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ABSTRACT

The purpose of this study was to investigate the attitude of public Secondary School teachers
towards the use of the fesson plan in teaching. The study was conducted in the six sclected public
sceondary schools of Kitwe District of Copperbelt Province. These were lelen Kaunda, Kitwe
Boys. Mukuba. Mitanto, Ndcke and Malela Sccondary Schools. The sample consisted of 48
Teachers, 10 Departmental heads and 6 Head Teachers from sclected schools. This study used
the dcscri'ptivc design and employed both ciualitaﬁvc and quantitative approaches. The rescarch
instruments used Lo colleet data were questionnaires, lesson observation, document analysis and
interviews. Qualitative data was analvzed thematically; where the identified key ideas were
codified and organized into themes. The Microsoll offhice package (Excel) was used to analyze

quantilative data [rom questionnaires which generated frequency tables, graphs and percentages.

The results of the study showed that the majority of participants had {avorable attitudes towards
tcaching through lesson plans. However, what was discovered was that those teachers who
avored lesson planning found heavy workload as a major obstacle in doing so. On the other
hand, somc tcachers felt that lesson planning took too much time. l.esson planning was also
often dismissed as a bother, cven as irrclevant. Based on the {indings, the study recommended
that tcachers be sensitized about the importance of utilizing a lesson plan in classroom o
enhance quality tcaching. Periodical vefresher seminars should be initiated and coordinated by
cducation officers to remind teachers on the usclulness of lesson planning. Iinally, but not the
lcast. teachers should engage in collaborative lesson planning to develop their skills and

knowledge. to improve their expertise, and 1o benefit from the cxpertise of their colleagues.
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CHAPTER ONKE
INTRODUCTION

1.1 Background

[esson planning has historically been based on the assumption of “universal tmpact™ whereby
many cducators belicve that it 1s a critical clement of cflective instruction. As an old adage says,
“Iailing 1o plan iy planning to fail” (Duncan and Mect, 2010:89). Rescarch by (Olunga, 2012;
Panasuk, Stone & Todd, 2002) indicatc that lesson planning is a crucial element in the process of
meeting national content standards and optimizing the outcome of classroom tcaching and
learning. “Teachers' attitude, opinions and expericnces about lesson planning are different.
Planning {or classroom tcaching 18 a major prerequisite for successful teaching. A tcacher who

plans well ahead of time ends up communicating cffectively to his pupils (Borich, 2007).

Teachers by policy are required to prepare for any lesson they have to teach and the plan must be
writlen down. A written plan indicating topic, date, grade level, duration of the Iesson, objectives
o be achieved, what will be covered (content, mostly examples and activitics that pupils will
perform), and a scction requiring the teacher to evaluate the lesson after hefshe has taught the
lesson. This written plan is called a fesson plan. livery teacher must have a lesson plan in front ol

him/her 1o follow as he/she teaches (Banda, 2005).

However, not many teachers enter a clagssroom with a lesson plan (Kitsantas and Baylor , 2001)
l.esson plans arc systematic records of a tcacher's thoughts about what will be covered during a
lesson. Richards (1998) suggests that lesson plans help the teacher think about the lesson in
advance to "resolve problems and difficulties, 10 provide a structure for a lesson, o provide a

'map' for the teacher to follow. and to provide a record of what has been taught”

The reality in most schools in Kitwe District scems to be at variance with the loregoing
statement. Insufficient planning of lessons coupled with less practical work prepared for classes
arc cvident in most schools (Olunga, 2012). Dall’Alba & Sandberg (20006) contend that teaching
is a complex activity. It nceds proper preparation and planning. Iesson planning is the blue print
of those teaching activitics that arc 1o be done in the class-room. Lvery teacher trics to plan the

content in his or her own style so that he or she can teach systematically and clfectively at the

R
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right moment. Similarly (Robert. 2009) stipulates that successful tcachers are invariably good
planners and thinkers. Planning lessons 15 a [undamental skill all teachers must develop and
hone, although implementation of this skill in actual teaching can, and usually docs, take some

e

A lesson is a structured period of time where learning is intended 1o oceur. It involves one or
more students (also called pupils or learners in some circumstances) being taught by a teacher or
instructor. Lessons are generally taught in a classroom but may instead take place in a situated
[carning cnvironment. In a wider scnse. a lesson is an insight gained by a lcarner into previously
unfamiliar subject-matter. Such a Iesson can be planned or accidental, (Rocediger & Karpicke,

20006).

Wong & Wong (2009) state that lesson plans alleets not only teachers” instruction but classroom
management as well, Characteristics of a well-managed classroom are that @ students are deeply
cngaped with their work: which would be possible if their roles are described and they have a
goal as provided in a good lesson plan: students know what is expected; which would be possiblc
via routinely implemented good lesson plans; there is little wasted time, conlusion; which would
be possible via elfective implementation of a good lesson plan; and  the climate of such a
classroom would be work-oriented. but relaxed and pleasant; which would be possible via good

time management due to elffective implementation of a good lesson plan.
1.2 Statement of the Problem

Despite the fact that lesson planning has long been regarded as essential for effective tcaching. it
15 interesting to note that not every teacher enters a classroom with a lesson plan (Banda, 2005).
Rescarch has provided overwhelming support (or the view that planning is critical to successtul
tcaching (Galoor & Akhilesh, 2010: Wong & Wong, 2001). Marzano et al., (2003) on the other
hand indicatc that some tcachers writc down elaborate daily plans: others do the planning
“inside their heads™, while, others  especially those on teaching scrvice say they write daily
lesson plans only because a supervisor, cooperating teacher, or school administralor requires
them to do so. After they graduate, many tcachers give up writing lesson plans. 1t 1s of great

concern to note that a teacher can teach without the lesson plan (Riaz, 2009).

e —————— e —————
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In Zambia. most of the information available 1s on the importance of lesson planning with little

known about the attitude of teachers on lesson planning. hence the relevance of this study.

1.3 Purpose of the Study
The purpose of this study was to investigate the attitude of the sccondary school teachers towards

the use of the lesson plan in teaching,

1.4 Objectives
The objectives of the study were to:
1. BEstablish the attitude of sccondary school teachers to lesson planning.

Ascertain the extent to which teachers utilize the lesson plan in their teaching

o

3. Suggest ways of promoting lesson planning in the classroom
1.5 Rescarch Questions
This study sought to answer the following questions

1. What is the attitude of sccondary school teachers towards lesson planning?

rJ

To what extent do secondary school teachers utilize lesson plans in their teaching?

()

How can lesson planning be promoted in the classroom?

1.6 Significance of the study

It is hoped that this study would provide msight on tcacher’s attitude towards lesson planning n
sccondary  schools of Kitwe  distriet. Such insights may  help subject teachers. school
administrators and Ministry of liducation officials appreciating the use of lesson plans in

teaching and adopt strategics to make them effective.

1.7 Limitations
The rescarch findings were limited to [ew selected secondary schools in Kitwe district due to

inadequate time. This means the findings of the study may not be generalized across the country.




L.8. Theorctical framework of the study

There are a number of approaches 1o lesson planning. However this study was guided by the
Tyler’s (1949) rational-lincar model. Tyler’s model has four steps that run sequentially: specily
objectives: sclect learning  activitics; organize learning activitics; and specily methods of
cvaluation. Teacher preparation courses allocate considerable time and cllort to the planning

process, which is recognized as being inextricably associated with maximizing student learning.

In this study, Tvlors® model was used to explain the decision of sccondary school teachers 1o
develop and usc lesson plans consistently in class. Planning takes into consideration what will
happen during the interactive phasce of teaching. [n gencral, Fyler's (1949) lincar model for
planning, which was expanded by Taba (1962). has been widely used in classroom practice. For
example, Taylor (1970) studied what tcachers actually did when they planned their lessons and
found that they tocused mostly on the interests and needs of their students. More important, he

found that tcachers were not well prepared in teacher education programs for lesson planning.

Teachers are said to possess different attitudes towards lesson planning.  T'eachers™ attitudes
towards their duty such as lesson planning have an important influence on their achievement and
competence (Guneylt & Aslan, 2009). By virtue of 1ts application nature. T'yler’s model is of
valuc precisely because it fullills one primary purposce to explain the meaning, nature, and
challenges associated with lesson planning so that teachers may use that knowledge and

understanding to act in more informed and effcctive ways.

1.9. Operational definitions

The following opcrational definitions of terms were used in the study:

Assessment - All those activitics undertaken by teachers which provide information to be used

as feedback to modily the teaching and lcarning activitics in which they are engaged

Evaluation - The structured interpretation and giving of meaning to predicted or actual results of

the lesson




Attitude - A hypothctical construct that represents an individual's degree of like or dislike for an

item. person, place. thing, or cvent.

Classroom Management - The way in which the teachers organize pupils, resources, establish,

and maintain a classroom cnvironment that facilitates teaching-lcarning activities.

Curriculum - All the planned experiences that the school offers as part of its educational

objectives

Lesson Planning - A detailed account of what 18 1o be covered in a lesson. It is extracted {rom

the scheme of work.
Lesson - A siructurcd period of time where Icarning 1s intended to occur.

Planning - A conlinuous process of a projected course of action designed o lead o desired

result wiath the most efficient means.

Primary school - A tcaching and lcarning institution. which has pupils from grade 1 to 7. Pupils

by law should be aged 6 10 13 years.

