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ABSTRACT

Guidance and counseling services has become a very important section in all secondary schools in the world. Zambia should not be left behind on this and must also move forward matching changes taking place. This study was therefore exploring the effects of guidance and counseling on academic performance in rural secondary schools in Lundazi district. This was because most local studies have not been conducted in the district. The three objectives that guided the study were; to explore the effects of guidance and counseling services on academic performance in rural secondary schools, to establish the support guidance and counseling teachers receive from the schools and to ascertain the challenges affecting pupil academic in rural secondary schools. This study was conducted at four secondary schools in Lundazi district. The sample was 47 thus, 4 head teachers, 4 guidance teachers and 39 pupils. The questionnaires were used to collect data from all the secondary schools.

The study concluded that guidance and counseling is present and effective in all the four secondary schools. But there are other factors which its effects are beyond the guidance and guidance and cause poor academic performance in schools. The study recommended that the school, community and government should work together to help solve problems to improve academic performance.   
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CHAPTER ONE: INTRODUCTION
1.1 Introduction
This chapter focuses on the background of the study, statement of the problem and the purpose of the study. It also discusses the study objectives, the study questions, significance of the study, delimitation, limitations of the study and the definitions of key terms used in the research.
1.2 Background
1.2.1 Effects of guidance and counseling on pupil academic performance in rural secondary schools.
Guidance and counseling services are some of the services offered in schools. Guidance and counseling are two terms that are interlinked (Watts and Kidd, 2000). They form an important component in the management of people in any society. 
Watts and Kidd (2000) have further argued that people in life are able to make decisions with assistance from other people. It is therefore important to have guidance and counseling services in schools to help pupils progress in their education. 
Guidance and counseling in the World begun in Europe and the United States of America (USA) in 1900s. In 1911 Goodwin from the USA had organized a wide guidance programme that catered for students. Much of the programme was put on vocational information, the world of work awareness, employment placement and examination anxiety reduction.
Guidance and counseling started in Nigeria due to a number of reasons which include; expansion in the enrolment of pupils in primary and secondary schools after independence in 1960, the growing need of youths in Nigeria, repeated changes in the education system and unrest in tertiary institutions and changes in home and family life (NPE, 1977). It is generally accepted that organized and formal guidance and counseling in Nigeria started in 1957 at St. Theresa’s college.
But, Mwaba (2011) states that in Zambia guidance and counseling started in 1967. This was the time when careers unit was introduced in secondary schools. The courses for school guidance and counseling started at Technical Vocational and Teachers’ College (TVTC) in Luansha in 1971. The Ministry of Education with the help from the Curriculum Development Centre produced the syllabus for secondary schools. Furthermore, workshops and seminars are being conducted at school, zonal, district, provincial and national levels to improve pupil performance in academic and other areas. 
In spite of all these efforts which the government has put in place, pupils have continued performing poorly in academics in most schools. In 2015 the then Minister of Education, Science, Vocation Training and Early Education Dr. John Phiri announced that 42 percent of candidates who sat for the Grade 12 examinations had failed to obtain full school certificates. He further stated that the statistics represented a drop in the pass rate compared to the previous year’s results.   

The aims of guidance and counseling services in schools are to help students in academic, social, emotional and personal development. School counselors work together with other teachers to identify barriers to academic and personal growth and develop interventions to areas of need.

Ndhlovu (2015) has stated that guidance and counseling services were introduced in schools in order to help the learners make best possible adjustments to situations in the schools. He has also explained that most of them have problems because they do not have skills in studying, examination preparations, relating with peers, parents and many more other areas. Therefore, guidance and counseling services can help them improve in these areas. 

The Ministry of Education has expressed its concern in the National Policy Document on Education.  It has considered the office of the guidance and counseling as a very important section in the school. MOE (1996) has pointed out that it was going to strengthen the school guidance and counseling services and activities of careers teachers in schools.  
The question which requires an answer is whether guidance and counseling services provided to pupils in rural secondary schools improve academic performance, considering the fact that there has been below 50 % pass rate in the General Certificate of Education in the previous years in Zambia. This background sought to explore the effects of guidance and counseling services in improving academic performance in rural secondary schools.
1.3 Statement of the problem
The academic performance of most secondary schools in Lundazi district has been poor. This has a negative impact on the many programmes that have been put in place by government to improve the lives and academic performance. Despite all the necessary efforts the government has put in place by introducing guidance and counseling services in schools, there are still high records of poor academic performances in most rural secondary schools. The study will therefore provide some insights into this issue and find the effects of guidance and counseling services on academic performance of secondary school students in rural areas.
1.4 Purpose of the study

The purpose of the study was to explore the effects of guidance and counseling services on academic performances in secondary schools in Lundazi district.
1.5 Research objectives
i. To explore the effects of guidance and counseling on academic performance in rural secondary schools
ii. To establish the support guidance and counseling teachers receive from the schools

iii. To ascertain the challenges affecting pupil academic performance in rural secondary schools
1.6 Research questions
i. What are the effects of guidance and counseling services on academic performance in rural secondary schools? 
ii. What support do guidance and counseling teachers receive from the school?  
iii. What are the challenges that affect pupil academic performance in rural secondary schools?  
1.7 Significance of the study
The study was very important in that it assisted the researcher to have wider knowledge on how guidance and counseling services help improve academic performance of pupils in secondary schools.
The study will also provide information on the effects of guidance and counseling services on the improvement of academic performance of pupils. This may help the curriculum planners and other education authorities to reform the education sector.
The results after the research are going to be published and they will explain what is on the ground concerning guidance and counseling services in relation to academic performance. They will also contribute to the effective teaching of learners in schools.  
1.8 Delimitation of the study
The study was conducted at four rural secondary schools in Lundazi district. These were Emusa, Lusantha, Hoya and Mpingozi Day Secondary schools.
1.9 Limitations of the study
It was not easy to come across respondents especially guidance teachers to provide right information because of issues of confidentiality. It was also not easy to find teachers in Day Secondary Schools because they do not stay within the school compounds. Therefore, the research depended on making appointments with the school administration and individual members. Nevertheless, despite all mentioned challenges, sufficient data was collected for the research work. The results from the research work will not be generalized to all secondary schools in Zambia, but they are valid because they explain the purpose of carrying out the study.
1.9.2 Definitions of key terms
Awareness                - It is the art of creating consciousness in individuals, families and communities through programme sensitization.
Guidance                  -According to Makinde (1984) “guidance” refers to a abroad area of all educational activities and services aimed at assisting individual students to understand themselves and adjust to school life. 
Counseling               - Ndhlovu (2016) defined counseling as a mutual helping relationship between a trained counselor and the client.  
Counselor                 -refers to a professional with skills of helping people deal with challenges in their lives by creating a relationship with them (Chipkemei, 2014)
Client                           -is a learner receiving guidance and counseling services from a professional helper also known as a counselor (Chipkemei, 2014)
CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction

This chapter will discuss the literature review in relation to the role of guidance and counseling services in improving examination results in secondary schools. This will be discussed as the impact of guidance and counseling services in improving academic performance, support which guidance and counseling teachers receive from their administrators and challenges faces in academic performance in school
2.2 Effects of guidance and counseling on academic performance in rural secondary schools
According to Cerler (1985) guidance and counseling has scholastic academic benefits. He states that counseling in the United States of America has a positive impact on the behavioral and interpersonal domains of children’s life. As the results it affects children’s achievements in the right direction. In the United States guidance and counseling was introduced to help pupils improve study habits, time management and greater academic efforts. Cerler and Hendon (1993) have added that guidance and counseling services in the USA improve classroom behaviour, reduce learner anxiety and improve the image about oneself. This improves pupil academic performance.
A study was done by Hudesman et al (1986) to compare the impact of structured and non-directive counseling styles on academic performance of high-risk students. The findings indicated that students in structured counseling conditions had higher GPAs than those in non-directive counseling condition at the end of the semester. 
Frances et al (1987) also examined the advantages of guidance and counseling on students’ communication patterns, study habits and academic performance. Guidance in secondary schools should be part of the total school programme and complement learning in the classroom.
In Kenya the programme was aimed at helping learners understand themselves, their attitudes, interests, abilities, physical and general adjustment among others (Mutie and Ndambuki, 1999). Gichnga (1998) has said that guidance and counseling has had an impact in Kenya secondary school students’ life. He noted that there is a relationship between the programme and academic performance.
In Zambia Nkhata (2010) reported that guidance and counseling services which have been provided in schools benefited learners in different ways, learners had shown reduced anxiety during examinations because of examination talks they received. Records of all the proceeding were recorded and documented by the guidance teachers.
2.3 Support which guidance and counseling teachers receive from the schools
The head teacher should provide necessary facilities and a conducive environment where teachers and pupils participate in the program. If he or she does not support it, then no much commitment is going to be offered by counselor teachers, pupils and the community. The data Nyaga (2004) showed that the head teacher helps teacher counselors by providing material resources. This is supported by Hill (2006) who agrees that the head teacher is a factor for the sources of guidance and counseling programmes.
The research findings of Nyaga (2004) revealed that there is a concerted effort to work as a team among the head teacher, the counselor and other professionals. This move is supported by Kimath (2002) who says that the only sure way of producing a successful program in counseling is when the above parties complement each other. The head teachers recognize the big role played by the guidance and counseling teachers because they invite outside professionals and other counselors to deal with specific issues related to health, family, moral and academics. Wanjohi (1990) has postulated that teacher counselors cannot work if they are not supported by the head teachers.
2.4 Challenges that affect academic performance in rural secondary schools
Factors that usually affect academic performance in schools vary and depend on many factors. They may be classified into location, socioeconomic and environmental reasons like parents’ level of education, occupation and income level (Jeyness, 2002).
The home environment of the learner has an effect on the academic performance. Parents who are educated are able to provide an environment which is suitable for academic success of their children. According to Barnard (2004) in Shumox and Lomax (2001) has said that many scholars  point out that the academic performance of students mostly depends on the parental involvement in their academic activities to attain the higher level of quality in academic success.
Pupils from a well to do families perform better than those from the middle class. On the other hand, middle class pupils perform better than those from low level. This is due to the involvement of the parents and other family members in their education (Kahlenberg, 2006; Kirup, 2008).  
Walters and Soyibo (2001) have pointed out that student performance depends very much on socioeconomic background of the child. Considering physical geographical location of most secondary schools in Sumbawanga district in Tanzania are in rural areas where also physical infrastructure are poor and limited. From this point of view, their communities might also be affected by low socioeconomic which influence academic performance.
2.4.1 Examination Anxiety
MOGE (2016) has pointed out that pupils fail examinations because they develop anxiety. They do not prepare for examinations. To counteract this problem some of the learners even indulge in illicit activities such as looking for examinations leakages.
For some time the Guidance and counseling teachers have been participating in handling examination related issues at school. However they have failed to take active part in preparing learners for examinations. Even in primary schools Guidance and counseling teachers have not helped in preparing pupils for examinations.    
 2.4.2 Poor Methods of Study 
A student with self-knowledge will develop a powerful motive or aim in academic achievement. Mutie and Ndambuki (1999) have observed that poor organization, laziness, being easily distracted and lack of self-confidence are some of the things that contribute to a student’s poor academic performance. But they emphasize that through academic counseling; teacher counselors can motivate students and help them improve their academic standards. To achieve academic success, a student needs to be trained on effective study methods and examination techniques. 
2.5 Summary and knowledge gap identified

The literature has revealed that most research have been done in the United States of America, in Nigeria and Kenya. In Zambia research has been done in Northern, southern, and Lusaka, and no research was conducted in Eastern province in Lundazi district. Therefore, there was need to explore the effects of guidance and counseling service on academic performance in rural secondary schools, 
CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
The chapter gives a description of the research methodology which the researcher used and this includes; research design, population, sampling procedures and sample size, data collecting instruments and data collection procedures
3.2 Research design
Orodho (2003) has defined a research design as a scheme the, outline or plan that is used to generate answers to research problems. It is regarded as an arrangement of conditions for collecting and analyzing data in such a way that it is relevant to the research purpose.
This study had used a descriptive survey design. Its purpose is to describe the state of affairs as it exists. Kerlinger (1969) in Kombo and Tromp (2006) has said that descriptive studies are not only restricted to the fact findings but may often result in the formulation of important principles of knowledge and solution to significant problems. They involve measurement, classification, analysis comparison and interpretation of data.

 Orodho (2003) has also defined a descriptive survey as a method of collecting information by interviewing of administering a questionnaire to a sample of individuals. It is used for collecting data about people’s attitudes, opinions, habits and any of the variety of education or social sciences, furthermore, the design had used both qualitative and quantitative methods when collecting data.
3.3 Study population
The study anticipated that each school had one head teacher and one guidance and counseling teacher. There were school head teachers, guidance teachers and Grade 12 pupils from each of the four sampled secondary schools. 
The head teachers were used because they are the custodians of the learning institutions. They are responsible for creating suitable environments for learning. The guidance and counseling teachers were also involved because they are the ones who carry out the day to day teaching activities of the school. The pupils were also used because they are the ones who are at the centre of the whole education process. 
3.4 Study Sample

There were four school head teachers, four guidance teachers and each of the four sampled schools had 10 Grade 12 pupil respondents. This gave a total of 48 respondents. 
3.5 Sampling Technique   
Purposive sampling procedure was used to select the head teachers, guidance teachers and the Grade 12 pupils.  This type of sampling is a technique that qualitative researchers use to recruit participants who can provide in-depth and detailed information about the phenomenon under investigation. Thus the head teachers, guidance teachers and the Grade 12 pupils were sampled because of experience and the ability to complete questionnaires. The study had also used qualitative sampling for pupils and schools. 
3.6 Data collection instruments 
Data was collected through the administration of questionnaires. Kombo and Tromp (2011) have pointed out that questionnaires enable the researcher to collect unbiased data and cover a wide area within a short period of time. These questionnaires were administered to head teachers, guidance and counseling teachers and Grade 12 pupils. They are actually a cheaper way of collecting data considering the fact that these secondary schools are very far away from each other. The researcher did not go back to collect questionnaires after leaving them. They were just sent back to the researcher after completion at a very small cost without the researchers himself travelling. Each questionnaire aimed at gathering specific information from the targeted respondents. 
3.6.1Questionnaire for Pupils
The pupil questionnaire elicited information on the impact of guidance and counseling on academic performance, home factors that affect pupil academic performance, what pupils think should be done to improve academic performance. 
3.6.2 Questionnaire for guidance teachers
The guidance teacher questionnaire sought information on the professional qualification, number of years in service, effects of guidance and counseling, types of guidance and counseling, school academic performance in the last five years, the school pass rate in the last three year, the support the guidance section receives from the school administration and other members of staff and what should be done to improve academic performance in the secondary schools.
3.6.3 Questionnaire for the head teacher

The head teacher questionnaire sought on his professional status, experience in teaching, number of years saved as a head teacher, efficiency of the programme, level of the academic performance of pupils in school, causes of poor academic performance, support given to guidance and counseling teachers, awareness of pupils about the existence of guidance and counseling services in school, other factors affecting the academic performance and things that can be done to improve the section. 
3.7 Data collection procedure 
The researcher had to seek permission from the District Education Board Secretary (DEBS). Permission was also sought from the head teachers of the sampled schools. He had also to visit the schools on scheduled dates and discuss the modalities of which the participants especially pupils were sampled and give the questionnaires. The guidance and counseling teachers and head teachers were also given the questionnaires to answer the questions.
3.8 Data analysis
Data that was collected from semi-structured questions was analyzed with the use of thematic categorization for easy narration. On the other hand quantitative data was presented using tables, pyramids and charts to generate percentages.    
3.9 Ethical considerations

