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[bookmark: _Toc98287995]ABSTRACT
The purpose of this study was to search for classroom practices/exercises which would facilitate communicative competence in the teaching and learning of English grammar in Zambian public secondary schools. This study was informed by the Social Constructivism research paradigm. In addition, descriptive research design was employed. The population for this study included all the public secondary schools in Chongwe district, all the grade eleven teachers and learners of English language. Sample was picked purposively using criterion sampling technique. The sample involved 3 Heads of Department for Literature and Languages, 7 English language subject teachers and 15 grade 11 learners of English language. The study also included one standard educational officer. In total, the sample comprised 26 participants. Data was collected using interview guide, focus group discussion guide, classroom observation guide and document analysis. The findings were analysed thematically. Theoretically, the study employed the Code and Pedagogic Discourse Theory by Bernstein with the focus on the notion of framing. This theory states that teachers and learners have the power to choose what works for them in the teaching and learning process. The theory helped in examining teachers’ and learners’ experiences regarding the teaching and learning of English grammar. Through the lens of framing, the theory helped in examining the context in which classroom practices are conducted during the teaching and learning of English grammar. 
With reference to objective 1, the findings revealed that classroom practices being employed by teachers during English grammar lessons include: Cloze exercise, transformation exercise, substitution exercise, spelling quiz, composition exercise, single word prompt, choosing a correct sentence, situational exercise, punctuation exercise, reading exercise and constructing own sentences. Out of 10 teachers, only three mentioned the use of situation practices/exercise. Also, out of the 10 teachers, only 1 mentioned the use of repetition in the teaching of English grammar.  Also, only 1 mentioned the use of spelling quiz. It was concluded that the most used practices are mechanical ones as compared to meaningful practices. It must be stated that each practice has specific skills which it develops when employed during the teaching and learning of English grammar. For example, transformation exercise can facilitate strategic competence (the ability to repair communication when one is misunderstood).
Regarding objective 2, the findings revealed that teachers and learners had varying experiences regarding the teaching and learning of English grammar. Some teachers indicated that they experienced lack of participation from the learners due low language proficiency. Conversely, other teachers recommended their classroom practice stating that they are effective because they involve every learner. Others observed inconsistencies of learners’ development of communicative competence in that, most learners are able to do classroom practices successfully but still make grammatical errors when they go outside. It was also noted that the effectiveness of the practices depends on the quality of learners and the topic at hand. Others mentioned that the atmosphere in the classroom determines the choice of the practices. It was mentioned that the teacher can switch to a different type of practices if he or she sees that learners are not grasping the content. Findings from learners of School A and B indicate that there was a positive outcome from the practices which were employed. It was mentioned that a number of the practices used are effective in that they facilitate the ability to communicate both inside and outside classroom. For instance, one pupil explained that situation exercises are effective because after learning the structures, one can use the structures even somewhere else. Findings from learners of School C indicate that learners are not given a lot of examples. In short, they experienced lack of adequate examples to help them grasp the content. 
For objective 3, the findings revealed that there is no specific practice which could facilitate communicative competence. Hence, teachers suggested the use of more than one practice in a lesson taking into consideration the type of lesson and the quality of the learners. The findings also revealed that some learners preferred mechanical practices (repetition, substitution) while others preferred meaningful practices (situation, true sentences). These findings suggest that a combination of various practices exercise in one lesson. Despite the suggestion of eclectic approach to classroom practices, both teachers and learners emphasised the use of situational practice. This is because both teachers and learners believed that situational approach enables the learner to use the language inside and outside classroom effectively because structures are not taught in isolation but in combination with the situation in which they are used. Based on the findings of this study, it is recommended that Teachers of English language should make sure that their classroom practices reflect all the four dimensions of communicative competence (grammatical, sociolinguistic, discourse and strategic competence). 
Key words: English grammar, pedagogical grammar, classroom practices and communicative competence.
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[bookmark: _Toc98288001]1.1 Overview
This chapter provides the background to the study as well as a statement of the problem, purpose of the study, research objectives, research questions, significance of the study, delimitation, limitation, theoretical framework and operational definitions. 
[bookmark: _Toc98288002]1.2 Background
“Zambia was a British colony from 1924 up to 1964 and it was the British imperial and industrial power that sent English around the globe between the 17th and 20th century. Therefore, the legacy of the British imperialism has left many countries including Zambia with English language thoroughly institutionalized in their courts, parliaments, civil service, schools and higher education (Mwelwa and Mwanza, 2020:43).” Additionally, English language serves as a lingua franca in most African countries due to the predominant multilingual nature.
Furthermore, it must be stated that the current status which English language has, is a result of different recommendations made in different language in education policy documents. This is supported by Banda and Mwanza (2017:110) who state that “There have been twists and turns in the formulation and implementation of language in education policy in Zambia. This dates back to the time the missionaries came to settle in Northern Rhodesia (present-day Zambia) and started their mission of evangelism and in the process, established schools.” The twists and turns were as a result of trying to find a better way of knowledge transmission through language(s).
Chishiba and Manchishi (2016:55) report that “In 1930, the Department of Native Education introduced English in African Schools, mainly due to the fact that there was no Lingua-Franca in Northern Rhodesia. Nevertheless, the English language could only be introduced after the skills of reading and writing had been taught in the familiar local languages.” Moreover, “It is during the time of the Federation that English was gradually being introduced to the early primary schooling as a subject. As early as the second year of primary school, pupils were given two thirty minutes periods of English (Chishiba and Manchishi, 2016:56).”
In 2013, English was introduced as a learning subject in grade 2. Initially, English was a compulsory learning subject from grade 1 up to the end of secondary level. The Ministry of Education, Science, Vocational Training and Early Education (2013:19) recommended that “English will be offered as a subject, beginning at Grade 2.” Moreover, “English is being used as the medium of instruction in Grade 5 upwards (Chishiba and Manchishi, 2016:59).” Given this status, the Curriculum Development Centre: (2013: v) states that the teaching of English language to Zambian Senior Secondary School learners should enable them “to use the language effectively in everyday life, in the world of work and in their further education.” In other words, after completing the senior secondary school English syllabus, learners are expected to develop communicative competence. However, it was observed by the Ministry of Education, Science, Vocational Training and Early Education (2013:4) that “With regard to Language and Communication, much as the learners are taught Languages at various levels, a number of them are unable to communicate effectively.” It is on this premise that this study gains its motivation. 
Furthermore, the status of English both in Zambia and worldwide points to the fact that learning English language is of great importance. For example, Chaiyaphat and Modehiran (2014:655) state that “Since the English language is very important nowadays, the ability to use English has become increasingly essential for ESL or EFL learners to be proficient in English.” This is not to say that other languages are not important. The key idea to be noted is that languages are instruments of communication and English happens to be more instrumental as it is recognised and used worldwide.  
It must be noted that there are different components that are taught in English language which include: summary, comprehension, composition and grammar (structure). Each component is important in that it contributes to the development of the language as a whole. However, this study focused on grammar teaching with regard to classroom practices or exercises employed by teachers. In the recent past, debates have shifted from the importance of teaching grammar to the question of how best grammar can be taught in the classroom. Moreover, Rahuma (2016:53) contends that “there is now convincing indirect and direct evidence to support the teaching of grammar. The role of grammar is important because not only does it help learners to improve their writing skills, but also it helps them in reading and listening alike.” Similarly, Nalunga (2017:1-2) contends that “grammar teaching is important when studying English as a foreign or second language (EFL/ESL).” Additionally, Azar (2007:2) states that “
One important aspect of grammar teaching is that it helps learners discover the nature of language, i.e., that language consists of predictable patterns that make what we say, read, hear and write intelligible. Without grammar, we would have only individual words or sounds, pictures, and body expressions to communicate meaning. Grammar is the weaving that creates the fabric.
Based on the above statement, it can be said that the need to teach English grammar cannot be overemphasised. Furthermore, regarding the teaching of English grammar, Burner (2005:85) found that “some teachers believe grammar teaching should have a repairing function since learners make a lot of grammatical mistakes even though they have studied a lot of grammar before senior high while others believe the purpose of grammar teaching at senior high should be to brush up what they already have learned earlier.” As such, it can be suggested that the purpose of teaching grammar needs to be in line with the linguistic needs of the leaners and the functions of a given language. Moreover, it must be emphasised that grammar can definitely play a repairing role if it is taught and practiced effectively. Hence, the classroom practices need to be selected deliberately to ensure that they bring about the desired outcome which is communicative competence.
Nalunga (2017:4) contends that “Teachers use grammar instruction to logically reason, explicitly explain, and demonstrate grammar rules from general to specific applications. The learners are expected to consciously develop required language skills. Therefore, the lessons usually start with the teacher presenting a rule, followed by the students practicing it. Eventually, the learners reproduce the desired pattern.” Indeed, practicing grammatical structures can make one’s communication skills to be effective. However, the context in which the structures are practiced needs to be communicative.
Grammar instruction involves a number of things which co-work and contribute to the mastery of the language rules and how they are applied in communicative acts. Nalunga (2017:3) explains that “Grammar instruction refers to methods, i.e., systematic ways of grammar teaching, that are used to help learners develop competence in an unfamiliar grammar. Such methods include the description and analysis of particular forms and structures of a language. Grammar instruction also includes learning aids, exercises and a kind of language used by the teacher for instruction in the classroom referred to as ‘teacher talk.” As mentioned above, classroom exercises are part of grammar instruction. This means that classroom practices or exercises play a vital role in developing leaners’ communicative competence. Therefore, teachers need to be conscious of the practices that are used in the teaching of grammar.
Rahuma (2016:129-130) observed that “Although many researchers have come to an agreement that some focus on grammar may be effective, a lot of controversy arises on how much grammar should be taught and how should it be taught; should it be isolated or should it be integrated or should grammar items only be taught when difficulty arises? While the teaching of grammar has been extensively researched, many gaps appear in the literature.” Furthermore, Richards and Rodgers (2001: vii) observed that:
Some methods recommend apparently strange and unfamiliar classroom techniques and practices; others are described in books that are hard to locate, obscurely written and difficult to understand...The proliferation of approaches and methods is a prominent characteristic of contemporary second and foreign language teaching…Invention of new classroom practices and approaches to designing language programs and materials reflects a commitment to finding more efficient and more effective ways of teaching languages.
This implies that research on language teaching and learning has to be an ongoing process in order to meet the rising needs of the teaching and learning process.
[bookmark: _Toc98288003]1.3 Statement of the Problem
Mart (2013:124) argues that “Knowing more about grammar will enable learners build better sentences in speaking and writing performances. A good knowledge of grammar helps learners to make sentences clear enough to understand. Improper use of grammar will not convey meaningful messages.” Studies, both in Zambia and other countries have shown that lack of enough grammatical knowledge makes most learners to face huddles in both speaking and writing skills.  (Tuomas, 2015 and (Kashimba, 2020). Further, Mwanza (2016) reiterates that if the teaching of English grammar is done poorly, schools may graduate learners who understand the rules of the language but unable to use the language effectively in real life situation.  As such, CDC (2013:43) recommends that “The teaching of structure (grammar) at Senior Secondary School level should also be based on errors which occur in the learners' spoken and written work. Learners should be given ample opportunities to practice structures orally in meaningful situations.” However, it was not known whether the classroom practices employed in Zambian public secondary schools resonated with the recommendation made by CDC. Therefore, it was thought that if enquiries were not made on classroom practices, the situation would be detrimental. The question which begged attention was, what classroom practices are being employed to facilitate communicative competence of grade 11 learners in the teaching and learning of English grammar in Zambian Public Secondary Schools?
[bookmark: _Toc98288004]1.4 Purpose of the study
The purpose of this study was to search for classroom practices which facilitate communicative competence in the teaching and learning of English grammar in Zambian Public Secondary Schools.
[bookmark: _Toc98288005]1.5 Research Objectives
The objectives were to:
1. Establish the classroom practices being used to teach English grammar in grade 11 classes.
2.  Assess teachers’ and learners’ experiences regarding the teaching and learning of English grammar.
3. Establish a model of classroom practices which would facilitate learners’ communicative competence in the teaching and learning of English grammar in Zambian public secondary schools.
[bookmark: _Toc98288006]1.6 Research Questions 
1. What are the classroom practices being used by teachers to teach English grammar in Grade 11 classes?
2. What are teachers’ and learners’ experiences regarding the teaching and learning of English grammar?
3. Which classroom practices facilitate communicative competence in the teaching of English grammar in the Zambian public secondary schools?
[bookmark: _Toc98288007]1.7 Significance of the Study 
It was hoped that the findings of the study may be used by the stakeholders (teachers, learner and teacher educators) in the teaching of English grammar. That is, the findings may help stakeholders to find effective classroom practices which will help learners grasp the rules of the language and use them for communicative purposes in different situations. It was also hoped that the study may contribute to the body of knowledge in the teaching of English grammar with regard to classroom practices. It was also hoped that the curriculum developers and English language syllabus designers may find the findings helpful by providing them with information on practices which may bring about the expected results in the teaching and learning of English language.
[bookmark: _Toc98288008]1.8 Delimitation of the study
The study was only done in selected public secondary schools within Chongwe district of Lusaka province, Zambia and the target was grade eleven level.
[bookmark: _Toc98288009]1.9 Limitation of the study
The study was done in one district and 3 schools out of many. Hence, the findings may not be generalised to other schools or other districts. 
[bookmark: _Toc98288010]1.10 Theoretical framework
This study was guided by Bernstein’s theory of the Code and Pedagogic Discourse with the focus on the concept of frame. According to Mwanza (2016), Bernstein’s theory is concerned with the reproduction of power and the way content is classified and the interactions are framed in schools. Bernstein (1971:158-159) states that “Frame refers to the form of the context in which knowledge is transmitted and received. Frame refers us to the range of options available to teacher and taught in the control of what is transmitted and received in the context of the pedagogical relationship.” This theory was chosen because the current study is searching for classroom practices which would facilitate learners’ communicative competence in the teaching of English grammar. Through the lens of frame, the theory helped to examine the experiences of teachers and learners and the nature of classroom practices being employed in the teaching and learning of English grammar.
Furthermore, Farrell and Lim (2005:1) assert that “teachers are active decision-makers who make instructional choices by drawing on complex practically oriented, personalized, and context-sensitive networks of knowledge, thoughts, and beliefs. Indeed, research has indicated that teachers possess a vast array of complex beliefs about pedagogical issues including beliefs about students and classroom practices.” The above information is in line with the agenda of the Code and Pedagogical Discourse Theory. The theory enables teacher and all educational stakeholders to realise that there is a variety of options in pedagogical practices which can inform the classroom practices. Additionally, looking at grammar teaching through the lens of framing can help teachers to realise during lesson planning that the context for classroom practices needs to be meaningful so that each learner can assimilate the content and achieve the planed results.
The Code and Pedagogical Discourse Theory as suggested above looks at available options which teachers and learners have concerning what goes on in the classroom. This means that teachers and learners have control over the teaching and learning process. They can co-work to determine effective ways of conducting classroom practices. In fact, the Curriculum Development Center (2013:1) states that “The onus is on the teacher to find different methodologies for effective teaching.” This entails that the teacher can assess learners or involve learners in finding effective teaching methods. Looking for effective methods also entails looking for effective practices or exercises. Since classroom practices are informed by teaching approaches and methods. In an eclectic lesson, there should be a call for eclectic practices or exercises which must be based on a careful selection in order to facilitate epistemic access. It is through framing that teachers can be able to select practices and appropriate context to achieve communicative competence in the teaching and learning of English grammar.
The importance of context during practice stage in grammar lessons cannot be overemphasised. As observed by Kuhlman (2017:11) that “In all of the acquisition steps and practice suggestions, context is key.” The Code and Pedagogical Discourse Theory with its concept of framing demands for a careful look into the form of the context in which knowledge is transmitted and received. Additionally, Jakobsson and Knutsson (2020:15) did a study where “All the respondents believed that grammar should be taught in context and that the examples and exercises should be contextualized with an explicit explanation of the grammar features and rules.”
Furthermore, Jakobsson and Knutsson (2020:26) states that “since all the grammar exercises are in a separate grammar section instead of being mixed with communicative exercises, the teacher is free to choose which grammar exercises from the grammar section she or he thinks that the students could benefit from doing, which will minimize the risk of the students becoming demotivated by doing too many explicit grammar exercises.” The important point to note here is that classroom practices should be contextualised and that teachers must carefully choose practices which can help learners meet the learning objectives.
The term practice can refer to a number of pedagogical aspects, however, for the purpose of this paper, classroom practices refer to a set of activities/exercises designed to build learners language skills by completing given grammatical tasks. For example, there is transformational practice whose task is to re-write sentences without changing the original meaning. This practice can be done through different classroom techniques such as group work, pair work or individual work. For instance, a teacher can ask learners to transform or re-write sentences in groups or individually. Another classroom practice is cloze exercise where learners are given a task to complete either sentences or passages by finding the correct or appropriate missing word(s) or phrase(s). Other classroom practices include “identifying Correct Sentences, Constructing Correct Sentences and Using the Future Tense (Manchishi, 2017:20-28).” Some of these practices can be done through role play where learners are given roles to play and a task is given. For example, after learning about impossible conditional sentences, learners will need to understand how it is formed and how it is used in real life situation. It is not enough for learners to know that impossible conditional sentences are formed by if clause + past perfect + conditional perfect. Therefore, learners need to know that it is used when referring to a condition whose results cannot be fulfilled because the condition is in the past and the chances are gone. For example, the sentence “If John had learned more words, he would have written a good report” entails that the results of writing a good report cannot be fulfilled because the condition of learning more words is no longer available.
When the Code and Pedagogical Discourse theory is used in the context of grammar teaching, the idea is to find ways of how learners can develop communicative competence. The Zambia’s Senior Secondary School English Language Syllabus recommends a Communicative Language Teaching Approach which supports the development of learners’ communicative competence. CDC (2013: v) states that “Whilst the general format of the syllabus is essentially “structural”, the recommended methodological interpretation is 'functional' and 'communicative'. As a result, High School learners should develop a high level of confidence in English and be able to use the language effectively in everyday life, in the world of work and in their further education.” According to Mwanza (2016:10), the Communicative Language Teaching Approach (CLT) “arose from Dell Hymes’ concept of ‘communicative competence’, and his classic utterance: There are rules of use without which the rules of grammar would be useless.” In the following paragraphs, the concept of communicative competence will be discussed and analysed in order to understand its relevance.
Bagarić and Djigunović (2007:94) contends that “the term communicative competence is comprised of two words, the combination of which means competence to communicate. This simple lexico-semantical analysis uncovers the fact that the central word in the syntagma communicative competence is the word competence.” Canale and Swain (1980:6) contends that “we have so far adopted the term 'communicative competence' to refer to the relationship and interaction between grammatical competence, or knowledge of the rules of grammar, and sociolinguistic competence, or knowledge of the rules of language use.” Similarly, Bagarić and Djigunović (2007:95) defines communicative competence as “the ability to use grammatical competence in a variety of communicative situations.” 
Mwelwa and Mwanza (2020:44) state that the concept of communicative competence was “further developed in the early 1980s by Canale and Swain.” Gałajda (2012:145) adds that “Communicative competence is composed of four elements: grammatical competence, sociolinguistic competence, discourse competence and strategic competence. This framework is based on the work by Canale and Swain (1980).” This is confirmed by Canale and Swain (1980:27) who state that “Communicative competence is composed minimally of grammatical competence, sociolinguistic competence, discourse competence and communication strategies, or what we will refer to as strategic competence.” These competences will be defined below.
Gałajda (2012:145) defines grammatical competence as “the mastery of the language code. It means that speakers know the rules of the language which include vocabulary, word and sentence formation, pronunciation, spelling and linguistic semantics.” According to Mwelwa and Mwanza (2020:51), discourse competence refers to the “interaction of individual message elements in terms of their interconnectedness and of how meaning is represented in relationship to the entire discourse or text.” According to Gałajda (2012:145), sociolinguistic competence refers to “sociocultural rules of language use which basically means that the speaker is able to produce and understand utterances in different contexts. Every interaction has its norms and purpose, and the role of the speaker is to convey meaning in a form appropriate for a given context.” Finally, “Strategic competence basically refers to the coping strategies that are employed by communicators to initiate, terminate, maintain, repair, and redirect communication (Mwelwa and Mwanza, 2020:51).”
Furthermore, it must be noted that Communicative Language Approach does not neglect the teaching of grammatical rules. The approach in its complete implementation recognizes the importance of both language form and use. Additionally, Canale and Swain (1980:27) state that: 
There is no strong theoretical, or empirical motivation for the view that grammatical competence is any more or less crucial to successful communication than is sociolinguistic competence or strategic competence. The primary goal of a communicative approach must be to facilitate the integration of these types of knowledge for the learner, an outcome that is not likely to result from overemphasis on one form of competence over the others throughout a second language programme.
[bookmark: _Toc98288011]1.11 Operational definitions
Classroom practices: 
Refers to a set of activities/exercises designed to build learners’ language skills by completing given tasks.
Communicative competence: 
The ability to use language correctly and appropriately in different discourses.
Model:
A simplified representation used for explaining complex ideas or a phenomenon.
English grammar: 
Refers to the part of language which deals with the rules which guide the formation of correct and meaningful sentences.
Pedagogical grammar: 
The grammar which is adopted for the purpose of teaching (didactics).
Mechanical practices: 
Practices which focus on form.
Meaningful practices: 
Practices which focus on function
Value: 
The quality which brings about expected outcome in the teaching and learning of English grammar.
Effective classroom practices:
Refers to classroom practices which have a quality that can facilitate communicative competence.
Facilitate 
To enable something to happen. For example, to enable the development of communicative competence.
[bookmark: _Toc98288012]Chapter summary 
This chapter provided the background to the study as well as a statement of the problem, the research aims and objectives, the research questions, the significance of the study, delimitation and limitation of the study. It also provided a brief description of the theoretical framework which guided the study. It also provided operational definitions. The next chapter will be a review related literature.









