TRADITION AND EDUCATION FOR ALL AMONG THE BAILA PEOPLE OF
NAMWALA IN SOUTHERN PROVINCE, ZAMBIA

BY

PATRICK CHOTA MUMA

A thesis submitted to the University of Zambia in fulfilment
of the requirements for the award of Doctor of

Philosophy in Education

UNIVERSITY OF ZAMBIA

LUSAKA

2018



COPYRIGHT

All rights reserved. No part of this thesis may be reproduced or utilised in any form or by any
means, electronic or mechanic, including photocopying, recording, or by any information storage
and retrieval system, without prior permission in writing from the author or the University of

Zambia.

© Patrick Chota Muma



DECLARATION

I, Patrick Chota Muma, declare that this thesis represents my work. It has not previously been
submitted for a degree at this or any other university and does not incorporate any published work or

material from another thesis.

) 1 1 1

D T Rt



DEDICATION

This work is dedicated to the loving memories of my father and my mother who sacrificed their
comfort so that we the children could be educated. At the beginning of each school term they
sometimes literally surrendered all their money, and at times even the payslip to prove a point. They
taught us to share the money according to our boarding school needs and only requested us to leave

them a small amount for them “to buy salt and soap.”



CERTIFICATE OF APPROVAL

This thesis by Patrick Chota Muma is approved as fulfilling the requirements for the award of the

Degree of Doctor of Philosophy in Education by the University of Zambia.

Name: .. Signature: ..........ccooiiiiiiiiiiinn.. Date...............
NAME: ..o Signature: ... Date...............
Name: ..o Signature: ...........coeeeiiiiiiiiin.. Date...............



ABSTRACT

The study investigated the Ila tradition in relation to the realisation of Education for All (EFA). The
purpose of the study was to establish how the beliefs and traditions of the Baila people of Namwala
affected the realisation of EFA in Namwala. The objectives of the study were to assess the
influence of the Ila tradition on access to formal education and on academic performance. The other
objective was to ascertain the compatibility of Ila tradition with modern formal education. The Baila
people were chosen because of the general perception of some teachers in Namwala that the district
performed relatively worse than other districts in Southern province in the Grade 7 and 9 national
examinations because of the Ila traditions.

Qualitative methodology of data collection and analysis process was used. Four data collection
instruments were employed. | started the study with document analysis where | examined the trend
of access to school and compared the Grade 7 and 9 results of Namwala to other districts in the
province over a period of four years. | then used semi-structured interviews of diverse interest
groups in education, namely, the four chiefs in Namwala, some Head teachers, teachers, pupils,
parents, young people who had never been to school, World Vision Zambia representative and a
FAWEZA official. The last two are NGO groups with noticeable presence and influence in the
promotion of education in Namwala. In addition, Focus Group Discussions were held with some
village headmen. The fourth and last data collection instrument was ethnography where I, as
researcher, remained open and sensitive to everything of traditional nature of the Baila that | saw,
heard and read during the whole period of the study. A total of 81 participants formed the study
sample of a study population of all Baila in Namwala and stakeholders in the formal education in
the district.

The major findings of the study were that access to school as well as retention level was low in
Namwala. In addition, Namwala featured poorly academically in Grades 7 and 9 posting in the
bottom three out of eleven districts in the province in 2012 to 2015 for Grade 7 results and within
the bottom five in the province in Grade 9 during the same period. In all the years reviewed (2012-
2015) Namwala never performed above the national mean in the two national examinations. The
study established that the beliefs and traditions of the Baila, which basically oscillate around the
rearing of cattle, had a negative impact on the Baila’s perception and appreciation of formal
education and ultimately on the realisation of EFA. It was observed that many traditional Baila
regarded formal education as irrelevant to their lives as cattle, which they rear in very large
numbers, answered most of their economic and social needs.

The study concluded that EFA in its Western hegemonic form and implementation mode of ‘one
size fits all’ did not seem to answer the needs and aspirations of some societies like the Baila. The
study, therefore, recommended the use of localized curriculum which took cognizance of local
cultures and practices, like the rearing of cattle in the case of the Baila, to ignite the interest of the
local people in formal education.

The study recommended that further research be taken into the actualization of the concept of
localized curriculum and its impact on the mind-set of the Baila concerning formal education.



ACKNOWLEDGEMENTS

| am deeply indebted to Professor A.M. Cheyeka and Dr. P.C. Manchishi for supervising me in this
study. Their encouragement and guidance enriched my work and made the study a worthwhile

undertaking.

| extend very special thanks to Johannes van der Weijden for assisting me with very rare but
valuable literature on the Baila. Mr Hans, as Johannes is fondly called in Namwala, taught
Mathematics at Namwala Secondary school between 1972 and 1975 but now lives in Switzerland.
Since 2010, Johannes has been coming to Namwala every year to assist his former school in
infrastructure development, learning and teaching materials and to give workshops to teachers of
Mathematics. He has immense interest in the lla tradition. Alex Kaande, Deputy Head teacher at
Muchila Secondary School, deserves a mention here for assisting me in some areas of this research.

I am also grateful to the Examinations Council of Zambia for the data which was availed to me.

Their Royal Highnesses Chief Mukobela, Mungaila, Nalubamba and Muchila deserve special thanks
for their insights on the Ila tradition and how their subjects respond to Western formal education. In
the same vein, |1 am also grateful to all the Namwala people, Village Headmen, Head teachers,

teachers, pupils and parents who participated in this study. Ndalumba cinicini.

Lastly, I would like to thank my wife Gertrude and our children Chomba, Mwansa, Ngosa, Muma

and Chileshe for giving me space and support to do this study.

Patrick Chota Muma

Vi



TABLE OF CONTENTS

L0707 517 & 1 1 750 PP I
DECIATALION. ... i
DediCation. ... .ottt ii
Certificate Of APProval.........o.iriiii i v
ADSIIACE. ..ttt v
ACKNOWIBAGEMENTS. .. .o e vi
Table Of CONTENTS. .. ..o Vi
LISt OF TaDIES. ... Xiii
LISt O FIgUIES. . et e Xiv
N 0] 0157 416 Lo XV
LiSt Of ADDIEVIAtIONS. ...\ttt ettt et XVi
CHAPTER ONE: INTRODUCTION....ctiitiiiuiieiieiiiniietieieininestessesncsassesnenes 1
L1 OVIVIEW . . ettt e e e 1
1.2 Justification for Study........cooiiiiii e 1
1.3 Background..........co.oiiiiiiiii i e 2
1.4 Statement of the Problem........... ... 8
1.5 Purpose of the StUAY... ..ot e 9
1.6 Objectives of the Study........ooviiniiiii e e 9
1.7 ReSCArCh qUESTIONS. ...\ttt ittt ittt et ettt et e et e e e 9
1.8  Significance of the Study........cooviiiiii e 9
1.9  Limitations of the Study.........cooiriiiiii 10
10.0 Operational definItioNS. .......ouiiieti e e e ee e 10

vii



10.1 lla words and expressions used inthe thesis.............coooiiiiiiiiiiiii e, 11

O 11111 40 1 P 12
CHAPTER TWO: THE BAILA....ccciiiiitiiiiiiiiiiieiiiiiiiiiiietiiieiasninesasnsnesasene 13
0 A 1 T PP 13
2.2 Originsof the Baila..........oooiiiiiii 14
2.3 Uniqueness of the Baila..............oooiiiiiii 14
2.4  Cattle: Source of pride forthe Baila.................oooiiiiiiiii 18
2.5 TheBailaand sexual morality............coooiiriiiiiiiii e 25
2.6 The Baila and formal eduCation................ooiiiiiiiiii e 27
P AN 1111111 o PP 35

