaf or hard of hearing in America are able to learn,
participate, and demonstrate what they are capable of doing. The Colorado Department of Education
(1995) suggested that there are two types of adaptations. The first is called accommodations.
Accommodations do not significantly change the instructional level, content, or performance criteria.
Changes in process are made to provide a student with equal access to learning and results. The
second type of adaptation is called a modification. Modifications substantially change what students
are expected to learn and demonstrate. Modifications change the course objectives, assessment
content, grading process, and possibly the type of diploma earned. Examples of adaptations that can

be used with students who are deaf or hard of hearing can be found in Luckner and Denzin (1998).

2.2.15 Quantity and Quality of Personnel — A necessary prerequisite for the provision of quality
educational services for students who are deaf or hard of hearing is to have an appropriate number of
qualified teachers available to serve them. A variety of sources indicate that projected demand for
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teachers of students who are deaf or hard of hearing exceeds the available supply. The need for
properly trained and licensed teachers of students who are deaf or hard of hearing exists in all
geographical regions of the United States (American Association for Employment in Education,

2002).

2.2.16 Administrative Support — Support from principals and special education administrators for
teachers and families has strong direct and indirect effects on the quality of education that a child
receives (Gersten, Keating, Yovanoff, & Harniss, 2001). Administrators set the tone of a school’s
culture, influence how services for students with a hearing loss are provided, mediate disputes, shape
attitudes about family involvement in a child’s education, and determine the types of professional

development that are provided for teachers (ibid).

2.2.17 Well-Functioning Teams — The Individuals with Disabilities Education Act (IDEA, 1997)
mandates team decision making for assessment, placement and transition planning processes. Yet,
researchers suggest that true collaboration and consultation among professionals and families is rare
(Fuchs & Fuchs, 1996; Turnbull & Turnbull, 2001). For increased collaborative decision making and
problem solving to occur, greater attention needs to be provided to help professionals and families

learn to communicate and develop reliable partnerships.

2.3 Factors Associated with Deaf Pupils Dropping Out of School.

Poverty as one of the family factors is seen by Hunt (2008) as a multifaceted concept which
encompasses social, economic and political elements, It is a condition which can lower the individual
self-esteem and makes him/her vulnerable. Adverse poverty can impact negatively on the students’
willingness to continue or drop out of school. Children from low-income families especially
vulnerable and marginalised, are likely to drop out of school than those from families with more'
resources (Hunt, 2008; Rumberger & Lim, 2008). These students are unable to pay cost of school

activities such as school uniform, development levy and educational trips. This increases pressure on
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the students to look for a job and earn income for the school activities and for their families. The
alternative solution is to leave schooling. In some African societies the girls are forced into early
marriage to boost the family’s income. In such marriages it is a custom that the bridegroom pays a
certain amount of money or beasts as lohola. Lobola is a certain number of cattle or amount of
money paid to the bride’s family by the prospective husband. This in a way alleviates families from
poverty. Molosiwa and Moswela (2012) affirm that “girls from economically disadvantaged families
willingly or unwillingly get into relationships expecting monetary benefit” (p.270). This goes hand in
hand with parents’ attitude towards education. Once the parents do not see the value of education,
they then treat education as a waste of time. This normally happens in families who have not gone to
schoel and do not have any educational qualification. The support given to students will be minimal
and students will be encouraged to drop out of school. Therefore, students without adequate
resources in terms of parental education are likely to drop out as opposed to those with adequate
resources. The individual experiences in school have been proven to be another cause of students

drop out.

Poor performance that results in students having to repeat a grade and mix with pupils of mixed
abilities creates a gateway for the repeaters. Normally teachers will concentrate on the high achievers
and care less for the low achievers. In some cases, the low achievers are ridiculed and given funny
names. Under such hostile environment pupils have little choice but decide to leave school. Another
factor is academic a motivation. Pupils’ lack of motivation in academic affairs can have a positive
impact on dropout. No matter how much effort teachers put on the pupils to improve their learning
and if such pupils are not motivated it just hitting on a hard rock. Ramsdal ef af, (2013) posit that

academic a motivation seems to be a prominent problem for numerous high school students.

Furger (2008) affirms that dropout in America is sometimes pupils being bored and seeing no
connection between academic life and real life. Another factor is school policies and practices. Pupils
will continue with school if the school policies and practices are child-friendly, caring, provide safety
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and encourage both academic and social engagement. An unruly school atmosphere makes students
feel unsafe and are likely not to be committed to school activities. The safest place will be home,

hence the decision to drop out of school.

Waner, Newman, Cameto, Levine and Garza (2006), state that, a number of deaf children find it hard
to continue going to school because they lack self-acceptance. They have failed to accept their
condition and in many instances undermine their competence this consequently makes them think it
is impossible to progress with education. In such instances they need counselling, motivation and
encouragement from their parents, teachers and peers but the lack of these makes them to resort to

dropping out of school.

In the United States, a report to Congress on the Implementation of the [ndividuals with Disabilities
Education Act (2006) observed that the deaf pupils enter schools without being prepared personally,
this cause them to drop out of school. Generally deaf pupils who decided to leave school are those
who became impaired during adolescent due to disease or accidents and may feel frustrated to learn
sign language or may not learn fluently because of unskilled teachers and may not even be able to
read lips when people are talking. Furthermore, deaf pupils who grow up in a family where their
parents do not know how to sign and have not had the privilege to attain pre-school, have difficulties
when learning because they are not acquainted with the gestures made at school and this becomes
worse if they lack a skilled special teacher. Hence, they become functionally illiterate and unable to
read, write and calculate. They decide to leave school because they are not progressing in the
attainment of the new language. Other pupils drop out of school because their parents find it costly to

pay for their school fees due to economic barriers such as unemployment and poverty.