Among ethical considerations were that names of respondents were not mentioned and names of schools in some cases were represented by letters. Moreover, informed consent was sought from the respondents after informing them about the study and its benefits to the education sector. The respondents were also assured of data confidentiality and that it was going to be used for academic purposes.
CHAPTER FOUR

RESULTS AND DISCUSSION

4.1 Introduction
Chapter four of this researched paper presents the findings of the study. They are presented in reference to the objectives, research questions and themes which emerged from the field. The responses start with those from the head teachers and guidance teachers of the four schools, and then followed by those of pupils.  To obtain data for this research paper, questionnaires were distributed to the 4 head teachers, 4 guidance teachers and 40 pupils giving a total of 48 respondents. 
Out of the 48 respondents, 47 respondents had managed to answer the questions and brought the questionnaires back. This gave the researcher a good questionnaire return of 98%. The actual words from the respondents have been as much as possible used in the descriptions. On the other hand some words have been paraphrased. Quantitative data has been presented in the form of tables, charts and a pyramid. 
4.2 The head teachers and guidance and counseling teachers’ responses on the effects of guidance and counseling services on pupil academic performance in rural secondary schools in Lundazi District 
The major theme was to explore the effects of guidance and counseling on academic performance in rural secondary schools in Lundazi District.
The responses on the names of the secondary schools where the research took place were Hoya, Emusa, Lusuntha and Mpingozi Day Secondary schools. All of these are co-education secondary schools. The age of the head teachers ranged from 49 to 58 years old. 
The first objective of the study was about finding out the impact of guidance and counseling services on academic performance in rural secondary schools in Lundazi District. 
4.3. Whether guidance is functional in schools
	Name of the School 
	Respondent
	Yes
	No

	School A
	Head teacher
	· 
	

	
	Guidance teacher 
	· 
	

	School B
	Head teacher 
	· 
	

	
	Head teacher 
	· 
	

	School C
	Head teacher
	· 
	

	
	Guidance teacher
	· 
	

	School D
	Head teacher
	· 
	

	
	Guidance teacher 
	· 
	

	Total number 
	8
	8
	0

	Percent / %
	
	100
	


Table1.
The general observation from the table is that guidance and counseling section is functional in all the four secondary schools. All the head teachers and their guidance teachers confirmed that guidance and counseling services are taking place in their schools. It explains that 100% of the respondents said guidance and counseling is functional in their schools.
4.4 Guidance and counseling programmes offered in the schools
The guidance teachers were asked about the guidance programmes being offered in their respective schools. To answer this question the guidance teacher of secondary school A said that they provide individual and group counseling. They counsel pupils in groups if the problem affects all the pupils in school. They are also open to counsel fellow teachers in the school. The guidance teachers of schools A and D further said that they coordinate assessment related activities which include, class tests and examination activities. As in examinations activities, they carry out candidate registration, keep assessment records and certificates.
The guidance teacher of school B has confirmed that at their school they provide guidance to pupils on careers. This is done by conducting a careers day programmes. It is done once a term. On this day there is some exhibition of different types of careers. For example, she reported,
“We invite professionals such as nurses, police officers, immigration officers and other people from the business community to provide a talk to pupils. In addition, we also have lessons on sexuality education to the pupils. This is to help behaviour change in the children so that they move in the right direction
4.5. Importance of guidance and counseling services in secondary schools
The guidance teachers of schools A, B, C and D where asked whether the programs they provide in the department were helpful on improving academic performance in school. Their responses are as tabulated in table below on page 17;
	Guidance teacher of school
	Yes 
	No 

	A
	· 
	

	B
	· 
	

	C
	· 
	

	D
	· 
	


Table 2.
All the guidance teachers said that the guidance programmes are helpful in improving academic performance of pupils in schools. This is explained in the table above.
4.6 The level of academic performance of pupils at Grade 12 in the four schools
	      Academic            Performance
	Frequency 
	Per Cent /%

	Very Good
	
	

	Good 
	1
	25

	Average 
	3
	75

	Poor 
	
	

	Very Poor
	
	

	Total 
	4
	


Table 3.
Table 3 above shows that 3 schools out of 4 which is 75 % produce average results in the school performance. Only one school which is 25 % has good performance.
4.7 Responses from guidance teachers on the rate of school certificate academic performance at Grade 12 level in the last three years. 
The tables below show Grade 12 pass rate of all the four schools, thus schools A, B, C and D. They indicate how the Grade 12 pupils have been performing from the year 2015 to 2017. The columns from the right show the years, followed by the number of candidates who sat for the exams, the number of those that passed, then numbers of pupils who failed and then the total percentage pass rate. Then lastly the average pass rate in percentage. 
Secondary School A
	Year 
	Number of candidates sat
	Number of pupils passed
	Number of pupils failed
	Total pass rate in (%)
	Average pass rate (%)

	
	Boys 
	Girls 
	Boys 
	Girls 
	Boys 
	Girls 
	
	

	2015
	
	
	
	
	
	
	
	     54 

	2016
	  37
	 15
	 22
	  05
	 15
	  08
	       54
	

	2017
	  84
	 37
	 44
	  20
	 40
	  17
	       53
	


Table 4
As shown in the table above in 2016 52 pupils thus 37 boys and 15 girls sat for the Grade 12 examinations, 22 boys and 5 girls passed, 15 boys  and 8 girls failed. The total pass percentage for the schools was 54%. In 2017 a total of 121 pupils, 84 boys and 37 girls, sat for Grade 12 exams, out of these 44 boys and 20 girls passed, while 40 boys and 17 girls failed. The total pass in this year was 53. The average pass rate between these two years was 54%.
Secondary School B
	Year 
	Number of candidates sat
	Number of pupils passed
	Number of pupils failed
	Total pass rate in (%)
	Average pass rate (%)

	
	Boys 
	Girls 
	Boys 
	Girls 
	Boys 
	Girls 
	
	

	2015
	113
	50
	110
	50
	03
	00
	     98
	88.76

	2016
	101
	60 
	 74
	43
	27
	17
	     72.7
	

	2017
	135
	69
	126
	67
	07
	07
	     95.59
	


Table 5
The table above shows that 113 boys and 50 girls making a total of 163 pupils sat for the grade 12 exams in 2015. Out of this number, 110 boys and 50 girls passed the exams, but only 3 boys failed. In the following year 2016 101 boys and 60 girls a total of 161 pupils sat for exams. 74 boys and 43 girls passed, while 27 boys and 17 girls failed the exam. But in 2017 204 pupils sat for exams. Out of this number 135 were boys and 69 were girls. 126 boys and 67 girls passed, while 7 boys and 7 girls failed. The pass rate for these three years (2015, 2016 and 2017) were; 98%, 73% and 96 respectively. The average percentage pass rate for the three years was 89%.
Secondary School C
	Year 
	Number of candidates sat
	Number of pupils passed
	Number of pupils failed
	Total pass rate in (%)
	Average pass rate (%)

	
	Boys 
	Girls 
	Boys 
	Girls 
	Boys 
	Girls 
	
	

	2015
	145
	59
	106
	36
	39
	23
	70
	75

	2016
	116
	58
	103
	48
	13
	10
	86
	

	2017
	203
	83
	131
	63
	72
	20
	68
	


Table 6
The table above indicates the number of candidates who sat for the Grade 12 exams in 2015, 2016 and 2017 respectively. It has been presented according to gender. There were 145 boys and 59 girls giving a total of 204 pupils that wrote the exams in 2015. Out of this number, 106 boys and 36 girls passed the exams, but the remaining 39 boys and 23 girls failed. In the following year 2016, there were 116 boys and 58 girls making a total of 174 pupils that sat for the exams. 103 boys and 48 girls passed. On the other, 13 boys and 10 girls failed the exams. The pass rate percentage for the three years were; 70%, 86% and 68 respectively. The average pass percentage for these three years was 75%
Secondary School D
	       Year 
	Number of candidates sat
	Number of pupils passed
	Number of pupils failed
	Total pass rate in (%)
	Average pass rate (%)