[bookmark: _Toc98288013]CHAPTER TWO
[bookmark: _Toc98288014]REVIEW OF RELATED LITERATURE
[bookmark: _Toc98288015]2.0 Overview
The review of related literature in this section is presented in themes emanating from research objectives/questions of this study. The literature was selected based on its relevance to the current study.
[bookmark: _Toc98288016]2.1 The concept of grammar 
Grammar is conceptualised differently by different scholars. For example, Harmer (2001:12) defines grammar as “a description of the ways in which words can change their forms and can be combined into sentences in that language”. Grammar can also be viewed as the study of syntax and morphology as shown in the passage below:
Grammar is traditionally subdivided into two different but inter-related areas of study - morphology and syntax. Morphology is the study of how words are formed out of smaller units (traditionally called morphemes). Syntax is concerned with the ways in which words can be combined to form phrases and sentence. (Radford, 1997:1).
Mandahlhazi (2001:5) states that “The term ‘grammar’ is the basic foundation through which language works when it is used for communicative purposes among people.”  According to Mart (2013:124), “grammar is a description of the rules for forming sentences, including an account of the meanings that these forms convey.” Similarly, Richards and Schmidt (2010:251) defines grammar as:
A description of the structure of a language and the way in which linguistic units such as words and phrases are combined to produce sentences in the grammar language. It usually takes into account the meanings and functions these sentences have in the overall system of the language. It may or may not include the description of the sounds of a language.
Rahuma (2016:49) contends that “While the resulting proliferations of the definitions of grammar provide useful insights and views, they are often overlapping, saying almost the same thing, even though they are stated differently.” It can be deduced that most if not all the scholars agree that grammar has to do with rules of a given language. The difference, however, is that some scholars have extended the conceptualisation of the term grammar to include the meaning and use of the grammatical structures. As such, we have two perspectives of grammar, that is, formal and functional grammar. According to Burner (2005:17), “Formal grammarians do not pay so much attention to meaning and context as they do to form and structures; they subject language to a bottom-up analysis, morphemes being the smallest language component they operate with, and the sentence the largest, and in between there are other levels such as word and clause.” This is observed in the definitions of grammar given by Harmer (2001) and Radford (1997) above. Their conceptualisation of grammar does not go beyond syntax and morphology. On the other hand, “we have functional grammarians who deal with language in use. They regard words and sentences not as individual and independent forms, but as part of a whole, getting meaning from their surroundings (either from the rest of the language – semantics, or from the context in which they occur – pragmatics) (Burner, 2005:17).” This is seen in the definitions of grammar given by Mandahlhazi (2001), Mart (2013) and Richards and Schmidt (2010) above. They believe that grammar is more than just rules governing sentence construction but also the meaning and the use of the constructions. 
Based on the above conceptualisation of grammar, Nalunga (2017:3) suggests that “to accommodate the two perspectives of grammar (form and function), it is essential to use a holistic grammar instruction approach that focuses on both.” This is because “students need to learn how to use grammatical structures accurately, meaningfully, and appropriately (Thu, 2009:6-7).” Moreover, it must be emphasised that teachers of English language must understand the diversity of the notion of grammar so that the teaching approaches can resonate with the needs of individual learners and the functions of the language. For example, a classroom may contain learners whose focus might be only on mastering the rules so that they pass examinations, while others may focus on both the rules and their application part in communicative situations. 
[bookmark: _Toc98288017]2.2 Classroom practices teachers use to teach English grammar.
Kruzicová (2015) conducted a study which looked at different approaches to teaching grammar at lower-secondary school level in Mělník Region. In terms of methodology, the researcher used Mixed methods (questionnaire and semi-structured interview). The study indicated that Communicative Language Teaching, Total Physical Response and Eclecticism are some of the approaches used teach English grammar. The study also revealed that an approach is an overall term where teaching methods, teaching techniques and classroom practices are drawn. This study also revealed that there are two forms of classroom practices. These are mechanical and meaningful practices. The practice stage usually starts with fully teacher-controlled activities (mechanical practices) and continues with less controlled ones to free communicative tasks (meaningful practices). The activities can be divided into two groups (mechanical practices and Meaningful practices). Furthermore, this study revealed a number of classroom practices which will be presented and described below: 
Mechanical Practice – At this stage of the lesson the teacher gives students practice in forming the structure. It should be a controlled kind of practice that will be done very quickly. The teacher can use for example;
 Repetition – The teacher presents different examples and the students repeat them.
 Teacher: I am sitting.
Pupils: I am sitting.
Substitution – Student repeat what the teacher said, but they replace some specific element in each sentence.
Teacher: I am sitting.
Pupils: I am speaking. I am learning....
Single word prompt: Teacher gives a word as a prompt and the students give examples.
Teacher: playing
Pupils: We are playing. 
Meaningful Practice – It is the second stage of practice following the mechanical type of activities. At this stage, pupils not only create the form, but they also must work with context. Learners must think and understand what they are saying. At this stage, teachers can use the following activities:
True sentences – Teacher asks students to say real information about themselves by using specific structure, e.g.:
Teacher: I like chocolate, but I don't like vegetables. What about you?
Pupil: I like music and movies, but I don't like sport....
Situation – Teacher creates specific situation in which the pupils must use the new grammar structure, e.g.:
Teacher: You are a stranger asking about places in the town.
Pupil: Is there a café near here?
Talking about real life – It works as the previous activity, but the pupil talks
about real life.
Teacher: Tell me, what are you doing?
Pupil: I am sitting and learning English. I am listening. I am taking notes.
The above study has shown a number of classroom practices employed in grammar lessons. however, it was not known whether or not these practices are universal or only applicable in a given context. Furthermore, it was not known whether the above-mentioned practices were followed by all teachers during grammar lessons. Also, it was not easy to tell whether all the above classroom practices can facilitate communicative competence in learners. This was the gap which the current study intended to fill.
A study was done by Phipps (2009) which examined the development of the grammar teaching beliefs and practices of three practising teachers of English in Turkey taking an MA course. The study was purely qualitative in nature in which interviews and classroom lesson observation were used as research instruments. Teachers were interviewed and observed over a 20-month period; the observations shed light on how they taught grammar. One of the findings on Anne’s teaching showed that her initial grammar teaching consisted mainly of rule-based presentations and fill-in-the-blank exercises. She also gave constructing own sentences exercise depending on the teaching point. However, she tended to do oral grammar practice in a controlled teacher-fronted style. Her explanation for using a whole-class dialogue (with each question being answered by a different learner), rather than pair or group-work, to practice the target language was that the latter might cause classroom management problems or make it difficult to monitor students' learning and give feedback on their grammatical errors. Overall, the three participants were observed to use gap-fill exercises, transformational exercises and constructing own sentences exercises. It was also revealed that the teacher’s awareness of a tension between beliefs in meaningful practice and the use of mechanical gap-fill exercises seemed to help encourage to explore ways of making controlled grammar practice more meaningful. The above study was relevant to the current study in that it provided insights on the classroom practices as used by teachers in Turkey. However, it was not known whether teachers in Zambian secondary schools employed meaningful classroom practices. Hence, there was need to establish the classroom practices used in Zambian public secondary schools to ascertain whether they meet the needs for teaching and learning English grammar.
Furthermore, Nalunga (2017) did a study which aimed at identifying examples of practical grammar instruction methods in an EFL/ESL classroom in Swedish upper secondary school.  Mixed methods approach was used. Twelve English teachers in an urban, middle-sized upper secondary school were asked to take part in the study. Data was collected through classroom observations and interviews. It was indicated that the methodologies which are often practically applied include grammar translation, audiolingualism, content- and/or task-based instruction and eclectic method. It was also indicated that the grammar instruction method chosen determined which activities, exercises and materials were used, and activities that included student interaction with concrete output were regarded by all interviewees as appropriate. The observed activities were of a communicative character in the sense that they promoted oral as well as written interaction. The learners were engaged in relevant, realistic, meaningful and purposeful communicative activities. The observed lessons included discussions and written productions, with the purpose not only to learn grammar, but also to encourage information management, critical thinking, cultural analysis and to develop communicative competence. The findings from classroom observation indicated that some teachers employed identifying word class exercise. The word classes to be identified included adjectives, adverbs and prepositions. However, the teacher never explicitly told the students that they were working with these particular word classes. The above study shows preference for communicative activities. As such, it was deemed vital to conduct a study in Zambian public secondary schools to establish the classroom practices which are preferred and ascertain how they facilitate learners’ communicative competence.
[bookmark: _Toc98288018]2.3 Teachers’ and learners’ experiences regarding the teaching and learning of English grammar.
Teachers and learners are co-workers in the teaching and learning process. Moreover, Richards and Rodgers (2001:77) observed that “There is thus an acknowledgement, in some accounts of CLT, that learners bring preconceptions of what teaching and learning should be like. These constitute a “set” for learning, which when unrealised can lead to learner confusion and resentment. The cooperative approach to learning stressed in CLT may likewise be unfamiliar to learners.” Thus, it is important to assess both teachers’ and learners’ experiences on the teaching of grammar. This can help teachers to select classroom activities or practices that can resonate with the classroom reality. 
Mwanza (2016) conducted a study whose purpose was to have a critical reflection on Eclecticism in the teaching of English language grammar to Grade 11 learners in selected secondary schools in Zambia.  The study was conducted in Chibombo District of Zambia. The study employed a mixed research study design employing both quantitative and qualitative approaches. The findings revealed that teachers experienced little to non-participation from learners during the teaching and learning process due to poor language proficiency. Mwanza’s study provides insights on the challenges faced in the teaching of English grammar according to teachers. The study has shown that there is limited to non-use of communicative activities due to low English Proficiency. The use of Eclectic method provides opportunities to use various classroom practices. However, it must be noted that the use of eclectic method does not entail the automatic use of different classroom practices. For example, the teacher may introduce the lesson using situation method and give a rule explanation using cognitive code approach but only give transformation practice or exercise. it can be argued that giving one form of practice like transformation in a lesson can hinder some learners who grasp content when done in other practices like situational practice, substitution practice or cloze exercise. Lack of participation as reported by Mwanza above could also be as a result of using a single classroom practice and not just poor English practice. However, seeing that the above research differed from the current research in terms of location, it was hoped that the findings may differ. It was for this reason that the current study was conducted.
 
