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[bookmark: _Toc531647561]ABSTRACT

The aim of this study was to establish teachers’ perceptions on the effect of using chinyanja as a medium of instruction on reading levels of grade four (4) learners in a multilingual Lusaka District. The research design was a case study. Qualitative methodology was used to collect and analyze data. The methods used were interviews, observations and document analysis. Grade four pupils were only observed and some talked to during break time. Simple random and purposive sampling were used to come up with a sample consisting four primary schools, four head teacher,  six grade four teachers and twelve parents. The data was analyzed qualitatively and grouped into identified themes generated from the research objectives.
The findings revealed that teachers and learners were facing phonological, morphological and semantic challenges. Pupils had problems in understanding what the teacher said in Chinyanja due to lack of proficiency in Chinyanja. On the other hand, some teachers whose mother tongue was not Chinyanja had some challenges when communicating to the learners during literacy lessons because of language barrier. The differences between Chinyanja and learners mother tongue contributed to the learning difficulties among the children. Parents found it very difficult to help their children with homework in reading because of high levels of illiteracy among them, regional parents’ transfers, negative impact of technology and also different language used in their homes.
The study concluded that the effects teachers, pupils and parents were facing were many of using Chinyanja as a medium of instruction contributed greatly to the difficulties in teaching reading to the grade four in Lusaka. Pupils were denied of the parental involvement in their education due to high level of literacy among parents and also the parents’ negative attitudes learning Chinyanja. It was recommended that head teachers in Lusaka should allocate grade four classes to teachers who are conversant with Chinyanja, the language of instruction. The district education board Secretary should also orient new teachers in Chinyanja as it is the medium of instruction of the district.   




[bookmark: _Toc531647562]OPERATIONAL DEFINITIONS

CHALLENGES: new or difficulty tasks that tests a person’s ability and skill which require       great effort and determination to overcome.
EFFECT: the change that one thing causes on the other.
FAMILIAR LANGUAGE: a language that is well known and is commonly used by an              individual.
INITIAL LITERACY: the official start of learning how to read and write.
MEDIUM OF INSTRUCTION:  a language chosen for official use in teaching and learning
ZONAL LANGUAGE: a language that is chosen to be used officially in a given area.


ACRONYMS
NLP: New Language Policy
MOI: Medium of instruction
DEBS: District Education Board Secretaries
PRP:  Primary Reading Program
MDGs: Millennium Development Goals	
L1: First Language or mother tongue.
L2: Second language.
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[bookmark: _Toc531647563]1.1. CHAPTER ONE: INTRODUCTION
This study establishes teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on the reading levels of grade four learners in selected Government Primary schools in Lusaka District
[bookmark: _Toc531647564]1.2. BACKGROUND:
Reading is a very important skill which does not only facilitate enjoyment but also necessity for learning in school. One of the most important factors in teaching reading is the language of instruction. A medium of instruction, according to MOE(2000:22), is ‘’a pedagogical tool for explaining, communicating, asking and responding, understanding and activating the learning process’’. It is not easy to come up with a language that is acceptable to everyone, especially in a multilingual nation like Zambia. However, each ministry in charge of education in each nation around the world has to come up a medium of instruction. The Zambian Ministry of Education has been trying to make appropriate changes in term of language policy since independence in 1964.   
A significant change in language policy in education took place in the year 2013.  New Language Policy (NLP) in Zambia, advocating for the use of local languages as a Medium of Instruction (MoI) from grade 1-4. While all government schools applied the Primary Reading Program (PRP) towards enhancing the use of a familiar language for initial literacy in grade one, and since the policy was recently introduced, the effects of this policy and practice are cardinal. Thus, the task of this paper is to establish teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka.
[bookmark: _Toc531647565]1.3. STATEMENT OF THE PROBLEM:
The Ministry of Education in Zambia revised the Language policy in the year 2013 and it stipulated that children from pre-school to grade four will have to use a local familiar language as a medium of instruction (MoI). With the way language zooning has been done, Chinyanja is the MoI in Lusaka District. This is because it is one of the officially recognized local languages among the seven regional local language country wide. The new local language policy requires that all subjects in schools of this province including initial literacy should be taught using chinyanja language. It has also been observed that pupils come from homes where different languages are used such as Bemba, Tonga, Lozi, Nyanja and English. It is not known what effect the language policy has on the reading of the grade four (4) learners of Lusaka District which has different mother tongue. It is against this background that this study seeks to establish teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka.
[bookmark: _Toc531647566]1.4. GENERAL OBJECTIVE:
To establish teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka.
1. To establish the reading levels of pupils in Grade 4 as opposed to the previous grade 4     before the establishment of the new language policy
2. To ascertain the training  teachers  have received in the teaching using the new language policy
3. To find out if all teachers in the selected schools are familiar with the MoI used in the    District
4. To establish the availability of teaching and learning materials in the  chinyanja used as   the MoI 
5. To establish the strategies put in place by school administrators and teachers in the use of local   languages (Chinyanja) as medium of instruction for the grade four (4) in selected government primary schools.






1.6. RESEARCH QUESTIONS
The objectives will be addressed by using the following questions:
1. What are the reading levels of pupils in Grade 4 as opposed to the previous grade 4         before the establishment of the new language policy?
2. What training have teachers received in the teaching using the new language policy?
3. How familiar are all teachers in the selected schools with the MoI used in the    District?
4. How available are the teaching and learning materials in the chinyanja used as   the MoI?
5. What strategies have been put in place by school administrators and teachers in the use of local   languages (Chinyanja) as medium of instruction for the grade four (4) in selected government primary schools
6.   What recommendations can be put in place to effectively implement the New Language     Policy (NLP)?
[bookmark: _Toc531647567]











1.5. SPECIFIC OBJECTIVES:
1.  What are the reading levels of pupils in Grade 4 as opposed to the previous grade 4          before the establishment of the new language policy?
2.  What training have teachers received in the teaching using the new language policy?
3.  How familiar are all teachers in the selected schools with the MoI used in the    District?
4.  How available are the teaching and learning materials in the chinyanja used as   the MoI?
5.  What strategies have been put in place by school administrators and teachers in the use of local   languages (Chinyanja) as medium of instruction for the grade four (4) in selected government primary schools?

[bookmark: _Toc531647568]1.7. SIGNIFICANCE OF THE STUDY:
This study is important because it may help the language planners in the Ministry of General      Education by providing them with empirical evidence of the current language situation in Lusaka district and in     depth information on the effect of using Zonal Language (Chinyanja) on reading levels of the grade four (4) pupils in Lusaka. The    Ministry may also be able to make informed decisions         concerning language policy in order to avoid       indiscriminate use of Zonal         languages as media of instruction. In addition, it is hoped that the findings of    the study may     contribute to the body of knowledge in the use of local Zonal language as a medium of                 instruction in initial   literacy.
[bookmark: _Toc531647569]1.8. SCOPE OF THE STUDY
This study will be conducted within the selected government primary school in Lusaka    and     will focus on the general understanding of the Zonal language policy and the effects of using     Chinyanja as a medium of instruction on the reading levels of the grade fours. Further, the study will also establish the strategies that administrators and teachers have put to implement it..
[bookmark: _Toc531647570]1.10. DELIMITATION OF THE STUDY
The research site is Lusaka District. The study was only confined to four schools in Lusaka District. In the four schools, only head teachers, grade four learners and their teachers were included in the study. Parents to some of the learners were also included in the study.







[bookmark: _Toc531647571]CHAPTER TWO: LITERATURE REVIEW
[bookmark: _Toc531647572]
2. O. OVERVIEW
The chapter presents the literature review from the world view, and from the African and Zambian viewpoints. The worldview includes case studies that have been done outside Africa continent while the Africa studies are those conducted in Zambia and other Africa countries. This section also reviews relevant literature on different policies on the medium of instruction and their impact on learners’ learning outcomes and teachers’ challenges. The chapter has also looked at the theoretical framework that has guided this study which is the social-cultural theory propounded by Vygotsky
[bookmark: _Toc531647573] 2.1. THEORITICAL FRAMEWORK 