	
	Boys 
	Girls 
	Boys 
	Girls 
	Boys 
	Girls 
	
	

	2015
	
	
	
	
	
	
	
	    40.5

	2016
	   30
	 15
	15
	6
	 15
	 10
	       47
	

	2017
	   46
	 26
	10
	12
	 36
	 14
	       34
	


Table 7
The table above shows how secondary school D has been performing in academic in the two year time. During the time when data was being collected the results for 2015 were not available. In 2016 a total of 35 pupils sat for the exams. Boys were 30 while girls were 15. While 15 boys and 6 girls passed, while 15 boys and10 girls failed. The pass percent for this year was 47%. In 2017, there were a total of 72 pupils that registered for the exams. 10 boys and 12 girls which is 34% passed the exams, while, 36 boys and 14 girls failed. The average percentage pass for these two years was 41 %. 
4.8 The support that the guidance teachers receive from the schools.
The guidance teacher of secondary school A said that the administration and fellow members of staff have been very supportive to the guidance section. It provides finances for the procurement of materials such stationary needed for the section. Furthermore, she said that the administration has been in contact with parents of children that may need special attention. For example, children with disabilities when they have been identified, their parents are invited to school for an Individualized Education program planning. 
The guidance teacher of secondary school B has also said that the administration has always been there to see to it that the section is functional. It supports all the activities that take place in the section. Where monetary help is required it also funds the section.
The guidance teacher of Secondary school C further confirmed that the administration supports the guidance and counseling section. It gives mentorship and material support to both the children and members of staff. The guidance teacher also reported that the section provides even clothes to some children who are not able to purchase. This has even improved pupil class attendance. For example, the guidance teacher reported,
“Last year the school through guidance and counseling section identified a pupil who had a problem of sight. After identification we had to buy him glasses and in the end the sight improved”.
 In addition, the guidance teacher of secondary school D also said that their school administration supports the section. It provides finances to help carry out activities which they plan in the section. The section also receives material support such as stationary.
4.9 Other support which guidance and counseling teachers receive from the school
	     Type of support
	Frequency 
	Percent(%)

	Finances
	        4
	100

	Guidance office 
	        4
	100

	Continuous Professional                       Development              (CPD)
	        4
	100

	
	
	


Table 8. 

As indicated in the table above finances100%, office space 100% and Continuous Professional Development 100% are among the support which guidance and counseling teachers receive from the administration. All the four guidance and counseling teachers from all the four secondary schools reported that they are being helped by the administration.
Furthermore, the guidance teacher of secondary school A reported that other members of staff have been very helpful in a number of ways. Among them is giving reports to the section on pupils who need counseling. They also implement the programmes planned by the guidance and counseling section. 
The guidance teacher of secondary school B has said that other members of staff have been so supportive in terms of guiding pupils on careers that pupils should undertake. They counsel pupils on general behaviours and sexuality education.
According to the guidance teacher of secondary school C’s answers she said that other members of staff help the section by identifying those that need educational, vocational, social and personal guidance. 
Furthermore, the guidance teacher of secondary school D said that the other members of staff have been helping the section by also being involved in offering guidance to pupils. They also refer them for guidance and counseling to the department when they see that they have a problem.
4.10 Factors that cause poor academic performance in rural secondary schools.
The head teachers of the four secondary schools have pointed out a number of factors that cause poor academic performance in their schools. The head teacher of secondary school A has said absenteeism, inadequate teaching and learning materials such as text books, lack of specialized rooms for teaching sciences, Home Economics and computer Studies cause poor academic performance in secondary schools. 
On other factors which cause poor academic he stated that coping with adolescence stage tends to be a challenge for many learners. They engage in sexual relationship with the opposite sex, either in school or outside. This has a negative impact on academic performance in the sense that pupils lose concentration in class. His guidance teacher also pointed out a number of factors that cause poor academic performance. Some of them include; pupil absenteeism, inadequate teachers and poor background. She further said that pupils in weekly boarding do not have enough time for learning. They spend more time on food preparation and report late for classes especially in the afternoon.
Just like what the head teacher above has reported, the head teacher of secondary school B has also stated that there is too much absenteeism at his school which causes poor academic performance. The pupils also report late after a long holiday. He also reported his school offers weekly boarding to those pupils who come from far places. So pupils frequently go home in the name of collecting mealie meal. Most of the times when they go, do not come on time. By time they come back they find friends already gone with learning.  He also said that the poor caliber of pupils they receive from Basic schools cause poor academic perform. These pupils do not pass on merit but are aided during examinations.  
In addition the guidance teacher of school B has also said that pupils cover long distances to school. By the time they reach school they tired and lose concentration.  The other problem is that parents do not have interest for school and do not see any value in it. Hence, do not sponsor their children. Children have to sponsor themselves through doing some piece works.  
The head teacher of secondary school C pointed out poor staffing levels and poor funding by government in schools cause poor academic performance. He also stated that his school does not have enough teaching and learning materials. The guidance teacher of secondary school C has pointed out poverty, illnesses, teenage pregnancies, lack of teachers and poor pupil background are the ones which cause poor academic performance in secondary schools in rural areas. But on other factors that cause poor academic performance in rural secondary schools the head teacher further said that the school has no infrastructure such as boarding facilities for weekly boarders. He also said long distance the pupils cover affect the academic performance.
On the other hand the head teacher of secondary school D has pointed out a number of factors that cause poor academic performance at his schools. Among them are; lack of specialized subject teachers, lack of text books, prolonged co-curricular activities, for instance sports activities consume a lot of time. 
The other reason is that teachers and head teachers have not been confirmed in their positions. They are frustrated and do not teach effectively. For example the head teacher of secondary school D reported, 
I have been working for six years without being confirmed as a secondary school head teacher with salary scale K. I am still in salary Scale J for a Basic school. We work because we want money. We cannot say am here because I have interest in work. We left a lot of work in our villages. I am really frustrated and I find it difficult to work effectively.
The other 3 guidance teachers also reported that most of the learners lack the support from the parents. They are not guided in terms of good behaviour. Early marriages and pregnancies for girls cause poor academic performance. Girls usually drop out and after re-entry they fail to concentrate. Others on the way they get married again.
The four head teachers have further pointed out other factors that cause poor academic performance in rural secondary school. Among them include, distance from home to school, absenteeism of pupils from class though they may be in school as weekly boarders and late reporting for classes. 
4.11 Parents’ awareness about the existence of guidance and counseling in secondary schools
	Secondary school
	Yes 
	No 
	

	     A
	· 
	
	

	     B
	· 
	
	

	     C
	· 
	
	

	     D
	· 
	
	



Table 9.
From the table above all the four head teachers said that parents from the community are aware that there is guidance and counseling department in the schools. These parents do support the department. The head teacher of secondary school A has said parents provide information about their children as required by the school and guidance department. They pay school fees for their children. They too monitor the performance of their children and advise the school on possible interventions. 
The head teacher of secondary school B has said that parents play a very important role in the education of their children. At times they are invited in school by the guidance section to talk to their children. They also provide financial support to the school through donations. Sometimes they discuss the affairs of the school together with teachers. Furthermore, the head teacher of secondary school C also said that the role parents play in the improvement of academic performance of their children is by supporting the child.
The head teacher of secondary school D has also stated that parents support the guidance section through community partnership public discussion with learners. They also pay school fees for their children and maintain broken classrooms through Parent Teacher Association (PTA) works. 
4.12 pupils that ever visited and received help from the guidance and counseling section
A number of pupils have said that they have visited and received help from the section. This is indicated in the figure below;
Respondents that visited and received help from the guidance section in all the 4 secondary schools.
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Figure 1: Bar chart showing number of students that received help from guidance and counseling section