19



2.4 Attitudes of both teachers and hearing pupils causing deaf pupils to drop out of School in
Zambia

in Zambia, Kelly (1991) reported that children with disabilities especially girls were victims of
poverty. Their parents in most cases were poor and had to struggle to feed and clothe them and
paying school fees was hard for such parents. Pupils who are hard of hearing in many instances need
hearing aids which will enable them to hear sound as it is amplified by the devise but these devises
are expensive and parents cannot afford them hence pupils find it hard to communicate with people
because they are not skilled in sign language and cannot hear clearly. Moreover, Mitchel (2005)
states that segregated or special education systems have traditionally constituted education
provisioning for children with disabilities. However, they are costly and largely urban centric
denying educational and social inclusion opportunities to the majority of children with disabilities in
rural and semi-urban areas, and have generally been less effective than properly planned inclusive
education. This fact causes parents to fail to raise school fees for their children who are already in
schools. Also distance is another factor because there are few schools in most regions causing pupils
to walk long distances, this frustrates them and they become exhausted when they reach school and
fail to concentrate in class hence they end up leaving school without completing. Low socio
economy results to children having poor health and being under nourished causing them to obtain

low marks and they may go to school hungry and not pay attention in class.

Kelly (1991) reported that the amount of money spent on education in Zambia had been declining
substantially in real terms to the point that education could account about 2.5% of the Gross Product
(GDP) compared to 5 to 6% in the mid-1980s. Hence due to this schools for the deaf Jack provision
of appropriate education for deaf pupils because of inadequate funding to schools by the government,
The schools have inadequate learning resources, and teachers who are not fully equipped with skilis
such as sign language to teach deaf pupils. Also there are a few schools and this result to classes

being crowded with a lot of pupils such that the teacher is unable to attend to learners individually.
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Furthermore, Policy Guidelines on Inclusion in Education (2009) states that in classes where
information is not delivered in the most appropriate mode such as sign language, and teaching
materials are not available in alternative formats due to the curricula and teaching methods being
rigid. Assessment and evaluation systems are often focused on academic performance rather than
individual progress of deaf pupils and therefore if the curriculum is rigid this can be restrictive for
children because they have not been able to assimilate fully the information they were taught hence,

they are at risk of dropping out of school.

Generally, society has negative views regarding disabled people and the deaf are among them who
are affected academically to the extent of dropping out of school. In Kenya for instance, the Global
Deaf Connections (2010), reported that there were over 14,000 children with hearing impairments.
Only a small percentage of these children attend schools receiving limited resources because of the
stereotypes that deaf education is a waste of time and money and deaf people will never become
productive members in society, because of this parents are discouraged as well and do not make an

attempt to take their children to school or stop showing interest in their children’s education.

Pupils have shown that teacher expectations about the abilities of deaf students influence the way
they achieve in classrooms. When teachers expect less or do not encourage full participation in the
classroom, this can result in learned helplessness and dependency (Antia, Stinson & Gaustad, 2002).
Teachers may portray such attitudes due to often having lower academic qualification such as those
who only obtained certificates in special education resulting to them not having enough knowledge
concerning the needs of the pupils. Sari (2007) argues further that when teachers become more
knowledgeable about the needs of deaf students, their attitudes and expectations are generally more
positive, leading to better outcomes for the students. In other instances, teachers may have negative
attitudes and lower expectations towards their pupils’ academic achievement because they may

probably have no passion to teach and hence pupils may decide to leave school.
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It is the responsibility of the teachers to work towards meeting the needs of all pupils in their
classroom. Their views and attitudes towards meeting the needs of persons with disabilities
constitute very important factors which have a very great effect on how they carry out their duties
(Jobe, Rust & Brissie, 1996). Teachers’ attitudes concerning inclusive education has an impact on
the pupils in the classroom if the attitude is tentative concerning teaching disabled people and then
little attention will be offered to them. Researchers in the USA found differences in teachers’
attitudes and support of inclusion. A study conducted by Ringlaben and Prince (1981) on 107 regular
education teachers in Wisconsin showed that 4% of the teachers had positive views, 8% had negative
and the rest were not sure. Hence if teachers with negative attitudes were to be allocated in classes of
deaf and hearing pupils they will not provide the needs of the deaf pupils as much as they would the
hearing pupils and this may cause deaf pupils to lag behind academically and feel inferior and not

accepted and end up leaving school.

Ledeberg, et al (1987) observed that the most common pattern of friendship for the deaf children was
sporadic. This is the kind of play in which occasional and positive interaction was often through
parallel play. Though this indicates that deaf pupils were just as capable of positive interactions with
peers as hearing pupils, these positive interactions led to them being a preferred peer in significantly
fewer cases mostly because of communication difficulties. The instability in deaf children’s
friendship with the hearing children may be a cause for concern because a possible source of
unstable friendship may arisc as a result of lack of understanding in the differing languages and this
may cause the deaf to be viewed as inferior. In other instances, the deaf may be bullied at school and

called all sorts of names because of the in ability to use verbal language.

2.5 Chailenges on the Roles of the School Management Teams

The work of school leaders nowadays is more complex than ever before. They are expected to

perform managerial and instructional roles. By virtues of their positions the school managers oversee
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all activities taking place in a school and become accountable to activities within the school
compound. The core business of school managers is the success of the school by making teaching
and learning more effective (Strauss, 2013). The Botswana minister for Education and Skill
Development, Moitoi-Venson (2014) emphasising the role of school leadership said “success of
education is highly reliant on management skills of head teachers” (p.1) it is in the best interest of
the school management teams to be trusted, respected and praised by the community they serve. The
community expects more than anything else the school management to produce high academic
achievement and reputable moral ethos. If the school fails to sustain good academic performance and
moral aptitudes the school management is bound to be underrated by those the school is accountable
to. As alluded to, one of the causes of students’ dropout is poor academic performance. This implies
that the school managers should play the role of an instructional leader. Instructional leadership
involves setting goals, managing curriculum, allocating resources and evaluating teachers regularly

to promote effective teaching and learning in the classroom.

According to Strauss (2013) instructional leadership behaviour has shown to be the most crucial role
to improve teachers’ performance and students’ academic achievement. Knowing what happens in

the classroom makes school managers to be innovative, visionary and perseverant.