Records of work - A document where all details of the work covered or taught by the teacher is
entered on a daily basis

Sccondary School - A tcaching and learning institution, which has pupils from grade 8 to 12.

Pupils by law should be aged between 14 and 18 years.

Schemes of work - A detatled breakdown of the syllabus in terms of lessons, weeks, terms and

year for the purpose of orderly and systematic teaching.

Syllabus .- An outline and summary ol the topics to be covered in an education ol training

course.




Teacher - One who teaches or instructs learners to acquire knowledge or skills usually with the
imparting of nccessary  incidental information and the giving of incidental help and

cncuuragcmcm




CHAPTER TWO
LITERATURE REVIEW

This chapter reviews literature relevant to the topic under study. Tt defines and deseribes the
concept ol lesson planning. Tn addition 1t looks at teacher’s attitude on lesson planning and

planning in the education system.

2.1 Definition of the coneept planning

Therc arc many possible definitions of the term “planning” According to Alirasian & Russell
(2007) planning is defined as a continuous process of a projected course of action designed 1o
lead to desired result with the most efficient means. A lesson plan is a written description of
cducution process in which it is shown what, when, where and with which method learners

should lcarn and how they should be assessed.

Spratt. l"Lllvcrncss and Williams (20035) point out that a lesson plan 1s a scries of coursce plan
which provides direction for a teacher of what kind of materials of study 1o be taught and how 1o
teach them. Learners are expected o get bored during the teaching process and teachers need to
think of this challenge. The way to overcome this problem is in teachers™ hands. Teachers’
proper decision making and planning scem to be crucial in avoiding students’™ reluctance during
tcaching materials. Lesson planning is onc of the key factors in the educational process. [t 1s the
rational process of identilying objectives ol an activity: identifying the needed resources and
mapping out strategics for the use of the resources in performing tasks or dutics 1o achieve the

objectives.

A lesson plan 1s the product of planning in written or report form for the future course of action.
This considers a torecast of future circumstances and requirements in achicving sct objectives. A
lesson plan is usually prepared by the teacher who conducts a lesson for students to make sure a
lesson meets its objectives and learning takes place cffectively (Price and  Nelson, 2006). A
lesson plan includes lesson objectives, anticipated problems from students, time allocation for

cach task within the lcsson, activity types and intcractions that take place during activities such




as student-student, teacher student, and material that witl be used for the lesson. Apart from
these, a lesson plan may also include personal aims that focus on personal development of the

tcacher.

Studies by (Galoor & Akhilesh2010, and aley (2004) indicate that a well-planncd lesson can
also be comprised of a board plan that 1s to be displayed in the class [or students to record. Thus,
it is clear a lesson plan paves the way for the teacher who conducts the lesson to be well
organivzed betorchand. Gowrl & Mariammal, (2011) add that not only docs a lesson plan assure
that the (-)bjcclivcs arc met and learning cflectively takes place in the class but, also lesson

planning is important for personal development of the teacher.

2.2 Rationale for lesson planning

Lesson planning is a professional activity. either formal or informal, which is benelicial o our
teachmg practice (Harmer 1998). Fiest of all, for teachers, a lesson plan can provide a framework
or an overall shape. Teachers feel certain. confident and purposcful about the whole class [tom
the beginning, throughout the muddle stages and to the ending, Secondly. planning allows
teachers to thmk about the lesson, which helps to create ideas for dynamic and meanmglul
classroom teaching. Thirdly, a plan helps to remind the teacher ol what to do next in class.
Sometimes teachers can be distracted or momentarily forget what they should teach next
Glancing at their plan will solve this problem. FFourthly, a formal plan helps teachers to become
professional. Writing a formal plan requires professional language about teaching  aims.
objectives, and procedures. Finally. being well prepared can promote tcachers™ image in
students” eyes. Students can feel their teachers” commitment and responsibility, which can build

up students” trust m and cooperation with teachers.

Chelo (2010) arpues that having good content knowledge is not so cffective without a well
planned lesson. A lesson plan makes the content and the session interesting and involving. Good
planning facilitates clear explanations, and it provides a wide range of resources suitable 10
students needs. It assists with eftective use of oral questioning, giving instructions. being
Mexible, and having an impact on the students” stimulation to encourage their interest and

participation. I[lcetive teachers should give meaning to the subjeet by lacilitating relevant




material to the students wherever possible, and by finding means to stimulate interest on it.
Besides, they must be prepared to reconstder whether the material and methodology 1s suttable to
be re-presented in the classroom. Craip and Dickenson (2003) point out that good planning
ensures that lessons include periods where students arc allowed 1o have discussion in open or
close groups or in pairs. Good planning organizes the material which allows doing more and
better during a session, Cruickshenk & acfele (2001:61) state that *effective tcachers are able to
qualitatively do more with the samce amount of time” THowever, good planning also imphes

classroom management and organization to achicve fcarning,

‘The need for effective classroom management in education process cannot be over emphasized.
To achieve this, there must be adequate planning. which 1s a continuous process for any
projected ‘course of action with the most efticient means. A lesson plan is the mstructor’s road

map ol what students need to learn and how it will be done effectively during the class time

A lesson plan acts as a road map for a class session. 1t identifics the destination (objective of the
lesson) and marks out the route (activities for cach stage ol the lesson). 1t is an aid for both new
and scasoned teachers. New teachers should write down the details of cach activity. perhaps even
seript them (Reynolds and Muijs. 1999). Expernience will guide how detaited a lesson plan needs
10 be. Sharing the plan with learners (writing the objective and a brief description of activities on
the board) keeps both the teacher and the learner focused on where they are poing. how they arc

going 1o get there and when they arrive (1bid.).

[.esson planning is an important and integral part of the complex activity ol teaching. .carning
how to plan lor instruction continues to challenge teacher cducators who seck clfcctive ways of
supporting prospective teachers in this endeavor. Among different options available. creating
“lesson plans™ continues to be a popular one. In fact, almost everyone who has undergone a
formal teacher education program has had to devise a lesson plan according to some prcscribL‘d

format (Sevik, 2002},




Lesson plans are tools that serve as gwdes. resource matertals. and historical documents
reflecting curriculum poals and objectives. As noted by MceNell and Wiles (1990), lesson plans
are essential [or both trainee teachers and experienced teachers. A lesson plan is the blue print of
instructional planning {(Kitsantas and Baylor 2001), and cnables tcachers to allocate instructional
time. sclect appropriate activities, link lessons to overall curriculum, sequence aclivities 10 be
presented 1o students, scl pace ol instruction, seleet homework to be assigned and identily

appropriate asscssment methods {Airasian and Russcll, 2007).

Borich (2007} contends that [.esson Planning is the systematic process of deciding what and how
students should learn, Planning 1s mostly the responsibility ol teachers. Teachers decide about
the lorm and content of their mstruction. such as how much presenting, questioning, and
discussing to do: how much material to cover in the allotted time; and how in depth to make
their instruction in planning process delining goals and objectives 1s important. The other factors
in planning process are knowledge of the learner, knowledge of subject matier. and knowledge off

teaching methods.

There are internal and external reasons for planning lessons (Tesser, 1993). ‘T'eachers plan for
intcrnal reasons 1 order to {eel more conlident, to learn the subject matter better. o cnable
lessons to run more smoothly, and to anticipate problems before they happen. Teachers plan for
external reasons in order o satisty the expectations of the principal or supervisor and to guide a
substitute teacher in case the class needs one. Lesson planning 1s cspecially important for pre-

service teachers because they may [eel more of a need o be in control belore the lesson begins.

‘Thus, there are certain guidelines that teachers can follow and certain clements that they can
incorporate in the lesson plans to help create purposcelul, interesting and motivating lessons for
our learners. In this way. lesson plans arce pereeived to be responsive to pupil’s nceds and the
teacher can pursuc goals in a systematic manner, Lesson planning is at the heart of being an
clfective teacher. It is a creative process that allows us to synthesize our understanding of

tcaching pedagogy with our knowledge of our learners, the curriculum, and the teaching context.

10



It is a time when we envision the learning we want to occur and analyze how all the picees of the

lcarning experience should {it together to make that vision a classroom reality (Base et al, 1999).

lhe forgoing statements imply that lesson planning provides general guidance for teachers.
Teachers have more confidence if they have a kind of written plan for cach lesson they teach. All
tcachers have different personalitics and dilferent teaching strategics. So it 1s very likely their
lesson plans would difler from cach other. Thus lesson planning familiarizes the teacher with the
syllabus. The teacher should be clear about the purposcs, requirements and targets as specified in

the syllabus,

2.3 Bencefits of lesson planning

Studics by (Olunga, 2012 and Basc ¢t al. 1999) indicate that there are a number of benelits to
writing a lesson plan. First, lesson planning produces more unified lessons. 1t gives teachers the
opportunity to think deliberately about their choice of lesson objectives, the types of activities
that will meet these objectives, the sequence of those activities, the materials needed. how long
cach activity.might lake, and how students should be grouped. Basc ct al. (1999) further state
that tcachers can reflect on the links between one activity and the next. the relationship between
the current lesson and any past or [uture lessons. and the correlation between learning activities
and assessment practices. Because the teacher has considered these connections and can make
the conncetions explicit to learners. the lesson will be more meaninglul to them. Lesson planning

Is also an opportunity to think about the kinds of teaching that result in student learning.

