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~BSTRACT

This study tested the hypothesis that perfor-
mance in the school certificate English examination
is better in grant-sided schools than it is in
government schools. The sample consisted of eighteen
boerding schools of which sixteen were lpgcated in
the Southern Province and two were located one
each in the Northern and Luapula Prowinces.

The instrument used to collect data was an intervieuw
schedule end the following variables uwere studied:
the age of the school, the size of the school,
teacher quality, pupil Guality, school resources,
location of the school, time spent on teaching
English and examinstion preparation. Data analysis
consisted of a simple break~down by percentages

as well as crosstabulation procedures. The statistics
used were the chi-sguare to show statistical
significance, Cremer's V to show the strength of

the reletionship between the variables and gamma to

show the directian of the relationship.

The overall analysis showed that grant-aided
schools performed better than government schools in

the school certificate English examinations for the

vi



period under study. The findings eslso showed that
the variables size, distance, age, time spent and
examination preparation had significant relation-
ships with the performance of the puplils, These
variables could, therefore, be used to show

reletionships between them and pupil performance.
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CHAPTER 1

STATEMENT OF THE PROBLEM

-

School certificate results in English affe;t
students' prospects for further education and for
obtaining employment. Failure in an English exami-
nation may mean failure to gualify for selection to
both Grade 8 and 10 levels. In addition, English
is a8 compulsory regquirement for University and
College entrance on the basis of success in the
School Certificate examination. Because of the
importance attached to English as & school sub ject,
it was necessary to carry out an investigation into

the conditions under which it is studied,

The Prgoblem

The aim of this study was to find out the extent
to which there are disparities in 3chool Certificate
exemination results in English between government
schools and grant~aided schools. It asked the
question: Do grant-aided schools produce better
results in English in the S5chool Certificate examina-
tion then government schocls? Specifigglly, the
study sought to find out how far the following factors
affect +the performance of the pupils at School

Certificate level: a) the ege of the school, b) the
1



size of the school, (c) teacher guality, (d) pupil
Guslity, (e) school resources, (f) the lpcation of
a school, (g) time spent on teaching English, and

(h) the method used to prepare the students for

Schnol Cortificate Cxaminstion in English.

Purpose of Study.

Despite the concern over the years about the
deterioreting stendards of Znglish in sur schools

Molotei, 1975; Zampia Daily Meil, 1985), and the

importence zttached to English results, no step has
been taken to investigate the causes of such
deterioration. The purpose of this study, therefore,
wes (a) to identify the fectors that micht contribute
to the disparities in results znd (b) %o see how and

where the teaching of English could be improved.

Hypotheses

Arising from the problem sbove, the following
hypotheses were formulated:

H1. Ferformance in the School Certificate English

examinstion is better inm grant-zided schools than

it is in government schoaols.



Ho. There is no difference in performance in

School Certificate English Exemination between

granteaided schools and government schools.

The hypotheses were tested at D05 level of signifi-

canceo.

Asauwgtions

Arising directly from the hypotheses above, this

study assumed that:

(a)

(b)

(e)

grant-aided schools have better teaching equipment,
an adequate supply of materials and good staff
returns. This is understood to mean that grante
alded schools have better qualified as well as
more experienced teachers than government schools.
Consequently, performance in grant-aided schools

is expected to be better than in government schools,

grant-aided schools have a langer history than
government schools so that they have accumulated
experience in school organisation as cpposed to
gavernment schools, most of which were built after
independence. Such experience is assumed to

improve the results in English and in other subjects

than is the case for government schoaols,

since grant-aided schools are generally smaller



with smaller classes than government schools,
they are believed to be more manageasble.
Because of this it is assumed that the results
will be better in grant-aided schools than in

government schonls.

Implicaetions of the hypotheses

If the slternative hypothes{s is rejected and,
therefore, the null hypothesis, is accepted, this
means that there is no significant difference in
performance in the School Certificate English exae
mination between grant-sided schools and government
schools. It alsoc implies that performance is, in
fact, better in government schools than it is in

grant-aided schools,.

If the alternative hypothesis is accepted and,
therefore, the null hypothesis is rejected, this
means that grant-eided schools produce better English
results than government schools ss sssumed. The
implication is that government schools are more
negatively affected by the factors mentioned in the
problem above than are grant-aided schools. If
such is found to be the case, the government would

have to consider reducing the size of _schools, since



there would be no justificetion for building large
schools if it is shown that they contribute to the
falling standards in results. Furthermore, the
government would have to improve both teacher and
Pupil quality, the supply of school resources, time
spent on teaching English, as well as the methods
used to prepare the students for School Certificate

Examination in English.

Significance of study

This study was found to be of importance in three
areas: (&) it was expected to add knowledge by
revealing and highlighting the conditions under
which the teaching of English is carried out; (b)
it was expected that the results or findings could
be used by teachers and others who are interested
in improving the teaching of English. (c) the results
could be used by the Ministry of General Education and
Culture for decision making purposes, and by the
Curriculum Development Centre for evaluation and

assesasment purposes,



Limitations of the study

The study was limited by the fact that only
some selected factors thet affect disparities in
English results at School Certificate level were
examined. Furthermore, only eighteen of the
boarding schaools in the country were chosen. The
cholce of the factors studied was influenced by the
speculations currently prevailing in the society
@8s a whole concerning the differences in academic
performance between grent-aided schools and governe
ment schools. Ideally, it would have been better to
exemine all the factors that affect the teaching of
English, including for example, school administrae
tion, pupil discipline, pupil and teacher absenteeism, -
et all levels and in all the boarding schools in the
country. HNonetheless, the results of this study

have relevance for sll boarding schools in Zembia,

Definition of terms

For the purpose of this study, the following

definitions were used:



Pisparities The difference in results produced

by Grade 12 students who sit for the same exami-
nation in English in grant-aided and government
secondary schools, The interest is not in the
performance of individual students per se hut
rather in the comparison of results between the

two types of schools.

Grade 12
The final grade of the seccndary school system
in Zambia after which students move to institu-

tions of higher learning or go into employment,

Schopl Certificate

The examination that all the Grade 12 students
sit for at the end of the year between October

and December.

Performance

The result that a student gets in the 5chool

”
Certificate examinetion according to the following

scale used by the Examinations Council of Zambiag



% Grade Classification
Abave 75 1 Distinctiaon
70=74 2 "
65=69 3 Merit
60=64 b .
55=-59 5 Credit
50=54 6 "
LO=49 7 Pass
35-39 8 "
Below 35 9 Fall

Age aof school

The period of time in years since a school started
offering the School Certificate examination. The
term "new schools® refers to those schools whose age
ranged between ‘13 and 20 end "old schoolg® refers to

those schools whose age was between 21 and 32.

Size gt school

The number of enrolled pupils in secondary schools
according to existing scales from the Ministry of
General Education and Culture in which the biggest
schools are graded 1, (or over 950 pupils) the medium
schools are graded 2 (or 600 to 950 pupils) and the

smallest schools are graded 3, (or below 600 pupils),

Teacher quality

In this study this phrase is used to mean the professiow

nal qualification of a teacher according to whether he

is a degree, diploma or certificate holder.



Pupil guality

The pupils' academic achievement in the Grade
9 LEaving Exeminations according to whether a
pupil gat a Division 1, 2 or 3 certificate. It
wee also used to mean the grade, 1, 2, 3 or L,
thaet a pupil got in English in the same examina-

tion.

School Tesources

The availehility or the non-availability of
teaching mzterials, equipment or a well-stocked

library.

Location of school

In which pert of the country Curban or rursl)
dictrict or compound a school is situsted,
and elso how fer it is from the provincial head-

guarters,

Time spent on teachino Enclish.

The officiel time allocsted to the schools by the
central sdministretion, as well s officiel extra
curriculer time ellocated to Cnolish as s

subject by the scaanl, #.0. homeuork, tests end
preperation, vhich in this study will simply be

called prep.



Urganisetion of dissertation

Chapter one contains the statement of the problem
comprising the problem itself, the purpose of the
study, the hypotheses, implicaticns of the hypotheses,
assumptions, the significance of the study, limitations
and the'dafiniticn of terms. The background to the
problem and the review of relasted literature is dis-
cussed in the eecond chepter. Chapter three contains
the methods used for the collection of data, including
sampling procedures, instruments, data collection
procedures, control of variables and data analysis,
Chapter four cont: eins the presentation of resultse.
Chapter five is the discussion of results and the

final chapter is the summary and recommendstions.



CHAPTER 2

REVIEW OF RELATED LITERATURE

This chepter is organised under the following
sub-headings: background to the problem; educational
standards; the examihaticn system; type of school and
factors that affect student performance, namely:
teacher quelity, pupil quality, regional and school
resources, time spent on teaching English, locgtion

of school and size of school.

Backg;aund to the problem

The educational system in Zambia can be viewed
from the following four major perspectives which help
to put the system in its proper context. These are:
the history of educstion; financing of educationg

manpower training end the importance of English,

Kelly, Achola, Kaluba, Nilson and Nkwenga (1986)
report that:

historicaelly educational development in
Zambie owes a great deal to the Christien
Misslionaries who esteblished almost all

the first primary schools, several of the
early secondary schools and a number of
teacher training institutions. (Kelly et al,
1986: 145), - v
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The Barotse Netional School which was established
in 1907 was the only institution for Africans under
the direct control of the administration of the
British South Africa Company. UWhen the Coloniagl office
assumed the administration of the territory in 1924,
the Barotse Nationel School became the first Govern-
ment institution for the education of Africans. It
started with only seven pupils, but by 1924 “epproxie-
mately 600 pupils had been enrolled," (Mwanakatwe
1974:13)

However, a more comprehensive assessment and
evaluation of educational opportunities for Africans,
according to Mwanakatwe (1974), was made for the
first time in the history of Zambia in 1924 through
the Phelps-Stokes Commission, which celled for
increased Government expenditure on education in the

form of grants-in-aid to schools run by missionaries.