A study was conducted by Rahuma (2016) which examined teachers and learners’ beliefs about teaching English grammar at Tripoli University. It also aimed at identifying the causes behind the learners’ difficulties in using their knowledge of grammar to communicate effectively and the challenges, which confront the lecturers when dealing with grammar instruction. The study used mixed methods. The findings indicated that some learners would rather not speak in English than risk making mistakes. It was further revealed that the difficulties were as a result of first language (L1) interference and fear of being criticized when they make mistakes. One lecturer stated that they have been teaching grammar for seven years and from their experience, they are quite aware of how best to teach grammar. The lecturer also stated that being successful in conveying the grammatical rule or structure to the students does not just rely on the lecturers’ knowledge of the various methods of teaching grammar. It also depends on the lecturers’ confidence of their knowledge of grammatical rules, which will help in creating different materials for the lesson. Important to note from this study is that experience shapes the way teachers employ their classroom practices. Teaching and learning experiences vary from one school to another. Therefore, it was seen important to conduct the current study to ascertain the situation in Zambian public secondary schools of Chongwe district.
Demir and Erdogan (2018) conducted research whose purpose was to determine the views of first language teachers regarding teaching grammar. The study group of the research consisted of 10 Turkish language teachers who work in a city in Turkey (Elazig). The study was qualitative in nature and employed semi structured interviews. As a result of the study, it was seen that teaching grammar differs in terms of teachers’ views. The participants stated that the number of the grammar activities that take place in workbooks is not enough, similar examples are repeated constantly, and there are mistakes in terms of content in the activities, the activities are generally incompatible with the texts, they are unqualified in terms of making grammar skills be comprehended, and inadequate in terms of enriching vocabulary. This study has pointed a number of experiences and it can be confirmed that textbooks have little positive impact in terms of classroom practices. As shown above the practices are unqualified in terms of making grammar skills be comprehended, and inadequate in terms of enriching vocabulary. It was thought that it could be the that even in Zambian public secondary, teachers could have the same experience of inadequate classroom activities. Hence, there was need for the study.
Uysal and Bardakci (2014) conducted a study whose aim was to investigate Turkish primary-level English language teachers’ beliefs and practice patterns of teaching grammar, and the reasons behind these patterns. Mixed methods were used. The findings revealed that teachers experienced classroom management issues, crowded classes and low student motivation. One teacher said it is not possible to make 40 students to participate in activities in a 40-minute class. They also explained that students make a lot of noise, teachers have no right to control students, and they cannot even send the problematic students out. This study has shown a number of issues experienced by teachers in the teaching of English grammar. Although the study was done in Turkey, the duration for grammar lessons is similar to Zambian secondary schools. However, on the issue of classroom management problem and low learner motivation, it was not known whether or not the situation was similar. As such, it was important to undertake the current study. 
 Effendi, Rokhyati, Rachman, Rakhmawati and Pertiwi (2017) conducted a study whose objectives were: to find out the approach used in teaching grammar, to describe the difficulties encountered by students in studying grammar, and to find out the students’ grammar ability. The study used mixed method to collect data. The results indicated that students still had difficulties in grammar although they have completed the grammar courses. The main difficulties are in adverb, prepositional phrases, noun clauses: subjunctives, tenses, and complex sentences with adverbial clauses. Furthermore, the results showed that there are several approaches used in teaching Grammar by the lecturers at the beginning of the semester. They are deductive, inductive, structural and communicative approaches. The problems faced by students in learning grammar are problems related to natural difficulties, mother tongue, students’ aspects, lecturers’ aspects, and the method and timing aspects. This study has outlined some of challenges faced by learners in learning and studying English grammar. It was not known whether the challenges would still exist if teachers employed effective practices.  The gap here is that the study did not provide information on the experiences of learners with regard to the classroom grammar practices.  The current study looked at learners’ experiences and their preferences on classroom grammar practices. 
Saaristo (2015) did a study whose aim was to present and discuss the views on grammar and its role in formal language learning amongst Finnish university students. The main finding of the study was that a majority of the students think of grammar as an asset in language learning. Some said that Grammar includes the instructions for how language should be used correctly and that it has an important role because it is a prerequisite for good language use. This study focused on the knowledge and thoughts on grammar amongst students to help teachers to adjust and adept the way grammar is used in language teaching. However, it did not look at the actual practices employed during grammar lessons. In other words, the study did not give information which suggest effective classroom practices in the teaching of English grammar.
Farrell and Lim (2005) conducted a case study that investigated and compared the beliefs and actual classroom practices of two experienced English language teachers with regards to grammar teaching in a primary school in Singapore. The findings suggest that teachers do indeed have a set of complex belief systems that are sometimes not reflected in their classroom practices for various complicated reasons, some directly related to context of teaching. It was revealed that “Velma's belief in a more indirect, or covert, approach to grammar teaching partially matched some her actual classroom practices. During the pre-study interview, Velma expressed the belief that grammar teaching should be integrated into speaking, writing and reading. In fact, this was observed during Velma's Lesson V1 on adverbs of manner, where students were actively discussing and writing poetry and short stories, rather than receiving explicit instruction on adverbs of manner. Even though it may seem that Velma's beliefs and practices converge, we noted some divergence also. For example, during Velma's Lesson V1 on adverbs of manner, she made explicit grammar explanations and the activities were not contextualized into meaningful communicative situations. In fact, her grammar teaching was not incidental but structured and prescriptive. The findings of the above study suggest that grammar teaching need to be integrated into speaking, writing and reading lessons. This suggests that to develop quality classroom grammar practices, teachers need to take into account both receptive and productive language skills. This study is important to the current study because it looked at classroom practices. However, the difference is that the focus was on comparing teachers’ beliefs and their classroom practices. The current study focused only on the classroom practices to ascertain classroom practices which are effective. The other difference is that the above study focused on primary level while the current study focused on secondary level (grade eleven). 
Wafa (2016) did research which was a case study of English teachers’ beliefs and classroom practices at MTs N Jeketro. The objectives of this study were (1) to describe teachers’ beliefs about English teaching, (2) to investigate the teachers’ beliefs implemented in the classroom practices, (3) to analyze factors contributing to shape teachers’ beliefs. The type of the research was a qualitative one. The finding of this study showed that first, most of the teachers’ beliefs were consistent with their classroom practices namely beliefs about learning objective, syllabus, instructional material, classroom techniques, teachers’ roles, students’ roles and assessment although the researcher still found one discrepancy namely teachers’ beliefs about classroom procedure. The factors contributing to shape teachers’ beliefs were (1) experience as language learners (2) training or seminar that teachers participated, (3) personal factor and (4) teaching experience works best. It was further indicated that the teachers believe that classroom technique is a strategy or technique that is used by teacher to implement learning objective plan to achieve the indicator. The classroom techniques are precise to use to support the curriculum are oral repetition, memorizing vocabulary, reading aloud, drill, reading comprehension, discussion and role play. The four English teachers at MTs N Jeketro reflect resemble beliefs about the classroom techniques with different variations or practices. T1 and T4 have similar techniques to use namely oral repetition and role play while T2 and T3 have additional technique; (1) discussion and (2) reading comprehension. Those beliefs are different from one teacher to other teachers. The beliefs are congruent with their practice. They use the techniques that they mention in open ended questionnaire regularly in the teaching. 
Thu (2009) did a study whose purpose was to investigate English as a second language (ESL) teachers’ beliefs in grammar teaching. The study employed a mixed methods approach. A 32-item questionnaire was administered to 11 ESL teachers in a language school in California. The results show that the participants believe that the formal study of grammar is essential to the eventual mastery of a foreign or second language when language learning is limited to the classroom. Moreover, the results in this study seem to show that the teachers believe that students’ first languages significantly influence their ability to learn English grammar. Furthermore, they tend to believe in negative transfer but not positive transfer of grammatical skills. That is, they seem to believe that many of the mistakes English as a second language (ESL) students make are because of learner native language influence. It was also revealed that teachers do not think that learners’ first languages may facilitate English as second language (ESL) students’ grammar learning. Zambia being multilingual, most learners come from backgrounds whose first language is not English. Therefore, it was important to conduct the present study to ascertain the experiences of both teachers and learners in the learning and teaching of English grammar.
Deng and Lin (2016) conducted a study whose aim was to investigate the present status of grammar beliefs of high school students as well as teachers’ beliefs and their grammar teaching behaviors, analyze and compare the similarities and differences between them. The result shows that teachers’ grammar teaching has the tendency of communicative teaching while students’ grammar beliefs have the characteristic of integration of communicative and traditional grammar teaching. Furthermore, results revealed that from the point of Deductive category, students prefer deductive teaching method. There are two main reasons for this result. One of the reasons is that with the reform of English teaching and examination in China in recent years, English teaching pays much more attention to students’ communicative competence. Teachers will be influenced by new curriculum standard and teaching syllabus during their teaching process. Their teaching perceptions are slowly changing from traditional teaching to communicative teaching. However, students have long been affected by the traditional Chinese examination system and most of them pursue high scores. In high school stage, students don’t have much opportunity to practice their communication skills, so they do not realize the importance of communicative competence. As a result, their grammar beliefs are more traditional since traditional English teaching put much focus on language forms instead of meaning. The other is that because of many years of learning, students are accustomed to the direct explanation of grammar rules by teachers. Deductive teaching is teacher-centered in which students only need to remember the rules of grammar and practice them in exercise after class, which doesn’t need any more brainwork. It also indicates that though most teachers believe it is necessary to practice grammar rules in pattern drillings. In practical teaching, teachers didn’t give as many opportunities for practicing grammar in sentences as they think.
The above study has touched on a number of important aspects like Chinese Examination. This brings one to the common practice where teachers teach learners to prepare them for the final examination. As such, learners are unable to use the learned structure in real life situation. The study has also shown that in recent years, there is a shift from traditional way of teaching to communicative language teaching where the main aim is to develop learners’ communicative competence. The study has also emphasised that the activities in traditional teaching did not require much brain work because memorization is dominant.
Tuomas (2015) did a study which focused on teacher and learner experiences and beliefs about teaching English grammar and difficulties learners may face. The aim of the study was to conduct a literature review and to find out what scientific knowledge exists concerning the previously named topics. Along with this, the relevant steering documents were investigated focusing on grammar teaching at Swedish upper secondary schools. It was observed that during activities such as reading texts and doing gap filling exercises, students focus on the activities per se whilst grammar is learnt subconsciously. Overt grammar teaching is a conscious way of learning where the teacher gives explanations of grammatical rules. Despite the great amount of grammar lessons at schools and a big number of grammar exercises, they acquire a passive knowledge of grammar that is hard to apply in their own spoken and written productions. It can be interpreted that students face difficulty in applying grammatical rules in discourse manner. Many students emphasize that they are reluctant to speak English because the constant thinking of grammar and the fear of grammatical errors. Here, it can be seen that some learners refrain from classroom participation for fear of being embarrassed if they committed grammatical errors. “Therefore, teachers should realize that they can meet the aspiration of the curriculum better by adopting the principles of CLT in their classrooms, because these principles and techniques if put in practice develop learners‟ English communicative skills (Mwelwa and Mwanza, 2020:51).”
[bookmark: _Toc98288019]2.4. Classroom practices which facilitate the development of communicative competence in the teaching and learning of English grammar.
Burner (2005:22) suggests that grammar teaching must be designed for a particular group of learners, taking into consideration such aspects as the learners’ general abilities, their age, other languages they know, their aims for learning the target language, input of the target language.” When this is put into consideration, it is possible establish a model for classroom practices which would facilitate the development of communicative competence in the teaching and learning of English grammar. Additionally, Mwanza (2020) asserts that teachers need to understand what teaching and learning is all about including what can help learners learn through the various methods and what classroom activities enhance learning in particular situations. He further indicated that when the syllabus mentions international standard, the phrase “international” standard should be seen in terms of communicative competence in which case speakers of English should possess enough language to communicate both correctly and appropriately context by context. Just to reecho, Mwanza points out that teachers need to be conscious about classroom activities to ensure that they enhance learning in particular situation.
A study was done in Lusaka by Zulu and Manchishi (2018) whose purpose was to establish whether teachers were using communicative techniques in test construction. Data was collected using both qualitative and quantitative methods. The findings revealed that teachers were not familiar with communicative testing. The teachers were equally not using the recommended techniques in testing the learners. Teachers’ lack of familiarity with communicative techniques, therefore, means that the tests lack clear objectives in relation to what the communicative approach recommends. It was further revealed that communicative tests should present learners with language tasks which reflect a real-life context. In line with this, most scholars have argued against the use of multiple-choice questions in language tests due to the fact that they do not present learners with a real world communicative situation. Apart from that, communicative tests try to measure a learner’s ability to communicate in various real communicative situations and not ability to form grammatically correct sentences. Therefore, tests should be constructed in such a way that learners’ communicative ability is established. The above study is relevant to the current study in that it provides insights on how learners can be assessed to facilitate communicative competence. The above study is against multiple choice questions. Its emphasis is on questions which reflect real world communicative situation. This implies that teachers need to employ situational practices. However, it was not known whether teachers employed situational practices in secondary schools of Chongwe district. Hence the need for the current study.
Eldoumi (2002) did a study in Libya. The aim of this study was to examine the effectiveness of the contextualized or functional grammar instruction in improving the writing performance of adult English language learners (ELL). The participants in this study consisted of a total of five adult ELL students, all of whom were over the age of 18. The study employed a mixed methods approach (questionnaires and interview guides). The study revealed that all five participants stated that memorizing grammar rules and practicing these rules through closed exercises was neither preferred nor effective. It was indicated that that language acquisition goes beyond reciting, memorizing, and completing closed exercises. It was revealed that to be functional, language needs to be taught and experienced through authentic context. Thus, the contextual grammar approach can be applied through using mentor sentences and paragraphs to explain grammar concepts and mechanics in a meaningful situation that ELL students can relate to. The above study suggests the need for meaningful situation which entails the use of situational practices or exercises. It has also indicated that classroom practices can be contextualised even at sentence level. However, nothing was known about classroom practices which facilitate learners’ communicative competence in the context of Chongwe district.
Minaflinou (2018) conducted a study whose purpose was to investigate how communicative grammar can effectively be used in EFL classes in Benin to promote real language practice. A mixed method was used. Data was collected through instruments such as questionnaires, interview and class observation. The sample of the study consists of twenty purposively chosen secondary EFL teachers. The findings indicated that most exercises are mainly structural and focus on grammar rules explanation with mechanical practice. Therefore, there is an urgent need to supplement these structural activities with communicative activities by using authentic materials. It means planning more communicative, interactive and dynamic oral activities such as role-plays, oral presentations, impromptu speeches, dialogues, pair and group conversations and keeping the right balance between meaningful written and oral activities. By doing so, students will see the relevance of grammar and how it is used in real life contexts. As a result, they will gain competence in the use, transfer and applicability of the language, making rules and meaning two major complementary components they need to develop. The above study is important as it gives an insight on which classroom practices facilitate communicative competence. However, the weakness is that the information was drawn from teacher only leaving out the learners. The current study involved both teachers and learners to have a complete understanding of the phenomenon. It was therefore thought that the findings may differ. 
Another study was done by Rochma, Wibawa and Basikin (2020) which aimed at analyzing the systems, structures, and expectations of the grammar practice class conducted by the English Department at a university in Indonesia. The study was purely qualitative. The findings revealed that teaching grammar means not only explaining the language rules but also training the students to improve their communicative competence. It is crucial for the students to not only utilize the grammatically appropriate rules but also be enlightened on when and how to apply the rules. It was also revealed that it is pertinent to come up with classroom activities that suit the students’ needs and interests which are likely to keep them committed in completing the tasks. This study also, agrees with the previous studies on the fact that grammar needs to be practices in context that by designing activities which meets the needs of learners. The above study is related to the current study in that it suggests classroom practices which would facilitate communicative competence. The above study informs that while choosing classroom practices, it important to know the needs and interests of learners. However, it was not known whether teachers and learners in Chongwe district healed the same views. As such, there was need to conduct the current study. 

[bookmark: _Toc98288020]Summary 
 In summary, this chapter has reviewed literature related to the present study. The reviewed literature has highlighted on a number of issues on the teaching of English grammar. Different types of grammar practices have been discussed too. However, from the studies which have been reviewed, no study has indicated which classroom practices are effective in the teaching and learning of English grammar. As such, there was need to conduct the study in order to fill this gap. 
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[bookmark: _Toc98288023]3.0 Overview 
This chapter describes the methodology used in the study. It presents and describes the research paradigm, research design, target population, sampling techniques, sample size and research instruments, data collection procedure, data analysis and the ethical issues.
[bookmark: _Toc98288024]3.1 Research Paradigm
This study was informed by the Social Constructivism research paradigm. This approach according Kivunja and Kiyini (2017:33) “makes an effort to ‘get into the head of the subjects being studied’ so to speak, and to understand and interpret what the subject is thinking or the meaning s/he is making of the context.” A researcher depends on people’s explanations about their experience in that given environment. Therefore, the role of the researcher is to interpret the given information. Since the research aimed at looking for effective classroom practices, it was important to hear the explanations from teachers and learners about their experiences during grammar lessons. In a nutshell, the current study is qualitative in nature, hence the choice of Social Constructivism research paradigm
[bookmark: _Toc98288025]3.2 Research Design
This study employed a descriptive research design. According to Nassaji (2015) the goal of descriptive research design is to describe a phenomenon and its characteristics and come up with a conclusion. In this study, the descriptive research design was used in order to describe the experiences of teachers and learners with regard to classroom practices during the teaching English grammar.
[bookmark: _Toc98288026] 3.3 Target Population
According to Moulton (1998, 134), “a population is a collection of objects, events or individuals having some common characteristic that the researcher is interested in studying.” The population for this study included all the public secondary schools in Chongwe district, all the heads of department for Literature and Languages, grade eleven teachers and learners of English language.
3.4 Sampling Techniques.
This study used a purposive sampling technique. According to Kombo and Tromp (2006), purposive sampling is used when a specific characteristic is to be studied in-depth. In order to get in-depth information on this research, the researcher selected samples which satisfied specific criterion. In this study, the researcher handpicked teachers who have been in the service for a long time. Learners were selected based on their performance, that is, those who perform above average, average and below average.  This type of purposive sampling is known as criterion sampling technique. The researcher found out from the HODs about the teachers who had been in service for a long time before collecting data. The same was done to pupils, the class teachers were asked to pick learners who met the criteria.
[bookmark: _Toc98288027]3.5 Sample Size 
“Sample in academic research is a subset of the population (Mkandawire, 2012:27).” The sample for this study was drawn from three public secondary schools in Chongwe District. The sample involved 3 Heads of the Department of Literature and Languages, 7 English language teachers and 15 grade 11 learners of English language. The study also included one Educational Officer. Total sample was 26 participants.
[bookmark: _Toc98288028]4.5.1. Sample Description
Three (3) public secondary school within Chongwe District whose names herein appear as pseudonyms ‘A’, ‘B’ and ‘C’ volunteered to participate in this study. In the same vein, 7 teachers and 3 HODs drawn from three public secondary schools whose identity are represented by the following pseudonyms: teacher 1, 2, 3, 4, 5, 6, 7, HOD school A, HOD school B and HOD school C volunteered to review their lived experiences in the teaching of English grammar with regard to classroom practices. Similarly, 15 learners who participated have their identities represented by the numerical pseudonyms (learner 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15).
[bookmark: _Toc98288029]3.6 Research Instruments
According to Mkandawire (2019:143), “research instruments refer to the tools that the researcher uses in collecting data for the study.” Data was collected using interview guide, focus group discussion guide, classroom observation guide and Document analysis.
Interview guide was used with HODs, teachers and the District Educational Standard Officer. The participants were asked open-ended questions on the classroom practices they employed. They were also asked to explain the experiences they had in the teaching of English grammar and what they thought were effective classroom practice for grammar lessons. Focus group discussion was done with learners. They were asked the same open-ended questions. Interviews and focus group discussion were picked because are suitable when the researcher wants to get in-depth information on the lived experiences of the participants. The classroom lesson observations were done in order to verify what the participants said during interviews. Document analysis was done by citing secondary data sources or articles with information related to the current study. 
[bookmark: _Toc98288030]3.7 Data collection procedure
Data collection procedure refers to the gathering of particular information aimed at providing some facts (Kombe, 2017). Firstly, interviews were conducted with the standard educational officer for language and Heads of department. The participants were recorded during interviews possible, and the researcher took notes. 
Face to face interviews were done with teachers and heads of department. Focus Group Discussion was done with learners only. Each group consisted of 5 members. The classroom lesson observation was done in 3 grade 11 classes. 
[bookmark: _Toc98288031]3.8 Data Analysis 
Data analysis refers to the examining of what has been collected in the study and making deductions and inferences (Bwalya, 2019). Data from the participants was first of all scrutinised to check whether they address research questions accordingly. After that, the information was put in categories. Then, the categories were further analysed to check for emerging themes. This type of analysis is known as thematic analysis. The themes were used for presenting the findings and discussion.
[bookmark: _Toc98288032]3.9 Ethical consideration 
I sought clearance from The University of Zambia Humanities and Social Sciences Research Ethical Committee. I also sought for permission from the District Education Management and school. Also, permission was sought from the participants. Participants were told about their rights to withdraw from the study at any point for any reason. Covid19 regulations were followed. That is, social distance and wearing of face masks.
[bookmark: _Toc98288033]3.10 Chapter Summary
In this chapter, I have discussed the methodology used to collect data. In the next chapter, I present the findings of the study. 
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This chapter presents the findings of the research. The findings are presented with reference to the research questions of the study. Data was collected from three secondary schools represented as school A, B and C. Data from teachers and HODs was collected using interview guide. Data from learners was collected using focus group discussion guide. The findings will be presented using research questions and emerging themes will help in presenting the findings in this study. 
The research questions which were explored were:
1. What are the classroom practices being used by teachers to teach English grammar in grade 11 classes?
2.  What are teachers’ and learners’ experiences regarding the teaching and learning of English grammar?
3. Which classroom practices facilitate communicative competence in the teaching of English grammar in the Zambian public secondary schools?
[bookmark: _Toc98288037]4.1 What are the classroom practices being used to teach English grammar in grade 11 classes?
The first research question sought to find out the classroom practices being used in the teaching of English grammar. It was intended to bring out the practices often used by the participants in the teaching and learning of English grammar. However, since the study was on English grammar, teachers were asked to state what they understood by the term English grammar. 
4.1.1 Teachers’ understanding of English grammar
Teachers were asked what they understood by the term English Grammar. Responses from Heads of Department for Literature and Languages revealed that English grammar has to do with the rules of a language. Teachers also had a similar understanding of what English grammar is. For example, the Head of Department (HOD) from School A said that:
For me, English grammar simply means the rules that are applicable to specific concepts. It deals with the rules which govern a particular topic you are trying to teach to the learners.