The bar chart indicates the number of pupil respondents that have ever received help from the guidance and counseling section. 18 boys said ‘yes’ they have ever received help the guidance section while 8 boys said ‘no’ they have never received help from the guidance section. 12 girls said they have also received help from the same section and 1 girl said has never received any help from the section. The bar chart shows a total of 26 boys and 13 girls who respondents were giving an overall total of 39 pupils.
4.13 The type of help the pupils received from the guidance section. 
30 pupils out of 39 said they have visited the guidance section and have been assisted in a number of ways; 12 pupils stated that the section has been encouraging pupils to work extra-hard and pass exams, 15 pupils said they are encouraged to stay away from bad companies of fellow pupils, to be obedient and avoid going into exam rooms with exam leakages. 13 of them also said they are helped with exams tips and how to make study time tables. But 9 of them, thus 8 boys and one girl said they have not visited the section and not even being assisted.
One pupil said, “I was helped when my father was sick. I was encouraged to be strong in life as it was not the end of life.
Guidance and counseling section is commended as a department as it helps improve the academic performance in schools. One other pupil reported, 
“This department (guidance and counseling) works in conjunction with Churches Health Association of Zambia (CHAZ). This association helps pay school and examination fees for vulnerable girl children in Zambia. I am one of the beneficiaries. They have been paying school fees for me since when I was in grade 10 and now I am completing my Grade 12”.
 All the 32 out of 39 pupil respondents who said they have received help from the section also reported that the department of guidance and counseling has been very helpful in the institution. It is very much concerned with issues to do with academic performance in schools. 14 of the 32 reported that the coordination of summative assessments is in the hands of the guidance department. For example, they are involved in the preparations and printing of middle and end term tests in the school. One pupil for instance had to say this; 
“When I was not doing well in mathematics I had to approach my guidance teacher and presented my problem to her.  I was counseled and advised to work hard and have interest in the subject. I was also advised to be borrowing books and past papers so that I see how questions come. I do what I was advised even in other subjects and I am now doing fine”.   
The other pupils also said “I was told by the guidance teacher that if I have good results I can be accepted to any college. She also told me that if I put more effort in both mathematics and science nothing is difficult and I can even have good results”. 
While another pupil at the different school has pointed out, I was helped with tips on how to prepare, how to study and how to divide time.
4.14 Finding out if guidance and counseling section improves pupil academic performance in rural secondary schools. 
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Figure 2: pie chart showing whether guidance and counseling services improve pupil academic performance in rural secondary schools.

The follow up question was about finding out if guidance and counseling improves academic performance of pupils in schools. As presented on the pie chart above 25 (64%) boys and 12(31%) girls said that guidance and counseling services improves academic performance of pupils in schools. While 2 respondents, a girl (3%) and a boy (3%) have stated that it adoes not improve academic performance
4.15 The rate of overall academic performance
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Figure 3:  pyramid showing the rate of academic performance
The pyramid shows that out of 39 respondents 18 of them which is 35.89% reported that the performance of their school is average, but 11 respondents giving 33.33 % said that their school’s academic performance is good, while 10 which is 30.76%  said their school performance is very good. The pyramid has the majority respondents at the base, followed by those who said their school academic performance is good and those pupils who said their school academic performance was very good at the top most. 
4.16 Reasons for the overall school academic performance 
The following were the responses the pupils on the overall school academic performance;
10 out of 32 pupil respondents who said they have received help from the guidance section reported that their schools  had very good academic performance because teachers teach even outside normal working ours. They take their time to teach in the afternoon when they have knocked off from work. They also have contact during the holidays when they are supposed to be doing their personal programmes. 15 of them have postulated that they have formed study groups at school and meet during the holidays for discussions.
Another pupil expressed a different opinion about his school’s good performance. He said his school had a good academic performance because teachers have been implementing government homework policy. They are given homework every weekend which keeps them bursy all the weekend. They have no time to play around, but only to concerntrate on academic work. Another pupil said they have that spirit of competition among themselves whereby each pupil wants to the first. This system improves the performance. 
4.17 Challenges faced by schools which cause poor academic performance
This study was conducted at schools which were just upgraded to secondary schools. Pupils have pointed out a number of challenges which cause poor academic  performance in these schools. The challenges have been classified have been categorised as school factors and home factors.
19 pupil respondents reported that they do not do well because schools do not have education materials such as text books, novels, and many other materials which can support learning. Other 7 pupils complained about lack of infrastructure such as enough classrooms, libraries, and domitories for weekly boarders For example one pupil reported, 
“we do not have a libray at our school where we can be exposed to different learning materials. Even in class the available text books do not much the number of pupils. From the time when the new curriculam came into exsistance certain subjects have not received textbooks”. For instance, she added on to say, “I have not seen a Grade 9 social studies text book in this school”. 
For instance, one pupil from a different school reported that they do not have laboratories for the teaching of Science and Computer Studies. Pupils see a computer or science equipment only during examinations. Sometimes they abscond writing the exams especially in those subject without for instance computers, text books and others materials.Additioanally, 18 responendts pointed out of having litle time for studies due to lack of power at school especially at night during prep. Their school is connected to the Zambia Electricity Supply Corporation (ZESCO), but they would have power sometimes once or twice a week. In some schools they do not have power at all. They just depend on Chinese torches for light which they reported do not produce enough light for studying. 
Some other 17 pupil respondents have stated that pupils do not do well because of availability of examination leakages. They do not concentrate in class because they develop some hope that they would acquire a leakage during exams. A certain pupil said,
“During examinations a lot of leakages come out in one subject, for instance, here at my school my friend had told me that she had received 10 different English paper leakages. Now, the challenge was about knowing which one of these was the correct paper “origaba” as we call it in our peer language, meaning original leakage paper. In the end such a person gets confused and fails the exam.    
Another pupil reported that lack of discipline among pupils cause average academic performance at their school. This is what she had to say,
“Teachers have no control over pupils this time because of human rights issues. Sometimes they can drink beer, they can be absent from school without any reason or can even fight, they will not be punished. Teachers have less control over their own pupils. Even though they are in a weekly boarding, they do not stay within the school. They rent in the surrounding compounds where teachers have no control over them. There are no teachers who can force them to go for lessons or prep for example. Parents do not know that their children spend most of the time outside the classroom”. 
One pupil reported lack of some academic programs in secondary school affect academic performance. Such programs schools lack include; quiz, JETS, debates and other programs. In some schools these mentioned programs are in nonexistence. 
Another pupil from the same school reported that the school does not have materials for making projects in JETS. He further said that when they come up with projects they are not supported by the administration.
Other 3 pupils reported that pupils fear going to schools because of the punishments which teachers give when it happens that they have broken the rules. One other pupil said,
“To some teachers a simple mistake committed by a pupil generates into a big regrettable thing. For example, if a pupil breaks a rule, he or she would rather choose being absent from school than being present. If it happens that you go, you are severely punished and sometimes even be beaten”. 
She further reported that pupils do not do well because of punishments. She said that when pupils have committed an offence they are punished during lesson time. Sometimes even the size of the punishment does not much the offence committed. 
For example, she reported, “some pupils are punished to dig a toilet for late coming, noise making in class, not putting on a neckties and many other simple offences”. 
Another pupil from the same school above reported,
“Pupils do not do well at school because they do not consult teachers and fellow pupils when they have been given some work at school. You cannot know things if you do not ask others how it is done. They seem not to have any interest in learning”.
Another pupil from a different school reported that pupils fail to do well at school because of peer pressure. They do things so that they do not disappoint their friends. This results into substance abuse. For instance, when they are with friends they drink beer, smoke, go for girls and many other things which they are not allowed to do. Sometimes they do these things so that they receive the approval from their colleagues. 
16 pupils reported that teacher subject overload cause poor academic performance in schools. They reported that some teachers teach more than the required number of periods per week. Others teach subject which they were not trained for, especially Computer studies and Business Studies. 
Some other 7 pupils have pointed out that lack of cooperation between teachers and pupils hinder schools from achieving good results. There is misunderstanding between teachers and pupils. For instance, one pupil reported that pupils who do not follow school rules do not do well in class and also lack self control. She further said that other pupils fail examinations because they involve themselves in beer drinking. For example, other pupils do not even respect the teachers in school. They refuse to be corrected by teachers when they have done something wrong. It becomes a conflict between teachers and pupils which leads into poor academic performance.
Another pupil has reported lack of seriousness among pupils especially those doing weekly boarding if teachers are not strict with school rules. During prep time they just stay in the dormitories. At school there are programmes for pupils in the boarding. Others do not even come; they just stay in the dormitories sleeping and cooking food.
7 pupil respondents reported that phones have made schools produce poor results. For instance, one pupil respondent reported that some pupils spend more time on phones than on academic work. When they in the dormitory they are always on; face book, phone calls and internet watching pornographic films.
Other 21 pupil respondents pointed out that pupils are not performing well in their academics because of teacher absenteeism. Teachers are frequently out of their stations for salaries, meetings, sicknesses and other personal progrmmes. For these reasons they do not cover enough work to much the requirements of the syllabus.
4.18 Home challenges which affect pupil academic performance 
Some 23 pupils have pointed out poverty as a hindrance to better academic performance. The poverty issue causes absenteeism among pupils. For example one pupil had to say this;
“One problem which hinders our school from achieving better results is because of poverty in our villages. Our parents do not give us school fees at the beginning of the term. We usually report to school without school fees. The PTA gives us some breathing space when to pay fees. But when it takes too long without paying the Parents Teachers Association (PTA) sends us back home to go and get school fees. When we go home we do not come back on time because we help our parents to look for money through doing piece works. So when we come back to school of course after finding money we find that friends have already covered a lot of things”.
23 pupil respondents reported that there large families and parents find it difficult to provide money for school fees, learning materials and food. In some families there are more than 2 children going to school. Others still have said that their parents are polygamists. For example, one pupil reported,
“I have a problem because we are many in our family doing secondary school education. We are four of us and my parents find it hard to raise funds for school. This term I reported in week 5 and found my friends had done a lot of things in my absence in terms of learning”.
Other 18 pupils have complained about work overload at home as a cause of poor academic performance in schools. They have reported that they do a lot of work before going to school in the morning. Girls for example wake up very early in the morning. Before, they go to school they have to sweep the surrounding and the house, clean plates and draw water. By the time they enter the classroom they are already tired, hence do not concentrate.
Some 8 pupils have reported that parents at home do not still value education up to now. They fail to provide education materials for their children. They say that there is no point of educating children especially girls. When they have money better they use it for something else. They do not encourage them to go to school. Instead, they should stay at home and take care of the siblings. Most of the time they prefer sending boys to school to girls. 
While other 9 pupils from a different school said that they do not do well at school because when they are at home they play with friends who dropped out of school. Now these friends discourage them from attending to school programmes. They would just want them to be playing with them. This happens to families where parents have not been to school. Other 7 pupils reported that pupils do not perform well at school because the lack parental guidance at home. Some children are orphans and have no one to give them proper guidance. For instance, one pupil explained,
“Pupils do not get good results at school because they lack parental guidance. They smoke dagger, drink beer or abscond classes and their parents just watch them doing all sorts of indiscipline. Some of them even come to school drunk and confront teachers. Some parents support the wrong doings of their children when invited at school to discuss pupils’ discipline”. 