Since this system of education was mainly under
the supervision of missionaries, the Commission urged
the Government to appoint a Director of Native Educa=-
tion whose job was "to co~ordinate and unify the
various educational” activities of missionary societies®
(pe 17)e Even if the early days of educational develop~
ment were difficult, a systematic and properly erganised

pettern of African education began to emerge after 1924,
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The first Director of Native Education "inherited in
1925 an inadequate and inefficient school system which
had an appalling stendard of academic work,* (Mwanae
katwe, 1974:19)., His efforts to build a sound and
efficient system of education for Africans paid off
when, in September 1939, the first Junior secondary
eschool for African children was opened at Munalil

with eleven pupils and after that secondary educaw
tion steedily increased with the opening of other
secondary schools in the country, until, by 1963,

enrolment hed risen to 7,050,

Mwanakatwe (1974) reports that the education of
Africans in Northern Rhodesia was not the ma jor prio=-
rity of the colonial Government because education for
Africans was regarded as a favour and secondly, it
was not intended that Africans would take up white
collar Jjobs in direct competition with Europeans,
However, technical and vocational training was en=-
couraged for Africans. At the same time the coloniasl
Government paid attention to European education to
attract settlers as well as to provide educetion to
poor whites. It was believed that advanced scademic
education for Africans would inevitably pose a thresat
to the interests of the white settlers, especially

those who had not received adequate education.
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At independence there was generasl clamour for
more education for Africans. The public aspiration
for wanting their children to receive educetion was
glso the aspiration of the new Government. The major
problem was lack of manpower since there were very
few educated Zambians. The major task of the Govern-
ment was the integration of the education system,
All the old schools that used to he for whites,
Indians or coloureds only, were open to all the other

races. Meny new primery and secondary schools were

also opened to all races and fees in fee-paying schools

were regulated to allow Zambian children to attend those

schools as Mwanakatwe (1974) explains:

these fees had to be fixed at a level
sufficiently high to make a significant
contribution to the cost of certain
superior services provided in fee-paying
schools. At the same time, the level of
these fees had to be reasonasble so that
practically any African parent in paid
employment could afford them if he decided
to send his child to a fee-paying school.
(Mwanakatwe, 1974:40),

A major break-tﬁtnugh, however, was not achieved until

in 1966 when the Education Act was passed by parliament.

By this Act, all education in the country became the

responsibility of the Government through the Ministry

of Education. The Minister of Education was given
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power to control government, grant-aided as well as
private schools. This is still the arrangement at

present,

Education in Zambia is financed in four major
ways. The first of these is public revenue at
centrel or local government levels. According to
Kelly et al (1986), between 1975 and 1984, an
average aof 12.5%‘nf total government spending has
been on education. This figure is higher than for the
health sector which received 3.25% aof the GDP in 1982
and only 2.,59% in 1983. The system itself expanded
rapldly. This led to a deterioration in the quality
of the system which is manifested by excessively large
classes, lack of teaching materials, inadequately
furnished class-rooms, badly maintained buildings and
@ generally demorslised teaching staffy Such a situa=
tion falls far short of the expectations of the Third
National Development Plan (TNDP) whose objectives are
to improve the gquality of education and services, as
well as to improve teacher education and professional

development,.



The second source of income for the education
system is the private sector. This includes gifts
and donations from different organisations and
payments made by parents through the Parent-Teachers
Associations. Parents aelso contribute significantly
to the education of their children by buying school
uniform, meeting transport costs as well as buying
stationery items. In addition, they pay part of

boarding fees as well as school fees.

The grant~aided system forms part of the private
sector. At the moment there is heavier involvement
of religious agencies at secondary level than at
primary level. HKelly et al (1986) report that reli-
gious agencies own and manage 37 of the 190 none~
private secondary schools in the country, and four

of the ten primary tescher training colleges.

In addition to the grant-aided systenm, private
schools maeke avaeilable educational facilities which
government is not able to provide. "“In financial
terms they are relieving government of the cost which
otherwise it would have to bear, of every pupil on

their enrolment,® (Kelly, p. 149),
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The third source of educational funding is
through school generated revenies. It is expected
that the schools themselves should engage in produc-

tion activities to raise money for themselves.

Finally, foreign aid is also a great socurce of
education funding in Zambia. This is done through
foreign agencies like the World Bank, the Swedish
International Development Authority (SIDA), the
Norwegian Aid for Development (NORAD), the British
Council, ODA, All these foreign countries and agencies

further the development of education in Zambia.

The training of teachers in Zambia is the res=-
ponsibility of the government. There are at the
moment ten pre-service primary Teachers' Colleges
with at least one in each region except Lusaka.

There are six institutions which produce teachers for
secondary schools. These are the University of Zeambia,
Nkrumah Teachers' College, the Copperbelt Secondary
College, Natural Resocurces Development College, the
Evelyn Hone College of Applied Arts and Commerce and

the Luanshya Technicel and Vocational Teachers' College.

According to the Third National Development Plan

(1966) and Kelly et al (1986) the number of teachers



required at the end of the Plan in 1983 was 24,700
for the primary sector and 4,027 for the secondary
sector. Enrolment in Primary and Secondary colleges
was projected at 4,950 and 2,639 respectivelye. The
projected output for the whole periocd, 1979«-1983 was
8,270 for the primary sector. The actua} output weas
8,365, At secondaery level the University of Zambisa
was expected to produce 969 teachers, but it produced
only 816, leaving a shorfall of 153 or 15.8%. The
other institutions were expected to produce 2,350
teachers, but they only managed 2,049, leaving a
shortfall of 301 teachers or 12.8% af the expected
output. The total cutput from all the secondary
teachers’ training ingtitutions was expected to be
3319, but the actual output was only 2,865 with a

difference of 434 teachers or 13.1%e

It is projected by Kelly et al (1986) that by
the year 2000 Zambia will need over 50,000 primary
school teachers at an estimated cost of about K50
million, and thaet over 8,000 secondary school teschers
will be required at an estimated cost of over K100

million. At the moment there is a general shortage



of teachers in geconuery schools and the wastage
rate, i.e. the rate at which teachers leave teaching

in preferznce to other jobs, is rising guite fast.

Finelly, the importance of Englich in Zembie
cannot be over-emphesized. Histerically, during the
colonizl periocd, the teaching of English was dis-
cteuraged by the early missionaries (Rotberg, 1965).
Their fear wes thot "training in the English l=nguage
would immediately divert Africans from the paths of
reliyion”. (Rptherg, 1965:109). They alsg feared
thet the teaching of tnglish in rural schools would
encourage their students to seek emoloyment in towns,.
As a result, even if the demand from the Africens tg
learn English wes high, the micsionaries remained
unsympethetic and %he pupils rensined ignorant of

English.

However, in 1965, the Zambian government decided
to meke English the medium of instruction at =11
levels of education. Mwanakstue (1874), Chennessian (1978)
and Africa (1980) give the following reasons for the introe-
duction of English as a medium of instruction:
a) the standard of spoken and written English of

primary school pupils would improve;



b) school children would he helped to develop 2 more
flexible cemmand of English structures end vocabulery
adequate Tor their needs; c) leerning Znglish at

upper primary level and at secondary level would be
facilitated; d) an improvement in the general
educational developmznt of pupils would be expected
because <they wguld 4e introduced to a much wider range
of relevant locel reading materisls, e.g. newspepers,
magazines, comics and books, which are more easily
available in English than in any other language; e)
English is used as = lenguage of wider communication
in Africa i.e. it is used to 2ncourege intercourse
with neighbouring and distant Countries in the snheres

of trede, learning end culture.

The implication of the rezsons mentioned zbove
is that "English is perceived es being associated with
higher education, ggod Jobs and examinatigns® (Africa,
1980:278). It pleys such a big role in society thet
educators and employers demend that a2 candidate must
have a good pass in Cnplish in order for him or her
to get & joh or 4o be registered in an institution of
learning. In view of this it was imperative that an
investigation should he made into the conditions under

which English wasg studied,
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There was a higher concentration of expatriate
staff in grant-alded schools than in Government
Schools, (See table 5). Because of this it was
assumed that academic standards in granteaided
schools were better than in Government schools.

This presupposed that the results in these schools

in the School Certificate exemination in English

were better than those in Govermment schools. It
seemed, however, thet this had remained an assumption.
No systematic study had been done on School Certificate
English examinetions to determine the factors that
affect the results. This study attempted to find out

whether the above assumption was true.

Educational standards

Much has been said about the educational standards
in this country. Both Molotsi (1975) and Musokotwane
(1984) say thet performance of the pupils over the
last few years in the School Certificate examination

hes steadily improved.

Announcing the School Certificate examination
results for 1988 Musokotwane said that over 7000 Grade
12 secondary school students who sat for the examina=

tion had qualified for School Certificate.



However, according to the Daily Mail (1985)

Memberg of Pezrliament "deplored the poor quality of
education in Zambia and criticised the falling
stendards of teachers who they said lacked motivatiaon",

(Deily Mail, 1585:1). Some of the MPs wvent as far

s saying that some Grade 12 pupils were unable to
write = letier in English =nd that Zambia as a deve-
loping country should not allow her educationpal

standards to sink.

The examination system

The sinking educational stendards may have some-
thing to do with the system of evsluation and assess-~

ment. Cvaluation according to the Educaticnal Aeform

document (1977:7)" is a process by which it is deter-
mined whether the educational system is achieving its

objectives",

Examinations are used as an evaluation instrument
for teachers, students and institutions; as a tool for
guldance; as an incentive; for maintenance of the
Guzlity of progrommes, for selzction and placement,

and for certification.

It should be mentioned here that examinations in
Zzmbhia sre nationslised. This means that both govern-

ment end grant-aided schools sit for the same examina-
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tions. Singer and Jolly (1980) argue that the way
in which those who succeed in their exeaminstions are
trained, is by learning to qualify rether than by
learning to understand what hzs been taught or by
developing the initiative and inner resgurcefulness
which would be useful to them in tackling problems
in their locality. It has not vet heen proved that
this kind of learning actuelly takes place in govern-
ment or in grant-aided schools. However, Sharma
(1975:1) says that examinatians have a backwash
effect cn educationsl presctice in schools. He says:

Attention is solely directed towards

pupils' achievement in the caognitive

domein and others like the affective

aregs sre neglected. Even in the

cognitive domain, instead of the exams

testing what has been taugcht, schogls

end up teeching what is to be testsd
(emphesis mine), (Sharma, 1975:1).