In order for the school management teams to enhance retention they should be instructional leaders.
Successful instructional leaders should possess excellent planning and observation skills as well as
proficiency in research and evaluation of both teachers and students’ performance (Strauss, 2013).
Failure to become instructional leaders may seriously affect the retention role of school managers.
The school environment is another factor which if not addressed can nullify the school management
role of retention. It has been observed (Strauss, 2013) that the type of the school environment can
force students to drop or remain in the school. The school managers by virtue of their position are

expected to provide safety and friendly atmosphere. The school managers are loco-parentis and
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students should be free to approach the management whenever they have a problem. The school
policies should be child-friendly. Policies which are harsh and punitive are most likely to increase
school dropout, In a school environment where students are cared for and are engaged in both
academic and non-academic activities, this motivates them and encourages them to remain in school.
The challenge here is that the school managers should play multipurpose roles. They should more
often than not be parents, counsellors, arbitrators, educators, career advisors, nurses and colleagues.

A change of roles by senior management teams may improve retention (Strauss, 2013).

2.6 Measures to overcome high dropout rates in Zambia.

According to Wakumelo (2009), as the deaf pupils are going through the conflict of lack of self-
acceptance and are obtaining low marks, parents, teachers and peers can help motivate them and help
them continue their education by encouraging them not to give up, offering them individualised
lessons away from class, and parents can visit the school to find out why the child decides to be
absent from school. There has to be National disability awareness in communities, school, places of

work and hospitals to reduce the negative attitudes towards people with disabilitics.

Mulonda (2013), states that various scholars have argued that Deaf children have a greater need to be
taught Sign language, their mother language and all children who need a working language should
receive it during the time when humans are primed to learn a language from birth to 3 years. Hence,
there is need for deaf children to attain pre-school before going to primary school and this will help
them to be able to read and have a future ability to process grammatical inforration. Furthermore,
Walden University (2010), established that children with more innovative parents who attempt to
learn a language available to their child such as American Sign Language generally develop
language skills quicker than their peers with less involved families. Experts recommend that both
parents and teachers should be sufficiently fluent in Sign language to assist their children or students

to learn it. Hence the government should make sign language a compulsory subject in all schools to
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enable hearing pupils and regular teachers in inclusive schools, parents and the society at large to be

able to communicate with the Deaf effectively.

In Zambia, the issue of economic barriers, especially school failure to pay school fees has led to
some vulnerable children from basic to tertiary level of education to benefit from bursary schemes by
the government. Such a practice has to be consistent with the government policy on education. For
instance, MoE (1996) states that government will disperse all direct educational costs for children
with special educational needs and will provide bursaries for such individuals at all levels of
education. Hence each government has to carry on with this policy so as to help deaf pupils attain
education. There is also need to empower parents of children with disabilities by offering them
carpentry and farming lessons so that they would meet the educational needs of their children since
those in grades 8 — 12 and tertiary level of education pay school fees. Non-Governmental
Organisations could also supplement government efforts by providing bursaries to deaf pupils in

maost schools,

Bennell and Akyeampong (2007) have indicated that teacher management at school level is crucial
for teacher motivation and morale. Management of the whole education system affects teacher
morale because most decisions that affect teachers are made outside the school with minimal

involvement of direct teacher managers.

Accoring to MoE (2002), community schools do not have strict qualification requirements for
teachers and Government schools however require a qualification for teaching in special education.
Hence, apart from institutions offering special education such as the Zambia Institute of Special
Education (ZAMISE) and the University of Zambia (UNZA), there is need for the Government to
build more institutions in all provinces of Zambia in order to train and provide an adequate number-
of special and regular teacher in special education. This will help teachers to be creative and use

different modes of delivering information to the pupils. As Kalabula (2007) argues, an effective
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teacher creates a number of situations to teach some concepts to learners with disabilities which
includes deaf pupils. However, the concept of adapting instructional materials to hearing impaired
lcarners during their lessons can be enhanced by way of using appropriate teaching aids such as
significant numbers of visual aids, posters, sign language books, bright colours and applying
innovative ideas. The creativity of the teacher is also important as it can make learning more
interesting. To make teaching for teachers who graduate from these institutions more effective, there
is need for the Government to design appropriate curricula and teaching materials that have been
outlined as they are responsible for adapting the goals and the teaching methods in order to suit the

pupils’ strengths and weaknesses.

According to MoE (1996) the Government has to design appropriate support technology system such
as hearing aids and audiograms, to provide adequate supervision of special education programmes
and to prescribe specifications for special furniture, equipment, aids and infrastructure provision
such as teachers houses and more schools in all provinces of the country in order to prevent pupils
from overcrowding in classes, walking long distances or not being in schools at all as it is indicated
that there are a few schools in Zambia in Lusaka. This was because there was only one high school

and this was Munali secondary school and in Eastern province there was Magwero.

2.7 Role of School Management

Bennell and Akyeampong (2007) have indicated that school management is crucial for teacher
motivation and morale of the learners. Management of the whole education system affects teacher
morale because most decisions that affect teachers are made outside the school with minimal
involvement of direct school managers. Thus there is necd for school managers to involve teachers

and hear their vicws concerning the activities going on in classrooms.

School managers should work in conjunction with parents, teachers and other school personnel and

community agencies (Furger, 2008). Many developmental concepts that must be covered through a
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comprehensive programme can be incorporated into other classroom studies, giving the school
managers more opportunities for direct counselling, prevention, and remediation functions. In
addition, comprehensive school counselling programme provide a range of services in order to
address the needs of all students and in this case the deaf and this is what is making this study viable.
School managers should strive to balance their time among all these services, based on the unique
needs of their school community. By developing and providing a comprehensive school counselling
plan, school managers can establish services and activities that allow them to spend most of their
time providing direct services to the deaf as a way of mitigating the high school dropouts (Hughes, ef
al, 2013). This reflection of the role of school management in mitigating high school dropout of the

deaf takes the center stage of this study.

