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ABSTRACT 

The purpose ol' this study was to investigate the attitude ol' public Secondary School teachers 

towards the use of the lesson plan in teaching. The study was conducted in the six selected public 

secondary schools of Kitwe District of Copperbelt Province. These were Helen Kaunda, Kitwe 

Boys. Mukuba. Mitanto, Ndeke and Malela Secondary Schools. 'Hie sample consisted of 48 

Teachers, 10 Departmental heads and 6 Head Teachers from selected schools, 'fhis .study used 

the descriptive design and employed both qualitative and quantitative approaches. The research 

instruments used to collect data were questionnaires, lesson observation, document analysis and 

interviews. Qualitative data was analyzed thematically; where the identified key ideas were 

codilled and organized into themes. The Microsoft office package (Hxcel) was used to analyze 

quantitative data from questionnaires which generated frequency tables, graphs and percentages. 

The results of the study showed that the majority of participants had favorable attitudes towards 

teaching through lesson plans. However, what was discovered was that those teachers who 

favored lesson planning found heavy workload as a major obstacle in doing so. On the other 

hand, some teachers felt that lesson planning took too much lime. Lesson planning was also 

often dismissed as a bother, even as irrelevant. Based on the findings, the study recommended 

that teachers be sensitized about the importance of utilizing a lesson plan in classroom to 

enhance quality teaching. Periodical refresher seminars should be initiated and coordinated by 

education officers to remind teachers on the usefulness of lesson planning. Finally, but not the 

least, teachers should engage in collaborative lesson planning to develop their skills and 

knowledge, to improve their expertise, and to benefit from the expertise of their colleagues. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background 

Lesson planning has historically been based on the assumption of "universal impact" whereby 

many educators believe that it is a critical element of effective instruction. As an old adage says, 

'"Failing to plan is planning to fail" (Duncan and Met, 2010:89). Research by (Olunga, 2012; 

Panasuk, Stone & fodd, 2002) indicate that lesson planning is a crucial element in the process of 

meeting national content standards and optimizing the outcome of classroom teaching and 

learning, 'feachers' attitude, opinions and experiences about lesson planning are different. 

Planning for classroom teaching is a major prerequisite for successful teaching. A teacher who 

plans well ahead of time ends up communicating effectively to his pupils (Borich, 2007). 

•fcachers by policy are required to prepare for any lesson they have to teach and the plan must be 

written down. A written plan indicating topic, date, grade level, duration of the lesson, objectives 

to be achieved, what will be covered (content, mostly examples and activities that pupils will 

perform), and a section requiring the teacher to evaluate the lesson after he/she has taught the 

lesson, 'fhis written plan is called a lesson plan. Lvery teacher must have a lesson plan in front of 

him/her to follow as he/she teaches (Banda, 2005). 

However, not many teachers enter a classroom with a lesson plan (Kitsantas and Baylor , 2001) 

Lesson plans are systematic records of a teacher's thoughts about what will be covered during a 

lesson. Richards (1998) suggests that lesson plans help the teacher think about the lesson in 

advance to "resolve problems and difficulties, to provide a structure for a lesson, to provide a 

'map' for the teacher to follow, and lo provide a record of what has been taught" 

fhe reality in most schools in Kitwe District seems to be at variance with the foregoing 

statement. Insufficient planning of lessons coupled with less practical work prepared for clas.ses 

arc evident in most schools (Olunga, 2012). Dall'Alba & Sandbcrg (2006) contend that teaching 

is a complex activity. It needs proper preparation and planning. Lesson planning is the blue print 

of those teaching activities that are to be done in the class-room. Lvery teacher tries to plan the 

content in his or her own style so that he or she can teach systematically and effectively at the 
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right moment. Similarly (Robert, 2009) stipulates that suceesslul teachers are invariably good 

planners and thinkers. Planning lessons is a fundamental skill all teachers must develop and 

hone, although implementation of this skill in actual teaching can, and usually does, take some 

time 

A lesson is a structured period of time where learning is intended to occur. It involves one or 

more students (also called pupils or learners in some circumstances) being taught by a teacher or 

instructor. Lessons are generally taught in a elassroom but may instead take place in a situated 

learning environment. In a wider sense, a lesson is an insight gained by a learner into previously 

unfamiliar subject-matter. Such a lesson can be planned or accidental, (Roedigcr & Karpicke, 

2006). 

Wong & Wong (2009) state that lesson plans affects not only teachers" instruction but classroom 

management as well. Characteristics of a well-managed classroom arc that ; students are deeply 

engaged with their work; which would be possible if their roles are described and they have a 

goal as provided in a good lesson plan; students know what is expected; which would be possible 

via routinely implemented good lesson plans; there is little wasted time, confusion; which would 

be possible via effective implementation of a good lesson plan; and the climate of such a 

classroom would be work-oriented, but relaxed and pleasant; which would be possible via good 

time management due to effective implementation of a good lesson plan. 

1.2 Statement of the Problem 

Despite the fact that lesson planning has long been regarded as essential for effective teaching, it 

is interesting to note that not every teacher enters a classroom with a lesson plan (Banda, 2005). 

Research has provided overwhelming support for the view that planning is critical to successful 

teaching (Gafoor & Akhilesh, 2010; Wong & Wong, 2001). Marzano et al., (2003) on the other 

hand indicate that some teachers write down elaborate daily plans; others do the planning 

"inside their heads", while, others especially those on teaching service say they write daily 

lesson plans only because a supervisor, cooperating teacher, or school administrator requires 

them to do so. After they graduate, many teaehers give up writing lesson plans. It is of great 

concern to note that a teacher can teach without the lesson plan (Ria/,, 2009). 
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In Zambia, most of the informalion available is on the importance of lesson planning with little 

known about the attitude of teachers on lesson planning, hence the relevance of this study. 

1.3 Purpose of the Study 

The purpose of this study was to investigate the attitude of the secondary school teachers towards 

the use of the lesson plan in teaching. 

1.4 Objectives 

fhe objectives of the study were to: 

1. Ivslablish the attitude of secondary school teachers to lesson planning. 

2. Ascertain the extent to which teachers utilize the les.son plan in their teaching 

3. Suggest ways of promoting lesson planning in the classroom 

1.5 Research Questions 

I'his study sought to answer the following questions 

1. What is the attitude of secondary school teachers towards lesson planning? 

2. I'o what extent do secondary .school teachers utilize les.son plans in their teaching? 

3. 1 low can lesson planning be promoted in the elassroom? 

1.6 Significance of the study 

It is hoped that this .study would provide insight on teacher's attitude towards lesson planning in 

secondary schools of Kitwe district. Such insights may help subject teachers, school 

administrators and Ministry of Education officials appreciating the use of lesson plans in 

leaching and adopt strategies lo make them effective. 

1.7 Limitations 

Ihc research findings were limited lo few selected secondary schools in Kilwe district due lo 

inadequate time, 'fhis means the findings of the study may not be generalized across the country. 
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1.8. theoretical framework of the study 

Ihcrc arc a number ol" approaches lo lesson planning. However this study was guided by the 

Tyler's (1949) rational-linear model. Tyler's model has four steps that run sequentially: .specify 

objectives; select learning activities; organize learning activities; and specify methods of 

evaluation. Teacher preparation courses allocate considerable lime and effort lo the planning 

process, which is recognized as being inextricably associated with maximizing student learning. 

In this study, Tylors' model was used to explain the decision of secondary school teachers to 

develop and use lesson plans consistently in class. Planning takes into consideration what will 

happen during the interactive phase of teaching. In general, Tyler's (1949) linear model for 

planning, which was expanded by faba (1962), has been widely u.sed in classroom practice. I'or 

example, Taylor (1970) studied what teachers actually did when they planned their lessons and 

found that they focused mostly on the interests and needs of their students. More important, he 

found that teachers were not well prepared in teacher education programs for lesson planning. 

Teachers are said to possess different attitudes towards lesson planning. Teachers' attitudes 

towards their duty such as lesson planning have an important influence on their achievement and 

competence (Guneyli & Asian, 2009). By virtue of its application nature, fyler's model is of 

value precisely because it IralUlls one primary purpose to explain the meaning, nature, and 

challenges associated wilh lesson planning so lhal teachers may use that knowledge and 

understanding lo act in more informed and effective ways. 

1.9. Operational definitions 

The following operational definitions of terms were used in the study: 

Assessment - A l l those activities undertaken by teachers which provide information to be used 

as feedback to modify the teaching and learning activities in which they are engaged 

Evaluation - The structured interpretation and giving of meaning to predicted or actual results of 

the lesson 
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Attitude - A hypothetical construct that represents an individual's degree of like or dislike for an 

item, person, place, thing, or event. 

Classroom Management - I'he way in which the teachers organize pupils, resources, establish, 

and maintain a classroom environment that facilitates teaching-learning activities. 

Curriculum - A l l the planned experiences that the school offers as part of its educational 

objectives 

Lesson Planning - A detailed account of what is to be covered in a lesson. It is extracted from 

the scheme of work. 

Lesson - A structured period of time where learning is intended to occur. 

Planning - A conlinuous process of a projected course of action designed to lead lo desired 

result with the most efficient means. 

Primary school - A teaching and learning in.slitution, which has pupils from grade 1 to 7. Pupils 

by law should be aged 6 to 13 years. 

Records of work - A document where all details of the work covered or taught by the teacher is 

entered on a daily basis 

Secondary School - A teaching and learning in.stitution, which has pupils from grade 8 to 12. 