CHAPTER THREE: THEORETICAL AND CONCEPTUAL FRAMEWORKS... 36

BTN O 1) 7 T 36
3.2 Theoretical Framework............c..ooiii i 36
3.3 Human capital theory...........oooii 36
3.4 Indigenous Knowledges Systems..........ccooviiiiiiiiiiiii i e 41
3.5 Conceptual Framework. ........ooiiirii e 46
BB SUMIMIAIY ... e 48
CHAPTER FOUR: REVIEW OF RELATED LITERATURE.......cccccccevieiinien vone 49
O O 1< o 15 49
4.2 Formal education and the modern world..................ooooiiiiiiiiiiii i 49
4.3 Concept of Development. ... ...o.uiriietii e 50
4.4 The concept of culture and tradition.............coooiiiiiiiiiiii e 54
4.5  World Education Conferences on EFA. ... .o 56
4.6  Gender parity among pastoralist COMMUNITIES. ........c.vvvuiiiiriiiieiieeiieaineennnn, 63
4.7  Education and Development: Eliminating poverty.............ccovvvviiiiiiineinennn.. 65

viii



4.8  Education and Development for transhumant societies................coceiiiiiiiinne. 67

4.9 African Indigenous Knowledges System and Formal Education.......................... 71

4.10 Incorporation of culture in formal education.................oooiiiiiiiiiii i 75

4.11 Motivation for acquiring Formal western Education....................cooeviiiiiiinninn, 77
N 011110 1T o 81
CHAPTER FIVE: METHODOLOGY ...ccutitiuiiiiiiuininiieiiiiiieiiinesecinesasasnsam. 82
T A O 1) T 82
5.2 Research Design......c.oiuuiieiiii i 82
5.3 ReSCAICH STES. .. .ttt 84
5.4 Target POPULAtION. ...ttt e et 85
55  Study Sample......ooniiii e 85
5.6  Sampling ProCedUIe. ..........oitiitit i 87
5.6.1 Sampling of Chiefs....... ..o e 87
5.6.2 Sampling of Headmen...........oiiuiiiiiii i e 87
5.6.3 Sampling of Head teachers.............oooiiiiiiiii e, 88
5.6.4 Sampling of teachers.........o.oiiiiiii i 89
5.6.5  Sampling of puPilS......c.oouiiniiiii s 89
5.6.6  Sampling of those who had never been to school..................cooviiiiiiiiiinn. 90
5.6.7 Sampling of other community members................ccoooiiiiiiiiiiiiiiii e, 90
5.6.8 Sampling of NGO representatives. ... ...oouirierieitiiri et eiteieeiteireeeanneaeennns 91
5.7 Research InStruments. ... ..o 91
5.7.1  Document analySiS. ... ...ouuiuientitiitt ettt 91
5.7.2  Semi-structured INterVIEWS. ... ...iuititii it 92
5.7.3  FOCUS GrOUP DiSCUSSION. .. .utttittette et ettt et et e e et e e e e e eeeeaeenneenns 94
5.7.4  Non-Participant ObServation............evuueetieiteett it eie e eaeeenneanenn 95



5.8 Data collection ProCedure. ... .....ovuuiiutitiit i 96

59 Data analysiS. .. ..ooueiti it 97
5.10 R IEXIVIEY ..ttt e 99
511  Validity and Reliability...........oouiiiiiiiiiiie e 100
512  Ethical ISSUCS. .. .ttt e 102
5.13  SUMIMAIY...eiiiiiiiiie ettt ettt b et et e e b e e sabeenbeessaeenseenaaeannen s eeas 105
CHAPTER SIX: PRESENTATION OF RESEARCH FINDINGS..........cccccviiiiieninnns 106
8.1 OVBIVIBW. ..ottt e 106
6.2  Influence of Ila tradition on access to formal education..................ccceeeenene. 106
6.2.1 Baila and formal @dUCALION...........coiiiiiiiiieieieee s 106
6.2.1.1 VIews OF Chiefs. ..o 109
6.2.1.2 Views of Village Headmen. ..o 114
6.2.1.3 VIEWS OF tBACNEIS. ... .t 115
6.2.1.4 VIeWS OF PUPIIS. ... 119
6.2.1.5 Views of participants who had never been to school........................... 120
6.2.1.6 View of other community MembeTsS. ..........oviiiiiriitiitiiiteitiiaieeiieaneanaans 125
6.2.2 Teenage pregnancies and early marriages in schools......................ooeee. 126
6.2.2.1 Views of parents who married off school going daughters.............................. 130
6.3  Influence of Ila tradition on academic performance...................ccooiiiiiiiinnnii. 132
6.3.1 Views of Head teaChers. .........o.ouiei i 134
R I N o 1 11STS) 1 4 o D PP 136
6.3.3 Lutangainthe Hatradition...............ccooiiiiiii i 137
6.3.3.1 Lutanga and poor academic performance.............o.oevvieiiiniiniieiiiaiananan, 139
6.4  Compatibility of Ila tradition with modern formal education............................. 141
6.4.1 Uniqueness of the Baila..............ooooiiiiiii e, 141



6.4.2 llatradition and administration of SChOOIS. .......ouirrr e 143

6.4.2.1 Views Of Head teaChers. .........ouiuiiiii i 143
6.4.2.2 VIeWS OF Chiets. ... .o 145
6.4.2.3 Views of World Vision Zambia representative............cccoeviiiiiiiiininnennennnn.. 145
6.4.2.4 Views Of FAWEZA 1epresentative. .......ouieeneereetieteteeetiareieeieaeenaeeeanans 147
6.4.3 Involvement of parents in the education of their children................................ 149
6.4.3.1 Views Of Head teaChers. ........ovuieiniii e 150
6.4.3.2 VIeWS OF TBACHEIS. ... 150
6.4.3.3 Views of parents and pupils.........ccouoeiiiiiii e 151
6.4.3.4 PTA participation in the school administration....................cocooiiiiiiiiiin. 154
6.4.3.5 Head teachers recommendations 0N the iSSUC............ouvuiiiiiriiniiiiinieineinne 156
0.5 SUMMAIY . ...ttt e e 158
CHAPTER SEVEN: DISCUSSION OF RESEARCH FINDINGS......cccccteietiiennnns 159
8 R 0 ) a5 1< O 159
7.2 llatraditional influence on access to education...............c.coovviiiiiiiiniiiinnennn, 160
7.2.1 The Baila’s lack of interest in formal education.....................ooooiiiiiiiin., 160
7.2.2 Teenage pregnancies and early marriages..........oooueueiieiniiineiiiieeineaieenns 167
7.3 Influence of Ila traditional on academic performance..................cocoveviininnnn... 168
7.3.1 Sexual morality and influence on academic performance...................c.ccovunin.. 169

7.4 Compatibility of the traditional Ila worldview with modern

Formal eduCatioN...........ooiiiii e 172
7.4.1 Uniqueness of the Baila and the effect on formal education............................. 173
7.4.1.1 The CONSErVAtIVE NALUIE. ... ...ttt 173
7.4.1.2 Proud and individUaliStic. ........ouiuinin i 178
7.4.1.3 Sexually immoral...... ... 180

Xi



T4 1.4 Baila S LHATS. . .o v e 181

7.4.1.5 Hardworking and self-reliant................ccoiiiii i e 182
7.4.2 The Baila and their cattle...........ooooveiiiiiii e 183
7.4.3. The role cattle play in ducation.............c.ooviiiiiiiii e, 190
7.5 Indicators on the SIX EFA goals........ccoouiiriiiiiiiii e 198
A TN 1111111 o P 218
CHAPTER EIGHT: CONCLUSIONS AND RECOMMENDATIONS.....ccccovtunees 219
B.L CONCIUSIONS. ... ettt 219
8.2 ReCOMMENAALIONS. ...\ttt ettt ettt et ettt et ettt et e e e e et e e eneaaens 224
8.3 FUIher StUAICS. ...ttt e e 229
8.4 Contribution of the Study..........cooiiii i 229
REFERENCES. ... ttiiitiiiiiiiiiiiiiiiieiiintiitetsestosssssssssssssssssssssssssssssssssssssssssoes 230
APPENDICES. ... ttiiitiiiiiiiiiiniiieiitntetsettstssssssssssssssssssssssssssssssssssssssssssses 238

xii



LIST OF TABLES

Table 1: Summary of the study sample. ..o e, 86
Table 2: Enrolment figures in Namwala.............oooviiiiiiiiiiii e 106
Table 3: Population projection for Namwala. ..., 107
Table 4: Absenteeism rates in Grade 7 and 9 examinations in Southern Province............ 109
Table 5: Pregnancies in some schools in Namwala........................oo, 127
Table 6: Grade 7 District Performance ranking...............ocooiiiiiiiiiiiiiiieee 132
Table 7: Grade 9 District Performance ranking..............ccooiiiiiiiiiiiiiieeeeee, 133
Table 8: School type and enrolment in Namwala...................coooiiiiiiiiiiin . 205
Table 9: School enrolment DY SEX.........oviuiii i 205
Table 10: Pupil-Teacher ratio by class range and province...............cccooeeviiinnennn. 216

xiii



LIST OF FIGURES

Figure 1: Map of Namwala....... ..o 13
Figure 2: A bronze statue of Lubanga Shabongwe erected at the school
named after NIM. ... ... 34

Figure 3: A poster at the school named after Chief Mukobela (Lubanga Shabongwe)....... 34