School manager services help to make learning a positive experience for every learner. It is also
important to understand that a classroom environment that is good for one pupil is not necessarily
good for another. School managers facilitate communication among teachers, parents, administrators,
and students to adapt the school’s environment in the best interests of each individual learner and in
this case, the deaf. School managers help individual school going children to make the most of their

school experiences and prepare them for the future daily lives activitics (UNESCO, 2000).

2.8 Strategies the School Managers may implement to Increase Students Retention
Students retention is one of the vital roles expected to be executed by school management teams. The
teams are solely responsible to come up with strategies to motivate students to complete their grades.
One of the strategies the school management teams may implement is monitoring students’ school
attendance (Mphale, 2014). Attendance problems such as truancy, absentecism and desertion can be
early signs of dropout. An emphasis on keeping daily class registers by school managers will deter |
unnecessary students’ absence from school. Daily school attendance is a reflection of students’

motivation to learn and a caring learning environment. Another strategy is involving parents in the
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education of their children. Parents of students who normally drop out of school are likely to be those
who have negative attitudes towards schooling, place little value to school attendance and those who

are not involved in the school activities (Mphale, 2014).

Scholars in the area of education and disability such as Furger (2008) have opined that parental
involvement in the activities of the school has a positive impact on students’ academic achievement
and the success of the school. The most crucial practice would be school leadership creating a
climate that will attract parents to participate in their children’s learning. The argument by Furger
(2008) is further illuminated by Hughes et a/ (2013) who observes that shared leadership promotes
students learning and achievement, enhance school connectedness and reduce school dropout and
increase rctention. Precisely, the current study finds this inspirational and useful because developing
programmes and activities within schools should be another strategy that school management teams
should be engaged in. The school management teams should always be looking for ways to improve

the student experience at school.

Engaging students in school programmes and activities will enhance commitment to their goals and
that of the school. This will ultimately enhance their social and academic integration, and therefore
promote retention. Furger (2008) affirms that boredom and disengagement are two key reasons why
students stop attending class and end up dropping out of school. Being mindful of students’ academic
progress is another strategy. Poor academic performance may frustrate students to the extent that
they develop a negative attitude towards a school. They may perceive the school setting as
unsupportive and irrelevant. The school management teams may create an alternative learning
atmosphere where mixed ability teaching is encouraged. The students will work in groups when they
are given an assignment or topics for discussion. The intelligent students will help the low achievers.

to upgrade their grades and enhance their confidence.
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Unprecedented economic and social changes have, over the years, changed the ways in which people
manage their lives. Consequently, not all the lessons of the past can effectively deal with the
challenges of modern times. Effective counselling, especially in institutions of learning has now
become important. Boys and girls, and young men and women, need to be guided in the relationships
between health and the environment, earning skills, knowledge, and attitudes. The need for
counselling in special schools has become paramount in order to promote the weli-being of the child.
Effective counselling should help to improve the self-image of the deaf pupils and facilitate
achievement in life tasks. Counselling should empower girls and boys to participate fully in, and

benefit from, the economic and social development of the nation (UNESCQ, 2000).

Mutie and Ndambuki (2002) reported that schools with effective counselling services improved in
academic performance, self-advocacy and awareness, discipline and competitive attitude in most
pupils with disabilities. In addition, the development of an effective system to ensure availability of
assistive devices, financial support, good will and in-service training of counselors, enhanced

counselling services and ultimately met the intended objectives of providing peer counselling,

Kayungwa (1999) states that in Zambia, the school managers can only begin to perceive the
difficulties from the client’s point of view by listening carefully, attentively and patiently and can
help them to see things more clearly, possibly from a different perspective. Counselling is a way of
enabling choice or change or of reducing confusion. In addition, counselling does not involve giving
advice or directing a client to take a particular course of action. Counselors do not judge or exploit
their clients in any way. For example, school counselors facilitate counselling in order to help the

pupils in schools to choose or do what is good at the right time and place.

Egbochuku (2008) surveyed the quality of guidance and counselling services offered to learners in
schools in sixteen (16) secondary schools comprising of four hundred and twenty (420) respondents

in Edo state of Nigeria. The study revealed that the quality of counselling services and facilities were
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significant predictors of learner adjustment and that the facilities such as finance, accommodation,
bookshelves and tables with drawers, cupboard for storing pamphlets, time and psychological text
material needed by the school counselor to carry out quality and effective counselling services in the
school were inadequate. This negatively impacted the effective delivery of quality guidance and

counselling services in special schools.

Schmidt (2003) states that a balanced, comprehensive school counselling programme provides
services to promote student success. It involves school working in conjunction with parents, teachers
and other school personnel and community agencies. Many developmental concepts that must be
covered through a comprehensive programme can be incorporated into other classroom studies,
giving the school counselor more opportunities for direct counselling, prevention, and remediation
functions. In addition, comprehensive school counselling programme provide a range of services in
order to address the needs of all students. School managers should strive to balance their time among
all these services, based on the unique needs of their school community. By developing and
providing a comprehensive school counselling plan, school managers can establish services and

activities that allow them to spend most of their time providing direct services to children

2.9 Policies to Prevent School Dropout

Countries around the world have policies and interventions aimed to prevent dropout and retain
students in schools. For examples, the United States introduced programmes such as Dropout
Prevention Demonstration Programme and Coca-Cola Valued Youth Program. Ghana introduced
Capitation a fee-free policy which provides free education to all school going students. Tanzania
established a Child-Friendly School initiative. These interventions are geared towards increasing
students’ retention. Retention like dropout has varying interpretations from both researchers and
institutions. The USA Department of Education (2011) defined learner retention as “the continued

participation of a learner in the formal school system until the completion of the compulsory school
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phase. It is an indicator of the efficiency or quality of the school education system™ (p. 2). While
Seidman (20035) describes retention as the “ability of an institution to retain a student from admission
through graduation™ (p. 14). But it can be assumed that retention is the opposite of dropout; where

there is a high rate of dropout the retention rate is low,

Retention like dropout is one of the most widely researched topics in the educational arena. Many
theoretical models about students’ retention have been published and tested. But what seems not well
understood are the events that lead to students remaining in school until they complete their studies.
Some scholars believe that the ability of students to remain is connected to their past communities,

family, church or tribe is essential to the persistence (Tinto, 2007).