This study was guided by the Socio-Cultural Theory. The socio-Cultural theory is associated with Levy Vygotsky, a Russian Psychology who believed that children learn through social and cultural interaction. Kosulin et al (2003) says that’’ At the heart of Vygotsky’s theory lies the understanding of human cognition and learning as social and cultural rather than individual phenomena.’’ Socio- Cultural forces are key in a child’s development and learning and a child is also an active participant in the learning process. The child’s intellectual development is mainly dependent on his or her interactions with surrounding culture and other members of the community. In order for this to be effective, symbolic tools, as Vygotsky calls them, have to be used and one of the most important tools is language. It is because of the fact that language is an important tool that there should be very minimal challenges in the language being used by the child and community for communication. Language is used by people to think and communicate their thoughts to others. Learning, as Saljo (1992 ) in Shifidi (2004) put it, is a communicative process that takes place in a dialogue between the teacher and the learner and the learner and among learners themselves. Dysthe in Shifidi (2014:21) also says that’’ learning is a relationship between people through participating between them and through the language and communication in which language and communication are central aspect in learning.’’ When a child is assisted by a person who is more knowledgeable and using a language familiar to the child, the intellectual performance of that child and reading skills improves. Vygotsky (1978) explains that the concept of Zone of Proximal Development (ZPD) as the distance between the actual level as determined by independent problem solving and the level of potential as determined through problem solving under the adult guidance or in collaboration with more capable peers.
Learners are able to achieve more with the help from teachers, peers, parents and other people who are more knowledgeable than the learners themselves. The assistance that a child receives is called scaffolding. Scaffolding is help rendered to learners only when they need it and it is withdrawn when the learners are able to stand on their own (they are able to read or carry out any task assigned to them without any help). During initial literacy learning, learners need scaffolding so that they can acquire literacy skills which in turn, help them to read and write fluently on their own. Melntyre et al (2011), argue that there is a relationship between a child’s difficulties or success in learning to read and write with the environment in which that child is and the language used in the teaching of initial literacy in a given language. The use of language that is a learner is familiar with as the medium of instruction may support the scaffolding aspect. Implying that; when a foreign language to a learner is used as medium of instruction, the learners and the teachers may meet challenges.  This study would like to establish the challenges teachers face when teaching reading using the Zonal language as a medium of instruction to the grade one to four learners who will have followed the new language Policy.
In addition, social-cultural theory is related to this study in that it brings out the importance of language as a tool to intellectual development and that environment in which a child plays an important part in learning. Social- cultural theory is important in the acquisition of skills and knowledge. This study is looking at initial literacy which involves reading; Matafwali (2010) defines reading as the ability to acquire meaning from print. Printed materials are expressed in a language and r reader will only be able to decode meaning if he or she is familiar with the language in which the material is printed. Children in initial grades such as grade one (1) to four (4), need to be assisted by more knowledgeable person in order to acquire the literacy skills which are,  needed for someone to be able to read and write. Though other members of the society may provide assistance to a learner, the teacher is the most important in providing this assistance especially in the classroom situation.
 This study looked at a pupil who needs to learn how to read and write through the medium of language and the teacher as the more knowledgeable person who needs to provide assistance to the pupil. Language is the tool in which pupils acquire initial literacy skills, literacy being the ability to read and write and language is the tool a teacher uses to facilitate their learning. The current study wanted to find out teachers’ perspectives on the implementation of this new policy on the reading levels of Grade four (4) pupils in the selected schools government primary schools in the Lusaka District,  
The Phelps- stokes commission report of 1925 stands among the first reports to have addressed the problem on the provision of African education (Kelly, 1995). The need to promote a language that would enhance the proper education for Africa was the main concern in the report. This concern later led to the emergence of the four Zambian languages which were chosen to be the medium of instruction in Northern Rhodesia then. The four languages were: Bemba, Lozi, Nyanja and Tonga (Kashoki, 2000). It was decided that the teaching of English would begin in African schools after the mechanics of reading and writing had been taught in the mother tongue (Phiri, 2014). From this background, one realizes the long history from where the 2013 new language policy in Zambia emanates. It is in view of such background that Manchishi (2004) states that the issue of language and education in Zambia was fairly straight forward throughout the colonial and much of the federal period. The straight forwardness implied here is evident in the consistency of the language policy through the three-tier system where mother tongue was used for the first two years, followed by a dominant vernacular up to Standard 5, and English thereafter (Kelly, 1995). The ceaseless debates on the appropriate medium of instruction continued even after Zambia’s independence. 
[bookmark: _Toc531647574] The Zambia Primary Reading Program (PRP).  
The Primary Reading Program (PRP), for instance, was a response to the 1996 “Educating our future” quest for “all pupils to be given an opportunity to learn the initial basic skills of reading and writing in a local language,” (MoE, 1996:39). PRP aimed at achieving initial literacy in the mother tongue or in a Zambian language familiar to the learners. The learners would thereafter be introduced to reading skills in English in the second year of school. 
The lessons for PRP were given a one hour slot on the time table per week. It was in this hour that pupils were allowed to communicate in their local language. In his study, Banda (2002) sought to find out if the one hour of literacy was enough to teach the reading skills in English  for the lower primary grades. The findings revealed that there was need for more time in which pupils could develop cognitive skills in a local familiar language. In supporting this position Banda (2002:34) in his study concludes that: 
A short transitional period (one year) of using mother tongue for initial literacy may not automatically translate into such a transfer of skills.  The dependency of developing countries on their former colonial masters has made them impotent to develop their own indigenous languages to a level where they can be used as a Medium of Instruction. 
The current study wanted to find out teachers’ perspectives on the implementation of this new policy on the reading levels of Grade 4 pupils in the selected schools government primary schools in the Lusaka District,  
[bookmark: _Toc531647575]The 2013 new language policy 
The new language policy argues that the new curriculum is inclusive of both government and private schools (Phiri, 2014).In his inauguration speech; the Minister of Education gave his position concerning the new language policy as MoI even in private schools as follows: 
I am aware that some indigenous Zambians, especially elite members of society, have taught their children English language right from birth. In Education and according to curriculum development principles, such children’s familiar language is obviously English.
Thus, the use of chinyanja as MoI to such children ought to have challenges as these learners will have problems in assimilating the language. However, the Minister’s speech and indeed the Educational curriculum framework (2013) contain several contradictions that need attention. In the first place, the curriculum states that a „local familiar language shall be used as medium of instruction from grades 1-4‟ (ECF, 2013: 30). Phrased differently, the new curriculum advocates for the use of any familiar languages as long as it is local to be used as MoI. Nevertheless, this statement is justified by the fact that the ministry still uses zonal languages as a way of defining which language is regionally accepted and therefore given a co-official mandate to operate as the MoI. One other issue worth noting is that the ministerial speech is not a document for the public as it were. In this case, what is enshrined in the educational curriculum framework is what is available to the public. A number of research points to the fact that when children use a familiar language as the medium of instruction in school, both their acquisition and later transference of literacy skills to other languages is enhanced (Aliden 2001,Matifwali:2010, Tambulukani and Bus 2001).  These literacy skills that children attain enable them to manipulate the familiar language (L1) as a breakthrough to an unfamiliar language(L2). Such is the anchor of the 2013 New Language Policy which advocates for the use of the local languages as medium of instruction from grade 1 to 4. It was hoped that the findings of the current study would provide tangible reference between theory and practice. Since the policy had just been introduced in schools, a research on the effects of Chinyanja in implementing local language policy in primary schools was deemed necessary.  Since the policy had just been introduced in schools, a research on the perspectives of teachers implementing the new language policy on reading levels of Grade 4 pupils who have followed this policy from Grade 1 would shed more light on the issue and challenges faced in implementing local language policy in primary schools was deemed necessary
[bookmark: _Toc531647576]Studies within Africa:
 Majority of the countries in Africa are heterogeneous states. Each nation has at least more than two languages and this makes it difficult to come up with a lingua France though some nations like Tanzania have managed to come up with a lingua France which is not without challenges. A study on Language policy in Malawi was concluded by Ngalande and Chigeda (2012) and it revealed that Malawi has 16 Languages and dialects. Chewa is used as a medium of instruction from grade one to the upper grades, against the policy which required use of the mother tongue only in lower grades. Other sections of the Malawian community were not happy with the use of chewa as it was not their first language. The cardinal points is that, Malawians believe in the use of mother tongue as the best language for initial education but, there is conflict between the policy and practice. This study by Ngalande and Chigeda does not bring out the types of challenges which teachers face when teaching using the unfamiliar language in the early education.
Furthermore, Robenoro (2009) conducted a study where there are only two languages organized for official use and these Malagasy which is viewed as asset of varieties and French which is a second language inherited from colonizers. In the early years of primary education, Malagasy is the official language to be used in teaching. However, the research showed that teachers used the local variety of Malagasy to teach instead of the official Malagasy French. Official instruction, therefore does not match with match reality. This study further discovered that pupils whose mother tongue was not standard Malagasy, had difficulties in understanding the teacher. This is a problem because it hinders learners from learning effectively. Familiar languages to the learners should be used so that the leaners can benefit and learn well. If a person is not familiar with a language, learning as a whole is disturbed and retarded. Robenoro’s study was concluded outside Zambia and the situation in Zambia particularly in Lusaka is yet to be established  
In addition, another similar study was done in South Africa by Association for Development of Education of Africa(ADEA) and UNESCO’s institute for education(UIE:2006). The aim of the study was to find out the difference in reading performance between the learners who were taught in the first language and those who were taught in a language that was not their first language. Generally, six language achievements was compared province by province and the study revealed that learners who learned through the medium of their first language (L1) performed far better than the learner who were taught through the medium of the second language (L2). This shows the importance of using mother tongue as medium of instruction but it does not account for causes of poor or low performance in L2. It also does not state the challenges teachers face when teaching reading using the second language. Learners achieve more when taught through the medium of a familiar language as compared to using other languages which are not first language of the learners. Second language is not only English but can be a local language that a child is not very familiar with. Different mother tongues are used in Lusaka District where, according to the new language policy, Chinyanja is the MoI.  Since the policy had just been introduced in schools, a research on the perspectives of teachers implementing the new language policy on reading levels of Grade 4 pupils who have followed this policy from Grade 1 would shed more light on the issue and challenges faced in implementing local language policy in primary schools was deemed necessary the focus of this study to establish the challenges teachers face when teaching reading using the Zonal language to the grade 1-4 learners.
[bookmark: _Toc531647577]Worldwide view:
One of the most important decisions that have to be made by any Ministry of Education around the world is the coming up with a language of instruction that can be of use in schools. It is for this reason that language may be regarded as a problem, a resource or a right. It has been the source of conflict in some nations like Rwanda. Language in education is very important especially in the early stages of a child’s education. Since, 1953,  UNESCO has encouraged mother tongue instruction in early childhood and primary education. Kosonen(2005) in Ball(2011) says that children are more likely to enter school and succeed if they are taught in their mother tongue.
Moreover, many children speak a home language that is differs from the language of instruction in education. Ball(2011:6) says that’’research confirms that children learn best in their mother tongue as a prelude to and complement of bilingual and multilingual education.’’ If a child is taught in a language that is familiar, learning will be made easier because concepts will be  easily understood. Benson (2002) in Ball(2011:24) states that ‘’ children’s L1 has  been established as the most efficient language for early literacy and content instruction.’’ The Kangel first language first education program in the Western Highlands province of Papua New Guinea is an example of children who are taught in their first language and are performing well but before this program, the children used to perform poorly in the English only education system. The program has been maintained for more than 20 years because it has yielded good results (UNESCO, 2007) in Ball (2011). In Zambia, English, which is a second language, has always been the language of instruction until recently when a significant change was seen in terms of language of instruction. The use of English has not yield any positive results hence, the introduction of local language with the hope of improving reading skills.
All these studies are emphasizing the advantages of using familiar language for initial literacy. Despite all these advantages and recommendations on the use of familiar language in initial literacy, there seems to be a conflict between policy and practice.  What is being implemented in schools is different from what the policy is stating. Little is mentioned on the perspectives of teachers implementing the new language policy on reading levels of Grade 4 pupils who have followed this policy from Grade 1 would shed more light on the issue and challenges faced in implementing local language policy in primary schools was deemed necessary . Whorf (1961) in Mwanza (2012) discouraged the use of unfamiliar language because he believes that they inhibit cognitive and perception abilities in learners. When these two abilities are inhibited, a learner will most likely achieve very little especially in education. http/www.adeanet.org. States that:
When curriculum content is prescribed in an unfamiliar language, an enormous amount of time must be spent first teaching children to understand, speak, read and write L2 or a foreign language, something that is extremely difficult and waste valuable years in the early grades that could be spent learning to read and learning academic concepts in First Language(L1).
Use of mother tongue, which is a familiar language to the learner, improves the learners’ access to education. It also support local, culture and parental involvement in the education of children. Pride (1981:159) says that;
 Since effective education involves effective communication, the language used must be one that is understood by the pupils. Learners who are in the rural areas are the ones who are mostly hit by the use of languages that are not familiar to them. 
Schroeder (2004) agreed to the fact that languages that are not native to the learners are not fully understood or spoken because they are not known to the learners. Many nations around the world are in favor of using mother tongue or the first language for education purposes and Zambia has not been left out. The studies reviewed so far did not look at the effect on this policy, since the policy had just been introduced in schools, a research on the perspectives of teachers implementing the new language policy on reading levels of Grade 4 pupils who have followed this policy from Grade 1 would shed more light on the issue and challenges faced in implementing local language policy in primary schools was deemed necessary.
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The chapter presented the theoretical framework that is guiding this study which is the socio- cultural theory. It also presented the literature review. The message that was coming out of the review is that the use of mother tongue for initial literacy produces good results as evidenced by those countries that have tried it. In Lusaka, the medium of instruction is Chinyanja while the children’s familiar language is English and other mother tongue. Therefore, the study sought to establish the perspectives of teachers implementing the new language policy on reading levels of Grade 4 pupils who have followed this policy from Grade one (1).