Head of Department from School B said that:
English grammar is where learners learn rules which govern in this case our official language.
Head of Department from school C noted that:
English grammar simply means the way we arrange sentences in order to come up with meaning. When we talk about grammar, we refer to adverbs, tenses, phrases and even reported speech.
Teacher 1 said that: 
English grammar is a part of language which considers the rules of the language.
Teacher 2 stated that:
 For me, grammar is the anchor of language. This is where pupils are taught the rules of the language. That is, when to use the past tense, when to use the present and future tense and so on and so forth. We also look at the parts of speech.
Teacher 3 noted that:
According to the way I understand it, English grammar, these are rules that are supposed to be followed in using English language. That is, when writing, speaking, listening and reading. Since these are the four language skills.
Teacher 4 stated that
English grammar, I think for instance, when you are marking composition, you look at some grammatical errors and how some sentences have been used or phrased.
Teacher 7 said that:
English grammar is where you teach learners good sentence construction. That is English sentences. And off course how to communicate well so that the message they are trying to put across is understood by those that are listening. So, they need to use correct words, proper construction of sentences for them to make their message clear to their listeners.
4.1.2 Classroom practices used to teach English grammar in grade 11 classes.
The findings revealed a number of classroom practices which teachers use during grammar lessons including Cloze exercise/filling in the blank spaces, transformation exercise, substitution exercise, spelling exercise, punctuation exercise, composition exercise, single word prompt, choosing a correct sentence and situation exercise. For example, teacher 1 said that:
I use situation, single word prompt and substitution exercises. 
Teacher 2 said that:
I usually use substitution tables, filling in the blank spaces, debate and the common question and answer. But mostly, we use role play.
Teacher 3 said that:
I normally use spelling exercise, transformation, cloze exercise and punctuation exercise.
Teacher 4 stated that
I use single word prompt, identifying correct sentences, editing and substitution. But I don’t use repetition. For repetition, I don’t use it because it brings some kind of noise. Sometimes you ask them to repeat after you, they just laugh. You know grade elevens.
The HOD from school A said that:
I use situation exercise most of the times. Sometimes, the topic determines the selection of the practices to use.
HOD from school B said that 
When teaching vocabulary, I use close exercise. Here learners are given a variety of words to choose which one is appropriate. When teaching tenses, I ask learners to identify tenses in given sentences. I also use substitution tables and identifying correct sentences, but I have never used situation exercise before.
Teacher 7 stated that 
Usually, we are guided by the teacher’s guide on how to go about teaching a particular topic. The common practices are cloze tests, transformation and constructing own sentences. But I don’t only rely on teacher’s guide, I also use my initiative. 
The HOD from school C stated that
I normally use close tests, transformation, word identification, situation and sometimes repetition.
Learners from the focus group discussion also revealed a number of classroom exercises used during grammar lessons including cloze exercise, transformation exercise, substitution exercise, reading exercise, choosing a correct sentence and situation exercise. For example, pupil 4 stated that: 
We use situation exercises and sometimes substitution tables.
Pupil 5 noted that:
Normally, we do close exercise and substitution.
Pupil 6 said that
We also do read.
Pupil 11 stated that:
Basically, they ask us to construct our own sentences.
Pupil 12
Sometimes they give us sentences and we have to rewrite (transformation exercise).
4.1.3 English grammar practices: classroom lesson observation data
After collecting data from both teachers and learners, the researcher conducted classroom lesson observations. The idea was to ascertain whether they practiced what they stated during interviews where they stated that they used situation exercises, transformation exercise, cloze exercise, repetition, substitution and spelling exercise. What is presented under lesson observation data are the excerpts from the transcribed lesson (verbatim) and not the whole lesson (verbatim). A total of three lessons were observed. The first lesson observed was a grade 11 English structure lesson on Reported Speech taught by teacher 9 at school A.
Excerpt 1: English language structure lesson on “Reported Speech”
Teacher: So, there are rules we need to follow in order to change sentences from direct to reported speech. What are those rules?
Pupils: (silent).
Teacher: There are things we need to change and these are:
1. Tense
2. Pronouns
3. Time and place
Teacher (writes on the board) “I will come tomorrow,” he said. Who can change it to reported speech?
Pupil: He said that he would come the following day.
Teacher: Which tense is going to change?
Pupil: Will
Teacher: What else?
Pupil: Come
Teacher: Alright, what about time and place?
Pupil: Tomorrow changes to the following day.
Teacher: Lets connect. He said that he would come the following day. Is that correct?
Pupils: No 
Teacher: What is wrong?
Pupils: Came.
Teacher: What is wrong with came?
Pupil: The grammar doesn’t just sound good.
Teacher: I know it doesn’t sound good, but what is making it not sound good?
Pupil: Would. Would is already in the past so the verb come has to remain unchangeable.
Teacher: Very good. That is what I wanted you to say. So, it is supposed to be: he said that he would come the following day.
Teacher: (writes) “I was not near this place today,” declared the accused. Who can change it to reported speech?
Pupil: The accused declared that he was not near that place that day. 
Teacher: very good. What has changed? 
Pupil: This has changed to that.
Pupil: Today has changed to that day and I, has changed to be.
Teacher: Is that difficult?
Pupils: No
Teacher: Can I give you a final example before I give you individual work?
Pupils: Yes 
Teacher: “Has your mother gone to the market?” 
· B: She asked him if…….
Teacher: Anyone who has worked it out?
Pupils: (silent)
Teacher: When you are given transformation, you don’t have to take more than two minutes thinking.
Pupil: She asked him if his mother had gone to the market.
Teacher: very good. Get your books and write the following exercise.
Exercise
Change the following direct sentences to reported or indirect speech.
1. “Katongo, have you heard about the news of your sister’s results?” she asked.
B: She asked Katongo if…………………..
2. “I have been working for six years now,” Jane said.
B: Jane said……………………….
3. His mother asked him “what are you doing now?”
B: His mother asked…………………..
4. “You have to wake up early tomorrow,” her father reminded her.
B:  Her father reminded……………..
The second lesson observation below was of a grade 11 English lesson on the improbable conditional sentences which was taught by teacher 10 at School B.
Teacher: Today we are going to look at the condition called unlikely condition. So, the unlikely condition is also known as the improbable condition. I will write a sentence on the board. You and I are going to identify why it is called unlikely condition (something that is likely not to happen) …any person to give me unlikely condition sentence. A sentence which is unlikely:
Pupil: If I had enough money, I would go to Chipata.
Teacher: very good.
Teacher: (writes on the board) ‘If peter asked Anna, she would marry him’. If you look at this, we have the main close here and the if clause. Do you know what a clause is?
Pupils: No
Teacher: We have two clauses here separated by the comma. We have the if clause. The if clause is the clause which carries if. We also have the main clause. Let me do this. Let’s use the same sentence. Let’s identify the main clause and the if clause. 
Pupil: The if clause is “if peter asked Anna.
Teacher: And the main clause?
Pupils: She would marry him.
Teacher: Now for us to come up with the if clause and also the main clause. The if clause should have if + past simple and our main clause has would +verb.  Let’s identify in the sentence the past simple and the would plus verb.
Pupil: ‘Asked’
Teacher: What is it?
Pupil: Past simple
Teacher: The past simple yes, so if clause has been formed with the past simple tense which is asked. And the verb there in the main clause.
Pupils: Marry
Teacher: I can give you another example just here. “If he came, I would speak to him”. Is it possible for us to construct a sentence starting with the main clause and finishing with the if clause?
Pupils: Yes
Teacher: Who can give an example 
Pupil: I would speak to him if he came.
Teacher: Now, if you have noticed, our sentence starting with the if clause finishing with a main clause, we are putting a comma somewhere. Where do we put a comma in this sentence?
Pupils: Nowhere.
Teacher: Why?
Pupil: It’s a rule.
Teacher: So, when we start with the main clause you are not supposed to put a comma. When you start with the if clause you put a comma to separate the two clauses. Any questions on the unlikely condition.
Pupils: No questions.
Teacher: Okay, since you don’t have questions, I am going to give you, my questions. I always have questions.
Exercise 
Make sentences using the following expressions. You may start with either the main clause or the if clause.
Main clause                                                                              if clause
1. Be upset                                                                         here the news
2. Be sad                                                                            lose the money.
3. Celebrate                                                                        get a job
4. Pay back loan                                                                 work extra hard 
5. Buy a house                                                                    have a lot of money.
6. Punish                                                                             go home late
7. Finish                                                                              shows how to do it.    
The third lesson observation below was a grade 11 English lesson on vocabulary which was taught by the HOD at School C.
Teacher: Let us look at today’s topic. What is on the board?
Pupils: Cloze
Teacher: What is cloze?
Pupil: A type of exercise where you are supposed to fill in the blank spaces. 
Teacher: (writes on the board) 
· creatures
· Unusual 
· Throughout 
· Although 
· Spiders
· Trapped 
Teacher:  You stand and read a word of your choice
Pupil: Unusual
Teacher: Together (when a learner reads, the teacher asks the whole class to repeat the word).
Pupils: Unusual (repeating after their friend).
Teacher: Let me have two people in front a boy and a girl. I want you to read the passage without putting answers in the blank spaces.
Teacher: Let’s work out number 1,2,3,4 and five together and you will do the rest as your individual exercise.
Cloze exercise:
 Instructions: Read the passage carefully and find a correct word to fill in each blank space.  
Feeding entirely (1) ….small living creatures, spiders(2)…the greatest part of each day looking (3)………… something to eat. Although they are (4) ……small, it is (5)…….unusual for them to catch something (6)……………..than themselves. Throughout the year, the spiders in our gardens kill and eat many garden pests. It has been said (7) …………….without the spiders keeping down fly population, we would soon be knee-deep  in (8)………….and overrun with diseases and death.
Different types of spiders use different ways of catching their food. Many spiders spin silky webs and position (9) ……........ to catch flying (10) ………………..
Under this research question, data collected from interviews and classroom lesson observation does not correspond in that during interviews, teachers mentioned the use of meaningful practices, situational practice in particular but during lesson observation, none of them employed meaningful practices (situational practice to be specific).
[bookmark: _Toc98288038]4.2 What are the teachers’ and learners’ experiences regarding the teaching and learning of English grammar? 
The second research question was about examining teachers’ and learners’ experiences regarding the teaching of English grammar. It was intended to bring out (a) how classroom practices are conducted in the teaching of English grammar (b) the effectiveness of the classroom practices used in the teaching of English grammar.
4.2.1 How teachers conduct classroom practices in grammar lessons
The intension here was to assess teachers’ and Learners experiences based on how they conduct their classroom exercises. It was further intended to assess the context in which grammatical knowledge is transmitted from teachers to learners during the practice stage. Findings revealed that teachers conduct their classroom practices through group work, pair work, role play, individual work, debate and dictation. Below are some of the responses from the participants:
Teacher 1 said:
I normally use techniques like group work, role play, debate, dictation, pair work and dialogue. For dialogue, it is normally among the pupils. You give them questions and they begin to discuss. Sometimes it can be the whole class and then learners can even be contradicting among themselves. This is common now because of covid, so you just throw a question and the class discuss because group work is not encouraged. As a teacher, you have to be there to facilitate.
Teacher 2 said that: 
So, before, we used to group pupils in small groups. But with this corona era, we are discouraged to form groups. So, what do we do? We just throw questions to the class. It is entirely class discussion. When using substitution tables, once I am done with the substitution table, I ask pupils to construct their own sentences.
Teacher 3 said that
For spelling exercise, you first write the words on the board without telling the learners that the next exercise will be spelling. You just tell them to discuss the words and then you rub. After that, you ask them to spell maybe entrepreneurship. I also use dictation under punctuation exercises. For cloze tests, you can write words since they are in categories, for example the word bed, there are other words which share the sound for example bird. So, you can write words in a similar way and then start explaining how these words are used. For example, the hat for kasote and the hut for kanyumba or whatever. You explain those words in that category. Then, that is when you bring the cloze test where you want them to choose from the options.   
Teacher 4 stated that
I usually explain before giving them an exercise. As a teacher, you explain and learners will do their part and learning goes on. sometimes, you can switch the exercise so that even the slowest learner can grasp something from the lesson.
Teacher 7 said that 
For topics like phrasal verbs, I normally teach how to use phrasal verbs. Usually, when teaching phrasal verbs, again as I have said earlier on, we are guided by the teacher’s guide. The teacher’s guide outlines the procedure on how to go about teaching. We have different forms of phrasal verbs; each has rules which need to be followed. After teaching them, you give them an individual exercise. I usually explain before giving them an exercise. As a teacher, you explain and learners will do their part and learning goes on. Sometimes, you can switch the exercise so that even the slowest learner can grasp something from the lesson.
HOD from school A said that:
if I am teaching on ‘Reason’, first of all, I explain the concept of reason. After explaining the concept, I need to show the learners how the structure is formed. If I am teaching the past tense, they need to know how the past tense is formed. When they learn how the past tense is formed, for example, the –ed or whatever, I will engage the learners to apply what I have taught that is orally. I will ask them to construct sentences on how to form past tense. So, from the oral practice, I should be able to tell whether the children have understood or not. From there, depending on the feedback I will get, it’s either I will explain a bit again what I have already taught. This will help those who may not have understood because oral practice gives a clear picture.
She further stated that
I can engage learners through group work and ask them to come up with their own sentences. Sometimes I can just write sentences on the board and then ask them to change the sentences or ask them to identify the tenses. Also, when I am teaching a topic like ‘Reason’, I will explain what reason is and show the learners which structures are used to express reason. Thereafter, I engage them by asking them to construct sentence to express reason, or I can write sentences on the board and ask them what the sentence implies. So, you can write a sentence on the board and ask learners which word expresses reason and they respond “it is because.”
The HOD from school B
The procedure differs depending on the topic. Mostly, I begin with rule explanation. After that, I give examples. From there, I give them an activity and later give them individual exercise
The HOD from School C noted:
After the explanation, you write questions on the board and ask learners to write in their books. There is another way of tackling it. That is, you put them in small groups and give them questions and choose secretaries who will read the answers. During class discussion, you sort out correct answers. Another way, you can be reading and then ask learners to explain keys words.
Findings from the learners’ focus group discussion revealed that classroom practices were conducted through: group work, pair work, role play, individual work, debate and dictation. Below are some of the responses from the participants:
Pupil 1 stated that 
Classroom practices are conducted through group work, individual work and dictation. 
Pupil 5 noted that
They are conducted through group work, individual work and dictation.
Pupil 9 stated that:
They normally start by giving us examples on how to write them. Afterwards, they ask us to write using our own words. 
Pupil 12 said that 
Sometimes, after giving us examples, they ask us to create small groups and do class activities. Later, give us to write in our books.
Pupil 11 noted that
They are conducted through pair work and group work but mainly, it is individually.
4.2.2 Teachers’ and learners’ experiences regarding classroom practices employed in the teaching and learning of English grammar.
Here, the aim was to find out if the classroom practices (Cloze exercise/filling in the blank spaces, transformation exercise, substitution exercise, spelling exercise, punctuation exercise, composition exercise, single word prompt, choosing a correct sentence and situation exercise) which they often used served the intended purpose in the teaching of English grammar. The findings can be divided into three categories. The first category reveals that the classroom practices which they used were very effective. The second category reveals that the effectiveness depends on how well one has done the rule explanation. The third category revealed that effectiveness depends on the classroom situation and the quality of the learners.
Some teachers experienced a positive response through the classroom practices they used. When asked about their experiences, below are some of the responses given by the participants:
Teacher 1 said that
They are effective because they involve every learner. In some of these practices, I personally make them stand up. So, everyone will be aware that there is something coming up or the teacher want us to do. When you draw their attention, you tell them what they should do. When you ask, they will be freely talking. So, you can bring up something as a teacher that whoever gives a correct answer sits down. So, personally at the end of it all, to me I would say it’s beneficial because the class tends to be active. Sometimes when I put them in pairs, they try to work had so that they can perform better than other pairs.
Teacher 2 said that
They are very effective in that they provoke full participation from pupils. These practices are more of learner centered. They even debate among themselves. If one gives a wrong answer, they correct each other.
Teacher 4 said that
I think the meaningful ones are more effective because it is like they are discovering the rules on their own. Normally, they do not forget when they initiate something themselves. Unlike a situation where a teacher just feeds pupils with information, they forget. The other good part when you use meaningful practices is that even the slow learners are able to learn from their friends. Sometimes, if the pupil hates you, he or she will not listen to your voice. He or she will just say that this one is just making noise. So, using meaningful practices will help them learn from their favourite friends.
The HOD from school B said that:
The effectiveness of classroom practices depends on the topic. Sometimes they may not yield expected results. But in most cases, they do.
The HOD from school C asserted that:
The practices are effective because they learn a lot. But if you did not explain well or if your rule explanation was not clear, the practices cannot be effective. Practices like dictation are more effective because they write sentences on their own. You will find that one pupil has written the while the other one has written they. So, it helps them to know how to use the words. Learners also learn more when you use debate.
Other teachers had an opposite experience. They faced challenges with pupils who could not read. For example, Teacher 3 who mentioned said that: 
They are effective. At least pupils are able to transform sentences with less difficulties and with correct spellings. The practices are excellent despite the capacity of learners. It is a pity to mention this that some learners find difficulties in reading. Maybe you find 3 or 4 pupils in class can’t read, so I usually think about how I can help them.  I wish we can have periods for literacy to teach them how to read. But the practices are helping learners.
The HOD from school A noted that;
The practices are effective. But what I have observed is that learners like to bring what they hear outside and then use it in the classroom. They like importing things. That is a challenge. When they are in the classroom, they can get everything correct but they cannot use it outside the classroom. You can remind them that last time we learned this, but they will say “no madam we heard this and the minister said this”. So, this is where I see a challenge. For example, if you teach them that discuss is not followed by ‘about’, it is “talk” which is followed by about. Just there when you give an exercise, they will follow the rules. Immediately they go out, they repeat the same mistake.
She added that:
The effectiveness of the practices depends on how consistent the teacher is. As teachers we need to know the whole class; their weaknesses, their challenges and all that. For me, if I discover that there is a recurring habit, I need to find a way of getting rid of the habit. For example, I will consistently give them exercises, homework which will try to remind them the rules.
She further noted that
Sometimes, I usually come up with cloze tests where I know that here I need them to use phrases like “talk about” or “consist of” or “discuss”. Giving exercises regularly helps learners develop language skills. Mind you, English is foreign. Take for instance if you are teaching a child their native language, he or she will know that this is not how we say. So, for English we need to have a different approach. Because learners hear different people using the same structure differently. As such, they will have debates on which one is correct.
Teacher 7 said that
They do bring about the desired outcome. Usually, when teaching grammar, there is a role you are trying to put across. For that rule to be understood by learners, off course there is a particular practice that will help you to achieve a particular objective. For example, repetition, you can use it to help your learners understand that grammatical rule you are teaching them.
Learners were asked to state whether classroom practices were effective. 
Pupil 1 stated that
They do help because we tend to learn from one another, and the teacher is able to correct us. 
Pupil 3 noted 
Substitution is effective because when you give a wrong answer, the teacher can easily correct you. Situations exercises are effective because when you are being taught, you can use the structures even somewhere else.
Pupil 7 said that
The practices are effective. They help us to learn how to respond to elders in a polite manner.
Pupil 5 stated that
So let me say something about the cloze exercise I mentioned. When you learn on how words like there, they, their and then you practice them using cloze exercise, you will find that you know where to put the words correctly even in real life situation.
Pupil 11 noted
They are effective. According to what I have seen in my class, a lot understand much better. In some ways, they help us correct our mistakes.  
Pupil 13 mentioned that
They are effective in that when you construct your own sentences, the teacher will mark. When you make a mistake, the teacher will correct you and then you can learn.
The above findings correspond to each other in that that both the interview and classroom data have one voice. What was observed in the classroom reflects what was said during interviews. In all lessons observed, there was active participation from learners. it was also observed that in some instances, learners kept quiet even when it was expected that they had prior knowledge on the subject matter. This however, confirmed what was said about both successes and challenges faced during grammar lessons.
4.3 [bookmark: _Toc98288039]Which classroom practices facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools?
The researcher sought to find out the classroom practices which are effective in the teaching and learning of English language. In other words, the researcher sought to ascertain the classroom practices which facilitate learners’ communicative competence. Teachers, learners and District Education Standard Officer were asked to state which classroom practices are effective in the teaching and learning of English grammar.
4.3.1 Teachers’ insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar.
The findings revealed that that the use of situational exercises, transformation exercise and substitution exercise are effective in the teaching and learning of English grammar. It was also revealed that combining different practices or exercises in one lesson could also be effective in the teaching and learning of English grammar. It was further indicated that the topic determines the selection of the classroom practices. Below are some of the responses:
Teacher 1 said that:
When you consider the practices, you will notice that you cannot really do away with all of them. Because you find that depending on the lesson or whatever you are giving the learners that day, probably you would need one or two. But looking at grade 11, I personally feel that the controlled practices should not be done much. Probably, substitution, single word prompt. According to what you are teaching about and true sentences and situation exercise. Especially the situation practice because it has to be totally learner centered. Learners should be able to learn how to use correct grammar from different point of views. When different situations are created, learners will be able to use that piece of grammar correctly and they will not just stick to one situation. They also understand that this expression can be used in this situation and can also be used in another situation, even when I want to express myself like this, I can use this kind of expression.
She further indicated that
Situation practices should be used as much as possible. Off course with others like substitution, single word prompt. Though this one seems to cling to certain part of work. For example, that one where you have words or conditional sentences like “provided that, supposing and unless”. However, I feel all the practices can still be maintained. They can still be maintained depending on the lesson. Only that others will be used more. Situation practices helps pupils not only in English language as a subject but also other subjects. For example, mathematics and science. Situation practices can be looked at in a broader aspect. 