The Revised National Policy on Education (1994) for Botswana recommends that the education
system must “develop moral and social values, cultural identity and self-esteem, good citizenship
and desirable work ethics” (p.5). How are these morals and values developed when students have
dropped out of school? The Botswana Education Statistics are produced in arrears and normally it is
difficult to get the current data because of it not having been published. At the time of the study the

current statistics appear in the 2008 edition and in Secondary Education Statistics Brief of 2012,

2.10 SUMMARY
Finally, the literature review has brought out issues about what is going on in schools concerning the
high dropout of pupils who are deaf. It is for this reason that the researcher would like to determine

the role of school management in mitigating high school dropout of the deaf.
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3.3 SAMPLE

Sidhu (2012: 253) defines sampling as ‘the process of selecting sample from the population...” The
sample size for the study encompassed 2 pupils who are deaf from each Grade and these are Grades
8,9, 10, 11 and 12 classes, 4 teachers teaching deaf pupils from Grades 8, 9, 10, 11 and 12 and also

the administrator. This brought the total number of respondents to 15.

3.4 SAMPLING PROCEDURE

The study used probability sampling and both simple random and purposive sampling techniques to
select participants for the study. Simple random sampling was used to select 10 deaf pupils because
it provided each participant in the population an equal chance to be selected as a study sample. On
the other hand, purposive sampling was used to select specialist teachers and the administrative
personnel because it enabled the researcher to select participants that were known and were expected

to have typical characteristics for the chosen sample.

3.5 DATA COLLECTION INSTRUMENTS
According to Kombo and Tromp (2006), data collection refers to the gathering of information to
serve or prove some facts. In research, the term ‘data collection’ refers to gathering specific

information aimed at providing or refuting some facts (Kombo and Tromp, 2006).

Primary Data

The researcher used interviews, questionnaires and document reviews as data collection strategies.
Interviews were used to give more detailed insights into interpreting the situation so that the
researcher sees things as they really are and provide the most needed information about the topic

under investigation

McMillan and Schumacher (2006) explain that interviews are response questions to obtain data from

respondents about how they conceive and give meaning to their world and how they explain events
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CHAPTER THREE

METHODOLOGY

3.0 OVERVIEW

This chapter comprises the methodology that was used in the study. The chapter presents the
research design, targeted population as well as the sample size and the sampling procedure employed
in the study. It also provides the instrument that was used and the procedure for data collection. It
further provides data analysis, and ethical consideration. Lastly, it provides the research budget and

outlines the time frame within which the research was conducted.

3.1 RESEARCH DESIGN

This qualitative research used a case study design and was chosen as a method of conducting the
research in order to collect detailed and thorough data from the targeted population in its natural
setting. Creswell (2001: 73) defines a case study as ‘a qualitative approach in which the investigator
explores a system..through detailed, in-depth data collection involving multiple sources of
information...” In this research, a case study helped the researcher to coliect data through interviews,

focus group discussions, observations and document analysis.

3.2 TARGET POPULATION

Best and Kahn (2006), define population in research as a group of individuals with at least one or
more characteristics, which distinguish that group from the rest of individuals and the group should
be of intercst to the researcher. The population of the study comprised all deaf pupils at Munali

special unit, teachers who teach deaf pupils and the administration personnel.
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in their lives. Qualitative interviews may take several forms: the informal conversational interview,
the interview guide approach, and the standardised open-ended interview. These types of interviews
vary in terms of structure and comparability of responses in data analysis. According to Leedy and
Ormrod (2005}, interviews in a qualitative study are rarely as structured as the interviews conducted
in a quantitative study. Instead, they are either open-ended or semi-structured, in the latter case
revolving around a few central questions. Unstructured interviews are, of course, more flexible and
more likely to yieid information that the researcher hadn’t planned to ask for. Their primary
disadvantage is that the researcher gets different information from different people and may not be
able to make comparisons among the interviewees. Semi-structured interviews were used in the

present study.

Generally speaking, semi- structured interviews are based on the use of an interview guide. An
interview guide is a list of questions or topics that need to be covered by the interview (Kombo and
Tromp 2006). An interview guide also refers to the pre-written questions that the interviewer may
ask during the interview session. Pre-determined questions are necessary, especially for novice
researchers (Chiyongo, 2007). In this regard, the researcher is aware of key issues on which to gain
information. It should be noted here that in the semi-structured interview, the general outline to be
followed were indicated but within each section. The questioning was free according to the choice of

the interviewer (Sidhu, 2003).

Cohen and Manion in Muzumara (1998), define an in-depth semi-structured individual interview as
“a two-person conversation initiated by the interviewer, for the specific purpose of obtaining
research-relevant information as specified by research objectives of systematic description, or

explanation.”

in-depth individual interviews played a significant role in this study. Interviews have generaily been

adopted as a method to make up for the limitations of the questionnaire (Kombo and Tromp, 2006).
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Instcad of writing the response, the interviewee gives the needed information verbally in a face-to-
face relationship. People are usually more willing to talk than to write. With a skilful interviewer, the
interview is often superior to other data gathering devices. Afier the interviewer gains rapport, or
establishes a friendly relationship with the respondent, certain types of confidential information may

be obtained that an individual might be reluctant to put in writing,.

Secondary Data

Sources for secondary data were books on the deaf and education, the internet, Ministry of Education

documents and various journal articies on cducation for the deaf.

3.6 DATA COLLETION PROCEDURE
The researcher sought authorization from the head of the school and when permission was granted

interviews and focus group discussions were conducted.

