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ABSTRACT

This study investigated the availability of human and
material resources required for implementing the Zambia
Primary English Course. In addition to this, the study
tried to find how the available human and material
resources were utilised to teach reading in selected
grades. The whole exercise took place in 20 primary
schools in Lusaka Rural which are indicated in Appendix A.

The 20 schools which participated in the project had 300
teachers. Questionnaires were distributed to the 300
teachers of the above schools. When the respondents returned
the questionnaires, it was noticed that only 184 of the

300 teachers had responded to the questionnaire. On
analysing the data, it was observed that, the 184 teachers
could be divided into two categories of: trained teachers
and untrained teachers. The trained teachers were found to
be in two groups based on the type of their training;
teachers who were trained to teach the Zambia Primary Course
(English Medium Course) and teachers who were trained to
teach in vernacular., It was found that there were more vernac

trained teachers than Zambia Primary Course trained teachers.

The teachers had also been asked to indicate on the
questionnaire, how much material resources they had for
teaching the English Component of the Zambia Primary Course.
Only 15 of the 20 schools under study gave information in
all their grades and these were the ones whose resources
were analysed. The analysis of data on material resources
available in the 15 schools inidcated that the schools
could be divided into three categories of: schools

with enough resources for implementing the Zambia Primary
English Course, schools with few resources and schools with

very few resources for implementing the course. Fifty three

xi



percent of these schools had very few resources, 33 percent
had few resources and 13 percent had enough resources for the

coursea.

In addition to this, observations were carried out on how

reading was being taught in each of the above categories of
schools. Reading lessons were observed in Grades One, Three,

Five and Seven in each of the schools. It was observed that
reading was taught very poorly in schools with very few resources
and very well in schools with enough resources., It was also notice
that schools with few resources were in borderline areas. In
these schools, reading was not taught very poorly or very well.
The way reading was taught in these schools varied from very

poor to very good, but as a general observation, these schools
had difficulties in implementing the Zambia Primary English
Course. .

From the above findings, the study concluded that although

the schools in Lusaka Rural had enough trained teachers, the
majority of these teachers were vernacular trained teachers

who were finding it difficult to implement the Zambia Primary
English Course.

In this study, it was also observed that one of the problems
facing the implementation of the Zambia Primary English Course
was the lack of material resources. Most of the schools which
responded to the questionnaire indicated that they did not have

enough resources to implement the course.

The above factors, namely, lack of competent teachers and
lack of enough material resources, therefore, were observed
to be largely responsible for the poor way in which reading

was being taught in the grades which were observed during

the course of this exercise.
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INTRODUCTION

This study is an offshoot of the various microstudies
and few researches which have been done om the Zambia
Primary English Course. Most of the studies in this field were
on the Zambia Primary Course (ZPC) as a whole rather than on
the English Course alone. The main purpose of the present
study is to look at the implementation of the Zambia Primary
English Course, It is hoped that more insight will be gained
into the factors which have influenced the implementation of
the course. The study will also be an enlargement of what
other researchers have looked into. Some attempts will be made
to look into those factors or areas which were left out
deliberately because they were out of the scope of previous
studies, or for one reason or other were unsatisfactorily
dealt with.

The Zambia Primary Course (English Medium Course)
came into existence in the 1960s when curriculum change and
innovation were prominent features in the education
systems of both the developing and developed countries.

It was the period when Hilda Taba's work on curriculum

change and curriculum design exerted much influence among
curriculum specialists and educators., Both governments

and educators felt that there was need for change in the
curriculum. A curriculum which bore relevance to the needs
of society was needed. Behind this call for change lies the
background of the Zambia Primary Course (English Medium Course)

The Ministry of Education in Zambia, realized that
there was need for a relevant English Medium Course designed
to meet the needs of the Zambian Society. Within this
desire for curriculum modification lay a lot of implications;
financial resources had to be reorganized to meet the needs
of the new curriculum. Human resources in terms of trained
teachers had to be provided and new methods of teaching
language had to be introduced so that the new programmes

Xv



could be implemented successfully. This study will
look into how far the authorities in Zambia, namely,
the Ministry of Education, have provided both the
human and material resources needed for implementing
the Zambia Primary English Course which was the
result of tiais call for change and innovation in

the curriculum.

Xvi



CHAPTER I
BACKGROUND OF THE STUDY

The Language Issue During Colonial Rule

During the colonial period, lower primary education in
Zambia1 was carried out through the mother-tongue medium.

The four major vernaculars generally accepted as media of
instruction were: Bemba, Lozi, Nyanja and Kaonde.2

The subjects which were mostly affected by this were: religious
education, history and geography. This meant that primary school
teachers in most of the schools had to know the local language.
However, it was not always easy to get teachers who spoke the
local language well enough to use it as a medium of instruction.
Even if the teachers were available, the government still faced
the problem of choosing a particular vernacular as a mediug of
instruction. One locality could have two or more local vernaculars
and it was one of these the government had to choose as a medium o
instruction. This could notbe done without conflict arising from
tribal jealousies. Various suggestions were made by the colonial
government and its commissions. One of the earliest attempts to
choose and use local languages as media of instruction was made

by the Phelps-Stokes Commission of 1925. The Commission's report
on 'native' education stressed the need for a relevant medium of
instruction., With its theme of adaptation, the report spelt out
the injustices that lay in the deprivation of a nation of its

mother-tongue and the prevention of its use as a medium of

3

instruction.
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In nmission schools wherc tihere were conpetent teachers, inglish
could be taught after Sub-Standard 4 (year one) as an additional
subject. In normal schools for elementary school teachers,
Znglish was to be a compulsory subject but the director of native
education was empowered to relax the rule §t his own discretion.
45 a general praciice, however, vernaculor was the
predominant nmediuw of instruction in most elementary schools
until after Standord Tour (yesr six).

The teaching of English in primary sciools got more atienti
during the 19:.0s. It vecame one of the focal poihts 6f.the
government's educational policies. Sucn attention by the

uthorities showed the importance of English even during this

veriod. e authorities became increasingly aware of the need

for a definite policy on the teaching of both Englisi and the

local languages. This awareness is reilected in the Native
Zducation's Annual Report of 1930 which points o:t that

there "being no possible vernacular lingua franca for Horthern
Rhouesia it is generally agreed that the teaching of nglish
is of more importance and should, where possible, be begun
earlier than would be necessary in colonies which are Swahili."
wWhen this statement was issued, vernacular was predominantly
used as a medium of instruction in all the primary schools
except the Jeans anc Asricultural schools, Mazabuha and

the upper classes of Larotseland Hational Schools,.

The Advisory loard on African Zducation, however, tried to

limit the use of vernaculer from Sub-Standard 4 (year one) to

Sub=-Standard ‘nree (vear five) in 1945.



In addition to this, the Board suggested that any material
resources needed for teaching and leérning languages were to be
provided by the provincial authorities. This was one of the
earliest attempts made by the govermment to decentralise the
provision of material resources. Such a policy was meant

to facilitate equal and faster distribution of educational

resources,

Greater emphasis on the importance of English emerged in
1956 when Engiish was given two thirty-minute periods a week
from year one to year two. In year three, it was allocated nine
periods a weeke During this time, not only did English show more
predominance and importance, but there were possibilities that it
could réplace vernacular as a medium of instruction from the early
years of tﬁe child's education, However, this idea did not
materialise for sometime. In 1961, the suggestion to use English
as a medium of instruction in primary schools was put before the
legislative Council. The latter referred the issue to the
African Education Advisory Board. The Board suggestedféﬁghﬁﬁnglis
should be used as a medium of instruction from Sub-Standard A.
This marked the genesis of a new language policy which was followed

by the independent govermment which took over from the colonial

government in 196/.
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In Grade One, English was not taught until the third term,

but even then, its teaching was restricted té three-fiftcens

minute periods per week. The time allowed for this purpose

was increased each year until Grade Five when English became

a medium of instruction. This state of affair§ was -seen

as a disadvantage to the child's education. After independence,

it became quite evident that more and more Zambians of different
language groups were living together than before. There was a
general trend of rural to urban drift among the various language
groups in the country. Such movements had some significant impact
on the child's education, especially with regard to the medium of
instruction. Children who came from the Northern Province where
Bemba was the main medium of communication, to Lusaka vhere the
medium of communication was Nyanja, had to learn Nyanja because

it was the medium of instruction. This was found o be educationally
retrogressive because the child had to return to Grade One even though j
had been in Grade Two where he had come from. These were, then, some
of the problems which strengthened the arguments for the use of
English as a medium of instruction and hence the rationale for the
ZPC. If English was used as a common medium of instruction through-
out Zambia, it was argued, then this shift from one language to
another would be avoided and the child's learning process would be

facilitated.

The educational “reasons for adopting the English Medium

Course cannot be independent of the cconomic reasons which are



inherent in the adoption of the ZPC. Zambia has a multiplicity
of languages. It would be uneconomical if everyone of these
languages were used as a medium of instruction. Allowing such

a situation to occmr would mean training teachers for each of
these languages and providing material resources, (e.g. teachers'
handbooks, and pupils' text books) for each of these languages.
This was a problem which was realized as early as 1961 by the

colonial government when it stated:

There are over forty languages

in Northern Rhodesia. Uhile in general
the principle is adopted that in early
years, instruction should be given

in vernacular, it is obviously '
impracticable to cater for school books
in many of the smaller languageSesccees
the production of subsidised readers and
other vernacular textbooks is limited almost
entirely to four languages:

Bem'ba, LOZi, Tonga and I\Iya.nja.......
Consideration is being given to the
possibility of experimenting with
English as a medium_of instruction

from the beginning.

This situation probably could have been worse after colonial
rule because every tribe was competing for attention and every
tribe wanted its own language to0 be either a medium of instruction
or an official language. Paying attention to the demands of each
language group was therefore found uneconomical and jmpractical.
It was easier to adopt a language which had no tribal affiliation
within Zambia, and a language whose material resources could be

produced at minimum costs.



Political reasons were also responsible for the
government's decision to adopt English as a medium of
instruction in Zambia. Previous discussions in this study
have shown that after indpendence, each ofrthe many tribes
in the country was competing for attention, There was a
constant battle for survival, not only the survival of the tribe
but the survival of the language of the tribe as well, because
language is a form of tribal jdentity. This, then, meant that
the choice of any one of the many languages for educational or
administrative purposes could have been considered 'tribalism'
an idea which could have resulted in political turmoil.

L.Fs Tembo clarifies this point when he says:

Paradoxically, the important

reasons for the choice of English

is national unity. Because of tribal

jealousies and mistrust, we have 9

failed to arrive at a compromise.
Tembo's references to 'tribal jealousies' were shown in
1967 when a series of controversial issues appeared in the
national papers. The most well known of these controversies
were the Tumbuka Controversy and the Lozi - Tonga wranglee.

The Tumbuka controversy was sparked off by a

Tumbuka speaker called Justin Tembo. Tembo was reacting to a
press statement which suggested that Tumbuka was the same as
Nyanja. Therefore, there was no need for including Tumbuka

on Radio Zambia since Nyanja had already been allocated tinme.

Tembo, however, argued that Tumbuka was a language
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The Administration of the Zambia Primary Course

When the government had chosen the ZPC as a means
of carrying out the use of English as a medium of instruction,
it was necessary to organize its administration, if the course
was to be successfully implemented.

The ZPC was organized into components, the English
component on the one hand and that of the other courses on
the other. The ZPC itself is English centred. It is generally
known as 'The English Medium Scheme, a term which is loosely used
to refer to an educational system "in which English is used as the
medium of instruction (that is, the language in which all or
most of the subjets are taught) from the moment the child enters
in Grade I."17 In the Zambia Primary Course (English Medium Schen
all the subjects, except Zambian Languages, Social Sciences and
Religious Education, are taught in English from Grade One to
Grade Four, This includes English, Reading, Mathematics, Creative
Activities, Physical Education and Handwriting.

The successful implementation of the whole course
is dependent on a variety of factors, some of which are
the availability of human and material resources. This
study will look at how human and material resources affect

the implementation of the English Component of the ZPC.
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Human Resources

The introduction of a new English medium course in
Zambia's Bducational system had a great number of implications.
These implications were more prominent in the staffing of the
primary schools, training colleges for training and retraining
of primary school teachers. The teachers had to be familiar
with both the methods and materials used in the course.1
In order to meet these requirements, the government organized
inservice and preservice training centres. These gave courses
which were based on the techniques and methods of the ZPC.

When the ZPC was first introduced, the teachers were asked to
attend a two-week familiarization course, After this, they

were allowed to teach the ZPC to Grade One pupils. Efficiency
in handling the course and adherence to its techniques and
methodology were maintained and encouraged by regular visits
from a team of inspectors. The visits were followed by

some evaluation of the work that had been done.

Such evaluations helped the teachers to see the strong and weak
points in their teaching and in the course itself. As a
preparation for teaching the course in Grade Two, the teachers
attended a further familiarization course in January, just
before they proceeded with their Grade One class to Grade Two.
This process was continued until the four years of lower primary
education were completed.

While retraining programmes were being carried out, the
preservice colleges were also training new teachers for

the ZPC. In 1967, it was hoped that students graduating from
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Mufulira and Kitwe Teachers' Colleges would be fully

prepared to teach the Zambia Primary Course (2PC) by

1968, In all, the following institutions gave pre-service
training courses in the use of the ZPC: Malcolm Moffat, Mongu,
Kitwe, Mufulira, Kasama, David Livingstone, :Charles Lwanga

and Chipata. By 1970, the Ministry of Education had established
the National Inservice Training College at Chalimbana. This
catered for the retraining of teachers each term. It was the
Ministry of Education's policy that the ZPC classes should be
manned only by trained teachers who had received their training
in English.19

Material Resources

When the English Medium Scheme came into operation in
1966, the material needed for the course was written at the
English Medium Centre.(EMC). By 1969, there were two
agencies responsible for the provision of material resources.
These agencies were: the National Educational Company of Zambia
(NECZAM) and the National Educational Distributing Company
of Zambia (NEDCOZ).

NECZAM was to be the publishing body of the ZPC
material. The company was also formed to:

a) encourage and promote local authorship of

textbooks and general interest in literature,
b) encourage development of new industries in the

manufacture of new books and educational
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needs to secure foreign exchange.

¢) foster the growth of national culture.C

NEDCOZ, the third partner in the production of the ZPC
terial resources, was founded in order fo facilitate the
stribution of the ZPC educational materials to wvarious parts
the country. This was to be done through the company!s

gional offices.

Assumgtions of the Zambia Primaqy English Coqgse

Experiments on the effects of aids on learning have repeatedly
own that learmers who use aids for learning performed better than

g8 who followed their instructions without.aids.2:

It is .en

is theory that the Zambia Primary English Course is based. The

arse is based on some assumptions which have their origin in

s above theory. It is assumed that with sufficient aids or

terial resources the course will be successfully implemented.

rther assumptions are also made on the provision of these resources.,
> Ministry of Education is supposed'to provide the needed resources
r the implementation of the course. These resources include pupils?t
xtbooks, worlkbooks, tape recorders, jigsaw puzzles, templates and
achers! handbooks, - With these aids and enough human resources in
rms of competent teachers, it is believed that the course will be
ccessfully implemented. It is, however, questionable whether the
nistry of Education has provided the needed resources for

plementidng the course,
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The Purpose of the Study

This study is mainly descriptive. Its principal
purpose was to find whether the various assumptions upon
which the Zambia Primary English Course is based have
been met, and to describe how the course was being implemented
in some of the schools. The study investigated, firstly,
the ability of the teachers in some of Lusaka Rural
primary schools to teach the Zambia Primary English Course.
Secondly the study investigated and tried to find how
much material resource was available in these schools
to help the teachers to implement the course successfully.
Finally, this study attempted to find and describe how the
available resources were used to teach reading in Grades One,
Three, Five and Seven. More specifically attempts were
made to answer the following questions:

1. what competencies do the teachers in some of

the Lusaka Rural primaiy schools have to teach
the Zambia Primary English Course?

2. What human and material resources are available
in some of the Lusaka Rural primary schools to
help the implementation of the Zambia Primary
English Course?

3, How are the available resources used to teach readir
to selected Grades One, Three, Five and Seven?

Each of these questions had a specific aim related to the

purpose of the study. Question one was intended to
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Significance of the Study

The ZPC has been called "experimental version"
since its introduction more than a decade ago. The term
"experimental version'" implies that the course is constantly
under review with the intention of improving it. Since it appears
that there has not been such a review, especially in the area of
human and material resources needed for the English Component
of the course. This study may help in providing some of the
information needed for improving the course. One way of reviewing
a course like the Zambia Primary English Course is to look at
the type of human and material resources it requires and to
find how the course is being used in the schools. The findings
of this study may also play a major role in providing .
information on how the availability of competent teachers and
sufficient material resources affect the teaching of English
in some of the primary schools, More often, teachers, teacher
educators, educational administrators and curriculum workers
are unaware of some of the problems which prevent successful
implementation of a programme. This study may help to bring
out some of these problems and solutions which could be used
as means of improving the Zambia Primary English Course. The
study could also be seen as a means of instilling more interest
among researchers so that they might look more closely into the
problems of teaching English to primary school children, especial:
in countries like Zambia where a poor economic situation

may prevent the authorities from



meeting some of the needs of the programme,

There is also need to look at what type of training should be
given to teachers of linglish in Primary Schools, and what
material resources should be used to help these teachers to
teach the language. The present study can be used as a
basis for investigations related to these questions.

Limitations of the Study

This study was limited to the investigation of the
implementation of the Zambia Primary English Course in
Lusaka rural Primary Schools. Only three aspects of the
course were investigated:

l. Human resources, in terms of teachers and their
conpetencies to teach the course,

2+ Material resources in terms of tapes, teachers!
handbooks, pupils'! textbooks, charts and workcards.

3e How these material and human resources were utilised
to teach English reading in some of the classes in
Lusaka Rural Primary Schools. ‘

The findings in the current study camnot, therefore, be taken
as a general trend in all the primary schools in Lusaka or

in Zambias, PFurthermore, with regard to the factors that are
given in this study as affecting the implementation of the
Zambia Primary English Course, these are only some of the
factors. There could be other factors apart from human and
material resources, for example, pupils' own English Language

background, their social enviromment, etc. These are, however
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Implementation: The term has been defined by

A. Lewy as '"the open use of a programme throughout

an entire system."22 In this study, implementation means
the government's ability to carry out on a large scale
the means of achieving the aims and objectives of the
Zambia Primary English Course. These means are the

human and material resources needed for the Course.