Teacher 2 said that
I would suggest the use of situation practices and some mechanical practices like substitution. Initially, we use both mechanical and meaningful practices, but we are encouraged to use the meaningful ones whereby you only facilitate. But the capacity of our learners does not allow us. So, you will find a situation where they are just quiet. You are asking, but they cannot just say anything. Sometimes, they can even tell you that madam just explain we don’t know anything. So, you need to give them the rules. Thereafter, you start giving them activities in pairs. You ask them to transform sentences or construct sentences. Meaningful practices sometimes limit participation. 
When teaching tenses, all you need to do is give a rule explanation and learners will construct sentences on their own. But for topics like condition and intensifiers. Those you need to explain what they are, how to use and when to use them.
Teacher 3 also stated that
I can say spelling exercise, Transformation, Close tests, Situation and talking about real life. Also, Composition exercise can help. Here, you can test different grammatical aspects such as tenses or subject verb agreement. But situation exercise can be more helpful.
Teacher 4 mentioned that
When it comes to teaching grammar, a teacher has to apply both mechanical and meaningful practices. This is because, if the teacher just applies meaningful practices, pupils won’t have direction. You will find that they will just be leaving work unattended to. So, teacher’s guidance is also needed for them to do the right thing. As teachers, we know our learners and we know the level at which they grasp things. So, as a teacher, you need to find ways which can suit the learners. You can use either 3 or 4 practices as long as you have achieved your goal. 
The HOD from school A said that
For me, I wouldn’t say that there is a best practice. Like I have stated earlier, this is a foreign language and English is very wide. So, there could never be a better practice or specific practice that could help us in the teaching of English grammar. In other words, what I’m trying to say is that we need to incorporate the various practices. Whichever you feel at that time that this one is going to work for my learners bring it in. otherwise, if you say this is a specific practice we can use in teaching grammar, there, we can miss it. So, we cannot discard anything. For example, even the same repetition, there are times when it can be useful.
The HOD from School B said that:
We need to combine. We cannot just stick to one or two.
Teacher 7 stated that
As a teacher, you need to read a situation. You as a teacher, as you are teaching in front, you have to be very careful. You have to be careful in a sense that learners should be able to get what you are teaching and you should be able to judge as you teaching. So, when you feel that this particular practice you are trying to use is not working, you can there and then shift to another one. 
The HOD from School C said that:
On that one I cannot be specific. I would say all the practices which I have mentioned earlier can add value. 
4.3.2 Learners’ insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar.
Findings from the focus group discussion with learners revealed that situational practices are more effective in the teaching of English grammar. It was also indicated that substitution, cloze tests, repetition and transformation exercise are also effective in the learning of English grammar. Below are some of the responses:
Pupil 1 said that:
I would say Situation and substitution exercise. This is because situations are easily understood.
Pupil 5 said that:
As for me, situation and substation are useful. Situation is useful because you find that they give me a situation which requires to think critically. Substitution is useful because the teacher has already constructed for me a sentence to substitute some words and add my own. So, you find that maybe in rewrites, you substitute and add your own. So, you get to know which words to add on that situation. 
Pupil 8 noted that: 
For me repetition is better. So, I can say that repetition and substitution are good because I cannot easily forget.
Pupil 5 further stated that: 
According to my experience, like repetition form of learning grammar, that form, it only deals with that particular information. You are not required to think critically. You only know that this is the only information.  Let’s say for instance, if you find a different situation in an exam, you won’t be able to think that critically because you only stick to that information or structure you have learned. So, substitution and situation are okay for me.
Pupil 7 noted that: 
Reading exercise is also important because teachers will be listening while us learners are reading. Teachers can control you on the word you are not reading properly. 
Pupil 6 said that. 
Also, reading improves our understanding. It helps in using the right grammar and understand. Sometimes you can read without understanding. So, reading exercises can help. The more we read, the more we improve our understanding.
Pupil 11 stated that
I would say the close exercises are very helpful in that you come up with your own words or sentences. When the teacher comes to teach, she needs to ask the learners to give more examples. She can give her examples and ask learners to give more examples and then give an exercise. If there are mistakes, you correct them. 
4.3.3 District Education Standard Officer’s insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar.
The study included the District Education Standard Officer. The intension was to get their insights on the classroom practices which they think are effective in the teaching and learning of English grammar since they are also part of the implementation process of the Zambia Senior Secondary School English Syllabus. The following is the response:
When it comes to classroom practices, guidelines are given in teacher’s books or guide and the syllabus. Our duty as Standard Officers is to see to it that teachers are implementing what is recommended in the syllabus. But looking at the performance of learners in the past years, it appears that something is missing. A number of learners don’t perform well in grade 12 examination. Even when they are done with Secondary school, we normally receive information that a number of them find it difficult to even write an application letter. So, I can encourage teachers to be creative. They need to employ practices which accommodates different learning styles because learners have different learning abilities and they come from different language background. 
When asked about classroom practices which would facilitate communicative competence, what was prominent from both teachers’ and learners’ preference of was the need to use situational practices. However, this was not reflected during lesson observation.
[bookmark: _Toc98288040]4.4 Chapter Summary
This chapter has presented the findings of the study. The findings were presented in accordance with the following research questions: 1. what are the classroom practices being used by teachers to teach English grammar? 2. What are teachers’ and learners’ experiences regarding the teaching and learning of English grammar? 3. Which classroom practices would be effective in the teaching of English grammar in the Zambian public secondary schools? In other words, the findings provided the answers to the above questions which guided the study. The following chapter will discuss the findings. 
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This chapter discusses the findings of the research in relation to the objectives of the study. The chapter revisits the various themes that emerged in chapter four. The discussion has been grouped into three main themes reflecting this study’s objectives which were as follows: (i) To establish the classroom practices being used to teach English grammar in grade 11 classes, (ii) To assess teachers’ and learners’ experiences regarding the teaching and learning of English grammar and (iii) To establish a model of classroom practices which would facilitate the development of communicative competence in the teaching and learning of English grammar in the Zambian public secondary school. 
[bookmark: _Toc98288044]5.1	Classroom practices being used to teach English grammar in grade 11 classes.
As for the first objective, the researcher wanted to find out the practices which teachers often use in the teaching of English grammar. Since this study was about grammar teaching, it was considered important to establish teachers’ understanding of the term English grammar. 
5.1.1 Teachers’ understanding of the term English grammar.
Wilcox (2004:1-2) asserts that “grammar is just one more content area that any new or pre-service English teacher must master. But in order to teach it, one must first be able to define it, and that is no easy task.” The findings for this study reveal that some teachers could not define the term English grammar. For example, when asked what English grammar is, Teacher 4 said that “English grammar, I think for instance, when you are marking composition, you look at some grammatical errors and how some sentences have been used or phrased.” Her response shows that she had a narrow understanding of the concept of English grammar. The selection of classroom practices can be effective if the teacher has a complete understanding of what English grammar is. It is not enough to have just an idea of what English grammar is all about. For example, if a teacher looks at English grammar as simply the process of correcting grammatical errors, it entails that the focus during grammar lessons be on developing learners’ grammatical competence neglecting other competencies like sociolinguistics and strategic competence. 
There is a risk in viewing grammar as just the ability to correct errors. For example, Kaivanpanah, Alavi, and Barghi (2019:230) state that “although error correction is important, if all errors are corrected, learners may become demotivated and unwilling to speak.” This implies that teachers need to understand that language learning is a gradual process. Thus, error correction should be done cautiously considering the fact that error is part of learning. Further, teachers need to familiarise themselves with the concept of grammar in order to teach it effectively as suggested by Wilcox.
The findings of this study revealed two major perspectives of the concept of English grammar. That is, formal and functional perspective. For example, one participant said that “For me, English grammar simply means the rules that are applicable to specific concepts (adverbs, tenses, pronouns and conditionals). It deals with the rules which govern a particular topic you are trying to teach to the learners”. Her understanding of English grammar tends to resonate with the recommendation made by CDC (2013:43) that “The learners should be taught basic grammatical terms (concepts) such as 'subject', 'clause', 'object', 'finite' and 'infinite verb', the parts of speech and names of tenses and, where appropriate, be given 'rule' explanations.” The above-mentioned grammatical concepts or terms have rules which govern their constructions. For example, when one talks about tenses, there are rules which guide how to form past tense. For instance, adding -ed to regular verbs like talk to make it talked. Another participant said that “English grammar is a part of language which considers the rules of the language.” However, knowing rules of the language is not enough. Additionally, knowing how to form past tense is not enough for one to develop communicative competence. It is a reason why the above conceptualizations of grammar fall under formal perspective of grammar. According to Burner (2005:17), “Formal grammarians do not pay so much attention to meaning and context as they do to form and structures; they subject language to a bottom-up analysis, morphemes being the smallest language component they operate with, and the sentence the largest, and in between there are other levels such as word and clause.”
Further, Kaivanpanah, Alavi, and Barghi (2019:234-235) contend that “when teachers believe that grammar is just a set of rules and structures, they will only teach rules and language forms. However, grammar teaching consists of teaching meaning, use and structure. Learners not only need to know grammar rules, but they also need to know what a certain structure means and when it is used in communication; otherwise, they are not likely to use language communicatively.”
Other teachers viewed grammar from a functional perspective. For example, he explained that:
English grammar is where you teach learners good sentence construction. That is English sentences. And off course how to communicate well so that the message they are trying to put across is understood by those that are listening. So, they need to use correct words, proper construction of sentences for them to make their message clear to their listeners.
Functional grammarians “deal with language in use. They regard words and sentences not as individual and independent forms, but as part of a whole, getting meaning from their surroundings (either from the rest of the language – semantics, or from the context in which they occur pragmatics) (Burner, 2005:17).” In addition, functional grammarians believe that grammar is more than just rules governing sentence construction but also the meaning and the use of the constructions. 
Furthermore, Wafa (2016:2) states that “Teachers are very influential in language teaching. Teachers’ actions in the classroom are determined by what they believe.” Teachers’ beliefs are important concepts of understanding the teachers’ perspectives on the teaching. It can be said that one’s understanding of English grammar influences their teaching approach. That is, those who view grammar from a functional point of view will teach English grammar with the aim of making their learners to develop communicative competence.
Some teachers added that grammar is the anchor of language. This is similar to Azar (2007:2) who contends that “without grammar, we would have only individual words or sounds, pictures, and body expressions in isolation to communicate meaning. As such, grammar is the weaving that creates the fabric.”
5.1.2 Classroom practices being used to teach English grammar in grade 11 classes.
The Curriculum Development Centre (2013:43) recommends that “Learners should be given ample opportunities to practice structures orally in meaningful situations…Learners should also be given written activities that allow them to use the structural item being practiced in paragraphs rather than simple sentences.” Based on this recommendation, the researcher sought to establish the classroom practices employed by teachers in the teaching of grammar. 
The findings revealed a number of practices being used by teachers. The practices used during grammar lessons include cloze exercise, transformation exercise, repetition, substitution exercise, spelling, composition exercise, single word prompt, choosing a correct sentence and situation exercise. These findings are in line with Kruzicová (2015) who informs that after presentation, a teacher needs to plan the second or the practice phase of the lesson. The aim of this stage is to give pupils thorough practice of target items, so that they will be able to use them correctly and fluently. The practice stage according to Kruzicova usually starts with fully teacher-controlled activities and continues with less controlled ones to relatively free communicative tasks. The activities can be divided into two types. The first type is mechanical practice. At this stage of the lesson the teacher gives students practice in forming the structure. It should be a controlled kind of practice that will be done very quickly. The teacher can use for example, repetition, substitution single word prompt (picture prompt). Another type is meaningful practice. It is the second stage of practice following the mechanical type of activities. At this stage, pupils not only create the form, but they also have to work with content. Learners have to think and understand what they are saying. At this stage, teachers can use for example, the following activities: true sentences, situational exercise, choosing the best sentence and talking about real exercise. This means that teachers can choose any practice from the options given based on the learners’ demands. 
It was noticed that the difference occurred among the teachers who participated in the study. It was revealed that some teachers used practices which other teachers never used. For example, out of 10 participants, only one teacher mentioned the use of spelling exercise. Furthermore, it was observed that some practices were used by most participants. This simply shows that teachers have a vast array of options to choose from when it comes to classroom practices. This resonates with the Code and Pedagogical Discourse Theory which looks at how power is reproduced in classrooms. This theory is concerned with the manner of context in which classroom practices are conducted. For example, Bernstein (1971:158-159) states that “Frame refers us to the range of options available to teacher and taught in the control of what is transmitted and received in the context of the pedagogical relationship.” As implementers of the syllabus, teachers need to look for options which can help transferring the knowledge. The context needs to be communicative in nature so that learners can develop communicative competence.
One of the interesting observations is that some teachers used classroom practices and classroom techniques to mean the same thing. For example, one teacher said that she uses substitution tables, filling in the blank spaces, debate and the question and answer. She further added that in most cases, she uses role play. However, it must be emphasised that classroom practices/exercise must be differentiated from classroom techniques. It must be noted that it is a mistake to view classroom practices and techniques as the same thing. Classroom techniques are the means through which classroom practices (the tasks) are executed. By definition “A technique is implementational - that which actually takes place in the classroom. It is a particular trick, strategy, contrivance used to accomplish an immediate objective. Techniques must be consistent with a method, and therefore in harmony with an approach as well (Mwanza, 2016:158). Examples include: quiz, question and answer, debate and role play and group work. On the other hand, classroom practices refer to a set of activities/exercises designed to build learners language skills by completing given tasks. For example, there is transformational practice whose task is to re-write sentences without changing their original meaning. This practice can be done through different classroom techniques such as group work, pair work or individual work. 
Literature suggests that each practice serves a distinct function in teaching and learning process. Therefore, teachers need to understand how each practice helps the learner in the language acquisition process. Nalunga (2017:6) asserts that 
Mechanical activities including repetition and substitution are used to avoid errors. Furthermore, grammar lessons are typically teacher centred and start in the form of a dialogue, where the teacher models the native-like pronunciation. Then learners participate in repetitive drills without necessarily comprehending the meaning of the messages. If learners successfully build approved habits, they are rewarded to reinforce the habit. 
This shows that repetition is useful in the teaching and learning of English grammar. However, some participants in this study had an opposite point of view. Of the 10 participants, only 1 mentioned the use of repetition practice in the teaching of English grammar. In fact, the teacher emphasised that she only uses it “sometimes”. This, however, can be connected to one of the response given by another who said that the topic determines the selection of the classroom practices for grammar lessons. This implies that most of the topic in a case of most participants do not demand the need for repetition practices. It appears that a number of participants do not support the use of repetition exercises. As some teachers clearly stated that they do not use repetition practices. They explained that one of the reasons for not employing repetition exercises is that grade 11 learners do not like it. For instance, the teacher said “For repetition, I don’t use it because it brings some kind of noise. Sometimes you ask them to repeat after you, they just laugh. You know grade elevens.” This entails that learner have powers to accept or resist certain classroom practices through negative reaction. However, as a teacher, it is important to find a way of motivating learners if a particular exercise is useful in developing certain grammatical aspects.
Cloze exercise is one of the classroom practices which was established in this study. In this practice, learners are given a passage which mostly takes a form of a story or and descriptive composition and some words are removed from the passage. When words are removed, the passage becomes incomprehensible. As such, learners are required to find appropriate words to fill the blank spaces to make it comprehensible. This exercise is important in terms of developing one’s vocabulary. It is also important because it involves the cognitive aspect when doing the task. However, the weakness of this practice is that it lacks context. Differently put, most of these practices are decontexualised because the textbooks are prepared at national level where context is not their priority because of social diversity. Some practices involve passages which have stories or descriptions which are unfamiliar to the particular group of learners. For example, a story about spiders. Not every learner is familiar with spiders and their way of life. To ask learners to find the missing words for such passages can make the exercise uninteresting and boring. Therefore, teachers need to assess the practice before administering it to the learners. Also, the teacher needs to consider the repertoire of the learners. Chaiyaphat and Modeherin (2014:655) state that “Communicative English grammar or grammar in contexts should be a focal concern in English language learning and teaching so as to allow students to use accurate forms and appropriate functions to communicate in English. In other words, knowing about the forms and functions of English grammar and having opportunities to perform a productive practice can be postulated as effective ways to enhance students’ ability to use English language for communicative purposes.”
Transformation exercise is another practice which was mentioned by the participants. In this practice, learners are given sentences and asked to rewrite the sentences without changing the meaning. Mostly, the teacher provides the words which a learner needs to start with in a rewritten sentence. For example, the learner can be asked to rewrite the following sentence “If I do not study hard, I will fail the examination” beginning with the word “Unless….” (Unless I study hard, I will fail the examination). Sometimes, learners are asked to transform sentences from direct to reported speech. Although it can be criticized for lacking authenticity, this exercise is vital in that it can help learners to develop strategic competence (the ability to repair communication breakdown). When a learner is able to rewrite a sentence without changing its meaning, he or she is learning different ways of conveying the same message. In an instance where there is communication breakdown, the speaker can find a different way of communicating the same message. Castello (2015:10) observed that “even with a sufficient amount of educational resources, L2 learning experiences are too often based on an isolated, task-oriented outlook with an insufficient awareness of context and culture. In addition, the instructor is ultimately just one sample of the speech community he or she represents. When these factors are combined, the opportunity to experience a diverse range of communication styles similar or equal to L1 is not always available to the L2 classroom language learner.” Transformation is one exercise which does not pay much attention to context which in turn can make the practice seem difficult.
Out of 10 participants, only three mentioned the use of situation practices/exercise. For example, one participant said that “I use situation exercise most of the times. Sometimes, the topic determines the selection of the practices to use.” since communicative competence to “the ability to use grammatical competence in a variety of communicative situations (Bagarić and Djigunović, 2007:95), the findings of the study are therefore in tandem with the idea of developing learners’ communicative competence.
 It was also revealed that the frequency depended on the topic being taught. This means that if a number of topics are easily understood through repetition, it entails that repetition will be used quite often. Some participants said that they frequently use situation exercise. While others stated that they were guided by the textbooks. Others said that they liked using spelling exercise and substitution tables. The study revealed that a majority of teachers did not use situation exercises more often. Others added that they simply followed the teachers’ guide which happens to have shallow content on classroom practices. However, some teachers noted that they never used some of the practices. For example, the HOD from school B stated that she has never used situation exercises before. Kuhlman (2017:18) asserts that “teachers and districts need to be informed on such content specific practices and utilize them instead of simply being aware that they exist. They must transform their instruction and curriculum to ensure that they are not simply getting caught in the web of a textbook but transforming that textbook into one resource that is a support in their practices. Several teachers utilize several of these practices, but all too often, we miss out on one or two of the practices.”
Farrell and Lim (2005) assert that teachers are active decision-makers who make instructional choices by drawing on complex oriented, personalized, and context-sensitive networks of knowledge, thoughts, and beliefs. Indeed, research has indicated that teachers possess a vast array of complex beliefs about pedagogical issues including beliefs about students and classroom practices. This means that if the teacher believes that certain practices bring confusion, they may never use them in class. However, this needs careful consideration in that learners can have negative attitudes towards effective practices. Therefore, it is a mistake to discard classroom practice because of learners’ lack of motivation.
Furthermore, findings from the learners revealed that situation exercise, substitution exercise, close exercise, transformation exercise and reading exercise are practices employed in grade 11 classes. For example, Pupil 12 said that “Sometimes they give us sentences and we have to rewrite.” Rewrites fall under transformation practices.
Pupil 11 added they are basically asked to construct own sentences. Constructing own sentences exercise is vital because it can help teachers to assess whether a learner has understood the taught structure. Constructing own sentence does not reflect real life context. As such Kaivanpanah, Alavi and Barghi (2019:238) suggest that “Teachers should activate learners’ background knowledge so that they can relate the meaning of the reviewed concept to the meaning of the new grammar point.” However, this exercise can be made meaningful through classroom techniques like dialogue. The teacher can allow learners to engage in real life situations using through dialogue using the taught structure. Other learners said that their situation practices. It was observed that from the 3 schools which were researched, only pupils from School A mentioned the use of situational practice. The most mentioned practice was substitution practice. 
One scholar opined that “Practice ranges from simple manipulation of form to open communicative interaction. Grammar Based Teaching uses a wide variety of exercise types to encourage and accommodate a variety of student language-learning strategies. The purposes of practice are multifaceted, but all lead toward the goal of creating successful communication (Azar, 2007: 6-7).” This implies that all the established practices are useful in the teaching and learning of grammar. However, the Code and Pedagogic Discourse Theory comes in to emphasise the need for appropriate context in what is transmitted and received.