3.7 DATA ANALYSIS

According to LeCompte and Schensul (1999), data analysis is the process a researcher uses to reduce
data to a story and its interpretation. The data collected was analysed qualitatively. An extensive use
of descriptive language was employed to present the data so that it may be read easily because data
obtained in raw form from the field was difficult to interpret. The data for this study was
subsequently analysed through detailed description and explanations which were given by
respondents. As a means of drawing conclusions, views which were contradictory and similar were
categorised and analysed into themes and patterns. The researcher further tried to establish pertains,

trends and relationships from the assembled data.

3.8 ETHICAL CONSIDERATIONS
Furrow (2004: 43) defines ethics as a morality or a position of doing what is right both morally and
legaily. The study took into account the following ethical consideration; consent was sought from the

head of the school, from all participants and respondents before they were interviewed or administer
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with a questionnaire. This was to ensure freedom of expression and that nothing was said or written

other than what they knew and believed in. All participants’ details were treated anonymous.

36




CHAPTER FOUR

PRESENTATION OF RESULTS

4.0 Overview
This chapter presents the findings on the role of school managers in mitigating high school dropouts
of the deaf pupils, a case study of Munali special unit. The findings are presented using the thematic
approach in line with the three research questions set out in Chapter One of this study. These
research questions are:

I. What are the attitudes of school managers towards the deaf pupils?

2. What are the reasons behind the high deaf dropouts from school management perspective?

3. What are the challenges faced by school managers in addressing high school dropouts of the

deaf?

4.1 Attitudes of school managers towards the deaf pupils

4.1.1 Responscs of pupils on the attitudes of School Managers towards the deaf pupils
Eight out of the ten (10) pupils interviewed in this study mentioned that school managers did not take
keen interest in their weifare and hence, contributing to high dropout rates of the deaf pupils. One

pupil had this to say:

Communication with the school administration especially when expressing our
problems is very poor. For us grade 8s it is very difficull to communicate with

them because our foundation is poor and the administration is not caring.
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When the pupils were asked if there were role models who had exceled in academic life, the
responses were as shown in figure 1. Eight pupils said yes there were role models who completed

school while two pupils mentioned that there were no role models who had completed school.

Figure 1: Responses on the vole models

Do you have any deaf role models who completed school?

Frequency

No

Yes
Do you have any deaf role models who completed school?
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On the question of whether there were enough teachers to teach the deaf at Munali Special Unit, the
pupils responded as shown where in figure 2. Four pupils mentioned that they did not have enough

teachers while six indicated that they had enough teachers.

Figure 2: Responses on whether teachers were enough

Do you have enough teachers at your school?

Bves
EnNo
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Furthermore, the pupils were asked on whether their teachers had the skill to teach sign language.
Responses on this matter were as shown in figure 3. Five pupils said their teachers had the skill to
teach sign language while the other five indicated that their teachers had no skill to teach sign

language.

Figure 3: Are teachers skilled in sign language

Are teachers skilled in a sign language?

5—

4™

1

Frequency

.f X

1-1

Yes preron No
Are teachers skilled in a sign language?
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On the issue of whether the special unit had enough teaching materials or not, the responses from the
pupils were as shown in figure 4. Five pupils indicated that the teachers had enough teaching

materials while the other five denied the fact that teachers had enough teaching materials.

Figure 4: Whether teachers had enough teaching materials.

Are the materials used by your teachers enough?

Bves
ENo

4.1.2 Responses of teachers on the attitudes of school managers towards the deaf pupils

One teacher echoed the same sentiment by the pupils and explained that:

1 feel we are missing out on something big due to our false genetic models. I

feel there are complex things working together to create many problems for
our pupils who are less supported and experience more hardships from an

early age onward...
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All the five teachers agreed and expressed concern that the pupils’ high dropout rates rendered
school managers’ roles ineffective. They argued that there was lack of commitment on the part of
school managers. Furthermore, these teachers suggested changing of some of the school

management roles in order to have high retention rates of the deaf pupils.

4.1.3 Responses from the administrators on the attitudes of school managers the deaf
pupils

The school administrator at Munali special unit had this to say;

As an administration, we are trying our best to help these pupils but it seems
the parents are not helping us. With teaching materials, we have asked for
appropriate teaching materials from the Ministry of Education but up to now

there is nothing. Can you say we are ineffective?

4.2 Reasons behind deaf dropouts on the part of school managers.

4.2.1 Responses from the pupils
Five out of the ten pupils interviewed bemoaned lack learning materials. One pupil had this to say:

We need dictionaries for our lessons but they are not there. This makes  learning
difficuit. The government should make us write a different exam  because of  these

challenges.

Furthermore, the pupils were asked to give reasons why some of their friends who were deaf
dropped out of school. The responses were as shown in figure 5. Eight pupils indicated that they did
not understand why their friends dropped out of school. One pupil indicated that most girls dropped
out of school because they fell pregnant while the other pupil stated that most boys dropped out of

school because of drugs.
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Figure 30 Reasons why pupils dropped from school.

if your answer to question 6 is Yes please explain why you think they dropped
out of school.

4=

w
i

Frequency

3
i

0

o . :
Drugs Pregnancy Not under standing

If your answer to question 6 is Yes please explain why you think they dropped
out of school.

4.2.2 Responses from the teachers

From the research findings it is clear that there are three main factors which contribute to student
dropping out and retained in school. These are related to family background, individual (students)
behaviour and those related to individual experience in schools. One teacher observed that most of
these learners came from very poor background and could not afford to pay school fees and expenses
for their children to acquire quality education. One teacher explained that education in Zambia is not
free and some parents especially in rural areas where poverty levels are very high cannot afford

enough money for school expenses.
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4.2.3 Response from the administrator

The school administrator explained that the behaviour of some of these pupils was extremely bad

and needed to be checked by parents. He further observed that:

Some of the pupils were arrogant, Punishing them was also an issue and so they
think they can do anything, smoke, drink beer and so on Can such pupils

concentrate in school?