[.esson planning helps ensure that classroom instruction aligns with curriculuim goals and
objectives and, therefore, enables students to demonstrate their successful learning on unit or
curricular assessments. Classrooms are busy places with many things happening all at once.
Teachers are challenged to monitor multiple classroom events simultancously while at the same
time colleeting and analyzing data on student performance. Riaz (2009) suggests that, during the
course of teaching. teachers must make important instructional decisions almost continually.
Clearly, just remembering how the lesson should unfold can be challenging when teachers are

simultancously trying to monitor student learning while also making significant instructional

11
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decisions. Planning lessons well in advance of the actual class meeting allows for the luxury of
time. Teachers need time to think through their lesson goals and objectives. They need to
consider the logical progression of the lesson as it unfolds, to lead students to improved

knowledge and performance (Riaz, 2009).

The lesson planning process allows teachers to evaluate their own knowledge with regards to the
content 1o be taught (Reed and Michaud, 2010). If a tcacher has 1o tcach, for example, a complex
grammatical structure in Bnglish lesson and is not surc of the ruics, the tecacher would become
awarce ol this during lesson planning and can take steps to acquire the necessary information.
Similarly. tf a teacher 1s not sure how to pronounce a new vocabulary word, this can be remediced

during the lesson planning process.

Ball and Lampert (1999) report that a teacher with a plan. then, is @ more confident teacher The
leacher is clear on what needs to be done, how, and when. “The lesson will tend to flow more
smoothly because all the information has been gathered and the details have been decided upon
betorchand. The teacher will not waste clags time flipping through the textbook, thinking of what
o do next, or running to make photocopies. The teacher’s confidence will inspire more respeet
from the learners, thereby reducing discipline problems and helping the learners to leel more

relaxed and open to learning.

Lesson plans can be useful for other people as well (Reed and Michaud, 2010). Substitute
teachers face the challenge of teaching another teacher’s class and appreciate recciving a detailed
lesson plan to (ollow. Knowing that the substitute 1s following the plan also gives the regular

classroom teacher confidence that the class time is being used productively in his or her absence.

lesson plans can also document for administrators the instruction that 1s occeurring. [ a
supervisor wants to know what was done in class two weeks ago, the teacher only has to refer 1o
that day’s lesson plan, Wong (2009) adds that lesson plans can scrve as evidence of a teacher’s
prolessional performance. Teachers arc sometimes asked to include lesson plans, along with
other materials, as part of a portfolio to support their annual performance cvaluation. Teachers

applying (or new jobs might be asked to submit lesson plans as part of their job application so

R R R
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that employers can get a sense of their organizational skills and 1ecaching stvie (Borich. 2007 and

Basc ¢t al 1999).

On the contrary. studies by Abcrnathy, Forsyth, and Mitchell (2001) stress that some teachers
feel that lesson planning takes 100 much time. Fesson planning is 100 oflen dismissed as a chore,
cven an irrelevance for which busy teachers have little time. Yet lesson plans can be used again.
in wholc or in part, in other lessons months or years in the {uture (Jensen, 2001). Many tcachers
keep files ol previous lessons they have taught, which they then draw on 1o facilitate planning for

their current classes. In other words, lesson planning now can save time later.,

Furthermore. tesson plans enabic teachers to decide on what to tcach, the incthods to be used. the
order and time allocation arc key components of instructional planning. A lesson plan serves as a
roadmap or checklist that guides tcachers in knowing what they want to do next and the
sequences o activities remind  eachers. continuously, ot the goals and objectives of the
curricelum (Price and Nelson 20006). 1 is in this regard that Panasuk. Stonce and Todd (2002)
asscrt that lesson plans serve as records of what teachers have done in class, making them

valuable resource materials when sclling continuous assessment tests.

Callum & Richard (2000) report that cffective planning in form of schemes of work. lesson plans
and arcanging materials nceded to be used in class like textbooks, learning and teaching aids well
in advance also help to use time eflectively. If a teacher has not planned his/her lesson it is

presented haphazardly or incoherently. He/she may end up telling stories instead of weaching.

Jensen (2001:67) asserts “lesson must be prepared as there is nothing as fatal to a teacher’s
progress as unpreparedness”™. A lesson plan is the concept of management ol teaching-learning.
The eaching objectives are successfully achieved by making the teaching impressive. Rescarch
studics by Borich. (2007): Kitsantas and Baylor (2001). Airasian and Russcll 2007) have shown
that a well organized lesson plan occupies an important place in the success of teaching. It has
also been noted that lesson planning promotes orderhiness and development in thinking. L.esson

plan creates orderliness and development in the thinking ol the pupils cnabling the teacher 10

13



achieve the teaching objectives while presenting the contents in an orderly way (Airasian and

Russell 2007).

[L.esson planning is an cltective way for incrcasing the quality of education. [{ it were not well
adjusted according 1o the needs of the students and socicty incifective cducation and learning
would be the natural but undesirable conscquence. Most designed lesson plans are not organized
in a student-oriented manner. In contrast in most modern cducation programs, the bilateral
teacher’s fearner’s interaction 1s the center of {ocus. Lesson planning is a process for defining the
goals and understanding the needs, specifying available tools and possible limitations. It s a
program, a sort ol cconomization of the limited capacity for learning (IHaley. 2004). Similarly
Kelly (2005) adds that lesson planning gives a better understanding of the quality of tcaching to
the students, meanwhite produces coordinated and targcted pace for the cducational activities.

[L.esson plans clarify the vague poals. and shows the correct way of tcaching to the instructors.

All these can lead to a guided cooperation of the students in their educational programs. A lesson
plan producces a dynamic interaction between the students and their teachers. The students find
acceptable reasons for achieving the lesson objectives, Considering all these potential benelits.
one should know how much interested the teachers are in lesson planning. how much they
practically nced them, what their problems are in designing and using the designed lesson plan,

what their proposed solutions are (Panasuk and Todd. 2002).

Rescarch studies by (Marzano ct al.. 2003) reveal that the teacher is probably the single most
important factor atfecting student achicvement. According to Wong (2009) an clfcctive teacher
has positive expectations Tor student success; and a lesson plan reflects such expectations, This
means an cllective eacher knows how to design lessons for student mastery: which is reflected
in a lesson plan. An eftective teacher is an extremely good classroom manager: which is possible
via pood time management during class time and that is possible only by eltective

implementation ol a good lesson plan.

The plans that teachers make, influence the opportunity that the students have to learn, because

lesson plans determine the content students will experience i a lesson and the focus of the

A ———
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teaching process (Price & Nelson 2006). Lffective teachers base their plans on rich store of

pereeptions ol classroom cvents and ol their student’s progress towards cducation objectives,

2.4 Lesson Planning and Classroom Management

Classroom management is a cardinal feature of the total cducation process. 'the way teachers
conduet classtoom maticers has 4 deep influence upon their own teaching and learning of the
students because a classroom is a place where the closest interaction between the students and
the teachers takes place (Muhammad and Tsmail, 2001). liffective teachers create a sound,
supportive and friendly environment in classrooms where students [eel safe. respected. cared for
and sccure. Vor this purposc effective teachers create conditions of coaperation. discipline and

responsibility both lor themselves and for their students (Riaz, 2009).

Teachers who plan, practically arc able to overcome many classroom problems such as
disruptions, deviant behavior or misbehaviors of students. In this regard the nature of a tcacher
plays a vital role. I'or example, different eachers have different ways of instinctively managing
the classroom cavironment and patterns ol sciting up classroom that best fits their purposce (Aly,
2007). Managing a classroom is the ultimate responsibility ol a teacher. The way a teacher

manages the classroom will change the thinking of the students towards learning.

Similarly, IFoutr. (2005:38) says. "L{fective classroom managemem begins with the teacher. The
tcacher must plan well so that the students will be able to meet their learning and behavior
objectives."Mayeski (2005) argued that creating a sale and orderly environment in the classroom
is a survival skill lor teachers and optimizes the Icarning environment for students. [n this regard
the role of the teacher as leader 1s also very crucial. Referring to this point, Ramsey (1999) states
that the role of an ceffective feader is to create a climate that welcomes. supports. and rewards

innovative thinking and problem solving.

2.5. Teachers’ attitude towards lesson planning

The word attitude (from Latin aptus) 15 defined within the [ramework of social psychology as a

subjective or mental preparation {or action. It defines outward and visible postures and human

e
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behiets. Attitudes determine what cach individual will sce. hear | think and do. They are rooted in
cxperience and do not become automatic routine conduct (Guneyli & Aslan 2009). Attitude
means the individual's prevailing tendency to respond lavorably or unfavorably to an object
(pcrson 0f group of people, tnstitutions or events). Attitudes can be positive (values) or negative
(prejudice). Soctal psychologists distinguish and study three components of the responses: a)
cognitive component, which is the knowledge about an attitude objeet, whether accurate or not:
b} affective component: feelings towards the object and ¢) conative or behuvioral component,
which is the action taken towards the object. In most situations the three components appear

concomitantly to shape teachers' classroom postures (Gowrl and Mariam 2011).

The concept of attitude has been at length discussed by various social psychologists (Cole
1996.Galoor& Akhilesh 2010). Attitude determines and guides man’s social behaviour. An
attitude may be defined as the degree of positive and ncgative cffect associated with some
psychological object ( Fishbein & Ajzen (1975). An individual who has positive ¢ffect or feeling
associated with some psychological object 1s said to have a lavorable attitude and who has

associaled negative effect or feeling would be said to have an unlavorable attitude.

depend upon school. collecagues. children. value systems and views of lifc. Attitudes are always
tied up with insights and interpretations: and opinions as well as actions. An attitudinal change
can be produced in the learner through teaching. This is accordingly interwoven with positive or
negative attttude ol teacher towards the pupils, the profession, classroom activitics and the
administration. The modern concept emphasizes the expected behavioral outcomes (Guneyli &

Aslan 2009).