Pupils by law should be aged between 14 and 18 years. 

Schemes of work - A detailed breakdown of the syllabus in terms of lessons, weeks, terms and 

year for the purpose of orderly and systematic teaching. 

Syllabus - An outline and .summary of the topics to be covered in an education of training 

course. 
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Teacher - One who teaches or instructs learners to acquire knowledge or skills usually with the 

imparting of necessary incidental information and the giving of incidental help and 

encouragement 
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CHAPTER rWO 

ITTERATURE REVIEW 

lliis chapter reviews hleralure relevant to the topic under study. It deiines and describes the 

concept of lesson planning. In addition it looks at teacher's attitude on lesson planning and 

planning in the education system. 

2.1 Definition of the concept planning 

There arc many possible definitions of the term "planning" According to Airasian & Russell 

(2007) planning is defined as a continuous process of a projected course of action designed to 

lead to desired result with the most efficient means. A lesson plan is a written description of 

education process in which it is shown what, when, where and with which method learners 

should learn and how they should be assessed. 

Spratt, Pulverness and Williams (2005) point out that a lesson plan is a series of course plan 

which provides direction for a teacher of what kind of materials of study to be taught and how to 

teach them. Learners are expected to get bored during the teaching process and teachers need to 

think of this challenge, fhe way to overcome this problem is in teachers' hands, 'feachers' 

proper decision making and planning seem to be crucial in avoiding students' reluctance during 

teaching materials. Lesson planning is one of the key factors in the educational process. It is the 

rational process of identifying objectives of an activity; identifying the needed resources and 

mapping out strategies for the use of the resources in performing tasks or duties to achieve the 

objecfivcs. 

A lesson plan is the product of planning in written or report form for the future course of action. 

This considers a forecast of future eircunistanccs and requirements in achieving set objeetives. A 

lesson plan is usually prepared by the teacher who conducts a lesson for students to make sure a 

lesson meets its objectives and learning takes place effectively (Price and Nelson, 2006). A 

lesson plan includes lesson objectives, anticipated problems from students, time allocation for 

each task within the lesson, activity types and interactions that take place during activities such 
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as slLidcnl-studcnl, teacher student, and material that will be used for the lesson. Apart from 

these, a lesson plan may also include personal aims that focus on personal development of the 

teacher. 

Studies by (Gafoor & Akhilesh2010, and Haley (2004) indicate that a well-planned lesson can 

also be comprised of a board plan that is to be displayed in the class for students to record, fhus, 

it is clear a lesson plan paves the way for the teacher who conducts the lesson to be well 

organized beforehand. Ciowri & Mariammal, (2011) add that not only does a lesson plan assure 

that the objectives are met and learning effectively takes place in the class but, also lesson 

planning is important for personal development of the teacher. 

2.2 Rafionale for lesson planning 

Lesson planning is a professional activity, cither formal or informal, which is beneficial to our 

teaching practice (Harmer 1998). first of all, for teaehers, a lesson plan can provide a framework 

or an overall shape, 'fcachers feel certain, confident and purposeful about the whole class from 

the beginning, throughout the middle stages and to the ending. Secondly, planning allows 

teachers to think about the lesson, which helps to create ideas for dynamic and meaningful 

classroom teaching, fhirdly, a plan helps to remind the teacher of what to do next in class. 

Sometimes teachers can be distracted or momentarily forget what they should teach next. 

Glancing at their plan will solve this problem, fourthly, a formal plan helps teachers to become 

professional. Writing a formal plan requires professional language about teaching aims, 

objectives, and procedures, finally, being well prepared can promote teachers' image in 

students" eyes. Students can feel their teachers' commitment and responsibility, which can build 

up students" trust in and cooperation with teachers. 

Chelo (2010) argues that having good content knowledge is not so effective without a well 

planned lesson. A lesson plan makes the content and the session interesting and involving. Good 

planning facilitates clear explanations, and it provides a wide range of resources suitable to 

students needs. It assists with effective use of oral questioning, giving instructions, being 

llexible, and having an impact on the students' stimulation to encourage their interest and 

participation. ITTcclive teachers .should give meaning to the .subject by facilitating relevant 
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material to the students wherever possible, and by finding means to stimulate interest on it. 

Besides, they must be prepared to reeonsider whether the material and methodology is suitable to 

be re-presented in the classroom. C'raig and Dickenson (2003) point out that good planning 

ensures that lessons include periods where students are allowed to have discussion in open or 

close groups or in pairs, (jood planning organizes the material which allows doing more and 

better during a .session. Cruiekshenk & Ilaefele (2001:61) state that 'elTccfive teachers are able to 

qualitatively do more with the .same amount of lime" However, good planning also implies 

classroom management and organization to achieve learning. 

fhc need for effective classroom management in education process cannot be over emphasized. 

To achieve this, there must be adequate planning, which is a continuous process for any 

projected course of action with the most efficient means. A lesson plan is the in.structor's road 

map of what students need to learn and how it will be done effectively during the class time 

A lesson plan acts as a road map for a class .session. It identifies the desfination (objective of the 

lesson) and marks out the route (activities for each stage of the lesson). It is an aid for both new 

and seasoned teachers. New teachers should write down the details of each activity, perhaps even 

.script them (Reynolds and Muijs, 1999). f^xpericnee will guide how detailed a lesson plan needs 

to be. Sharing the plan with learners (wrifing the objective and a brief description of activities on 

the board) keeps both the teacher and the learner focused on where they arc going, how they are 

going to get there and when they arrive (ibid.). 

Lesson planning is an important and integral part of the complex activity of teaching. Learning 

how lo plan for instruction continues to challenge teacher educators who seek effective ways of 

supporting prospective teachers in this endeavor. Among dilTerent options available, creating 

'"lesson plans'" continues to be a popular one. In fact, almost everyone who has undergone a 

formal teacher education program has had to devise a lesson plan according to some prescribed 

format ($evik, 2002). 
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Lesson plans are tools that serve as guides, resource materials, and historical documents 

reflecting curriculum goals and objectives. As noted by McNeil and Wiles (1990), lesson plans 

are essential for both trainee teachers and experienced teachers. A lesson plan is the blue print of 

instructional planning (Kitsantas and Baylor 2001), and enables teachers to allocate instructional 

time, select appropriate activities, link lessons to overall curriculum, sequence aclivities to be 

presented lo students, set pace of instruction, select homework lo be assigned and identify 

appropriate assessment methods (Airasian and Russell, 2007). 

Borieh (2007) contends that Lesson Planning is the systematic process of deciding what and how-

students should learn. Planning is mostly the responsibility of teachers, 'feachers decide about 

the form and content of their instruction, such as how much presenting, questioning, and 

discussing to do; how much material to cover in the allotted time; and how in depth to make 

their instruction in planning process defining goals and objectives is important, fhe other factors 

in planning process arc knowledge of the learner, knowledge of subject matter, and knowledge of 

teaching methods. 

I'here are internal and external rccisons for planning lessons (lesser, 199.3). 'feachers plan for 

internal reasons in order lo feel more confidenl, lo learn the subject matter beller, lo enable 

lessons lo run more smoothly, and lo anticipate problems before they happen, feachers plan for 

external reasons in order lo satisfy the expectations of the principal or supervisor and to guide a 

substitute teacher in case the class needs one. Lesson planning is especially important for pre-

servicc teachers because they may feel more of a need to be in control before the lesson begins. 

fhus, there are certain guidelines lhal leachers can follow and certain clemenls that they can 

incorporate in the lesson plans lo help create purposel\il, interesting and molivaling lessons for 

our learners. In this way, lesson plans are perceived to be responsive to pupifs needs and the 

teacher can pursue goals in a systematic manner. Lesson planning is al the heart of being an 

effective teacher. It is a creative process lhal allows us to synthesize our understanding of 

teaching pedagogy wilh our knowledge of our learners, the curriculum, and the teaching context. 
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It is a time when we envision the learning we want to oecur and analyze how all the pieces of the 

learning experience should lit together to make that vision a classroom reality (Base ct al, 1999). 

fhc forgoing statements imply that lesson planning provides general guidance for teachers, 

fcaehers have more confidence i f they have a kind of written plan for each lesson they teach. Al l 

teachers have different personalities and dilTerent teaching strategies. So it is very likely their 

lesson plans would differ from each other, 'fhus lesson planning familiarizes the teacher with the 

syllabus, fhc teacher should be clear about the purposes, requirements and targets as specified in 

the syllabus. 

2.3 Benefits of lesson planning 

Studies by (Olunga, 2012 and Ba.se et al, 1999) indicate that there are a number of benefits to 

writing a lesson plan. fir.st, lesson planning produces more unified les.sons. It gives teachers the 

opportunity to think deliberately about their choice of lesson objeetives, the types of activities 

that will meet these objeetives, the sequence oftho.se activities, the materials needed, how long 

each activity .might take, and how students should be grouped. Base et al, (1999) further state 

that teaehers can rellect on the links between one activity and the next, the relationship between 

the current lesson and any past or future lessons, and the correlation between learning activities 

and assessment practices. Because the teacher has considered these connections and can make 

the connections explicit to learners, the lesson will be more meaningful to them. Lesson planning 

is also an opportunity to think about the kinds of teaching that result in student learning. 

Lesson planning helps ensure that classroom instruction aligns with curriculum goals and 

objectives and, therefore, enables students to demonstrate their successful learning on unit or 

curricular assessments. Classrooms are busy places with many things happening all at once. 