Lusaka Rural: Lusaka is divided into two educational

administrative districts; the district of Lusaka

Urban and the distric of Lusaka Rural. (see Appendix A).
The Lusaka Rural District is divided into two sections;

the Kafue Area and the Luangwa Area. The investigation
for the purpose of this étudy was carried out-in

the Kafue Area - Lusaka Rural.



liethodology of the Study

Population Sample

Before the sampling was carried out, it was found
necessary to ascertain that tihe schools for sampling had
Grade Une to Grade Seven classes. This was done by consulting
tie Hinistry of wducation's list of Lusaka Region Rural primary
schools. This list indicates which schools have Grade CUne to
Grade Seven classes. The selection of primary schools which had
all the oprimary grades was essential because this study was
Tor both lower and upper grades. The kKinistry of Zducation's
list showed that Luscka Rural, under Kafue area had 46 primary
schools. Forty-two of these schools had Grade Cne to Grade
Seven classes, the othier four had only lover primary classes.
(i.e. Grade One to Grade Four.) The four schools which did
not hove both lower and upper primary grades were
autonatically excluded from those which were to be selected
for sam»ling. It was decided trat about 50 percent of the 42
schiools with lower and upper grades would be a reasonable
nunber for the purvose of the study.The nurber of the schools
to be studied was rounded up to 20 which was anproximately
50 percent of all thz 42 schools. The 20 schools necded for
tie study were ciosen by random selection. The names of the 42
schools were written on pieces of paper. The pieces of paper
with the nemes were put in a box and mixed thoroughly. One

school was picked out at a time and the pieces were mixed

again and the random process was carried on until the required

4

20 schools had been chosen. The schools which were selected

for study had 300 teachers. These were the teachers who were as

T cortmlotra Flhia m1ract S mmr ot v A it P oaan it e pedenn e
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Data Collection

It was difficult to devise a questionnaire which
covered all the material needed for teaching the Zambia Primery
English Couree because the mumber of books, tapes and other
aids varies from school to school and at times from year to year.
In order to facilitate the process and make sure the questionnaire
was as close as possible to what was required, a pretest questionnaire
was distributed to some of the teachers in Lusake Urben Primary
schools. ILusaka Urban was not the target area for this study
but the teachers use the same English Course. S0, it was
selécted as a pretest area instead of Lusaka Rural which wes the
area of study. When the pretest questionnaire had been returned,
the responses were analysed and the questions which were not
satisfactory or relevant to the purpose of the study were either
modified or dropped. The teachers who had responded to the
questionnaire were consulted and some of their suggestions were
included in the construction of the final questionnairej@hich

wes distributed to the teachers in Lusaka Rural primany‘géﬁools.

The questionnaire had two sections. One section required
the teachers to give information on their academic and proféssional
qualifications, On academic qualifications, the teachers had to

indicate if they had, Grade Seven,
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Form Three, Form Five or any other qualifications. Questions
on professional qualifications required the teachers to state
if they had Grade Seven plus teacher training, Form Three plus
training, Form Five plus training or any other professional
qualifications. The teachers were also asked to indicate what
type of training they had. They were asked, for example, to
indicate whether they were trained as vernacular teachers or

trained to teach the ZPC. (see Appendix B)

The informetion given in the section described above
was required to answer question one of the purpose of this
study = what competencies do the teachers in some of Imsaka
Rural primary schools have to teach the Zambia'Primany English

Course?

The other section of the questionnaire dealt with
questions pertaining to the availability of material resources
required to implement the Zambia Primary English Course., The
teachers were asked to supply informetion on what material
resources were available to help them to implement the Zambia
Primary English Course. Bach teacher was asked to cégplete
© the section that applied to the grade(s) he was teaching,(see
Appendix B), The teachers were asked %o indicate the mumber of
visual aids they had for teaching English. (e.g. number of
readers, charts, workbooks handbooks, etCssee) In the lower

grades where language and reading are taught separately,



26

the teachers were asked to give the information pertaining to
each separately. In the upper grades, however, both reading
and language are taught together so the information related to
the aids needed for this purpose was recorded together. (see

Appendix B)

In addition fo the above two purposes, the study also
intended to find out how both the human and material resources
available in the schools under study were used to teach readinge
In order to obtain such information, it was necessary to observe
a sample of reading lessons in the schools. Since these schools
did not hawve the same type of human resources and the same amount
of material resources, it was found more convenient to analyse
the data for purpose one and purpose two of the study firste.

Such an analysis was useful in classifying the schools into
categories of: schools with very few resources, schools with few

resources and schools with enoggh resources. o3

hen the schools had been grouped according to the above
categories, reading lessons were observed in each category of

schools. Grades One, Three, Pive and Seven were selected



27

for reading lessons observation. These grades were chosen

for no particular reason except that although the

instructional materials in these grades are different from
those in Grades Two, Four and Six, the content is the same.zw'
Only one streem of each grade was observed per school. IT

for example, there were {two or more streams)of grade one in

a school, only one stream was observeds There was no
criterion for selecting the streams., The researcher went to
any appropriate grade stream where a teacher had a reading
lesson, The observation carried out was based on an observab—
ion form which had been prepared according to reading activities
in each lesson. (See Appendix C). The items to be observed
included; availability of apparatus recommended for that
particular reading lesson under observation; the teacherst

use of English brlvernacular during the reading lesson, eic.

. The researcher had the teachers! reading handbook for each
grade he observed, This helped him to be familiar with each
lesson he observed before the actual observation was made,

and also this helped him to follow the lesson plans which are
found in these bookse. Other points observed during the reading
lessons were: the wagy the teacher distributed and collected the
recommended aids, the methods the teacher used, the teacherts
knowledge of both the use of the apparatus and the subject 4
matters After observing the various reading lessons, it was
possible to make a qualitative comparison on how the available

resources and the methods were used for teaching reading
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It was noticed that out of the 20 schools which responded 4o
the questionnaire, only 15 schools gave information on the material
resources availa,'tl)le in all the grades, In the other 5 schools some
‘cla.ss teachers did not respond to the questionnaire., Therefore, there
were 5 schools with incomplete information on the resources available
:f'br teaching English. Because of this, it was found better to use
only the 15 schools for analysing the mumber of resources available

in the vhole school,

When the resources in each grade under each school had been
recorded, they were added and a total of the aids available for
each school was found. 4 percentage was worked out by éomparing each
total with the tofal given in NECZANM Catalogue. ‘mth these percentages,
i‘t was possible to divide the 15 schools into three categories according
to the availability of resources: schools with very few resources $

schools with few resources and schools with enough resources.

A:ao,]irsis of Data on Utilisation of Resources

The third question in the purpose of this study was to examine
how the available resources were used to teach reading in: schools with
very few resources, schools with few resources and schools with enough
resourcess Code letterswere used to find out which schools were in each
categoryes This was done by matching the code letters with the names of
the schoofé which they stood fors The list of the schools had been writt

on a separate paper with a code letter against the name of each school,
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Each category of schools was visited and some reading
lessons observed. Due to some transport problems to some

of the remote schools, only 13 of the 15 schools which

had given all the information on the material resources
available in their schools were visited. The main purpose

of these observations was to find how reading was

taught in these schools. A scheduled observation questionnaire
was used for this purpose. Since the - data collected in
this part of the study was mostly qualitative, the

analysis was done by comparing what was observed from

one school with the findings from other schools. Such a
comparison helped to find how the teachers' competencies

and availability of material resources affected the

teaching of reading in some of the grades in the primary
schools. The same comparative analysis was made on the
methods and techniques which individual teachers used

to teach reading to their pupils. This involved comparing
how material resources were utilised in each reading

lesson. Discussions were also held with the teachers on

the merits and demerits of the Zambia Primary English Course.
The views given by individual teachers were compared.

The purpose of this comparison was to find if the views held
by the teachers on the English Course were the same.

It was then possible to establish some conclusions on the
factors which affect the teaching of raading using the

Zambia Primary English Course syllabus.
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The responses to Tembo's letter in this article do not
only indicate a dispute over language usage, but also political
differences based on tribal identity. Itwas claimed that the
government was dominating other languages in the country by

giving all the public posts to Bemba speakers.

13'Timess of Zambia, 2 February 1972.
Yrpid.,

1Mail Magazine, 14 March 1967

161n 1967, the manager of the schools in the Eastern
Province sent a letter to the Ministry of Education in which he
strongly supported the use of English as a Medium of instruction.
In his letter he pointed out that in Mphangwe Primary School,
the school committee which was made up of African and Indian
parents had requested the use of English as a medium of instruction
from Grade One because the two racial groups believed in onemess.
It was observed that Indian parents sent their children to English
Medium schools when attempts had been made to use Nyanja as a medium
of instruction in the schools and this had divided instead of
uniting the two groups. For more details, see Zambia Ministry of
Education, English Medium Teaching: Rural Areas File No. M.E./A/15/
dated 29 August 1967.

17Cu.rricul'um Development Centre, Curriculum Development in
Zambia The Search for Relevance 1964=1974 (Imsaka: Ministry of
Education, 1974), De3e

18As a means of helping the newly trained teachers, a system

of supervision was introduced. Each region was headed by a
coordinator or chief supervisor. He had some trained men under him
who went around the schools helping teachers to implement the new
courser. The supervisors also helped the teachers to evaluate the
course. In order to be appointed supervisorgy these people were
supposed $0 be individuals with the knowledge of English as a second

language.
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In 1967, Mrs. M.Lamerth was appointed chief supervisor of the
primary schools in Lusaka Region. In the Copperbelt the
supervision of the new primary school course was coordinated
by Bowler. These supervisors were supposed to make sure that
the course had both the material and human resources needed.,
See also Zambia Minstry of Education English Medium Centre,
File No. LU/2 dated 5 March 1966. Also Ibid., File No. EM/X/4

dated 25 August 1966,

191t was difficult for the Ministry of Education to have all
the teachers trained to teach the new course. Sometimes it
became rather difficult to implement the ngw course because
there were no trained supervisors to help the teachers to
carry out the course properly. It was very‘important at the
initial stages of the course that the inservice teachers got
a close follow up to ensure adherence to the methodology and
techiniques of the course. Because of lack of manpower
however, this follow up could not be carried out efficiently.
In 1967, although Lusaka and the Copperbelt had chief supervisors
other regions could not get supervisors because of lack of
houses for the supervisors. See Zambia Ministry of Education

English Medium Centre, File No. EMC/EMX/X dated 2 February 1967.

2oFor details see M.Godwin, "Report on an Investigation of the

Zambia Primary Course, An English Second Language Programme,"
) (Nairobi: Oxford University Press, 1970).

21In Hagerstown (USA), it was observed that the instruction with

aids in a learning situation gave students a gain of 1.9 years

in knowledge. In the same town, a comparative study was carried o
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to find the effect of aids on the students' learninge There
were two groups following the same course but one group was
using aids and the other was not. It was found that the

group which used aids performed better than the non aids

group. In Washington, it was observed that since the introduction
of the television as a learning aid, the students' performdnce
rose from the 31st percentile to the 84thA§ercentile.

See also Wilbur Schramm, Philip H. Coombs, Friedrick Kahner,
and Jack Lyle, The New Media: Hemo to Educational Planners
(Amsterdam: UNESCO, 1967), pp. 68-78.

Arye Pulberg and Michael Resh observed that students who

used an overhead projector in geometry an hydrology had

better performance than those who did not have this aid.

See Arye Pulberg and Michael Resh, "Evaluation of the
Effectiveness of the Overhead Projector in Teaching

Descriptive Geometry and Hydrology," The JournalAOf Educational
62 (September 1968): 18-23

22A.Lewy, A Handbook for Curriculum Evaluation
(New York: Longmans, 1977), pe22.

23The three categories under which the schools were put was
based on percentages. Schools with very few resources had
between 2 and 39 percent of the recommended aids and schools
which had 40 to 69 percent of the needed aids were categorised
as schools with few resources. Those which had between 70

and 100 percent of the recommended aids were put under the
category of schools with enough resources.

auC.P. Chishimba, "A Study of the Zambia Primary English Course,
Ph.D. Thesis (Teachers College, Columbia University, 1979),



CHAPTER II

REVIEW OF RELATED LITERATURE

The review of related literature in this study will
be dealt with in two parts: one part will discuss relsted
literature in English programmes other than the Zambia
Primary English Course, the other part will look at the

literature related to the Zambia Primary English Coursec.

Review of Literature on Enclish Programmes

other then the Zambia Primory Course,

Implementation of educational progremmes in developing

countries is generally affected by a variety of factors.
These factors include political stability, degree of literacy
and availability of both human and material resources, This
review will look at how the availability of human and material
resources has influenced the. implementation of language
programmes, English in particular, in primery schools in
countries where English is taught as a foreign or second
language s

In the various studies that have been carried out on
language programmes, it has been found out that the existence of
a iérge mmber of untrained teachers has adversely affected the
implementation of these programmes. The early part of this

century has seen so many nations gaining

36
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independence, This freedom from foreign rule has been accompanied
by a gfeat demand for universal free primary education. The demand
has more often than not outgrown the available human resources in
form of trained teachers. Such an imbalance between demand and
availability of resources has left some programmes unaccomplished.
In their attempts to provide free and universal primary education,
some govermments, in the third world in particular, are forced

to employ untrained teachersil

In Africa, since 1962, the new African states have made every
attempt possible to meet the Addis Ababa target on primary
education.2

Because of the targets set up in 1962, many. ambitious

programmes were designed. Despite their excellent goals,

some of the post-Addis Ababa educational plans have remained
unrealized or only partially cerried out. Some of them have been
either unpractical or unmanageable and consequently their
implementation has remained equally vaguees Mell=intentioned
efforts to implement these programmes have been, in most cases,
affecfed or frustrated by the shortage of human and material

resources.,



Miller (1967) sees the availability of human resources in
form of trained teachers as crucial to any successful
implementation of educational programmes. He argues that the
problems faced by English programmes, for example, are due

to lack of trained English teachers, This is more noticeable
in the primary schools where the majority of the teachers are
untrained and "upon these untrained and underteained teachers

falls a large measure of responsibility for the teaching in the

vital two, or three or four years of foreign or second language."3

Iiller goes on to stress the fact that training teachers %o teach
English in primary schools is essential if the designed programmes
are to be fully implemented. The language teachers should not
posses only the knowledge of the language they teach, but should

in addition to this have some knowledge on the techiniques and
methodology of-teaching that language. Miller's views could be
addressed in form of a question to tﬂose teachers who are entrusted
with the teaching of English as second language in the fifst years
of primary education. How prepared are these teachers in the
techniques and methods of teaching English as a second language?
This was one of the questions answered in the investigation carried
out by the present study.

Vivan (1968), supports Miller's views, reporting on the education

of teachers in Uganda, he brings out the point that one of
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the problems found in the primary schools in Uganda is the lack
of trained teacherse. The problem becomes more pronounced in the
upper grades of the primary schools because greater demands are
made of the teachers to teach in English. In such cases, the mere
knowledge of the language must be supplemented by specialist
training in teaching English as a second langﬁage. In some cases,
it has been found out that vernacular teachers are required to
handle English medium programmes which they are not trained for,
The result of this is that teachers are unable to implement the
aims and objectives of the programme successfully. UWhen speaking
of training beachers, care must be taken not to confuse "basic
training” with specialist training. In most countries, primary
school teachers are trained to teach everything; this I would

like to refer to as basic training. Specialiéﬂ training, on the
other hand, means that in addition to their . +4raining, teachers
follow specialist courses in teaching a subject, in this case when
one speaks of specialist training it is the {raining needed to
teach English as a second or foreign language. Miller (1961)
argues that this type of training is missing among the majority
of teachers in many parts of the world because:a primary school
teacher rarely exists as a total individual, but as a teacher in

a primery school, teaching many other subjects besides English,
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It is this lack of specialist training which some of the

people see as a hindrance to proper implementation of lénguage
programmes, Unoh (1975) is of the opinion that there is a
misconception among some educationists and authorities., These
people have the idea that there is no need for specialist
training for primery school teachers, all the needed competencies
are provided by the basic training which the teachers get in
training institutions. Unoh does not agree with this view.

In his opinion, "Such mistaken beliefs have been responsible,
at least in part for the usual tendency to employ untrained,
badly trained and inadequately trained teachers in primary
sohools."t  Similar views ape expressed by Corder (1968) who
sees a need for training primary school teachers to teach
English, Corder states that such training should be given in
addition to the basic training which these teachers gete

These teachers should have special training in the techniques
and methodologies of teaching English as a second lagguage. He
recognizes the need for the knowledge of the language which is

to be taught, but he strongly suggests that:

Language teachers need specialist
training. It is not sufficient that
they merely have a knowledge of the
language they teach, they must, in
addition to their general training

as teachers, receive special training
in how to teach language.>



One must admit, however, that specialist training as expressed
in the above views is a "luxury"™ in the third world countries
whe:@ financial constraints make it impossible even to provide
teachers with the basic trainings. On the other hand, the impact
of such insufficient training on language teaching cannot be
dismissed lightlye. English programmes have not been fully
implemented and. more often it was because)hwnan resources in

form of teachers wege inadequately prepared.

One of the most ambitious English programmes in Africa
was the Kenyan English Medium Course generally known as the
Tew Peak Course or New Primary Approach (IPA), In meny weys this
course has some similarities with the Zambia Primary English
Medium Course. Both courses use English as the medium of
instruction and the two courses are based c;n the assumpbions
that the human and material resources needed for the proper
implementation of the course should be available in all the
schools, - The Kenyan English Medium Course as well as the Zambia
Primary English Medium Course have been praised for their activity
centred approach and their lavish provision of visual aids to

assist the child to learn better.

The Kenyan English Medium Course was evaluated in 1965
just when the Zambia Primary English lMedium Course was introduced.
It was noticed that, despite its proclaimed high quality, the
full implementation of this course has remained vague and in

some cases unsatisfactory.
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Among some of the factors which have caused vagueness and
disatisfaction are: lack of interest, slackness, apathy and
negligence on the part of the teachers,® The 1965 evaluation
adds more reasons for this lack of proper implementation of
the Kenyan English Medium Course. It was fognd out that
despite its merits, the course has not been fully implemented.
Hutasoit and Prator who carried out the investigation on which

the report is based concluded: ¢

There is a truly impressive amount

of enthusiasm then, but there are

also grave misgivings and even

cries of alarme. Nothing is more than
that the simultancous expansion of the
course and material resources available
for implementing it properly,

an increasing mumber of untrained
teachers is being assigned to the

TPA worka.T

The report goes on to sagy that these untrained teachers, and
the lack of resources for implementing the course has sometimes
meant that the teachers had to do something beyond their abilities.
The teachers are not familiar with the methods and techniques
of the NPA and "what has been asked and is being asked from the

teachers is something beyond their capacity."8

It was further observed that despite its country wide
popularity, the NPA was h%ndered by the lack of material resources
in the schools; The schools in Kenya during the time the report
was made could be divided into two groups according to the
availability of human and material resources: schools with enough

resources and schools with barely enough
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resources needed to implement the NPA, The schools with enough
resources implemented the course better than these schools with
barely enough resources. Though the report gives a detailed
account of the course and the problems facing its successful
implementation, the division of the schools into two groups
is too extreme. There should be a third group of schools
within the middle, Thié, one feels, is the weakness of the
report and there is also lack of statistical evidence to support
the findings of the report.
3

Musisi and Heaton (1970) carried out a survey of the
Uganda English Medium Course. In their study, they indicated
certain factors which they believed have affected the
implementation of the programmes Two of these factors have had
rather a great and negative impact on the gsuccessful

implementation of the Uganda English lMedium Course.

a) A third of the teachers in Uganda Primary schools
are vernacular itrained teachers, These are neither
qualified nor trained to teach English.

b) There is a great 1ack>of reading material in these
schools. Very few schools have bought supplementary
readerse9d

These problems were also seen o0 be affecting the implementation
of English programmes in some 'Bantu! schools in South Africa.
Hartshorne (1966), found out that with the shortage of native
speakers of English %o teach English in African Primary Schools,

some of the programmes were reduced to the teaching of only the
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essentials. Hartshorne goes on to say that the shortage of
human resources has necessitated the introduction of English !
programmes which are of low standard but which can be easily
implemented.

Puting what has been said above in the Zambian Context,
we could ask how far the authorities have provided the human
and material resources needed to implement the Zambia Primary
English Course which in many respects resembles other courses,
for example, the Kenyan English Medium Course and‘the Uganda
English Medium Course. It is essential that teachers should
be trained and material resources be provided for the intended
goals of a programme to be met. In their classroom observations
in Uganda Primary Schools, Musisi and Heaton observed that the
vernacular teachers were still following the traditional methods
of teaching which in many ways had no relevance to the requireme:
of the English Medium Course. The majority of these teachers
in most cases were using the methods by which they were taught
when they went to primary schools. The classroom observations
conducted by these two researchers were in the teaching of
mathematics, General Science, Religious Education and History.
The present study has dealt only with the teaching of English.