Sinee attitude 15 a psychological process, 1t combines beliefs. concepts, motives, values,
opintons habits and traits. so 1t has tremendous impact on pupils. Teachers with favorable
attitude can successtully develop posttive attitude among children (Mohammad . 2014 ; Gowri

and Mariammal 2011),
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The role of the teacher in influencing the future of a socicty cannot be underestimated. ‘T'eachers,
as practitioners ol cducation, cducate the children and youth to become responsible, sensitive,
tolerant and productive members of socicty. In order to {ulfill these important functions it is vital
that teachers respect and dedicate themselves 1o the profession. In other words tcachers must
have positive attitudes towards the teaching protession. Attitudes embody an individual's like or
dislike of a phenomenon (Fishbein & Ajzen, 1975). Gowrl and Mariammal (2011) contend that
no matter how well planned and implemented teacher training programs may be if the tcachers

have negative attitudes towards planning, they will not be successful and cfficient.

The forcgoing literature reveals that lesson planming is emphasized in the cducation process of
many countrics. It has also been noted that lesson planning promotes orderliness and
development in thinking. Lesson plans create orderliness and development in the thinking of the
pupils cnabling the teacher to achieve the teaching objectives while presenting the contents in an
orderly way. T'eachers decide about the form and content of their instruction, such as how much
presenting. questioning, and discussing to do: how much material to cover in the allotted time;

and how in-depth to make their instruction.

2.6 Effective Teacher’s Professional Skills

Reynolds and Muijs (1999) contend that clicetive teachers are distinguished by their dedication
to the students and to the job of teaching, and leel responsible [or the achicvement and success of
the students and thetr own professional development. Etfective teachers really believe that all
students can learn, although all learn differently. They strive to motivate and engage all their
students in learning rather than simply accepting that some students cannot be cngaged and arc

destined to do poorly.

There are many different types ol teachers. For mstance, among many others, there are those
who walk into the classroom, and some students do not even notice them: also there are some
who scem to be authentic dictators, and students are cven afraid to ask anything in the classroom.
‘There are those who read from a book, or talk constantly, during the whole sesston, white

students keep copying: or cven those who just talk, and by the end of the lesson, students do not
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cven know what the lesson was about, because the objectives, structure and/or theme were not

clear, even for the teacher (Mayeski, 2005).

fa) Content Knowledge

I'or many. including teachers, the most obvious requirement to be an effective tcacher is the
content knowledge of the subject. Reynolds and Muijs (1999) considered good content
knowledge responses to spontancous and demanding students questioning. Students expect a
tcacher to have good content knowledge to be considered effective, which inspire the students®
confidence in the teacher. In addition, Zcichner (1992) stated that “effective communication of
content knowledge 1s a hallmark ol good teachers™. However, having good content knowledge is
just ong d!‘ many vital factors and qualitics. which an cffective tcacher needs to have in order to

enhance learning and achicvement (Reynolds and Muijs. 1999).

(b) Good Planning

Having good content knowledge is not so effective without a well planned lesson. A lesson plan
makes the content and the session interesting and involving. Good planning lacilitates clear
explanations, and it provides a wide range of resources suitable 1o students necds. [t assists with
cliective use ol oral questioning, piving instructions, being (lexible, and having an impact on the
students” stimulation to encourage therr interest and participation. cffective teachers should give
mcaning to the subject by facilitating relevant material to the students wherever possible, and by

linding micans to siimulate interest on it

3esides. lesson plans must be prepared to reconsider whether the material and methodology is
sutlable 10 be re-presented in the elassroom. Craig and Dickenson (2003} pointed out that good
planning ensures that lessons include periods where students arc allowed o have discussion in
open or close groups or m pairs. Good planning organizes the material which allows doing more
and better during a session. Gurney, (2007) also pointed out that, a good lesson, should allow the
students to give the teacher their [eedback in order to improve own knowledge, methodology and
lcarning cnvironment 1 needed. Cruickshenk & Taefele (2001) stated that effective tcachers are
able to qualitatively do more with the same amount of time” However, good planning also

implies classroom management and organization to achicve learning.

B
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(c) Classroom Behaviour

Good classroom management and organization, and a good lesson plan also minimize the
likelihood of misbehavior. Craig and Dickenson (2003) stated that almost all classroom
behaviour 1s lcarned and that students must clearly understand what is expected of them. The
responsibility lies with the teachers to explain how and why they want them to work in that way,
and to give positive feedback when students respond positively. According 1o Reynolds & Muijs
(1999) maintaining discipline is nceessary for leaming to be effective. Tle also suggested that
students’ misbchavior can be minimized by penerally skilful teaching. Wong and Wong (2009)
differentiate between manage and discipline. They stated that “effective teachers manage their
classrooms with procedures and routines, Ineffective teachers discipline their classrooms with
threats and punishments™. They also underlined that discipline has to do with how students
behave, and management has o do with procedures on how students have to work in the
classroom. Many ncflective teachers use reward stickers, incentive, infractions cards 1o
disciplinc‘ their classroom with punishments. They only waste time, and do not solve the
problem. Eflective teachers manage the classroom with procedures and routines (o maximize and

cngage lcarning time.

In addition, clfective teachers use techniques that best serve the tearning needs of their students.
They use them to have cach student working on tasks that engage and challenge them to achicve
their personal best. There are many things that students can learn themselves through discovery,
and/or in a more direct way. Some students learn by being exposed to lcarning opportunitics,
while others will need concerted direct teaching and correction by the teacher before they master
the Jearning requirenients. Etfeetive teachers help students learn on their own, as well as from
others, from outside the school, and from various sources such as technology (Lowman, 1995).
Elfective teachers must be prepared to reconsider whether the material and methodology is
suitable 10 be re-presented in the classroom. In addition, effeetive teachers understand that
students learn best if their particular culture, background and abilitics arc acknowledged by the
teacher and the methodology and procedure can be adapted to the students’ nceds, (Zeichner.

1992).
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Stronge (2007) contend that a fesson plan is not a final product; it is merely a description of what
should be oceurring in the classroom. Thus. a good plan docs not guarantee high-quality
instruction, but a poor plan most certainly contributes to incffective instruction. Stronge, (2007)

in his study findings deseribed an effective teacher as the one whom among other factors:

« Incorporates state lcarning objectives into the lesson plans

» Writes lesson plans with clearly stated objectives that have measurable outcomes

» Includes use of available materials in lesson plans

« Indicates start and cnding times for activitics in lesson plans

« Writes lesson plans that address review of matcrials or remediation and enrichment
+ Incorporates effective questioning into lesson plans

o Addresses different learning modalitics and styles in lesson plans
Atthe same time Stronge (2007) also described ineffective teaching as the one where a teacher:

« Uses no (or very lew) lesson plans or plans that arc poorly written

» Docs not have student assessment and diagnostic data available

» Makes no connection between assessment data and instructional planning

« Docs not align Iesson plans with local or district curriculum guidces

» Docs not incorporate state lcarming objectives into lesson plans

« Docs not make accommodanons for students with special needs in lesson plans
« Shows a prevalent pattern of poor or inconsistent student achicvement

o Does not provide emergency lesson plans

Thus onc would arguc that effective tcaching combines the essence of effective planning and the

teacher's personal characteristics

2.7 Types of Planning: Within the School System
There are three different types of planning. These are long teym plan, medium term plan, and
short - term plan. As rclated to the school system, the following can be examined:

(a) Long - term plan is the course syllabus, such as Primary School Syllabus
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(by Medium - term plan is the annual or terminal or semester scheme of work broken into wecekly
programmes; and

(¢} Short - term plan is the daily lesson plan (in lesson note form).

Marzano ct al., (2003) state that, lesson plans are usually categorized into yearly plans, weekly
lesson plans |, daly lesson plans. Similarly Farrell, (2002) indicates that overall yearly plan
provides an overview of the course in curriculum. Such a plan indicates the untts to be taught and
the time devoted. Yearly plans are usually submitted through the department heads. A shorter
version of the yearly lesson plan may be included in the syllabus as well. National and state
standards discuss what students will be able 1o do as a result of the learning expericnee, and
curriculum 1s usually written from that same point of view. Daily lesson plan is a writlen account
of what a tcacher would like to happen during a certain lesson or class period. 1t should contain

the concept or objective. the time block. the procedure and the instructional materials needed.

CGrarney (2007) argues that many times. a teacher’s lesson plan might look like a schedule. [t
might include the activities for the day as well as the amount of time the teacher thinks cach
activity will take. The plan scrves more as a recipe for the teacher. Deciding which activities to
do is very important and is a critical part of planning a lesson, Daily lesson plans arce submitted

usually to the department heads at the end of cach week.