5.1.3 Classroom practices used during grammar lessons: classroom lesson observation data.
The researcher conducted a classroom observation in order to verify whether teachers practiced what they claimed during face-to-face interviews. It was important to conduct classroom observation in order to compare what was said during interviews and what really takes place in the classroom. From the lessons which were observed, it was shown that teachers did not prepare or design communicative activities. In all the 3 lessons which the researcher observed, the teachers used mechanical practices. For example, lesson one taught by teacher 9 on Reported speech was characterised by transformation exercise. The teacher provided the sentence and the learner’s duty was to change them from direct to reported speech. The following is the question which was given: “Change the following direct sentences to reported or indirect speech.” This exercise required learners to change the tenses and pronouns. In other words, the teacher aimed at seeing whether the learners understood the rules. The practice contradicts with what is stated in the Zambia’s Senior Secondary School English Syllabus. CDC (2013:43) recommends that “Learners should be given ample opportunities to practice structures orally in meaningful situation”.  In this observed lesson, learners were not given ample time to practice the structures orally in meaningful situation. 
Lesson two was taught by teacher 10 from school B. The lesson was on improbable condition. Just like lesson one, the practice lacked communicative activities. This means that the teacher focused only on form ignoring function. Research indicates that the teaching of grammar should not just focus on form but also on function. The findings suggest that teachers teach grammar with the view of preparing learners for examination and not for communicative competence. Ji and Liu (2018: 1555) observed that “As for the ideal grammar teaching method, it seems that teachers are actually well aware of the disadvantages of exam-oriented education and want to make a difference.” In addition, Chaiyaphat and Modehiran (2014:655) states that in order “to enhance students’ ability to communicate in English, it is essential that communicative English grammar should be brought into the process of English learning and teaching. Thai students are still having difficulties in using English for communication especially in speaking and writing.” It is evident that the difficulty in using English is not just a Zambian problem but also Thailand.
The third lesson employed filling in the gap practice. The lesson was taught by the HOD from school C who mentioned the use of situational method. As a norm, each lesson needs to have communicative activities to enable learners understand the form and function of the new grammatical points. According to Kuhlman (2017) teachers need to design communicative activities and carry out interpersonal communication tasks for pairs, small groups, and whole class instruction. They also need to teach grammar as concept and use in context. Students focus on meaning before form. It is a duty of a teacher to contextualise a decontexualised syllabus. Zambia being a multicultural nation, teachers need to take note of the diversity and design communicative activities based on the diverse nature of the class. In fact, cultural difference can be an important resource for designing communicative activities.
Classroom lesson observation findings indicates that teachers focus on making learner master the vocabulary of the language and the rules governing grammatical structures and not on the functions of those structures. A number of scholars are against this approach. For example, Mwanza (2016) states that focusing on the rule explanation can lead to a situation where teachers graduate learners who understand the rules but cannot apply them in real life situation. As such, Kuhlman (2017:11) emphasises that “In all of the acquisition steps and practice suggestions, context is key.”
[bookmark: _Toc98288045]5.2 Teachers’ and learners’ experiences regarding the teaching and learning of English grammar.
The aim of objective number two was to assess teachers and learners’ experiences. To meet this objective, teachers and learners were asked to explain how classroom practices were conducted. They were also asked to explain how the classroom practices facilitated communicative competence or how effective the practices are. Interviews were used to collect the data from the participants. Data from learners was collected through a focus group discussion guide.
5.2.1 How classroom practices are conducted during English grammar lessons.
Since there a number of factors which affect the effectiveness of classroom practices, it was important to find out how they are conducted. The intention was to assess the form of context in which classroom practices were conducted. This information was important in determining whether the context was communicative or not. The findings revealed that classroom practices were conducted through various classroom techniques. In language teaching, there are three concepts which are often used interchangeably. These concepts are Approach, Method and Technique. This interchangeable use of the concepts is misleading and can facilitate the ineffectiveness of the teaching and learning process. As such, the three terms will be defined. According to Kruzicová (2015:32), “Approach describes how people acquire their knowledge of the language and makes statements about the conditions which will promote successful language learning. A Method is the practical realisation of an approach.” Wafa (2016:5) states that “classroom technique is a certain trick, strategy or contrivance used to gain an immediate goal. In another word, it can be understood as a planned implementation of the methods to use in the classroom. In language teaching development, there are various kind of techniques.”
Findings revealed that teachers conduct their classroom practices through group work, pair work, role play, individual work, debate and dictation. It was also revealed that some of the techniques are not used by some teachers. Techniques like group work have been discouraged due to covid-19 pandemic. Some teachers explained that whole class discussion is now prominent in administering classroom practices. For example, Teacher 1 said:
I normally use techniques like group work, role play, debate, pair work and dialogue. For dialogue, it is normally among the pupils. You give them questions and they begin to discuss. Sometimes it can be the whole class and then learners can even be contradicting among themselves. This is common now because of covid, so you just throw a question and the class discuss. This is because group work is not encouraged. So as a teacher, you must be there to facilitate class discussion.
As noted above, some techniques are no longer encouraged. Clearly, covid-19 pandemic has not only disturbed the school calendar, but also the pedagogical techniques for grammar teaching. However, to make classroom practices facilitate the development of communicative competence, Kaivanpanah, Alavi and Barghi (2019:236) asserts that “Teachers frequently need to ask questions to keep the learners involved, give learners activities to complete individually, in pairs or groups and monitor learners' involvement in the lesson process.”
The HOD from school C expressed a different view on the use of group work. She believes that instead of having a lot of members in a group, she opted to reduce a number to have small groups. Reducing the number of group members means that it becomes feasible to maintain a social distance rule. She said that after the explanation, she writes questions on the board and ask learners to write in their books. Sometimes, she puts them in small groups and give them questions and choose secretaries to write down answers and read to the whole class. When all groups have presented, she explained the next step was class discussion where the teacher and learners discussed the given responses. This means that different techniques can be used in one lesson. 
A number of studies show that the learning of grammar can be well done when lessons are conducted through meaningful contexts. Group work is the most suggested among the techniques. For example, Rahman, Singh and Pandian (2018:302) contend that “Learners should be involved in meaningful collaborative work through the means of group work and paired work.” Kaivanpanah, Alavi and Barghi (2019:217) also suggest that “grammar teaching and activities should be integrated in a communicative framework, where language is presented and learnt within a context; furthermore, clear explanations with simple vocabulary, relating new information to old, learners' active involvement and attention to form, meaning and use are essential to grammar teaching.” As shown above classroom techniques are essential in creating a meaningful context. This is a more reason why group work and pair is encouraged because communication takes place through group or interpersonal context. So, it can be deduced that despite Covid-19 pandemic, group work and pair work is still useful. The justification for the continuity was that the learners are now put in smaller groups. That is, the number of group members reduced.
According to the Curriculum Development Centre: (2013: v), the expectation of teaching English language to Zambian Senior Secondary learners is that they should “be able to use the language effectively in everyday life, in the world of work and in their further education.” However, it was observed by the Ministry of Education, Science, Vocational Training and Early Education (2013:4) that “With regard to Language and Communication, much as the learners are taught Languages at various levels, a number of them are unable to communicate effectively.” Therefore, it was imperative to assess learners’ experiences regarding the learning of English grammar because they are active participants in the teaching and learning process. Since this study was about grammar teaching, it was considered important to establish learners’ understanding of grammar. Thus, they were asked to explain the meaning of English grammar. Furthermore, they were also asked to state the practices which they often use, how they conducted classroom practices and how effective the practices are.
Finding from learners on how classroom practices are conducted are similar with the findings from the teachers. Learners from all the three schools indicated that classroom practices are mostly conducted through group work, individual work, and dictation. For example, Pupil 12 said that “Sometimes, after giving us examples, they ask us to create small groups and then give us to write in our books.” The other pupil said that their teacher uses individual work.  Individual work is an effective way to measure the progress of individual learners. This does not mean that teachers should stick to individual work. Instead, teachers can integrate the techniques. “In recent years, many teachers follow a new way of looking at teaching called the communicative approach. The communicative approach is based on the communicative competence… Main emphasis is not put on grammar but on its function in specific communicative situations. This approach uses various communicative activities. They are enjoyable, they give students a chance to use their language and the teacher can hear the student language abilities. Grammar is no longer the goal of teaching but has become the tool to achieve this goal (Michala, 2015:12).”
Incecay and Dollar (2011) conducted a study whose aim was to investigate the beliefs of foreign language learners in relation to the role of grammar teaching and error correction. Findings showed that learners are aware of the fact that grammar is important in learning a foreign language process, but they are in favor of communicative activities, authentic materials, and real word activities containing interaction during the distribution of grammar subjects. Learners in this study also supported communication more than grammar. It means that they placed a higher priority on communication. Other studies indicate that not all learners prefer communicative activities. Literature indicates that “The conformists prefer learning about the language. They are happy to work in non-communicative classes. These learners do all the required exercises, but they have no need to really use the language. The concrete learners are interested in language use and language as communication. The communicative learners prefer the social interaction with other speakers. They enjoy the using of language instead of analysis of how the language works and can use language without the guidance of a teacher (Michala, 2015:16-17).”
Mwelwa and Mwanza (2020) did a study whose main purpose was to analyze teachers‟ classroom strategies aimed at developing learners‟ communicative competence during English grammar lessons in selected secondary schools of Nakonde District. The findings revealed a number of classroom strategies which teachers were using to teach English grammar lessons aimed at developing Communicative competence in learners in the four selected secondary schools and these included whole class discussions, group work, individual sentence construction and oral presentations, teacher expositions, brain storming oral questions and answers, storytelling and conversations. These classroom strategies were based on the tenets of CLT, one of the two general recommended teaching approaches for English language teaching in Zambian Secondary Schools. In their study, it was also revealed that teachers’ teaching strategies did not develop communicative competence despite having involved in the lesson. It was discovered that teachers focused much on grammatical competence. This implies that grammar teaching and practice needs to focus on all the four dimensions of communicative competence.
5.2.2 Teachers’ and learners’ experiences regarding classroom practices employed in the teaching and learning of English grammar.
The intention here was to ascertain whether the classroom practices employed facilitated communicative competence. The researcher depended on the explanation of the lived experiences of the participants to come up with the conclusion. The term effectiveness was understood as a quality that can facilitate learners’ communicative competence. When asked about the effectiveness of classroom practices in English Grammar teaching, teachers gave different explanations. Some teachers admitted that the classroom practices which they used were effective. They revealed that the practices are effective because they involve every learner. Apart from that, it was also noted that the classroom practices and the techniques enabled learners to participate freely. It was revealed that learners can transform sentences with less difficulties. It was also revealed that there was lack of participation from learners due to lack of language proficiency.
The findings revealed that teachers faced some challenges with few learners. For example, Teacher 3 who mentioned the use of: spelling exercise, transformation, cloze exercise and punctuation exercise explained that the “The practices are excellent despite the capacity of learners. It is a pity to mention this that some learners find difficulties in reading. Maybe you find 3 or 4 pupils in class can’t read, so I usually think about how I can help them.  I wish we can have periods for literacy to teach them how to read. But the practices are helping learners.” This finding implies that the classroom practices she uses facilitate communicative competence for some learners while others still face challenges. She believes that the classroom practices cannot be effective to her learners unless she teaches them literacy. What she did not realise is that the same literacy lessons which require communicative activities since reading is part of communicative competence. As observed by Khairul (2018:152), “it is a norm to have weak students in class, but English lecturers should not feel anxious or easily given up to the situation. There are a lot of activities which can be done to attract them or in other words to make the lessons more meaningful.” This resonates with the point made by the Curriculum Development Centre (2013: vii) that “The teacher's task, therefore, is to provide effective learning experiences/activities which will enable the learners achieve the planned results.” The planned results here are that learners should be able to use English language effectively in and outside classroom.
It was also revealed that the use of meaningful practices limited participation. This entails that even meaningful practices cannot facilitate communicative competence. For example, teacher 2 said that:
We are encouraged to use the meaningful ones whereby you only facilitate. But the capacity of our learners does not allow us. So, you will find a situation where they are just quiet. You are asking, but they cannot just say anything. Sometimes, they can even tell you that madam just explain we don’t know anything. So, you need to give them the rules. Thereafter, you start giving them activities in pairs. You ask them to transform sentences or construct sentences. Meaningful practices sometimes limit participation. 
The above finding is similar to what Mwanza (2016) found in his study that poor language proficiency hindered some learners from classroom participation.
Some teachers experienced active participation when classroom practices are conducted through classroom techniques like pair work. It was also emphasised that pair work helps learners to work hard so as to outdo their friends. Consider the following verbatim: I would say it’s beneficial because the class tends to be active. Sometimes when I put them in pairs, they try to work hard so that they can perform better than other pairs (Teacher 1). This implies that the choice of classroom practices and the manner in which they are conducted needs careful consideration. Meaning that, if a teacher wants learners to do situational exercise or practice, he or she needs to decide whether it can best be done through group work or role play. Similarly, Teacher 2 explained that the practices she used (substitution tables, filling in the blank spaces) were effective because they provoked full participation from pupils. These practices are more of learner centeredness. It was added that the practices provide a platform were learners debate amongst themselves. For example, if one gives a wrong answer, they correct each other. However, according to Mwelwa and Mwanza (2020) full participation does not entail the development of communicative competence. Teaching of grammar can be effective if the practices are holistic in nature. That is, the practices must reflect the four dimensions of communicative competence.
The findings also showed that what some teachers deemed as effectiveness of the practices was simply the ability to complete the written class exercises and not the actual communication ability. For example, one teacher explained that the classroom practices are effective because learners are able to transform sentences with less difficulties and with correct spellings. In this case, it can be said that “Practice is detached from reality because teachers persist in using rote activities while the students continue making mistakes. The application of this explicit deductive approach might make the students less prepared to use the language in a more natural and effective way (Nalunga, 2017:23).”
It can be reiterated that teachers should take into account the quality of learners in a particular class and find interesting activities which can work for each learner. The concept of pedagogical grammar can provide some insights on how classroom practices can facilitate communicative competence in the teaching of English grammar. Burner (2005:21-22) offers the following explanation on the concept of pedagogical grammar: “When grammar is adopted for the purpose of teaching (didactics), it is referred to as pedagogical grammar. Thus, grammar teaching must be designed for a particular group of learners, taking into consideration such aspects as the learners’ general abilities, their age, other languages they know, their aims for learning the target language, input of the target language.” Building on this, it can be said that classroom practices must be designed for a particular group of learners taking into consideration such aspects as their aim of learning the target language. The aim of learning English Language at senior secondary level is to be able to communicate effectively inside and outside classroom (CDC, 2013). 
Some teacher observed that there are inconsistencies in learner’s development of communicative competence. It was observed that some learners would complete class exercises but unable to use the structures outside the classroom. This is in line with one of the responses given by the HOD from School A who expressed that in most cases, the practices are only effective within the classroom. She explained that in the classroom, learners successfully complete the given exercises, but they cannot apply the knowledge outside the classroom. It was also indicated that the effectiveness of the practices is largely affected by external factor. For example, learners tend to pick wrong grammatical expression outside the classroom, and they take it as gospel truth. She further gave an example that if you teach them that ‘discuss’ is not followed by ‘about’, it is only ‘talk’ which is followed by “about”, just there when you give an exercise, they will follow the rules. Immediately they go out, they repeat the same mistake. Similarly, Rahuma (2016:21) observed that “Very often, when learners are given grammatical rules, they work well on applying these rules to the given exercises. However, when they write or speak, the learners make grammatical mistakes or even unnecessary ones. Helping learners apply grammatical rules in communicative tasks (for example, writing and speaking) is very challenging.”
Based on the above fact, Burner (2005:85) notes that “Other teachers distinguish sharply between knowing rules of grammar and being able to apply those rules in actual language use”.  Therefore, when designing classroom practices for grammar lessons, teachers must take note of how they can help learners to get rid of persistent errors. In fact, to address this problem, the HOD from School A said that:
For me, if I discover that there is a recurring habit, I need to find a way of getting rid of the habit. For example, I will consistently give them exercises and homework which will try to remind them the rules. Giving exercises regularly helps learners develop language skill. Learners hear different people using the same structure differently. As such, they will have debates on which one is correct.
As shown above, the effectiveness of classroom practices depends on how consistent the teacher is in giving exercises. It was also revealed that the effectiveness depends on the topic. This entails that one practice can work for one practice and not for another. It was further indicated that sometimes classroom practices may not yield expected results. Others explained that teachers need to know which type of practice suits a particular rule. It was emphasised that if a particular rule requires repetition exercise, the teacher must use it. What these findings imply is that all the classroom practices are effective but there are other factors which can affect them during the teaching and learning process. The factors have been highlighted above. Moreover, Nalunga (2017:11) states that “The main criticism of CLT theory is its extensive focus on students’ self-guided activities. Implicit grammar instruction requires mature, motivated and secure learners who most likely are academically oriented. If students are left on their own, fumbling with informal language, they might lose interest 
It was also revealed that if the rule explanation is not clear, the practices cannot be effective. This means that the presentation and the practice stage must be in tandem. For example, if a teacher tells the learners a sentence refers to group of words which express a complete thought, this could be misleading especially when the learner wants to use certain structures in real life context. This is supported by Harris and Rowan (1989:28) who state that “in reality, many grammatically complete sentences are not fully informative or "complete thoughts" outside the context of other surrounding sentences. In many of the mistaken student responses in our study, we observed a great deal of confusion when the students used semantic completeness as a test for a sentence rather than grammatical completeness.” Therefore, a teacher needs to give a clear rule explanation and give communicative practices to facilitate learners’ communicative competence.
Furthermore, learners were also asked to state how effective the practices are based on their experience. It was indicated that learners experienced positive change when teachers employed situational practices. The participants explained that situations exercises are effective because after learning the structures, one can use the structures even somewhere else. Findings also indicated that some practices are effective in that learners are equipped with a skill of effective word identification and production. In other words, learners find it easy to find appropriate words to use in a certain communicative act. This resonate with what is stated in the syllabus that “Senior Secondary School leavers must be able to; Listen and speak in English language appropriately and effectively in various social contexts and apply listening and speaking skills in a variety of situations, well enough to function effectively, (CDC, 2013: 28).”
It was also shown that the practices are effective because most learners understand most of the lessons. For example, one learner from School C who mentioned the use of transformation practice and constructing own sentences agreed to what their friend said that “According to what I have seen in my class, a lot understand much better. In some ways, they help us correct our mistakes.”  In addition, learners experienced positive feedback from teachers during classroom practices. It was revealed that practices like constructing own sentences are effective because when errors are committed, the teacher can easily correct. The idea error correction was emphasised by learners. this could mean that their teachers are adhering to the recommendation by CDC (2013:43) that “The teaching of structure (grammar) at Senior Secondary School level should also be based on errors which occur in the learners' spoken and written work.”
[bookmark: _Toc98288046]5.3. Classroom practices which facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools.
The purpose of the current study was to search for classroom practices which facilitate the development of communicative competence in the teaching and learning of English grammar. The collected data was useful for the establishment of the model for practices which would facilitate learner’s communicative competence in the teaching and learning of English grammar. This section begins by providing insights from teachers, learners and educational offer on the classroom practices which facilitate communicative competence.
Kruţicová (2015:26) states that “Teachers usually divide grammar lessons into three phases: Presentation, Practice and Production. One of the best ways of helping students to reach the objectives of the lesson is to introduce the new language well in the first phase of the lesson: the presentation phase. Then, students need to have plenty of activities to help them to practice the new language. This is the practice phase. Lastly, the students need time to use the new language they have learned to communicate with each other. This is the production phase.”
5.3.1 Teachers’ Insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar.
Kuhlman (2017:19) “Best practices are a must for all teachers to educate students effectively and efficiently. Although the best practices for second language learning are relative, all foreign language teachers must look at the research available and make educated decisions about how to engage in instruction.” This resonates with the findings of this study. One participant stated that there can never be a specific practice which can be said that it can help. As such, the teacher must incorporate the practices.
Teachers responses on the practices which would facilitate communicative competence for this study are in tandem with Kuhlman (2017:12-13) who observed that “In this era, attention was shifted to the knowledge and skills needed to use language appropriately for different communicative purposes, arising a need for communicative competence instead of grammatical competence” This implies that classroom practices should build into a learner the four dimension of communicative competence. All the participants agree to the fact that classroom practices need to be used eclectically in the teaching and learning of English grammar. They explained that one can use 3 or 4 practices as long as they achieve the goal or the learning objectives. 
One of the reasons why some teachers suggested the classroom practices must be incorporated is that using both mechanical and meaningful can bring about the desired outcome. It was revealed that if teachers only stick to meaningful practices, learners are unlikely to participate. For example, Teacher 2 said that: 
I would suggest the use of situation practices and some mechanical practices like substitution. Initially, we use both mechanical and meaningful practices, but we are encouraged to use the meaningful ones whereby you only facilitate. But the capacity of our learners does not allow us. So, you will find a situation where they are just quiet. You are asking, but they cannot just say anything. 
It was further indicated that depending on the lesson, the teacher may need one or two practices. Some teacher indicated that for grade 11, the controlled practices should not be done much. Situation practice was emphasised because they believe it is learner centered. They explained that when different situations are created, learners will be able to use that piece of grammar correctly and they will not just stick to one situation. They also understand that this expression can be used in this situation and can also be used in another situation. It was noted that as a teacher, you need to read the situation in the classroom. If a teacher notices that a particular practice is not working, he or she needs to change a different activity. The findings indicate the shift from the traditional way of teaching English grammar.  
A study by Phipps (2009) where he observed teachers over a 20-month period, the observations shed light on how they taught grammar and how classroom practices are employed. Findings on Anne’s teaching showed that her initial grammar teaching consisted mainly of rule-based presentations and fill-in-the-blank exercises: However, she tended to do oral grammar practice in a controlled teacher-fronted style. Her explanation for using a whole-class dialogue (with each question being answered by a different learner), rather than pair or group-work, to practice the target language was that the latter might cause classroom management problems or make it difficult to monitor students' learning and give feedback on their grammatical errors.
Kuhlman (2017:11) contends that “When we think of how we acquire language as a child, we are able to practice grammar rules in a variety of real-life contexts. Similarly, second language learners should work through this sequence with practice options that provide context. Guidelines are provided that can be used when providing contextualized grammar practice. Practice should present cues like those that will be used later (it should reflect linguistic realities as well as contextual realities), students should practice the rules in the largest variety of situations as possible, and students will be more likely to learn when their response is part of a larger challenge.”  Bernstein’s theory of pedagogical grammar emphasises the importance of context in the teaching and learning of English grammar. Regarding classroom practices, teachers need to provide different contexts in which a grammar point being taught can be applied. Activities are not supposed to be given in isolated sentences. 
Widodo (2008:3) asserts that “It is important to keep in mind that the successfulness of the proposed activities may vary from one teaching context to another. Understanding potential strengths and weaknesses of contexts allows teachers to adapt such proposed activities in the classrooms.” The researcher agrees with widodo’s assertion because it is representative of the reality in schools.
Despite suggesting the use of all classroom practices, great emphasis was placed on situation practice. Teachers emphasised that situation exercise must be used more.  Situation practices involves the creation of situations which learners are likely to face in real life situation. For example, the teacher can create a situation and learners can come up with different sentence constructions based on the grammar point of the day.  For example, if the teacher is teaching on probable conditional sentences, he or she can use a clinic and create a situation. For instance, he or she can ask learners on the possibility of using probable condition at the clinic. Expected outcome is that learners can come up with sentences like (1) “If the doctor comes early, my brother will survive”, (2) “If your laboratory results will be negative, we will discharge you this evening”. A number of sentences can be constructed depending on how learners are familiar with the clinic context.
5.3.2 Learners’ Insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar.
Findings from the focus group discussion with learners revealed that both mechanical and meaningful practices can facilitate communicative competence in English language learning. Just like teachers, learners emphasised on the use of situational practices. They explained that situations are easily understood. Other pupils recommended situation exercise because it requires them to think critically. Another pupil strongly indicated that repetition exercise helps her a lot because she does not easily forget the structures taught. However, one participant reacted to the idea of repetition exercise by say that repetition has a weakness because it only focusses only on mastering the structure without providing context in which the structure can be applied. The study revealed that repetition can make one stuck both in the examination and real-life communication.
Research shows that learners have different learning preferences. This was revealed in this study in that some learners preferred repetition exercises while others strongly disapproved the use of repetition. Learners learn differently. For example, “The conformists prefer learning about the language. They are happy to work in non-communicative classes. These learners do all the required exercises, but they have no need to really use the language.” The concrete learners are interested in language use and language as communication. The communicative learners prefer the social interaction with other speakers. They enjoy the using of language instead of analysis of how the language works and can use language without the guidance of a teacher (Michala, 2015:16-17).” 
5.3.3 District Education Standard Officer’s Insights on classroom practices which facilitate communicative competence in the teaching and learning of English grammar
Kuhlman (2017:18) “Foreign language classrooms are often a forgotten area since no district is required to adopt a certain set of standards. In fact, several districts are left to create their own standards, and often are not held to those local standards let alone the national standards. The impact of this fact is that students often are not prepared to face the authentic situations of the real world regarding the second language. There also lacks a consistency from district to district and classroom to classroom regarding how the subject is taught.” For this study, findings suggest that District Education Officers never focus on classroom practices but on the overall delivery of the recommendations. As such it was recommended that teachers should be creative in their administering of classroom practices. This means that teachers have the liberty to employ the classroom practices which they deem fit for their class. It was further stated that teachers need to employ practices which accommodates different learning styles because learners have different learning abilities and they come from different language background. This entails that teacher can combine classroom practices in one lesson to accommodate different learners with different learning preferences.