Similar views of dissatisfaction in the way language
programmes were implemented have been expressed by other

people apart from those already mentioned above. In his study of
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Rast African Educational programmes, Dakin (1968) has indicated
that most of the programmes which have been designed in the
region have not been fully implemented because of lack of
resources., Language programmes in particular, have suffered
from lack of library and other essential facilities.
Dakin noticed that:

Classrooms are under equipped,

class libraries are virtually non-existent

materials for constructing simple

visvual aids are almost entirely

lacking, The radio, gramophone and

tape-recorder are generally

out of the question for reasons of

finance, as a result, children rely

heavily on the teacher, and play

an entirely passive role = hardly the

best way to learn a language. The

lack of books in the classroom means,

too, that children do not learn too

rapidly and widely. 10
The problem of human resources, and to some extent of material
résoucoes needed for implementing English programmes, have also
been expressed by Stern (1963)« On human resources, Stern traces
the problem from the teachers! insufficient knowledge of the
English language. He believes that the fundamental problem
is that some of the primary school teachers have entered the
teaching profession with insufficient knowledge of the English
languagee oSuch situations have unfortunately resulted in children
being trained in wrong linguistic habits. In some countries,

attempts have been made to remedy the situation by employing

native speakers of the language as teachers in primary schools,
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It was observed, however, that "native speakers of an L2

are often unfamiliar with the school system of the couniry

end its approach to children in the primery schools,."ll

that, then, is the solution to this apparent stalemate? Stern
suggests that full and successful implementation of language
programmes can he achieved by training language teachers at
primary school level in the methods and techniques of second-
language teachinge Such training should be incorporated in
the basic training programmes. This would ensure that after
their general training the teachers will be equipped to teach

second languages which were taught as part of their draining.

In a paper presented at a seminar on "English in Namibia,"
Yembiar (1980) outlines that professional competency of the
teacher and the "sustained qualities of his work™ are paramount

in the implementation of language programmes. He sgys:

One of the principal reasons for the
unsatisfactory implementation of syllabuses
is the lack of adequately trained proficient
and well motivated teachers, and the absence
of sustained support

to the teachers in the classroom.

That at the primary and secondary levels

the most crucial factor is the teacher,

- through whom the process of helping
students acquire skills in IEnglish should
be started and sustained is no longer open
4o doubt. 12
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On material resources, lNambiar stresses the need for
supplementary reading materiale This, he claims Wwill
not only help successful implementation of the programme,
but also will add more information o the learnerts
knowledge of the second language. Nembiar re-affirms
previous claims made by Hutasoit and Prator that material

resources are indispensable needs for the successful

implementation of any language programme.

In a study carried out by UNESCO (1967) on language
policy in East Asia, it has been shown that the countries
in this region faoce many problems in their effort to
implement their language programmes. Crucial to all these
problems is the availability of human and material resources
needed for teaching second languagese It was observed that
it is generally easier to get material resources than it is
to get human resources, NMaterial resources could be easily
obtained from the countries whose language is being taught
as '‘a second language. then it comes to human resources
however, the problem is more complicated. It was found out
that there are certain requirements put by the Eastern Asian
countries, Some of these countries require the teachers to
know the first language spoken by the pupilse These countries
believe that such a knowledge would help the teachers to give
maximum help to the learner who is learning the second language.
This, then, makes it difficult for these countries to get

trained teachers and consequently the
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authorities are forced to hire local teachers i: who may not be
gualified to teach the language. The UNESCO report also states
that although some of the East Asian countries have been fortunate
to get material resources for teaching second languages, others
have not been so fortunate, In Burma, for example, it has been
found out that there are insufficient language text books in the
schools. This has been considered one of the greatest setbacks in
any attempt to teach second languages in Burmese primary schools.
The shortage of material has been worsened by the lack of competent
teachers to Peach sccond languages. The report points out that
most Burmese teachers are vernacular teachers who were trained
before independence., Some of these teachers are not familiar with

the new methods and techniques of teaching second languageSe

In Malaysia, the problem seems to be of a different nature.
Most of the trained teachers are sent to teach in secondary schools.
This leaves the primary schools with o rether minimal mmber of trained

teabhers to teach English as a second language.l3

Teacher competency and availabilily of material resources,
therefore, seem to be essential factors in the implementation
of any English programme. It has been noticed, for‘example,
that the problem of getting qualified teachers of English .is
apparently globals In Nigeria, one of the stumbling blocks
facing the English programme in the country is the shortage of

qualified teachersa
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lost of the teachers in the primary schools huve only primary
education. The governrent finds it very difficult to persuade
men and women witl secondary education to become primary school
teachers because this is considered an infcrior posf. Ultimately,
the authorities are left wita the vmainful option of hiring
untrained teachers to teach in the primary schools where they
are given the responsibility of teaching English as a second
language. The Banjo Report of 1961 revealed that 65 percent of
the teachers in the vrimary schools in lligeria were untrained.
If such statistics are anythine to go by, then, it appears the

vroblen is a serious one indeed.

in attempt was mode to introduce an inglish programme
in Malawi. The implementation of the programme, however,
is believed to have been nindered by a rather high number of
untrained teachers who were_assigned to carry out the progranme
in the primary schools. & report on African sducation waich was
published in 1561 indicated that 571 percent of the tezcuners in
the primary schools in Nalawi were untrained. The Report
also noted thot the teachers' command of knglish was rather
poor and t is was believed to hawve some nejative effect
on the teachinr of nglish as a second language in the
prinary schools. In this connection, the report says, "hecause
their own coumand oif Znglish is poor,‘they lean heavily on the

readers and do not encourare cnildren in the skills

Lk

of understanding and sveaking.’
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It could be deduced from these studies done
outside Zambia, that the role of both human’and material
resources in the implementation of language programmes
is very importante. In areas or countries where these
two types of resources have been lacking or have been
provided in insufficient amount, the implementation of
language progremmes has remained in doubt. ﬂxe
question one should ask at this stage is how true has

. this been with the Zambia Primary English Course?
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Review of Literature on the Zambia Primaqz

course (Enclish Medium Course)

A few studies have been carried out within Zambia
on the problems and use of the English MEdium)Course or the
Zembia Primary Course (ZPC) and on the factors affecting
its implementations Most ofﬁthe studies reviewed deal with
the ZPC as a whole rather than with the various individual
components of the course. This apparent lack of previous
work on individual components of the ZPC does not imply
lack of interest on the part of the Ministry of Education.
On the contrary, quite a number of studies have been
conducted on the ZPC by individuals in conjunction with
the Ministry of Educations These studies reveal or indicate
the Ministryts inferest in assessing its own instructional

materials.l5'

In 1967, an evaluation of the ZPC was conducted by the
English lMedium Centre. The objective of this investigation or
survey, was to study the effectiveness of the ZPC by measuring

what children had learnt and retained from the course.l6 In

1969, a further evaluation was carried out again on the course.
This time tests of the English Medium materials were administered
to selected primary schools throughout the country. The main aim
of these tests were "to compare the performance of pupils who

had been following a newly introduced course of English lMedium

instruction throughout primary school and those who



52

had been using a Zambian Language as a medium of instruction."1l

The conclusion of {this latter survey was that. verbal

performance in English of children who followed an English

Medium scheme was better than that of the children who

followed a non-iinglish Medium scheme, There are, however,
reservations to the comclusions of this study because the
research was carried out along the line of rail, The results
could probably be different if the same study were conducted

also in rural areas. Secondly, the men who conducted the survey -
lcAdam - is the tarchitect! of the ZPC, his praise of the English
Medium Course ageinst the Vernacular Medium Course might have
been a deliberate attempt to put the .’ ZPC (English Medium Course)

in operation regardless of its negative implications for education.

In 1971, the primary schools sub-committee carried out o survey
on ~the» "attaimment of pupils following the ZPC in the areas
of reading and mumber work," The purpose of the survey was to
find out whether or not pupils were keeping at par with
the course as outlined in the teachers! handbooks.
It wes hoped also that the survey would provide infgrm‘ai‘gigq_p}q_
how uniformly the ZPC was implemented throughout the cm:..n’crf/-.l8

One hundred classes at Grade Seven and Six leveis were

involved in the surveye.
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The sample of the survey awas taken from both rural and
urban areas. The data collected during the survey, however,
was never processed because the study was too broad and
ambitious. A similar study was conducted again and this was
less ambitious than the previous one, The punpase of this
letter survey was to study the attainment in BEnglish of the
children following the ZPC English Medium Course. The
population sample this time was restricted 4o Grade Three
pupils only. The findings of the study revesled that the
reading of Grade Three children was very poorly developed,
The majority of them could not read all the English words,
even words at Grade One level. The.survey . Tho “urvar
concludes with a rather Pessimistic yicy towards the ZPC, it

states:

If the general expectation is that the

ZPC is fulfilling its purpose by most of
the students, the results indicate just

the opposite. It is failing by most.

Only a minority (4.5%) of the total

at the grade 3 level, to be exact, is
living up to the ideal that every child

is learning all that the course intended .td

then o course fails to meet its intended goals, there is need
for investigating the causes of such a failure. If Sharmats
findings are anything to go by, then the course does not seem

to be very successfule The question is: what is the cause of
this failure? Sharme has not really answered the question since

it might have been out of the scope of his study.
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This apparent failure might have been the result of inefficient
human resources and lack of adequate material resources in the

schools surveyed.

A similar survey was carried out at Kitwe Teachefs'
College during the same year that Sharma carried out his survey.
The Kitwe survey came to the same conclusions as Sharmats. The
students who carried out the study came to the conclusion that.
Mthere is a large group of poor readers in most classes and they
are unlikely 4o be able to cope:iith the English Course of the
ZPC, nor be able to do much of the work in other subjecis (e.g., they
will be unable to carry out exercises written on the board by the
teachers)" 20 The study unfortunatel&, fails to state whether or
not the grade five pupils who took the test had gone through the
ZPC during the five years of their study prior to testing. The
‘results of the survey, therefore, are open to doubts. On the
other hand, there seems to be a general agreement between Sharmats
survey and that of Kitwe College« Both surveys have concluded
that the English Medium Course.in Zambia is serving only a sﬁall
minority of children in the primary schools. It was further
noticed that the majority of children were lagfing behind and
the wey the course was organized made it impossible for the
slower learners to catch upe This study however was carried out
along the line of rail nAwhere classrooms are generally overcrowded

because of over—enrolment.
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In such situvations, it becomes impossible to give individual

attention to pupilse. It is possible that in the rural or
peri ~urban areas where enrolment may be less, individual
attention to pupils is likely to produce better performance
in reading and therefore this could give different results.
In 1974, a generdl report on the ZPC was issued by the
Curriculum Council of Zambia. The report was based on an
invéstiga‘gion made on the impact of English as a medium of
instruction on children's learning. There is a tone of
ssa?;;g::acfsien o with the ZPC in the report. It is said that
while the council does appreciate the role played by the
English Medium Course, there are a few setbacks and it is

from these setbacks that it recommends that:

l, The medium of instruction in grade one and two
should be one of the seven official Zambian Languages.

2s The basic skills of reading, writing and number
work should be taught through the Zambian Languages
in grades one and two.
3+ BEnglish should be the medium of instruction in
grade five onwards, 21
The recommendations were brought forth because it was observed
that the English ledium Course was not meeting its intended

goals and there were also some questions as to how far the

course was being successfully implemented.
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Despite its lack of empirical data, the report does indicate
that there are fundamental problems which are inherent at the
implementation stage of the Zambia Primary Course, the English
Jourse included.

L. Chisowa (1973), conducted a smell scale survey on "Nedium
of Instruction in Zambia Primary SchoolS..."  Her survey was done
in rural schools of the Southern Province. Chisowa's findings bring
out some information which are quite relevant to the problem of the
oresent studye. She deals with the problem of teachers' competency.
Her study gives some insights into how much teachers are acquainted
with the ZPC, its methodology, techniques and material. Chisowa noted
that some of the teachers in the primary schools did not use English
28 a medium of instruction as recommended in the ZPC. Instead, they
u,.ée_d loeal langueges as medie of instruction. The reason for this
beiné that children understood better when learning material was
presented in their own language than when the same material was
presented in Englishe This. @ - situation was found to be more
prevalent in the lower grades than in the, upper grades. In the latter,
English was used moré frequently. - In the teaching of Arithmetic
and Nature Study, Chisowa found out that English was not used at all
as prescribed in the ZPC teachers! handbooks." She concluded that
the success of the ZPC depended, to a large exient; on the teachers!?

agherence to what is recommended, i.es use of English as a medium
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of instruction. In addition to this, it was noticed that
teacher competency played also an important role. If teachers
are poorly trained, the success of the course is in doubt,
Chisowa concludes:

The constant use of the indigeneous

language in place of English will

not help much., A teacher who does

not master English properly (and)

without training, cannot be expected

to convey any clear meaning to pupils.
The survey, furthermore, states that insufficient training of
teachers is responsible for the unsuccessful implementation of
the ZPC (English Medium Course). This study is very useful as
a means of finding the problems facing the implementation of the
ZPC, the English Course in particular. The sthdy, however,
was restricted to a rather minimum number of schools. Its findings
cannot, therefore, be taken as a representative view of what takes
place in the majority of the primary schools. A survey of more
schools could have given more substance to the findings of the stud
There are certain factors which should have been considered, but
these were probably out of the scope of Chisowa's study. The study
barely mentions the problem of material resources which certainly
plays a vital role in the implementation of the Zambia Primary
Course, especially the English Course.

P.Dyamini (1974) made a survey similar to Chisowa's, but he:

study was carried out in urban schools. Like Chisowa, Dyamini singl

out teacher education, in terms of training, as one of the
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major factors influencing the implementation of the ZPC., &She
studied teachers! competencies in terms of professional
qualifipations and found out that = ' of ten teachers she
interviewed, only two (20 percent)were trained to teach the

ZPC, The other 8 (80 percemt) were vernacular teachers. She
also found out that the majority of the teachérs she observed
were using vernacular, instead of English, as a medium of
instruction. These teachers were barely trained to teach
English as a subject let alone %o use it as a medium of
instructions . Dyamini, therefore, concluded that "by and large
teachers are not sufficiently prepared to participate at an
appropriate level in English Medium teaching."™ 23 Dyamini also
observed that the material resources recommended for the ZPC =
were generally not aveilsble, and in schools I where they were
available, they were not fully utilised. Only a few of the
schools visited used supplementary readers for teaching English.
Lack of human resources and teachers?! inability to use the
recommended materials are taken as the major factors that have
adversely affected the proper implementation of the ZPC, Like
Chisowa's study, this study was carried out in very few schools;
these remults, therefore, camnot be generaliéed to other primary
schools in the urban areas, Furthermore, the study does not have
statistical date to show how much material resources are available
in the schools visited, and Dyamini looked at the teachers!
competencies in terms of their academic qualifications and very
little on.théir’professional qualifications. She has not tried to
find out what type of training these teachers had. The study,

therefore, leaves a mumber of questions unanswered.
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In 1977, Godiin carried out an investigation on the ZFPC,
Tis study represents one of the most detailed surveys ever made
on the ZPCs On the availability of material resources needed o
implement the course, Godwin found out that there were some
irregularities in the distribution of aids. Some of the rural
schools did not have the needed material resourceé either because
they were inaccessible or they had no funds §6 purchase them. At
production level, Godwin noticed that instructional materials lagged
behind thé increasing number of pupils. The Zambia Primary Course,
Godwin claims, suffers from inefficiency at the administration level.
The course has never been sufficiently evaluated and, therefore,
books have remained labelled "experimental version" since it was
introduced in 1965, This lack of proper evaluatign prevents the
anthorities from’ being able to see some of the fundamental problems
which hawve faced or are facing the course at its implementation level.
Godwin's study is, however, too broad in the semse that it takes
the whole Zambia Primary Course and this appears to have made his

analysis of the individual compenents of the course rather weal.

If the researcher had restricted his investigation to a single
component of the Course, his findings would have been more comprehensivg
The study, however, makes a good comparison between two different
English programmes; one in Zambia amd the other in Australia, It is
largely concerned with the relevance of the content of the course
rather than the factors effecting its implementation. This, therefore,
leaves out other factors like, teachers competency, availability of
material resources and utilisation of the available resources which are

outside the scope of this study.
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A rather small but very useful study was carried out by F.L.
Belemu in 1978. He took the task of observing a real classroom
situation to see how speech was taught in some of the classes in
the primary schools in Zambia. He brought out a Variety of
observations,but one of the things he indiéafed more clearly

and which is relevant to the present study was the availability
of material resources. Belemu observed that the 35 cassettophone
programmes recommended for teaching English in the primary
schools were non-existent in most of the schools. This lack of
the recommended aids has, in one way or another, prevented
proper implementation of the Zambia Primary English Course,

especially in the teaching of speechworke.

C.P.Chishimba (1979) perhaps more than any other researcher
before him, carried out a most detailed study of the Zambia
Primary English Course. He addressed himself specifically to
the critical analysis of the internal consistency of the Zambia
Primary English Course in terms of its objectives, content,
teaching methods, readability of the readers,  the socio--
cultural factors gnd the learning activities. Chishimba
touches on the question of resources for implementing the
Zambia Primary English Course. He describes how human
resources, in terms of teachers, are provided from the teacher
training colleges and the National Inservice Training College.
The study deals largely with the analysis of the materials used

for teaching English in terms of the content of texts.
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Chishimba's study presents a milestone in the need to thoroughl
understand how English, which has been made the focal point of
the ZPC, is taught. He has posed some questions and suggestions
on how the texts could be improved and made useful for teaching
English as a second language to primary school pupils in Zambia
Chishimba, however, has not touched on the question of the
availability of the material resources, their use in the
classrooms and the effect which teacher qualifications might
have on the teaching of English in Zambian Primary Schoolse.
These aspects were left out because they were out of the scope

of his study.24

It appears clear, therefore, that the few researches and
micro-studies which have been cited above, have avoided the
question of the implementation of the ZPC, the English Course
in particular. Perhaps this is expected since the Ministry of
Education seems quite complacent with the ZPC programme as a
whole. Such compg@cency is clearly shown or seen in the report
which was published in 1974 by the Curriculum Development
Centre in conjunction with the Ministry of Education
Inspectorate. The report mainly praises the ZPC (English
Medium Course) as"...unique among primary school courses in
developing countries in its use of English as a medium of
instruction, its attempt at linguistic integration and
indisciplinarity throughout the whole primary school, its
lavish use of audio-visual material and provision of material

for teaching local languages."2
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This is only the theory part of what the Zambia Primary
ourse appears to be, whether this theory is consistent with practice
s one of the purposes of this study. As a matter of fact, the
inistry of Education's complacency with the performance of the
ourse seems not to be shared by the Zambia National Union of
eachers (2ZNUT). In Yuly 1979, the Union complained of the apparent
nconsistency which exists between the assumptions on what the course
s supposed to achieve and what it is really achieving. It is, for
xample, assumed that there are enough visual aids in all the school:
or teaching the various subjects offered by the ZPC. This, however,
eems not to be the case; the ZNUT has indicated that these visual
ids are not there and the ZPC has, in reality become a source of
rustration for many teachers who are forced to use a course which
as none or only a few of the recommended aids. This is a very
erious statement, and, if the Union's claims are valid, then this
aises some questions as to how far the ZPC, the English Course in
yarticular, has been implemented. How far has the Ministry provided
-he material and the human resources needed for implementing this
mportant course? It seems to me, therefore, that an empirical study
f the implementation of this '"highly" praised course, which includ
the English Course, is one which is overdue, This study, has, there
yttempted to answer some of the questions raised by some of the
researchers with regards to the availability of human and material
resources needed to implement an English programme, like the

Zambia Primary English Course.
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CHAPTER IIT %

DISCUSSION ON HUMAN RESOURCES

Teacher Education - Historical Perspective

This study looked at the type of human resources available
for teaching English in some of Lusaka Rural primary schools. This
was done by examining ‘teacher competency in terms of academic

qualifications and professional training.