Teachers are challenged to monitor muhiple classroom events simultaneously while at the same 

time collecting and analyzing data on student performance. Riaz (2009) suggests that, during the 

course of teaching, teachers must make important instructional decisions almost continually. 

Clearly, just remembering how the lesson should unfold can be challenging when leachers are 

simultaneously trying lo monitor student learning while also making significant instructional 
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decisions. Planning lessons well in advance of the actual class meeting allows for the luxury of 

time, feachcrs need time to think through their lesson goals and objectives, fhey need to 

consider the logical progression of the lesson as it unfolds, to lead students to improved 

knowledge and performance (Riaz, 2009). 

fhe lesson planning process allows teachers to evaluate their own knowledge with regards to the 

content to be taught (Reed and Michaud, 2010). If a teacher has to teach, for example, a conrplcx 

grammatical structure in luiglish lesson and is not sure of the rules, the teacher would become 

aware of this during lesson planning and can take .steps to acquire the necessary information. 

Similarly, if a teacher is not sure how to pronounce a new vocabulary word, this can be remedied 

during the lesson planning process. 

Ball and Lampert (1999) report that a teacher with a plan, then, is a more confident teacher .'fhe 

teacher is clear on what needs to be done, how, and when, fhe lesson will tend to How more 

smoothly because all the information has been gathered and the details have been decided upon 

beforehand, fhe teacher will not waste class time flipping through the textbook, thinking of what 

to do next, or running to make photocopies, fhe teacher's confidence will inspire more respect 

from the learners, thereby reducing discipline problems and helping the learners to feel more 

relaxed and open to learning. 

Lesson plans can be useful for other people as well (Reed and Michaud, 2010). Subsfitutc 

teachers face the challenge of teaching another teacher's class and appreciate receiving a detailed 

lesson plan to follow. Knowing that the substitute is following the plan also gives the regular 

classroom teacher confidence that the class time is being used productively in his or her absence. 

Lesson plans can also document for administrators the instruction that is occurring. If a 

supervisor wants to know what was done in class two weeks ago, the teacher only has to refer to 

that day's lesson plan. Wong (2009) adds that lesson plans can serve as evidence of a teacher's 

professional performance, 'feachers are sometimes asked to include lesson plans, along with 

other materials, as part of a portfolio to support their annual performance evaluation, feaehers 

applying for new jobs might be a.sked to submit lesson plans as part of their job applieafion so 
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that employers can get a sense of Iheir organizational skills and teaching style (Borich, 2007 and 

Base el al 1999). 

On the contrary, studies by Abernathy, Forsyth, and Mitchell (2001) .stress that some leachers 

feel that lesson planning takes too much time. Lesson planning is too often dismissed as a chore, 

even an irrelevance for which busy teachers have little time. Yet lesson plans can be used again, 

in whole or in part, in other lessons months or years in the future (Jensen, 2001). Many teachers 

keep files of previous lessons they have taught, which they then draw on to facilitate planning for 

their currcnl classes. In other words, lesson planning now can save lime later. 

furthermore, lesson plans enable teachers to decide on what to teach, the methods to be used, the 

order and time allocation arc key components of instructional planning. A lesson plan serves as a 

roadmap or checklist that guides teachers in knowing what they want to do next and the 

sequences of activities remind teachers, continuously, of the goals and objectives of the 

curriculum (Price and Nelson 2006). It is in this regard that Panasuk. Stone and fodd (2002) 

assert that lesson plans serve as records of what teachers have done in class, making them 

valuable resource materials when setting continuous assessment tests. 

Galium & Richard (2000) report that effective planning in form of schemes of work, lesson plans 

and arranging materials needed to be used in class like textbooks, learning and teaching aids well 

in advance also help to use time effectively, i f a teacher has not planned hi.s/hcr lesson it is 

presented haphazardly or incoherently. He/she may end up telling stories instead of teaching. 

Jensen (2001:67) as.scrts "lesson must be prepared as there is nothing as fatal to a teacher's 

progress as unpreparedncss". A le.s.son plan is the concept of management of teaching-learning, 

fhc teaching objectives arc successfully achieved by making the teaching impressive. Research 

studies by Borich, (2007): Kitsantas and Baylor (2001); Airasian and Russell 2007) have shown 

that a well organized lesson plan occupies an important place in the success of teaching. It has 

also been noted that lesson planning promotes orderliness and development in thinking. Lesson 

plan creates orderliness and development in the thinking of the pupils enabling the teacher to 
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achieve the leaching objeclives while prcsenling ihc conlenls in an orderly way (Airasian and 

Russell 2007). 

Lesson planning is an elTeclive way for increasing ihe qualily of educalion. II' il were nol well 

adjusted according to the needs of the students and society ineffective education and learning 

would be the natural but undesirable consequence. Most designed lesson plans are not organized 

in a student-oriented manner. In contrast in most modern education programs, the bilateral 

teacher's learner's interaction is the center of focus. Lesson planning is a process for defining the 

goals and understanding the needs, .specifying available tools and possible limitations. It is a 

program, a sort of economization of the limited capacity for learning (Haley, 2004/ Similarly 

Kelly (2005) adds that lesson planning gives a better understanding of the quality of teaching to 

the students, meanwhile produces coordinated and targeted pace for the educational activities. 

Lesson plans clarify the vague goals, and shows the correct way of teaching to the instructors. 

Al l these can lead to a guided cooperation of the students in their educational programs. A lesson 

plan produces a dynamic interaction between the students and their teachers. The students fmd 

acceptable reasons for achieving the les.son objectives. Considering all these potential benefits, 

one should know how much interested the teachers are in lesson planning, how much they 

practically need them, what their problems arc in designing and using the designed lesson plan, 

what their proposed solutions are (Panasuk and 'fodd, 2002). 

Research studies by (Marzano et al., 2003) reveal that the teacher is probably the single most 

important factor affecting .student achievement. According to Wong (2009) an effective teacher 

has positive expectations for student success; and a lesson plan reflects such expectations, 'fhis 

means an effective teacher knows how to design lessons for student mastery; which is reflected 

in a lesson plan. An effective teacher is an extremely good elassroom manager; which is possible 

via good time management during class time and that is possible only by effective 

implementation of a good lesson plan. 

I'he plans that teachers make, influence the opportunity that the students have to learn, because 

lesson plans determine the content students will experience in a lesson and the focus of the 
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leaching process (Price & Nelson 2006). ITlcclive Icachers base Iheir plans on rich .store of 

perceptions of classroom events and of their student's progress towards education objectives. 

2.4 Lesson Planning and Classroom Management 

Classroom management is a cardinal feature of the total education process. I'he way teachers 

conducl classroom matters has a deep influence upon their own teaching and learning of the 

students because a classroom is a place where the closest interaction between the students and 

the teachers takes place (Muhammad and Ismail, 2001). PEffective teachers create a sound, 

supportive and friendly environment in classrooms where students feel safe, respected, cared for 

and secure. Lor this purpose effective teachers create conditions of cooperation, discipline and 

responsibility both for themselves and for their students (Riaz, 2009). 

fcachers who plan, practically are able to overcome many elassroom problems such as 

disruptions, deviant behavior or misbehaviors of students. In this regard the nature of a teacher 

plays a vital role. Por example, different teachers have different ways of instinctively managing 

the classroom environment and patterns of setting up classroom that best fits their purpose (Aly, 

2007). Managing a classroom is the ultimate responsibility of a teacher. I'he way a teacher 

manages the classroom will change the thinking of the .students towards learning. 

Similarly, I'outz (2005:38) says, "liffective classroom management begins wilh the teacher, fhe 

teacher must plan well so that the students will be able to meet their learning and behavior 

objeetives."Mayeski (2005) argued that creating a safe and orderly environment in the classroom 

is a survival skill for teachers and optimizes the learning environment for students. In this regard 

the role of the teacher as leader is also very crucial. Referring to this point, Ramsey (1999) states 

that the role of an effective leader is to create a climate that welcomes, supports, and rewards 

innovative thinking and problem solving. 

2.5. Teachers' attitude towards lesson planning 

I'he word attitude (from Latin aptus) is defined within the framework of social psychology as a 

subjective or mental preparation for action. It defines outward and visible postures and human 
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beliefs. AtlilLidcs determine what each individual will see, hear , think and do. They are rooted in 

experience and do not become automatic routine conduct (Guneyli & Asian 2009). Attitude 

means the individual's prevailing tendency to respond favorably or unfavorably to an object 

(person or group of people, institutions or events). Attitudes can be positive (values) or negative 

(prejudice). Social psychologists distinguish and .study three components of the responses: a) 

cognitive component, which is the knowledge about an attitude object, whether accurate or not; 

b) affective component: feelings towards the object and c) conative or behavioral component, 

which is the action taken towards the object. In mo.st situations the three components appear 

concomitantly to shape teachers' classroom postures (Gowri and Mariam 2011). 

The concept of attitude has been at length discussed by various social psychologists (Cole 

1996.Gafoor&Akhilesh 2010). Attitude determines and guides man's social behaviour. An 

attitude may be defmed as the degree of positive and negative effect associated with some 

psychological object ( l-ishbcin & Aj/.en (1975). An individual who has positive effect or feeling 

associated with some psychological object is said to have a favorable attitude and who has 

associated negative effect or feeling would be said to have an unfavorable attitude. 