Figure 4: Relationship between cultural development and modern development............. 47
Figure 5: Pupils having lunch at school under School Feeding Program.................... 167
Figure 6: Picture of aboy herding cattle...............oooiii i 198

Xiv



APPENDIX 1:

APPENDIX 2:

APPENDIX 3:

APPENDIX 4:

APPENDIX 5:

APPENDIX 6:

APPENDIX 7:

APPENDIX 8:

APPENDIX 9:

APPENDICES

Interview Guide for Traditional Chiefs...................c 238
Interview Guide for Head Teachers...............coooiiiiiiia, 239
Interview Guide for Teachers.............oooiiiii i, 240
Interview Guide for Pupils.............ooooi i, 241
Interview Guide for those who had never been to school....................... 242
Interview Guide for other community members.................c.ocooiiinn.. 243
Interview Guide for FAWEZA/ World Vision.............cccocviiininnennn.. 244
Interview Guide for Parents who Married Off Their School

Going Daughters. .........ooiii i 245

Discussion Guide for Focus Group of Traditional Leaders.................... 246

XV



AIDS

AIKS

DEB

DEBS

ECE

ECZ

EFA

FAWE

FAWEZA

FGD

HIV

MDGs

NGO

PTA

SAP

SDGs

SFP

TTL

UNDP

UNESCO

UNICEF

UPND

ABBREVIATIONS
Acquired Immune Deficiency Syndrome
African Indigenous Knowledge System
District Education Board
District Education Board Secretary
Early Childhood Education
Examinations Council of Zambia
Education for All
Forum for African Women Educationalists
Forum for African Women Educationalists of Zambia
Focus Group Discussion
Human Immuno-Deficiency Virus
Millennium Development Goals
Non- Governmental Organisation
Parents Teachers Association
Structural Adjustment Programme
Sustainable Development Goals
School Feeding Programme
Time to Learn
United Nations Development Programme
United Nations Education, Scientific and Cultural Organisation
United Nations Children’s Fund

United Party for National Development

XVi



USAID

ZANEC

ZAWA

ZESCO

ZOCS

United States Agency for International Development
Zambia National Education Coalition

Zambia Wildlife Authority

Zambia Electricity Supply corporation

Zambia Open Community Schools

XVii



CHAPTER ONE

INTRODUCTION

1.1 Overview

The chapter gives background information on the study. It begins with the researcher’s motivation
for undertaking this study. Here | give the reasons which prompted me to undertake this particular
study. The chapter then briefly outlines how the Zambian education policies have been influenced
by Education for All (EFA) and Millennium Development Goals (MDGs). This is followed by
statement of the problem under study and the purpose of the study. The chapter then outlines the
objectives of the study and the research questions. In addition, the significance of the study is given

here. The chapter ends with limitations of the study.

1.2 Justification for Study

I moved to Namwala District Education Board at a time when all the three national examination
results (Grades 7, 9 and 12) were published and the District Education Management Team was in
the process of carrying out results analysis for 2012 national examinations. The district performance
ranking showed that for Grade 7, the district was number 9 out of ten districts in the province. The
grade 9 results were equally very poor, occupying the last slot in the province. The District
Education Management team, therefore, wanted to establish how each individual school had
performed. For operational purposes, Namwala district is divided in five educational zones. In each
of the five zones in the district, the District Education Management team brought together Head
teachers and their Deputies, Senior teachers as well as Careers and Guidance teachers so that each
school could account for the results they produced in the three examinations. Schools were at the

same time requested to state how they planned to improve their results. In all the zones, the blame



was mostly laid on the pupils and their parents; that they were not interested in education. When |
implored the teachers in one zone that they should play their part for them, too, were to blame, one
Head teacher rose and addressed me in the following words:

Sir, when we say the pupils and their parents are to blame, we know
what we are talking about. Here in Namwala, we are dealing with Baila.
The Baila are generally not interested in education. You are new here
but people who occupied your position before you tried to improve the
results in Namwala and failed. You will also fail to improve the results
here in Namwala because the Baila are different and you cannot change
them as far as their attitude to education is concerned.

| took this as a personal challenge. | resolved to get interested in the Ila tradition and investigate

the part of their tradition which makes them be disinterested in modern formal education.

1.3 Background

Zambia’s educational policies are influenced by two international initiatives on the improvement of
education, namely the World Conference on Education for All (EFA) and the United Nations
Millennium Development Goals (MDGs). The two initiatives are underpinned by the understanding

that education is a Human right.

While MDGs are multisectoral in nature, the first three goals are relevant to education or education
plays a vital role in their attainment. The first Millennium Development Goal focused on
eradication of extreme poverty and hunger. It was assumed that education was a catalyst in this
goal. The second goal aimed at achieving universal primary education. The third goal was
concerned about promotion of gender equality. It is believed that education is the best equaliser of
people. While currently in many developing countries men lord it over women because of the
economic advantage they have over women, education has elevated some women to the same status

as men.



The expiration of the Millennium Development Goals in 2015 gave birth to Sustainable
Development Goals (SDGs). On 25th September, 2015 countries adopted and committed
themselves to the 17 goals whose aim is to end poverty, protect the planet and ensure prosperity for
all. The introduction of SDGs did not, in any way, denigrate the MDGs. What the SDGs did was to
update them and expand on the MDGs. To expand and enrich the understanding of MDGs new
goals which relate to water and sanitation, energy, climate change and issues of equality in society
are dealt with in the Sustainable Development Goals. The main difference between MDGs and
SDGs is that whereas the former mostly seemed to address specifically developing countries, the
later are all encompassing and aim at calling on all countries to account for their development.
Although the SDGs are interlinked in principle, the fourth goal is specifically on education. This
goal, whose heading is ‘Quality Education’, advocates for inclusive and equitable education and

aims to promote lifelong learning opportunities.

The goals of Education for All are:

1. Expanding and improving comprehensive early childhood care and education,
especially for the most vulnerable and disadvantaged children.

2. Ensuring that by 2015 all children, particularly girls, children in difficult
circumstances and those belonging to ethnic minorities, have access to, and
complete, free and compulsory primary education of good quality.

3. Ensuring that the learning needs of all young people and adults are met
through equitable access to appropriate learning and life- skills programmes.

4. Achieving a 50% improvement in levels of adult literacy by 2015, especially
for women, and equitable access to basic and continuing education for all
adults.

5. Eliminating gender parities in primary and secondary education by 2015, and
achieving gender equality in education by 2015, with a focus of ensuring
girls’ full and equal access to and achievement in basic education of good
quality.

6. Improving all aspects of quality of education and ensuring excellence of all so
that recognized and measurable learning outcomes are achieved by all,
especially in literacy, numeracy and essential life skills.

Source: Dakar Framework for Action, Education for All: Meeting Our Collective
Commitment



Zambia has taken considerable strides to fulfil the EFA goals of realising universal primary
education. For example, as a way of addressing the declining enrolment rates and the increasing
dropout rate, Zambia introduced Free Primary Education (FPE) where learners in Grades 1-7 are not
expected to pay any school fees. And as an improvement to this policy, the government extended the
free education issue by abolishing examinations fees for grade 9 starting from 2012. It is the
government’s intention that abolition of school fees will eventually be up to Grade 12
(Examinations Council of Zambia, 2013, p. 3). In addition, as a way of increasing access and at the
same time raise the pupil retention level, the government of Zambia in 1997 (Ministry of Education,
2004, p. 2) introduced the Re-entry policy “which mandates schools to allow girls back into the
school system who previously left school due to pregnancy”. The Re-entry policy, at the same time
addresses the issue of equity in the education system. The Re-entry policy document (2004, p. 2)
states that “gender disparities persist in favour of males in literacy rates, school enrolments,
completion rates and education attainments, most of which in part attributable to teenage
pregnancy.” The school feeding programme is another intervention the government has introduced
in selected districts where learners from Grade one to nine, are provided with a basic meal at school
as a way of keeping them in school and at the same time increase their level of concentration. This is
only done in schools which still operate as Basic schools, that is, those which run from Grades One
to Nine. With the reintroduction of Secondary schools in 2012, the Grades 8 and 9 in schools that
operate from Grades 8 to 12 do not benefit from this facility. Namwala is one of the districts where
the School Feeding Programme is operational. In 2016, the School Feeding Programme was
operational in 38 districts and extended to ECE centres annexed to government primary schools. In

2017 the intervention has been extended to 78 districts (Ministry of General Education, 2017).