4s has already been indicated, it is the govermment's
policy that all the teachers working in the primary schools should
be trained to teach the ZPC and for that matter to teach the
English Course. In order to meet this challenge, the Ministry of
‘Education embarked upon an immense training programme.l As
early as 1969, plans were being mede to prepare teachers to handle
~the ZPC. Chalimbana Teabhers? College was converted into an
inservice training college and Malcolm Moffal College was enlarged
to accommodate students from both Chalimbans and those coming from
secondary schools to train as ZPC teachers. By 1971, the National
Inservice College at Chalimbane had increased its termly enrolment
from 100 o 225 inservice trainees., The pre~training colleges also
increased their intake from 100 to 300 inservice trainees. These
colleges carried out pre#training for post~secondary school trainees,

All these were trained to teach the ZPC.
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These efforts, however, did not meet the needs of the
increasing primary school pupils. In order to meet these needs,
the goverhment increased the number of teachers who attended the
inservice courses to 696 in 1973. Kitwe Teachers?! College also
had new facilities for 500 residential candidates for the
teaching profession and, at the same time, the academic
qualification of teacher trainees was improved. Out of the 1,082
candidates who registered for training as teachers in 1973, 541
(50 percent) had gone through Form Five. In 1974, the government
attempted to implement its policy of universal primary educations
It declared that it was the govermment's policy to improve "+the
whole system of learning to provide full education to every Zembian
2

This policy created pressure on the available human resources
in terms of trained teachers. In some cases, the govermment had

fo cancel plammed inservice progremmes. In the Northern Province,
pléns to conduct an inservice training programme was cancelled
because of lack of funds., It became more and more Questionable
whether the govermment had embarked upon a programme, namely the

ZPC, which it was unable to implement.

This study has attempted to find out how far the Ministry
of Education has gone in its efforts to train and retrain
teachers for the ZPC, the English Course in particular. The
teachers® competencies to teach the English Course has been

based on academic and professional qualifications.
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Findings of the Study

Teachers According to their Academic Qualifications

The academic qualifications of Zambian primary
school teachers varies from (@Grade Seven to Form Five.

In this study, out of 184 teachers who responded to the
questionnaire, 9 (5 percent) had grade Seven certificates,
86 (47 percent) had Form Three certificates, 87 (47 pereent)
had Form Five education and 2 ( 1 percent) had other

qualifications. (See Table I).

TABLE I

NUMBER OF TEACHERS IN LUSAKA RURAL PRIMARY SCHOOLS
ACCORDING TO ACADEMIC QUALIFICATIONS.

w.___
Academic Qualifications No. of Teachers Percent

Co e T P R e 9 D
Form:Threecsivcssnsspinn 86 47
PP Fivhessavivaniniasn 87 b7
OLhorseseccssnsncissssnn 2 1

TOTAL.O...‘.‘.-....... 184 100
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The majority of the teachers : who said that they had
Form Three certificates were following correspondence courses
for Form Five certificates. The 47 percent, therefore, is
not a stable number, it indicates the number of teachers
who are moving towards a Form Pive level bracket. This,
in other words, shows that the academic qualifications of
the Zambia Primery School teachers in Lusaka Rural appears

to be constantly improving.

If we take the above qualifications as a means of
judging these teacherst competencies to teach the Zambia
Primary English Course, it could be said that these teachers
have the academic competencies needed to implement the coursece.
Looking at the academic qualifications of teachers in primery
schools just a decade ago, one could easily say that there
has been a marked improvement in the teacherst academic
qualifications since 1970. This improvement could be seen
by étudying the qualifications of the candidates for the
teacher training colleges between 1970 and 1972. (See

Table II)
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TABLE IT

QUALIFICATIONS AND NUMBER OF CANDIDATES FOR
PRIMARY SCHOOL TEACHER TRAINING COLLEGES 1970 - 1972

» - )

Number of Candidates According

to their Academic Qualifications
Year Form V Form II Below Form III | Total

No, |Percent No. |Percent No. | Percent
1970.4 11 1 189 19 805 80 1005
1971.4 59 5 334 28 803 67 1196
1972.4 385| 53 e | 32 | wo1| 35 1150

Source: Ministry of Education, Annual Report, 1969 = 197’

e

From the above table, it can be seen that the academic
qualifications of trainees increased considerably between
1970 and 1972. Though this table is based on overall
registration of candidates, it does show a general improvement
in the academic qualifications of primary school teachers,
The improvement was a deliberate attempt by the government
to make sure that the ZPC was successfully implemented .
The launching of the Emergeacy Plan, which later on

became the Third Development Plan (TDP), was one of these
attempts to improve teacher education. The TDP helped

to increase the number of secondary school students who
went to train as teachers after Form Th:ee and eventually

after their Form Five.
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Today, in Iusaka Rural alone, this study has found out that

47 percent of the teachers in the primary schools which -were
visited have Form Three certificates and aﬁ equal number has
gone through Form Five, Only a very minimum number has Grade
Sevens It is, however, questionable whether academic
qualifications alone are indications of the teachers?
competencies to teach the Zambia Primaxy English Course., In
order to answer this question, the study looked at the teachers?

competencies in terms of their professional qualifications.

Teachers According to their Professional Qualifications

Description of Professional Qualifications

The teachers! professional training or qualification
was used also in this study as a means of judging their
competencies to tea.ch the Zambia Primary English Course., By
professional training or qualification is meant the training
every teacher teaching in the primary school is supposed %o

get after completing either Form Three or Form Five.

The teachers in the primary schools which were visited
could be put into two categories: trained teachers and un—

trained teaiphers.
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Trained Teachers

In principle, every teacher in the primary school should
be a trained teachers In addition to this, the Ministry of
Bducation siresses that every teacher in the primary school should
be qualified to teach the Zambia Primary Cou.rs)e. The investigation
carried out, to find out the validity of these two assumptions, -
indicated that out of the 184 respondents, 163 (89 percent) were
trained teachers, and 21 (11 percenmt) were untrained teachers.
The trained teachers had different academic quelifications, 9(6
percent) had Grade seven plus training, 74 (45 percent) had Form
Three plus training, 75 (46 percent) had Form Five plus . training
and 5 (3 percent) hed other forms of acedemic qualifications plﬁs
training, (See Table III). This indicates -bha;’c the majority of
- the teachers in Lusaka Rural primary schools have secondary school
education plus {raining. = These are "qﬁalified.“ teachers and the
findings have, therefore, shown that the first assumption that
teachers in primary schools should be 4rained teachers is true,
if we judge by the mumber of teachers ’: 1ho are trained and are

teaching in.Iusaks Rural Primary Schools,
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TABLSE IIT

Al

NULDER OF THACHERS I TLUSARA RURaL PRIMARY

SCHOCLS ACCORDING TG PROFESSICHAL TRATINING

trofessional Training No. of Teachers | Percent
Grade Seven plus traininfees. 9 5
Form Three: plus traininge...} 74 ks
Form Five plus traininSeecece... 75 L6
UthierSecaesccessccccccscanans 5 2
e ’]6 C
..L(:'..’.I'\.LQ'.....--.ot.‘..ov.o&-o 3 )9

The second assumption on the part of the Finistry of
Bducation is that all orimary school teachers should be
qualified to téach the ZFC. This means also that these teachers
should be able to teach the Znglish component of the course.

In order to find out the validity of tlhis assumption, the
trained teachsrs were categorised according to their type of
training. It was found out that teachers in the primary
schools fall into three grouwns in terws of their types of
trainingj vernacuiar trained teachers, 4PC trained teachers
and others. (see Tavle IV). The three categories were broken
down as follows: 10% (63 percent) vernacular trained teachers,
57 (35 percent) 4:C trained teachers and 3 ( 2 percent)

others. (see Table IV).
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TABLE IV

NUMBER OF TEACHERS IN LUSAKA RURAL PRIMARY
SCHOOLS ACCORDING TO THEIR TYPE OF TRAINING

Type of Training No. of Teachers Percent

Vernacular TeacherSeese 103 63

ZPC TeacherSeececessccece 57 35
Others.........'-...... 3 2
TOTAL 163 100

These findings revealed, therefore, that while Lusaka
Rural primary schools could claim that they have most of their
teachers trained, there is atill a greatvnumber of these teache
who are not satisfactorily trained to handle the ZPC, the
English Course in particular. This, then, refutes the second
assumption that the teachers in the primary schools should be
trained or qualified to teach the ZPC., In theory, this
assumption is true but from the findings of this study, it has
been observed that it is only an idealistic assumption.
Vernacular teachers are the majority and this observation

agrees with Dyamini's findings which led her to conclude that:

Needless to say, certain problems
appear to have arisen in implementing
the new language policy. Teacher
education is one of the major problems.
Out of every ten teachers in Lusaka's
primary schools visited, eight are
vernacular teachers, or teachers who
had in the past conducted their lessons
through the medium of one of
the official languages.
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These teachers are barely trained

or qyalified even to geach ’

English as a subject.
It appears, therefore, that teachers in primary schools in
Zambia, should not have only the basic training, but should,
in addition to this, have the proper training needed to teach
the Zambia Primary English Course.

There is an argument that the Ministry of Education
has tried to supplement the teachers' deficiency in training
by providing inservice training programmes. This is true but
only to a rather limited extent. The inservice courses were
part of the government's emergency measures aimed at giving
crash courses to vernacular trained teachers. No matter how
well intentioned the authorities are, there is little
evidence to show that a course that takes two years can be
given in three months. The most the inservice course can do
is to drill the teachers in the use of the ZPC teachers'
handbooks. This, one must admit, is not all that is there
to learn about the course. The result of this is that schools
are staffed with insufficiently trained teachers. Most of
the teachers who attended the inservice training courses feel
that the idea behind the retraining programmes is accepted
by most people, but it appears the course is given too short
a time and the vernacular teachers gain only the minimum
help from it. Some of the vernacular teachers, in spite

of having attended the inservice courses on the ZPC
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still resort to their traditional methods of teaching Englishe
The majority of them refer nostalgically to the "traditional
methods" of teaching English. These {eachers vstill use the
lecture method which tends to bore rather than help the children,
In addition to this, some of these teachers use wvernacular as a
medium of instruction instead of English. Asked ': why they did
-804 they replied that children understood better if they were
taught or given instruction in vernacular than in English.

This observation mey be itrue but it defeats the whole purpose

of the ZPC, The most unfortunate part of it is that some of

the vernmacular trained teachers do not understand the content,
methodology and techniques of the Zambia Primary English Course,
One vernaculer trained teacher complained that there is not much
oral work in the Zambia Primary English Course., This is just
the. opposite of.wha‘t is found in the course. The course is made
in such a wey that children speak more than they write. This
remark from the teacher shows rather little familiarity with

the content of the course, If this lack of familiarity with the
course is a general trend among vernacular trained teachers, then
one is bound to raise two questions, firstly, how much do these
teachers get from inservice courses? Secondly, how far has the
implementation of the English Course been affected by the presence

of the vernacular {rained teachers in the primary schools?
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Purther complaints that seem o be based on lack of
familiarity with the methods and techniques of the course were
shown when the vernacular teachers questioned the role of the
learner in the course. Most of the vernacular teachers indicated
that one of the major wealmesses of the Zambia Primary English
Course was that: "it makes children lazy, All the work is done
by the teacher while the children just sit, some with minds awsy

from school work.”A

This remark is not justified because the Zambia Primary
Bnglish Course is just the opposite of the teachert's claim. Like
the Kenyan English Medium Course, the Zambia Primary English
Course is activity centred. The pupils should do somothing all the
time. The claim by the teacher, however, probably comes from his
lack of knowledge of how the course works. This could he traced
from the weak preparation the teacher has been given to teach the
courses The ZPC {rained teachers, who are familiar with both the
content and methodology of the course .feel that one of the greatest
advahtagés of the English Component of the ZPC is that it moves away
from the 'talk and chalk! method. In this course, students are

constantly busye. One of the ZPC trained teachers stated thab:

It balances the teacher-pupil

participation in areas of study.

The course is child-centred.

Everything is centred around the child.

It encourages children to exprtess themselves
freely without fear from the teacher or
other pupils.?
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The ZPC trained teachers were not only aware of the merits

of the course but they were also able to diagnose some

deeper methodological problems of the course. They

indicated that although the course is good for)both the

teacher and learrer, it is too prescriptive. This, they
claimed, is more so in the handbooks. The ZPC teachers
indicated that teachers are not given much room for initiative
beeause everything is done for them in the handbooke Most of
the ZPC trained teachers were more sensitive to this than their
vernacular counterpartse They indicated that they generally
modified the lessons in the handbooks to suit the needs of their
class, The vernacular teachers on the other haﬁd, felt that
they had 4o follow wﬁat was in the book because they were uncasy
to meke any changese The ZPC trained teachers also seemed to be
in a better position when it came tb the improvisation of
missing resources. These teachers indicated that it was part

of their training to use any available resources for their
lessonse This is an aspect of training the vernacular trained

teacher could not get during his inservice courses.
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Untrained Teachers

The untrained teachers play a very important role.
in the primary schools in Zambia. Their mmber mey not
be very high in the schools but they deserve a special
mention because of the possible impact they a¥e likely
%o have in the implementation of the Zambia Primary English
Course. OFf the 184 %eachers who responded to the questiomnaire
used for the purpose of this study, 21 (11 percent) were untrained
teachers. Significantly enough, none of the schools visited had
more than three untreined teachers on the staff. In some cases
there were some schools which did not have an untrained teachersz
on the staff. The distribution of untrained teachers im Lusake
Rural schoo;s has a regular pattern which seems to depend on the
distance of the school from the city of Lusakas. Schools which
are further from the town appear to have more untrained teachers
than those which are closer to the town. Then asked why there
seems to be such distribution of untrained teachers, the planning
officer at the Iusaka Regional Headquarters, indicated that
untrained teakthers are ﬂot entitled to accommodation and i with
the problem of accommodation in the schools near the city, it was
impossible to hire many untrained teachers. In schools Purther
from the city, however, accommodation problems were less
restricting in the hiring of untrained teachers., This appeared
4$0 be the explanation for the higher number of untrained teachers

in rural schools further from the city
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than in those schools which are closer %o its The implication
of this is that the schools closer to the city of ILusaka are better
equippéd, in terms of trained {eachers, than those . which are
further from the city. It also means that it is possible that

the Zambia Primary English Course is implemented better in these
schools with more trained teachers than in the other schools,
namely those more remote from the city, which have relatively a

higher mumber of untrained teachers.

It has &lready been pointed out that the untrained teachers
play a very important role in the primary schoolss Their role
in the implementation of the Zambia Primary English Course is,
however, not quite clear because, academically they are qualified
since they have gone through Form five or its equivalent but
professionally théy are not qualified to teachs. From the findings
6f this study, the untrained teachers seem to have an adverse
effect upon the successful implementation of the English Course.
Firstly, they have no professional qualification as teachers and,
secondly, they are not trained to teach the ZPC, This puts them
in a Qorse position than the vernacular trained teabhers who,
although they are not trained to teach the ZPC, have a basic teacher

training qualification,.



81

The untrained teachers, therefore, are in what
could be called "transitional profession." The majority
of them, as previously mentioned, are Form Five failures
and therefore, they are following correspondence studies
to supplement the courses they have failed at Form Five
level. As soon as they get their full Form Five certificate,
they either go to look for another employment or go for
further studies. They do not have a permanent profession as
teachers.,

In the questionnaire, teachers were also asked to
indicate their subjects of interest according to preference.
A very limited number of these untrained teachers put ‘a
teaching subject as their first choice and none of them put
English as their first choice. From these observations, one
tends to doubt the real role of the untrained teachers in
the implementation of the Zambia Primary English Course in
the primary schools. They have neither permanence, professional
qualification nor interest in teaching. While they study the
methodology and techniques of the ZPC, they are under the
supervision of the headmaster, his deputy or senior teacher
who might be a vernacular trained teacher and whose knowledge
of the ZPC is limited. How much help these untrained teachers
get is a question yet to be answered. The heads or their
assistants are generally very busy people and it is doubtful
if they have enough time to give much help to the untrained
teachers. It is a very fortunate untrained teacher who went
to a primary school which used the ZPC, at least he can use

the minimum ideas he can remember from his primary school lessor
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One significant characteristic of the untrained teabhecry
in Lusake Rural primary school is their fluctuation in mumber
year after year. In the twenty schools visited, the mumber of
untrained teachers has been fluctuating between 1971 and 1980.

(see Figure %)

The fluctuation in the mumber of untrained teachers is
caused by a variety of factors, namely the non-permanent nature
of the untrained teachers which makeS them more mobile than the
trained teachers. Another factor which has influenced fluctuation
in the mmber of unitrained teachers is believed to be the unexpected
expansion in the enrolment Qf primary school pupils. In such cases,
the Ministry of Education is forced to hire more untrained teachers
than usuals Over enrolment is sometimes followed by a sharp
decrease in the mmiaer of pupils, th\e untrained teachers then may
become unnecessarys It is seen, for example, in Figure 3, that
the mumber of untrained teachers in Lusaka Rural fell from 42 in 1975
to 12 in 19764 The mumber then rose unexpectedly to 74 in 1977.
Such an unstable feature seems to be the general characteristic :
of the number of untrained teachers in the primary schools year
aftepiyears The nmumber also changes from time to time because some
of the untrained teachers go for training or look for other jobs
and, in this case, they are not replaceds. Therefore, the mmber

falls during thet particular period.
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The untrained teachers are not hired just because there
is an over enrolment in the schools. The Ministry of Education
faces serious problems in staffing some of the)primany schools
because it loses teachéfs within the Ministry of Bducation itself
and it also loses teachers to other sectors of the govermment. By
*losing teachers within the ministry? is meant those teachers who
are promoted to éther posts other than teaching, and if their place
is not filled for a long period, the Ministry of Education is then
forced to hire an untrained teacher. It is actually claimed that
the lMinistry faces a big problem because most of the primary school
teachers always look forward to the day they wiil qualify to go to
lNkrumah Teacher®s College to be trained as secondary school teachers.
Th;s, then, deprives the primary schools of their qualified staff.
The other group of teachers is lost outside the Ministry of Bducation.
These are teachers who gét other jobs with banks or other sectors
of the economy, and if they are not replaced by trained teachers,

the Ministry is forced to employ untrained teachers.

The question of teachers leaving teaching has been an areca
of much discussion by many researchers. Although this issue is not
within the scope of this study, it is worth mentioning that primary
school teachers feel neglected, they have poor accommodation, low

salaries and their
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chances for promotion sometimes are very limited.

These factors discourage trained teachers from staying

permenently in the primary schools. This is not a
prdbLan_pegﬁiiqg{to Zambia only but tq Africa as a
wholes It has been found -~ . that 'in Africa, "the
unattractiveness of primary teaching as a profession:
and the low salary scales have placed primary school
teachers in an economic position inferior to that of

most professional and sub professional workers."6
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CHAPTER IV

DISCUSSION ON MATERIAL RESOURCES

General Description of the lMaferial Resources

Used in the: Zambie Primery Inglish Course

)

The Zembia Primery English Course uses a great number of
material reésources. This has, in meny ways, been the characteristic
of the ZPC as a whole since it .was introduced. It has been described

; = . : i ; : 1
as a course that is unigue in its lavish provision of wvisual aids.