2.8 Planning in Education: Global Perspective

Betore 1950 the term planning was scarcely known in field ol education. But since then its
popularity has soarcd. Pcople the world over who are concerned with the future of education:
political lcaders, administrators, teachers, students. and assorted citizens, are asking many
pertinent questions today aboul educational planning. The great majority of the world’s
cducational leaders and governments have by now committed themsclves to the idea of
cducational planning, international agencics are giving it a top priorily. new training programmes
have been set up, soctal scientists are doing rescarch on the subject, and a large new prolessional

literature 15 emerging (Coomb,1970).
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Kitsantas and Baylor, (2001) contend that, cducational planning as we know it today is still too
voung and growing too rapidly, and is (ar too complex and diversificd a subject, 1o be encased in
any hard and fast definition, good for all time. 'Vhis 1s why no penerally accepted definition of
cducational planning vel exists, much less an acceptable general theory. Nevertheless, great
progress has lately been made mm both the theory and practice ol educational planning, and
scholars and practitioners of the subject have moved steadily toward greater agreement on many
important points. The approach taken here 1s basically historical, because the best way to
understand educational planning is to observe how it has evolved over time and taken many

[orms in many different places to accommodate particular needs.

Planning is. or should be. an integral part of the whole process of educational management.
detined in the broadest sense. It can help the decision-makers at all levels-irom classroom
teachers to national ministers and parliaments 1o make beiter informed decisions, tt can do this
by helping them sce more clearly the specific objectives in question, the various options that arc
available for pursuing these objectives. and the likely implications of cach. Planning can help to

attain larger and better aggregate results within the limits of available resources (Coomb, 1970).

Planning deals with the future, drawing enlightenment from the past (Airasian and Russcll .
2007). It 1s the springboard [or (uture decisions and actions, but it is more than a mere blueprint,
Planning is a continuous process, concerned not only with where 1o go but with how 1o get there

and by what best route. Its work does not cease when a plan gets on paper and has won approval.

Planning, to be cffective. must be concerned with its own implementation-with progress made or
not made, with unforescen obstacles that arise and with how o overcome them. Plans are not
made to be carved in stone but o be changed and adapted as the occasion warrants. As plans flor
onc pcrio;cl move inlo action, planning for the next must be under way, nourished by (cedback

from the first( Price and Nelson, 20006).

Despite all this attention, planning in educaton still remains a mystery to most ol the people
upon whom its success depends (Coomb, 1970:55). In its broadest sense planning can be defined

as follows:
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The anticipation of possible futive situations. the selection of
desirable  situations to  be achieved (objectives) and  the
defermination of relevant actions that need to he taken in order
to reach those objectives at a reasonable cost. In other words,
plunning implies thinking abowt the future and trying to assume
control over future events by organizing and managing
resources ino such o way that they will bring about the
successful completion of the objectives set forth (Comb.

{1970:33).

According to this definition. planning is nothing exceptional. THuman beings have been planning
tn one way or another since rational thinking cmerged. However. as a formalived way of
organizing development in complex societics. planning is an invention of the twentieth century.

At the beginning of the 1960s, educational planning was scen as a must for the newly
independent countries 1 order o allow them 1o move ahcad quickly and systcmatically with
their human resource development. Planning Units were set up in Ministries of Education but
were highly dependent on external expertise. The International Institute for Fducational Planning
'{l]I".P) was created to train national planning experts at UNESCO lleadquarters in Paris and in
the field. A number ol more or less sophisticated educational plans were prepared. However, in
many stances the results did not correspond to the expectations, and disenchantment with the
classical planning approach, which had started in the 1970s. became more vigorous in the 1980s

{Price and Nelson, 2006).

l:ducational planning. in its sensc, is the application of rational and systematic analysis to the
process ol cducational development with the aim of making education more cffective and
elfictent in responding 10 the needs and goals of its students and socicty (Coombs, 1970).
l:ducational planning involves a qualitative and quantitative continuous process. concerned not
only with where to po but with how Lo get there and by what best course. 1t deals with the [uture
depiction-basing on the past. Its work docs not cease when a plan gets on paper and has won

approval, but continues until it is fully implemented.
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Lor planning to be effective, it must be concerned with its own implementation, progress made
and unforescen obstacles that may arisc and how to overcome them. 'The planning process
includes not only a projcction of the development of the cconomy over the next few years, but
also resource plans for the spending departments and the costing and revision of plans (Atkinson
1983). Planning is. therefore, an integral part of the whole process of educational management.
defined in the broadest sense. It can help the decision makers at all levels: from the classroom
teachers to the national ministers and parliaments to make well informed decisions. It can do this
by helping them sce more clearly the specific objectives in question, the various options that are

available for pursuing these and the likely implications of cach.

To achieve such benefits, however, planning must use a wide-angle lens through which a great
many interlocking variables can be put in focus and all of them scen as parts of a dynamic
organic whole-as a systern susceptible of syslem analysis (O'Bannon, 2008). So, before
recommending any one course ol action. planners must [irst see what room the decision-makers
have immediately. One of the central tasks of educational planning is to determine how best 1o
kceep these intricate internal and external relationships of the educational system in reasonable
balance under dynamically changing circumstances. and to bend them constantly in the required

direction.
2.9 Planning in Fducation: Zambian context

MOI: (2003) report reveais that, the Planning and Information Directorate in the Ministry of
liducation ts not well co-ordinate with provineial and district offices and the result of this is that
the vital statistics on pupils, enrolment rates, dropout rates, tcachers and cducational matcrials
are not up o date and sometimes not accurate. ‘There is also inadequate, well-trained staft in

planning, statistics, and information management at the dilferent levels of the Ministry.

However, with the development of liducational Management [nformation System (EMIS), the
situation 18 improving and many new capacity building inttiatives are taking place. The flow of

information {rom the Ministry to the community 1s weak and nceds to be strengthened. 'The
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members of staff’ need to be trained in order to carry out cifective analyses, and co-ordinate
dissemination of policy guidelines from the Ministry of ducation to the public. There is also
need 10 co-ordinate the training and development of human resources and 1o cquip staff with new

skills to manage the Human Resource operations of the Ministry ( MOIL, 2003).

The teacher education training functions and placement are spread among many departments
such as Standards and Curriculum Development, Teacher Education Department and Tuman
Resources Department in the Mimistry (O'Bannon, 2008). This has madce accountability ditficult
and implementation of teacher ¢cducation programmes less effective The slow process of putting

new teachers on the payroll has also affected the system.

The Ministry, with its limitted resources, has not been able to provide {ull-time cducation to all
lcarners. It has been supplementing this provision by using distance learning. Also. through its
Department of Continuing Iiducation, the Ministry has been providing educational programmes
through the National Correspondence College. the open learning centers and training in specific
skills in the schools ol continuing cducation. Continuing and distance cducation has [aced
serious probiems of under-funding, inadequalte trained personnce! and insufficient materials {or
lcarning z'md teaching. ‘they have also suffered from uncoordinated planning. The University of

Zambia provides part of its education degree programmes through distance education.

This chapter has reviewed relevant hiterature relating 1o public sccondary school tecachers attitude
towards lesson planning. It has also looked at the issucs of planning in education both in Zambia

and globally. The next chapter will discuss the rescarch methodology employed in the study.
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CHAPTER THREE
METHODOLOGY

This chapter presents the rescarch design, target population, sampling procedurcs, research

instruments. procedure for data collection. data analysis and cthical consideration.
3.1 Research Design

This study used the descriptive design. A descriptive design was suitable because it aims at
examining teachers™ attitude towards lesson planning. It is descriptive in that it brings out
teachers™ attitude on fesson planning. According to Orodho and Kombo (2002), a descriptive
design is used when collecting information about people’s atlitudes, opimons, habits or any of

the variety ol education or social issucs.

The study employed both qualitative and quantitative approaches . Qualitatative study research
mcthodologies are those dealing with data that are principally numerical to establish relationship
and to explain causes ol changes in measured social facts. Qualitative rescarch methodologics
arc more concerned with understanding  social phenomena  {from the perspectives of the
participants. Appleton (2005} argucs that the process of triangulation increases the accuracy of
mixced method rescarch findings in that data collected from different sources can confirm the
truth. Triangulation results in a stronger rescarch design and more valid and reliable findings. In
triangulation, the advantage of one method compensates for disadvantages in another and that

studying (rom different perspectives gives a [uller picture.

3.2 Population of Study

The population for this comprised all the public secondary schools in Kitwe District. According
to Neube (2004) a research’s population denotes all those who fall into the catcgory of conceri.
or objeets or cvents that conform 1o specific eriteria and to which we intend 1o generalize the

results of the rescarch.
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3.3 Sample size

A sample is defined as a portion or subset of the population, the size of which is determined by
the tvpe and objective ol the study, as well as time and financial constraints (White, 2005). Since
it was not possible to use all the public sccondary schools found in Kitwe District, the sample
(accessible population) constituted of lorty eight teachers, ten lleads of Deparunents and six

Head I'cachers.

3.4 Sampling procedure

Purposive sampling technique was used to sclect all respondents. White (20035) explains that in
purposive sampling. the concern 1s to acquire in depth knowledge from those who are in position

o give it

3.5.0 Rescarch instruments

The study collected data using questionnaires, lesson observations, interviews and document

analysis.

3.5.1 Questionnaires

The questionnaires were distributed to tcachers before lesson observations. According Lo
Kaothari and Gaurau (2014) questionnaires are appropriate for collecting large amounts of data
within a short time. Open-ended questions pave the respondents opportunity o give further
opinton by qualilying or substantiating their answers, while closed cended questions were used
sinee answers are much casier o code and analyze. Vurther. in close ended questions. the
chances for irrelevant answers are limited because appropriate categories arce provided (White,

2003).