Teachers are said to possess different attitudes towards lesson planning. No doubt, attitudes 

depend upon sehool, colleagues, children, value systems and views of life. Attitudes are always 

tied up with insights and interpretations; and opinions as well as actions. An attitudinal change 

can be produced in the learner through teaching. 'This is accordingly interwoven with positive or 

negative attitude of teacher towards the pupils, the profession, classroom activities and the 

administration, fhe modern concept emphasizes the expected behavioral outcomes (Guneyli & 

Asian 2009). 

Since attitude is a psychological process, it combines beliefs, concepts, motives, values, 

opinions habits and traits, so it has tremendous impact on pupils. Teachers with favorable 

attitude can successfully develop positive attitude among children (Mohammad . 2014 ; Gowri 

and Mariammal 2011). 

16 



The role of ihc Icachcr in inllucncing ihc fulurc of a socicly cannol be undereslimaled. leachers, 

as practilioners of education, educate the children and youth lo become responsible, sensitive, 

tolerant and productive members of society. In order lo fulfill these important functions i l is vital 

lhal teachers respect and dedicate themselves to the profession. In other words Icachers must 

have positive attitudes towards the teaching profession. Attitudes embody an individual's like or 

dislike of a phenomenon (f'ishbcin & Aj/.en, 1975). Gowri and Mariammal (2011) contend that 

no matter how well planned and implemented teacher training programs may be if the teachers 

have negative attitudes towards planning, they will not be successful and efficient. 

Ihc foregoing literature reveals that lesson planning is emphasized in the education process of 

many countries. It has also been noted that lesson planning promotes orderliness and 

development in thinking. Lesson plans create orderliness and development in the thinking of the 

pupils enabling the teacher to achieve the teaching objectives while presenting the contents in an 

orderly way. feachers decide about the form and content of their instruction, such as how much 

presenting, questioning, and discussing to do; how much material to cover in the allotted time; 

and how in-depth to make their instruction. 

2.6 Effective Teacher's Professional Skills 

Reynolds and Muijs (1999) contend that effective teachers are distinguished by their dedication 

to the students and to the job of teaching, and feel responsible for the achievement and success of 

the students and their own professional development. IvlTcctive teachers really believe that all 

students can learn, although all learn differently, fhey strive to motivate and engage all their 

students in learning rather than simply accepting that some .students cannot be engaged and are 

destined to do poorly. 

There arc many different types of teachers, for instance, among many others, there are those 

who walk into the classroom, and some students do not even notice them; also there are some 

who seem to be authentic dictators, and students are even afraid to ask anything in the classroom, 

•fhere arc those who read from a book, or talk constantly, during the whole session, while 

students keep copying; or even those who just talk, and by the end of the lesson, students do not 
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even know what the lesson was about, because the objectives, structure and/or theme were not 

clear, even for the teacher (Mayeski, 2005). 

(a) Content Knowledge 

for many, including teachers, the most obvious requirement to be an effective teacher is the 

content knowledge of the subject. Reynolds and Muijs (1999) considered good content 

knowledge responses to spontaneous and demanding students questioning. Students expect a 

teacher to have good content knowledge to be considered effective, which inspire the students' 

confidence in the teacher. In addition, /eiehner (1992) stated that 'effective communication of 

content knowledge is a hallmark of good teachers". However, having good content knowledge is 

just one of many vital factors and qualities, which an effective teacher needs to have in order to 

enhance learning and achievement (Reynolds and Muijs, 1999). 

(h) Good Planning 

1 laving good content knowledge is not so effective without a well planned lesson. A lesson plan 

makes the content and the session interesting and involving. Good planning facilitates clear 

explanations, and it provides a wide range of resources suitable to students needs. It assists with 

effective use of oral questioning, giving instructions, being flexible, and having an impact on the 

students' stimulation to encourage their interest and participation, effective teachers should give 

meaning to the subject by facilitating relevant material to the .students wherever possible, and by 

finding means to stimulate interest on it. 

Besides, lesson plans must be prepared to reconsider whether the material and methodology is 

suitable to be re-presented in the classroom. Craig and Dickenson (2003) pointed out that good 

planning ensures that lessons include periods where students are allowed to have discussion in 

open or close groups or in pairs. Good planning organizes the material which allows doing more 

and better during a session. Gurney, (2007) akso pointed out that, a good les.son, should allow the 

students to give the teacher their feedback in order to improve own knowledge, methodology and 

learning environment if needed. Cruickshenk & flaefele (2001) stated that effective teachers are 

able to qualitatively do more with the same amount of time" However, good planning also 

implies classroom management and organization to achieve learning. 
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(c) Classroom Behaviour 

(jood classroom management and organization, and a good lesson plan also minimize the 

likelihood ol' misbehavior. Craig and Dickenson (2003) stated that almost all classroom 

behaviour is learned and that students must clearly understand what is expected of them, fhc 

responsibility lies with the teachers to explain how and why they want them to work in that way, 

and to give positive feedback when students respond positively. According to Reynolds & Muijs 

(1999) maintaining discipline is necessary for learning to be effective. lie also suggested that 

students' misbehavior can be minimized by generally skilful teaching. Wong and Wong (2009) 

differentiate between manage and discipline, 'fhey .slated that 'effective teaehers manage their 

classrooms with procedures and routines. Ineffcctive teachers discipline their classrooms with 

threats and punishments", 'fhey also underlined that discipline has to do with how students 

behave, and management has to do with procedures on how students have to work in the 

classroom. Many ineffective teachers use reward stickers, incentive, infractions cards to 

discipline their elassroom with punishments, 'fhey only waste time, and do not solve the 

problem, flffeetive teachers manage the classroom with procedures and routines to maximize and 

engage learning time. 

In addition, effective teachers use techniques that best serve the learning needs of their students, 

'fhey use them to have each student working on tasks that engage and challenge them to achieve 

their personal best, fherc are many things that .students can learn themselves through discovery, 

and/or in a more direct way. Some students learn by being exposed to learning opportunities, 

while others will need concerted direct teaching and correction by the teacher before they master 

the learning requirements, f^ffeetive teachers help students learn on their own, as well as from 

others, from outside the school, and from various sources such as technology (Lowman, 1995). 

lilTcctivc teachers must be prepared to reeonsider whether the material and methodology is 

suitable to be re-presented in the classroom. In addition, effective teachers understand that 

students learn best if their particular culture, background and abilities are acknowledged by the 

teacher and the methodology and procedure can be adapted to the students' needs, (Zeichner, 

1992). 
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Strongc (2007) contend lhal a lesson plan is nol a final product; i l is merely a description of what 

should be occurring in the classroom. Thus, a good plan docs not guarantee high-quality 

instruction, but a poor plan most certainly contributes lo ineffective instruction. Strongc, (2007) 

in his study findings described an effective teacher as the one whom among other factors: 

• Incorporates state learning objectives into the lesson plans 

• Writes lesson plans with clearly stated objectives that have measurable outcomes 

• Includes use of available materials in lesson plans 

• Indicates start and ending times for activities in lesson plans 

• Writes lesson plans that address review of materials or remediation and enrichment 

• Incorporates effective questioning into lesson plans 

• Addresses different learning modalities and styles in lesson plans 

At the same time Stronge (2007) also described ineffective teaching as the one where a teacher: 

• Uses no (or very few) lesson plans or plans that are poorly written 

• Does not have student assessment and diagnostic data available 

• Makes no connection between assessment data and instructional planning 

• Docs not align lesson plans with local or district curriculum guides 

• Does not incorporate state learning objeetives into lesson plans 

• Does not make accommodations for .students with special needs in lesson plans 

• Shows a prevalent pattern of poor or inconsistent student achievement 

• Does not provide emergency lesson plans 

'fhus one would argue that effective teaching combines the essence of effective planning and the 

teacher's personal characteristics 

2.7 Types of Planning: Within the School System 

fherc arc three different types of planning, fhese are long term plan, medium term plan, and 

short - term plan. As related to the school system, the following can be examined; 

(a) Long - term plan is the course syllabus, such as Primary School Syllabus 
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(b) Medium - term plan is the annual or terminal or semester scheme of work broken into weekly 

programmes; and 

(e) Short - term plan is the daily lesson plan (in lesson note form). 

Marzano ct al., (2003) state that, lesson plans are usually categorized into yearly plans, weekly 

lesson plans , daily lesson plans. Similarly k'arrell, (2002) indicates that overall yearly plan 

provides an overview of the course in curriculum. Such a plan indicates the units to be taught and 

the time devoted. Yearly plans arc usually submitted through the department heads. A shorter 

version of the yearly lesson plan may be included in the syllabus as well. National and state 

standards discuss what students will be able to do as a result of the learning experience, and 

curriculum is usually written from that same point of view. Daily lesson plan is a written account 

of what a teacher would like to happen during a certain lesson or class period. It should contain 

the concept or objective, the time block, the procedure and the instructional materials needed. 

(rurney (2007) argues that many times, a teacher's lesson plan might look like a schedule. It 

might include the activities for the day as well as the amount of time the teacher thinks each 

activity will take, fhe plan serves more as a recipe for the teacher. Deciding which activities to 

do is very important and is a critical part of planning a lesson. Daily lesson plans are submitted 

usually to the department heads at the end of each week. 