Type of School

One place where drilling and even rgte learning
can easily cccur a2s a way of making stucents pass
the examinatione iz in a boarding schools Recent
statisztics (Kelly et el. 1986) show that there zre
é3b secondary schools in Zembia. Of these 153 are
government, 37 fre grent-ziced and 44 are private,

The proportion of boerders is L6Y of the total number

UNIVERSITY OF ZAMBIA LIBRARY



of enrclled pupils et secondary schools. The enrolment
for government ond grent-sided schools shows that
there is @nproximetely the same number of boarding

as day pupils in government schools, snd that 85% of
thez purils in srent-zicded schools ere boerders. It

can szfely be concluded from these stotistics that

51
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likely te be hosrding
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-
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=

greant-eided schog

schools than i= +the cease

a

T government schools.
According to rzocaoreh cdure (Meshue 1987 108) bosrding
schoals "hrve been shown %o significently improve the

ecademic zchievamsnt of stucents in developing countrier™,

e

vhe following rezrons: a) since students recide

on cempus and do not hove to walk long distances to

(W)

gchool, tihils & them mcre time to =tudy and to do

L7
e

URY)

]

their homework; b)) the students hove good study faci-
lities, e.g. well-1it and well-equipned study rooms,
cempared with dey scholers, some of whom come from
homes where there is no electricity. Such homes mey

elsg be oveperowdad anc noisy, thereby making studying

w

virtuelly impocsible,. Furthermore, most ey scholar

are expected in d¢o houce chores like the rest of the

family znd this reducos their study time; ©) there
is less influcnce from home in boarding schools,

therefore, there iz continuestion of socialisation;g

d) students in bowrding schools have asccese to reauing
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materials through the provision of libraries on the
premises. In addition, students have access to the
teachers who also often reside on school premises;

and e) to a lesser extent, the bringing together of
students from different ethnic backgrounds helps them
to learn a foreign language which in most less
developed countries is the spole medium of instruction.
In Zambian boarding schools, students are expected

to use English for communication amongst themselves,
and this is supposed to improve their proficiency in

the language.

The conditions under which English is studied are
expected to differ between grant-aided and government
schools. It is not expected that simply because only
boarding schools are chosen student performance in
English will be the same. This study suggests that
there will be a difference in performance within the
same school type between grant-asided and government

schools.

Factors that affect performance

There are many factors that influence academic
achievement in secondary schools whether they are
government or grant-aided. The first one, according
to Molotsi (1975:6-10) is the quality of the teacher.

He writes:
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Many of our secandary school teachers
have no professional training and others
though academically qualified in their
respective subjects have a poor command
of English sometimes coupled with un-
intelligible accent. This is a serious
handicap and has an adverse effect an

the standard of English in our schools

and consequently on our results in
School Certificate. (Molotsi, 1975:6~10).

It must be noted that Molotsi only gives a general
view of the situation for all the schools in all the
subjects. When it comes to particular types of
schools and particular subjects the situation may be
different. In English, for example, it could be true
that an expatriate who is also a native speaker of
English may not experience "a poor command of English"
or the "unintelligible accent" mentioned by Molotsi.
What is expected is that students who are taught by
such teachers should of necessity perform better in
English then those taught by teachers whose native
language is not English, 1If it is found, therefore,
that grant-aided schools have more native speakers of
English than government schools, it may also follow
that the results in English in grant-aided schools
should be better than those in government schools.
However, according to Saha (1983) it seems that in
developed countries teacher quality has been called into

questlion as far as making a significant positive



contribution to the academic performance is concerned.
The research done in developed countries (Coleman,
1966; Jencks 1972; Bpwles and Gintis, 1976: Gunthrie,
1970; Rosenshine, 1971; and Averch et al 1974) seems
to indicate that there is no direct relationship

between teacher guality and student performance,

The case, however, is not the same in less
developed countries where, according to Saha (1983:
76) "the cumulative evidence indicates that better
trained and more experienced teachers pruduce higher
academic achievements in students"., This means that
teacher variables are important factors in explaining
variance in student achievement in less developed
countries. The implication is that in these countries,
including Zambia (Kelly et al 1986) selecticn and
training of teachers are important means of improving
the performance in learning. There is no statistical
evidence at the moment to show that government schools
employ better qualified teachers than grant-aided
schools or vice-versa, This study will seek to do

that for English,

Theisen, Achala and Boakari (1983) glso give some
of the key determinants of achievement in formal

schooling. They say that family background, i.e.
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parental education, occupation, income, possessions,
and the influence and expectations of family members
affect pupils performance. However, according tao
research done in less developed countries (Murphree,
1973; Heyneman, 1976; Keabwe, 1987) the socio-economic
status of the student had little effect on the:
student's academic achievement. The evidence shouwed
that students from illiterate homes had higher
achievement scores than those from more privileged
families. Instead, certain selected variables BeJe
teacher quality, textbooks and other equipment had

8 positive effect on student performance. If this is
the case it can be expected that students whose
schools possess such facilities are expected to do better
at the Grade 9 examinations than those who do not

have them. It follows from this argument that such
schools will enroll into Grade 10 students of better
quality than those schools that lack the necessary
resources., There is evidence to indicate that there
is a high correlation between the performance at Grade
9 examination and that at School Certificate on the

same subjects, (Sharma, 1975).

Thirdly, according to Theisen et al (1983); Kaabuwe
$1987),regional as well as school rescurces may also

define inegualities in sectorisl levels of academic



- 29 -

achievement. The richer the region of a country the
greater the financial capacity to support more and
perhaps better educational resources for teachers and
students. Such a region is likely to have physically
superior schools, large stock-piles of educationally
relevant texts and related materials as well as

better trained or better gqualified teachers.

Research indicates that learning is severely
/hampared by an undersupply of basic textbooks and
physical plants. "Put simply, students who do not
have their own texts to study and take home do not
do as well as those who do have them", (Theisen et
al, 1983:59). 0On the other hand the availability of
books appears to be the most consistent school factor
in predicting academic achievement (liorld Bank, 1978;
Schiefelbein end Farrell, 1974, 1978). The differen-
tiation in the availability of materials between
government and grant-aided schools has a direct
bearing on the child's will and ability to achieve.
In pther words a child who is willing to study and
has the ability to do so may he hampered by the fact
that there may not be adequate teaching resources to
enable him or her to achieve what he intends in
school. In such a case the pressure that the pupil

may experience from the culture or the subculture of
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the ethnic community to which he belongs, the pupil'sg
social class or stratum, his family and his peer group
must be seen in the light of the availability or
non-availability of the teaching materials st the
school the pupil attends. This study will seek to
find out how far the pupils' will and ability to

study is affected by the availability or otheruise

of the learning resources in the two types of schools

in question.

Another factor advanced by Theisen, Achola and
Boakari (1983) is the variations in contact hours
within schools. Even if the central educational
authorities may prescribe time to be spent on a
particular subject, as is the case in Zambia, this
time often bears little relationship to what actually
goes on in the classroom. One type of school,
government or grant-aided, may, for example, prescribe
more time for a particular subject like English,
outside official time. Such allocation may differ
from school to school or even within the same school
type. GSometimes such time may be affected by events
not related to school work, ss when somebody importaent
visits a school; or when there is a2 function involving
the entire school In such cases teachers normally

look for extra time to try and cover up for lost time.



Anogther factor thst affects achievement at the
regional level is distance from the education office
which may decrease adherence to Ministry guidelines
as well as teacher expectations for the students!
long-range educational achievement and zttainment.
"It is conceivable that in some situations such
freedom from bureaucratically prescribed strictures
may heve positive results", (Theisen et al, 1983:58).
Even if urban aress provide an environment conducive
to the acquisition of modern value orientations
which have been shown to influence academic achieve-
ment it has been shown that the farther away one
is from the influence of modern institutiocns the
higher the level of achievement, that is tao say,
rural students generally perform better in examina-
tions than urban children, (Heyneman, 1980; Kaahbue,

1987).

Finally, it is traditionally believed by teachers
that the size of a school and of a class has an effect
upon the learning of students. Larger classes, it
is held, heave problems of discipline and lack of
personal attention to individusl students. However,
research done in this area, (Marklund, 1862; Husen,

1967; Schiefelbein and Farrell, 1978) indicates that



"there is a slight overall tendency for children

in larger clesses to do better on the national test
than do children in small classes™ (Shiefelbein

and Farrell, 1978:26). If this is the case, then
it follows thet students in government schools

with supposedly large sizes are expected to do
better than students in grant-aided schools whose
sizes are smaller. No evidence exists in Zambia

at the moment to indicate that larger schools
perform better than smaller schools. ‘The present

study seeks to do that for English.

In conclusion, the factors that ere mentioned
shove concern general pupil: performance. There
is no doubt, however, that they do affect perfor-
mance in English es well. It is the purpose of
this study to determine the extent to which these

factors affect performance in English.



CHAPTER 3

_ METHODDLOGY

This chapter discusses the fnliowing topics:
the pspulation or sample, instruments used to collect
data, data collection, control of variables, data

analysis and results,

Population

- The target population was heads of English depart-
ments of the selected schools, who were subjected to |
an interview schedule. Heads of schools and careers
masters of the same schools were also involved. They
acted as additionel sources of data. The accessible
population was elghteen boarding secondary schools.
Sixteen of these were chosen from the Southern Pro-
vince. The Southern Province was chosen for this
study because of its large concentration of both
government and grant-aided bearding schools. All but
two of the boarding schools in the Southern Province
were studied. Of the two, one was found toc be a private
school while the other one did not have & history that
went as far back as 1982 in School Certificate examina-

tions. The two girls' boarding schools selected from

“ 33 =
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the other provinces helped to moderate the study
because it was discovered that there was no girls'
government boarding school in the Socuthern Province.
There were altogether ten grant-aided schools. Within
these, three were boys! schools, four were girls'!
schools and three were co-education schools. There
were eight government schﬁols of which four were

boys' schools, two were girls' schools and two were

co-education schools, (See Appendix B).