The material resources needed for teaching English decrease
in nmumbeér from the lower grades to the upper grades.2 The NECZAM
Catalogue (1978) indicates that the majority of the material
resources recommended for teaching English in the primary schools
are in the lower grades., There are epproximately 2,196 items
recommended for teaching English in;the primary school, 1,524 of
these are recommended for the lower grades and 672 for the upper
grades. (See Table VII) In the lower grades, the 1,52/ items are
divided into two groups: aids for reading and aids for languages.
There are 1,444 items prescribed as aids for reading in the lower
grades,  These are distributed as follows:

582 (40 percent) in Grade One," 399 (28 percent) in Grade Tao,
273 (19 percent) in Grade Three, and 186 (13 percent) in Grade

Four. (See Taoble V)



TABLE ¥

TOTAL NUMBER OF READING AIDS AVAILABLE IN SOME OF LUSAEKA
RURAL IOWER PRIMARY SCHOOLS ACCCRDING TO GRADES

* Incomplete totals and percentages beczuse the school did not

give information on materials available in all the grades.

} ———
. Number of
SCHOOLS aids ©
Gradeg recomrended
~——+4 B ¢ D E P € H I J K L ¥ N O P Q R S T |Fumber &
I O O 201 237 280 350 223 437 247 416 218 469 - 244 - = 212 372 316 - 582 40
II [399 58 290 399 294 0 399 279 3 345 86 399 -224 - - 399 301 386 = 399 28
R III {118 O 40 40 273 138 182 48 93 - 91 273 - 126 153 156 58 203 203 = 273 19
IV |93 3106130 O 3 94 3 3 63 136 228 14848 - - 23 153 176 138 186 13
Total (610 62 637 806 847 491 896 T6T 346 824*5311369 148% 71+ 153*156%692 10291091 138*| 1444 100
% 42 4 44 55 59 34 62 53 24 S5T*37 94 10* 49 11* {1* 48 T2 76 1%
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The ifems for reading in Grade One include three teachers!?

reading handbooks, one for each term, one flannel board, a

set of tegplates,3 two wall charts, a set of picture matching
cards, a set of labels, a set of word +o word picture magching
cards and a set of sentence building cards, THis list is not
axheaustive, there are many more aids recommended for teaching
reading in Grade One, Grade One, as a matter of fact, has the

largest number of aids recommended for teaching reading,

The mumber of reading aids is considerably reduced in
Grade Twoes There are three teachers!? reading handbooks, seven
sets of work cards, nine sets of readers, cight sets of work
cards for readers, and other items which the teacher carries

with him at the end of the third term from Grade One worka

In Grade Three, there are 273 items recommended for teaching
reading (see Table V)s These include three teachers! reading
handbooks, three sets of workcards, a workbook and three sets of
readerss The reading aids at this level are fewer than those
in Grade One, and as previously stated, they form only 19 percent
of all the aids recommended for teaching reading in the lower

grades,

Thirteen percent of the reading aids in the lower grades
are found in Grade Four. (See Table V). It has the smallest
mumber of the recommended aids, There are three teéchers'

reading handbooks, one recommended for each term,



three sets of workcards, three sets of readers and a
number of supplementary readers.

The language section of the Zambia Primary English
Course in the lower grades has fewer aids than the reading
section. There are 84 items recommended for teaching
language in the lower grades. Twenty oﬁe (25 percent) of
these aids are found in Grade One, 39 (46 percent) in Grade
Four. (See Table VI).

The language aids in Grade One are: three teachers'
language handbooks, ten wall charts, at least one
cassettophone and recorded programmes. The number becomes
smaller in Grade Two where there are three teachers'
handbooks, a set of language books and wall charts. This
figure becomes even smaller in Grades Three and Four.

(See Table VI).

Generally speaking, therefore, it appears that
most of the aids for teaching English are in Grade One
and most of these aids are those recommended for teaching
reading.

In the upper grades where reading and language are
taught together, the number of aids needed or recommended are
not many. At this stage, it is presumed that children have
acquired the skills of recognition and discrimination and,
therefore, items like templates, jigsaws, etc. are
no longer necessary.

There are approximately 672 aids recommended for
teaching reading and language in the upper grades. This
is only 30 percent of all the aids recommended for

teaching English in the pridary schools. Of these 672 aids,
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TABLE VI

-~ LOWER PRIMARY SCHCOLS, ACCORDIRG TO GRADES

TOTAL NUMBER OF LAHGUAGE AIDS AVAILABLE IN SOME OF LUSAKA RURAL

L — — i e}
; , Number of
- SCHOOLS aids
Grades recommended
A B C D E P G H I J KX L ¥ R O P Q R S T |Fumber %
I 1 1 14 4 21 15 13 11 9 13 3 21 18 2 - - 3 13 14 - 21 25
I1 18 17 10 15 29 0O 17 10 6 15 13 12 9 5 - - 2 7T 7 - 39 46
HHH“‘mo ‘ao 5 2 12 12 9 7 8 - 1 2 7 1 3 8 4 5 5 - 12 14
Iv 10 10 8 3 0o 3 2 12 10 3 7 10 11 2 - - 11 11 11 10 12 14
Total | 39 38 37 24 62 30 41 30 %3 31* 24 55 &5 10 3% 8% 20 36 37 10 84 99
£ |46 45 44 28 T4 36 49 35 39 37+ 29 66 45 11 4% 10* 24 FL 44 12

® Incomplete totals and percentages becauge the school did not
€lve information on materials available in all the grades.
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261 (39 percent) are in Grade Five, 261 (39 perceamt) in Grade

Six and 150 (22 percent) are found in Grade Seven, (See Table VII).

Theoretically, these are the aids which the primary. schools
should have to help the teachers to implement the Zambia Primary
English Courses It is essumed that eve-ry school should haeve or
has enough of these aids plus some supplementary materials for
the course, In the case of the upper grades, besides the teachers!
handbooks, the schools should have at least three sets of readers
(one per term) in each grade, In addition 4o these, each class should
have a.series of supplementary readers, This study has attempted

to find out how far the Ministry bf Education has provided these aids

. %o the schools,



TABLE VII

TOTAL NUMBER OF LANGUAGE AND READING AIDS AVAILABLZE IN SOME
OF LUSAKA RURAL UPPER PRIMARY SCHOGLS, ACCORDING TO GRADES

—_— — : )
‘ "Number of

93

Grades - o R i recommended

‘A B € D E F 66 H I J XK L M K O P Q R S T!/Number %

/
/

A 4 0 51 5 70 51 O 52160199 261 O 81 167 108 O 43 66 110 118 127{ 261 39
VI 3 33 50180 29 157 57 134 34 -~ 55 90 16 127 132 146 11 18 193 51| 261 39

VII 1 14 40 3 2 72 6 6 29 3 0 O 0121 - = 36 T4 150 123 150 22

Total | 4 98 95 253 82 229 115 300 242 264* 55 171 183 350 132%189*113 202 461 361 672 100

% |1 15 14 I8 12 34 17 46 38 39* 8 25 27 &3 20* 28* 17 30 69 4t
o>

* Incomplete totals and percentages because the school did
not give information on materials available in all the

grades
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Findings of the Study

Ibterial Resources Available for Teaching

Reading in the Lower Grades

As already been indicated intihe general description of

the resources recommended for teaching the Zambia Primary English
Course, most of the aids recommended for teaching reading are found
in Grade Ones In the investigation carried out for the purpose of
this study, it was found out that the availability of resources for
teaching reading in lower grades differ from grade to grade, and
from school to school, The discussion that follows will be based
on the availability of aids in individual grades but emphasis will

be put on the aveilability of aids in individual schools.

Out of the 20 schools which were supposed to give information
on the amount of aids awvailable for teaching reading in all the
lower grades in their schools, only 15 schools gave full information.
In the other 5 schools, some class teachers did not respond to the
questionnaire., (See Table V). Among the 15 schools, it was found
out that the distribution of reading aids varied from grade to grade,
School 4, in Teble V, indicated that it hod no reading aids for Grade
One, school B had no reading aids for Grades one and Three, The other
schools indicated that the only aids they had for teaching reading

were the three teachers! reading handbookse.

P
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The schools which fall in this c;tegory are, B which has 3
teachers' reading handbooks for Grade Four, F with 3 teachers'
handbooks for Grade Four, and H with 3 teachers' handbooks for
the same grade.and I which has the three reading handbooks for
Grade Two and Four. (See Table V). The otpér grades apart from
those already mentioned seemed to have sufficient'reading aids,
Schools D, G, L, R and S indicated that they were well equipped
with reading aids for their classes. These had 273, 223, 469,
372 and 316 of the recommended aids respectively, for teaching
reading in Grade One. (See Table V).

Taking the results of all the grades in each school, it
was found out that, out of the 15 schools which gave full
information on the material available for teaching reading in
their school or classes, 8 (53 percent) of the schools
indicated that they had less than 50 percent of the aids
recommended for teaching reading in lower grades. (See Figure 2).
The 7 (46 percent) of the schools had more than 50 percent of
the aids recommended for teaching reading in the four lower
grades.

In the schools which had less than 50 percent of the
items needed for reading, the things or aids which were
missing most were, workcards, elass readers, cassettophonés and

templates.
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FIGURE 2 3 NUMBER'OF READING AIDS AVAILABLZ T
SOME OF LUSAKA RURAL PRIMARY SCHOOLS

- LOWER GRADES - BASED ON 15 SCHCCLS

Number of
Reading
aids in
percentages

SCHOCLE
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In some schools, it wes noticed that most of the aids which were
supposed to be in sets were in incomplete 'supply. For example,
workcards, templates, jigsaw puzzles and sentence cards are
supposed to be in sels of between 24 and 45 pieces, but in most
of the schools, the teachers indicated that they did not have
complete setsa )

The schools which appeared to be affected most by the lack of
teaching aids are those which are rather far from centres of.
educational aids supplye. It was noticed, for example, that
sehools B. and I. were among the remotest schools from the centres
of supply, namely, NEDCOZ and NECZAM. These schools are socially
‘a\nd physically isolateds The teachers indicated that, because of
this isolation, they were unable to present‘ their cases to the
people responsible for the distribution of educational alds,
nemely, NECZAM, NEDCOZ and the Ministry of BEducation., There

was . also a problem of transport which these.remote schools faced,
The teachers indicated that, even if they were able to travel

to NEDCOZ and IECZAN to buy the needel resources, they still
faced the problem of transporting these things back to their
respective schools. It was noticed that school R:has the same
distance as school B and I from Lusaka, but R is a grant aided
mission school which has its own transport, therefore, it can affor:
to get material from ILusakas The other Schools, however, cannot
afford tog S0, they have less resources, although they are equally

isolated from centres of aidss
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laterial Resources Available for Teaching

Language in the Lower Grades

The teachers'! language handbooks in the lower grades
contain most of the material needed for teaching and learning
language at this levels Previous discussions have indicated
that each class has three teachers! handbooks, one for each
term, These handbooks are indispensable aids for teaching
languaege in the primary schools. It was found out, however,
in this study, that it is not all the schools which have these
handbooks. Schools 4, B and N, in Table VI, have less than
three handbooks each for teaching language in Grade One. From
this table, it can be seen that some schools have no language
handbooks at all, for example, schools E, and F. Other cases
where schools have not got enough language handbooks are found
in schools D with 2 handbooks, K with 1 handbook and N with
1 handbook. These schools indicated that these were the only
aids they had for teaching language in Grade Three., In Grade
Pour, schools G,H and N indicated that they had 2 language
handbooks ecach. (See Table VI) '

In all, it wes found out that, out of the 16 schools which
gave ipformation on the material resources availdble for
teaching language in the lower grades, only 3 (19 percent) had
SOl percent or more of the aids recommended for teaching language.
(See Figure 3).The other 13 (81 percent) of the schools had less

than 50 percent of the aids recommended for teaching language.
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It was noticed that the schools which lacked reading
aids appeared to be the same schools which lacked language
aids. The schools which seem to follow this trend consistently
are. C, with 44 percent of the recommended aids for reading
and 44 percent of the aids recommended for language, F, with
34 percent of the reading aids and 39 percent of the language
aids. This observation was also found to be similar in schools
with 50 percent or more of the recommended aids in reading
and language. Schools which follow this pattern are L and R.
(See Figures 2 and 3). This regular pattern in the
distribution of aids could be explained by the fact that the
factors which cause the lack of aids in each school are
similar. Therefore, whatever is responsible for the lack
of reading aids in a school will likely be responsible for

the lack of language aids in the same school.
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FIGURE 3 : NUMBER OF LANGUAGE AIDS AVAILASLE IN
SOME OF LUSAKA RURAL PRIMARY SCHOOLS
- LOWER GRADES .~ BASED ON 16 SCHOOLS
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ge aids
centages
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Material Resources Available for Teaching

Reading and Language in the Upper Grades

In the upper grades, the aids recommended for teachin
reading and language are generally the ‘same. The teachers!
reading and language handbooks are combined. The aids
prescribed fOr teaching reading and language in the upper
grades are numerically less than those prescribed for the
same purpose in the lower grades. Table VII shows the number
of aids available for teaching reading and language in the
three upper érades. Seventeen schools out of 20 gave full
information on the number of aids available for teaching .

- English in the three grades. Three of the 17 schools indicatec
that they had no aids for teaching readiné and language in
Grade Five. These schools were A, F, and K. The other schools,
namely, B, C, D, E, G, L, N, Q, R, S and T indicated that
they had 51, 5, 70, 51, 52, 81,9700, 66@,116, 118 and 127
aids respectively. (See Table VII). Ail these schools had
less than half of the 261 articles recommended for teaching
English in Grade Five. Schools H, I and J had more than half
of the needed aids. In Grade Six, none of the 17 schools had
less than three articles or-aids for teaching reading and
language. School A, which had the lowest number of aids !

had three reading and language aids. These items were the
three teachers' reading and language handbooks. There were > 3
schools which had more than half of the aids recommended for

Grade Six. The others were below the half way mark.
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In Grade Seven, 3 schools indicated that they had no
aids for teaching English to their classes. These were
followed by schools A, D, E and J which did not have more than
5 aids for teaching English in Grade Seven. (See Table VII).
Only 2 schools had more than half of the 150 aids recommended fo
teaching English in Grade Seven,

Looking at the number of aids available for teaching
English in the three upper grades in each school, it was found
out that only 3 schools, out of the 17 schools which responded
fully to the questionnaire, had 50 percent of all the aids
recommended for teaching English in the three upper primary
grades. (See Figure 4). The rest were below the 50 percent
line, and in some cases, there were schools which had less
than 20 percent of the recommended aids,

The information given on: the number of aids available
for teaching reading in the lower grades, the number of aids
available for teaching language in the lower grades and those
available for teaching reading and language in the upper grades,
presented or gave an overall picture of the number of aids availal
for teaching the Zambia Primary English Course in the
schools under study. (See Table VIII).

It was noticed that, out of the 20 schools which were

supposed to return the questionnaire on the availability of aids i
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A B €¢C D E F @ ‘EH I X L § Q R S Recommended
Lower Grades M
Reading 619 61 637 806 847 491 896 T50 346 531 1369 636 692 1029 1091 1444
Lower Grades m
Language 38 37 37 15 62 30 41 30 33 24 55 10 20 42 37| 84
» Upper Grades |
Language . |
and Reading' 4 98 95 253 82 229 115 300 258 55 178 150 113 202 461 672
~POTAL 661196769 1074 991 750 1052 1080 637 610 1602 796 825 1273 1589 . 2200
% [30 9 35 49 45 34 48 49 29 28 T3 36 38 58 72, 100

"TABLE VIII

TOTAL NUMBER OF AIDS AVAILABLE FOR TEACHING THE ZAMBIA
PRIMARY ENGLISH COURSE - NUIMBER BASED OF 15 SCHOOLS

SCHOOLS

i

i
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all the grades in their schools, only 15 schools gave
complete information on all the grades. In all, there
are 2,200 articles recommended for teaching the
Zambia Primary English Course from Grade One to Grade
Seven. When this number was compared wifh the number
of aids available in each of the 15 schools, it was
found out that the schools fell into three major groups
according to the availability of aids in each one

of them: schools with very few resources, schools
with few resources and schools with enough resgurces.
Eight (53 percent) had very few resources,

5 (33 percent) had few resources and 2 (13 percent)
had enoudh resources for teaching the Zambia Primary

English Course. (See Table IX).

TABLE IX

NUMBER OF SCHOOLS ACCORDING TO THE AVAILABILITY
OF AIDS, NUMBER BASED ON 15 SCHOOLS

Type of schools Number of Pereentage
schools of total

Schools with very

few resourceS.cecccceccccss 8 3

Schools with few

FRBOURCEBL s assossnnsstie b 33

Schools with enough
reBOUrCOB.scsctsvsvasosion 2 13

PURBAL. csssosorsinnnivscel 15 99
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NOTES ON CHAPTER IV

1Zambia, Iinistry of Education, Curriculum

Develobment in. Zembia The Search for the Relevance

(Lusaka: Curriculum Development Centre, 1974), Pe3e

g - I
Lower grades refer o Grades One to Four while

upper grades are Grades Five to Seven,

3A set is generally made up of between twenty four
and forty items, In this study, all the items were counted

instead of a set as one item.

o
v



CHAPTER V

UTILISATION OF RESOURCES FOR TEACHING READING

IIT SOME OF LUSAKA RURAL PRIMARY SCHOOLS

Structure of the Readinz Course in the Primary

Schobdls

Material Resources

The reading section of the Zambia Primery English Course

has a very large/ number of recommended apparatus. These aids
recommended for teaching reading during the first term of Crade
One are mostly for pre~reading activities, Thomgh some of the
items are used for teaching reading proper, their main purpose

is %o help the child go through the pre-reading stages of:
rrecognition,Adiscrimination and left to right eye movement. After
the pre-reading stage, there are other material resources
recommended for. teaching reading., These include, readers, work—
cards and teachers' handbooks, The latter have daily lessons

prepared for the teacher,

In the previous section on material resources needed for
implementing the Zambia Primary English Course, it was pointed out
that in the upper grades, material resources in form of books,
etcs, needed for teaching reading, also include supplementary readers.
The main purpose of these readers is to encourage children to read on
their own. The availability of such supplementary material is,

therefore, very important.

107
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Methods

General Description of the lazin liethods

Underlying the Reading Course .

in the Primery Schools

With the modern trends predominating the wey language
and reading courses are designed, it is difficult to talk about
"o method" of teaching language or reading. It would be more
appropriate to talk about "methods" rather than "a method"
because of the eélectic nature of most methods which are used
for teaching either languege of readings In this study, therefore
although indiwidual =~ methods of teaching reading will be described,
stress will be put on methods which appear more predominant at
each level of primary schooly namely lower and upper grades. There
is, however, no clearcut division in the wq§ the different methods
at each level are used, any apparent division is either arbitrary

. or is merely meant to facilitate instructional procedures.
The methods which seem to be predominantly used for teaching
reading in the primery schools in Zambia: are: tiie whole word metl

the whole sentence method, the story method and the phonic method.

The thole Word Method

This method is generally described as the "look and say
method." In this method, words are taught by their total
appearances The method is based on a gestaltic principle that

people recognise words by their ewternal and internal shapes.
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Words, therefore, can be learnt more meaningfully and easily than
single letters because of their obvious meaning and because they
can be linked with an object, picture of an object or action, thus
"hook" is easier to learn than the letter "". In other words,
letters in English have no relatiomship to objects. In teaching
words, therefore, the Zembia Primary English éourse matches words
with objects or pictures of objects which they represent. In a
reading lesson, these words are first read by the teacher and the
childrén repeat after him. Eventually, the children match the words
and the picture then, fimally, they read the words alone. The whole
word method is began in Grade One with the imtroduction of lables
which denote verious items in and around the classroom. The children
do not only learn the words, they also learn to match the words with

the objects they represent.