2.8 Planning in Education: Global Perspective 

Before 1950 the term planning was scarcely known in field of education. But since then its 

popularity has soared. People the world over who arc concerned with the future of education: 

political leaders, administrators, teachers, students, and assorted citizens, are asking many 

pertinent questions today about educational planning, 'fhe great majority of the world's 

educational leaders and governments have by now committed themselves to the idea of 

educational planning, international agencies are giving it a top priority, new training programmes 

have been set up, social scientists are doing research on the subject, and a large new prolbssional 

literature is emerging (Coomb,1970). 
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Kitsanlas and Baylor, (2001) contend that, educational planning as we know it today is still too 

young and growing too rapidly, and is far too complex and diversified a subject, to be encased in 

any hard and fast definition, good lor all time. This is why no generally accepted definition of 

educational planning yet exists, much less an acceptable general theory. Nevertheless, great 

progress has lately been made in both the theory and practice of educational planning, and 

scholars and practitioners of the subject have moved steadily toward greater agreement on many 

important points. The approach taken here is basically historical, because the best way to 

understand educational planning is to observe how it has evolved over time and taken many 

forms in many dilTerent places to accommodate particular needs. 

Planning is, or should be, an integral part of the whole process of educational management, 

defined in the broadest sense. It can help the decision-makers at all levels-from classroom 

teachers to national ministers and parliaments to make better informed decisions. It can do this 

by helping them sec more clearly the specific objectives in question, the various options that are 

available for pursuing these objectives, and the likely implications of each. Planning can help to 

attain larger and better aggregate results within the limits of available resources (Coomb, 1970). 

Planning deals with the future, drawing enlightenment from the past (Airasian and Russell . 

2007). It is the springboard for future decisions and actions, but it is more than a mere blueprint. 

Planning is a continuous process, concerned not only with where to go but with how to get there 

and by what best route. Its work does not cease when a plan gets on paper and has won approval. 

Planning, to be effective, must be concerned with its own implcmentation-with progress made or 

not made, with unforeseen obstacles that arise and with how to overcome them. Plans are not 

made to be carved in stone but lo be changed and adapted as the occasion warrants. As plans for 

one period move into action, planning for the next must be under way, nourished by feedback 

from the fir.st( Price and Nelson. 2006). 

Despite all this attention, planning in edueafion sfill remains a mystery to mo.st of the people 

upon whom its success depends (Coomb, 1970:55). In its broadest sense planning can be defined 

as follows: 
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The aniicipation of possible future situations, the selection of 

desirable situations to be achieved (objectives) and the 

determination of relevant actions that need to be taken in order 

to reach those objectives at a reasonable cost. In other words, 

planning implies thinking about the future and trying to assume 

control over fiiture events by organizing and managing 

resources in such a way that they will bring about the 

successful completion of the objectives set forth (Comb. 

1970:55). 

According lo this ddlnition, planning is nothing exceptional. Human beings have been planning 

in one way or another since rational thinking emerged. However, as a formalized way of 

organizing development in complex societies, planning is an invention of the twentieth century. 

At the beginning of the 1960s, educational planning was seen as a must for the newly 

independent countries in order to allow them to move ahead quickly and systematically with 

their human resource development. Planning Units were set up in Ministries of flducation but 

were highly dependent on external expertise, fhc International Institute for F.ducational Planning 

(IIIEP) was created to train national planning experts at UNf'SCO Headquarters in Paris and in 

the field. A number of more or less sophisticated educational plans were prepared. However, in 

many instances the results did not correspond to the expectations, and disenchantment with the 

classical planning approach, which had started in the 1970s, became more vigorous in the 1980s 

(Price and Nelson, 2006). 

lidueational planning, in its sense, is the application of rational and systematic analysis to the 

process of educational development with the aim of making education more effective and 

efficient in responding to the needs and goals of its students and society (Coombs, 1970). 

I'ducational planning involves a qualitative and quantitative continuous process, concerned not 

only with where to go but with how to get there and by what best course. It deals with the future 

depiction basing on the past. Its work does not cease when a plan gets on paper and has won 

approval, but continues until it is fully implemented. 

23 



I'or planning lo be cITcctivc, it must be concerned with its own implementation, progress made 

and unforeseen obstacles that may arise and how to overcome them. The planning process 

includes not only a projection of the development of the economy over the next few years, but 

also resource plans for the spending departments and the costing and revision of plans (Atkinson 

1983). Planning is, therefore, an integral part of the whole process of educational management, 

defined in the broadest sense. It can help the decision makers at all levels; from the classroom 

teachers to the national ministers and parliaments to make well informed decisions. It can do this 

by helping them see more clearly the specific objectives in question, the various options that are 

available for pursuing these and the likely implications of each. 

To achieve such benefits, however, planning must use a wide-angle lens through which a great 

many interlocking variables can be put in focus and all of them seen as parts of a dynamic 

organic whole-as a system susceptible of system analysis (O'Bannon, 2008). So, before 

recommending any one course of action, planners must first sec what room the decision-makers 

have immediately. One of the central tasks of educational planning is to determine how best to 

keep these intricate internal and external relationships of the educational system in reasonable 

balance under dynamically changing circumstances, and to bend them constantly in the required 

direcfion. 

2.9 Planning in Education: /̂ ambian context 

MOP (2003) report reveals that, the Planning and Information Directorate in the Ministry of 

Education is not well co-ordinate with provincial and district offices and the result of this is that 

the vital statistics on pupils, enrolment rates, dropout rates, teachers and educational materials 

are not up to date and sometimes not accurate, flierc is also inadequate, well-trained staff in 

planning, statistics, and information management at the different levels of the Ministry. 

However, with the development of l^ducational Management Information Sy.stem (lEMIS), the 

situation is improving and many new capacity building initiatives are taking place, fhe fiow of 

information from the Ministry to the community is weak and needs to be strengthened, fhe 
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members of slalT need to be trained in order to earry out effective analyses, and co-ordinate 

dissemination of policy guidelines from the Ministry of lEducation to the public, fhere is also 

need to co-ordinate the training and development of human resources and to equip staff with new 

skills to manage the 1 luman Resource operations of the Ministry ( M01% 2003). 

fhe teacher education training functions and placement are spread among many departments 

such as Standards and Curriculum Development, Teacher lEdueation Department and Human 

Resources Department in the Ministry (O'Bannon, 2008). This has made accountability difficult 

and implementation of teacher education programmes less effective .'fhc slow process of putting 

new leachers on the payroll has also affected the system. 

fhc Ministry, with its limited resources, has not been able to provide full-time education to all 

learners. It has been supplementing this provision by using distance learning. Also, through its 

Department of Continuing f'ducation, the Ministry has been providing educational programmes 

through the National Correspondence ("ollege, the open learning centers and training in specific 

skills in the schools of continuing education. Continuing and di.stancc education has faced 

serious problems of under-funding, inadequate trained personnel and insufficient materials for 

learning and teaching, fhcy have also suffered from uncoordinated planning, fhe University of 

Zambia provides part of its education degree programmes through distance education. 

'fhis chapter has reviewed relevant literature relating to public secondary school teachers attitude 

towards lesson planning. It has also looked at the issues of planning in education both in Zambia 

and globally, fhe next chapter will discuss the research methodology employed in the study. 
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CHAPTER THREE 

METHODOLOGY 

This chapter presents the research design, target population, sampling procedures, research 

instruments, procedure for data collection, data analysis and ethical consideration. 

3.1 Research Design 

This study used the descriptive design. A descriptive design was suitable because it aims at 

examining teachers" attitude towards lesson planning. It is descriptive in that it brings out 

teachers" attitude on les.son planning. According to Orodho and Kombo (2002), a descriptive 

design is used when collecting information about people's attitudes, opinions, habits or any of 

the variety of education or social issues. 

The study employed both qualitative and quantitative approaches . Qualitatative study research 

methodologies arc those dealing with data that are principally numerical to establish relationship 

and to explain causes of changes in measured social facts. Qualitative research methodologies 

are more concerned with understanding social phenomena from the perspectives of the 

participants. Applcton (2005) argues that the process of triangulation increases the accuracy of 

mixed method research findings in that data collected from dilTerent sources can confirm the 

truth. Triangulation results in a stronger research design and more valid and reliable findings. In 

triangulation, the advantage of one method compensates for disadvantages in another and that 

studying from different perspectives gives a fuller picture. 

3.2 Population of Study 

The population for this comprised all the public secondary schools in Kitwe District. According 

to Ncube (2004) a research's population denotes all those who fall into the category of concern, 

or objects or events that conform to specific criteria and to which we intend to generali/e the 

results of the research. 
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3.3 Sample size 

A sample is denned as a portion or subset of the population, the si/e of which is determined by 

Ihe type and objeclivc of the study, as well as time and financial constraints (White, 2005). Since 

it was not possible to use all the public secondary schools found in Kitwe District, the sample 

(accessible population) constituted of forty eight Icachers, ten Heads of Departments and six 

Head 'feachcrs. 

3.4 Sampling procedure 

Purposive sampling technique was used to select all respondents. White (2005) explains that in 

purposive sampling, the concern is to acquire in depth knowledge from those who are in position 

to give it. 

3.5.0 Research instruments 

The study collected data using questionnaires, lesson observations, interviews and document 

analysis. 

3.5.1 Questionnaires 

fhe questionnaires were distributed to teachers before lesson observations. According to 

Kothari and Gaurau (2014) questionnaires are appropriate for colleeting large amounts of data 

within a short time. Open-ended questions gave the respondents opportunity to give further 

opinion by qualifying or substantiating their answers, while closed ended questions were used 

since answers are much easier to code and analyze. Further, in close ended questions, the 

chances for irrelevant answers are limited because appropriate categories arc provided (White, 

2005). 