Another one pupil has pointed out that pupils do not pass exams at school because of witchcraft practices by some jealousy families. When a person is doing fine in the family, wizards would find ways of making sure intelligent pupils do not succeed in their academic work.
4.19 Summary 

The chapter has presented the findings of the study in line with the objectives. The found out that guidance and counseling section was effective in all the schools visited. Guidance teachers provided different types which include educational, careers and personal and social guidance in schools.
Guidance teachers further received assistance from the school. The administration and teachers assisted them with finances, moral support and referral of pupils to the section who were seen not to be doing well in class. The school further helps the section with material support, making contact with parent concerning their children affairs. They provide them with offices where to work from.

The chapter has also found out that the academic performance of pupils face challenge because of lack of infrastructure, understaffing, examination leakages, lack of electricity, financial changes and long distance to school. The other problems are sickness, absenteeism, teenage pregnancies, lack of teaching materials such text books and computers. Parents also give their children a lot of work before going to school which make them tired.  

CHAPTER FIVE
DISCUSSION OF THE FINDINGS
5.1 Introduction
This chapter discusses the findings of the study which is aimed at investigating the impact of guidance and counseling services on academic performance of rural secondary schools in Lundazi district. These findings are presented based on the study objectives and these were; to ascertain the impact of guidance and counseling on academic performance on rural secondary schools in Lundazi district, to establish the support which guidance and counseling teachers receive from the school and to examine other factors that affect academic performance in rural secondary schools. The discussions of findings from head teachers and those of the guidance and counseling teachers have been integrated with those from the pupils.
5.2 The effects of guidance and counseling on academic performance in rural secondary schools
This objective was about ascertaining the effects of guidance and counseling on academic performance on rural secondary schools. The study revealed that guidance and counseling services has positive effects on academic performance, but there are other factors that are beyond the department and cause poor academic performance. 
No school reported that guidance and counseling services were not practiced in school. This finding is indeed pure evidence that school management duly recognize guidance and counseling as an important academic intervention which connects learning at school and home. This implied that most schools in Lundazi district have effective guidance and counseling department and are committed to improvement of academic performance.
The American Counseling Association (2007) has postulated that school counselors are important to demonstrate evidence of effective practice. This scenario provides a collection of sources that address the effectiveness of school counseling and other student support services that contribute to personal and academic success. 