Instruments

This study employed a structured interview schedule
designed in such & way as to take into account all
the factors mentioned in the problem. The instrument
was also constructed so that actual statistical data

in figures could be collected, (See hppendix A).

There were two types of schools in this study,
school type 1 refers to government schools and school
type 2 refers to grant-aided schools. There were
altogether eight independent varizbles. Below is
a8 discussion of the independent variables and their

categories.

a) Location
This varisble had only one cetegory, namely,

distance. It was recorded in kilometres to show



b)

c)

d)
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how far eesch school was from the provinciasl

headquarters.

Size
This variable hed two categories: school total
and class total. In this study school total
means the total number of pupils enrolled in
1988 in e2ach of the schools studied and class
total refers to the total number of pupils
enrolled in each of the Grade 12 classes of

the selected schriols. For both categories

actual figures were recorded for analysis.

Age

The actual number of years of the selected schools

was recorded for analysis for both school typese.

Teacher guelity

Under this varisble there were five categories.
These were expatriate teachers, Zambian teacﬁers,
degree holders, diploma holders end certificsate
holders. To opbtain actusl teacher quality this
variable was computed by percentages. The total
number of teachers was divided by the total number
of each one of the categories within the variabie.
The outcome of this computation uwas then“cross;

tabulated with the variable performance.




e)

f)
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Pupil guality

This variasble had two categories: the grades of
the pupils in English and the divisions the

pupils got in all the subjects at Grade 9 level.

'In both cases the categories were coded either

grade 1, 2, 3 or 4, or division 1, 2, 3, or k4.
The pupils in code 1 were regarded as having
scored the highest in the examination and those
in code &4 as heving scored the loweste. prever,
in terms of loading, the numerically low value

of code 1 was correlated with the high values in
performance and the numerically high wvalue of
code 4 was correlated with the low values in

performance. Codes 2 and 3 fell in between.

Time spent

This variable had four categories. These wuwere
the number of periods allocated to English per
week, preparation (commonly known as pTEep.),
homework and tests. For the purpose of analysis

the actual periods allocated to teaching English

per week as well as the hours set aside for English

prep., and homework were recorded. The frequency

of tests given per term in English was also recorded.



g) Examinations

Two categories made up this varisble. The first
one was concerned with when the preparation
starteds This category was lghelled 1, 2 or 3
depending on whether schools started preparing
the candidates in Grade 11 or at the beginning
of Gradg\12 or in the third term in Grade 12
respecti;ely. The second category concerned the
way in which the candidates were prepared. It
was also labelled 1, 2 or 3 depending on whether
schools used past examination papers, special
exercises or interclass quizzes respectively,
However, in terms of loading, the numerically
low velue of 1 was correlated with the high
véluea in performance, while the numerically
high value of 3 was correleted with the low

value in performance. The middle value of 2

remained as it wase.

h) School resources

This variable had eight categories. These uwere:
textbooks for structure, composition, intensive
reading, extensive reading and summary and note=
making. The actual figures were recorded. The
rest of the categories -~ past examination papers,

English on the air, teachers' reference books,

other, library, television and radio were coded 1,
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2 or 3 according to whether the heads of depart-
ments thought the situation in these categories
was very satisfactory, satisfactory or not satis-

factory.

The performance of the schools was measured by
the dependent variable which was the results aof
the School Cer%ﬁficate from 1982 to 1986. These
were recorded according to the classifications
distinction (1, 2), Merit (3, 4), credit (5, 6),
pass (7, 8) and fail (9).

Data Collection

The data were collected during the months of
February and March, 1988. The researcher travel-
led personally to the selected schools. He
personally recorded the Tesponses onto the guestion-
naire, physically counted the books on the shelves
of the English departmental storercoms and ‘

recorded the School Certificate results,

Control of Variables

In order to reduce the difference in school
characteristics only boarding schools were chosen.
Most of these were chosen from one province to

avolid differences brought sbout by the selection

and administration systems. In order to standardise

the responses, only heads of English departments




Data

were subjected to the guestionnaire.

Analysis

The anelysis of the data consisted of a simple
breakdown by the use of the mean, the standard
deviation and percentages. In addition, cross-
tabulation procedures were used due to the
categorical nature of the variables. All the
independent variables and their categories
mentioned above were cross-tabulasted by the use

of a computer with the dependent variable, per-~
formance, to show the extent of the relationships,
The date were measured at nominal level and so

the chi-square was used to test statistical signi-
ficance. Cramer's V was also used as a measure

of association to indicate how strongly the
variables were related to one another. Gamma

was used to show the direction of the relation=

shipe




CHAPTER &

PRESENTATION OF RESULTS

The total number of pupils who sat for the
examinations in government schools between 1982-86
was L4Bk4, as opposed tu 3739 for grant-aided schools.

There was a difference of 205 pupils.

A simple bresk-down of school certificate results
far the period 1€§?-ﬂ986 showed that grant-aided
schools produced 66 greade 1 results (or 1.,7%) as
opposed to only 33 (D0.7%) for government srhools,

In contraset, grant-aided schools produced fewer
grade 9 results, (244 or 6.5%) as opposed to 520 or
11.2% for government schools. UWhereas there was a
steady decrease in the number of pupils who got poor
grades in grant-aided schools, there was a steady

increase in the number of pupils who got poor results

in government schools as Table 1 and fig 1 showe.

The overall sample mean of 6.1 approximated to
a grade 6 result. The standard deviation of the whole
sample was 1.9 Government schools had a meen score

of 6.9, approximeting to a weaker grade 7 result .

w L0 -




Table 1

Performance of pupils by grade in grant-sided

and gnvernment schools = 1982~1586.

whole Sample.. Government Grant-aided

Grade  Noe. Grade No. % Grade No. %
1 99 1 33 0.7 1 66 1.8
2 172 2 65 Tols 2 109 249
3 925 3 393 865 3 532 o2
b 601 L 283 Bo1 b 318 865
5 756 5 373 8.0 5 383 1042
6 1726 6 935 201 6 791 2142
7 1863 7 1098 23.6 7 765 2045
8 1477 8 946 20.4 a8 531 1he2
9 764 9 520 11.2 9 244 6e5
Mean = 61 Mean = 6.9 Mean = 5.7
Standard Standard Standard Deviation

Deviation = 1.9 Deviation = 1.0 = 1.9
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Fig.1: PERFORMANCE OF PUPILS IN GRANT-AIDED

AND GOVERNMENT SCHOOLS,
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Grant-aided schools had a mean of 5.7, approximating
to a grade 6 result and waes superior to that for the
whole sample and that for government schools. The
standard deviation of 1.0 for government schools was
below thet for the whole sample while the standard
deviation of 1.9 for grant-aided schools was the same

as that for the whole sample.

Comparing the results within each school type
revealed that boys' schools had a superior mean to
girls' and co-education schools. It also revealed
that grant-aided boys', girls' and co-education
schools had a higher mean than the corresponding
government schools. Within government schools the
mean for boys' schools was 5.8 and the standard
deviation was 2.5. Girls' schools had a mean of 6.9
and a standard deviation of 2.9, Co-education schools
had a mean score of 6.7 and a standard deviation of
3.0, The mean for the sample in government schools

was 7.0 and the standerd deviastion was 1.0.

Within grant-aided schools the boys! mean was
5.4 and the standard deviation was 4.0. The girls'
schools had a mean of 5.8 with a standard deviation

of 4.0 and the co-educetion schools recorded a mean



of 6.1 and a standard deviatlon of 3.6. The sample
mean for grant-aided schools was 5.7 and the standard
deviation was 1.9. The information discussed sbove

is presented in Table 2 below.

The outcome of the crosstabulations is presented
below according to each variable. All the independent
varigbles discussed below were each crosstabulated with

the dependent variable performance.

Factors influencing pupil performance

Distance

The mean for this variable was 174.5 for governe
ment schools as opposed to 224.5 for the whole sample.
The standard deviation was 96.8 while that for the
whole sample was 80.0. The chi=square was 105.0 and
with probability at 0.48, it was not significant at
the 0,05 level of significance. Cramer's V was 0,724
showing a strong association between the two variables.
A gamma of 0.044 showed that there was 8 weak positive
relationship between the two variables. This meant
that the low values of the variable distance correlated
positively with the high values of performance. For
grant-aided schools the mean and standard deviation
was 244.,5 and 102.9 respectively, the mean being higher

than that for government schools. At 0.05 level of
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significance, the chi~sguare was 124.1 Bnd with a
probability of 0.05, it wes not significant. Cramar's
V of 0.704 showed a strong relationship between the
variables, The gamma of ~0.402 indicated that the
high values of the varisble distance correlated nega=-

tively with the high values af performance.

S5ize

The mean for ell the schools in grade 1 in baoth
school types in this variable was 7.3 and the standard
deviation was 3.2, while the mean and standard devia-
tion for grade 2 schools was 6.1 and 3.6 respectively,
The mean for grade three schools wes 5.7 and the
standard deviation was 2.0. Grade 3 schools recorded
the best mean followed by Grade 2 schools. Grade 4
schools had the lowest mean. The chi~sguare for
government schools, at 0.05 level of significance
was 21.5 and with a prohebility of D.42 it was not
significant. Cramer's V was 0.733 and it showed that
there was a strong relatlionship between size and per=
formance. Gemma was ~0.,033 indicating that high
measures of size were negatively correlated with low
student scores. The chi-square for grant-aided
schools measured at 0.05 level was 47.2, It was not

significant with the probability at 0.20. A relati-



vely strong Cramer's V at 0.687 showed the existence
of a relationship. A moderate gamma of 0.418 meant
that the high measures of size in grant-mided schools
were positively correlated with the high measures of
student performance. Table 3 shows the break-down for

the variable size.