3.5.2 Î esson observations 

Lesson observation involved sitting in some classes where a lesson was taught. Kothari and 

Gaurau (2014) suggest that observation becomes a research tool i f it serves a iormulated research 

purpose, if it is planned deliberately and if it is recorded sy.stematically. 
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3.5.3 Interviews 

This study employed interviews to collect views from head teachers on teachers" attitude on 

lesson planning. I'he interview comprised mainly open-ended questions, but with the guidance of 

an interview guide. Kombo and I'romp (2006) assert that an interview is a face to face oral or 

verbal dialogue between a researcher (interviewer) and a respondent (interviewee), where ideas 

are exchanged and recorded. 

3.5.4 Document analysis 

Document analysis is where official documents like lesson plans and records of work arc 

reviewed. Ncube (2004) contends that document analysis, as a data source, is as good as 

observation and interview. Document analysis has the potential to reveal information that the 

interviewee is not ready lo share and also informalion lhal may nol be available during 

observation. The responsibility of checking ihe professional documents like teachers' lesson 

plans and schemes of work lies in the hands of the head teacher, fhis may be done in person or 

he may delegate to the deputy head teacher or the head of department. 

3.6. Data collection procedure 

•fo begin wilh, the researcher obtained an introductory letter from the office of the Director 

Institute of Dkstance 1-xlucalion of the University of Zambia, fhe researcher also sought an 

introductory letter of permission from the Di.striel liduealion Board Secretary in Kilwe, lo 

conduct research around the district. 

3.7. Data analysis 

Qualitative data was analyzed thematieally; where the scheme of analysis was worked out 

following the coding categories in some cases respondents' comments were directly quoted. To 

ensure accuracy and consistency the researcher edited the field notes, fhe researcher identified 

kc)' ideas categorized and then condensed them, fhe identified key ideas were then codillcd and 

organized into themes. 
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The Microsoft office package (Excel) was used to analyze quantitative data from questionnaires 

which generated frequency tables and percentages that were presented in form of tables and 

graphs. 

3.8 Ethical consideration 

Regarding issues of ethical nature, the researcher first sought consent from all prospective 

participants by explaining to them what the study was all about and what the information given 

would be used for. In addition, the names of the participants/ respondents were kept anonymous 

by using initials instead of actual names. According to White (2005) anonymity of research 

participants means that either the project docs not collect identifying informalion of individual 

subjects (for example name, address and email address), or the project cannol link individual 

responses with participants' identities. In addition, the participants were assured of 

conlldentiality for any information that was given. (Confidentiality means that only the 

investigator(s) or individuals collecting/analyzing data can identify the responses of individual 

subjects, fhe researchers must make every effort to prevent anyone outside of the project from 

connecting individual subjects with their responses (White, 2005). 

'fhis chapter has highlighted the methodology through which the current researcher undertook in 

order to meet the research objeetives. 'fhc research design has been discussed, fhe population 

under study as well as the sample to be investigated has also been outlined, fhe next chapter 

looks at the findings of the study, fhere were derived from the questionnaires, observations and 

interviews. 
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CHAPTER FOUR 

FINDINCiS OF THE STUDY 

In this chapter, the results of the study are presented. The chapter is divided into three sections. 

The Cirst section presents the findings on teachers' attitude on lesson planning based on their 

responses from the questionnaire, followed by findings from the classroom lesson observations 

and interviews with school Head 'feachers. 

4.1 Teachers' attitude on lesson planning 

•fhis part of the questionnaire required the teaehers to indicate their agreement or disagreement 

on usefulness of a lesson plan in class. 48 teachers (22 male and 26 female) were selected that 

completed the questionnaires, which tried to establish their attitudes on lesson planning, for each 

of the statement indicated in fable 1 and fable 2 below which were based on questions 7 to 12 of 

the teachers' questionnaire, teachers were required to indicate the responses in the spaces given, 

'fhere were four alternative to choose from, these were 

Strongly Agree (SA), Agree (A), Disagree (DA), Strongly Disagree (SDA) 

Table. 1. Teachers' responses on lesson planning (frequency) 

Q# Statement SA A D SD TOTAL 

Q7 Lesson Planning is tedious 4 28 8 8 48 

08 Good teaching requires lesson planning 20 20 4 4 48 

Q9 Lesson planning helps in making a teacher progressive 20 24 4 0 48 

QIO Lesson planning improves lesson delivery 20 28 0 0 48 

Q l l Lesson planning helps in fulfilling instructional objectives 24 24 0 0 48 

Q12 A teacher needs a lesson plan to teach satisfactorily 8 32 8 0 48 

Source: 'feachcrs' Questionnaire 
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Table. 1 Above shows the number of partieipanls and their attitude towards lesson pkmning. The 

data above showed that majority of the teachers who participated in the study expressed positive 

attitude on the importance of lesson planning. Most of the teaehers (32 out of 48 teaehers) 

strongly agreed that "A teacher needs a lesson plan to teach satisfactorily. However, 28 teaehers 

agreed with the assertion that lesson planning is a tedious activity. On the question whether 

lesson planning helps in making a teacher progressive, 20 strongly agreed, 24 agreed and only 4 

disagreed. On the question as whether lesson planning improves lesson delivery, 28 teachers 

strongly agreed with the assertion. 

'['able. 2. Teachers' responses on lesson planning (percent) 

Qll STATEMENT SA A DA SDA TOTAI 

Q7 Lesson Planning is tedious 8.3 58.3 16.7 16.7 100 

Q8 Good teaching requires lesson planning 41.7 41.7 8.3 8.3 100 

Q9 Lesson planning helps in making a teacher progressive 41.7 50 8.3 0 100 

QIO Lesson planning improves les.son delivery 41.7 58.3 0 0 100 

Q l l Lesson planning helps in fulfilling instructional objecfives 50 50 0 0 100 

Q12 A teacher needs a lesson plan to teach satisfactorily 

Source: Teachers' Questionnaire 

16.5 67 16.5 0 100 

As indicated in table.2 above,(28) 58.3% teachers agreed with the statement that lesson planning 

is a tedious activity. Lurther, the findings showed that a majority of the teachers participated in 

the study expressed positive attitude on the importance of lesson planning. Most of the teachers 

67 % (32) strongly agreed that "A teacher needs a les.son plan to teach satisfactorily". 
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Figure. 1 Teachers' attitude on lesson planning 
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Source: Teachers' Questionnaires (2016) 

Figure. 1 above indicated that the majority of teachers 32 (66.7%) strongly agreed to the fact that 

lesson planning is relevant to a teacher in fulfilling classroom objectives. Further, most teachers 

were also agreeable to the fact that a teacher needs a lesson plan to teach satisfactorily. 
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4.2 Extent to which teachers utilized lesson plans in classroom 

Table. 3 below presents researeh findings on the extent to which teachers utilized lesson plans, 

•fhc lesson observations were carried out in order to determine the extent to which teachers 

utilized lesson plans in classroom. 14 teaehers were observed from the selected schools. Out of 

the 14 teachers who were observed only 4 (28.6%) of teaehers did not have lesson plans. The 

information from the observation indicated that most teachers (71.4%) went to class with a 

lesson plan although obiectivcs were not sequentially followed in some cases as outlined in the 

les.son objectives. 

rable.3. Extent to which secondary teachers utili/e lesson plans 

Teachers Frequency Percentage 

With lesson plans 10 71.4%) 

Without lesson plans 4 28.6% 

Total 14 100 

Source: Lesson observation (field) 

4.3 Participation of Teachers by (iender 

One of the items on the teachers' questionnaire was to know their gender and fable 4 below 

shows the details of how many male and female teaehers took part in this study. In this .study 

gender was very important because there was need to know the characteristics of respondents. 

The researcher sought to find out whether or not gender had any inlUienee on teachers' 

utilization of lesson plan in classroom, fhe teachers were given an objective question to indicate 

their gender. This inlbrmation was vital to the researcher in order to find out whether gender had 

any influence on the use of lesson plan in classroom. Out of 48 teachers who completed the 

questionnaires, 22(4.5.8%) were male while 26(54.2%)) were female. 
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'rablc.4 Responses by (iender 

Cender 

Male 

Female 

T O I A L 

Frequency 

22 

26 

48 

Source: Teacher's Questionnaire 

Percentage 

45.8 

54.2 

100 

The study revealed that the majority of teachers 26 (54.2%) were female. It was observed that 

gender was not a major factor as it did not show any significant impact on the study; however, 

the teachers' individual attitude and practices affected lesson planning. 

4.4 Secondary school teachers and their number of years in service 

One item the researcher wanted to find out was whether or not duration of service of teachers. 

This was important to the researcher in order to find out whether the number of service of 

teachers had any infiuencc on the use of les.son planning in classroom. 

Tabic .5. Secondary school teachers and their number of years in service 

Response 

Less than 5 years 

5- 10 years 

10-15 years 

15 years and above 

lotal 

Frequency 

3 

28 

1 1 

6 

48 

Percentage 

6.2 

58.3 

23 

12.5 

100 

Source: 'feachers' Questionnaire (field) 

The study revealed that the majority 28 (58.3%) of the teachers who participated in this study 

were teachers who served between 5 to 10 years. The lowest period of service consisted of 

teachers who had served less than 5 years. On the question whether or not the number of years of 

service could affect teacher's attitude on lesson planning, it was observed that the number of 

years of service was not a major factor as it did not show any innucnec on the teachers' attitude 

towards their lesson planning. 
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4.5 Teachers views on whether lesson planning is useful or not 

Many different views were expressed by teaehers on whether the lesson plan is useful in 

classroom delivery. Some teachers were of the view that lesson planning helps to prepare work 

required and can help learners to capture content systematically, help to plan what to do at each 

stage and. learners can easily follow as long as the teacher delivers the lesson. Other responses 

were that lesson planning helps teachers to meet specific objectives at each stage of a lesson. 