[bookmark: _Toc531647580]CHAPTER THREE: METHODOLOGY:

[bookmark: _Toc531647581]3.1 Introduction 

This chapter gives a description of the study methods used and the reasons why the method was chosen. It further gives a description of the study area and the sample size and why a particular method was employed for the particular sample size identified. It concentrates on the research design, target population, sample size, sampling procedure, research instruments, data collection procedure and analysis. The study adopted a descriptive survey design of some selected Primary government Schools of Lusaka District.
[bookmark: _Toc531647582]3.2 Research design

KIM (2009) describes a case study design as one that involves in depth and detailed description of a single entity situation or phenomenon. This study adopted a cross-sectional descriptive case study design. A descriptive study approach is one where respondents give their perceptions, attitudes and the like with regards to the topic under study. 
The qualitative research methodology was employed for this study. This methodology places emphasis on exploring the richness, depth and complexity of phenomena. Broadly defined, it means, “A research strategy that usually emphasizes words rather than quantification in the collection and analysis of data” (Bryman, 2008, p.366). Qualitative methodology helps to bring out the meaning of informants‟ experiences without subjecting them to rigid pre-set categories. 
Furthermore, the qualitative methodology is considered appropriate for collecting the desired data on the grounds that it seeks to understand human and social behaviour from the perspective of those living in the environment that is. “As it is lived by participants in a particular setting, for example a culture, school, community, group or institution” (Aryl 1996, p.4) 
Conversations, in the form of interviews as well as group discussions was used to gather as much information as possible on the challenges faced by school administrators and teachers in implementing the local language policy as medium of instruction from grades 1-4. The researcher also explored the use of document analysis as an instrument during data collection. 

[bookmark: _Toc531647583]3.2 Target Population
According to Deminik and Malaita(2013:36), states that, ‘’Population refers the a complete set of elements(persons or objects) that possess some common characteristic defined by the sampling criteria established by the researcher.’’ Target population, according to Best and Khan (2009) consists of specific group with common characteristics to whom the researcher plans to generate their findings. The population of this study included all head teachers, parents to the grade four learners and grade four grade teachers and their learners in Lusaka District.  This is the group for which results were generalized.

[bookmark: _Toc531647584]3.3. Sample Size
A sample size is a small group of people or objects that is intended to be used in the study. This study had a total of twenty-two (22) participants and the distribution was as follows: four head teachers, six grade four teachers and twelve parents. Four schools were sampled from Lusaka District. All the four head teachers and parents were interviewed including the entire grade four teachers grade four and grade five were observed but not included in the sample size because there was no direct information that was required from them for the study. Grade four pupils were too young to be interviewed and so observation was appropriate method of getting information. This was supported by www.sjne.actz/policies and forms which states that:
Observation can be used where it is not possible to collect data using interviews or questionnaires, such as when study participants are animals, babies and young children, persons who do not share a common language or persons with some form of disability. 
The sample is representatives of the population since the whole population cannot be covered for data collection due to time limitation and non-availability of financial resources.
[bookmark: _Toc531647585]
3.4 Sampling Procedure
Simple random sampling was used to select the four schools which automatically included the head teachers of the four schools.  This was done by writing down the 86 names of primary schools and picking up the four papers randomly. Ngandu(2013:38) says,’’ this methods involves the random selection of participants from a list of the total population or sampling frame.’’ This kind of sampling does not have any complications as it is simple and straight forward. Every member of the population has an equal opportunity of being part of the sample. Grade four teachers and parents to the grade 4 learners were purposively selected because they are the ones with the information that was needed for the study. As Ngandu(2013:4) puts it,’’ the power of purposive sampling lies in selecting cases with rich information for in-depth analysis related to the focal issue being studied.’’
[bookmark: _Toc531647586]3.5. Research Instructions
Taking into account that this study was purely qualitative, the data was collected using the qualitative instruments and these were;
[bookmark: _Toc531647587]3.5.1. Interview
Interview guides were used to collect data on the effects of using Chinyanja as a medium of instruction on the reading levels of grade four in Lusaka District where people use different mother tongue. Semi-structured interviews were used because according to Ng’andu (2013), they are favorable while comprising of open and closed questions. The data was collected from teachers and head teachers. Interviews were recorded using a common recorder and later transcribed as verbatim transcript. In addition, the researcher was also taking notes as interview was going on. Pre-written interview question were asked to avoid staying away from the main focus of the study.

[bookmark: _Toc531647588]3.5.2. Observation Checklist
The researcher physically went into the classroom and observed a lesson while checking for specific aspects which were on the checklist. During structured observation, according to Kombo and Tromp (2006), the focus is on the small number of specific behavioral patterns. Only those appearing on the checklist were recorded. Learners were also observed when they were playing at the playground so as to find out how language was being used without any restrictions from the teacher. During observation the researcher was just looking and recording what was going on without interfering with the learners’ activities.

[bookmark: _Toc531647589]3.6. Data collection
In this regard and considering the nature of demographics of our sample, interviews were used for data collection. Observation was also be an important part of gathering information during the study
Interviews will help the study with probe questions since you can easily ask follow up questions. Thus, it will help the study gather a lot of information.

[bookmark: _Toc531647590]3.7 Data Analysis
According Brink (2009:170), data analysis entails categorizing, summarizing and ordering the data while describing them in meaningful terms. Lancaster (2005:155) also defines data analysis as a process of converting collected data into information which can be used to make decisions or providing explanations to situations. There are several ways in which data can be analyzed. Currently, research studies generally use either thematic or statistical analysis or both to analyze data. This study will use thematic analysis. Thematic analysis will help the study group similar responses and categorize them into themes. 
Kombo and Tromp (2006) defined thematic analysis as one which involves identification and grouping of related themes together and describing the association between them. The researcher will collect raw data information from semi-structured interviews and observation that are relevant to the study objectives, coding the information, identifying major themes and placing the coded data under related themes. 
The independent variable which is local language policy will be compared against the dependent variable which is effective learning and understanding of the lesson taught as well as reading and writing.
[bookmark: _Toc531647591]3.8. Limitation of study
The findings of this study may not be generalised to all the schools in the district as the sample is small. However, the findings may give a picture which could be the same elsewhere. 
[bookmark: _Toc531647592]3.9. Ethical Considerations
Consent from relevant authorities was sought before carrying out the research. Anonymity was accorded to all participants and those who wished to withdraw from the research were allowed as it was their right. Participants who were not willing were not forced to participant in the study
[bookmark: _Toc531647593]3.10. CONCLUSION
Chapter three has presented the methodology that was used for the study.  A case study design was used to investigate the phenomenon in detail. The chapter has also discussed the instruments used to collect and analyze data. Data was analyzed descriptively through the identification of themes which were in line with the research questions.

[bookmark: _Toc531647594]CHAPTER 4: PRESENTATION OF FINDINGS

[bookmark: _Toc531647595]4.1.0. Introduction
 The aim of this chapter is to report on findings pertaining to the teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka. Where different people speak different languages  in their homes. Classroom observation, interview and document review were used to collect data. The findings were based on the data collected from four primary schools in Lusaka District, while the head teachers were interviewed, learners in grades four (4) were observed during classroom instruction and mid-term assessment results and other literature results were reviewed. Parents to some of grade four (4) were also interviewed
This study brought out a number of challenges that teachers as well as learner face when using Chinyanja as a MoI and how these challenges affect the teaching of reading levels of grade four (4) pupils in Lusaka. The data is presented accordance with the research questions. Nevertheless, thematic approach has been used in reporting the findings. 
i) What are the effects of using Chinyanja as MoI on the reading levels of the grade four (4) in Lusaka District?
ii) What challenges, if any, could the teachers be facing when teaching reading using Chinyanja as MoI for grades four (4) in Lusaka District? 
iii) How do parents perceive the use of Chinyanja as MoI in Primary schools of Lusaka Districts?
iv) Do parents have reading materials in Chinyanja in their homes?
v) What measures can be taken to address the challenges that teachers may be encountering when Chinyanja is used as MoI for initial literacy?
[bookmark: _Toc531647596]