Another positive intervention which the government introduced to scale up access to school is the
introduction of the ‘uniform policy.” It was noticed that with the widespread poverty which many
families found themselves in, providing school uniforms in some cases proved to be a big financial
challenge for some households. What exacerbated the situation was that as a way of fundraising for
the smooth running of schools, some school administrations with their PTA devised a system where
they started selling school uniforms in school and compelled every learner to buy just that brand of
uniform which the school supplied regardless of whether the same could be purchased from a
cheaper source elsewhere. The government, through the Ministry of Education, introduced the
uniform policy which no longer made wearing of school uniform compulsory in primary schools.
Further, the selling of school uniforms by schools was abolished. It seems this piece of intervention
did not go through wide consultation before it was decreed. The reality on the ground was that there
were very few children who went to school in their own casual clothes. Those who could not afford
school uniforms soon found themselves as outcasts who were constantly ridiculed by their
colleagues. So in the long run every parent made sure that their child had the appropriate school

uniform. The intention of the government should, however be lauded.

Furthermore, as a way of improving access to formal education, the government came up with the
initiative of creating an enabling environment for private participation in the provision of education
(Ministry of Education, 2000). The government is aware that the provision of education cannot
entirely be left to Central government, which may not have enough resources to provide this service
to all its citizenry. Therefore, government has encouraged the establishment of two categories of
private schools, namely those run with a purpose of making a profit for the owners and those that
operate on non-profit basis such us church-run ones, communal schools operated by local
communities and non-governmental organizations or those run by entities such as the army or

mining companies for their children and others within their operational areas (Ministry of Education



1996, p.138-139). In addition, the government has embarked on massive construction of more
schools countrywide. In 2017 a total number of 115 secondary schools are being built and are at
various stages of construction (Ministry of General Education, 2017). Currently, it is the

government’s desire that children should not move more than five kilometres to access school.

To address the issue of quality and relevance of the education offered, the government came up with
a national policy on education called Educating Our Future which advocated for a curriculum which
departed from mostly academic subjects and moved to a more diversified curriculum which
embraced entrepreneurship culture and the promotion of life skills. Educating Our Future (1996, p.
26) states:

One of the main purposes of the school system is to provide quality
education to all students. The numbers enrolled in schools or
participating in established programmes are important, but much of the
investment that these involve does not bear fruit unless children
actually learn as a result of the opportunities provided to them. A well-
functioning education system should be able to point to evidence of the
personal incorporation by children of useful knowledge, reasoning
ability, skills and values.

To further concretise the aspirations of making education more relevant to the developmental needs
of the nation as well as of those of individual learners the Ministry of Education developed in 2013
the Zambia Education Curriculum Framework which is linked at all levels from Early Childhood
Education to Tertiary and Adult literacy. The revised curriculum framework has three main features.
Firstly, it emphasises the importance of early education for ages from 3 years to 6 and directs that
this section of learning be part of all schools, be they private or public. Prior to this, early childhood,
or nursery schools, as they are popularly known by many people in Zambia, were mostly run by the
private sector and were in most cases a preserve of the well to do people in urban areas who could
afford to pay for their children. The second feature of the revised curriculum is that the medium of

instruction from pre-school to Grade four is the familiar language, not English as was the case
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before. Familiar language is defined as one of the seven local languages, Icibemba, Cinyanja,
Chitonga, Luvale, Kiikaonde, Lunda, or Silozi, designated according to the zone the school operates
in (Ministry of Education, 2013, p. 19). English is only used as a medium of instruction from Grade
5 to tertiary level. The third feature of the curriculum is the introduction of two career pathways;
academic and vocational, in grade 8 to 12. The academic pathway is for learners who have passion
for academic subjects and want to have careers which are in those lines while the vocational
pathways encourage those who have interest in practical or technical skills and wish to be employed
as such or favour self-employment after acquiring the necessary skills. The five fields one can
specialise in within the Vocational pathway are Design and Technology, Home Economics and
Hospitality, Agriculture, Performing and Creative Arts, and lastly, Physical Education and  Sports

(Ministry of Education, 2013, pp. 33-46).

While it can be argued that the whole dream of actualising the goals of EFA has been a crisis (Kelly,
M. 2010, p. 163), it can, nevertheless, be equally pointed out that the crisis has been regionally or
ethnically relative. There are some regions of Zambia which have positively responded to the
initiatives and interventions of the government to, for example, improve access to education.
Inversely, some societies have not made much progress educationally since government rolled out
the implementation of EFA. This could be, according to Kelly (2010, p. 160), in tandem with the
principle which states that “the scope of basic learning needs and how they should be met varies
with individual countries and cultures, and inevitably, changes with the passage of time.”

Namwala district, which is predominantly inhabited by the Baila ethnic group, has been performing
poorly in the education sector in terms of access, equity, quality of the products of education and the
progression rate.

A survey carried out by the District Education Board on the low performance in the grade 7 and 9

results revealed five reasons (Namwala DEB, 2012, p. 9):



e High absenteeism rate among both teachers and pupils.
e Very low staffing in most schools.

¢ Inadequate teaching and learning materials.

e Poor school infrastructure.

e Lack of interest in the education of their children by some parents.

Notwithstanding all the reasons mentioned above, the most contributing factor to the district’s
dismal performance in realising the EFA is alleged to be the tradition of the Baila, the indigenous
people of the district, who are said to have very little value for formal education. This reason is

married to the last point from the district’s survey above.

This study, therefore, seeks to investigate how compatible the Ila tradition is with the present day
formal education which the global architect of education advocates should be offered to all to
enhance personal as well as societal development. The study further seeks to explore whether

Education for All can be realized within the Ila tradition and culture.

1.4 Statement of the problem

Namwala District, a traditional homeland for the Baila, has not been performing very well in the
formal education sphere. There is low enrolment in many rural schools, low retention rate and very
high absenteeism rate. In addition, it has also been noticed that the rate of drop out among lla girls
due to early marriages and teenage pregnancies is quite high. So, why is Namwala district
performing dismally in the formal educational sector? Or, how were the lla traditions affecting the
realisation of EFA? Neglect of this problem perpetuates the poor appreciation of education by the

Baila. So the study takes the first step into correction of the situation.



1.5 Purpose of the study
The purpose of the study was to establish how the lla traditions had affected the realisation of EFA

in Namwala. In addition, the study investigated whether EFA was relevant in the traditional Ila

society.

1.6 Objectives of the study

The study had three objectives:
1. To assess the influence of Ila tradition on access to formal education.
2. To assess the influence of Ila tradition on academic performance.

3. To analyse the compatibility of the traditional Ila worldview with the goals of EFA.

1.7 Research questions
To achieve the objectives of the study, three research questions were formulated to help in the data
collection process:

1. In what ways does tradition influence the Baila learners’ access to formal education?

2. How have the Baila learners been influenced by their tradition in academic performance?

3. What is the compatibility of the Ila tradition with the goals of EFA?

1.8 Significance of the Study

The study is important for the education and development sector. It can be of use to the officials at
the District Education Board as well as teachers in Namwala to strategise on how they utilise the Ila
worldview to accommodate EFA. The study would, therefore, be of benefit to the government and
any other agencies involved in the provision of education or any other social developmental

projects, especially in the rural parts of the district.



1.9 Limitations of the Study

The data collection process was not without challenges. To start with, some of the participants in
the study could not keep their promises of being available on the agreed days and times; so some
interviews had to be rescheduled several times. This became an added strain on my meagre
financial resources as well as on time. Secondly, while I am quite conversant in Tonga, which is
close to Ila language in some ways, I, on few occasions had to use the services of an interpreter
when | interviewed one Chief and two parents who chose to speak in deep Ila and could not speak
English. This part was something I did not cherish for | had aimed at getting first-hand information
from all the participants by engaging them in a one to one conversation where | would even take
note of their choice of words and the manner they spoke them as a way of communicating

something which would be essential to expressing meaning in their lives.

This study adopted a qualitative research design which depended on the views of the sampled
population. It, therefore, follows that the views of the participants may not be shared by all the

Baila. Consequently, the findings cannot be generalized to all the Baila in the country.

1.10 Operational definitions

District Education Board - This is a group of individuals within a district representing various
stakeholders who are appointed by the Minister of Education to take care of policy issues
concerning education in primary schools of the district on behalf of the government.

District Education Management Team - This is a team within the District Board responsible for
the day-to-day running of the Board affairs and institutions within the Board. It is chaired by the
District Education Board Secretary (DEBS). The other members are the District Education
Standards Officer (DESQO), Two Education Standards Officers, Human Resource Officer, Planning

Officer, District Resource Centre Coordinator and District Accountant.
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Community Schools - These are schools which are organized and operated by the communities
through Parents committees. They sometimes receive financial support from civil society
organizations and Churches. The government recognises these schools and offers material and
human resource support in many cases.