3.5.2 Lesson observations
l.esson obscrvation involved sitting in some classes where a lesson was taught. Kotharn and
(raurau (2014) sugpest that observation becomes a rescarch tool if it serves a formulated rescarch

purpose, 101t 1s planned deliberately and if it 1s recorded systematically.

e
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3.5.3 Interviews

This study employed interviews to collect views from head teachers on tcachers™ attitude on
lesson planning. The interview comprised mainly open-ended questions, but with the guidance of
an interview guide. Kombo and ‘JTromp (2006) assert that an interview is a face to face oral or
verbal dialogue between a rescarcher (interviewer) and a respondent (intervicwee), where ideas

arc exchanged and recorded.

3.5.4 Document analysis

Document analysis 1s where official documents like lesson plans and records of work are
reviewed. Neube (2004) contends that document analysis, as a data source, is as good as
obscrvation and interview. Document analysis has the potential to reveal information that the
interviewee ts not ready 1o share and also information that may not be available during
obscrvation. The responsibility ol checking the professional documents like teachers™ lesson
plans and schemes ol work lics in the hands of the head teacher. This may be done in person or

he may delegate to the deputy head teacher or the head of department.

3.6. Data collection procedure

To begin with, the rescarcher obtained an introductory letter from the office ol the Director
institute of istance Fducation ol the Universily of Zambia, The rescarcher also sought an
introductory letler of permission {rom the District liducation Board Secrctary in Kitwe, (o

conduct rescarch avound the district.

3.7. Data analysis

Qualitative data was analyzed thematically: where the scheme of analvsis was worked out
iollowing the coding categories in some cases respondents” comments were direetly quoted. To
cnsure accuracy and consistency the rescarcher edited the ficld notes. The rescarcher identilied
key ideas categorized and then condensed them. The identilied key ideas were then codified alid

organized into themes.
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The Microsolft othice package (Exceel) was vsed 1o analyze quantitative data from questionnaires
which generated frequency tables and percentages that were presented in form of tables and

graphs.

3.8 Ethical consideration

Regarding issues of cthical nature, the rescarcher first sought consent from all prospective
participants by cxplaining to them what the study was all about and what the information given
would be used for. In addition, the names of the participants/ respondents were kept anonymous
by using mitials instcad of actual names. According to White (2003) anonymity of rescarch
participants means that cither the project does not colleet identifying informauton of individual
subjects (for example name. address and cmail address), or the project cannot link individual
responscs  with  participants’  identitics.  In addition, the participants  were  assured  of
confidentiality Jor any mformation that was given. Confidentiality mcans that only the
investigator(s) or individuals collecting/analyzing data can identify the responses of individual
subjeets. The rescarchers must make every effort to prevent anyone outside ol the project trom

connccting individual subjects with their responses (White, 2005).

This chapter has highlighted the methedology through which the current rescarcher undertook in
order to mect the rescarch objectives. The rescarch design has been discussed. The population
under study as well as the sample to be investigated has also been outlined. The next chapter
looks at the findings ol the study. There were derived {rom the questionnaires, obscrvations and

Intervicws.
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CHAPTER FOUR
FINDINGS OF TIIE STUDY

In this chapter, the results of the study are presented. The chapter is divided into three sections.

The (irst scction presents the findings on teachers™ attitude on lesson planning based on their

responses [rom the guestionnaire, [ollowed by Iindings from the classroom lesson observations

and inlerviews with school Lead Teachers.

4.1 Feachers® attitude on lesson planning
P g

This part of the questionnatre required the teachers to indicate their agreement or disagreement

on uscfulness of a lesson plan m class. 48 icachers (22 male and 26 female) were sclected that

completed the questionnaires, which tried to cstablish their attitudes on lesson planning. For cach

ol the statement indicated in Table 1 and 1able 2 below which were based on questions 7 tol2 of

the teachers™ questionnaire, lecachers were required 1o indicate the responscs in the spaces given.

There were four alternative to choose from. these were

strongly Agrec (SA), Agree  (A), Disagree (DA),

Table. 1. Teachers’ responses on lesson planning (frequency)

Q#
Q7
Q8
Q9
Q10
Q11
Q12

|
|

i

Statement | 1 sA
ILesson Planning 1s tedious 4

Good teaching requires lesson planning 20
Lesson planning helps in making a teacher progressive 20
[.esson planning improves lesson delivery 20
Lesson planning helps in fulfiiling instructional objectives | 24

A teacher needs a lesson plan to teach satistactorily 8

Source: Teachers™ Questionnaire

D

0

0

SD

Strongly Disagree (SDA)

TOTAL
43
48
| 48
48
i 48

48
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Table.1 Above shows the numbcr of participants and their attitude towards lesson planning. The

data above showed that majority ol the teachers who participated in the study expressed positive

attitude on the importance of lesson planning. Most ol the teachers (32 oul of 48 teachers)

strongly agreed that A tcacher needs a lesson plan to tcach satisfactorily. However, 28 tcachers

agreed with the assertion that lesson planning is a tedious activity. On the question whether

lesson planning helps in making a teacher progressive, 20 strongly agreed, 24 agreed and only 4

disagreed. On the question as whether lesson planning improves lesson delivery, 28 tcachers

strongly agreed with the assertion.

‘Fable. 2. Teachers® responses on lesson planning (pereent
P

Qi P STATEMENT

Q7' l.essan }’laﬁhing is tedious

Q8 | Good teaching requires lesson planning
y . . . .
Q9 ' l.esson planning helps in making a tcacher progressive

Q1o l Lesson planning improves lesson delivery
Q11 | Lesson planning helps in fulﬁlling instructional objectives

i
i

Q12 | A teacher needs 2 lesson plan to teach satisfactorily

Source: Teachers™ Questionnaire

SA

41.7

41.7

41.7

50

16.5

A

58.3

41.7

30

58.3

67

DA | SDA
16.7 | 16.7
8.3 8.3
8.3 0

0 0

0 0
165 |0

TOTAI

100

100

100

100

100

100

As indicated in table.2 above,(28) 58.3% teachers agreed with the statement that lesson planning

is a tedious activity. Further, the findings showed that a majority of the tcachers participated in

the study expressed positive attitude on the importance of lesson planning. Most of the teachers

67 % (32) strongly agreed that *A teacher needs a lesson plan o teach satislactorily ™.
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Figure.1 Teachers’ attitude on lesson planning

Teacher's attitude on lesson planning

35 — —— — — = ———————————— = I ——

Respondents

Lesson Planning Good teaching Lesson planning Lesson planning Lesson planning A teacher needs
is tedious requires lesson helps in making a improves lesson helps in fulfilling a lesson plan to
planning teacher delivery instructional teach
progressive objectives satisfactorily

Teacher's Attitude on lesson planning

W SA mA = DA H SDA

Source: Teachers’ Questionnaires (2016)

Figure.1 above indicated that the majority of teachers 32 (66.7%) strongly agreed to the fact that
lesson planning is relevant to a teacher in fulfilling classroom objectives. Further, most teachers

were also agreeable to the fact that a teacher needs a lesson plan to teach satisfactorily.
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4.2 Extent to which tcachcers utilized lesson plans in classroom

Table. 3 below presents rescarch findings on the extent to which teachers utilized fesson plans.
The lesson obscervations were carried out in order to determine the extent to which teachers
utilived lesson plans in classroom. 14 tcachers were observed from the sclected schools. Out of
the 14 teachers who were observed only 4 (28.6%) of teachers did not have lesson plans. The
information from the obscervation indicated that most teachers (71.4%) went to class with a
lesson plan although objectives were not sequentially followed in some cases as outlined in the

lesson objectives.

Table.3. Extent to which secondary teachers utilize lesson plans

Teachers } Frequency Percentage
With lesson plans 10 71.4%
Without lesson plans | 4 28.6%
Total 14 100

Source: L.esson obscrvation (field)

4.3 Participation of T'eachers by Gender

One of the items on the teachers’ questionnaire was 1o know their gender and Table 4 below
shows the details of how many male and female teachers took part in this study. In this study

gender was very important because there was need to know the characteristics of respondents.

The rescarcher sought to find out whether or not gender had any influence on teachers’
utilization of lesson plan in classroom. The teachers were given an objective question to indicate
their gender. This information was vital 1o the rescarcher in order to find out whether gender had
any influence on the use of lesson plan i classroom. Out of 48 teachers who completed the

questionnaires, 22{45_8%) were male while 26(54.2%) were {emalc.
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Table.4 Responses by Gender

Gender Frequency Percentage \
Male 22 45.8
} FFemale | 26 542
TOTAL 48 100

source: ‘Teacher's Questionnaire

The study revealed that the majority of teachers 26 (54.2%) were female. It was observed that
gender was not a major factor as it did not show any signilicant impact on the study: however,

the teachers™ individual attitude and practices alfected lesson planning.
4.4 Secondary school teachers and their number of years in service

One 1tem the rescarcher wanted 1o find out was whether or not duration of service of teachers.
This was important to the rescarcher in order to find out whether the number ol service of
teachers had any influence on the use ol lesson planning in classroom.