In line with these findings given on this matter, the researcher observed that bad behaviour was
dominant over other factors. However, some teachers argued that it was the duty of the School

Managers to detect and prevent pupils from dropping out of schools. One respondent said;

It is the duty of the school managers to create a conducive learning environment and
have a responsibility to sensitise teachers on pupils’ retention and their obligation to

retain students.

Furthermore, the school administrator bemoaned lack of appropriate teaching materials as

contributing to high drop out of the deatf.
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4.3 Challenges faced by Munali Special School in fighting high school dropouts of the deaf?

4.3.1 Response from the school administrator

The respondent indicated that school managers were second parents to the pupils and since pupils
spend most of their time in school, they (parents) should help their pupils to learn but most of the

parents were not helping the school managers. This is what the school manager said;

We have had cases here were when a pupil is punished for misbehaviour parents are up

in arms against us. Therefore, it becomes difficult to help these pupils.

Additionally, the school administrator explained that the challenge was that the school managers
should play multipurpose roles. They should more often than not be parents, counsellors, arbitrators,
educators, career advisors, nurses and colleagues. A change of roles by senior managers may

improve retention.

4.3.2 Responses from the teachers

All the teachers interviewed bemoaned lack of teaching and [earning materials for the deaf. One
teacher observed that it was very difficult to teach these pupils without the necessary teaching and
learning materials. This made communication with the deaf pupils a challenge. The responses from

the teachers were as shown in figure 6 on this matter.
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Figure 6. Educational challenges

What educational challenges do deaf pupils face in the classroom?

Frequency
[ir)

1

T T
Communicaton Barners Lack of Books.
What educational challenges do deaf pupils face in the ¢lassroom?

4.3.3 Responses from the pupils

About half of the pupils mentioned that the biggest challenge which they were facing was lack of

finances to complete school.
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CHAPTER FIVE

DISCUSSION OF FINDINGS

5.0 Overview

This chapter presents the discussion of the findings presented in the previous chapter. It is organised
on the following subtitles arising from the research objectives: to identify the attitudes of school
managers towards the deaf pupils, to establish the reasons behind deaf dropouts on the part of school
managers and to identify the challenges faced by school managers in fighting high dropout rates of

the deaf.
5.1 Attitudes of school managers towards the deaf

This study has established that school managers have a negative attitude towards the deaf and feel it
is not their role to retain the deaf in school and encourage them to work hard. This makes the role of
school managers ineffective. Communication between the deaf and school managers has generally
been poor because the school managers find it difficult to effectively communicate due to limitation
in their sign language skills. This has greatly contributed to the attitude that school manners have
towards the deaf pupils for they feel instructions they issue in some cases are not well misinterpreted
due to communication breakdown. Lewis (1996) argues that language and communication approach
used in schools is a key factor in enhancing performance of the deaf. The great debate in deaf
education has questioned whether oral, sign bilingual approaches, or approaches using English sign _
systems are best. As already stated above, communication breakdown has contributed to the attitude

that school managers have towards the deaf pupils.
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5.2 Establishing the reasons behind deaf dropout

The findings from this rescarch have rcvealed that no single factor can completely account for
student dropout. The researchers have identified various factors which influence students to drop out
of school or complete their grade. Among the factors, three main ones have been identified to
influence school dropout. These factors are associated with family background, student behaviour

and those related to individual experience in schools (Rumberger & Lim, 2008; Sabates et al, 2010).

The study has also revealed that the major cause of pupils’ dropout is pupils’ behaviour which
accounted as a major factor. Scholars (Molosiwa & Moswela, 2012; Rumberger & Lim, 2008) affirm
that child bearing, drug or alcohol use, misbehaviour and delinquent behaviour have a serious impact

on the roles of school managers to increase student retention in school.

The findings further suggest that work of school leaders nowadays is more complex than ever before.
They are expected to perform managerial and instructional roles. By virtues of their positions the
school managers oversee all activities taking place in a school and become accountable to activities
within the school compound. The core business of school managers is the success of the school by
making teaching and learning more effective. In Zambia, there is emphasis by the Ministry of
Education on the role of school leadership said “success of education is highly reliant on
management skills of head teachers. It is in the best interest of the school management teams to be
trusted, respected and praised by the community they serve. The community expects more than
anything else the school management to produce high academic achievement and reputable moral
ethos.” If the school fails to sustain good academic performance and moral aptitudes the school

management is bound to be underrated by those the school is accountable to.

5.3 Challenges faced by school managers in fighting high school dropout rates of the deaf

As alluded to one of the causes of students’ dropout is poor academic performance, This implies that

the school leaders should play the role of an instructional leader. Instructional leadership involves

48



setting goals, managing curriculum, allocating resources and evaluating teachers regularly to
promote effective teaching and learning in the classroom. According to Strauss (2013) instructional
leadership behaviour has shown to be the most crucial role to improve teachers’ performance and
students” academic achievement. Knowing what happens in the classroom makes school managers to
be innovative, visionary and perseverant. Once the students become aware that the school
administration is concerned about their performance they tend to remain in the school. In order for
the school management teams to enhance retention they should be instructional leaders. Successful
instructional leaders should possess excellent planning and observation skills as well as proficiency

in research and evaluation of both teachers and students’ performance (Strauss, 2013).