4.6. Head teacher's views on lesson planning based on interviews 

One of the questions from head teachers interview guide was lo find out the frequency to which 

head teachers check the lesson plans and schemes of work of their teachers. A l l 6 (100%) Head 

fcachers indicated that they routinely cheek the teachers' lesson plans and schemes of work 

every fortnight. 

One of the respondents indicated : 

unless employed as newly cpialified leachers undertaking training 

teachers should not he asked to submit lesson plans to the Head Teachers. 

Head oj Departments, Subject Co-coordinators or other line managers on a 

regular weekly basis. Such practices denote a lack of trust in teachers' 

professionalism'. 

Another respondent .said: 

'7/ /.V important to monitor the quality and impact of teachers' 

planning. This does not mean that you need to see everyone's plans 

each M'cek." 

According to Kitsantas and Baylor (2001) the responsibility of checking the professional 

documents such as teachers' schemes of work and lesson plans lies in the hands of the Head 

'feacher. This may be done in person or he may delegate to the Deputy I lead feacher or the 
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Head of depailmenl. I'reparalion and use of lesson plans by Icachers enhance sequential teaching 

and results to improved achievement. 

4.7 Challenges of lesson planning: Teachers views 

feachcrs were asked to give reasons to challenges they face in line with les.son planning. Varied 

views were expressed. Below were the selected views from the teachers' questionnaire: 

'IJJhe leaching load is loo much, il is difficull lo find time to prepare a 

lesson plan plus lack of resource material- hence it becomes difficuh 

to do lesson planning' 

'Teachers' time should be used for aspects of planning that are going, 

lo be useful for their own purposes, and M'hich have a direct impact 

upon the quality of leaching and learning. Teachers should not spend 

time producing documentation that does not meet these two purposes.' 

'Creating detailed plans create unnecessary workload for leachers, 

taking time oM'ay from the real business of planning, M'hilst offering 'false 

• comfort' of purpose. These burdensome and unhelpful practices have 

arisen due to the real and perceived demands made by Government and 

how school leaders and leachers have reacted to them ' 

'Some formats for the lesson plans are too long and need to be shortened. 

Another challenge was cited that some lesson plans require the teacher lo 

know the number of pupils in class which is nol practical if the classes are 

many. ' 
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'Lesson plans require the teacher to list the objectives to be achieved in a 

lesson and it is not always that a teacher will have many objectives in a 

lesson it could be one or two '. 

The above views by leachers show lhal leaching load and lime lor planning were ihe mosl 

common challenges which prevented leachers from lesson planning. 

4.8. Measures that Promote Secondary School Teachers' Lesson Planning 

On Ihc question of ihe effective ways of implementing lesson planning in schools, a number of 

options were listed from the leachers" questionnaire. Teachers were required lo circle the mosl 

appealing factor in terms of promoting lesson planning, fhe given options include teacher 

motivation, reduced workload, inspection, promotion and giving administrative responsibilities 

to teachers among other options. 

Table.6.Ways of promoting lesson planning 

Method of promoting lesson planning Frequency Percent 

Promotion of teachers 6 12.5 

Inspection 5 10.42 

Motivation 11 22.92 

Reduce workload 14 29.16 

Allowances 4 8.33 

Cheeking of files J 6.25 

Other 5 10.42 

Total 48 100 

Source: Teachers' questionnaires 

•fhc data above revealed that mosl leachers 14 (29.16%) recommended that reducing work load 

would help teachers lo implement lesson planning. 11 leachers (representing 22.92%)) indicated 
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that motivation would help teachers to implement lesson planning. Six teachers (representing 

12.5%) showed that promotion of teachers would enhance lesson planning. 

Figure.2: Ways of Promoting Lesson Planning 
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Source: Teachers' questionnaire 

Figure. 2. shows the common factors that could promote lesson planning. The responses showed 

that 29.5% of participants recommended that reducing workload would enable teachers to write 

lesson plans. Further 22.92% of teacher's responses were lesson planning was associated with 
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teacher's motivation, while 12.5% was associated with teacher promotion and 10.42% of 

participants recommended teacher inspection as a way of promoting lesson planning. 
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CHAPTER FIVE 

DISCUSSION OF RESEARCH FINDINGS 

I'his chapter discusses lire research lindings. The study revealed several issues regarding 

teachers" attitude towards the use of a lesson plan in classroom in public secondary schools in 

Kitwe District ol" Copperbelt Province of Zambia, fhis has been dfscus.sed according to the 

themes arising from the objectives of the study which were to: 1 establish the attitude of secondary 

school teachers on lesson planning in Kitwe District, ascertain the extent to which Icachcr utili/c 

the lesson plan in the teaching and suggest ways of promoting lesson planning in classrooms. 

S.lTeachers' Attitude on Lesson Planning 

1 he following observations were drawn from the study results: it was noted that, very few 

teachers showed a negative altitude towards the use of the lesson plan, fhc majority of teachers 

were able to prepare lesson plans, 'fhis was evident due to teachers" great emphasis laid on 

preparation and use of the lesson plans to do their work and only a few seemed to have no 

interest in making the lesson plans, fhe findings revealed that most teachers tended to agree that 

lesson plans helped teachers present their information in classroom, fhirty two (32) teachers out 

of forty eight (48) chose the 'agree' option on the statement 'a teacher needs a lesson plan to 

teach satisfactorily ". 

5.2 Extent to which teachers utili/.es lesson plans in classroom 

fhe research results on the extent to which teachers utilized lesson plans showed a high positive 

response, 'fhe information from the observation indicated that most teaehers went to class with a 

lesson plan although objectives were not sequentially followed in .some eases as outlined in the 

lesson objectives. A l l teachers indicated that their teaching loads negated wriUng detailed lesson 

plans, 'fhey showed that their planning was affected by the number of teaching periods. Stronge 

(2007) also report that the barriers to the use of les.son plans include teachers' lack of time due to 

heavy teaching load. 

A lew teachers did not utilize lesson plans and had no interest in preparing lesson plans, fhe 

researcher further observed worrying trends among teachers, fhesc trends included but not 
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limited to the following: some school based supervisors (Head of Departments) had a 

tendency of Just appending their signatures (as per school policy) on lesson plans without proper 

scrutiny of the lesson plans. According lo Borich (2007) an effective Icacher is expected lo 

prepare lesson plans wilh clearly staled objectives and their supervisor is supposed lo check 

thoroughly. 

Further, the study found that teachers with no lesson plans were unable lo accurately estimate the 

quantity of informalion to be delivered; they also experienced difficulties identifying proper 

instructional methods and employed inappropriate learning activities as well as resources, 

resulting to incoherence and boredom among students, fhis is in line with Chelo (2010) who 

argues lhal having good content knowledge is not so effective wilhoul a well planned lesson. In 

the same way, Callum & Richard (2000) report lhal if a teacher has not planned his or her lesson, 

il is presented haphazardly or incoherently. 

Based on the results of lesson observations it was clear lhal leaehers who did not have lesson 

plans did not see the need of using them. The study also revealed that such leachers did nol have 

a record of their lesson plans because they were nol able lo .show the researcher old lesson plans, 

•fhese study findings may imply that Icachers .still need lo be sensitized about the importance of 

utilizing lesson plans in leaching, fhis finding is similar to sludies by Abernathy, forsyth, and 

Mitchell (2001) who stress that some teachers feel that lesson planning lakes loo much lime. 

Lesson planning is too often dismissed as a chore, even an irrelevance for which bu.sy teachers 

have little lime for. 

According lo findings of this study, Icachers using lesson plans seemed more confidenl wilh 

them and they considered lesson planning as beneficial, 'fhese results were lo a great extent 

compatible wilh the findings of Ball and Lampcrt (1999), who reported that a teacher wilh a plan 

is a more confidenl teacher .'I'he teacher is clear on what needs lo be done, how, and when, fhc 

lesson will tend lo How more smoothly because all the informalion has been gathered and the 

details have been decided upon beforehand, 'fhe teacher will nol wa.sle class lime flipping 

through the textbook, thinking of what to do next, or running to make photocopies, fhe teacher's 
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confidence will inspire more respect from the learners, thereby reducing discipline problems and 

helping the learners lo feel more relaxed and open lo learning. 

5.3 Ways on promoting lesson planning in public secondary schools 

Mosl of the teachers interviewed suggested that reducing workload for Icachers was likely to 

increase the utili/ation of lesson plans. As the workload challenge showed, all parts of the 

education system have a role lo play in reducing the unnecessary tasks lhal lake teachers away 

from their core task of improving outcomes for pupils, fhere is no single reason behind 

excessive workload. In situations where workload is not managed properly and lesson plans are 

not inspected regularly, instructional planning may be compromised, irrespective of teachers' 

training status. Similar findings were reported by Airasian and Russell (2007), who noted lhal a 

lighter workload creates opportunity for leachers lo prepare and update their lesson plans, which 

in turn, improves the qualily of education. 