Parents Teachers Association - This is a body of teachers and parents of children in a particular
school which is formed to create synergy in the improvement of teaching and learning for the sake
of the child in a particular school.

Senior Teacher — This is an administrative position in Primary schools which is just below a Deputy

Head teacher.

1.11 Ila words and expressions used in the Thesis

Baila — The plural form of the totality of the Ila speaking people.

Mwiila- The singular form of Baila; an individual Ila.

Bwengwa-Leza — God’s creation.

Bakaseluka- They came down (descended from heaven).

Balumbu — Non-Baila. The expression is mostly used in a derogatory way to describe or name the
people in Namwala who are not Ila.

Ba pushi — Beggars, low class. The expression is used to describe those who have no cattle; who the
rich Baila regard as living on charity.

Lobola — Bride price

Lutanga — A plain where cattle graze from for most part of the year away from the villages. The
Kafue River and the Namwala River provide this much needed environment where water and good
pastures are available for the cattle.

Mizhimo — Ancestral spirits.

Shifundo sha Leza- God'’s teachings or commandments.
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1.12 Summary

In this chapter | have expressed what prompted me to pick this particular topic as my interest of
study. In addition, the Chapter has given a very brief background of Education for All, an
international intervention which together with Millennium Development Goals on education has a
strong influence on the educational policies of Zambia today. Further more, the Chapter contains
the statement of the problem, the purpose for the study, objectives of the study and the research
questions emanating from there. The Chapter has included the significance of the study, the
limitations of the study and has ended with operational definitions.

In the next Chapter, I look at the Baila people, the subject of this study
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CHAPTER TWO
THE BAILA PEOPLE

2.1 Overview

This Chapter looks at the Baila people, the main subject of this study. It starts by giving the
geographical position of Namwala, the home district of the Baila under discussion. The chapter
dwells on the uniqueness of the Baila by bringing to the fore their traditions and culture. A good
section of the chapter discusses cattle which sets the Baila apart and play a vital role in the way they
view the world. The chapter ends with the Baila’s attitude to formal education. This chapter is
important because it sets the stage for proper appreciation of the findings of the study. As will be
noticed, most of the literature on the Baila is an anthropological lowdown of early European

missionaries and colonial government officials who served in Namwala in the early 20" Century.

Source: Central Statistical Office

Figure 1: Map of Namwala
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2.2 Origins of the Baila

The Baila are a pastoral tribe found in Namwala and Itezhi-Tezhi districts of Zambia. A small
number is also found in Mumbwa. Namwala district lies between latitudes 15 degrees South and
longitude 25 and 27 degrees East (Central Statiscal Office, 2009). Figure 1 shows the position of
Namwala on the map of Zambia (inset) and the boundaries of chiefdoms. Its area is approximately
10 000 square Kilometres. The district shares boundaries with Itezhi Tezhi to the west, Kalomo to
the south, Monze in the east and Choma to the South East. The district has a population of 101 589
with an approximate annual population growth of about 2.1% (Central Statiscal Office, 2010). Of
this population, almost 60% is below the age of 18 years and, therefore, falls within the school going

category (Central Statiscal Office, 2010).

While oral history states that the Baila came from the south of Sudan, Ila mythology, according to
Smith and Dale (1920, p. 31), states that their ancestors came from the sky. In Namwala there are
some stones called Bwengwa-Leza where footprints of people and animals are found. The Baila
claim this is the place where their forefathers landed when they first touched the earth-
“Bakaseluka”(Smith and Dale, 1920b, p. 21). Similarly, Nkumbula (1961, p. 7) in his unpublished
manuscript, states that if one asked a Mwila where the Baila came from, he would get an answer
like, “We came down from heaven right here in our present territory.” Smith and Dale further state
that one of the derivation of the word ‘Ila’ suggest that they are people set apart. They, in addition,

point out that “this certainly answers very well to the arrogant spirit of the people” (1920b, p. Xi).

2.3 Uniqueness of the Baila
The Baila, very much in line with their mythology, are unique. One can, however, claim that the
same can be said about each tribe. As Massey (1979, p. 55) states:

There is something to be said for human groupings. There are strengths
in common tradition and common culture. Each group has ‘intelligible
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actions’ which grow out of its tradition and those meanings have an inner
significance from which strength for life can be derived. Each human
grouping has had distinctiveness not available elsewhere in just the same
way. All human groupings have distinctiveness that they should
preserve, distinctiveness which give ‘meaning’ to the group as its
members review their ‘story in the drama of life’.

Reverend Massey’s principle above gives rise to an assertion by Smith and Dale that the Baila are
very strict traditionalists and conservatives whose personal judgements are normally dictated by the
Ila tradition and custom. Smith and Dale (1920, p. 344) state that for the Baila

The norm is custom, what is done should be done... A Mwila acts as
part of a whole; his wellbeing depends upon conforming to the general
practice; the good is that which has the approval of the community; the
bad is the anti-social... He grows up to fear and resent change; from the
cradle to the grave he is ruled by custom.

The conservative nature of the Baila is further linked to dynamism by Smith and Dale (1920, p. 79).
The two argue that while on the outlook one may term the Baila to be materialistic, in reality they
are “very largely concerned with what is invisible and mysterious.” They further state that this fact
is very difficult to understand mostly because of the haziness of the Baila’s own minds. Concluding
this issue about the Baila, the two authors (1920, p. 79) state that “for anyone to expect reasoned
precise statements from them is to be disappointed. They are content with resting in the beliefs

inculcated in childhood without exercising their minds as to their logicality.”

Nkumbula (1961, p. 22) amplifies the conservative nature of the Baila and states that:

As their fathers did in days long past, so do they also today. The
custom of knocking out the upper front teeth is a case in point; it is only
slowly dying out... initiation rites, marriage customs etc on the other
hand remain as in former days.

Smith and Dale (1920b, p. 345) further state that the Baila follow custom because of two reasons.

Firstly, they believe some of the customs were established by God “Shifundo sha Leza” and not
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obeying the customs would mean disobeying God who would punish them for that. Secondly, they
believe some customs were established by the departed ancestors, Mizhimo. They believe the
ancestors must have had very good reasons for establishing those customs and going against them is

an insult to the Mizhimo, who, again they fear may spell doom if they are disobeyed.

This second reason is later amplified and generalized by Smith (1946, pp. 56-57) in his work
Knowing the African where he points out the exalted position the living dead, or ancestors, play in
the value formation in an African society. He explains thus:

Always in considering African society we must remember that the
visible members of the community do not constitute the whole: those
whom we call the dead are still members of the community. They are
living and active. They are in a peculiar sense custodians of the tribal
traditions; any departure from the established order of things without
their consent is an offence against them.

The active role that ancestors or the living-dead play in the African society made Mugabe, the
Zimbabwean President argue that “Africans have no time to rest, even after dying they have to work

as ancestors” (https://buzzkenya.com/50-hilarious-robert-mugabe-quotes).

While the authors cited above appear to regard the Baila as being more conservative than usual,
Maalouf (2003, p. 102) suggests that this trend of conservatism is normal in human beings. He
explains:

... Each one of us has two heritages, a “vertical” one that comes to us
from our ancestors, our religious community and our popular traditions,
and a “horizontal” one transmitted to us by our contemporaries and by
the age we live in. It seems to me that the latter is the more influential of
the two, and that it becomes more so every day. Yet this fact is not
reflected in our perception of ourselves, and the inheritance we invoke
most frequently is the vertical one.
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Smith (1946) does not leave this issue of the Africans’ obedience to custom without referring to
Professor John Murphy who stated that for Africans, “customs are so implicitly obeyed that they

might be called the instincts of the tribe” (1946, p.51).

The conservative nature of the Baila can be termed as self-preservation. The principle is again
supported by Maalouf (2003, p. 79) who suggests that modernisation should be approached with
caution. He questions, “How can we modernize ourselves without losing our identity? How can we
assimilate Western culture without denying our own? How can we acquire the West’s knowledge

without leaving ourselves at its mercy?”

The uniqueness of the Baila is further exemplified by their independence or sense of self-reliance.
Lawman (1958, p. 123) describes the Baila as a people whose independence from each other made
them pay dearly in wars because of their lack of unity. He states:

Although an interesting people, the Baila have often shown themselves to
be obstinate and to have independence which has more than once floored
their administrators of the past. Perhaps even more than most Africans of
Northern Rhodesia they like to feel they are being led. Their history
shows that because their tribal structure did not provide for a paramount
Chief and consequent unity they were easy prey to invading tribes from
outside their boundaries. They lacked a common loyalty, they lacked
cohesion, and because of this they suffered badly in defeat. All this
seems to have had a profound effect on them and has made them ever
conscious of the importance of leadership.