5.3.4 A Proposed Model for Classroom Grammar Practices which would facilitate learners’ communicative competence.
Before presenting the proposed model, a few sample exercises or exercise descriptions will be presented. Some practices/exercises are taken from the grammar lessons observed in the present study. Others are taken from the related literature. 
The teacher needs to evaluate the learners after every lesson by giving them adequate exercises… it is important for the teacher to observe learners and assess their progress. The teacher can conduct informal assessments by observing learner’s participation in oral activities. There are several diagnostic exercises in the Learner’s Book. The teacher should use these exercises after the lesson to check whether the learners have understood the lesson (Jinaina, 2016: xiv).”  
The above quotation is emphasizing the importance of practice stage during the teaching and learning process. As stated above that learner’s books have several exercise or practices, the duty of the teacher is to select those which facilitate communicative competence. In a case where the learner’s book does not have communicative activities, a teacher needs to provide context. The Code and Pedagogic Discourse Theory emphasises on the importance of context. If the books lack context, the teacher has the power to come with the practices which can work for that classroom. It is a reason why the CDC (2013) states that the onus is with the teacher to choose what works for his or her learners.
5.3.5 Sample Classroom Practices/Classroom Practice Descriptions
In this study, teachers recommended the combination of both meaningful and mechanical practices. However, the lessons which were observed showed that they only used mechanical practices/exercises. This explains the reason why learners are unable to use the language effectively in different social context as observed by CDC (2013). Learners are not given ample time to practice grammatical structures in meaningful situations. Below is an example of a grammar lesson with classroom practices as observed by Mwelwa and Mwanza (2020). The teacher was male and holds a Secondary school teachers’ Diploma with a major in English Language Teaching. The school’s location is urban area. The class has 58 learners. The teacher has no lesson plan.
The teacher tells the learners to state the uses of the present simple tense and give at least two examples of each of the uses in pairs. Learner’s protest, teacher then explains the four uses of the stated tenses and gives an example on each of the four uses and then some learners shout “this is ok now!” to show that they have now gotten the concept then he asks if it is clear. The whole class chorus together “yes”. After that the teacher makes the whole class to stand and then asks each pupil to construct a sentence using the present simple tense and present it to the class. If a pupil gives a correct answer, he/she sits down. After a few correct sentences are presented by the learners, the teacher tells the whole class to sit and get their exercise books and write a class exercise individually. Thereafter, the teacher summarizes the key points of his lesson and asks the learners to fill in the gaps with appropriate verb forms based on the taught concept (Mwelwa, and Mwanza, 2020:46).
The above lesson has two types of practices which includes Constructing Own Sentences and Filling in the Gaps. These two practices are effective in assessing whether learners have mastered the teaching point of the rule guiding a given structure. However, they do not do enough in developing communicative competence. This is because learners only construct sentences in isolation or without engaging in meaningful context. This, therefore, explains why a majority learners are unable to use the learned structures outside classroom.
Below is the classroom practice description. The HOD from School A explained how she conducts her lessons and how she employs classroom practices. Below is her explanation:
If I am teaching on ‘Reason’, first of all, I explain the concept of reason. After explaining the concept, I need to show the learners how the structure is formed. If I am teaching the past tense, they need to know how the past tense is formed. When they learn how the past tense is formed, for example, the –ed, I will engage the learners to apply what I have taught, that is orally. I will ask them to construct sentences on how to form past tense. So, from the oral practice, I should be able to tell whether the children have understood or not. From there, depending on the feedback I will get, it’s either I will explain a bit again what I have already taught. This will help those who may not have understood because oral practice gives a clear picture.
The above explanation indicates that classroom practices can either be oral or written. When teaching grammar, it is important to know how each form of practice impacts the development of communicative competence. For example, if the teacher gives the activity which needs to be practiced in dialogue, the focus is on developing sociolinguistics competence for interpersonal communication. This resonates with the CDC (2013:43) who suggests that “Learners should be given ample opportunities to practice structures orally in meaningful situations…Learners should also be given written activities that allow them to use the structural item being practiced in paragraphs rather than simple sentences.”
Mwelwa and Mwanza (2020) provide another sample of classroom practices used during grammar lessons. The school is located within the urban area. The teacher is female and holds a Bachelor’s Degree in Education from a public university college. The class has 67 learners. The teacher has a well-prepared lesson plan.
The teacher mentions that today’s lesson is a continuation of conditional sentences we started last time so today’s lesson is on “impossible sentences”. She asks the class to read the topic and they do so repeatedly. Then, she asks the learners what the term impossible meant. A girl gives a correct answer and the teacher remarks “very good”. She asks for examples, when a correct answer is finally given, the teacher remarks “correct”. Then the teacher gives a brief explanation of the day‟s structure by stating that if + past perfect tense + perfect condition is the compositional structure of these sentences. Thereafter, she asks for groups to discuss and give more examples, as answers are being given, the teacher emphases on important points to the whole class. Thereafter, the teacher asks learners to construct sentences using the conditional sentence discussed. After several oral sentence presentations by some learners, she asks if there are any questions. „No questions‟ the learners chorus together. Then the teacher asks the learners to get the exercise books and write the class exercise. The teacher writes the exercise on the board from a textbook in which she asks the learners to use „but for‟; to indicate negative conditions individually. She does so by first writing an example. Then, she asks the learners to read through the examples loudly together. The class does that twice. Afterwards, she continues to write the question on the board which learners had to answer and the lesson ends with the teachers getting learners books for marking.
The above findings resonate with the responses given by some participants in the present study. For example, teacher 7 explained that when it comes to classroom practices, mostly, they are guided by the teacher’s guide and other teaching materials.
Based on the findings, the researcher established a model of classroom practices which would facilitate learners’ communicative competence. According to Picciano (2017:166) “a model is more frequently a visual representation of reality or a concept.”  In addition, Nalunga (2017:11) states that “developing an effective model requires considering a number of factors, including when grammar should be taught and which grammatical aspects to focus on.” The model developed for this study suggests that the classroom practices during grammar lessons should contain the four aspects derived from the dimensions of communicative competence. The communicative competences include: sociolinguistics competence, grammatical competence, discourse competence and strategic competence.  Since the findings revealed that there can never be a specific practice which facilitate communicative competence in the learning of English grammar, it is therefore important to design practices which resonate with the classroom reality and the topic at hand. Also, since learners have different preferences on classroom practices, it is reasonable to combine 2 or more practices to accommodate learner differences. When practices relate to the four dimensions of communicative competence, the teaching of English grammar can bring about the desired outcome for language teaching and learning. 
Furthermore, Rochma, Wibawa and Basikin. (2020:98) states that “The grammar learning materials and activities that suit the students’ needs and interests are likely to keep them committed in completing the tasks.” Additionally, Mwelwa and Mwanza (2020:50) contends that “The use of authentic materials also supports a more creative approach to teaching; that is, its use allows teachers to develop their full potential, designing activities and tasks that better match their teaching styles and the learning styles of their students.” The model reflects what is expected during classroom practices in English grammar lessons.