Analysing for each school type according to cate-
gories school total and class total showed that govern-
ment schools had a higher mean of 1024.5 and a standard
deviation of 198.4 for school total as opposed to the
mean of 739.5 and a standard deviation of 172.0 for
grant-aided schools. ‘The chi-square for government
schools for this category was 126.3. At 0.05 level
of significance and with the probability at D.47 it
was not significant. Cramer's V was 0,725 and it
indicated & strong association between the category
school total and pupil performance. The gamma of
~0.044 meant that there was a weak negative correla-
tion between the large numbers of pupils in these schools
and the low scores by the pupils. A large chi-square of
206.,6 for grant-aided schools under school total was
significant at 0.05 level of significance. The proba=
bility was 0.007. An indication that a strong relstion-

ship existed between the two variables was shown by
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Table 2. Mean and standard deviation in government and
grant-sided boys', girls' and co-education schools.
Government Schools |School | Grant-aided Schocl | School
Sample Sample
Boys | Girls | Co-ed Boys |Girls | Co~ed
Mean 5.8 6e9 6a7 7.0 S5¢k 508 6a1 57
Standard 2.5 2.9- 3.0 1.0 l'l'cD LE.U 3.6 1.9
Deviation
Table 3. Performance of pupils by school size in all schools:
1982 -~ 1986,
School size
Grade 1 Grade 2 Grade 3
Rasult No % Result No. o Result NO o %
1 27 0.8 1 45 1e1 1 27 3e1
2 61 1.7 2 89 242 2 22 245
3 348 5.9 3 431 10,9 3 133 15.3
4 231 Ee5 4 307 7.8 4 63 7a2
5 281 7.9 5 398 1041 5 77 9.0
& 692 19.5 6 836 2141 6 198 22.8
7 820 2341 7 853 2146 7 190 2149
8 675 19,0 8 680 17«2 8 122 1441
9 411 11.6 9 317 8,0 . ] 36 L1
Mean = 7,3 Mean = 6,1 Mean = 54,7

S5tandard Dsvia-
tiogn = 3,2

Standard Devige

tion =

3eb6

Standard Devia~

tion =

2.0




Cramer's V of D.718., Gamma at 0.365 meant that the
high values of this category were positively corree-
lated with the high scores by the pupils. The school
total mean for the whole sample was 866.2 while the

standard deviation was 284.8,

Government schools had 8 mean of 174.5 for the
category class total, The standard deviation was
50.0. The chi-square was 152.0. It was measured
at 0.05 level of significance and it was not signi-
ficant with the probability at 0.37. Cramer's V was
0.736 and it showed that a strong relationship existed
between the two varisbles. A moderete positive gamms
of 0.305 meant that the large number of pupils in these
classrooms did not correlate negatively with the low
pupil scores. The mean for the same category in grant-
alded schools of 94.4 was much lower then that for
government schools. The standard deviation was 46.0.
The chi-square was given at 219,9., This was signie
ficant at 0.05 level of significence with the probabi-
lity at 0.02. Cramer's V was at 0,599 and it showed a
strong assccietion between the two variasbles. A gamma
of 0.403 was guite moderate and it showed that high
measures in this category were positively correlated
with high scores from the pupils. The mean and standard
deviation for the whole sample was 130.1 and 46,6 res-

pectivelye.
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Age

The mean for the whole sample in this variable
was 20.8 and the standard deviation was 14.6. The
mean for government schools was 20.1 with a standard
deviation of 5.6 The chi~sguare was 84,1 and st
0.05 level of significance it was found not to be
significant. The probability was given at O.47.
Cramer's V was 0.725 and it showed a strong relation=-
ship between the age of these schools and pupil per=-
formance. Gamma at 0.209 was fairly weak and showed
that the high measures of the variable age correla-
ted positively with the high pupil scores. The
chi-sgquare of 174.1 for grant-aided schools at 0.05
level of significance was significant with the proba-
bility at 0.02. Cramer's V was at 0.705 showing that
there was 8 strong association between the age of the
schools and the performance of the pupils. The gamma
at 0.319 meant that the high values of the variable
age were positively correlated with the high velues in
the performance of pupils. The mean for school type 2
was bigger than that for school type 1 at 21.5 with a

standard deviation of 6.7



The overall performance for all the schools
showed that old schools had a mean of 6.0 and =&
standard deviation of 2.0. WNew schools had a
mean of 6.3 and a standard deviation of 1.9. Even
if the mean difference between old schools and new
schools was not remarkable, the findings showed that
old schools had more pupils who got a grade 1 and 2
result (3.8%) as opposed to only 2.5% for new schoolse.
Similarly old schools had fewer pupils who falled the
examination (7.9%) as opposed to 10.6% for new schools,

(see Table &4).

Jeacher quality

There were altogether 132 teachers of English in
the whole sample. Out of these 15 (11.4%) were expa=
triates and 117 (88.6%) were Zambians. Of the entire
sample government schools recorded only 4 expatriates
(5.7%) and 66 Zambiens (94,3%). BGrant-aided schools,
on the other hand, had 11 expatriates (17.7%) and 51

Zambians (or 82.3%)e

Altogether, 52 or 39.6% of the teachers uwere
graduates and 80 (60.6%) were diploma holders. Of
fﬁe graduates 21 (30.0%) taught at government schools
and 31 (50.0%) taught at grante-aided schoolse. In the

diploma category 49 (70%) of the teachers came fram



Teble 4. Performance of pupils by age in all

schools: 1982-86,.

0ld Schools New Schools
Grade No. % Grade No. %
1 65 Tob 1 34 0.9
2 111 2ols 2 61 1e6
3 561 1243 3 364 9.6
L 339 Tl 4 262 6.9
5 L19 9.2 5 337 8.8
6 867 21.2 6 759 19.9
7 1003 219 7 860 2245
8 747 1643 8 730 1902
9 360 709 9 404 0.6
Mean = 6,0 Mean = 6843

Standard Deviation = 2.0 Standard Deviation = 1.9,



government schools and 31 (50.0%) came from grante-
aided schools. The crosstabulation between teachef
quality and the results showed that for government
schools expatriate teachers had 2 chi-sgquare of

63.2. This was tested at 0.05 level of significance
and it was not significant with the probability at
O0.47. Cramer's V at 0,725 showed a strong relation-
ship between the varisbles and a gamma of 0.067 meant
that there was a weak positive relationship betuween

the varisbles., This was interpreted to mean that the
low values of expatriate teachers positively correlated
with the low pupil scores. The chi-square for Zambien
teachers was 62,2 at 0.05 level of significaence. With
the probability at 0.47, this chi-gguare was not signi=-
ficant. Crammer's V of D0.725 indicated that there was
a strong essociation between the two variables. A
gamma of ~0.067 meant that the large number of Zambian
teachers in government schools negetively correlated
with the low pupil achievement scores. Grant-aided
schools showed a chi-squere of 124.9 for expatria%emxm\%
teachers and it was significant at 0.05 level of
significance. The probability was 0.04. Cramer's

V of 0.707 meant that there was a strong association

between expatriate teachers and pupil performance.



A fairly weak gamme of ~0.144 meant that the large
numbers of expatriete teaschers in grant-azided schools
did not correlate positively with the high pupil
scores. The chi-square for Zambisn teaschers was =2lso
124.,9 and was significant at 0.05 level cof signifi=-
cance. The probsbility was 0.0L. Cramer's V was
0707 indicating & strong relesticnship between the
two variables. The gamma of 0.144 showed that the
relatively smaller number of Zsmbisn teachers in
grant-aided schools correlated positively with the

high pupil scores.

Under gualification government schools produced
a chi-sguare of 152.0 for graduates at 0.05 level of
significence. The probability was 0.37 and the chi-
square was not significent. Cramer's V was high at
0.736 showing an existence of & strong relationship
between variasbles. A weak negative gamme of -0.008
showed thet the high meassures of graduate teschers
were negatively correlested with the low values of
pupil performance. Diploma holders had & chi-sguare of
152,0 and at 0.05 level of significance, it was found
not to be significent. The probability was 0.37,.
Cramer's V at 0,736 mesnt that a strong relationship
existed between the two verisbles. Gamma was guite

weak at D.044 showing thet the large number of diploma



holders in government schools did not correlate
negatively with the low pupil scores. Grant-aided
schools had a chi-square of 117.5. At 0.05 level

of significance this chi~square was not significant,
The probability was 0.11. A fairly strong Cramer's

V aof 0.685 showed that there was an essociation
between the variables., Gamma was 0.044 and it was
quite weak showing that the high measures of degree
holders were positively correlated with high pupil
scores. The chi-square for diploma holders was 90.8
and it was not significant at 0.05 level of significance.
The probability was 0.19. Cramer's V was 0.674 and

it showed a fairly strong relationship between the tuwo
variables. A gamma of «0.071 meant that there was a
negatlve correlation between the low measures in the

diploma cetegory and the high achievement of pupilse.

Pupil quality

A mean of 2.2 for government schools approximated
to a grade 2 score in English and showed that there
was little difference with the mean of 2.1 for grante
aided schools. The standard deviation was 0.7 for
government schools and 0.4 for grant-alded schools.
The sample mean of 2.1 was the same as that for grant=-

alded schools and the standard deviation of 0.5 was



below that for government schools. The chi-sgquare

for government schools was 45,7 and it was not signi=-
ficant at 0.05 level of significance. The probability
was De32. Cramer's V was 0.755 and it showed a strong
relationship between the two variables. The gamma of
-0,388 was regarded as positive gamma because of the

way the loeding was done. In this case thls gamma meant
that poor quality students correleted positively with
low pupil scores. For the same reason as in government
schools a gamma of 0.368 for grant-sided schools was
taken to be negative. This gamma meant that poor quality
students correlated negatively with high pupil scores,
The chi-square for grant-aided schools was 43.9 and it
was not significant at the 0.05 level of significance.
The probability waes 0.30. Cramer's V was 0.663 showing
a fairly strong reletionship between pupil quelity and

performance.