The hhole Sentence lethod

The whole sentence method teaches reading by using sentences
in their total appearance. In the Zambia Primery English Course,
children start by learning very short sentences. At this stage,
children learn the whole meaning of an utterance in its totality.
The method starts with the use of substitution techniques. In Unit
10 of Grade One reading lesson, the teacher is required to use the

_words learmt through the whole word
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method in Unit = 5 to substitute them in sentences as follows:

This
This
This
This
This
This

This

Children leapn these sentences by repeating them in chorus while

‘is

is

is

is

is

is

is

a doore
a Wallo
a chaire

& windowse

o

cupboard.
a floor.

a desk.l

the teacher goes from one object to another asking the pupils to

identify in sentences the name of the object he is holding or

poihting ate

The whole word and the whole sentence methods are generally

used in the lower grades,

In the upper grades, the predominant

method used for teaching reading is the whole story method.

The thole Story lethod

The whole story method is an expansion of the whole word

method and the whole sentence method.

words and sentences in form of a story as units of instruction in

early reading activities,

schools, although other methods are used for teaching reading, the whol

In the upper grades, in the Zambian Primary

story method appears to be predominant,

It uses a sequence of hoth
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M,

‘i is done by followino class readers. ‘nere are three class
readers prescribed for reading, one for each term. The general
procedure is to teach children new words taken by the teacher
from a passage or story. If the words are entirely new to the
class, they are taupht as . new language items. In this way,

reading and lan-uase are taugit concurrently in the uvper grades.,

The Phonic liethod

The phonic method is an analytic method which teaches the
pupils the sounds of the alphabet. The children will, therefore,
learn sounds like /d/ in dogy /b/ in book, and /t/ in take, etc.
In the Zambia Primary Reading Course, the phonic metnod is
introduced in Grade Two. 4 paonic alphabet is taught in term one
term three. This is continued up to Grade Four. After com_leting

nit 33 of Grade .v5, pupils should have covered the /y/ sound as

in zes,-lfy sound ac in shut, etc.

rindings of the Study on the Teachin~ of Reading

in Some of the Primary Schools in Lusaka Rural

+“hat has been outlined above are the theoretical assusptio;
of the Zambia Primary Beading Course, It is assumed that teachers
will use these methods and others in order to teach reading
successfully. It is also assumed that human resources in terms
teachers, and wmaterial resources in terms of books, workcards,
tapes and other aids are available and will be utilised efficientl

to implement the above methods.
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In order o test the validity of these assumptions, classroom
observations were carried out on reading lessons in some of the
schools in Imsaka Rural Primary Schools, Specifically, the observation
exercise had {wo mejor objectives: to find out how ~ human resources
in terms of trained and untrained teachérs were used for feaching
reading in Grades One, Three, Five and Seven, and %o find out how the
available material resources in terms of teachers! handbooks, pupils?
readers, supplementary readers, etc., were utilised %o teach reading
in the above grades, Because of the inaccessibility of a few schools,
13 of the 15 schools, which gave full information on the recommended
aids and humsn resources available for %teaching English in their

schools, were visited,

Utilisation of Human Resources

I¥ has been pointed out that there are +two major categories
of teachers in the primary schools in Zambia; the trained and
untrained teachers. These are the two groups responsible for teaching

English in the primary schools,

In the classroom observations which were éarried out, it was
observed that the two groups did.not, in some cases, use the same
methods, techniques or approaches to teach reading irﬁheir respective

classes. Out of the 52 teachers whose reading lessons were observed,
44 weré trgined and 8 were untrained teachers, The 44 trained teachers

consisted of 15 | ZPC trained teachers and 29 vernacular trained teachers
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By end large it was observed that the ZPC trained teachers
appeared to have very clear ideas on how to handle their reading
lessons. They were familiar with the use of most of the
vrecommended aidse They prepared their apparatus very well before
the begimning of each unit or lesson, In classes yhere the
recommended resources or aids were not availéble or where they
were in insufficient quantities, the teachers improvised their
own to meet the needs of their classes., In one of the Grade One
reading lessons which was observed, the Minisiry of Education had nof
provided the teacher with sentence cards which were recommended for
this particuler lesson. The ZPC trained teacher who was téaching
the class had made his own sentence cards from manila paper,

In another reading lesson which was observed, the teacher was
supposed to teach the pupils how to work a jigsaw puzzle, which is

g preparation for shape recognitions The teacher had made a big
‘three piece jigsaw of a horse. He asked one of the pupils %o g0 in
front of the class and put the three pieces together, Three pupils
did this in turn and then the teacher brought another big jigsaw,
but this time it was a jigsaw of a dog cub into six p= pieces, At
first the children found it difficult %o put all the six pieces
togethez3but after two to three attempts they managed to do so
successfullys  The teacher explained that this wes a2 very good way
of teaching the children how t0 recognise the various shapes faster,
and also it was a pfeparation for them {o use the smeller jigsawas
recommended in the reading course. He followed the same procedure

for preparing the pupils to use templates.

This practical wey of teaching reading was .. not found among

vernacular trained teachers. The latter complained that the course
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was too demanding for the teachersbecause it required them %o

prepare a lot of material and in cases where such material was

not available, they did not have much alternative but to skip

some of the reading lessons. Some of them stated that they

Tound i% easier to use the Oxford Readers series because they

did not have much material recommended, During the teaching

itself, it was found out that most of the vermacular trained

teachers used vernacular very frequently, especially when they

wanted to give instructions to the pupils. Simple ‘éxpressions like,

"Do you understand?" , were generally addressed to the pupils

in vernacular. The following are some of the vernacular phrases

recorded during two reading lessons taught by vernscular trained

teacherse

4, 1.
2e

3e
De

Be Al.
24
Je
e

De

Mwe mvera? Do you understand?
Muli kucita ciani? that are you doing?
Mverani} Listent
Ihreipeza page? Have you found the page?
EKhalani chetel Keep éuie'b!

Iverani} Listen}

Ehalani chetel Keep quietl

Segulani buku lanu. Open your books.

O;a seweral Do not playt

Mwa, mvera? Do you understand?

CASESLD A sbwere kunol Group A come here}
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These findings confirm what was observed by Godwin (1977). In his
survey on the Zambia Primary Course (English Medium Course) he
observed that although the ZPC was meant to be an English Medium
Course, most vernacular teachers used local languages as media
of instruction.

This situation was less frequent among ZPC trained teachers,
When the vernacular trained teachers were asked why they used
vernacular instead of English, they argued that pupils understood
very little English at Grade One level, and it took too much time
to get them do something if instructions were given in English. The
validity of this argument may be persuasive, but the value of this
practice in the implementation of the Zambia Primary English Course
is questionable, It must be conceded, however, that this practice
was more frequent in the lower grades than in the upper grades. In
the upper grades most of the teachers, both vérn&cualar and ZPC
trained teachers, used English more frequently than was the case in

the lower grades.

The third group of teachers whose reading lessons were
observed was that of the untrained teachers. Although the
vernacular trained teachers were not very familiar with the Zambia
Primary English Course, they had a professional approach to teachi,
They were trained teachers. This was not the case with the untraine
teachers. They were learning how to teach while they were doing the:
actual teachinge. They were not learning only how to teach, but they
were also learning how to use the Zambia Primary English Course.

In one of the reading lessons which was observed in a Grade Five
class taught by an untrained teacher, it was noticed that the teach

spent most of the time referring to the teacher's handbook. If he

not do so, he appeared to be lost and the lesson stopped.
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An alternative method which this feacher followed wes to

ask the pupils to read one by one, an exercise which seemed

to bore the whole class, In terms of utilising the recommended
methods and material, the teacher did not use any of the recommended
aids ;part from class readers, and the teachers® handbook. He did

not have any reading groups organised according to reading abilities.

Another untraimed teacher whose reading lesson was observed
in his Grade One class skipped some of the reading lessons because
he did not hage the recommended aids for this lesson., The +teacher
indicated that he had no time to improvise his own aids because

he spent most of the time studying the teachers?! handbooks so that

he could be more familiar with the course.

Utilisation of lMaterial Resources

Apart from observing how human resources were utilised %o
teach reading in some of the schools in ILusaka Rural, the study
also looked at how the material resources available in these
schools were utilised to teach reading. Specifically, the study
tried to find out how reading was taught téing haterial resources
in: schools with very few resources, schools with few resources
and schools with enough resources. In each school, observations
were made on how teachérs followed the methods outlined in the
teachers' handbooks and how teachers utilised resources in classes
which had more pupils than the usual mmber of 45 which is

recommended .
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Reading in Schools with Very Few Resources

Reading in the lower grades in Zambia Primary Schools is
taught in two sections, The first section deals with pre-reading
lessons, These lessons require the use of templates, jigsaws,
picture matching, neme cards, wall pictures, cblour charts, picture
lotto and picture books one and two. In the last part of chapter
four of this study, it was shown that 8 (53 percent) of the 15
schools under study, had very few resources for teaching English.
(See Table IX). lhen these schools were visited, it was observed
that they had verious problems in trying to utilise their very few
resources for tecaching reading. In most cases these schools had a
very high enrolment which outmumbered the amount of materiai resources
they had for teaching readings Five of these‘schools had over 55
pupils per class, This was higher than the;é normal 45 which is
recommended per cl@ss in Grade One., Each of these schools had less
than 50 percent of the aids recommended for teaching Bnglish in
their classes, 1In one of the these schools, a teacher of Grade
One had incomplete sets of picture lottos and jigsaws. In a'lesson
which was observed, this teacher was supposed to have four sets of
Jigsaws but she had only two sets. The lack of enough aids created
some teaching problems for the teachers In all, she had 12 jiggmws
for 50 pupils., I meant there were four pupils per puzzles The
teachers® handbook had recommended this particular lesson to be

taught in groups. One group was to use the
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jigsaw puzzles, the other group was supposed to use picture
matching cards and ghe third group was supposed %o use picture
book one with the teacher, The teacher followed this procedure,
but sh9 did not have enough jigsaws and picture matching cards.

So the group that seemed to be learning something was the one with
the teacher. The other two were meking noise, each pupil trying
to get a piece of either the jigsaw puzzle or the picture matching
cards. In the same school, a Grade Three teacher was teaching a
reading - lesson which recommended the division of the pupils into

three groups as indicated below.

Group A | . Group B Group C -
Teacher Reader 10 Work cards
with well | Set IT.
picture 30

The teacher had the wall picture but he had only ten readers and very
few workcards. The class had 55 pupils. There were 20 pupils using
the wall picture with the teacher, 25 pupils were using the 10
readers and the other 10 pupils were using the workcards., Here

the problem wes not only that the teacher did not have enough aids,
but he had not tried to divide his pupils roughly into equel groups.
The result of this was that the groups which were working on their

own seemed to be learning very little.

One of the teachers whose lesson was observed complained that
he could not %tecach lesson 10 of Unit one in Grade One because he did

not have the aids recommended for this lessons.
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This lesson is meant o be taught using the whole word method,

which has been described already. The lesson recommends the use

of 1abels,? The teabher is supposed to hold labels and +tell the
pupils, "This is a window, chair, book, etc." Eventually the pupils
are supposed to take the labels and match them with the pictures

of the object or with the object itself. In this particular lesson,
the teacher did not do the last part of the lesson because he did
not have labels, The teacher indicated that thiés was quite a problem
because, while the pupils were learning how to identify the objects,
for example table, chair, etc,, they were not learning how %o read
the words which represented these objcctsbas fest as they should

because some of the aids recommended were . missing.

some of the articles which were missing in schools which had
very few resources, especially in the upper grades, were supplementar
readers. Out of 16 reading lessoms which were observed in Grades Fiw
and Seven of the eight schools with very few resources, only one clasi
had enough readers and supplementary readers needed for teaching read:
lost of the classes had no supplementary readers for the pupils. Two

upper'grade teachers complained that: \

l. There are very few books offered
as supplementary readers.
Classroom readers are not suppled in time,

(Grade Five teacher).
2a In the upper grades we have no
supplementary readers and this has
affected the students! performance
at grade seven level,.

(Grade Seven teacher,)
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In one of the schools which was visited, the;-e were two streams of
@rade Five classes, Bach stream had 50 pupils and the school had 10
suppleme.rrtar'y readers for both classes, This meant that there were
fi\}e pupils per reader. The only wey of making certain that every
one of the pupils at least had the mlmnun use of the books was

to have individual pupils read aloud during the ‘class while the
other pupils listeneds In some schools, the teachers ignored
'éupplemerrtary reading ‘altogether because the schools had no

'éu'pplement ary readers.

One of the aids which wes lacking most in schools which
had very few resourcés wes the cassettophone. None of the schools
visited in %his category had this aids The cassettophone is
generally needed for putting into practice the phonic method of
feaching reading. The procedure followéd using this aid is %o play
2 tape which has the sounds which are ‘supposed 1o be taught in the
lesson of the daye. These sounds are more often recorded from a
native speaker of English and, thercfore, they are considered as model
sounds which the pupils are supposed to imitates It was observed that,
élthough none of the teachers observed % had a casset’cophone, they
.ta.ught the sound systems quite successfully. The teacher simply said
fhé sounds a few times while the pupils were listening and then he
a.siced them to repeat after him. The majority of the teachers felt
tiaat this machine was not necessary at all and they would rather buy

supplementary readers than use the money to buy this machine,
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Reading in Schools with Few Resources

There were 5 schools with few resources for teaching
English. (See Table IX). Only 3 of these schools were visited.

In all 12 reading lessons were observed in these schools. In terms
of material resources, these schools could be termed "in between
schools" because they lie between the two extremes of schools

with very few resources and schools with enough resources. It

was observed, however, that there was no clearcut distinction
between the problems experienced by these schools and those
experienced by schools with very few resources. In other words,
there were some aregs of overlappinge. The problems found in

the first category of schools were sometimes also found in the
schools in the second category.

In two Grade One lessons which were observed, in schools
in this category, there were 45 pupils in each class. These two
classes did not have enough aids and in one of them the class teac
had asked the pupils to bring to school some empty soap boxes whic
he used to make templates. The teacher had done this with other
missing aids but he indicated that aids, like sentence building
cards, could not be improvised. So he simply taught his reading
lessons without them. In one Grade Three lesson which was observed
workcards set 8 were recommended, but the Ministry of Education
had not provided these aids to the class, so the teacher had made
his own. Although these cards were not exact in terms of detail an

colour they were very functional.
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The upper grades in these schools ﬁad the same problems
as those faced by the schools whicﬁ héd very few resources.
The‘difference, however, waé fhaf fhesé latter schools had more
suppiemeniary reading material than the for@er. S0 the pupils
could shaﬁe the>supp1ementary readers more conveniently than

oy 3

in the previous category of schools. The teachers in these

schools, however, indicated the same dissatisfaction as shown
by the teachers in the schools with wvery few resources. Below
are two remarks made by two teachers from schools with few

resources:

l. DBooks are limited only to a class reader.
liore supplementary recaders must be provided,
like those of Oxford readers. Lack of meterial
hampers the Zembia Primary English Course?!
progress.,

(Grade Seven teacher).

2. How can one cultivate a pupil's
interest in reading when he has only
two supplementary recaders for 55 pupils?

(Grade Five teacher).
Although these complaints could bé justified,'actual
observation indicated that these schools had more material
recommended for recading than the schoois in the prévious

group. There were, in some of the classes visited, three

pupils per reader and the reading lessons were satisfactorily
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carried out. Although there were not enough readers for every
pupil in these schools, the whole story method was better
practised than in the schools with very few resources because
in the schools with few resources the teacher was able to divide
the pupils into groups and there were no average, three pupils
per book whereas in the previous category of schools this was

nearly impossible because of lack of books.

T™e problem which these schools seemed to share with the
schools with very few resources were found largely in the lower
grades. In these grades, both categories of schools seemed to lack
aids for teaching English.

Readig in Schools with Engé Resources’

The third category of classes whose reading lessons were
observed were those of schools with enough resources. There were
2 schools which had enough resources for teaching English. Eight

lessons were observed in classes in the schools under this category.

In two Grade One reading lessons which were observed in schools
with enough resources, the classroom organisation, distribution of
materials and learning activities appeared to be carried out more

efficiently than in the other group of schools discussed above.

In one of the {wo Grade One lessons observed, the teacher had

enough resources for a class of 45 pupils.
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The teacher was teaching 2 lesson which recommended the

following aids: Pécture Book II, Picture Lotto and Word

to Word Picture Matchings3 mese aids were all available,
and the teacher had no difficulty in organising his lesson.
He started by revising words which had been learnt in the
previous lesson. The exercise book about 5 mimutes. This
was followed by the organisation of the whole class into

activity groups as shown below.

Group A Group B Group C
Picture Lotto Picture Book II Word to Word
(with Teacher) Picture Matching

It was noticed in this lesson that, although the teacherst
handbook recommends only two groups for this lesson, the

teacher had found it more convenient for the size of his

class to have three groups of 15 each. Uhile the teacher

was busy with group B, the other groups worked quite well with
the other aids for 10 mimtes. After 10 minutes, the groups
changed activities but the teacher remained at the Picture Book.
In other words, it was the groups which changed, and not the
teacher. It was observed that after 26 mimutes, the teacher
stopped working with his own group and went around to see what
the other groups were doing. This was the only time the class
appeared to be disorganised because the group which had been
using the Picture Book had nothing to do. This, however,

lasted only for two to three mimutes then the whole lesson was

over.
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In a Grade Three reading lesson  which was observed in a
school under the above category, the class teacher had 22 readers
for a class of 40 pupils. This gave the teacher a book for every
two pupils. Bach pair of pupils had a code number which corresponded
to the mumber of the book or books it used for reading. This was
done to ensure the safety of the books used by the pupils. Each

pair of pupils used the same book or books and was responsible for

the safety of the book or bhooks it used.

when it came to the methods of teaching, the teacher was
consistently following the methods outlined in the handbook. He,
however, organised his reading groups into competitive groups.
The class was told to be in groups. There were three groups
of nearly the same mumber of pupils in a group. The teacher
then asked the pupils to read the story of that reading lesson
on their own then the teacher asked each group some questions
based on the story just read. Bach group which gave a correct
answer was given a point. The teacher indicated that these groups
were never the same in every lesson. He made sure that the pupils
changed their groups as oftten as possible. This was meant to help
the slow readers because they were encouraged to be with an active
groupe They felt part of the class rather than isolated individuals,
In other words, the teacher did not agree with the idea of grouping
the pupils according to their reading abilities. The teacher
indicated that he gave some of the slow readers extra reading
opportunities by lending them books from the mumber allocated for
their pair. In his opinion, he found this helpful because he had
no time for extra classes since he was teaching two sessions of

Grade Three classes, one in the morning and another in the afternoon.
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NOTES ON CHAPTER V

L panbia Ministry of Bducation Curriculum

Development Centre, Zambia Primary Course Teachers!

Handbook Reading Grade I, Term l, Units 1 - 11
(Lusaka: NECZAM, 1969), p. 84.

2Ibido’ PPe 33 - 38.

3Ibid., Term 2 - Units 12 - 22, p. 30.