The study has revealed that all the four schools have trained guidance and counseling teachers. The only difference was the level of training. Three out of four guidance teachers from the four secondary schools reported that they did full training in guidance and counseling at college while, one of them said he learned through Continuous Professional Development (CPD). Knowledgeable counselors are able to understand the needs of pupils as they counsel them. On the other hand untrained counselors have problems in discovering the needs of their students. But if they are trained they can use the available resources to help students.
The study has further revealed that all the four secondary schools have functional guidance and counseling departments. This was through the responses they provided on the questionnaires. It also revealed that guidance and counseling is functional by stating the programmes they offer in schools to improve the academic performance. These include; general guidance and counseling, assessment and examination coordination, careers guidance, social and vocational guidance. For example, one guidance teacher clearly stated it that she provides guidance to pupils by conducting careers day programme once in a term. This motivates pupils to take up new challenges in life.  Guidance and counseling is present in almost all secondary schools.  This is an indication that head teachers have realized the bigger role played by the section for the smooth running of the schools. Pupils in schools undergo a number of problems such as social, emotional, career selection and others which if not attended to by guidance and counseling section could lead to poor academic performance. Hence the section should be taken as a very important section to improve academic performance.
The study of Kochhar (2013) postulated that services such as vocational or career guidance should be included like careers days or careers week. During this period different professionals are invited for a talk with pupils about their professionals; advantages of being in their department, how to become one and the required qualifications. 
The above findings are consistent with the American Counseling Association (2007) which argued that school counselors provide counseling programmes in three critical areas. These areas are; academic, personal or social and careers. Guidance and counseling services help pupils resolve emotional, social or behavioral problems. These services further help them develop some clear focus or sense of direction. Guidance and counseling teachers have the responsibility of preparing pupils to take up future roles. They need to help them to move in the right direction 
The study has further revealed that pupils who had access to the services of guidance and counseling reported of being helped a lot by the department. For instance, one of them reported that she was assisted not to pay school fees for a term when her parents were away. She was allowed to be in class even if she did not pay school fees because of the challenges at her home. From these findings pupils showed an overwhelming reception from the guidance and counseling section
On the level of academic performance of pupils at Grade 12 the study revealed that only one school had a good academic performance. The other three remaining schools had an average performance. On the other hand no school had very good, poor or very poor academic performance. 
The study has further revealed different average academic performances of the four different rural secondary schools. The schools D, A, C and B have 41%, 54% , 7% and 89% respectively  average pass rate for the consecutive three years starting from 2015.  
The above findings from the guidance and counseling teachers contradicted those from the pupils. The findings from the pupils indicated that most schools had the average academic performance. On the findings from the guidance teachers indicated that there are schools which scored above average, and others below average. These differences in the findings may be as the result of guidance and counseling teachers and head teachers focusing ahead about the consequences of being exposed that their school is not doing well. The other reasons may be pupils themselves not having knowledge in guidance and counseling services. Hence, they were just answering the questionnaire for the sack of completing the questionnaire. For the differences above however, pupils do not perform well because of the problems which are beyond reach of school guidance teachers. Teachers are the ones who carry out assessments, hence know the performances of schools. Nevertheless, guidance teachers have a bigger task of helping these pupils score above average. 
5.3 The support which guidance and counseling teachers receive from the school
The study revealed that all the guidance and counseling teachers reported that they receive support from the administration of their schools. The administration provides them with the finances needed in the section. For instance, they are assisted with money, to attend the meetings, workshops and for stationary. Furthermore, they are also helped with the provision with offices where they are working from. In fact the study has revealed that all the guidance teachers in those schools where the research took place have the offices where they are operating from. The study also revealed that in all those schools they do Continuous Professional Development. The findings from guidance and counseling teachers and head teachers of all the four secondary schools contradicted with what Mwape (2015) reported. During his research, guidance and counseling teachers reported that guidance teachers were not prepared in the provision of guidance and counseling services in terms of human resources, materials, office space and finances. Furthermore, none of the guidance teachers were trained in the profession. But in this study all the guidance teachers acquired some training in guidance and counseling through CPDs or full time training at a College. The contradiction between these two studies might be due to the fact that Mwape (2015) study was done in Mansa in Luapula Province and the current study was done in Lundazi district in eastern. No studies on effects of guidance and counseling on academic performance were done in Lundazi district.
The study has further reported that the administration has been helping the section of guidance by making contacts with parents about the children who may need special attention. For example, they help children with disability with all necessary arrangements to help them with learning. For instance, the pupils are helped to acquire materials which can facilitate learning. One guidance teacher reported, 
“One pupil was assisted when he had a problem of hearing. The guidance section with a blessing from the school administration facilitated the process of buying hearing aids. His hearing problem has now been corrected because he participates in learning with less difficulty”. 
The findings from guidance and counseling teachers and head teachers indicated that the administration supports the guidance section. They reported that they are given mentorship support especially during staff morning briefings, closing staff and opening staff meetings. Other staffs also help the guidance section by identifying pupils that need educational, vocational, social and personal guidance. Therefore, the study revealed that guidance and counseling services are supported in schools. This shows that resources should be made available for guidance and counseling teachers for them to work effectively.
The above findings do not differ from what Nyaga (2004) studies found. He found that the head teachers help teacher counselors by providing them with material resources. This is supported by Hill (2006) who agrees that the head teacher is a factor for the sources of guidance and counseling programmes. Schools were this research was conducted are supporting the guidance in terms of finances, referrals and CPDs. Nyaga and Hill as stated above in their research findings have pointed it out that support is needed to the guidance section in the school. Guidance teachers should at all cost be included during planning in schools. The section of guidance and counseling is a key to the achievement of better academic performance in learning institutions.
5.4 Challenges which affect academic performance in rural secondary schools in Lundazi district
A number of challenges that affect academic performance of pupils in rural secondary schools in Lundazi district were indicated by the pupils themselves, guidance teachers and head teachers. The study revealed that the three respondents have pointed out that understaffing cause poor academic performance. Teachers are overloaded with a lot of periods to teach. They also indicated that the schools did not have computer and science laboratories. MESVTEE (2013) has said that such infrastructure is very important to the school system because the government has been currently implementing the Revised Curriculum and has put much emphasis on practical, science and vocational subjects. If schools do not have good or no infrastructure at all it hampers the performance in academic. Even staffing is also important for good performance. 
The study has also revealed that there are some other factors which cause poor academic performance. Pupil respondents said that teenage pregnancies, sicknesses, teacher absenteeism, use of phones, substance abuse and shortage of dormitories for weekly boarders have a negative impact on pupil academic performance.  For instance, the study also revealed that some pupils posses phones at school which are not used for the intended purposes. They use them to communicate with boyfriends and spend much time on face book chatting, watching prohibited materials such as pornographies, internet browsing and many other things. Therefore, these challenges and others cause pupils perform poorly in academic works in schools.
The above findings are not different from what the Manitoba Education, Citizenship and Youth (2007) found by stating that pupils watch pornographic materials online. Face books and WhatsApp have facilitated this problem in schools.
The findings of the study on teenage pregnancy correlated with what the MESTVEE (2012) found that by the year 2010 over 15000 teenagers in Zambia were pregnant. This number included those at school. Makumba (2013) reported that three quarters of the pupils in Mumbwa district faced sexual abuse and some other problems such as boy and girl relationship.
The study has revealed that results for pupil academic performance have not been good due to teenage pregnancies. Some children get pregnant when they are still young at school. When the schools discover that a pupil is pregnant she is given a maternity leave and when they have given birth they are allowed to be in school again. But the study revealed that when those girls come back after delivery they do not concentrate in class. Sometimes they feel out of place. They become different from what they were before they became pregnant. Most of them do not even continue, but drop or fail the exams. So the study of the MESVTEE, Makumba and Manitoba Education, Citizenship and Youth agree that teenage pregnancies affect pupil academic performance in schools. It is enough to state that teenage pregnancies affect pupil academic performance in rural secondary schools.
The study further revealed that some schools have average performance because they luck school education materials which include; text books, novels, computers, libraries and laboratories. In addition, the study further revealed that pupils do not perform well because they lack power for lighting system at night. Most of them just use Chinese torches which are not good for the health of the eyes. These mentioned are the key factors for good academic performance in schools. Schools should make sure that teaching and learning materials are available for quality education.
Furthermore, under average academic performance the study shows that pupils reported that they do not do well because of the examination leakages. For example, pupils do not work hard because they develop some hope that they would acquire leakages during examinations. They work from experiences of their friends who have passed exams using leakages. The challenge comes when the leakage is different from the original paper set by the Examination Council of Zambia. 
The study further revealed that pupils have reported that there are still some other factors that cause average academic performance score of pupils in most secondary schools. Some of these include, beer drinking, smoking and some pupils even refuse to be corrected the mistakes they make. Because of the above reasons schools do not perform well in academic work. This causes misunderstandings between teachers and the pupils. Teachers and guidance teachers should have more time preparing pupils to get ready for the examinations. They also need to educate pupils on the dangers of examination leakages. Furthermore, educational materials should be purchased to improve performance in schools.
5.5 Summary

The chapter has discussed the findings of the study which aimed at exploring the effects of guidance and counseling on pupil academic performance in rural secondary schools in Lundazi district. The findings were based on the objectives of the study.  They were from head teachers, guidance and counseling teachers and pupils.