Lawman’s statement is in agreement with Smith and Dale who stated that the Baila have never been
a united people (1920b, p. 22). While the history of the Baila, as Lawman puts it, is a factor in their
lack of unity, Smith and Dale attribute this independence, which they link to isolation, as stemming
from the Baila’s geographical location of being in a plain area. They postulated that when the
Baila’s habitat, the plain, is flooded it restricts their movements and ultimately forces them to

develop a sense of independence and self-satisfaction (1920b, p. 17). This isolation, in many ways,
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forces some Baila’s to be very difficult people to talk to and get information from. Smith and Dale

(1920, p. xi) amplify their assertion thus:

The Ba-ila do not readily communicate to a foreigner their ideas and
customs; direct interrogation often fails, generally fails, indeed except
when complete confidence has been won before hand- for they either
profess to know nothing or deliberately give misleading answers. It is
only by tactfully leading conversation in the desired direction and not
pressing it too far that one succeeds in getting information in this way.

It may, partly, be because of this background that Smith and Dale (1920, p. 379) call the Baila as
liars. They exemplify thus:

Among themselves they lie in the most bare faced and strenuous
manner... You do not listen long to any Ba-lla conversing without
hearing somebody call out, “Wabea” (You are lying); and the one to
whom it is said is not indignant- not in the least- but smiles and accepts
it as a tribute to his prowess. It is altogether against their code of
honour even to admit they are lying or even to confess to wrongdoing.

Jordan (1962, p. 30) similarly attests to the Baila’s lying nature and states:

Like most African tribes, the Baila excel in the art of telling a lie and it
was amusing to hear a Mwila witness in court after being duly warned
to speak the truth answer, “Chief I am unable to tell a lie” and then
calmly proceed to reel off a statement replete with falsehoods. ”

Having given a lowdown of the uniqueness of the Baila, | now turn to the precious possession of the
Baila, cattle which, in a way, play a very big role in their identification as a people. This section is
important in this study because it shows how dear cattle are to the Ila economy and life and how

cattle rearing affects their attitude to education.
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2.4 Cattle: source of pride for the Baila

The pride of the Baila lies in the possession of cattle. It is undisputable that Namwala is one single
district with the highest number of cattle in Zambia. Smith and Dale (1920, p. 132) acknowledge
the importance of cattle in the Ila society and state that “the Baila are good cattle masters, and
exercise more intelligent care of their cattle than most natives...”  Cutshall too (1982, p. 4)
describes the Baila as being conspicuously acquisitive particularly in the area of owning large herds
of cattle. Similarly, discussing the Baila and their love for cattle, Tuden (1968, p. 97) observes:

A sizeable portion of their time is spent discussing, admiring,

safeguarding and manipulating these resources; and they are quite

conscious of differences in rank or status from the control of these

resources.
The last part of Tuden’s comment confirms the Baila’s general belief that a man is rated by the
number of cattle that he owns. Those with large herds of cattle are respected and their voices carry a

lot of weight in the community. Conversely, views of those who have no cattle are never respected

in any village discourse.

Currently, the Veterinary department in Namwala estimates that there are about 135 000 heads of
cattle in the district. The person with the highest number of cattle is estimated to have about 5000.
In a month an average of 1000 cattle are slaughtered or sold (Interview with District Veterinary

Officer on 25/2/2015).

The Baila value their cattle so much that Smith and Dale (1920, p. 126) point out that, “above all the
possessions, above kith and kin, wife or child, the Ba- Ila, with few occasional exceptions love and
value their cattle.” Commenting on the Baila’s attachment to their cattle, and with reference to
Smith and Dale’s assertion much earlier, Cutshall later (1982, p. 4) states:

Despite six decades of social and economic change, the Ila continue to
love and value their cattle above all other material and personal
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resources. The relationship between the Ila and their cattle, however,

goes beyond a deep sentimental attachment.
Smith and Dale further demonstrate that the Baila love cattle so much that they take them as a
manifestation of the beauty of nature. While cattle are loved by the Baila because of the functions
which they perform, Smith and Dale (1920, p. 26) state that some Baila rear cattle not to be used for
ploughing. Chief Shaloba, when pressed to utilize his cattle for ploughing is reported to have

responded, “How could I be so cruel as to make them work?”

Likewise, Lawman (1958, pp. 137-138) brings out the importance of cattle in the life of the Baila.
He narrates a conversation with Chief Mukobela who said:

To the Ba-lla, cattle are not wealth as you Europeans know it- we live

and we die with our cattle and when we are no more their spirits join

ours. In the olden days the young men of our tribe knew all about our

beasts but today with so much education they have no time for them.

When we old men are dead what is to become of our herds! What a

disgrace it will be if ‘foreigners’ have to be employed to do the

traditional work of the Ba- lla.
The quotation above shows the importance that is attached to cattle by the Baila and demonstrates
that the relationship that a Mwiila has with his cattle can be termed as “spiritual.” Chief Mukobela,
additionally, amplifies that rearing cattle is an ordained traditional job of a Mwiila. By implication,

any Mwiila without cattle is not a real Ila. His putting blame on education for the Baila young

men’s turning away from taking care of cattle is critical to this study.

The Baila love cattle so much that at puberty a Mwiila child has four front top teeth removed to

show that the child belongs to the cattle-owning tribe. The habit is however slowly dying (Lawman,

1958, p. 138).

20



Nkumbula (1961: 30) outlines the use of cattle for the Ila as being:

For milk, mostly as sour milk, mabishi for food.
Meat while drinking beer.

For funerals

Payment of debt.

oo o

In addition, cattle have a social function. Smith and Dale (1920, p. 128) state that,

A high complement to a friend or wife or lover is to name an animal
after them, and it is considered an act of discourtesy to part with this
particular beast which it is customary to ornament in the manner
described.

During my stay in Namwala, I came across a lot of oxen called “Hakainde” named after the UPND

leader, a dear son of the people there.

The value that the Baila have of their cattle does, in a way, influence the relationships that parents
have with their children, or in other words, the positions of boys and girls in the family. Smith and
Dale (1920, p. 2) explain that “Sons are preferred to daughters because through sons the family is
continued... Girls are regarded as riches only, that is, as so many cattle to the credit of the clan’s

account.”

The 1la word for boys suggests the value that the Baila place on the boys. The Ila-English
Dictionary calls boys of about 7 or 8 years as kembezhi or shikembezhi. One older than 14 years as
mwembezhi (Smith, E. W, 2011, pp. 271-272). The word ‘embezhi’ also means shepherd or
herdsman (2011, p. 337). This then shows that the primary duty of such an age group is to take care
of cattle. This has a very deep meaning of the position of boys in the 1la society when we relate it to
the fact that life of a traditional Ila oscillates around cattle. An lla boy in this age group is counted as
being of value only when he is able to take care of cattle. In a similar way a girl is named Muka
banji-banji which means a lady has to be loved by many men and bring wealth to the family when
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she is married. This implies that the value of the girl is determined by her ability to attract men, get
married and bring cattle in the family. The earlier she does this, the better. Consequently, early
marriages are encouraged or preferred by many parents. As a result, formal education is frowned
upon and seen as a delay in the acquisition of wealth.

While it can be argued by some people that cattle are mostly reared for prestige, devoid of any
economic currency in the lla society, Jaspan (1953, p. 28) argues that:

The economic value of cattle projects itself in many ways into the
social life of the lla. Cattle constitute the major and indispensable part
of bride wealth (chiko or ciko) and are used to pay fines and
damages...They are prominent in funeral feasts.

Cutshall (1982, p. 4) also brings in the aspect that the Baila regard cattle as an investment which
upholds their social status. He bases this on the claim by the Baila that cattle are their bank and
elucidates that:

The Ila, however, do not intend to simply possess the largest bank
account possible, for indeed, greedy individuals are viewed with great
disfavour. Conspicuous acquisition of cattle is intended more as an
investment account, targeted for distribution and conversion in
transactional networks which yield direct profits or indirect social
credits.