Failure to become instructional leaders may seriously affect the retention role of school managers.
The school environment is another factor which if not addressed can nullify the school management
role of retention. It has been observed (Strauss, 2013) that the type of the school environment can
force students to drop or remain in the school. The school managers by virtue of their position are
expected to provide safety and friendly atmosphere. The school managers are loco-parentis and
students should be free to approach the management whenever they have a problem. The school
policies should be child-friendly. Policies which are harsh and punitive are most likely to increase
school dropout. In an environment where students are cared for and engaged in school academic and
non-academic activities motivates them to remain in school. The challenge here is that the school
managers should play multipurpose roles. They should more often than not be parents, counsellors,
arbitrators, educators, career advisors, nurses and colleagues. A change of roles by senior

management teams may improve retention

These findings clearly show that the school environment is critical in student decision to quit school
or remain in school. The students’ attitude towards school is generally associated with the experience

they have had in such a school. If the school set up is not supportive there is likelithood of more
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students dropping out of school, than when the setting is caring. The last among the three factors is
family background. Although literature reviewed suggests that family background is the major
causes of dropout, this seems not be a major cause according to this study. There are several factors
which might not be the case in Zambia. One of such is that education in Zambia is not free and
students who are economically disadvantaged are assisted through government programmes to have
access to education. Further the study has revealed that school managers have critical roles in making
sure that students remain in schools and achieve their academic and social goals. This corroborates
the idea that schools can make a difference in student retention (Berger, 2001; Rumberger & Lim
2008). The provision of academic standing, a supporting and caring school, the involvement of
parents and students’ engagement are some of the strategies that schools can employ to promote

retention,

The results of this study revealed that in terms of teaching and learning materials, Munali Special
Unit was not very well resourced. It can be argued here that this small number of teachers that felt
that the school was not well resourced were those who were frustrated and could not, therefore, tell
between effective and non-effective teaching methods. These results support Castetter (1981)
argument that an effective school should have, among other things, adequate and appropriate

teaching and learning materials.
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CHAPTER SIX

CONCLUSION AND RECOMMENDATIONS

6.0 OVERVIEW

This chapter presents the overall conclusion of the findings. It must be emphasised that the aim of
this study was to gain a greater understanding of the role of school managers in mitigating high rate
of school dropouts of the deaf pupils. The chapter ends with recommendations and implications for

further research.

6.1 CONCLUSION

From the findings above, one can conclude that there is no single factor that can be pointed at to be
the main reason behind the high dropout rates of deaf pupils in schools. Several factors as
highlighted in the findings account for the high dropout rate. The first reason is the negative attitude
that school managers have towards pupils that are deaf or have hearing problems. This has
contributed to the high drop out of deaf pupils because they feel neglected by the school managers
that they consider to be the ones they could run to in case of any problems. The deaf pupils have not
taken time to find out why the school managers portray a negative attitude towards them. As
indicated above, the main reason for the negative attitude on the part of the school managers is due to
communication difficulties that they face when it comes to the deaf pupils. The school managers
have all not gone for a special course to enable them effectively communicate with the deaf pupils.
On their part therefore, failure to effectively communicate with the deaf pupils puts them off for they
feel their instructions are most often misinterpreted because of the communication barrier. The other
reason the researcher found out is behind the high school dropout is that of behaviour on the part of
the pupils themselves. Some of the deaf pupils’ behaviour is unbearable on the part of the school
management to the extent were the school at times ends up failing to find suitable solutions to correct

those deaf pupils that have bad behaviour. This results in school managers summoning the parents to
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the affected pupils. This makes the affected deaf pupils to end up dropping out of school for they feel
not cared for once measures to correct their behaviour are put in place. On their part, the deaf pupils
think both their parents and the school management requires to show them some high level of
sympathy and care in whatever they do because of their condition. In the view of the researcher, the
bad behaviour of the deaf pupils is mainly influenced by their fellow pupils who do not have hearing
problems or are not deaf in the case of Munali high school. On their part, the deaf pupils want to
behave like their friends who do not have disabilities in order to fit in without realising that them are
special pupils hence their isolation from the rest of the school in relation to their learning facilities.
One would even conclude that the bad behaviour on the part of deaf pupils can be reduced if their
facilities or school premises were completely isolated from the other pupils by way of being built in
their own location far from the pupils who have no hearing problems or are not deaf. The situation at
Munali high school were both schools are in the same vicinity and close to each other with no barrier
in form of a fence separating them makes the two facilities to look as one. This in the view of the
researcher may be a contributing factor to bad behaviour on the part of the deaf pupils. The other
reasons for the high dropout rate are family background and poor academic performance on the part
of the deaf pupils. Some families were some deaf pupils come from discourage them to continue
with their education programs for they feel such is meant for children who have no disabilities. This
discourages the deaf pupils from continuing with school especially if they later on recalise their
performance in school is bad. This makes them to dropout in high numbers for they end up thinking
that their poor performance in school is due to their hearing problems and end up agreeing with their
family’s position especially those who come from families with a bad educational background. The
other reason the researcher found out is behind the high dropout rate of deaf pupils is that of the
learning environment, facilities and teaching aids. The environment that hosts deaf pupils should be
suitable to their needs to the extent that they are forced to remain in school because of its

conduciveness. Like already noted above, the environment at Munali high school is not suitable for
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pupils that are deaf or have hearing problems for it is near to the one hosting pupils that have no such
challenges. This makes some of the pupils with hearing problems or are deaf to find it difficult to
interact with the other pupils for there is nothing physical that stops them from mixing. The two
groups of pupils mix freely during their lunch break or any other free time and this makes those with
hearing problems or deaf to realise their difficulties in communicating with the other pupils. This
clearly discourages them and makes them realise the environment is not conducive for them. One can
therefore conclude that there are several factors that contribute to the high dropout of pupils with

hearing problems or deaf and no one factor can account for the same.

6.2 RECOMMENDATIONS

Basing on the research findings the study recommends to school managers that:

* The school managers need to come up with programs of ensuring that parents, the community
around their schools and teachers work together to enhance pupils’ retention.
» Pupils must be actively engaged in both formal and informal school activities.
e Parental involvement in the education of the child should be encouraged by the school

management by calling for interactive meetings regularly to mainly review both the behaviour and

performance of their children,

» Schools should develop initiatives to motivate pupils to attend school like coming up with so many

outdoor activities like sports and encourage each pupil to participate at least in one of them.

e The government should ensure that the school environment hosting deaf pupils or those with

hearing problems are isolated from the schools hosting pupils who do not have such problems.
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6.3 SUGGESTION FOR FURTHER RESEARCH
Since this was a small-scale academic research, a similar one could be conducted at national level,

preferably comparing the high dropouts of the deaf in Zambia with that of other countries.
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