The study has revealed that guidance and counseling section is functional in all the secondary schools were the research was conducted from. The guidance teachers and head teachers’ findings revealed that they provide services to pupils such as vocational and career, educational and personal and social guidance. But there other factors that cause poor academic performance in schools which have been explained below. 
The study has also revealed that the schools have been assisting the guidance section in different ways. Some ways include; financial support, Continuous Professional Developments (CPDs), moral support. Other members of staff have also been able to refer children with problems to the guidance and counseling section for counseling. The schools have also provided the guidance teachers with offices where they are working from. The findings are different from what Mwape (2015) found in his study Mansa district. He concluded that guidance and counseling was not in existence in schools. In this study guidance and services are provided in all the schools.
Among the challenges faced, the study has revealed that they are challenges which guidance section alone could not manage preventing results from being poor. These include; lack of enough infrastructure, understaffing, absenteeism, sickness, shortage of teaching and learning materials, long distance to school, lack of electricity, lack of school fees, work overload at home,
CHAPTER SIX
CONCLUSION AND RECOMMENDATIONS

6.1 Introduction 
This chapter discusses the conclusion of the study and recommendations from the findings of the study. This study was about the effects of guidance and counseling services on academic performance in rural secondary schools in Lundazi district.
6.2 Conclusion

Looking at how data has been interpreted it may be concluded that pupils in rural secondary schools in Lundazi district benefited from guidance and counseling services. The study revealed that guidance and counseling was functional in all the schools that were sampled in the research. Guidance and counseling teachers and head teachers had reported that guidance and counseling section had a positive effect on pupil academic performance because pupils had benefited through examination preparations, general counseling, psychosocial, organization of school fees for the vulnerable by guidance teachers and others. From these findings it can be concluded that pupils are to benefit from guidance and counseling services in many areas if it is well offered in schools.
The research has concluded that pupils in rural secondary schools sampled in Lundazi district face a number of challenges which should be dealt with by guidance and counseling section and the school at large. Among them include, teenage pregnancies, pupil to pupil relationship, pupil to non pupil, sickness, and pupil and teacher absenteeism. It can also be concluded that poverty remains a bigger challenge. Parents do not afford to acquire education materials such as books, school fees, uniforms, food, and others for their children. 
The research has also concluded that infrastructure remains a bigger challenge in academic performance in schools. There are no; libraries, science laboratories, computer labs, dormitories and others in all the four secondary schools visited. These are a key to the good academic performance of all schools. Pupils are to perform well if there are enough infrastructures in schools. Other challenges include; long distance to school, understaffing, and luck of power, examination leakages and many other challenges.
6.3 Recommendations 

From the findings the following are the recommendations to the Ministry of General Education, school and the community.

· Since it was revealed that there were no enough infrastructures in schools, the community and schools should work together with government and use locally available resources to build science labs, computer labs and dormitories. This would make pupils have hands on experience on learning and also stay within the school.
· The study has revealed that the schools are understaffed. The government should recruit more teachers and send them in rural areas. This would help pupils do well in academic performance.

· The study has further revealed that pupils do a lot of work before going to school. There should be more sensitization programmes for parents on why there should not give their children a lot of work before going to school.
· The study has also revealed that there are teenage pregnancies, the schools should work together with traditional leaders to combat this problem
· The study has revealed that pupils spend more time cooking food than learning. The PTA should use locally available resources to employ cooks to be cooking for pupils. In this way pupils will have enough time for learning.
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Appendices
Appendix I: Questionnaire for the head teacher 
My name is Phillimon Chirwa, a student at the University of Zambia and Zimbabwe Open University undertaking Masters of Science Degree in guidance and counseling. As a requirement of the programme I need to carry out a research in my area of study. My topic of research is “The effects of guidance and counseling on academic performance in secondary schools in Lundazi district”. Therefore, your school has been chosen as a sample in this study. All the information you are going to provide will be treated with confidentiality.
Section I: background information
1. Name of the school…………………………………………………………
2. Type of the school
	Type of school
	Tick 

	Co-education
	

	Single boys secondary school
	

	Single girls secondary school
	


3. Age…………………………………………………………………………..
4. Gender; Male………….Female………………….
5. Professional status
	Professional qualifications
	Tick 

	Diploma 
	

	Degree 
	

	Masters 
	


6. Number of years teaching……………………………………………………
     7. Number of years saved as head teacher ……………………………………………
Section II: Academic performance in relation to guidance and counseling
1. Do you have a functional guidance and counseling section in school?
	Yes 
	No 


2. How is the level of academic performance of pupils in this school?
	Very good
	Good
	Average 
	Poor 
	Very poor


3. What factors cause poor academic performance in schools?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………. 
Section III: Support from the school administration
1. Does the school administration support the section?
	Yes
	No


2. If yes, what type of support do you give to the section?
	Support 
	Tick 

	Finances 
	

	Office space
	

	Continuous Professional Development (CPDs) 
	


3. Others (specify)……………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
4. Do other members of staff support the section?
	Yes
	No 


5. If yes, what type of support do they provide?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
6. Are the parents from the community aware about the existence of the guidance and counseling section in the school?
	Yes
	No


7. If yes, do they support it? 

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. In which way do they support it?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...
9. Do you think parents have a part to play in the academic performance of pupils
	Yes
	No


10. What role do parents play to improve the academic performance of pupils in school?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
11. What challenges do pupils face in their academic performance in school?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
12. What do you think should be done in order to improve academic performance in schools?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix II: Guidance teacher Questionnaire
I am Phillimon Chirwa, a student at the University of Zambia and Zimbabwe Open University undertaking Masters of Science Degree in guidance and counseling. As a requirement of the programme; I need to carry out a research in my area of study. My topic of research is “The effects of guidance and counseling on academic performance in secondary schools in Lundazi district”. Therefore, you have been chosen as one of my respondents in this study. All the information you are going to provide will be treated with confidentiality.
Section 1: Background information
1. Name of the school………………………………………………………………..
2. School type
	Type of school
	Tick 

	Co-education secondary school
	

	Single boys secondary school
	

	Single girls secondary school
	


3. Age………………………………………………………………………………..
4. Gender.  Male………….Female………………….
5. What are your Professional qualifications?
	Qualifications 
	Tick

	Certificate 
	

	Diploma 
	

	Bachelor’s Degree
	

	Masters Degree 
	

	Experience
	


6. Number of years in service as a teacher……………………………………..
7. Have you done training in counseling and guidance? 
	yes
	no


8. If yes, what type of training did you do?
	Type of qualification in guidance and counseling
	Tick

	CPDs
	

	Certificate 
	

	Diploma 
	

	Bachelor’ Degree
	

	Master’s Degree
	


Section 2: Guidance and counseling programme in school
1. Is guidance and counseling section functional in this school?
	Yes
	no


2. What programmes do you provide?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
3. Are those programmes helpful on improving academic performance of the pupils?
	Yes
	No


4. How has been the school performance at Grade 12 in the past three years?
	Very Good
	Good 
	Average
	Poor 
	Very poor

	    


5. What was the pass rate in the past three years?
	YEARS
	Number of candidate sat
	Number of pupils passed
	Number of pupils failed 
	Total pass rate in[image: image5.png](%



)
	

	
	Boys
	Girls
	Boys
	Girls
	Boys
	Girls
	
	

	2015
	
	
	
	
	
	
	
	

	2016
	
	
	
	
	
	
	
	

	2017
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Section 3: Support that guidance and counseling section receives from the school
1. What support does the guidance and counseling section receives from the administration?......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
2. What other support does the guidance counseling section receive from other members of staff?.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
3. What challenges do you think affect the academic performance of the pupils in schools…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………....
4. What do you think should be done to improve pupil academic performance in secondary schools?..................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
Appendix III: questionnaire for pupils
1. Name of school…………………………………………………………………………
2. School type…...…………………………………………………………………………
	Type of the school
	Tick 

	Co-education secondary school
	

	Single boys secondary school
	

	Single girls secondary school
	


Age…………………………………………………………………………………….
Gender; Male……………Female………………………
Section 2: effects of guidance and counseling on academic performance
1. Do you have guidance and counseling section in the school?
	Yes 
	No 


2. Have you ever visited and received help from this section?
	Yes 
	No 


3. If yes, what was the type of help you received?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
3. Do you think guidance and counseling improves pupil academic performance?
	Yes 
	No 


4. How do you rate the overall school performance in academic?
	Very good
	Good 
	Average 
	Poor 
	Very poor


5. What is the reason for this performance?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………....
6. What challenges do you think hinder your school from achieving better results?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
7. What home challenges do you think affect pupil academic performance?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. What do you think should be done to improve academic performance in school?
……………………………………………………………………………………………………………………………………………………………………………………
Research budget
	Consumable Items

	S/N
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	Spiral binding 
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	Service charges

	S/N
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