Table 5. Secondary school teachers and their number of years in service

l Response Frequency - o i’crt:éntagc
| Less than Sycars 3 6.2

| ¥ |

| 5- 10 vears 28 | 58.3
[10-15 years Ly |

I 15 vears and above \ 6 | 12.5

i

| Total | 48 } 100

Source: T'eachers” Questionnaire (Licld)

The study revealed that the majority 28 (58.3%) of the teachers who participated i this study
were teachers who served between 5 tol0 years. The lowest peried ol service consisted of
teachers who had served less than 5 years. On the question whether or not the number of years of
service could affcet teacher’s attitude on lesson planning, it was observed that the number of
years ol service was nol a major factor as it did not show any influcnce on the teachers” attitude

towards thetr lesson planning.
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4.5 Teachers views on whether lesson planning is useful or not

Many different views were expressed by teachers on whether the lesson plan 1s usciul in
classroom delivery, Some teachers were ol the view that lesson planning helps to prepare work
required and can help fearners to capture content systematically, help to plan what to do at cach
stage and tearners can casily follow as long as the weacher delivers the lesson. Other responses

were that lesson planning helps teachers to meet specilic objectives at cach stape of a lesson.

4.0. Head teacher’s views on Iesson planning based on interviews

Once of the questions from head teachers interview guide was (o {ind out the frequency to which
head teachers cheek the lesson plans and schemes of work of their teachers. All 6 (100%) Head
icachers indicated that they routinely check the teachers” lesson plans and schemes of work
cvery fortnight.

One of the regpondents indicated

unless employed as newly qualified teachers undertaking training
teachers should not be asked 10 submit lesson plans to the Head Teachers.
HHead of Departments, Subject Co-coordinators or other line managers on a
regular weekly basis. Such practices denote « luck of trust in teachers’

professionalism .

Another respondent said:
“is important o monitor the quality and impact of teachers’
planning. This does not mean that vou need to see everyone s plans

cach week”

According 1o Kitsantas and Baylor (2001) the responsibility of checking the professional
documents such as teachers’™ schemes of work and lesson plans lics in the hands of the Head

Teacher. This may be done in person or he may delegate to the Deputy Head Teacher or the
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Head of department. Preparation and use ol lesson plans by teachers enhance sequential teaching

and results o 1improved achicvement.

4.7 Challenges of lesson planning: Teachers views
Teachers were asked to give reasons to challenges they face in line with lesson planning. Varied

views were expressed. Below were the selected views from the tcachers™ questionnaire:

A the teaching load is too much, it is difficull (o find time to prepare a
lesson plan plus lack of resouwrce material- hence it becomes difficult

10 do lesson planning’

“Teachers time should be used for aspects of planning that are going
to be wuseful for their own purposes. and which have a direct impact
upon the quality of teaching and learning, Teachers should not spend

time producing documentation that does not meel these two purposes.”

‘Creating  detailed plans create unnecessary workload for teachers.
taking time away from the real business of planning, whilst offering “fulse
comfort ' of purpose. These burdensome and unhelpful practices have
arisen due to the real and perceived demands made by Government and

how school leaders and teachers have reacted to them’

‘Some formats for the lesson plans are too long and need to be shoriened.
Another challenge was cited that some lesson plans require the teacher to
knove the number of pupils in class which is not practical if the classes are

many.
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Lesson plans requive the teacher to lisi the ohjectives 1o be achieved in a
lesson and it is not always that a reacher will have many ohjectives in a

fesson it could he one or nvo .

The above views by teachers show that teaching load and time for planning were the most

coommon challenges which prevented teachers from lesson planning,

4.8. Mcasures that Promote Secondary School Teachers” Lesson Planning

On the question of the effective ways of implementing Iesson planning in schools, a number of
options were listed from the teachers™ questionnaire. 'Feachers were required to circle the most
appealing factor in terms of promoting lesson planning. The given options include teacher
motivation, reduced workload, inspection, promotion and giving administrative responsibilitics

to teachers among other options.

Table.6.Ways of promoting lesson planning

Mcthod of promoting lesson planning Frcqucncy Percent
Promotion of tcachers 6 | 12.5
Inspection - |5 10.42
‘Motivation i o ' L1 122,92
Reduce workload ' 14 2916
Allowances ' 4 8.33
Checking of files I3 6.25
Other : \ 5 10.42

Total | k 48 100

Source: Teachers’ questionnaires

The data above revealed that most teachers 14 (29.16%) recommended that reducing work load

would help teachers to implement lesson planning. 11 tcachers (representing 22.92%) indicated
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that motivation would help teachers to implement lesson planning. Six teachers (representing

12.5%) showed that promotion of teachers would enhance lesson planning.

Figure.2: Ways of Promoting Lesson Planning

L WAYS OF PROMOTING LESSON PLANNING
: Checking Teaching
! Files

| 6.25%

Other 10.42%

Promotion
12.50%

| Allowances 8.

Inspection
10.42%

M Checking Teaching Files
® Promotion

® Inspection

B Motivation

® Reduced workload

= Allowances
u Other
Reduced workload
29.16%
Motivation 22.92%

Source: Teachers’ questionnaire

Figure. 2. shows the common factors that could promote lesson planning. The responses showed
that 29.5% of participants recommended that reducing workload would enable teachers to write

lesson plans. Further 22.92% of teacher’s responses were lesson planning was associated with
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tcacher’s motivation. while 12.5% was associated with tcacher promotion and 10.42% of

participants recommended teacher inspection as a way of promoting lesson planning.
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CHAPTER FIVE
DISCUSSION OF RESEARCH FINDINGS

This chapler discusses the rescarch findings. The study revealed several issucs regarding
tcachers™ attitude towards the use of a lesson plan in classroom in public sccondary schools in
Kitwe District of Copperbelt Province of Zambia. This has been discussed according to the
themes arising {rom the objeetives of the study which were to: Establish the attitude of sccondary
school teachers on lesson planning in Kitwe District. ascertain the extent to which teacher utilize

the lesson plan in the teaching and suggest ways of promoting lesson planning in classrooms.
S.1Tecachers” Attitude on Lesson Planning

The following obscrvations were drawn from the study results: it was noted that, very lew
teachers showed a negative attitude towards the use of the lesson plan. The majority of teachers
were able o prepare lesson plans, This was cvident due to teachers™ great cemphasis laid on
preparation and use ol the lesson plans 1o do their work and only a few seemed to have no
interest in making the lesson plans. The findings revealed that most teachers tended to agree that
lesson plans helped teachers present their information in classroom. Thirty two (32) teachers out
ol forty cight (48) chosc the “agree’ option on the statement ‘a feacher needs « lesson plan to

feach satisfactorily ™.

5.2 Extent to which teachers utilizes lesson plans in classroom

The rescarch results on the extent 1o which teachers utilized lesson plans showed a high positive
response. The information from the observation indicated that most teachers went 1o class with a
lesson plan although objectives were not sequentially followed in some cases as outlined in the
lesson objectives. All teachers indicated that their tcaching loads negated writing detailed lesson
plans. They showed that their planning was aflected by the number of teaching periods. Stronge
(2007) also report that the barriers to the use of lesson plans include teachers’ lack ol time duc'm

heavy teaching load.

A few teachers did not utilize lesson plans and had no interest in preparing lesson plans. ‘The

rescarcher [urther observed worrymg trends among teachers. These trends included but not

o s
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limited 1o the lfoliowing: some school based supervisors {llcad of Departments) had a
tendency of just appending their signatures (as per school policy) on lesson plans without proper
scrutiny of the lesson plans. According to Borich (2007) an effective teacher is expected to
prepare lesson plans with clearly stated objectives and their supervisor is supposed to check

thoroughty.

l'urther. the study found that tcachers with no lesson plans were unable Lo accurately estimate the
quantity ol information 1o be delivered; they also cxperienced difficultics identifying proper
imstructional methods and employed inappropriate leaming activities as well as resources,
resulting 1o incoherence and boredom among students. 'This 1s in ling with Chelo (2010) who
argues that having good content knowledge is not so effective without a well planned lesson. In
the same way. Callum & Richard (2000) report that if a teacher has not plannced his or her lesson.

i is presented haphazardly or incoherently.

Based on the resulls of lesson observations it was clear that tcachers who did not have lesson
plans did not sce the need of using them. The study also revealed that such tcachers did not have
a record of their lesson plans because they were not able 1o show the rescarcher old lesson plans.
These study hindings may imply that tcachers still need to be sensitized about the importance of
utiliving lesson plans in tcaching. This finding is similar to studies by Abernathy, Lorsyth. and
Mitchell (2()(]1) who stress that some teachers feel that lesson planning takes too much time.
L.esson planning is too ofien dismissed as a chore, even an irrelevance for which busy teachers

have little time {or.

According Lo lindings of this study, teachers using lesson plans seemed more conlident with
them and they considered lesson planning as beneficial. These resuits were to a great extent
compatiblc with the findings of Ball and J.ampert (1999), who reported that a {cacher with a plan
t5 a morc confident teacher The teacher is clear on what needs to be done, how. and when, The
lesson will tend to flow more smoothly because all the mformation has been gathered and the
detatls have been decided upon beforchand. ‘the teacher will not waste class time flipping

through the textbook, thinking of what to do next, or running to make photocopics. The tecacher’s
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confidence will inspire mote respect from the learners, thereby reducing discipline problems and
helping the learners 1o {eel more relaxed and open to learning.

5.3 Ways on promoting lesson planning in public sccondary schools

Most of the tecachers interviewed suggested that reducing workload for teachers was likely to
increase the utihizatuon ol lesson plans. As the workload challenge showed. all parts of the
cducation system have a role to play in reducing the unnceessary tasks that take teachers away
from their core task of improving outcomes for pupils. There is no single reason behind
excessive workload. In situations where workload 1s not managed properly and lcsson plans arc
not inspected regularly, instructional planning may bc compromiscd. irrcspective ol teachers”
training status. Similar findings were reported by Atrasian and Russell (2007), who noted that a
lighter workload creates opportunity for teachers to prepare and update their Iesson plans, which

in turn. improves the quality of education.