Time spent

A mean of 15.1 of total time spent on teaching
English and a standard deviation of 11.1 was obtained
for the whole sample for this variasbles The mean for
government schools was 17.8 and it was above the semple
mean, and the standerd deviation was 8.,3. The mean

and standard deviation for grant-aided schools was
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17.0 and 6.3 respectively. The chi~sgquare obtained
for government schools was 112.0. It was not signi=-
ficant at the 0.05 level of significance. The proba~
bility was 0.30., Cramer's V at 0.748 indicated the
existence of a strong relationship between the variables.
A negative gamma of =~0,052 was weak and meant that the
long hours spent in teaching English in government
schools correlated negatively with the low performance
of the pupils. The chi-square of 142.4 was obtalned
for grant-aided schools and with the prubability at
0.07 it was not significant at 0.05 level of signifi=-
cance. Cramer's V was (0.688 and it showed the exisgw
tence of a strong relationship between the variables.
A weak gamma of 0,139 meant that the high values of
time spent in teaching English correlated positively

with the high pupil scorese.

Examination Preparations

The sample mean of 1.9 pointed to the fact that
most schools started their examination preparations at
the beginning of the School Certificeate year. The
standard deviation was 0.7. The mean for government
schools was 2.3 and the standard deviation was 0.5
Grant-aided schools recorded a mean of 1.7 and a
standard deviation of 0.5. The chi-square for govern-

ment schools was 44.2 and it was not significant at



0.05 level of significaence. The probeaebility was at
0.37« A high Cramer's V of 0.743 showed the exis-
tence of a strong relationship between the variables.
Gamma was 0.004, However, because of the way the
values were loaded &8s explained above this gamma

was regarded as negative. It showed that the high
measures in this category were negatively correlated
with the low measures of pupil performance. Similarly
a gamma of =~0.689 for grant-aided schools was pegarded
as pogitive for the same reasons. This strong gamma
meant that the long time these schools took to prepsare
the pupils for examinations cmrrelatedumith the high
achievement of the pupils. The chi~sguare for grante-
aided schools was 37.4 and at 0.05 level of significance
with a probability of 0.01, it was quite significant.
Cramar's V at 0.866 also showed a very strong associa~
tion between the two variables. It meant that the
longer schools took to prepare pupils for school certi-

ficate, the better the result,

A sample mean of 1.2 was given for the actuel
methods used pointing to the fact that past exam
papers were more widely used than any other method in

English examination preparation. The standard devia=-



tion was O.4. The mean for government schools was
1.3 and the standard deviastion was 0.8. The mean

and standard deviation for grant-aided schools was
10 and 0.0 respectively. The chiqsquére for govern-
ment schools was given at 38.9. At 0.05 level of
significaence and with a probability of 0.60, the
chi-square was found not to be significant. A fairly
strong Cramer's V of 0.697‘shnmed the existence of

a relationship between the variables. A gamma of
D.234 for this cetegory was taken to be negative due
to the way the loading was done. This gamma shouwed
that the methods used by government schools to prepare
pupils for examinations were negatively correlated
with the performance of the pupils., Similarly, &
gamma of =0.003 for grant-aided schools was regarded
as positive for the same reasons given above. This
weak gamma showed that the high values of this cate-
gory were positively correlated with the high pupil
scores. The chi-sguare for grant-aided schools was
22.9 and at D.05 level of significance with the pro~
bebility at 0.29, it was found not to be significant,.
Cramer's V was 0.677 and it showed the existence of

a fairly strong association between the variables.



S5chool Resgurces

Government schools recorded a mean of 949.5 items
and a standard deviation of 683.7. The whole sample -
mean was 765.0 and the standard deviation was 234.4.
The mean for government schools was sbove that for
the whole sample. The chi-square was 152.0 and it
was not significant at 0.05 level of significance.

The probability was 0.37. Cramer's VU was 0.736

showing that a strong degree of association existed
between school resources and the performance of the
pupils. A gamma of =0.311 showed that even if govern-
ment schools recorded the higher number of resources,
that number correlated negatively with the performance
of the pupils. The mean score of 339.5 for grant-aided
schools was far below that for the whole sample. It
was also lower than that for government schools. The
standard deviation was 233.2. The chiesquare of 219.9
with a probability of 0.02 was found to be significant
at 0.05 level of significance. Cramer's V of 0.699
showed the existence of a strong relationship betuween
school resources and performance. A gamma of «0,233
showed that the low values in the school resources were

negatively correlated with the high pupil scores.



CHAPTER 5

DISCUSSION OF RESULTS

This study hypothesised that performance in
English as judged by School Certificate results would
be better in grant-aided schools than it would in
government schools. It slso hypothesised that such
performance was related to certein factors which
brought about disparities in results between govern-
ment schools and grant-amided schools. It sought to
find out to what extent those factors were related
to the performance of the pupils in the two school

types.

The overall situstion showed that the performance
of pupils in grant-sided schools was better than that
of pupils in govermnment schools, as expected. The
percentage analysis showed that grent-alided schools
obtained L.6% for grades 1 and 2 result as opposed to
only 2% for government schools. This meant that these
schools had more pupils who got = distinction in the
School Certificate English examination than government
schools. Put another way, of the total number of
pupils who sat for the School Certificate English exa-
mination in these schools during the whole period, 93.5%

passed the examination and only 6.5% failed. In contrast,
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of the total number of pupils who sat for the School
Certificate examination in government schools B88.8%
passed, while 11.2% completely failed. A mean of
5.7 for grant-aided schools showed that most pupils
got at least a grade 5 result, while a mean of 6.9
showed that most pupils in government schools got

a grade 7 result, (see Table 1, and Fig. 1).

The results showed that in generel boys' schools
performed better than girls' and co-education schools
in both school types. This meant that boys tended
to achieve better results when they worked on their
own than when they worked with girls. This might
have been due to the fact that boys tend to compete
among themselves in their class work. Such compe-
tition is an incentive on its own for them to work
harde It can also be said that the superior per-
formance of boys over girle can be attributed to
the fact that the boys! grades in English at the
grade 9 selection examination might have been superior
to those of the girls. This would confirm Sharma's
assertion that there is a high correletion between
the performance at grade 9 examination and that at

School Certificate on the same subjects, (Sharma, 1975).
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The results within each school type showed that
government co-education schools performed better
than girls' schools. The presence of boys in
co~education schools provided competition to the
girls, who compared their performance with that of
the boys. This was evidenced by the fact that girls
performed worse when they were left on their ocwn than
when they were with boys. The other reeson why govern-
ment girls' schools performed badly may be that generally
these girls might have got inferior grades in English

at the Grade 9 selection examination to those of boys.

Girls in single sex grant-aided schools achieved
better results if they worked on their own than if they
worked with boys. Since these girls could not gauge
their performance with that of the boys, the explanation
could be that they achieved better grades in English
at both the grade 7 and grade 9 selection examinations,
then the girls who were selected to go to government
girls! schools. In addition, even if discipline was
not one of the varisbles looked at in this study, it
can still be speculated that pupils in grant-aided
girls' schools performed better because of the strict

way in which the authorities applied discipline on them.



Grant-aided schools, commonly known as mission schools,
are known for their strict code of conduct for girlse.
Such discipline, coupled with the girls' own initia~-
tive, is supposed to improve the performance in results.

Distance

Government schools were found to be closer to
provinegial headquarters than grant-aided schoolse.
Such a location had a favourable effect on the per-
formance of pupils. On the other hand, even if most
factors favoured grant-sided schools, the location
of these schools correlated negatively with the per-
formance of the pupils. This seemed to confirm the
hypothesis that the farther away a school was from
the provincial headgquarters the less it adhered to
the Ministry's guidelines, (Theisen, Achola and
Boakari, 1983). Most of the grant-asided schools
studied were loceted in rural areas. This might mean
that there was less inspection of these schools from
the Ministry's officials due to the long distances
involved. Consequently, these schools probably rarely
received latest information on the teaching of English
from the provincial headgquerters. Teachers of English
would find it difficult to attend seminars and work=-

shops organised by the headquarterse.
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The total school enrollment revealed that govern-
ment schools tended to enrocll more pupils than grant-
aided schools. This supported the assumption that
grant-aided schools were likely to have smaller
classes than government schools. The large numbers
of pupils in government schools are in line with the
government's policy of providing education to as
many children as possible. 0On the other hand grant-
aided schools keep their numbers low probably because
they want to keep the reputation of performing better
than government schools. Another reason may be that
grant-aided schools cannot support large numbers of
pupils in their schools due to limited financial

assistance from the government.

The overall result for all the schools showed
that the smaller the school the better was its per-
formance. The assumption that smaller schools per-
formed better than bigger schools was confirmed by
this finding. Grade 3 schools produced better
results than grade 2 schnnls, and grade 2 schools
were better than grade 1 schools. The reason behind
this trend is probably that most grade 1 schools uwere

also government schools which in any case produced



worse results than grant-aided schools. Conversely,
most grade 2 schools were grant-alided schools and

all the grade 3 schools were also grant-aided schools.

The result also revealed that government schools
were negatively affected by size. These schools had
poor results in English probably because they were too
large to be administered properly. Additionally, the
large classes in these schools meant that there was
little personel attention by teachers to individual
pupils. It alsoc meant that the teachers' working load
was increased thereby leading to their inability to
properly check and supervise the pupils' work. English
as a subject requires that almost every exercise be
marked by the teacher. Grant-sided schools on the other
hand performed well because they were smaller. Teachers
probably found it much easier to mark the pupile?
exercise books and so the results in English in grant-
aided schools were positively affected by small classes
in them. 5Such classes are generally thoughtto be easier

to control than large onese.
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Age

The result for this variasble confirmed the
assumption that grant-aided schools were generally
older than government schools. The findings also
showed that old schools overall performed better than
new ones. Of &ll the pupils who sat for the School
Certificate English examination in old schools 92.1%
managed to pass the examination and 7,9% failed.
Conversely, of the total number of pupils who sat
for the same examination in the new schools only
B9.4% manzged to pass and 10.6% failed. The expla-
nation could be that most of the old schools were
also grant~aided schools, and most of the new schogls
were also government schools. There were altogether
10 old schools; 7 of them were grant-aided while only
3 were government. 0On the other hand out of the 8
new schools 5 were government and only 3 were grant-
alded. The age of the school had & favourable effect
on the performance of the pupils in both school types.
The fact that government schools were relatively neuw
did not, contrary to what was expected, correleate
negatively with pupil performance. The assumption
that old schools would perform better than new schools
because old schools had a longer history and because
they had accumulated experience in school administra-

tion, was also confirmed by the findings.
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Teacher guality

The overall situation in the sampled schools
showed that there were maore expatriate teachers in

grant-aided schools than in government schools. In
addition, grant-aided schools had more graduate
teachers than gaovernment schools, which had more

diploma holders than grant-aided schools.