CHAPTER VI
CONCLUSIONS AND RECOMMENDATIONS
Conclusions

This study had three main objectives as indicated

in the section on the purpose of the study. Firstly, it
attempted to find out what competencies the teachers in some
of Imsaka Rural Primary Schools have for teaching the Zambia
Primary English Course. Secondly, the study looked into the
material resources which were available in these schools for
implementing the Course. The third objective of the study
was to examine how the available human resources and material
resources were utilised to teach reading sid.lls in selected

grades of the above schools,
On Human Resources

The first objective of this study originated from the
researcher?'s own interest in teacher education especially in
the type of teachers hired by the Ministry of Education to
teach English as a second language in primary schools in Zambia.
The interest was also motivated by the constant reference given
to the quality of teachers in primary schools inithe third
worlde It has been claimed that the quality of education in
any country is largely dependent upon the academic and
professional training of the teachers, Kinyanjui (1974), has
outlined that qualified teachers are a crucial factor in
implementing educational programmes. He has stressed the

EEsIn]



point that the problem facing the implementation of educational
programmes in developing countries is "the shortage of classroom
teachers with sufficient academic and professional training to

cope with the actual task of imparting k:nowledge".l
Similar views have been expressed by Perren (1968) when he

pointed out that one of the most difficult p:;'oblems in

implementing English Programmes in Africa lay in the teachers? !
own inadequate knowledge of English. Trained teachers in Africa

and in third world countries in general are rather few. In 1968,
Botswana had 60 (40 percent) untrained teachers. Syria and

Jordan in 1964 had only 10 percent of their teachers trained,

and Sri~Lanka was facing similar problems in its primary schools.
This situation has been seen, therefore, not any as a hindrance

to economic development, but as a bottleneck to any attempts to
implement new educational programmes., It has been further suggested
that educational reforms could not materialise unless the teaching
profession itself is transformed to suit the needs of newly introduce
programmes. Teachers, therefore, should not be trained only to meet
the numerical requirements of the country but also to meet the

needs of each particular programme which is relevant to the needs

of the people.

The foregoing conclusions are based on the findings of the
present study on the type of human resources available in some of

Zambia's primary schools.
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The conclusions themselves are not a summary of what is
happening in the whole of Zambia, let alone in the whole
of the third world countries, but rather observations based

on a small scale investigation.

The analysis of the data collected for the purpose of
this study revealed that in general Zambia Primary Schools
in Iusaka Rural have academically qualified teachers. The
majority of the teachers who responded {0 the questionnaire
had a Form Three certificate; this means that these teachers
have a minimum of three years of secondary school education.
In all 47 percent of the teachers in Insaka Rural schools
studied indicated that they had Form Three education. An equal
mmber also responded that they had Form Five education. Only
5 percent of the teachers who responded said that they had
Grade Seven education and 2 percent showed that they had other
forms of qualifications. (See Table I), If onme establishes
as a criterion that every primary school teacher should have at least
two years of secondary education, then the teachers who
participated in this investigation have this academic requirement

needed for them to teach in the Primary schools,

Professional training was also considered as a means of
determining teachers! competencies to teach English in the primary
schools. It was felt that academic qualification alone was not
a sufficient indicator that a teacher was qualified to teach the
Zambia Primary English Course.



In principle, the Ministry of Education requires that all the
teachers in the primary schools should be trained teachers, who

are able to teach the Zambia Primary English Course,

Out of the 184 teachers who participated in this research,
it was noticed that 163 (88 percent) were tr;'a.ined teachers, It
was further observed that the majority of them had secordary
education plus training. (See Table III). Although there was a
very large mumber of trained teachers, it did not mean that all
of them were trained to tfeach the Zambia Primary Course (English
Medium Coursel Table IV shows that: 63 percent of these teachers
were vernacular trained teachers, 35 pepcent were ZPC trained teacher
and 2 percent had other forms of training. E{y and large, therefore,
it could be concluded that, while Iusaka Rural Primary Schools have
a great mumber of trained teachers, only a small mumber of these
teachers are competent or trained to teach the Zambia Primary English
Course, The majority of the trained teachers in this region are
vernacular trained teachers, These teachers, despite ﬂ:%re professio
competency, are not very familiar with the Zambia Primary %Exglish
Course. Although they attended some familiarisation course at the
inservice training college, one still feels that this was not

sufficient enough to train them to handle the course,
On Material Resources
The availability of material resources needed for teaching

English in the Lusaka Rural Primary Schools was one of the

concerns of this study.
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This was the result of complaints from primary school teachers

that the ZPC was discouraging because, although the course had
excellent outlines in the handbooks on the methods and techniques
the teachers were supposed to follow, these guidelines could not
be fully implemented because of lack of material resources, like
tapes and tape recorders, charts, templates teachers® hanmibooks,
etc. The teachers' complaimts are basically the result of the
Ministry of Education's unfulfilled assumptions. In its current
educational reforms, for example, material resources for teaching
and learning are taken as indispensable needs for any school. The
Ministry clearly states that "schools should not be without
educational materials and equipment when they most need them as

it is very difficult for schools to operate efficiently and impedes

effective teaching and learning."2

In spite of the fact that the Ministry of Education sees
material resources as essential aids for learning, it was found
out that most of the primary schools in Iusaka Rural do not have °
even the basic aids needed for teaching English, The schools in
Iusaka Rural could be diﬁded into three major categories; schools
with very few resources, schools with few resources and schools with

enough resources,



Fifty percent of these schools had very few resources, 33

percent had few resources and 13 percent had enough resources

for teaching the Zambia Primary English Course. (See Table IX).

It was, therefore, concluded from the findings of this study that
the stated assumptions by the Ministry of Education on the
material resources needed for teaching the Zambia Primary English
Course are not compatible with the real situation in some of the
primary schools. There are not enough resources in terms of
pupils books, teachers?! handbooks, tape recorders and other aids ,
recompended for the course, The findings of this study agree

with findings of previous studies. Godwin (1977) observed that
most of the teachers complained that there were not enough material
resources in the schools. He further noticed that, although 60
percent of the primary schools had radios for educational purposes,
less than half of them were used because there were no batteries
and the reception was poor. The findings of the study also agrees
with the complaints of the Zambia National Union of Teachers that
the Zambia Primary Course (English Medium) was difficult to

implement because:

Most of the materials it recommended for use

are not available, Teaching aids like tape
recorders, radios, wall charts, library books
and supplementary books are no longer available.3

The Union goes on to Question the rationale for running a course

which has no teaching aids,.



Certainly this appears o be quite a justified observation.

In some of the schools which were studied during this study

jt was noticed that the teachers had only the three teachers!
language and resding handbooks. How could ome implement a .
course with only these aids? The pupils reiied. only on

what the teacher gave them from the handbooks.

It must be qualified that although the findings of
this study showed that in general, there were not enough
resources for teaching English in the schools studied, the
grades which were affected most were the lower grades especially
Grade One classes. Grade One has a very large mumber of
recommended aids and according to the f:.nrhngs of this study
most of these aids are not available in the majority of the

schools which were visited.

It was also shown from the findings of the study that

the reading section of the Zambia Primary English suffers more
from the lack of aids than the Language section of the course.
This is because most of the material needed for language is
found in the teachers! handbooks In this case the teacher can
use the handbook for basic language instruction and lessons.
This is not the same with the reading section of the course.
The pupils in this case are supposed to see, touch and
manipulate the material. If such materials are not available,

the whole purpose of the course is defeated.



On Utilisation of Resources

Some of the criticisms levelled against the Zambia

Primary English Course were that teachers found it difficult

to teach without aids, This study took as its third purpose

or objective, the observation of how reading was being taught

in schools with: very few resources, few resources and in schools
with enough resources, The influence of the teacher's +training
was also considered in this respect. The following conclusions
are based on results of the researcherts observations of reading
lessons in Grades One, Three, Five and Seven of the schools in

the above three categories,

In most of the schools which were visited, it was observed
that in general, the teachers who mere trained to teach the
Zambia Primary Course, and also the English component of the
course, implemented the course better than the vernacular
traired teachers. The vernacular trained teahhers did not
only find it difficult to teach the course, but they found it
hard to understand the methodology and techniques of the course.
The short period of inservice training they were given seemed
not to have prepared them adequately enough to teach the course,
These teachers more often than not were using lecture methods
because they found it difficult to follow the activity centred

»

approach which underlies the Zambia Primary English Course.
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Comparatively, the yernacular trained teachers were
observed to be using vernacular more frequently than the ZPC
trained teachers during their teaching. Qne of the arguments giv
was.that children understood better when instructions were given
in their own language, but it was also observed that it was the
teachers!'! own inadequacy in the use of Engiish which compelled .
them to use vernacular as a medium of instruction. Furthermore,
these teachers were trained to teach in vernacular, it was,
therefore, only natural that they followed what they had been
trained for. Most of the vernacular trained teachers who were
observedvhad very little knowledge of the content of the course
with regard - to its methods, for example the whole word method,
the whole sentence method, etc. Some of them complained that the
Zambia Primary English Course was not good because it taught
nonsensical syllables, for example the DI DA syllables that are
sometimes used in the course. This certainly was lack of
understanding of what these were for. They are never meant
to be meaningful, but rather to help the child master different
sounds.

By and large, it could be said that the problem which
faces the implementation of the Zambia Primary English Course
in Lusaka Rural primary schools, in terms of human resources,
is not lack of trained teachers, but rather lack of teachers
who are trained to teach the course. There are enough trained
teachers in the region studied, but the majority of them are not

trained to teach the course. A . minor group of teachers found ir

the primary schools visited are untrained teachers. This group ws
observed to be very small and it did not kave much influence on
teaching of the Zambia Primary Course in the sense that none of

the schools which were visited had more than three untrained tes



The little impact they appeared to have on the course, however,

was found to be negative. To begin with, these are not trained

to teach. Therefore, their approach to teaching was found to be
worse than that of the vermacular trained teachers. Some of them
were Form Five failures who took teaching asdlist resort, They
did not know much about the Zambia Primary English Course. They
learnt as they taught the course. It could be said, therefore,
that although these teachers are very few in the schools in which
the study took place, they have a rather negative influence on

the implementation of the English Component of the ZPC,

What has been said above concerns what has been observed on
the utilisation of human resources for teaching reading. The
researcher also made some observations on how material resources
were used in the three categories of schools which have been
already described. It was from these observations that the
following conclusions were made., There seemed to be a considerable
difference between how the course was implemented in schools with
very few resources and how it was carried out in schools which had
few resources and in schools with enough resources, Schools with
very few resources could barely implement the English course, This
was because by the way it is designed the Zambia Primary English ,
Course is activity centred, It has a lot of stimulating activities,
Children are allowed to touch, hear, talk and explore. Such
activities can oply be meaningful if a school has aids to help the
children carry them out. The schools with very few resources did

not have some of the aids recommended,
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Therefore, they could not implement the course to the full.
In such schools, children were either bored or confused.
This was more noticeable when the teacher divided the class
into activity groups, the groups which did not have enough
aids learnt very little because they had nothing to work

withe

The schools which had few resources, on the other
hand, seemed to implement the course better than those in
the above category. Although their problems sometimes were
similar to those of the schools which had very few resources,
these schools managed to teach reading better. The schools in
this group were found to be complicated in the sense that one
would go in a class where the teacher had enough resources,
but in the same school there could be another class with very
few resources, These schools, therefore, had class teachers
who implemented the course more successfully than their counter—
parts who did not have enough resources. These schools, {there-
fore, could be termed "middle line schools." These were schools
where the reading course was implemented somehow half way because
by their nature these schools did not have very few resources or

enough resources to implement the course,.

The last category of schools in which reading lessons
were observed was that of schools with enough resources to

teach the Zambia Primary English Course.



The schools in this category implemented the course better

than those in the above two categories, The observations made
in these schools tend to agree with those made by Hutasoit

and Prator (1965) on the implementation of the Kenya English
Medium Course which has much in common with the Zambia Primary
English Course in terms of the material needed to implement

the programme, It was found out that, in Kenya, those schools
which had enough resources implemented the course better than
those which did not have enoughe This was found to be the cage
with the Zambia Primary Course in the schools which were studied

for the purpose of this studye.

The present study also found out that lack of material
resources in the primary schools affected the implementation
of the methods suggested or implied in the teachers! manuals,
This was found to be the case, for example, in the upper grades
where the method for teaching reading is the whole story
method. This presumes that the pupils have both the class and
supplementary readers needed for this method., It was found out,
however, during the course of this study, especially in the reading
lessons which were observed, that the schools with enough resources
implemented this method better than those schools with either very

few resources or fey resources,



Recommendations

On___ Human  Resources

From the findings of this study, it was noticed that the
academic qualifications of the teachers in the primary schools
visited was quite satisfactory. This was deduced from the fact
that the majority of the teachers in these schools had at least two
years of secondary school education. These qualifications were
considered quite satisfactory bearing in mind . the scarcity
of resources which are needed to develop secondary school education,
and that it is just over a decade since the independent goverment

introduced plans on secondary school education,

On professional qualifications, it was seen that, although
the majority of the teachers in ILusaka Rural primary schools were
irained, these teachers were not all trained to teach the Zambia
Primary English Course. There are more vernacular trained teachers
than ZPC trained teachers. It is within the light of these views that

the following recommendations are made s

l. That there be an increase in the mmber of teacher
educators who give inservice courses on the ZPC material, its methods
and techniques, At present the one session period given anmally by
a few instructors to inservice trainees appears insufficiemnt because

teachers do not get enough information on the ZrC,
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These courses gererally do not go beyond instructing the teachers

on how to use the teachers! handbook. There is little done on how
to improvise resources if they are missing in the schools, Hith

the lack of resources in most primary schools, this aspect of {eacher

education should be stressed.

2 That the teachers who are more familiar with the use of
the ZPC should help the less familiar ones in handling the course.
This could be done at school level, for example once a term for one
weekes Such localised courses or sessions could supplement what is

not covered by the inservice staff,

3¢ That there be a followup of what has been done or taught
at the inservice sessions. It is common experience that some of the
staff at the inservice centres never get to know the problems which
the teachers face after they have left the course. This has resulted
in some discontimity in the required cyclic nature of any programme.
In the inservice programme for the primary school teachers at present,
there is an input and output, but there is no feedback because there
is no follow-upe The result of this programme discontimity has been
either false self-complacency or indifference to what is happening wit
the course and the teashers in the schools. This followup recommende
should be a person to person encounter with the teachers and their
worke The present system of semding questiommaires in order to get
a feedback from the teachers on the English componemt or other compone
of the ZPC should be discontimmed because: firstly, teachers are like
to forget to complete the questionmaires and, secondly, questiomnaires

are too impersonal;
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once they are sent, people tend to forget about them and they
lose interest in what happens to them afteres If there could

be a personal meeting and discussion between the teachers and
the people responsible for the course, then comments anl suggesti
on the progress of the course could be made, Such meetings and
discussions could help the teachers and the trainers to have

& common goal on the requirements of the course, At present,
there appeares {o be no point of intersection between the

courses given at the inservice centres and the problems which

are faced by the teachers in the classrooms. The trainers from
the inservice cemtres have their own theoretical views of what
should happen or should be done in class, whereas the class
teachers hold their own ideas or notions on what actually takes
place {0 them and their pupils in the schools., The two groups,
therefore, instead of trying to have a point of agreement, seem
to be moving parallel to each otherts ideas on the course and how

it should be implemented.

4. That inspectors visit schools, not only to "orade
the English teachers? work, but to help them and to listen to
their problems. Many teachers are of the opinion that what is
written down by the inspectors, during their visits, is "fop
secret" which should never be revealed to the teachers concerned,
then these teachers teach in fronmt or in the presence of the

inspector, it is more of an act than a realify.
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They may have a problem but they are afraid to ask for help
in case such a move should be taken as a weakness in their
performance. The inspectors themselves should be people who
are familiar with what is going on both at the pre-service

and inservice institutions. If it were possible, the people
who do the inspection should be either from the pre-service or
inservice colleges. These are the people who train the
teachers and they should know what competencies these teachers

should have.

Se That there be more frequent exchange of information
between teachers of primary schools., This could be done by
writing articles on the progress of the Zambia Primary English
Course in the Zambia Educational Journale In such cases, the
Journal could be asked to provide a special section on the course.
This could be called "The English Corner," saved for this purpose.
Such a move could help primary school teachers. They would have
something to read on the English Course. Ihen teachers were
asked to indicate in the questionnaire, what English magazines or
journals they read, most of themme&pioned Orbit, As to how much
they learn about teaching English, let alone teaching the Zambia

Primary English Course, from this magazine is questiomable,
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On Material Resources

The Ministry of Education has claimed that the ZPC
was a unique course because of its mumerous visual aids
which are recommended for each component o;‘ the course,
This same praise has been given to the Kenyan English
Medium Course which has already been described as having
a lot in common with the English Medium Course used in the
Zambian primary schools. The availability of these "numerous"
aids has been questioned in this present study and it was
found out that in many cases they are either not available
or they are in insufficient quabtities. The following
recommendations are given as a means of improving the

situation in the provision of aids for the course.

l That each school be allocated its own funds for
buying the educational materials needed for ifs pupils and
teachers. The money should be given to each school at the
beginning of each academic year. The schools should hawve
their own bank account where the above mentioned fumds could
be kept. Giving the schools their own money would not only
be educative to the teachers, but this would give them some
‘sense of responsibility over the administration of {their
schools. It would also facilitate the acquisition of
material resources. Many times, it has been noticed that
NEDCOZ and NECZAM may run short of the needed aids but these

aids are found or are available in other bookshops.
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The schools, however, are not able to purchase such materials
because they have no money and they are unlikely to get money
from the Ministry of Education unless they order such materials
from NEDCOZ, What has been observed in the schools visited was
that children of rich parents get books and other aids hecause
their parents can buy them from bookshops other than NEDCOZ.

On the other hand, the children of poor pa;'ents have to wait
until the Ministry of Education approves the funds requested for
books, if it does not, then the poor children are the ones to
suffer. Since the Ministry of Education takes rather a long
time before it gives permission to a school to buy materials,
these are the children who suffer most in the primary schools

which have very few material resources.

2. That the distribution of material resources be more
localised or decentralised. I'i: is rather incovenient for the
headmaster of a remote school like Bimbe 4o come to Imsaka
to get educational materials. (See Appendix 4) It is
recommended, therefore, that NEDCOZ should use one of the
schools in the area, for example Chalimbana, as a resource
centre for the schools in this region. NEDCOZ could bring
the materials {to this school and then they could be distributed

to the surrounding schools,.

3. That the mumber of recommended aids for the Zambia
Primary Bnglish Course be reduced in number especially in the

lower grades,
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N

Most of the teachers who wazre consulted on this idea felt that
there were too many items recommended for teaching Znglisnh in

the lower grades. Specific mention was made of

4t
i

e alds
reconmendza for teachin; Baglish in Grade Cne. The teachers
felt that these aids were so rany that théy confuse rather

than help the learner. Pupils seeciied to spend more time
lexrning how to use the aids than learningz from then.

If the number of aids could be reduced, then the remairing aids
could not only ve easier to manage but also less expensive to
purchase. Some of Tz aids, for exunple the cassettophone, have
no useful purpose in the schools. These could be removed and the
money which is alloc:ted for these aids could be used for
buying more important aids like class readers and workbocks,
Cassettophones are not only expensive to buy, but they are also

o

very dilficult to maintain esvecially in Zambia where there is

a sreat oroblem in getting batteries and spare parts for tihese
machines., Some teachers indicated that when these machines are
broken, they are sent to the Ninistry of Education shops for

repair vut they are never returaned to the schools, and yet the

teachers' manuals sometimes recommend their use. It is, therefo:

suggested that the Zambia Frimary Znglish Course should be
re~written with these views in mind. The course is outdated, it
does nct suit the current economic situation of the country.