•fhe implication of this finding is that school administrators should provide additional planning 

time for teachers by decreasing their work load. Hence, administralors of schools have a role to 

play in reducing the unnecessary tasks that lake teachers and school leaders away from their core 

task. Some teachers recommended that, rather than requiring leachers lo produce detailed, 

written lesson plans routinely, school adminislralors should be reviewing the effectiveness of 

how lime set aside for planning is allocated, 'fhis is also in line with studies done by Odundoa el 

al. (2014) who stated that, with heavy workloads, teachers do not have time to plan for leaching; 

thus, lessons arc provided haphazardly without attention to the sequence of aclivities, relevance 

of content in relation to curriculum objectives, learning resources as well as methods. Wilh a 

heavy workload, leachcrs are likely to deliver lessons as an obligation; and neither leachers nor 

students enjoy management of the teaching/learning process. 

further, the study .shows lhal mosl leachcrs interviewed were more likely to implement lesson 

planning through teacher motivation, fhis finding underscores the importance of teacher 

motivation through recognition, involvement in decision-making processes, rewards as well as 

moral and financial support, among others in relation to lesson planning, fhis is in line wilh the 
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suggestion by ( Odundoa et al ,2014) who stated that the administrators need to be motivating 

teachers by either rewarding or attach an allowance for those who adhere to lesson planning. 

Regular inspection of lesson plans by Departmental Heads, Deputy Head Teachers, or Head 

Teachers also emerged as a key factor influencing the availability and consistent use of lesson 

plans. The study found that, inspection of lesson plans was not a regular supervisory routine. 

Where inspections are regular, most teachers based their teaching on lesson plans. Consequently, 

the Ministry of ltducation officers should regularly conduct spot checks on lesson plans and keep 

school administrators on their toes regarding quality of planning for teaching. 

The study indicated that teachers whose lesson plans were regularly in.spectcd were more likely 

to have such plans than those whose inspection was irregular or lacking. This finding emphasizes 

the need for regular inspection of lesson plans by higher authorifics such as Departmental Heads, 

Deputy Head 'feachers as well as Head 'fcaehers to ensure that all teachers develop and update 

lesson plans as and when necessary. Similarly, findings by Nabukenya (2007) also revealed 

constant supervision and monitoring as other reasons given by Head 'feachers and their deputies 

for motivating teachers. However, fapo (2004) also cites that the absence of effective 

monitoring and supervision systems of Head 'feachers contributed to lack of commitment by 

teachers that is reflected in pupifs superficial assessment reports and of unco-ordinatcd mastery 

of subject content and performance skills. 

'fhis chapter has discussed the findings of the study on teacher's attitude towards lesson 

planning, fhc next chapter presents the conclusion and recommendations of the study. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDAHONS 

This chapter presents the conclusion and recommendations of the study, the objectives of the 

study were: to establish the attitude oT secondary school teaehers to lesson planning, ascertain the 

extent to which teachers utilize the lesson plan in their teaching and suggest ways of promoting 

lesson planning in the classroom 

6.1 Conclusion 

•fhe study showed that, most teachers favored lesson plans and found it necessary for lesson 

planning in teaching, fhe results showed that the majority of participants had favorable attitudes 

towards teaching through lesson plans. Most of the teachers admitted that a lesson plan was an 

important tool in teaching. 

Planning for classroom teaching is a major prerequisite for successful teaching. A teacher who 

plans well ahead of time ends up communicating effectively to his/her pupils. By having a les.son 

plan, a teacher is able to manage his/her time, effort and resources efficiently. Developing a 

lesson plan can be difficult to do and requires efforts, energy, and time to accomplish. It is hoped 

that the study contributed to the body of knowledge in the field of teachers' attitude about the use 

of lesson plans in elassroom. 

6.2 Recommendations 

Arising from the findings of the study, the following recommendations were made 

i. Periodical refresher seminars should be initiated and coordinated by education officers to 

remind teachers on the usefulness of lesson planning 

ii . 'feachcrs need to be provided relevant training that would help them to overcome the 

problems of classrooms associated with effective lesson planning on regular basis 

iii. 'feachers should engage in collaborative planning to develop their .skills and knowledge, 

to improve their expertise, and to benefit from the expertise of their colleagues. 
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iv. Mini.stry ofCjcncral l^ducalion must orient all .school administralors and subject teachers 

to identify alternative ways to effective teaching and planning 

v. School administrators need to constantly motivate teachers in terms of rewards and 

promotion for those who implement lesson planning 

vi. In' order to enhance teachers' knowledge and attitude on lesson planning, education 

standard officers could make regular visits to schools through which teachers are 

educated on the value of lesson planning and also for the purpose of their prolcssional 

development. 

vii. fhe government should address the issue of heavy workload by increasing budgetary 

allocation to employ more teachers. 
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APPENDICES 

Appendix A 

Consent form for participants 

H I E UNIVERSITY OF ZAMBIA IN COLLABORATION WITH ZIMBAIJWE OPEN 

UNIVERSn Y (UNZA-ZOU) DIRECTORATE OF RESEARCH AND (GRADUATE 

STUDIES 

Dear participanl(s), 

I am a postgraduate student at the University of Zambia in collaboration with the Zimbabwe 

Open University (UNZA-ZOU) pursuing a Masters Degree of [education in leducational 

Management. I am conducting a research on Attitude of Teachers on Lesson Planning: A 

Classroom Management Perspective. 1 need to get your sincere opinion in order for me to 

accurately write on the above topic. You are assured that the information you arc going to give 

will be kept confidential. If you are willing to take part in this study, please write your name or 

initial in the spaces provided below. Should you feel like withdrawing at any point of the study 

(during a discussion, interview or answering a questionnaire), you are free to do so. 

Participant Initials 

Signature 



APPPKNDIX C 

QUESTIONNAIRE FOR TEACHERS 

You arc required to tick the responses below. In other cases, you have to write the answers in the 

spaces provided. Please answer all questions in the questionnaire. 

Section A 

1. Name of the school 

2. Male P'emale 

.3. Duration ol\service 

A. Less than 5years 

B. Between 5 to lOyears 

C. Between 10 to 15 years 

D. Over 15 years 

4. What is your highest prolcssional qualification? 

A. Certificate 

B. Diploma 

C. Degree 

D. Masters degree 

5. Which of the following factors can enhance teachers" lesson planning? 

A. feacher observation 

B. Allowances 

C. Promotions 

D. Inspection 

i ; . Checking of professional file 

f. Visits by Standards Officers 



G. Continuous l^rofcssional Development (CPD) 

11. Other (speeily) 

6. 1 low often do you utilize a lesson plan in your teaching? 

A. Always 

B. Sometimes 

C. Not at all 

7. fo what extent does lesson planning help your lesson delivery? 

A. Greatly 

B. Moderately 

C. Not at all 

8. fo what extent do you feel the following affeet lesson planning? 

ii) Teaching load 

A. Greatly 

B. Moderately 

C. Not at all 

i) Other school responsibilities 

A. Greatly 

B. Moderately 

C. Note at all 

Section B(i) 

for each of the following statement you are required to indicate the response in the spaces 

given, fhcre are four alternative to choose from, these are: 

Strongly Agrec(SA) 

Agree(A) 

Disagree (DA) 

Strongly Dfsagree (SDA) 



9. Lesson planning is tedious. 

A. Strongly Agree 

H. Agree 

C. I)i.sagree 

1). Strongly Disagree 

10. Good teaching requires lesson plan 

A. Strongly Agree 

B. Agree 

C. Disagree 

D. Strongly Disagree 

1 1. Lesson planning helps in making a teacher progressive. 

A. Strongly Agree 

B. Agree 

C. Disagree 

D. Strongly Disagree 

12. Lesson planning improves lesson delivery. 

A. Strongly Agree 

B. Agree 

C. Disagree 

D. Strongly Disagree 

13. Lcs.son planning helps in fulfilling instructional objectives. 

A. Strongly Agree 

B. Agree 

C. Disagree 

D. Strongly Disagree 



14. A teacher needs a lesson plan to teach satisfactorily. 

A. Strongly Agree 

B. Agree 

C. Disagree 

D. Strongly Disagree 

Section B (ii) 

1.5. 1 esson planning is useful to me. {Mark one on the given scale 1 2 3 4) 

1. Strongly agree 

2. Agree 

3. Strongly disagree 

4. Disagree 

Why? 

16. Lesson planning is useful to my learners. {Mark one on the given scale) 

1. Strongly agree 

2. Agree 

3. Strongly disagree 

4. Disagree 

Why? 



18. Arc Ihcrc practical challenges to overcome in line with lesson planning? 

Yes No 

16. If yes to the above, list three 

19. Suggest two ways on how the sehool can promote lesson planning 

Thank you! 



APPENDIX D 

IN lERVIEW GUIDE SCHOOL IIEADTEACIIERS 

1. What is the general attitude of the teaehers towards lesson planning? 

2. What is the policy on lesson planning? 

3. What proportional of your teachers have respondedipositivcly to the implementation of 

lesson planning? 

4. I low does your role influence teachers lesson planning? 

5. Would teacher implement lesson planning without the influence of the policy? 

6. What are the monitoring, assessment and evaluation strategies used in line with lesson 

planning? 

7. What professional development activities are taking place at your schools? 

8. Mow does each of these activities infiuencc classroom practice? 

9. Comment on how lesson planning impact on lesson delivery 

10. Mow often do you sensiti/e schools about lesson planning? 

11. What kind of support do you render to teachers in terms in terms of lesson planning? 

12. Do you make follow ups on these activities? 

1 3. What challenges are you experiencing in a way teachers respond to lesson planning? 

14. How do you overcome these challenges? 

Thank you! 

Imd 