The fact that there were more expatriate teachers
in grant-aided schools did not, contrary to expecta-
tions, positively affect the performance of the
pupils. Conversely, being & Zambian teacher in grant=-
alded schools had a positive effect on the performance
of the pupils. The reason could be that the Zambian
teachers in these schools had better qualification
in teaching English than the expatriate teachers;
or that not all the expatriate teachers were native
speakers of English, Another reason may be that
the Zambian teachers in grant-aided schools are
probably better looked after in terms of accommodation
and other incentives than their counterparts in govern-
ment schools. Such incentives act as motivation for
them to work harder and as a result these teachers
improve pupil performance. An opposite result was
obtained for government schools where the small number

of expaetriates correleted positively, though weakly,
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(see Table 5) with pupil performance, and the large
number of Zembian teachers correlated negatively with
pupil performance. There is a possibility that the
four expatriate teschers in the government schools
might have been native speakers of English. Such

a case would confirm the hypothesis that native
speakers of English improved the performance of pupils
in that subject. This, however, should remain a
speculation because the number of expatriate teachers
in the government schools studied was too small for the
findings to be generalised to the entire sample. 0On
the nthar(hand, the negative effect. of Zambian teachers
on pupil performance may be due to the general dissae=
tisfaction of these teachers with both the salarles

and their conditions of servicee.

Under qualification, degree holders contributed
significantly to the performance of pupils in grant-
aided schools, but not in government schoolse. It
could be that degree holders who work in government
schools do not enjoy the same privileges as those
who work in graent-aided schools. If this is the case
it means that these taachefs are probably demoralised
and so their morale and consequently their performa-

nce as well as that of pupils would be low. The other
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Table 5, Number of teachers of English and their qualificetions in government end
grant-sided schools.
Expatriate Zambian | Total] Deqge. Dip. {Cet, Total
No. 4 66 70 21 b9 & 70
- % 547 9443 30.8| 70,8 |
c
Q .
m Chi-square 63.2 62,2 152,00} 152.,0 | 11.8
&
[+}]
w Cramert's V 0,725 0.725 De736 ] D736 D.543
]
Gemma 0.067 -0.867 0,008 | 0,044 }-0,439
No. . 1 51 62 31 31 - 62
- % 1767 82.3 5040 | 58,0 -
Ty
o
o Chi-sguare 124,9 124,9 1175 90.8 -
1
Fx}
5 Cramer's V 0.707 -0.,707 0,685 O0.674L -
- :
Gammae wle 144 0. 144 D, OLYG =-0.071 -
Whole Total 15 117 132 52 80 132
Sample % 114 88. 6 100 | 39,4 60,6 = 100




reason may be that grant-aided schools may demand
from the gavernment better quslified teachers on

the understanding that such teachers would improve
the performance of the pupils. Diploma holders in
grant-aided schools did not contribute significantly
to the performance of the pupils. The reason could
be thet they are treated rather differently from
degree holders, probably eJjoying less privileges
than the other group. This may lead to their low
performance. Diploma holders in government schools
produced positive results which indicated that their
presence was favourable to the 1mpraving'of pupil
performance. Finally, certificate holders contribue~
ted significantly to the poor performance of pupilse.
The reason may be that certificate holders are not
trained in secondary school teaching methods. Further-
more, due to the nature of their training which was
not based on specielisetion, they are not expected
to have the compeitence and the performance necessary
for teaching at secondary school level. Such compe-
tence and performance would be reflected in their
performance on the job and hence in the performance

ef the pupils.



Pupil guslity

There was no difference in the quality of pupils
selected into grade 10 between government schools
and grant-aided schools. The selection was done by
the central administration of the Ministry of
General Education and Culture. Because of this some
schools had pupils who got a grade 4 result in

English, which was the lowest grade.

Pupil guality correlated positively with the
performance of the pupils in government schoolse
However, even if the pupils qualified to go into
grade 10, by the time they reached grade 12 their
performance had dropped thereby contributing to the
poor result in the School Certificate examination.

A possible explanation may be that pupils as well

as teachers in these schools relax after the selec=
tion examinatinn. In grant-aided schools pupil
quality at Jjunior level correlated negatively with the
performance of the same pupils at School Certifie-
cates« This correlation might have been due to the
fact that even if the pupils at grade 10 level uwere

of poor quality (some grant-aided schools had pupils
with grade 4 scores) these schools improved the per-

formance of the pupils by the time they resched grade
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12. It is possible that the reasons for the better
performance of pupils in these schools at School
Certificate level is due to the fact that whatever
type of administration is found in these schools
favoured their better performance. Another possible
explanation is that these schools prepasre their pupils
for School Certificate examination much earlier than

government schools.

Time spent

In general government schools ellocated slightly
more time to the teaching of English than grant-alded
schools. In spite of this, this varisble did not
seem to improve pupil performance in government
schools. It is very likely that there was lack of
strict supervision to ensure thst the pupils used
that time for English activities. Left on their own,
the pupils probably used the time allocated to English
for other subjects. It is slso possible that the prepe.
and homework given during the time allocated to English
were not checked by the teachers due to heavy teacher
loads. In that case the pupils did not get any feed-

back and might not have seen the need to work harder.

In grant-sided schools this variable had a

favourable effect on pupil performance. These schools
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probably exercised stridt control on whatever time
they allocated to the pupils to make sure that it
was used properlye. In addition, the teachers of
English in these schools probably marked pupils!
prepe. 0or homeworke In this way the pupils got their
feedback and thaet acted as an incentive for working

harder.
Exemination preparations
Most schools started their preparations at the

beginning of the School Certificate year. Grant=-
gided schools tended to prepare their pupils for

examination much earlier than government schoolse

Starting examination preparations late as was
the case with government schools negatively affected
the performance of the pupils. O0On the other hand
a very significant positive result was obtained for
grant-aided schools. The result confirmed the
assumption that the earlier schools prepared their
pupils for gchool Certificate examination in English

the better the results would bhee.

To prepare pupils for School Certificate exami=-
nations most schools used past examination paperse.

In fact all the grant-aided schools studied almost
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exclusively used past examination papers. The methods
used in government schools correlated negatively with
the performance of the pupils. 1In contrast the same
methods had a positive effect on English achievement
for grant-aided schools. The reason may be that
grant-aided schooles had 8 greater abandance of past
examination papers than government schools by virtue
of their longer examination historye A complementary
reason may be thet grant-alided schools supervised

the administration of these examination papers much

more systematically than did government schoolse.

Schopl resources

The findings showed that government schools had
more books then grant-aided schools, (see Appendix C
for complete analysis)e 1In spite of this, school
resources correlated negatively with the performance
of the pupils in government schools. The reason may
be that in real terms the books did not correspond
propertionately to the number of pupils in the class-
roomse. There were not enough books for every pupil
to have a copy, so that pupils were msde to share
whatever available school rescurces - textbooks, past
examination papers, libraries, redios and radio casse~
ttes, were simply not put to proper use by the

teachers of English due teo lack of praper management



of these resources. It should he noted here that
the analysis wes limited to textbooks only. The
discussion of the other resources though investiga-

ted into, was beyond the scope of this research.

The non-availability of school rescurces had a
positive effect on the performance of pupils in
grant-aided schools. The reason may be that there
were enough text books because of thr proportionately
small classes in these schools. The other reasaon
could be that grant-aided schools knew how to manage

their resources to their advantage.

In conclusion, of all the factors mentioned above
the size of the school, the age of the scheol, dise-
tance from provincisl headguarters, time spent in
preparing pupils for achool Certificete and examina-
tion preparation were found to be strongly related
to pupil performence. UOn the other hapd teacher
guality could not be relied upon in showing relation-
ships in the performance of the pupils. Some of
the categories of teachers within the variasble corre-
lated negatively with pupil performence while others
correlated positively even within the same school type.
Both pupil guality and school resources yielded results

contrary to what was generally expected.



CHAPTER 6

SUMMARY AND RECOMMENDATIONS

SUMMARY
1. General

The purpose of this study was to identify the
factors that could be related to disparities in
School Certificate English results between grante
aided schools and government schopls. It sought
to find out to what extent those factors were
related to the performance of pupils in English
at School Certificete level. The results that were
used were those of the School Certificate examina-

tions between 1982 and 1986.

The following is a summery of the most gigni-

ficent overall findings:

a) Grant-aided schools, as hypothesised,
performed much hetter than government
schools in the School Certificate English

examinations for the period studied.

b) Grant-aided schools were generally smaller
than government schools. In the entire
sample of eighteen schools there was only
one grade 1 grant-alded school. The rest
were either grade 2 or grade 3 schools.

There were five grade 1 government schools
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c)

d)

e)

)

g)

and the rest were grade 2 schools (see

Appendix B)

Government schools were found to be slightly
newer than grant-aided schools. The

average age for government schools was

20, while that for grant-sided schools

was 22,

Government schools were located nearer to
the provincial headguarters than grant-

alded schools.

Government schools allocated more time
to the teaching of English and to activi-
ties related to the improvement of results

in English than grant-aided schools.

Grant-aided schools started earlier to
prepare pupils for School Certificate
Examinations in English than government

schools and

Boys' schools in both government and grant-
aided schools performed better than either
girls' or co-education schools. Within
government schools co-education schools
performed better then girls!'schools

while in grant-asided schools single sex



girle' schools performed better than co-

education schcools.