Among cattle rearing tribes of Zambia, the Baila are currently leading in the demand for the number
of cattle charged as bride wealth. Depending on the economic status of the two families whose
children are marrying, as many as fifteen heads of cattle are demanded from a man asking for the
hand of a girl in marriage, particularly an educated one. One can notice the irony here about an
educated girl fetching more cattle than uneducated one. If educated daughters fetch more cattle
when married off one then wonders why many parents cannot be patient enough to have their

daughters reasonably educated so as to demand premium bride price.
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In the Ila tradition, unlike other pastoral tribes, the giving of cattle is not only one sided, that is, the
family of the bridegroom paying the bride wealth, but even the family of the bride give some cattle

to the bridegroom (Smith and Dale, 19204, p. 48).

One of the occasions when it is imperative that cattle would be slaughtered is on funerals. The
slaughtering of cattle at funerals was so exaggerated in the past that as many as two hundred heads
of cattle were slaughtered (Fowler, 2015, p. 83). The more prosperous one is, the higher the number
of cattle that is slaughtered at their funeral. Smith and Dale (1920, p. 110) narrate that funerals in
the Ila society are occasions for feasting:

Everyone in a position to do so brings a chidizho (literally, “a thing to
weep with”) - an ox, a pot of beer, some grain...In addition, cattle
belonging to the deceased are killed. We have known as many as a
hundred beasts killed in this way at a funeral.

In a similar way, Lawman (1958, pp.138-139) describes masuntu as an occasion when cattle is
slaughtered in honour of a deceased member of the Ila society. He terms this occasion as the only
ceremony where the veneration of cattle by the lla loses its proportion.

Masuntu is the Kkilling of cattle by spearing on the death and interment
of a member of the tribe. The reason for the slaughter of cattle is to
ensure that the deceased person does not enter the next world alone and
that he is accompanied by the spirits of some of his beasts. Hence the
reason for Mukobela’s statement that his people “lived and died” with
their cattle...One by one the same gruesome end befell at least sixty
head of cattle, most of which were in their prime and each worth more
than £20.

Lawman narrates that according to lla tradition, about 15% of the deceased cattle is supposed to be

slaughtered on his burial day.
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Nowadays, the aspect of cattle being a bank is so emphasised that many Baila literally want to keep
their money in the form of cattle which they sometimes refer to as a blank cheque. Cutshall (1982,
p. 7) exemplifies this:

While long- term labour migration continues to be minimal for most
Ila, many young men spend a few years earning wages in the urban
areas along the line of rail. A portion of their earned wages is
typically set aside for the purchase of cattle. Elder kinsmen may
claim a share of these cattle as repayment for having contributed to the
wage earner’s education, often going so far as to suggest that some of
these cattle should be returned to the hearth.

All these uses and functions of cattle made Jordan (1962, p. 27) assert that, “without their cattle

these people would be miserable indeed.”

I would like to conclude this section of the Baila and their cattle by pointing out that the position of
cattle in the lives of the Baila is so crucial that some of them can even forget about some other
things that are equally important in their society. Namwala did not have a Filling station since its
establishment as a district. During my stay there, the government decided to open one. A suitable
location was identified. During the social impact survey, objections arose about the location of the
place. Some traditional Baila did not want the Filling station because its intended location was the
traditional route that their cattle used from their villages to the river for water and pastures. They
were ready to sacrifice the opening of a Filling station, which many people thought would bring
economic and social development to the area, as long as the cattle had their way to the river for
water. Similarly, the roaming of cattle in people’s dwelling compounds is not a ‘crime’ in the Ila
tradition. It is believed cattle have ‘licence’ to go wherever they want and it is imperative upon the

people to protect or adequately fence off what cattle can destroy, like vegetable gardens.

Having looked at literature that deals with the rearing of cattle, which is claimed to be a major factor

in the Baila value formation and casts a negative attitude to formal education among many Baila
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youths, the chapter now turns to sexual morality among the Baila which some participants in the

study claimed played a role in the way the Baila responded to formal education.

2.5 The Baila and sexual morality
The Baila are said to be very promiscuous people who let sexual relationships flourish without much
restriction. About this subject, Smith and Dale (1920, p. 36) state that:

To write of the Ba-lla and omit all references to sex would be like
writing of the sky and leaving out the sun; for sex is the most pervasive
element of their life. It is the atmosphere into which children are
brought. Their early ages are largely a preparation for the sexual
functions; during the years of maturity it is their most ardent pursuit and
old age is spent in vain and disappointing endeavours to continue it.
Sex over towers all else.

Smith and Dale (1920, p. 35) further state that during their time in Namwala, 90 percent of the cases
in the magistrate’s court were about sex. The rampant way sexual offences occurred among the
Baila made the two authors conclude that the Baila seemed to put sexual indulgence at the same
level of necessity as eating and drinking which they had to indulge in whenever possible (1920b, p.
36). Furthermore, with reference to indulgence into sex, Smith and Dale (1920, p. 36) state that
boys and girls are under no restriction to get involved. They claim that, “whatever they may do is
looked upon merely as ‘play’ (kusobana). Adults rather encourage than otherwise these precocious
acts, for they regard them as a preparation and training for what is man’s and woman’s Chief
business in life.” In addition, the two assert that it was impossible to find a virgin who was over ten
years old. In fact, according to their sources, such a person is called mudimbushi — a fool (1920b, p.
39). The statement implies that not indulging in sex is regarded as being abnormal. Further more,
perusal in his Handbook on the Ila language, Smith (2011, p. 351) makes this entry about the word

‘Virgin’:
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VIRGIN, n. l1a. nakadindo. Owing to the immoral ways of the Baila,
it is doubtful whether such a thing as virginity is to be found among
them, and they seem to have no word to express the idea. The word
nakadindo means a young woman.

It is probably the alleged promiscuous nature of the Baila that made Butt (1910, p. 206) wish the
missionaries would move to the lla land quickly so as to save them, particularly the younger
generation from the vice. As Butt one day analysed the physical features of the Chief’s children
who sat before him, he reflected:

| feel sure they possess high mental and moral possibilities; and as
they sat before me, | could not help asking myself, “Will our mission
be soon enough to rescue the bigger boys and girls from the life to
which they have been born?”

The excessive indulgences in sexual activities which Africans are generally purported to crave in is
said to affect their mental faculty. On this subject, Snelson (1974, p. 54) refers to the situation in
Nanzela, one of the mission stations in the Ila land and states:

Child-marriage frequently robbed the schools of the girl pupils, a
problem which continued for many years. As for the scholastic
performance of the children, the missionaries were convinced that
they became dull and listless on reaching adolescence, a phenomenon
they attributed to unrestrained sexual licence.
Snelson’s statement must be an echo of Smith’s (1946, p. 73) assertion that, “some educationists

profess to observe an arrest of mental development in African adolescents and ascribe it to

obsession by sex.”

Some anthropologists, however, do not paint a wholesomely negative picture about Africans and

their sexual appetites. Some traditions and taboos are said to restrain the Africans’ indulgences as

Murray (1929: 84) in Smith (1946: 74) states “The restraint that the so-called ‘savage’ can and does
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put upon his sexual impulses at certain seasons through loyalty to tribal custom is one of the most

remarkable things about the make-up of primitive man.”

Smith further calls the sexual aspect of many African tribes, which includes the Baila, as a paradox.
He explains that while promiscuity is rampant, virginity and abstinence are equally valued. He
points out that certain rituals of religious nature can only be performed by virgins or women who are
past child bearing stage. Similarly, rigid continence in some activities like hunting or fighting is

recommended (1946, p. 92).

Having examined literature on the sexual morality of the Baila as seen through the early
missionaries’ and European anthropologists’ lenses, | now wish to explore literature on the Baila’s
early perception of formal education. This section will be important when we bring it to the present
situation and examine how and whether there has been any positive change in the Baila’s attitude to

formal education.

2.6 The Baila and formal education

The missionaries pioneered education in the llaland. The Primitive Methodists opened their first
mission at Kasenga in Namwala in 1909 and another one in 1916 at Kafue (Mwanakatwe, 2013, p.
9). The main motive for the missionaries settling in a particular place was to evangelize. The
provision of education was just a by the way undertaking which they believed could speed up the
process of conversion. Mwanakatwe (2013, p. 10) posits:

The provision, then, of schools and educational facilities by
missionaries was fortuitous or, at best, merely complimentary to their
much desired objective of increasing the numbers of their Christian
followers. With very few notable exceptions, little was done by the
early missionaries to stress the importance of education for its own
sake.
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About the success of the schools that the missionaries set up, Butt (1910, p. 192) narrates that the
better the relationship the missionaries coined with the locals, the higher the number of children who
attended their schools. He gives an example of Chief Shaloba who sent his own children to school.

The Chief has shown his friendship to the mission by sending four of
his children to Nanzela school- three boys and a girl. The Chief
pledged that he would send his own children and use his influence with
his people to send theirs.