L, That there te an imorovement in the communication

processes between the rural scihools and the Ministry of dducatic
Rural schools are physically and socially isolated and the tend:
of teachers in these schools is to resist change either conscion
because tliere is no supervigon or unconsciously because they are

awsre of what is goings on.
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On its part, the Ministiry of Education is inclined to give minimum
attention to the needs of these schools, The result of this is that
programmes are either only. partially carried out or are never carried
out at alls This was noticed to be common in more remote schools
where teachers are still using vernaculars as media of instruction
instead of English as recommended by the Ministry of Education. The
teachers in these schools are generally not very much aware of
educational seminars which may take place in Iusaka because of lack
of commuication. It is, therefore, recommended that the Ministry

of BEducation should plan such seminars in advance at the beginning

of each school term and should notify the teachers beforehand,

5¢ That the news-letter, Curriculum Coment, should be re-
introduced. This paper, for one reason or another, has been stopped
from circulation. This was the only source of information the
primary schools found useful in their work because of its relevance
to their needs, It carried news on each component of the ZPC, The
teachers whose schools were visited during the exercise carrdéed out
for this study, complained that although the current educational
Journal, The FEducational Journal, was in circulation, it did not meet
the needs of the teachers because it dealt mostly with general topics
on both secondary and primary schools., It rarely analysed the different

components of the Zambia Primary Course,
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6. One of the problems facing the teachers in getiing material
resources is that the Ministry of BEducation delays to pay its debts
to NEDCOZe This means that NEDCOZ cannot pay NECZAM and the latter
cannot pay Kemmeth Kaunda Foundation and other printers like
Printpak and Associated Printers. The result of this is that there
is a break-~down in the production of educational aids which eventually
results in the lack of resources in the schools. I{ is, therefore, |
recommended that the Ministry of Education should make sure that it
has no debts with NEDCOZ before it issues orders to the schools to
get things from the company. NEDCOZ was found to be reluctant to
supply any material to the schools unless it is assured that the
Ministry of Education will pay immediately after the material has

been supplied to the schools,
On Utilisation of Resources

The following recommerndations are based on the researcher's
observations of some reading lessons in Grades One, Three, Five
and Seven, These reading lessons were observed during the second
term of the primary schools. During this term, pupils in the lower
grades, Grade One in particular, are not{ able to read but it is presume
that by this time they will have been introduced to the pre~reading
stages of recognition, discrimination and left to right eye movement.
From the lessons which were observed in Grade One classes, it was
found out that children at this level find it very hard to understand
or recognise the foreign sounds in English. It is, therefore,

recommended, among other thipgs:
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1. That the mother—~tongue be used first as a medium
of instruction in the early grades, namely, Grade One.
This will help the child to recognise the sounds he already
knows., He will learn the shapes as a new experience, but
the sound will be those found in his mother~tongue. The
‘present systems seems educationally unfair to the Zambian
child. The child faces a double task at the beginning of
his primary school education. He has to learn how to read
foreign sounds and he has, at the same time, to learn how

t0 speak a foreign langugge.

2. That if there is a vernacular word used in the
pupils?! books, it should be a word the pupils are familiar
with. Most of the class readers use the word ngima, and
there is no indication as to whether the teacher in Bemba
areas is allowed to use the word Nshima. In three reading
lessons which were observed, Bemba pupils were corrected
by the teacher that they should use Nsima instead of Nshima.
One feels that it would be more convenient to children of
different language groups if provision would be given for the

teachers to use the vernacular word the child is familiar with.

3. That in the upper grades more effart should be made
to provide the pupils with supplementary readers. The present
situation where some of the schools do not have even class
readers does not encourage pupils to read on their own. If
the Ministry of Bducation cannot afford to buy some of the
materials required for the pupils, it should allow the teachers
to ask the parents to buy these things for their children.
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The teachers, at the present moment, find it rather difficult
to ask parents to buy books or other aids for their children
because of the current free education system. The

parents are made to understand that everything will be

provided free in the schoolse.

Togics for Future Research

The findings in this study have in one way or another
brought out some questions which have been left unanswered.
It is hoped that some of these questions will form founda~
tions in future researches related to the topic(s) dealt
with in this studye. Since it appears that there is no
statistical evidence on how much children gain from the
Zambia Primary English Course, it would be useful to
find out the differemnge between the performance in English
of the pupils in schools with very few resources, those
in schools with few resources and those in schools with
enough resources. Such a comparison could be done by

comparing the results of these pupils at Grade Seven level.

Additional research is also needed in the quality of
students who go to the primary school teacher training
colleges. Such a research would show what grades these
students have in English before they go to the training
colleges. How many of them are Form Five failures? A
follow-up could also be made on the performance of these
students in their classes after training and one could come
out with evidence as to whether the teacher's grade in

BEnglish at Form Five level has any influence on ' his
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performance as a teacher in the primary schools.

More research is needed on whether there is any
bias in the distribution of material resources between
urban and rural schools. The present study took place only
in Imsaka Rural primary schools. It would be‘ worth carrying
out the same research in urban schools and also in other
rural areas outside Lusaka. A research of this nature would
indicate whether there is any bias in the distribution of
resources between different rural areas or whether the same

bias exists between rural and urban schools.
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NOTES ON CHAPTER VI

lP.Kiqyanjui, Iraining Teachers by Correspondence

(Ca.mbridge: International Extension College, 1974),p.6 .

2Za.m‘nia, Ministry of Education, Bducation for

Develogent: a Draft on Educational Reform
(Iusaka: Ministry of Biucation, 1977)y Pe 34

3pimes of Zambia, 10 July 1979,



BIBLIOGRAPHY

Aukerman, R.C. ed. Some Persistent Questions on Beginning

Reading, London: Internation . Reading Association,
1873 - 1974.
Belemu, F.L. "Some Observations on the Teaching of Speech

Work in Primary School." The English Teachers'

Journal 2 ( August 1978): 13 - 1l4.

Chall, J. Learning to Read — The Great Debate.

New York: McGrawl-Hill Company, 1966.
Chishimba, C.P. "A Study of the Zambia Primary English
Course." Ph, D. Dissertation, Teachers

College, Columbia University, 1979.

Coombs, P.H,; Kahner, F.; lyle, J.; and Schramm, W,

The New Media: Memo for Bducational Planners.

Amsterdam: UNESCO, 1967.
Dakin, J.; Tiffen, B.; and Widdowson, H.G.

Language in BEducation The Problem in Commonwealth

Africa and the Indo-Pakistan Sub-Continent.

London: Oxford University Press, 1968.

Dawson, M.A. Teaching Word Recognition, Newark: International

Reading Association, 1974.

Dyamini, P. "English as a Medium of Instruction in Zambian
Primary Schools." The Bulletin of the Zambia
Language Group 2 (1974): 30 - 34.

Evans, P.C.C. "The Untrained Teacher." Teacher Education,
4 (May 1963): 27 - 34.

Filipovi, R. Active and Modern Methods, Aids in the Teaching

of Foreign Languages. London: Oxford University
Press, 1972,



153
Finochiaro, M. "Visual Aids in Teaching English as a

Second Language." English Teaching Forum,

13 (April 1975): 263 - 271.

Gatenby, E.V. "The Training of language Teachers,"
English Language Teaching 5(September 1951):
199 - 213.

Girard, D, "Audio Visual Methods and the Training of

Teachers." English Language Teaching 29

(October 1974): 27 - 35.

Godwin, M. "Report on an Investigation of the Zambia
Primary Course, An English Second Language
Programme." Ph. D. Thesis, Sydney, Teachers!
College, 1977.

Gorman, T.P. Language in Education in Eastern Africa.

Nairobi: Oxford University Press, 1970.

Gray, W.S. The Teaching of Reading and Writing.

London: Evans Brothers, 1956.
Gwee, V. H. "Focus on Quality in Primary Education,”

Teacher Education 9 (November 1968):

145 - 149.
Harrison, K,M. "Visual Aids Centres in Africa."

Teacher Education 6 (November 1965):124~133,

Hawkes, N, "Teaching Children in Two Languages."

Ghana Journal of Education 4 (July 1973): 8-9.

Higgs, P,1., "Culture and Value Change in Zambian School
Literature." Ph. D. Thesis, UCLA, 1979

Hutasoit, M. and Prator, C.H. A Study of the New Primary

Approach in the Schools of Kenya.

Nairobi: Ford Foundation, 1965.



154
Jones, TeJ. Education in Africa. London: Edinburg
House Press, 1927.

Lado, R. Language Teaching, A Scientific Aggroac .
New York: McGrawl-Hill Inc., 1964,

Lesa, T.J.Ce "Untrained Teachers in Zambia."
Zambia Educational Journal 1 (1974 - 1975): 29,

Lewy, P. A Handbook of Curriculum Bvaluation,
New York: Longman, 1977. ‘

HeAdam, B. "The English Medium Scheme in Zambia."

in lLangnagze in Education in Bastern Africa,
ed, Gorman, T.P. Nairobi: Oxford University
Press, 1970,pp. 37 = 50.

Mckee, P, Reading — A Programme of Instruction in the

Element;_a.r_x Schools. Boston: Houghton Maffin Company,
1966,

McGregor, G.P, English for Iducation? ILusaka: Government
Printer, 1968,

MacMillan, R.C. "Some Suggestions for Improving Teacher
Education in South Africa.” Teacher Education

1 (May 1961): 11 - 19.

Malawi Government s Report of the Committee of Inmiminto African

Education. Zomba: Government Printer, 1962,

Miller, D.C, "Training and Equipping the Primary School Teachers

of English as a PForeign Language."
Teacher Fducation 2 (November 1961): 20 = 30,

Moburg, L.G. Inservice Teacher Training in Reading. Newark:

International Reading Association, 1972,

Matewera, E. "Innovation in Teacher Education,"
Zambia FEducational Journal 1 (December 1973): 48-51,




155
Mwanakatwe, JeMe The Growth of Education in Zambia Since Intepencence
Insaka: Oxford University Press, 1974.

Nambiar, K.C. "Bnglish Strategies for Namibiae.'" A paper
presented at the United Nations Institute for
Namibia, Imsaka, May 1980.

Northern Rhodesia Government, Report Upon Native Fducation

for the year 1927. Iusaka: Govermment Printer,

1928,

. Anmial Report of the Director of Native Education
1929, London: Crown Agents for Colonies, 193l.

. Anmial Report Upon Native Education 1930.
Livingstone: Govermment Printer, 1930.

. Ministry of Education Triennial Survey 1961-1063.

Perren, G.E. Teachers of fZnglish as a Second. Language: Their

Training and Preparation. london: Cambridge
University Press, 1968.

Pulberg, A. and Resh, M. "Evaluation of the Effectiveness of
the Overhead Projector in Teaching Descriptive
Geometry and Hydrology." The Journal of Educational
Research 62 (September 1968): 18=23.

Robinson, H.A. ed. Meeting Individual Differences in Reading,.
London: The University of Chicago Press, 1964,

Sharma, R. The Reading Skills of Grade Three Children.
Lusaka: Ministry of Education, 1973.

Sharp, D. Language in Bilingual Communities, London: Buttler
and Turner Limited, 1973.




Sifuna, D. "Some Factors affecting the Quality of Teaching
Primary Schools in Kenya." Education in East Africa
4 (1974)¢ 215 =221,

Stern, H.H. Foreign Languages in Primary Fducation.

London: Oxford University Press, 1973.

Thaba, He Curriculum Development — Theory and Practice.
Chicago: Harcourt Press, 1962,

Travers, M.W.R. Introduction to Educational Research.
New York: MacMillan Company, 1969,

Trevaskis, G.A. Inservice Training in English Speaking Africa.

Afro-Anglo-American Programme in Teacher BEducation, 1969.

Tuckman, B.W. Conducting Educational Research. New York:

Harcourt Brace Jovanovich, Inc., 1972.

Uganda Govermment, Report on the Commonwealth Conference on the

Tea,chig of %lish as a Second @_nﬂ@.

Makerere College, 1963.

Unoh, S.0. "Training Primary School Teachers of Reading and the
Language Arts. "HWest APFrican Journal of Education
19 (February 1975): 49 - 58.

United National Independence Party, National Policies for the
Next Decade 1974 — 1984, Iusaka: Govermment
Printer, 1973.

Zambia Ministry of Education, "Untrained Teachers 1974=-1980",
Iusaka: Planning Office Ministry of Education
Regional Headquarters, 1980,

o Anmual Report 1968. ILusaka: Government Printer, 1969.




157

o Anmial Report 197l. ILusaka: Govermment{ Printer, 1971.

+ Bducation for Development, Educational Reforms, Special

Investigation in the System of Producing Curriculum

Materials, Problems and Costs.
Iusaka: Government Printer, 1975.

+« Educational Reform Proposals and Recommendations
Lusaka: Goverrment Printer, 1977.

inistry of Education Curriculum Development Centre, Goals and
Objectives of Primary School Training,.

e« Zambia Primary Course Teachers! Handbook Reading
Grade 7 Term 1 — units 1 - 11, Lusaka: NECZAM,1969.

o Zambia Primary Course Teachers' Handbook Reading
Grade 1 Term 2 Units 12 — 22, Lusaka: NECZAM, 1969.

o Zambia Primary Course Teachers' Handhook Reading
Grade 3 Term 2 Units 12 = 22, lusaka: NEGZAM, 1972.

. Zambia Primary Course Teachers! Handbook English
Language and Reading Grade V Term 2 Units 12 =22.
Iusakas NECZAM, 1972.

. Zambia Primary Course Teachers! Handbook English
Language and Reading Grade VII Term 2 Units 12 22,
Iusakas NECZANM, 1972,

ambia Ministry of Education, File No, M.E./A/15/1,
Paper CAB (65) 1961 dated lay 1965,

« BEnglish Medium Teaching: Rural Areas File No.
M.E./A/15/1 dated 29 August 1967.

o TFile No, LU/2 dated March 1962,
+ File No. EM/X/4 dated 25 August 1966,

. Pile No. EMC/EMX/X dated 2nd February, 1967.



Newsgagers

Mail Magazine, 20 May 1966G.

e 7T March 1967.

« 10 March 1967

e 20 October 1967

Times of Zambia, 2 February 1972.

e 9 June 1979

Zambia Daily Mail, 27 May, 1972.




159

-\.
S
s
7N LUSAKAL oTUBALARGE
\.\\ / f/\\
\
\,
f...i\../‘
\ \
./..\.\.
KABWE |
: /
REGION |
M.
!
!
o,
\
!
/
/
A\ MT. MAKULUT
N ™ KASENJE CHILANGA
/i\.\././ PARKLANDS
0 5 10 ./.ll
el PEN ¥ A Ak A Lhd /

~ONAKATETE

N\
_._......Z___._.‘!:r.:-..

SAKA RURAL

YHASISE
\\A

om,»wmqm
HYANGWE NA
azozmémwtiu_r o TTERS

i

t
!
!
!
1

GREAT EAST 2040

Y
OSILVER REST ,T
BIMBEC]
%/onZ»mﬁm
VAN
o
SHANTUMBU \

OKAMPEKETE

T T OMULALIKE
REFERENCE
................... Mgjor Roads
e ——— o e Tarred Roads
—————--=e-wweeeee-----Untarred Roads

—t—im e o mem e . - -~ - District Boundary




1Tou

APPENDIX B

QUESTIONNAIRE

-

Indicate the number of items you have for

teaching English to the grade(s) you are

teaching.

FOR GRADE I TEACHERS ONLY

Material for Teaching Reading

Materials

Flannel board(s)
Templates

Jigsaw puzzles

Wall pictures

Picture matching cards
Colour chart(s)

Labels

Word cards for labels
Word and picture cards
Picture book 1
Picture book 2
Sentence cards
Reading pictures

Word cards for readers:

Picture lotto
Action pictures
Sentence building cards

Teachers' Reading Handbook

for terms:

Command cards C:
TOTALS

B W N

= N e

No.Available No.Recommended
(for official use on

582




terial
aders: 5
6
8
9
rk cards for
aders: 5
6
7
8
TALS

iterial for Teaching Language

No.Available

achers' Language Handbooks
r terms: 1

2

3
111 charts:11

12

13

14

15

16

17

18

19
1ssettophone (s)
>corded programmes 9-35

JTALS

No.Recommended
(for official use only.)

399

39
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Material for Teaching Language

Material

Teachers' Language Handbooks

for terms:

Wall Charts:

Cassettophones
Recorded programmes:

TOTALS

Teachers' Reading Handbooks

for terms:

Work cards:

1

NN U1 AN

1

W 00 N N N RN W N

[
o

FOR GRADE II TEACHERS ONLY

No.Available

No.Recommended

(for official use only.)

21

Material for Teaching Reading
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FOR GRADE ITII TEACHERS ONLY
Material For Teaching Reading

Material No.Available No.Recommended

(for official use only

Teachers' Reading Hand-

books for terms: 1
2
3
Work cards: 8
9
10
Readers: 10
11
12

TOTALS . 273

Materials for Teaching Language

Teachers' Language Handbooks
for terms: 1
2
3
Wall charts: 20
21
22
23
24
25
26
27
28

TOTALS 12




FOR GRADE IV TEACHERS ONLY
Materials for Teaching Reading

Materials No.Available No.Recommended
(for official use on

Teachers' Reading

Handbooks for term: 1
Work cards: 12
13
14
Supplementary
readers levels: 1
2
TOTALS 186

Materials for Teaching Language

Teachers' Language
Handbooks for terms:

N =

Wall charts: 29

31
32
33
34
35

TOTALS 12

FOR GRADE V TEACHERS ONLY
Materials for Teaching Reading and Language

Teachers' Reading and
Language Handbooks for
terms: 1

2
3
Supplementary Readers Levels: 1

I B NN
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Materials No.Available No.Recommended
(for official use only

Readers for Grade V Levels: 1
2
3

TOTALS 261

FOR GRADE VI TEACHERS ONLY

Materials for Teaching Reading and Language

Teachers' Reading and
Language Handbooks for

terms: 1
2
3

Readers for Grade VI

terms: 1
2
3

Supplementary Readers
Levels:

o N O

TOTALS 261




FOR GRADE VII TEACHERS ONLY
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Materials for Teaching Reading and Language

Materials

Teachers' Reading and

Language Handbooks Terms: 1
2
_ 3
Upper supplementary
Readers' Levels:
10
11
12

TOTALS

No.Available

No.Recommended
(for official use onl

150
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FOR ALL THE TEACHERS

Please give comments on the strong and weak points of the
Zambia Primary English Course in the space provided below.

Strong points of the Zambia Primary English Course

- — " — T — " T ——— - — T T — T g i A0 8 T Y S S S St S B T A S S S G T G PR G e S

— - " > T — " 00 " T P o " T " o " oy T A T T O U St 20 8 Gy s e S S Gy B

——— e " — . - T - ——— " 10 W S P T 0 ot S W W Gk e D S P A o S o St B S e o e U D T S e o




168

APPENDIX £
OBSERVATION FORM

UTILISATION OF RESOURCES FOR TEACHING READING

Type of school in terms of:
qualified teachers

very few few enough

material resources Lrvery few l few enough
Grade observed 112 13[4 (5]|6]7
Lesson or unit observed [ [ l I 4*1

Type of teacher observed ; Academic qualification

a. Grade VII
b. Form III
c. Form A
d. Others----------- (indicate)

Professional qualification

a. Trained to teach the ZPC
b. Trained but not to teach the ZPC
c. Untrained

Types of aids recommended
for this reading lesson : ======-mmmommomomm

Are these aids available? Yes No

If they are évailable,

does the teacher use them? |very much | much | not much | not at all

If these aids are not
available, has the teacher
improvised some for the
lesson? Yes No




Are these aids distributed equally among the pupils?
Yes No

Does the teacher show sufficient knowledge of the use of the recom-
mended aids?

very much much not much not at all

Does the teacher have any reading groups in his class?
[¥¥es No

Are these groups arranged according to the pupils' reading
abilities?

Yes No

How much time is spent on phonics?

very much | much | not much | none at all

What is the general procedure for teaching reading?
a. Reading followed by written work.
b. Reading followed by oral work.
Cc. Others—==---=—=c=cecmmana_o (mention)

Does the teacher have enough supplementary readers?

[renough just enough | not enough | none at all

Does the teacher use vernacular when teaching reading?

lrvery much | much | not much | not at all }

Other observations noticed during the lesson:
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