4.1. What are the effects of using Chinyanja as MoI on the reading levels of grades four (4) pupils in Lusaka District?

[bookmark: _Toc531647597]4.1.1. Mispronunciation of Chinyanja words

The study revealed that the learners mispronounced Chinyanja words because of the interference of their mother tongue which is the language they have been using since from childhood. For example, the learners were saying “mafurawazi” instead of saying “Maluwa”. Learners were replacing phonemes and syllables in Chinyanja words with those syllables and phonemes which are commonly used in their mother tongue. 
Another example is the grammatical and variation of speech under one standard answer. For instance, ‘big’’, pupils were saying ‘’lalikuru’’ and ‘’cikuru’’ both fall under’’-kuru’’ but  ‘’lalitari’’is an  entirely different answer. The different between ‘’lalikuru and ‘’cikuru’’ is however, accounted for in determining the total number of answers given for the item ‘big’’. Some of the grammatical variations and variation observed during class observation were as follows: 
Item       Nyanja word      answer learner gave
Fire          moto                  muliro
Flowers     maluwa             mafurawazi
Rice           mpunga              laisi 
Spoon        cikombe            sipuni
Table          gome                thebulo   
Room         cipinda              lumu
Milk           mkaka               mereki
Pillow        msamiro            piro
These above words were compiled after observing learners in all the three schools in this study.  
[bookmark: _Toc531647598]4.1.2. Lack of understanding (semantic Challenge)
The study found out that most learners did not understand Chinyanja because they were coming from homes which were using other mother tongue for all manner of communication. The teacher would say something in Chinyanja but the learners would not respond according to the teacher’s expectation because they did not understand Chinyanja. At one school, the teacher called a learner to come in front but the learner did not go and was just looking at the teacher until another learner him in English, that the teacher was calling him. In order for learners to get something from the lessons, the teacher had to translate from Chinyanja to English and also from English and Chinyanja. Teachers complained that translation consumed a lot of time of learning time. Learning time was reduced and wasted on trying to communicate as explained by one teacher:
We have to translate from Chinyanja to English all the time and this is time consuming. There are moments when you speak in Chinyanja and all the pupils are looking at you and you do not know what to do. A 40 minutes lesson is reduced to 20 minutes as the other half of the period is spent on translating. What is interesting is that sometimes for wrong translation is done and a pupil who knows Chinyanja better than you has to intervene and explain to the amusement of the rest of the class. 
The study established that those learners were just repeating what the teacher was saying without really understanding. The literacy lesson that was observed in one of the participating school started with the teacher telling a story to the learners. Thereafter, questions were asked by the teacher. Very few earners were able to answer the questions showing that they had not understood. Most of the learners would put up their hands when a question was asked but when pointed at to give an answer, they just kept quiet and smiled. Others would just say something in their mother tongue which was not in connection with the lesson and the teacher could not understand.



[bookmark: _Toc531647599]4.2. Which Challenges, if any could the teachers be encountering when teaching reading using Nyanja as MoI for grades four (4) in Lusaka District?

Regarding the second research question, interviews with teachers were conducted and classroom instruction observation was done which revealed the challenges which teachers were facing:
[bookmark: _Toc531647600]4.2.1. Inability to know the learners’ language.

Teachers complained that not knowing the language spoken by learners was a source of misunderstanding. Of all the grades four (4) teachers in the participating schools, none of them was Nyanja by tribe. Some of them knew a bit of Chinyanja because they had stayed in the area for some years. The teacher had to be very attentive in order get what the leaners were saying. Having the knowledge of the learners’ language was a great importance in the teaching and learning process as it made communication easier. The researcher observed that during lessons the teacher used Chinyanja throughout the lesson while most of the learners would respond to the teachers’ questions in their mother tongue and some in English. There was a barrier in communication between the teacher and the learners. Some of the things that learners were saying in class during lesson observations were as follows:
a) Ateacha, uyu saalemba                    (Teacher, this one is not writing.)
b) Ateacha, nifuna kuyenda ku toileti.  (Teacher, I want to go to the toilet.)
c)  Ateacha, uyu achinta ndewu            (Teacher, this one is fighting.)
d)  Ateacha, uyu apanga chongo.           (Teacher, this one is making noise.)
e)    Nikumenya ewe.                               (I will beat you.)

The teacher could not understand what the learners were saying until other learners had to interpret the phrases for the teacher to understand.
The teachers interviewed said that children entered pre-school and grade one without the knowledge of Chinyanja. By the time the children were reaching grade two three and four, some of them were still struggling with learning Chinyanja. This means that all the lessons conducted in Chinyanja were not understood by the child and learning had not taken place. After learning Chinyanja that is when the child starts understanding the content in all the subjects. At one school, half the learners in class were made to sit on the floor in class even when desks were available. Where the teacher was asked why the children were made to sit on the floor, she said that it was because they were doing the remedial work as they did not break through (they were unable to read and write.)
All the teachers interviewed in the four participating schools said that lack of knowledge of the learners’ language made teaching quiet difficult as communication was not effective. One teacher said that:
Even when English was MoI, explaining new concepts was done in the learners’ familiar language it made understanding very easy. But agony is when the teacher does not know the learners’ language to make things clearer.
At one school, the researcher found out that one grade four teacher did not know the familiar language of the learners which is mother tongue and did not know Nyanja which was medium of Instruction. The teacher was at a loss because they had no confidence as she could not express herself in medium of instruction. The school had only three teachers apart from the head teacher and deputy head teacher who also had classes to teach. They could not find a teacher who knew the familiar language of the learners. Among the three teachers, there was one who knew Nyanja very well and she also knew a bit of the children’s familiar language. Responses from the teachers about pupils’ different background indicated that some of the pupils were failing to read fluently in Chinyanja because of the different languages that they were exposed to at their homes. One teacher commented on the same issue:
Some pupils do not speak Chinyanja at home because their parents are not Nyanja speakers. As a result, children are forced to speak and read the language spoken by their parents at home and, when they go out of the home they speak Chinyanja and English with friends. This brings confusion on the part of the child.
Another teacher from school A said that he was Lozi by tribe, and therefore, he was not familiar with Chinyanja and, most of the times he depended on the children when explaining certain words in Chinyanja. The teacher further said that because of his not being competent in Chinyanja, he preferred to teach literacy in English language than in Chinyanja for it was easier for him. 
The grade four teachers complained that the progress for the learners was slow because the language affected communication between the teacher and the learner. Teachers said that they had to consult for them to teach effectively using Chinyanja and they had to consult in order to understand what the learners were saying in their mother tongue. Sometimes, this consultation had   to done in the course of the lesson which meant that the teacher had to leave the learners in class and go consult from another person who understood better. It was mostly done through translations and interpretation. In addition, teacher complained that translation and interpretation consumed a lot of learning time because most of the activities needed interpretation. Learners ended up lagging behind all the times. The learners were always a year or over behind the normal grade level. 
A grade four teacher of another of school admitted that she uses English when she fails to find a suitable word in Chinyanja. She went on to condemn the language policy of using zonal language for instruction from pre-school to grade four. The interviewees said that:
This familiar language medium of instruction is a waste of time and child comes from home with different mother tongue, of school, the child learns Chinyanja, then later on in grade five, the child changes to English. At the end of the three years of learning in English, in grade seven, a child has write an examination in English in all the subjects except the local language in the area. This is torturing children who can straight away learn through the medium of English so that at grade seven the children will be very competent in English.’’
The teacher went further to say that:
If English was MoI from grade one to tertiary learners would be very competent and the teachers would not complain of being posted to places where they do not understand the language of instruction as English is understood by every teacher in Zambia. As the policy is currently it would be better to post teachers to places they have chosen to avoid problems with language though posting teachers anywhere is good for national unity. It takes some years for some people to a new language while others are too rigid to learn other people’s language.
The teacher was bitter about the language situation in Zambia. She accused the language planners of not being realistic and fair in the decisions they were making.    
[bookmark: _Toc531647601]4.2.2. Difficulties in Introducing New Phonemes

The study established that another problem that teacher faced was when they wanted to introduce the new phenome for the day. A teacher could introduce the new phenome by asking learners to identity a picture and from the name given, a phenome could be introduced teacher’s expectation is that the children would name the picture or object in Chinyanja is the medium of instruction. At one particular school, the teacher narrated what happened day when she wanted to introduce phenome /m/. She displayed a picture of a tree, asked learners to mention the name of object they were seeing in picture. All the learners who were pointed at said they were seeing “chimutengo” which is the commonly used name for tree. Teacher was expecting learners to say ‘’mutengo’’ which is a Chinyanja name for tree.
The teacher felt that her efforts were not yielding good results .Interaction between the teacher and the learner was not very effective. The teacher said that, she usually ended up using her language and avoid the confusion because of difference in vocabulary. The teacher would just give out information to learners who in turn just parroted without understanding difficult the desired words from learners proved to be difficult because there are so many situations when a teacher wanted learners to mention a particular object in Chinyanja but they ended up mentioning it in their mother tongue. This in turn disturbed the flow of the lesson as another was diverted to start explaining terms in Chinyanja and their mother tongue. 
[bookmark: _Toc531647602]4.2.3. Lack of Teaching Materials

All the teachers’ teaching grade (four) 4 in the four participating school strongly brought out the issue of lack of text books for teaching in Chinyanja. One teacher said that as a teacher, teaching is not a problem when the necessary material is available. She explained that the school has enough literacy books but other subjects such as Science, Mathematics, Social Studies and technology Studies do not have a single book in stock. It is up to the teachers to translate information from old books and come up with the new curriculum. If books were available, the teacher could easily learn Chinyanja which is the language of instruction in Lusaka District. This in turn could make teaching easier for teachers. The teacher further said that early exposure to books can help teachers as well as the learner to learn Chinyanja faster since it is a Medium of Instruction. One teacher said:
 We are seven at this school and none of us has the Chinyanja teaching guide to use when planning for lessons. All the teachers who were trained to reading using the Zonal language got transferred and, they all went away with their teaching aids leaving the school with nothing. This has made our work difficult and it has affected the teaching of reading in Chinyanja. 
Commenting on the same issue, another teacher from a different school said that he has never used any Chinyanja teaching guide from the time he was transferred to that school; he just used anything he thought could help him get information for the planning of lessons such as any language course books.
One teacher from school B said:
The worst thing about literacy materials is that the chinyanja which is used in the books is difficult for both teachers and pupils to understand. This is because most of the words in these books are in Chichewa and not in Chinyanja
At school C, teachers said that pupils in grade three and four were reading English better compared to Chinyanja because the school had enough readers in English compared to Chinyanja. However, teachers further explained that even if they had more chinyanja readers, Pupils would still choose to read readers written in English. This implied that pupils had a negative attitude towards Chinyanja Language. 
[bookmark: _Toc531647603]4.2.4. Absenteeism of pupils

Absenteeism was also mentioned by teachers as one of the challenges they faced when teaching 
reading. Most of the teachers interviewed indicated that pupils who were frequently absent from school lacked reading skills compared to those who were never absent. In addition, most of the pupils who were failing to read and write properly are those who did not attend class frequently. One teacher who associated absenteeism to the school location said:
Pupils in schools which are located in densely populated areas tend to be the most affected when it comes to absenteeism and this is one of the causes for reading difficulties because they are constantly missing lessons.