Classroom Practices Model

(Diagram source: Developed from Canale and Swain’s Four Dimensions of communicative competence (1980)).
The model has used a Venn diagram to indicate that the four competencies have an overlapping relationship to the central idea. This means that the competencies co-work in the development of communicative competence or language as a whole.  For example, the grammatical competence aspect aims at imparting the knowledge of rules and vocabulary of the language. The sociolinguistics competence aspect aims at imparting sociocultural rules of the language through interaction or real life-like situation. The discourse competence aspect provides a learner with the knowledge of coherence and cohesion in both written and spoken discourses. The last aspect which is strategic competence provides a learner with skills of repairing communication when there is communication breakdown. All the four aspects overlap. Meaning that they cannot be expressed in isolation. However, the question would be on how these aspects can be accommodated in one lesson. To address this concern, it is important to reflect on the teaching of grammar using the communicative approach. In terms of classroom practices, the teaching of grammar has three main stages namely Oral practice stage 1, oral practice stage 2 and written practice stage 3. The four aspects of communicative competence can all be tackled in these three stages. It is up to the teacher to decide which aspect to be focused on in a particular stage. Below is an illustration:
LESSON: Structure 
TOPIC:  The Future Simple Tense
 Practice stage 
Oral practice stage 1:  Using the verbs will and going to, construct sentences expressing (i) future conditionals (ii) plans or intensions (iii) future prediction.
Oral practice stage 2: In your groups, one should assume a role of a manager and the rest of the members should assume the role of employees.  Instructions: as a group, come up with sentences expressing new offers of the company to motivate the employees and the manager should present them to the employees. Additionally, let few employees make promises based on the offers presented.  
Written practice stage 3:
In three paragraphs, write a letter to your best friend telling her or him how you are going to spend your December holiday.
As indicated above, in oral practice stage 1, the intention is to enable learners apply the rule of the day (Grammatical Competence Aspect). Oral practice stage 2 intends to develop learner’s ability to interact (Sociolinguistics Competence/Strategic Competence Aspect). Written practice stage 3 aims at developing learners’ ability to present discourses in a coherent and cohesive manner (Discourse Competence Aspect). Practices need to be learner centered. Apart from that, the aim should be to develop the four dimensions of communicative competence in learners. Mwelwa and Mwanza (2020:50) state that 
“In almost all the classes and lessons the researcher observed, teachers at least employed some learner centered classroom teaching strategies. In that, most teachers at least made learners actively participate in their own learning. However, these learners centered classroom teaching strategies that teachers were employing did not reflect the aim of English language teaching, which is to develop learners’ communicative competence, because teachers were not integrating all the four dimensions of communicative competence. They were just focusing on linguistic/ grammatical competence and neglecting the other three dimensions of communicative competence, which if well integrated can bring about a holistic communicative competent English learner.”

[bookmark: _Toc98288047]Chapter summary
This chapter has discussed the findings presented in chapter 4 and was guided by research objectives. The next chapter discusses the conclusion and recommendations on the findings.











[bookmark: _Toc98288048]CHAPTER SIX
[bookmark: _Toc98288049]CONCLUSION AND RECOMMENDATION
[bookmark: _Toc98288050]6.1 Conclusion
The purpose of the study was to search for classroom practices which would facilitate communicate competence in the teaching of English grammar to Zambian Secondary School learners. The study was guided by three objectives. These were:
Objective 1 Establish the classroom practices being used to teach English grammar in grade 11 classes.
The findings revealed that classroom practices being employed by teachers during English grammar lessons include Cloze exercise, transformation exercise, substitution exercise, spelling quiz, composition exercise, single word prompt, choosing a correct sentence, situational exercise, punctuation exercise, reading exercise and constructing own sentences. Out of 10 teachers, only three mentioned the use of situation practices/exercise. Also, out of the 10 teachers, only 1 mentioned the use of repetition in the teaching of English grammar. Furthermore, only 1 mentioned the use of spelling quiz. It was concluded that the most used practices are mechanical ones as compared to meaningful practices. It must be stated that each practice has specific skills which it develops when employed during the teaching and learning of English grammar. For example, transformation exercise can facilitate strategic competence (the ability to repair communication when one is misunderstood).
Objective 2 Assess teachers’ and learners’ experiences regarding the teaching and learning of English grammar.
Regarding objective 2, the findings revealed that teachers and learners had varying experiences regarding the teaching and learning of English grammar. Some teachers indicated that they experienced lack of participation from the learners due low language proficiency. Conversely, other teachers recommended their classroom practice stating that they are effective because they involve every learner. Others observed inconsistencies of learners’ development of communicative competence in that, most learners are able to do classroom practices successfully but still make grammatical errors when they go outside. It was also noted that the effectiveness of the practices depends on the quality of learners and the topic at hand. Others mentioned that the atmosphere in the classroom determines the choice of the practices. It was mentioned that the teacher can switch to a different type of practices if he or she sees that learners are not grasping the content. Findings from learners of School A and B indicate that there was a positive outcome from the practices which were employed. It was mentioned that a number of the practices used are effective in that they facilitate the ability to communicate both inside and outside classroom. For instance, one pupil explained that situation exercises are effective because after learning the structures, one can use the structures even somewhere else. Findings from learners of School C indicate that learners are not given a lot of examples. In short, they experienced lack of adequate examples to help them grasp the content. 
Objective 3. Classroom practices which facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools.
For objective 3, the findings revealed that there is no specific practice which could facilitate communicative competence. Hence, teachers suggested the use of more than one practice in a lesson taking into consideration the type of lesson and the quality of the learners. The findings also revealed that some learners preferred mechanical practices (repetition, substitution) while others preferred meaningful practices (situation, true sentences). These findings suggest that a combination of various practices/exercise in one lesson. Despite the suggestion of eclectic approach to classroom practices, both teachers and learners emphasised on the use of situational practice. This is because both teachers and learners believe that situational approach enables the learner to use the language inside and outside classroom effectively because structures are not taught in isolation but in combination with the situation in which they are used.
[bookmark: _Toc98288051]6.2 Recommendations:
Based on the findings, it can be recommended that:
Teachers of English language should make sure that their classroom practices reflect all the four dimensions of communicative competence (grammatical, sociolinguistic, discourse and strategic competence).
Curriculum Development Centre should include classroom practices in the syllabus. Where possible, each topic should have a recommended classroom practice with an explanation on how it would facilitate communicative competence.
For future research, since my study focused on classroom practices which facilitate the development of communicative competence and entirely depended on the lived experiences of the participants, I would recommend that a study be conducted where the researcher can administer tests to assess the communicative competence of grade 12 learners. 
Since in my study, classroom observation data did not correlate with the interview data, I would recommend a longitudinal study where a researcher can observe how the classroom practices are conducted in relation to the belief of the participants.
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[bookmark: _Toc98288056]Appendix C. Head of Department’s (HODs) interview guide.
I am a postgraduate at the University of Zambia pursuing a Master of Education Degree in Applied Linguistics. I am conducting research on “CLASSROOM PRACTICES BEING EMPLOYED BY TEACHERS OF ENGLISH TO TEACH GRAMMAR IN GRADE 11.” I need to get your sincere opinion in order for me to write on the above topic. You are assured that your identity will not be revealed to the public.

1. What are the classroom practices being used by teachers to teach English grammar? 
· What is English grammar?
· Which classroom practices do you often use?
2. What are the learners’ experiences regarding the learning of English grammar?
· How do you conduct grammar classroom practices in your class?
· How effective are the grammar practices conducted in your class? 
3. Which classroom practices facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools? 
· From your experience, which classroom practices do think would facilitate the development of communicative competence in the teaching and learning of English grammar?
· Do you have suggestions as to how you would like English grammar to be taught with regard to grammar classroom practices?
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[bookmark: _Toc98288057]Appendix D. Teachers’ focus group discussion guide.
I am a postgraduate at the University of Zambia pursuing a Master of Education Degree in Applied Linguistics. I am conducting a research on “CLASSROOM PRACTICES BEING EMPLOYED BY TEACHERS OF ENGLISH TO TEACH GRAMMAR IN GRADE 11.” I need to get your sincere opinion in order for me to write on the above topic. You are assured that your identity will not be revealed to the public.

4. What are the classroom practices being used by teachers to teach English grammar? 
· What is English grammar?
· Which classroom practices do you often use?
5. What are the learners’ experiences regarding the learning of English grammar?
· How do you conduct grammar classroom practices in your class?
· How effective are the grammar practices conducted in your class? 
6. Which classroom practices facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools? 
· From your experience, which classroom practices do think would facilitate the development of communicative competence in the teaching and learning of English grammar?
· Do you have suggestions as to how you would like English grammar to be taught with regard to grammar classroom practices?
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[bookmark: _Toc98288058]Appendix E. Learners’ focus discussion guide.
I am a post graduate at the University of Zambia pursuing a Master of Education Degree in Applied Linguistics. I am conducting a research on “CLASSROOM PRACTICES BEING EMPLOYED BY TEACHERS OF ENGLISH TO TEACH GRAMMAR IN GRADE 11.” I need to get your sincere opinion in order for me to write on the above topic. You are assured that your identity will not be revealed to the public.
Learners focus group discussion 

1. What are the classroom practices being used by teachers to teach English grammar? 
· What is English grammar?
· Which classroom practices do you often use?
2. What are the learners’ experiences regarding the learning of English grammar?
· How do you conduct grammar classroom practices in your class?
· How effective are the grammar practices conducted in your class? 
3. Which classroom practices facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools? 
· From your experience, which classroom practices do think would facilitate the development of communicative competence in the teaching and learning of English grammar?
· Do you have suggestions as to how you would like English grammar to be taught with regard to grammar classroom practices?
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[bookmark: _Toc98288059]Appendix F. interview guide for the Standard Educational officer for languages.
I am a post graduate at the University of Zambia pursuing a Master of Education Degree in Applied Linguistics. I am conducting a research on “CLASSROOM PRACTICES BEING EMPLOYED BY TEACHERS OF ENGLISH TO TEACH GRAMMAR IN GRADE 11.” I need to get your sincere opinion in order for me to write on the above topic. You are assured that your identity will not be revealed to the public.

1. What are the classroom practices being used by teachers to teach English grammar? 
· What is English grammar?
· Which classroom practices are being used to teach English grammar in grade 11 classes?
2. What are the learners’ experiences regarding the learning of English grammar?
3. Which classroom practices facilitate the development of communicative competence in the teaching and learning of English grammar in Zambian public secondary schools? 
· From your experience, which classroom practices do think would facilitate the development of communicative competence in the teaching and learning of English grammar?
· Do you have suggestions as to how you would like English grammar to be taught with regard to grammar classroom practices?
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I am a post graduate at the University of Zambia pursuing a Master of Education Degree in Applied Linguistics. I am conducting a research on “CLASSROOM PRACTICES BEING EMPLOYED BY TEACHERS OF ENGLISH TO TEACH GRAMMAR IN GRADE 11.” I need to collect classroom lesson observation data in order for me to write on the above topic. You are assured that your identity will not be revealed to the public.
[bookmark: _Toc98288060]Appendix G. Classroom lesson observation guide
The classroom observation looked at:
	Types of Practices
	Differentiated activities/exercises
	Context 

	Mechanical practices
	Transformation 
	Communicative or non-communicative

	
	Cloze exercise
	

	
	Joining sentences 
	

	Meaningful practices.


	Situational exercise
	

	
	Talking about real life exercise
	

	
	True sentences Exercise 
	

	
	
	





Effective Classroom Practices 


Grammatical Competence Aspect 


Discourse Competence
Aspect 


Strategic Competence
Aspect 


Sociolinguistics Competence
Aspect
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