Fectors related to English Examinztion performance.

a)

b)

c)

The ghopt distance from provincial head-
quarters correlsted positively with the
performance of pupils in government schools
while the long distance from provincial
headquerters correlated negatively with

the performance of pupils in grant-aided

schools,.

The size of the school related significantly

to the performance of the pupils. As expected,
the lerge number of pupils correlated
negatively with performance in government
schools, while the small number of pupils
correlated positively with performance in

grant-aided schools.

The age of the school had = significant
relationship with the performance of the
pupils. Even if in both school types

the correlations were positive, old schools,
of which most were grant-aided schools,

performed better than the new schools.
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The presence of expatriate teachers correlated
negatively with the performance of the pupils
in grant-aided schools. This was surprising
because one would have expected that the more
expatriate teschers there were in these schools
the better would the performance of the pupils
be. However, degree holders and Zambian
teachers had a positive correlation with the
performance of the pupils. Government schools
had only a handful of expatriate teachers who
correlated positively with the performance of
the pupils. UuWhereas having & diploma correla-
ted positively with pupil performance, being a
degree holder correlated negatively with pupil

performance in government schools.

This was also surprising because the knowledge

and competence degree holders have are expected

to improve the performance of the pupils. The
correlation differentiation between grant-aided
schools and government schools for degree holders
may be explained from the difference in the working

atmosphere within the two school typese.
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The poor pupil guality correleted positively
with the performance of pupils in government
schools. It correlated negatively with pupil

performance in grant-aided schools.

The long hours spent on teaching English
correlated negatively with the pegformance of
pupils in government schools, while the rela-
tively short hours correlated positively with
pupil. performence in grant-asided schools.
This was rather unexpected because gévernment
schools allocated more time to the teaching

of English than grant-aided schools.

Examinaticn preparation, which in grant-aided
schools started early, had a very significant
positive correlation with the performance of
the pupils. The methods grant-aided schools
used to prepare pupils for School Certificete
English examinaticns aslso correlated positively
with the performance of the pupils. The amount
of time given for preparing pupils for School

Certificate examinations in government schools
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correlated negatively with the performance of
the pupils. The methods used to prepare the
puplls for school certificate ekaminations also
correlated negatively with the performance of

the pupils,

The school resocurces found in government schools
correlated negatively with the performance of

the puplls. This was another surprising result
because the findings revealed that government
schools had more school resources than grant-
a@ided schools. 0On the other hand, school
Tesources in grant-aided schools correlated

positively with the performance of the pupils,

RECOMMENDATIONS

In view of the findings of this study some
Tecammendations which may help improve the
teaching of English at school certificate level

are presented below.

A, Since boys were found to be higher achievers
in English when they were on their own
than when they were with girls the govern-
ment should encourage boys' schools as
much as possible, However, instead of

single sex government girls' schools, co-
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education schools should instead be encou-

raged. Gfantﬁaided schools, on the contrary,
should be encouraged to continue their prace
tice of providing education to girls through

single sex girls! boarding schogls.,

Without overlooking the government's policy

of providing education to every citizen, the
government should consider constructing

more smaller schools than few bigger ones.
Thus the basic schools that are being built
presently should be made as small as possible,
The ideal situation is to have grade 2 and
grade 3 schools and to avoid constructing
grade 1 schools. There is no Justification
for the government in building grade 1 schools
with large enrollment figures since it has been
shown that such schools only contribute to the
poor performance of the pupils, at least in

English,

Time has probably come when expatriate teachers
of English are no longer needed. This is in
line with the government's own policy of ree

ducing dependence on foreign labour and of
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encouraging locally trained staff, Whatever
benefits are enjoyed by the expatriaste teachers
of English should be channelled to providing
incentives to the Zambian teachers. In this
way the wastage rate among the Zambian teaching

steff will be minimized,

Since it was found that the more time the pupils
had to prepare themselves for School Certificate
examinations in English, the better the result,
schools should be encoureged to start examina-
tion preparations as early as possible. Such
preparation, however, should not be user =S5

an excuse for tesching only those things that
teechers think will be testede A balance must
be maintained not only between teaching what

is in the syllabus and preparing pupils for the
examinations, but =lso betmeenvmhat pupils

will need in the real world when they graduate

and what they need to pass the examinzation.

Even if generally speaking schools studied
were moderately stocked with textbooks, there
were & number of schools that had a criticsl
shortage of teaching materials. The stocks

of books, especially those on extensive reading
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and structure, that were received a long time

ago were not replenished. In some cases schools

had the money but they could not find the books they
needed in the bookshops. The government should
start focussing attention on what goes on inside

the classroom, especially on whether teachers have
adequate equipment to work withe The annual

returns from the schools to the English Inspec=
torate must be evaluated critically and appropriate
action taken. The Teaching Service Commission should
encourage more local writers to write both texts

and extensive reading materials to be published

locally at cheaper rates than imported books,.
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APPENDIX A

STRUCTURED INTERVIEW SCHEDULE

NamE Df‘ Schijnl ...“.‘.................‘......
LDCBtiDn: Urban oﬂnooc.ocooooocﬂural sesoesense

Distance from Provincial HeadgUarterSeecececocees
Size: Grade ...0........Ql........"‘

Total Number of pupils eeceececceccccevoonna-

Number af Grade 12 pupils BSecesrsessnscsssnse

Age of school (i.e. since it started offering

schnnl Bertificate) ® e o0t s000eransersene

Teachers: Expatristes cceceececescsccsces
Zambi@Ns ceeeescccescccccaccne
Qualifications: DEOTEE eeeecsscaccses

Diplome eeseccescecns
Certificate eecesces

Uther L2 BN B B BN A BN B A BN BN BY AN )

Pupils: Quality of pupils who are accepted into

Grade 10.

g) by Grade inm English at Grade 9
Only Grade 1
Grades 1 and 2
Grades 1 to 3

Grades 1 to &4

- 8% «



b)

by Division in all subjects at Grade 9.

Only Division 1
Divisions 1 and 2
Divisions 1 to 3

Divisions 1 to &4,

School Certificate results between 1982 and 1986.

1986

1985

Year
1984

Year
1983

1982

1 2 3 b 5 6 7 8

DISTINCY MERIT| crepiT!| Pass
TION

FAIL

TOTALS

Results

7. Time spent on teaching English:

Peripods per week Gssececsrcssescns
Prep .‘......‘..OO......OQO..C..C

Humeunrk ....O..O......l.....‘...

TEStB 0......‘...“0‘..‘0“‘...06
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9.

- 91

Examination preparation for School Certificate:

mhen it Starts .....C........O.......‘

Hom it is dnne .......0...0'....‘0..0.

School resources:

a) Number of textbooks:

StrUCture ...;..............-...

CompoSition seeececececacccacees

IntenBiVE Reading Sarersssssneae

ExtenSiVE Reading LI I YN Y AP QP

Summary and Ngte-~Making

Tntal number ....‘.........‘....

b Other materials:

®oeevepeons

Very Satige)
factory

Satisfa-
ctory

Not Satige
factory.

Past examination
papers

English on the air

Teachers' reference
books

Other:

All the materials together:

VEry adequate ®ec0cscecscncnnsoe
Adequate ®eeevencecevrssescsnsoe

Inadequate ........I.......O..

seseoesan

Very inadequate ®ececcscscecscsncscccncae



c) Library:
IN USE ceeeeecceecass Number of bookS eesee
NDt in USE seccceses

None ®Ss o800 000s000s0

d) Television set:
In use ...‘.......0‘
Not in USE ceececcces

NUnE ®esoessenssvsscssaes

e) Radio/Radio Cassette:
In use .“..........
NUt in USE seeveccase

Nune LAC B IR 2K B B B B BN B W W N

10. General BDmmentB:.............................
WOt escesrrtrernsrsscnsnsscnsssncscssenssoenste

.......‘...‘....‘..............‘......‘.......
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2e Grant~aided Schools
SCHOUL CODE Nature Size meﬂm:nmL
from HQ

Boys! Girls! Co-ed Age Grade Total enrollment (1988) (EM)
5TMA X 28 3 560 3
CHOS X 22 1 1,200 180 L
NJAS X 21 2 1,005 180 |
5TMR X 23 2 715 255 |
RUSS X 28 2 680 230 L
STCA X, 29 2 858 231 u
MZGS X 17 3 350 340
STED X 19 2 720 340 J
S5TJo X 21 2 560 284
CHIK X 22 3 619 LO1 |
TOTALS 3 b 3 -

Averages: Age = 19 yrs.
Grade = 2

Enrollment = 727 pupils

Distance = 244, 4 Kilometres




APPENDIX G

School Resources: Number of Textbooks per individual School

1« Government Schools
SCHOOL COoboE TEXTBOOWKS
Structure | Composition| Intensive] Extensive |Summary and | Totals Libe. |TV. |Radio
Reading Reading Note-~Making
HITS 92 50 333 2000 0 2475 X - -
KASS 262 25 310 D 7 604 X - X
MONS 229 106 213 0 15 563 - - X
PEMS 122 105 49 1056 53 1385 b3 - -
CHIP 82 0 108 264 35 L89 P - -
NAMS L70 26 279 418 68 1261 X - b3
KASG 105 62 L6 0 0 213 X - -
MASH 403 20 35 8] 0 458 X ” -
TOTALS 1765 394 - 1373 3738 178 7448
Average number of books per school = 931



2

Grant-aided Schools

SCHOOL CODE

TEXTBOOMHKS

Structure | Composition| Intensive| Extensive] Summary and | Total Lib. | TV. | Radio
Reading Reading Note-Making
STMA a8 34 177 74 74 L47 X - -
CHOS 145 14 189 o 6 354 X -8 X
NJAS 121 26 137 0 0 284 X - -
STMR 0 L 19 i} 22 L5 X X X
RUSS 133 L5 37 100 25 340 X - -
STCA 96 ¥} L2 o 0 138 x - -
MZGS 177 37 151 0 0 365 X - -
STED L2k 121 150 0 100 835 X - -
§TJO 20 37 108 0 S 174 x - -
CHIK 322 36 20 0 L2 L20 X - X
TOTALS 1526 354 1070 174 278 3402
Average number of books per school = 340,