[bookmark: _Toc531647604]4.2.5. Lack of Chinyanja trained teachers

After the interviews with teachers, it was discovered that some teachers who were handling grade four were not conversant with the methodologies of teaching Chinyanja. One teacher said: 
I have never attended any training in Zonal language teaching training since I started work, I depend on the little knowledge that I acquired from my fellow teachers who were also trained through school-based.
[bookmark: _Toc531647605]4.2.6. Lack of Internal and External Monitoring

The teachers complained about lack of internal and external monitoring. She said that from the time he was posted to that school in 2016, he has never been observed by either internal or external monitors. He further explained that monitoring, be it internal or external is good because it encourages proper planning and adoption of improved teaching practices. The teacher therefore said that being one of the teachers handling the literacy programme, which is designed to improve the reading skills of pupils in the country, he needed to be observed at least once in a while so that he could improve her teaching practices. She further said that lack of monitoring leads to some teachers relaxing in their teaching and this affects the pupils’ reading progress.
 
[bookmark: _Toc531647606]4.2.7. The school managers’ views.

The school managers’ view about the challenges teachers face when teaching reading using the Zonal language Chinyanja, one school head teacher said that: 
The issue of education for All (EFA) attainment has resulted into over enrolment which is a challenge for us school managers because demand for school places is just too high. Due to over enrolment in schools, there is high pupil-teacher ratio which is negatively affecting the pupils’ reading performance because it is difficult to conduct remedial lessons with weaker pupils. Over enrolment and high pupil or teacher ratio therefore, are the major complaints from our teachers
Similarly, another school manager at a different school, blaming over enrolment on the concept of Millennium Development Goals (MDGs), was quick to mention that:
The issue of MDGs attainment by 2015 has spoiled the whole system. There are too many pupils in classes and therefore, teachers find it difficult to attend to individual pupils in one hour. For example, in my school, in each class, there are about 90 to 100 pupils. With this situation, it is difficult for teachers to handle the classes properly without enough teaching and learning materials. 
Commenting on the issue of teaching and learning materials, one prominent feature which came out from the school managers was the issue of inadequacy of teaching and learning materials in schools. One manager for example, said:
Since the introduction of the Zonal language in schools, teaching and learning materials have never been replaced. This poses a danger to the future of the programme, as there are signs of unsustainable since the MOE has never supplied any new materials to schools.
Commenting on the reading culture, all school managers complained that the pupils’ reading progress is at times hindered at home because of lack of the reading practices or habits at homes. One school manager for example, echoed:
Most of the homes, where these pupils come from lack the reading culture. As a result, some of the pupils attending school are not encouraged to read because they came from the environments where people do not appreciate the importance of school. I therefore, blame the parents for not inculcating the reading practices into their children.
Similarly, another school manager who seemed to agree with the views expressed above had to say:
Pupils who fail to read come from households and, they are most likely to face reading difficulties than those who come from the high class because they are not exposed to a variety of reading materials.
[bookmark: _Toc531647607]4.3. How Do Parents Perceive the Use of Chinyanja as MoI in Primary school of Lusaka District?
[bookmark: _Toc531647608]4.3.1. Parents’ perception on the use of Chinyanja as MoI

Interviews with parents revealed that most of parents were in favor of using Chinyanja as MoI because they had different expectation from Ministry of General Education. One parent said that:
I will only feel that my child is educated when he starts speaking English fluently. The idea of using Nyanja is not welcome here in Lusaka.  It is even better to use their mother tongue.

One of the parents shared the same view that English was the best medium of instruction in Lusaka. Another, parents said that:
When our children start learning English in grade one, they will be very fluent and will speak like a white man. This will make us happy because we will know that our children are learning.
It was the consensus of most of the parents that the use of Chinyanja as MoI has made children to lose interest in school because they feel that school was no longer interesting.
One parent with a different view said that:
Teachers and people from the government are expert who know what is good for our    children. If they say that using Chinyanja as MoI is the best way for them to learn, then we just have to follow because they have experience and reasons from their decisions. Our duty as parents is to support them and encourage our children to go to school. It is only unfortunate that we cannot assist them with reading in Chinyanja because it is not our language.
One other parent aired her views when she said that:
Most of the activities in the community are carried out in different mother tongue. People in church use different mother tongue for preaching and they also have Bibles and hymn books written in different mother tongue which they are able to read very well. At the market and other places, different mother tongues are used when communicating to the one another. Community meetings are addressed in Lusaka. It is only at school that children are required to use Chinyanja. The government should look into this because it is a problem.
The views of parents towards the use of Chinyanja as MoI were mostly negative. English were being recommended as best MoI in Lusaka District.
[bookmark: _Toc531647609]4.3.2. Difficulties faced by parents in helping their children with homework in literacy such as reading.
The interviews with parents revealed that parents were facing a lot of challenges in helping their children with homework. Most of the parents who participated in the interviews said that they were not able to help with homework at all due to various reasons such as being that they did not know enough Nyanja for them to help with homework. One parent said that she could read Bemba and if the homework was in Bemba, then she could help. Reading and understanding Chinyanja was a challenge.
Another parent said:
It is the duty of the teacher to help children. That is why we take them to school.    Our duty as parents is buy school uniforms for them and to pay school fees.
Teachers were experts in teaching and so they should not push back their work to parents who did not know anything. Let teachers do the work they were trained and employed for.
Some other parents said that they were busy looking for food for the family and by the time they were reaching home, they were exhausted and could not help with homework.
One parent said that children were suffering at school because they went home with a lot of complaints. This parent said the exact words that a child used when he went home one day after school:
 I don’t understand what the teacher says and so I don’t want to go to school. Please, just let me remain at home and watch cartoons. The teacher always uses Chinyanja which I don’t         understand. I thought I was going to learn English at school. Where will Chinyanja take me?
The parent said that he had to force the child to go to school every day because the child did not seem to have interest in school because of the language that teacher was using which the child did not know. 
A parent who was also a teacher was the only one who agreed that he was helping with the homework without any difficulties. She had no problem with the language of instruction, she was actually very happy and she recommended the Ministry for the Language policy.  Other parents said that they helped in Mathematics homework because it did not have a lot of words in Chinyanja and signs which they could easily understand and interpret.
The research further indicated that their children were learning quite alright but most of them were forced to continue going to school claiming that they were not getting what the teacher was teaching. They said that the teacher was using Chinyanja for teaching all the subjects which the children did not understand well. Some children complained to their parents that they felt like strangers when they were at school because the language was strange. Parents wanted their children to learn English when they went to school instead of introducing them to another local language. Another parent indicated that they wanted their children to learn in English instead of Chinyanja. They went further to say that English was the main reason their children were going to school.
[bookmark: _Toc531647610]4.3.3. Difficulties in providing and supplying Zonal language (Chinyanja) reading materials

The views gathered through interview with parents indicated that pupils were having difficulties in reading Chinyanja because they parents did not provide extra reading materials in Chinyanja in their homes. This was simply because their mother tongue was not Chinyanja and did not have enough finances to buy their children Chinyanja materials such as readers and story books.
However, the parent blamed the government for not providing enough library facilities for school going children to use in order to improve on their reading practices.
Technology was also mentioned by some parents as one of the challenge for teaching reading in school going children. One parent said:
Technology has contributed to the challenges of teaching reading among our children in terms of internet connectivity which is available both on computer and mobile phones. Instead of reading books, our children spend most of their time watching Television. How do you expect them to read? 
The parent further said that television (TV) and internet are not bad. However, some parents do not control the way their children use these facilities. Others have even put these facilities in their children’s bedroom in the name of being liberal thereby cutting further time on reading practice.
Another parent in school D said that;
 My child has difficulties in reading in Chinyanja due to provincial transfers. She further said that her child started school in North-western province where they taught him in Lunda and then later went to Western Province. There the child was taught using Lozi as medium of instruction. Now, in Lusaka, the child is in grade three and he is taught in Chinyanja. However, when the child is home, he uses Tonga and we do not want him to read Chinyanja books at home, instead i force him to read English and Tonga Stories.

[bookmark: _Toc531647611]4.4. What measures can be taken to address the challenges that teachers may be encountering when Chinyanja is used as MoI for initial literacy?

Findings revealed that there are a number of measures that can be taken in order to address the challenges being faced by teachers, learner and parents. One teacher explained that;
The Ministry of Education should carry out a survey and  allocate languages of  instruction accordingly so that they meet the  language needs of specific areas, where there are Chinyanja speaking people, Chinyanja should be adopted as medium of Instruction and where people used English, then English should be made as medium of instruction.
The respondents also said that teachers should be trained in different zonal languages so that they should even be posted to their areas of specialization. This would reduce the issue of misunderstanding between the teacher and the learner. On the other hand, one respondent said that;
We are, ‘One Zambia and One Nation’. Children should be encouraged to learn other languages just the way they learn English. This will bring unity in our country. As parents, it is our duty to encourage our children to be open minded.
Another issue that was brought up by most parents had to do with illiteracy. Parents requested for evening classes so that they could learn and be able to assist their children with homework and other school work. They said that it was embarrassing to see young children read while the elder people cannot read.
[bookmark: _Toc531647612]CONCLUSION
The findings presented in chapter four show that the use of Chinyanja as a medium of instruction in Lusaka District has a number of challenges for the teacher when teaching reading to the grade one to four learners. This is seen in the mid-term assessment results and the classroom observation. It is not only the teachers who are faced with challenges but the learners, and parents too. The next chapter discusses the findings of the study.


[bookmark: _Toc531647613]Chapter 5: DISCUSSION OF FINDINGS

The chapter discussion the findings pertaining to the teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka. The findings are discussed in accordance with the research questions that answered the study and the themes that were generated from the questions. 
[bookmark: _Toc531647614]5.1. Challenges teacher face when teaching reading using Chinyanja as a Medium of instruction to the grade four.