The implication of this Iinding is that school administrators should provide additional planning
time for teachers by decreasing their work load. Hence, administrators of schools have a role to
play in reducing the unnccessary tasks that take teachers and school leaders away {rom their core
task. Some teachers recommended that. rather than requiring teachers to produce detailed.
written lesson plans routinely, school administrators should be reviewing the ceficctiveness of
how time sct aside for planning is allocated. This is also in ling with studies done by Odundoa ¢t
al. (2014) who stated that, with heavy workloads, tcachers do not have time to plan for teaching;
thus, lessons are provided hapharzardly without attention to the sequence of activitics, relevance
of content mn relation to curriculum objectives, learning resources as well as methods. With a
heavy workload. teachers are likely to deliver lessons as an obligation: and neither teachers nor

students enjoy management of the tecaching/learning process.

Further. the study shows that most teachers interviewed were more likely 1o implement lesson
planning through teacher motivation. This finding underscores the importance of tcacher
motivation through recognition, involvement in decision-making processes. rewards as well as

moral and linancial support. among others in relation to lesson planning. This is in line with the

e
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suggestion by { Odundoa ct al ,2014) who stated that the administrators need to be motivating

tcachers by cither rewarding or attach an allowance for those who adhere to lesson planning.

Regular mnspection of lesson plans by Departmental Heads, Deputy tlead Teachers, or Head
‘Teachers also emerged as a key factor influencing the availability and consistent use of lesson
plans. The study found that, inspection of lesson plans was not a regular supervisory routine,
Where inépcctions arc regular, most teachers based their teaching on lesson plans. Consequently.
the Ministry ol Iducation olficers should regularly conduct spot checks on lesson plans and keep

school administrators on their tocs regarding quality ol planning for tcaching.

‘The study indicated that teachers whosce lesson plans were regularly inspected were more likely
to have such plans than those whose inspection was irregular or lacking. This {inding emphasizes
the need for regular inspection of lesson plans by higher authorities such as Departmental Heads.
Deputy Head Teachers as well as Head T'eachers 10 ensure that afl teachers develop and update
lesson plans as and when neeessary. Sinnlarly, findings by Nabukenya (2007) also revealed
constant supervision and monitoring as other reasons given by Head Teachers and their deputics
lor motivating teachers. Tlowever, Tapo (2004) also cites that the abscnce of effective
monitoring and supervision systems ol Head Teachers contributed to lack of commitment by
tcachers that is reflected in pupil’s superficial assessment reports and of unco-ordinated mastery

ol subject content and performance skills.

This chapter has discussed the findings of the study on tcacher’s attitude towards lesson

planning. 'The next chapter presents the conclusion and recommendations ot the study.
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CHAPTER SIX
CONCLUSION AND RECOMMENDATHONS

This chapter presents the conclusion and recommendations of the study. the objectives of the
study were: o establish the attitude of secondary school teachers to lesson planning, ascertain the
extent 10 which teachers utilize the lesson plan in their tcaching and suggest ways of promoting

lesson planning in the classroom

6.1 Conclusion

The study showed that, most teachers favored lesson plans and found it necessary for lesson
planming in tcaching. The results showed that the majority of participants had favorable attitudes
towards teaching through Iesson plans. Most of the teachers admitted that a lesson plan was an

important tool in teaching.

Planning for classroom tcaching 1s a major prercquisite for successlul teaching. A teacher who
plans well ahcad of time ends up communicating cffectively to his/her pupils. By having a lesson
plan., a tcacher 1s able to manage his/her time, effort and resources cfficiently. Developing a
fesson plan can be difTicult to do and requires elforts, encrgy. and time to accomplish. It is hoped
that the study contributed to the body of knowledge in the ficld of teachers™ attitude about the use

ol lesson plans in classroom.
6.2 Recommendations

Arising [rom the findings of the study, the following recommendations were made
1. Periodical refresher seminars should be initiated and coordinated by cducation ofticers to
remind tcachers on the usciulness of lesson planning
ii.  Teachers neced to be provided relevant training that would help them o overcome the
problems of classrooms associated with effective lesson planning on regular basis
i, Teachers should engage in collaborative planning to develop their skills and knowledge,

to improve their expertise. and to benefit from the expertise ol their collcagues.
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1V,

Vi

VL.

Ministry of General Education must orient all school administrators and subject teachers
to identify alternative ways to clfective teaching and planning

School administrators  nced to constantly motivate tcachers in terms of rewards and
promotion (or those who implement lesson planning

In" order to cnhance teachers” knowledge and attitude on lesson planning, cducation
standard officers could make regular visits Lo schools through which teachers are
cducated on the value of lesson planning and also for the purposce of their professional
development.

The government should address the issue of heavy workload by increasing budgcetary

allocation to employ morc tcachers.
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APPENDICES

Appendix A

Consent form for participants

THE UNIVERSITY OF ZAMBIA IN COLLABORATION WITHI ZIMBABWE OPEN
UNIVERSITY (UNZA-ZOU) DIRECTORATE OF RESEARCH AND GRADUATE
STUDIES

Dear participant(s),

I am a postgraduate student at the University of Zambia in collaboration with the Zimbabwe
Open University (UNZA-Z0U) pursuing a Masters Degree of Education in Bducational
Management. 1| am conducting a rescarch on Attitude of Teachers on Lesson Planning: A
Classroom Management Perspective. | need to get your sincere opinion in order for me to
accuralely wrile on the above topie. You are assured that the information you are going to give
will be kept conlidential. IT you are willing 1o take part in this study, please write your name or
initial in the spaces provided below. Should you feel like withdrawing at any point of the study
{during a discussion, interview or answering a questionnatre), you are {rec to do so.

Participaril Initials......o.ooice il

SIENAIUTC. e



APPPENDIX C
QUESTIONNAIRE FOR TEACHERS

You are required to tick the responses below. In other cases. you have to wrile the answers in the

spaces provided. Please answer all questions n the questionnaire.

Section A

1. Name ol the school..oooo oo
2. Male............. Female...............
3. Pruration of service

AL Less than Syears
B. Between 5 to 10ycars
C. Between 10 1o 15 years

D. Over 15 years
4. What is vour highest professional qualification?

A. Certificate
B. Diploma
C. Degree

[>. Masters degree
5. Which of the following factors can cnhance teachers” lesson planning?

A. Teacher observalion

3. Allowances

. Promotions

). Inspection

.. Checeking of professional (ile

k. Visils by Standards Officcers



(. Continuous Professional Development (C)2)

1. Other (spectly) o

6. How ofien do you utilize a lesson plan in your teaching”?

Al Always
13. Somecumes
(", Notatall

7. To what extent does Icsson planning help your lesson delivery?

A. Greatly
3. Modcrately

(. Notatall

8. 'o what extent do you lecl the following alfeet lesson planning?
ii} Teaching load

A. Greatly
B. Modcraicly
(. Not at all

i) Other school responsibilities

A. Greatly
RB. Modcerately
(. Notc at all
Section B(i)
For cach ol the following statcment you arc required to indicate the response in the spaces
given. There are lour alternative to choose from. these are:
Strongly Agrec(SA)
Agree(A)
Disagree (DA)
Strongly Disagree (SDA)



9. Lesson planning s tedious.

A. Strongly Agrece
3. Agrce
(. Disagree

1D. Strongly Disagree

10. Good teaching requires lesson plan
A. Strongly Agree
3. Agree
(. Disagrce

D, Strongly Disagree

11, Lesson planning helps in making a teacher progressive.
A. Strongly Agree
13, Agree
(. Disagree

. Strongly isagree

12. L.esson planning improves lesson dehivery.
A Strongly Agree
B, Agrec
C. Isagrec

D. Strongly Disagrec

13. Lesson planning helps in fulfilling instructional objectives.
A, Strongly Agree
3. Agree
C. Dsagree

. Strongly Disagree



14. A teacher needs a lesson plan to teach satisfactorily.
A, Strongly Agree
3. Agree
C. Disagree

13. Strongly Disagrec

Section B (i)

15. {.esson planning is uscful to me. (Mark one on the given scale 123 4)

fa—

. Strongly agree

rJ

. Agree

. Strongly disagree

B

. Disagree

16. Lesson planning is usclul to my learners. (Mark one on the given scale)

—

. Strongly agree

o]

. Agree
3. Strongly disagree

3
4, Disagree



18. Arc there practical challenges to overcome in line with lesson planning?

Thank vou!



APPENDIX D

INTERVIEW GUIDE SCHOOL NEADTEACHERS

Whal 1s the general attitude ol the teachers towards lesson planning?

What 1s the policy on lesson planning?

What proportional of your teachers have responded.positively 1o the implementation of
lesson planning?

How docs your role influence teachers lesson planning?

Would tcacher implement lesson planning without the influcnce of the policy?

What arc the monitoring, asscssment and cvaluation strategics used in line with lesson
planning?

What prolessional development activities are taking place at your schools?

IHow docs cach of these activitics influence classroom practice?

Comment on how lesson planning impact on lesson delivery

. How often do you sensitize schools about lesson planning?

. What kind of support do you render o tcachers in terms in terms of lesson planning?
. Do you make follow ups on these activities?

. What challenges are you experiencing in a way leachers respond to lesson planning?

. lfow do you overcome these challenges?

Thank you!
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