The following discussion is on the findings from the school managers, teachers, pupils and parents. The researcher used thematic approach to integrate the discussion of finding from the various sources into one coherent whole.
The researcher’s findings of the study indicated that the majority of the respondents from four groups indicated that there were several challenge that the teachers where facing when teaching reading to the grade one to four using chinyanja as a MoI and among which were: lack of understanding, mispronunciation, inability to know the learners’ language, inadequate  teaching and learning materials, lack of chinyanja trained teachers, lack of internal and external monitoring, over enrolment, teacher-pupil ratio, library facilities, absenteeism, parents transfers, teacher and pupil transfer, school location, teachers and pupils attitudes towards reading chinyanja, teachers and pupils language background, home environment, language of instruction, lack of external monitoring, and lack of the reading culture in most homes. 
The above findings seem to suggest that all the respondents were aware of the challenges teachers face when teaching reading using Chinyanja as a medium of instruction to the grade four as they were able to mention some of them. In order to be focused in the discussion, the findings have been grouped into variables thought to influence the teaching of reading using chinyanja as MoI in to; teacher, school, pupil and family related challenges. 
[bookmark: _Toc531647615]5.1.1. Teacher Related Challenges
(a) Lack of teacher training (pre and in-service) in Zonal language
The quality of teaching plays a critical role in pupil’s reading progression. When teachers lack sufficient subject matter knowledge to teach pupils adequately in one particular subject area, pupils are disadvantaged (EFA, 1992).
Views expressed above seems to agree with the findings in the study that lack of teacher training (pre and in- service) in Zonal Languages resulted in challenges when teaching reading to the pupils.
The findings seem to suggest that most of the teachers of Chinyanja have not attended any Zonal language training; instead they just depended on the knowledge from their fellow teachers who had an idea about Zonal language. This suggests that teachers failed to follow the Zonal language to teach literacy because they lacked sufficient knowledge and experience about Zonal language due to lack of training.
While the researcher may agree with the views expressed above that lack of teacher training in Zonal language resulted in pupils reading progression. It is also important to note that the Chinyanja teachers’ guide (TG) is a unique book in that it contains lesson procedures that explain exactly what the teachers and learners should be doing for the entire hour-long lesson. The argument here is that teachers can easily read and apply these procedures in class even without undergoing any Zonal language training. The situation therefore seems to suggest that teachers’ negative attitudes towards Zonal language might have contributed to the challenges when teaching reading. 
Further, the findings suggest that lack of pedagogical proficiency in Chinyanja teaching for some teachers and lack of teachers’ proficiency in Chinyanja might have resulted contributed to the challenges in teaching reading to the grade one to four learners.
Such findings go further to conclude that some schools no longer conducted school- based training and teachers’- groups meeting under SPRINT (School Programme of in –service for the Term) which is intended to up-date the teachers with the new procedures. This was in sharp contrast to what is outlined in the 2002 Read On Literacy hand book that ‘Due to numbers of teachers involved at the primary level, the read on course is being implemented mainly through school- based training and teachers’ –Group meetings(MOE,2002:194).
The implication of not conducting school-based training is that teachers are not up –dated with the new procedures and hence, some tend to lack pedagogical proficiency and this ends up affecting the teaching of reading using the chinyanja as a medium of instruction to the grade one to four.
In conclusion, the relationship between pupil reading progression and teacher characteristics such as training in Zonal language methodology and experience seems to suggest that teachers’ subject knowledge and qualifications influence learners’ reading progression. 
 (b) Lack of understanding and comprehension
The study found out that learners had difficulties in understanding when Chinyanja was used as MoI. This was because most of the learners were coming from homes where different mother tongues were used.
All manner of communication was done in borrowed Nyanja and English. The use of these languages was that the children were exposed to when they were born. These languages are their mother tongue. The children only encounter Chinyanja when they entered school in pre-school or grade one at the age of six to nine years. Learners found it very difficult to understand Chinyanja. This was because these languages  were not mutually intelligible which meant that there were  very few differences between these languages’ vocabulary, when learners did not understand, then learning was not taking place effectively as this was seen from the mid-term assessment in class observations conducted.  Chinyanja was a second language to the learners. Thus, learners may not be competent as good as English. Learning through the medium of second language puts a learner at a disadvantage as they will not get anything from the lessons taught. It delays the process of learning.(Benson:2002). Is quoted in Ball (2011:24) saying that” children as may be established as the most efficient language for early literacy and content in the curriculum. This should be done simultaneously with the teaching of initial literacy skills. 
The researcher also found it difficult to acquire the initial literacy because of not being able to understand Chinyanja. Initial literacy skills are learnt once and as such, Pride (1995) advises that literacy should be learnt in a known language so that the skills are carefully mastered. Learners should be able to understand languages which are not native to them and this agrees with  Schroeder(2014) in Mubanga (2012) who says that were languages are not native to pupils, many of them fail to speak or fully understand them. 
[bookmark: _Toc531647616]5.1.2 School Related Challenges

School condition such as lack of teaching and learning materials, lack of classroom libraries and reading resources, the use of the same teachers’ guide, over enrolment making group work difficult, high pupil/ teacher ratio, lack of supervision of Chinyanja teachers by relevant authorities (both at school level or DEBS offices) contributed to the challenges when teaching reading to the grades four. 
(a) Lack of classroom libraries and reading resources
On the question of reading materials, findings have shown that some schools in Lusaka District never established class libraries except for a few. This was in sharp with contrast to the Ministry of Education’s PRP expectations outlined in the 2002 Read on Course hand book which states that, all Read on Course classrooms should have class libraries.
The findings suggest that the absence of libraries in classroom impacted negatively on the pupils’ reading progression because they were not exposed to a range of reading materials. This is in agreement with Sharma (1976) who states that to know about the world and its environment, a child helps himself through reading books, newspaper, and other magazines. 
The implication of not having libraries in classrooms is that pupils are not exposed to a range of reading materials and opportunities to practice reading and this may affect their reading progression. Chouldhurg (1990:87) states that’’ the reading habit is best formed at young impressionable age in school, but once formed, it can last one’s life. Young children acquire reading skills through a variety of activities and experiences within different contexts.’’
Additionally, if pupils are denied an opportunity to read a variety of books, they may lose the enthusiasm to read. This assumption is supported by Guthrie and Anderson (1999) who state that less successful reading experiences produce a lessened interest in voluntary reading, while successful reading experiences encourage a person to read.

(b)Lack of Learning and teaching Materials
EFA (1992) advises that learning resources are key ingredients for learning. Learning materials that are known to enhance pupil reading progression are text books and teachers’ guides.
On the same issue of learning resources, Dean (1997) states that in designing and producing teaching and learning materials; we need to remember that the materials produced must be motivating to the learners and, not so easy that there is no challenge.
Findings from the other studies in East Africa have also revealed that pupils who had most learning resources such as pencils, pens, exercise books, notebooks, erasers and rulers were estimated to achieve better in reading than pupils who had hardly any learning materials(http://www.sn.apc.org/fred/quest/eng-lit read.htm).
The findings seem to suggest that due to lack of teaching and learning materials in some schools, there was a mismatch between the learner’s ability and the lesson content in Chinyanja. This is contrary to Dean (1997) who states that if children are to learn well the tasks they are asked to undertake and those they choose for themselves must match their learning needs, being difficult enough to challenge but within their capacity.
The findings suggest that some teachers failed to plan suitable learning activities for the pupils because they did not have enough text books and other instructional materials to use.
While the researcher may agree with the views above, it can still be argued that non- availability of resources in schools cannot be used as an excuse for teachers’ failure to teach Zonal language. Schools will always have some materials, and if they are inadequate, teachers can either obtain or generate them from the local community through improvisation. This can happen if teachers are motivated enough to teach the curriculum. Therefore, rather than putting the blame on the MOGE for not constantly supplying teaching and learning materials in schools, teachers too, should be creative enough so that they can be able to obtain the teaching and learning resources from the surrounding environment such as posters, magazines, newspaper, and pamphlets from other disciplines. The researcher therefore tends to differ with the teachers’ view that the MOGE is obliged to provide all the teaching and learning materials for them to use when planning the lessons. Instead, teachers should make sure that they use materials obtained from many sources as this will expose pupils to a range of reading materials.
Analyzing the data according to schools, the findings have shown that schools that are located in densely populated areas reported severe shortage of teaching and learning materials compared to those which are located in sparsely populated areas. It was not very clear as to whether the schools in densely populated areas received fewer teaching and learning materials as opposed to their counterparts. However, during the time the teachers were being trained in Zonal language, the people involved in the production and supplying of materials ensured that these materials were adequate and relevant to the environment in which children lived. The Zonal language materials that were provided were classified according to the following categories: Course materials and reading resources 
On the other hand, the distribution of teaching and learning materials to schools depended on the size of the school (MOE, 2002). The findings therefore hypothesized that the shortage of teaching and learning materials in schools located in densely populated areas was due to theft and vandalism.
(c) Over enrolment
The findings have shown that over enrolment was another challenge which teachers face when teaching reading using Chinyanja as the Medium of Instruction to the grade one to four. According to the respondents’ views the findings seem to suggest that over enrolment contributed to high pupil or teacher ratio which in turn denied the pupils’ chance for remediation and collaborative practice.
 The findings further suggest that due to over enrolment in some schools; it was not possible for teachers to teach reading effectively in classes which were overcrowded to MDGs. This seems to suggest that there is ignorance on the part of some respondents about the concept of MDGs. The argument here is that there is no direct link between the MDGs and the size of the class. The concept of MDGs is one of the framework within which the policy environment that guides education in Zambia has been developed. The Zambian government is committed to the Universal Declaration of Human Rights of 1948 which include article 26 which states that ‘’ everyone has the right to education, which shall be free, at least in the elementary and fundamental stages, and which shall be directed to the full development of the human personality and to the strengthening of respect for human rights and fundamental freedoms” (NIF, 2007:20).
 However, some respondents said that over enrolment is as a result of the attainment of the EFA goals. This situation suggests that the rapid growth in enrollment is primarily attributed to the Zambian Policy of free education at Grades 1 to 7.
The conclusion drawn from these findings is that access to schooling and equity issues seem to be more urgent concerns of our educational policy at the expense of quality. The argument here is that sending children to school is good but if the government has just committed itself to strive to achieve EFA in terms of increased enrollment through the provision of additional educational facilities or schools and the expansion of the existing ones only as it is stated in NIF, 2007, and not to think what kind of education children will receive, then it is irrelevant.
[bookmark: _Toc531647617]5.1.3. (d) Teacher / pupil ratio
For Zambia, the latest literature from the FDNP- term Review has revealed that there has been a drop in teacher/pupil ratios. The drop in the pupil-teacher ratios was attributed to the teacher recruitment and deployment exercise that had been done for a numbers of years.
Views expressed in the above statement seem to suggest that the teacher/pupil ratios have been reduced and this signified smaller classes, which should enable teachers to pay more attention to individual pupils and thus contributing to improving their reading progression.
While the researcher may agree with the views expressed above, it is important to note that the views expressed by respondents tend to differ with the literature from the National Policy which has shown the strides that the MOE has been making in reducing the teacher /pupil ratios. This is because the majority of respondents agreed that due to over enrolment in schools; there was a problem of high teacher/pupil ratio which contributed to the challenges in teaching reading using Chinyanja as MoI.
The view expressed by respondents seem to agree with the general picture which can be drawn from the findings of this research that high pupil/teacher ration signified big classes and , pupils there therefore had fewer contact hours with teachers because schools had double and triple shifts of classes and even, quadruple sessions which consequently led to shortened teaching-learning hours. It is important to note, that while the MOE is striving to reduce the pupil/teacher ratios, the finding of this study show that the pupil/teacher ratios in schools are still high.
(e) Lack of supervision of Zonal Language Teachers by relevant authorities
The findings of the study have shown that lack of supervision and monitoring Chinyanja teachers by relevant authorities have negatively affected the pupils reading progression. The general picture drawn from the findings of this research is that the level of both internal and external monitoring taking place in schools seems to be unsatisfactory; it appeared to be unplanned, irregular and ad hoc. Furthermore, there were no written schedules, no Ministry records of visits made in schools and infrequent attempts to monitor the teachers for the past years by monitors who themselves have had no training in Zonal language teaching.
The findings of the study further suggest that the teachers were not motivated by not been monitored by those in higher positions. The MOE therefore, should make sure that effective and frequent monitoring is conducted in schools to ensure quality education. This is in agreement with the views expressed by Fordman that supervision of teachers is critical for any programme designed to improve the quality of education. The two critical determiners of effective teaching therefore, are supervision and support.
While the researcher may agree with the views stated above and, those expressed by respondents, there is also need to realize that supervision and monitoring may not have an impact on the teaching of reading. The argument here is that supervision by the people in authority that is at school level and DEBS offices may not have an impact on teaching reading because it is not everyone who is in inspectorate offices who are trained in Teaching Zonal language. Moreover, some people in the inspectorate offices may not have even heard about Zonal language. 
In conclusion, the monitoring systems are needed to improving the reading standard among school going children may not be the main factor because the teachers are the key players in improving the educational standards and not the monitors.  Moreover, if well trained in literacy and supervision will teacher supervisors become a critical factor.


[bookmark: _Toc531647618]5.1.3. Family Related Challenges

The findings of this study have revealed that parents’ transfers, home language and literacy environment , school location and lack of reading culture in most homes are the most frequently reported family related challenges that contribute to the difficulties teacher face when teaching reading using Chinyanja as a medium of instruction to the grade one to four. 
(a) Teachers and pupils language background
The research in the area of family risk factors that contribute to children’s reading difficulties have demonstrated that the more children know the language literacy before they begin formal schooling, the better equipped children are to succeed in reading (www.ncrel,org/sdrs/areas/issues/content/cntarest/ reading/li.100.htm.) this suggested that a strong literacy background and the languages spoken at home influence the pupils reading performance.
A similar view was expressed in interviews with teachers and classroom observations. The findings revealed that most of the pupils and teachers were not conversant with Chinyanja because they were exposed to different types of languages due to different background.
The two points given above have established that the family is the starting point of the child’s education as it lays the foundation for the child’s successes in reading. However, we can assume that if the teacher and pupils are exposed to different language backgrounds at home, then they should exhibit some measure of competence in different languages including Chinyanja because they are all transparent language with a similar sound system.
(b)Regular Parents’ Transfer
The findings of the study show that regular parents’ transfers have an effect on the pupils’ reading progression. Some views expressed by pupils through the interviews showed that most of the pupils did not start school from Lusaka. The most notable thing was that majority of pupils claimed to have started Grade one from Lusaka District and later they were transferred to Lusaka where the local language is Chinyanja.
Therefore, the researcher tends to differ with the arguments raised above by respondents because it is assumed that the once the children breakthrough in any Zambian language at Grade One, they can read any Zambian language they may be exposed to at the higher grade although they may not understand it. However, the problem of parents’ transfers goes beyond the parents’ powers because transfers are inevitable as long as someone remains in formal employment. This problem also calls for the need to make parents aware of the negative effect transfers have on their children’s reading progression so that they can put some interventions in place to help the children out.
(c) Parents Attitudes towards Chinyanja
The findings revealed that out of the parents who were interviewed, the majority of them preferred their children to be taught in English language to Chinyanja. This implied that despite the teaching of Chinyanja being emphasized in schools, some of the parents have negative attitudes towards it.
This further suggests that parents felt that acquiring English language was more prestigious than acquiring Chinyanja because this would make their children find descent jobs. Some parents therefore, thought that English was the most ideal language to use both in schools and homes.
(d) Poor reading culture and home environment
Reading culture and home environment factors were also associated with the challenges in teaching reading in Chinyanja to the grade one to four while some efforts in improving reading standards among school going children being observed by MOE and schools official, there is little monitoring or none at all by the parents or guardians.
 The children in Lusaka District schools lacked parental involvement in their education, according to Tom and Chan (2009), parental involvement in homework instill a positive attitude regarding homework and school learning. Learners had to develop good work habits and are able to regulate themselves in terms of school work. Parental involvement promotes learning but it is lacking in Lusaka parents, thereby disadvantaging the children. Kernan(2012) also agrees that there is robust evidence which link  the home learning environment, including parent behavior and attitudes, to children ‘s learning outcomes. It is important to encourage parents to be involved in their children’s learning and this can be done by making the language of instruction user friendly (use familiar language). This will greatly promote parental involvement in homework.
The socio- cultural theory requires the involvement of parents and other more knowledgeable people to be involved in the learning process for positive results. Parents and other caregivers are tools which children internalize what they learn.
Technology was also mentioned by some parents as one of the hindrance to the reading culture in school going children. Some parents felt parents felt that television (TV) and internet contributes to the challenges in teaching reading.
 Technology literacy skills are not bad since they open up opportunities for active participation in the emerging” knowledge societies.’’ In knowledge societies, with new technologies and the growth of the internet as a public network, the work of modern businesses, governments, health systems and institutions is made possible because of the capacity to generate written information and communicate it quickly to others, no matter where they are in the world. Therefore, access to technology and other electronic equipment such as TV, computers and Video games is not bad because it is joyous and makes life easier especially in term of communication. However, some children are abusing these facilities.
The general picture coming from the findings is that most of the homes lacked a reading culture. Therefore, most of the pupils attending school were not encouraged to read because they came from the environments where people did not appreciate the importance of reading. In addition, access to new technology and other electronic equipment such as TV, computers and video games have contributed to pupils’ reading difficulties in school.
One conclusion we can draw from these findings is that the parents or guardians are not
helping the teachers to inculcate the reading practices into their children. However, even if we seem to put the blame on the parents and guardians, there may be need to acknowledge that some parents or guardians collaborate with teachers by reinforcing literacy programmes at home such as the read on course. This was shown by the few parents who said that they were helping their children to read at home and they were discouraging them to use internet. The implication of the lack of the reading practices in homes is that the children are not exposed to many reading materials and, they lack practice and enthusiasm about reading.

(e)Family Status and School Location
The findings of the study have shown that some pupils failed to read Chinyanja because of the location of the school they came from. Such views suggest that pupils who came from poor households are most likely to face reading difficulties than those who came from the high income households. These findings support the World Bank (2004) report which states that pupils from rural or remote areas and from families with low socio-economic status are more likely to repeat school years or grades because they cannot read .One would agree with the respondents who argued that pupils from poor households face more difficulties in reading as compared to those from the high class. This is because after the interviews with the parents, it seemed that pupils from schools A and B which were located in densely populated areas belonged to poor households and, these were the most disadvantaged because their parents were not fully involved in supporting them. What came out clearly in the findings is that some parents of these children spend most of their time on the streets selling tomatoes and vegetables and hence, they have no time to assist their children to read because they always get back home late.
The conclusion from these findings is that, the majority of respondents from the three groups seem to agree that there is a relationship between family related factors and the reading progression of pupils. This is in agreement with some researches which suggest that there is strong correlation between parents’ education, study aids at home, and financial position of the family and the reading achievements of the children (Kulpoo, 1998; Milner, Milner, Chimombo, Banda and Mchikoma 2001; Griffin 2000 reported in Nguyen et al., 2005).

[bookmark: _Toc531647619]5.1.4. Pupil Related challenges.

(a) Pupils’ transfers
Pupils’ transfers also seem to have an impact on the pupils’ reading achievement. The views gathered through classroom observation and interaction with pupils seems to suggest that there is a relationship between transfers and pupils’ reading progression especially in Chinyanja language. The majority of respondents from schools A and B claimed that they could not read Chinyanja properly because they came on transfer and, that they were not learning Chinyanja where they came from.
The situation described above seems to suggest that pupil transfer vary in the way they impact on pupils reading progression. The assumption is that pupils in schools which are located in sparely populated area were more subjected to transfers than the pupils in schools which are located in densely populated areas.
 (b) Pupils’ attitudes towards Chinyanja and Reading Chinyanja
Teachers are facing a lot of challenges when teaching reading in chinyanja. When asked about the language the pupils enjoyed learning literacy in, the majority of respondents said that they preferred learning in English to Chinyanja. What comes out in the findings is that some pupils have a negative attitude towards Chinyanja language such that even when they have fewer chinyanja readers at home, they still chose to read the readers written in English and parents do not even mind. This situation seems to suggest that as long as the parents do not encourage their children to read and speak Chinyanja at home, many children would not develop the positive attitude towards Chinyanja. Nevertheless, the blame cannot be centered on parents alone but on teachers too because some teachers also have negative attitudes towards Chinyanja.
In conclusion, we would say that the findings have highlighted a number of pupil related challenges that contribute to reading difficulties, amongst which: Absenteeism, pupil transfers and pupils’ negative attitudes towards reading in Chinyanja. 
(c) Absenteeism
Keitheile and Mokubung’s(2005) finding on Botswana corroborate with the finding in this research which revealed that absenteeism is one of the most frequently reported pupil related challenges pupils face when  learning how to read.
The findings of this study have further shown that pupils who were regular absentees come from schools which are located in densely populated areas.
The views expressed above agree with the conclusion drawn from this research that pupils who were regular absentees come from schools which are located in densely populated areas, and , obviously, they received fewer hours of instruction and therefore were highly likely to achieve at a lower level in reading in Chinyanja. 
The implication of being absent from school is that the affected pupils tend to miss lessons and their performance in reading is negatively affected.
[bookmark: _Toc531647620]5.1.5. What measures can be taken to address the challenges that learners may be encountering when Chinyanja is used as MoI for initial literacy?
Regarding measures that can be taken to address the challenges that learners may be encountering when Chinyanja is used as MoI, the researcher is in agreement with most of the views aired out by respondents. When parents are literate, it is easier for them to encourage and motivate their children to go to school and to provide them with school requirements without complaining. It will also be easy for parents to help with homework effectively. Interactions between parents and children will be very constructive. 
Language is an important tool in learning to read and write. Social interactions are conducted among language. The idea of teaching specific languages in colleges of education would help though it may be looked at as duplication of work.







[bookmark: _Toc531647621]CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc531647622]  6.0. Introduction
This chapter highlights the conclusions, recommendations and suggestions derived from the findings of the study. The study on the findings pertaining to the teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners in selected government primary schools in Lusaka. 
1.1. [bookmark: _Toc531647623]Conclusion
Several scholars have carried out research on the reading progression using the local language in Zambia before and after the introduction of local language policy and results has shown that there are still challenges and the reading progression is slow.
The present review establishes clearly the challenges that seemed to have the greatest impact on the reading progression of grade four; school, teacher, family and pupil related.   These are as outlined below:
[bookmark: _Toc531647624]1. School Related Challenges
a) Lack of the Chinyanja learning materials.
b) Lack of Libraries and readers
c) Over enrolment making group work difficult
d) Lack of supervision of Chinyanja teachers by relevant authorities (both at school level or Debs offices)
e) The study also showed that some schools no longer conducted school-based training and Teachers’-group meeting under SPRINT (School Programme of In- service for term) which is intended to up-date the teachers with the new procedures. 
[bookmark: _Toc531647625]2. Teacher Related Challenges
a) Lack of teacher training (Pre- and in-service) in Zonal Language.
b) Teachers negative attitudes towards the Zonal language (Chinyanja).
c) Lack of Teachers’ oral proficiency in Chinyanja
d) The study showed that the majority of teachers failed to follow the chinyanja routines to teach literacy because they lacked pedagogical proficiency and experience about Zonal language.
e) Teachers found it easier to teach literacy in English so they taught in it more often.
[bookmark: _Toc531647626]3. Family Related Challenges
a) Teacher and pupils’ language background
b) Parents attitudes towards Chinyanja
c) Poor Reading culture and home environment
d) Family status and school location
e) Regular parents’ transfers
f) Technology and other electronic equipment such as TV, computer, radio and video games 
[bookmark: _Toc531647627]4. Pupil Related challenges
a) Pupils’ Transfers
b) Pupils’ negative attitudes towards Chinyanja and reading Chinyanja
c) Absenteeism
 d) Pupils spending too much time on internet or watching Television and not on reading and other school work.
Despite the above disparities, the findings are useful as they confirm findings which are reported in other international and national studies on the findings pertaining to the teachers’ perspectives on the effects of using Chinyanja as a medium of instruction on reading levels of grade four learners. (World Bank,2004). Thus, they might be of interest to teachers, teacher educators, school managers and future researchers in Zambia.



[bookmark: _Toc531647628]6.2. Recommendations
A number of recommendations have come out of this study and the following are some of them:
[bookmark: _Toc531647629]1. Management, Support and Supervision
a) The quality of teaching plays a critical role in children’s achievement. When teachers lack sufficient knowledge about the course, pupils bear the consequences. To improve the quality of teaching, the MoE with the support of other stakeholders should take up the challenge and develop training programmes for both school manager and teachers to facilitate effective implementation of reading in Chinyanja.
b) The MOE should also assess the effectiveness of Teaching colleges and the capacity of teacher training colleges to deliver quality training about the Zonal language approach. Providers of such professional development programmes need to be made accountable for the outcomes achieved by participants.
c) Teachers are also advised to start or continue monitoring each other and, provide additional follow-up-school- based training.
d) The head teachers in Lusaka District should allocate grade one to four classes to teachers who are familiar with Chinyanja which is the medium of Instruction so that communication between the teachers and learners will be effective.
e) The District Education should come with a deliberate policy were newly deployed teachers should be taught the medium of instruction (Chinyanja) for a period of at least six months. 
f) The level of both internal and external monitoring taking place in schools was viewed unsatisfactory. It is therefore necessary to improve the frequency, nature and scope of future monitoring strategies. In this regard, it was felt, that to make such initiative effective, the MOE and school managers should develop a monitoring and evaluation framework for proper documentation of best practices and periodically disseminated this information at district level to achieve better accountability.
g) School head teachers should sensitize parents in the community on the benefits of their involvement in the education of their children. Parents should assist their children with homework as homework is a policy requirement by the Ministry of General education. 
h) Adult Literacy classes should be introduced so that parents can understand the  importance of education in general.
[bookmark: _Toc531647630]2. Policy Issues
The government has a duty to promote the highest standard of Education and learning for all. This entails giving attention to curriculum and other Educational matters. 
a) The curriculum should be evidence based research. There should be evidence enough some that the programmes being incorporated in the curriculum has worked well somewhere else to avoid certain factors that have undermined the reading standards and quality Education in Zambia.
b) Further analysis of the Language, duration of programme, cost, and effectiveness of such programmes would need to be undertaken by the educational policy makers and planners to determine the cost effective strategies for improving pupils ‘reading achievement in both the short and long term future.
c) The MOE should has been striving to reduce the pupil/teacher ratio through teacher recruitment and deployment exercise that had been done during the past years, thus, more recruitment programmes are needed to increase the supply of teachers so that pupil-teacher ratio should be reduced especially for large schools in densely populated areas.
[bookmark: _Toc531647631]3. Classroom Practice
a)Reflection and review of the routines, timing, classroom culture, methods and pupils practice opportunities should be taken by teachers to determine effective strategies for improving pupils ‘reading progression.
b) Measures such as Action Research should be introduced or encouraged among Zonal language teachers to improve the quality of education being offered at that level. This would encourage teachers to become more reflective in their teaching.
[bookmark: _Toc531647632]4. Zonal Language (Chinyanja) Teaching and Learning Materials and Resources
a) Teaching and learning materials need content which should help the learner function better across the curriculum. It is therefore ideal that the providers of Zonal Language programme should develop books whose contents should be challenging but interesting to children. This should see the book developers develop more books related to grades instead of using the same book for all the grades.
b) An expensive as it may be, the Government of the Republic of Zambia through the MOE should develop and provide teaching and learning materials and resources such as course books and reading materials to all schools for teachers to use when planning lessons.
C) On the other hand, rather than putting the blame on the MOE for not constantly supplying teaching and learning materials in schools, teachers can either obtain or generate the teaching and learning materials from the community based on the principle of improvisation. The should be creative enough so that they can obtain the teaching and learning resources from the surrounding environment such as posters, magazines, newspapers and pamphlets from other disciplines.
[bookmark: _Toc531647633]5. Schools should disseminate appropriate information to Parents on how to improve the reading environment at home.
a) Parents should be advised to monitor the use of internet or television by their children at home so that time on reading or school work is maximized.
b) Parental involvement is a key strategy for ensuring a good home environment to support the learning of young children. School managers must ensure that they develop a culture of inviting parents, guardians and other members of the community to schools and, show them how they can improve the reading environment at home. For example, parents must know that providing reading materials such as magazines and newspapers, as well as assembling a home library create a good reading culture. This will motivate and excite the children, and they will eventually improve the reading culture or practices. Thereby, making it is easy for teachers to teach reading. Parents need to know that even if they are not educated they can still support reading in their children by just discussing what children read or asking children to read to them.
[bookmark: _Toc531647634]6.3. Suggestions for Further Studies
1. The study was limited to Lusaka District of Lusaka Province of Zambia. Studies should be carried out in other districts of Lusaka Province in order to establish the types of challenges learners and teachers are facing.
2. There is need to conduct a study to evaluate the kinds of reading materials and teaching materials  that bare provided to the grade one to four in order to bring them in line with the reading progression that are expected of them in schools.
3. Another area that needs to be undertaken is to examine the relationship between the type and quality of reading materials and resources and pupil academic achievement to assist with identifying appropriate intervention strategies. 
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APPENDICE 1
Guide questions for the interview with teachers and head teachers.
1. What are the languages spoken by children in this school/area?
2. What language do you normally use during lessons in this school?
3. Do the children understand the lessons taught using the Zonal language?
4. What do you think are some of the errors children make as result of the differences between the Zonal language and the language used at their homes?
5.  What are the effects of using Chinyanja as MoI when teaching reading to the grades 1-4   learners in this school?
6. In your opinion, which challenges, could teachers be facing when teaching, reading using the Zonal Language (chinyanja) as a medium of instruction to grade   1-4 in this    school?
7. What measures can be taken to address the challenges that learners may be            encountering when Chinyanja is used as MoI for initial Literacy?
8. What recommendations can be put in place to effectively implement the New Language policy? 
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  Guide questions for the interview with parents.

1. What do you know about the language Policy?
2. What language is mostly spoken in your home?
3. Do you help your children with homework?
4. Do you have any reading material of the Zonal language at home?
5. How comfortable are you with the Zonal language used at school as a MoI for your child?
6. Do you have any challenges regarding the use of zonal language as a MoI for your child?
7. What challenges do you face as a parent when you are helping your children with homework?
8. How do you feel when your child is using Chinyanja which he or she has learnt at school?
9. What recommendations would you give to school administrators and teachers regarding the Zonal language policy as a MoI for pupils of grade 1 – 4? 
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OBSERVATION CHECKLIST
The researcher to observe the following during the lessons
The language used by teachers and learners when:
Teacher:
-Introducing the lesson
-Explaining difficult terms
-Defining new concepts
-Assigning tasks
Learners:
-Asking for permission
-Group discussion
-Asking questions
-Talking to their friends
-Reporting other learners
-Playing outside the classroom with friends
-Talking to the teacher outside the classroom. 




APPENDICE 4: CONSENT FORM FOR PARTICIPANTS
CONSENT FORM
I am Amina Seyaya, a postgraduate student at the University of Zambia pursuing a Masters of Education Degree in Education Management. I am conducting a research entitled’ ’establishing teachers’ perceptions on the effect of using chinyanja as a medium of instruction on reading levels of grade four (4) learners in a multilingual Lusaka District. I need to get your earnest opinion in order for me to accurately write on the topic. The Ministry of education has given me permission to conduct this study. I am assuring you that the information you are going to give will be kept confidential. If you are willing to take part in this study, please write your name in the spaces provided below. Should you fill at any point of the study, like during a discussion, interview or answering a question, that you cannot continue, you are free to withdraw.  

Participant:……………………………………………………….
Name:……………………………………………………………
Signature:…………………………………………………………
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