Whereas the early missionaries had to cajole the children to stay in school by giving them clothes
and feeding them, Chief Shaloba surprised the missionaries when he pledged that he would ensure
that the children whom he sent to school were fed before they went to school. Butt (1910, p. 192)
explained why he was surprised: “At Nanzela and Nambala and indeed at N’kala, too, we have to
feed the children to retain them in school.” The school feeding programme is a phenomenon | will
discuss later as it is one of the interventions that the government is using to improve access and

retention in school.

However, in an apparent contrast to the attitude to formal education of the Baila that the early
missionaries experienced, Fowler (2015, p. 53) narrates his experiences of the period between 1958
and 1966 at Kasenga in Namwala and states that:

There were two main differences between schooling in Zambia and that
in the U.K. In Zambia there were no free schools, and there were no
reluctant or uninterested pupils. Because schools were built and run by
Missions, all the pupils had to pay fees to cover the costs; yet in spite of
this, youngsters eagerly competed for places. At Kasenga Girls’ School,
the fees were 250 Pounds per year, including food and two uniforms.

Fowler (2015, p. 53) further narrates how boys walked long distances to go and secure places at

Kafue Institute which was always full.
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At Kafue Training Institute, boys walked great distances to get places.
When every place had been filled, several hopefuls built themselves
huts, and waited for the incumbents to die, although they were only
young teenagers. One of my tasks as acting Head was to stop the boys
from working too hard. 1 used to go round the dormitories after dark,
to make spot checks and stop them from working by torchlight under
the blankets.

Fowler’s experience cited above further contrasts with Snelson’s claim about African attitude to
formal education. Snelson (1974, p. 20) writes of schools in the early stage of being introduced by
missionaries as having been regarded by the locals as “places to go to when there was nothing more
pressing to attend to in the tribal economy.” Generally, formal education was regarded by the Baila
as being for the poor people who had no wealth, ba pushi. And this wealth, as earlier mentioned, is

cattle. Consequently, attendance was very poor.

Perhaps the best explanation for the interest in formal education as narrated by Fowler is that this is
a period just before and shortly after Zambia attained political independence. Independence brought
a lot of hope for the Africans. Freedom fighters preached the good news that Black Zambians
would take over the running of the country and that all the jobs that were performed by the Whites
would be left for the Black Zambian. They emphasised that education was important for the
Africans to prepare themselves for the running of the country. So those who wanted to take part in
the running of the country and live the kind of lives that they saw the Whites live strove to get
educated at all cost. The boys in Fowler’s case put a lot of hope in education to change their
economic and social status and that is why they could even camp to wait for a place in school.
Mwanakatwe (2013, p. 33) explains this phenomenon that “everywhere in Africa, the advent of a
popular African government has always excited high hopes for rapid material advancement of the
people in the shortest possible time.” The disillusionment, however, came in when some noticed

that the Western formal education they acquired could not get them the jobs they desired.
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Snelson further states that acceptance or rejection of missionary or Western education partly
depended on the social and political strength of the tribe. In many African countries the strong or
warrior tribes saw no need for education and rejected it. Snelson (1974, p. 20) however, draws a
contrast in Zambia, then Northern Rhodesia, where he states that “it was some of the weaker or
traditionally subservient tribes such as the Baila, the Lamba and the Senga who proved the most

reluctant to take at all seriously the schools which were hopefully opened in their areas.”

True to the statement above, in the early years of Western education being introduced to the Ila land,
enrolment and attendance to school seemed to be weighed against the time one spent looking after
cattle, especially for the boys, and also the heads of cattle which would be given to the family in the
form of dowry if and when a daughter was married off (Smith, E and Dale, 1920b, p. 2). It is for this
reason that Snelson (1974, p. 21) downplays the notion that acceptance of missionary education had
everything to do with the strength of a tribe but asserts that economic consideration played a bigger
role. He amplifies:

Where a school was considered by the community to have scant
relevance to their socio-economic pattern, there was little the mission
educationists could do about it. ‘our cattle are our school,” the Ila
headmen told the Primitive Methodists who complained that their
schools were not supported.

In the case of girls, Dorman (1993, p. 36) generalizes the situation about African girls and states:

The traditional attitude of the Africans to girls was that their job was to
work in the gardens or the fields, to help prepare food, to marry and to
have children, and generally to provide whatever the male might need.
For this they had no need of education; it did not even matter if they
could not read or write.
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In addition, it was feared that the Western formal education would change the mentality of the
young lla lads. Lawman (1958, p. 137) narrates a conversation with Chief Mukobela when he asked
him if formal Western education was good for the tribe. Chief Mukobela responded:

It has done our children little good except to teach them to become rude

to their elders. But on the other hand it has helped us old men to learn

much of the ways of the European. Being old men, of course, we have
only taken notice of the good things and have ignored the bad.

By implication the rudeness Chief Mukobela referred to among the children who went to school is
part of the bad which the young ones have failed to decipher from the European formal education,
unlike the old people. Western education is further held responsible for some Ila youths losing
interest in the art of rearing cattle (refer to section on Cattle: source of pride for the Ila). Conversely,
it is this rearing of cattle which the missionary educationists blamed on the low attendance at their

schools. Snelson (1974, p. 54) reflects:

Attendance problems were acute, especially among the Ba-lla who
preferred their children to herd cattle than go to school. The quarterly
report of Nanzela Mission in 1914 noted the disappointing position of
one of the out schools: ‘Samuel reports excellent congregations, but
cannot get children to school. “The cattle are their school”, says the
Ba-Ila of their children.

The prominence that is placed on the rearing of cattle made one of the missionaries complain that if
there was no cattle in the Ila land the work of the missionary educationists would have been much

easier (Snelson, 1974, p. 54).

When one critically looks at the importance the Baila attach to cattle rearing, it then becomes
apparent that the education offered, which is deplete of animal husbandry, goes against the British
policy statement on education which, according to Thomson (1994, p. 36) states:

Education should be adapted to the mentality, aptitude, occupation and
traditions of the various people, conserving as far as possible all sound
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and healthy elements in the fabric of their social life, adapting them
where necessary to changed circumstances and progressive ideas, as an
agent of natural growth and evolution.

In a similar way, making reference to (lllich, 1971) and (Reimer, 1971), Banda (2008, p. 53) argues
that “if schools cannot teach children about their society and shape their values and ambitions and
learning patterns, they should be abolished.” So for the Baila, any formal education which does not

involve the rearing of cattle is less appreciated.

The unintended side effect of formal education as Chief Mukobela pointed out (Lawman, 1958, p.
137) is echoed by Marah (1987, p. 464) who observed that “the educated Africans were inculcated
with negative attitudes towards their own culture and heroes while they revered those of the

Europeans. They were made to hate their own culture and therefore themselves.”

Further, Smith (1946, p. 133) recounts how it was common among Africans to complain about the
indiscipline of the young people in their societies. He concludes that Western education had a fair
share of the blame in this. He explains:

The indiscipline is due partly to the decreased parental control as the

result of economic conditions; but also in no small degree to the

suppression of the initiatory rites. The complaint is that the schooling

given by Europeans does not meet the case.
In a similar way, Harrison (1979) first outlines the positive aspects of Western formal education for
personal and societal development but paints a gloomy picture in the case of its application in the

Third world. Harrison (1979, p. 306) posits:

Instead, it has turned yet into another device for ensuring high rewards
for the few and continued poverty for the many. It is an alienation
machine; distancing young people from their families and from
manual work, making them turn their backs on the villages that so
desperately need their promise, vigour and adaptability. It does not
even turn out enough people with the skills that the modern sector
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needs, but produces a large class of disoriented drones and impractical
mandarins.

The issue of Western education being an alienation tool is shared by Breidlid (2013, pp. 54-55) who
calls it an epistemological transfer which has emmense effects on the quality of schools because it
influences and compels learners from the South to change their way of thinking from the natural

and indigenous manner to an elien culture and epistemology of the global North.

Although the Baila do not seem to be interested in education, one of the Ila Chiefs, Mukobela,
whose real name was Lubanga Shabongwe, single handedly built the biggest primary school in
Namwala from his personal resources. Heinzer (2011) narrates that when Chief Mukobela asked the
then District Commissioner what would make herds of cattle grow in his Chiefdom he was told that
school, or Western education would. Heinzer (2011) points out that the Chief was further fascinated
by the big guns which he saw being used in the Second War and desired that his subjects learnt how
to use them. When he asked the District Commissioner again how his people would gain the skills
of operating those guns, he was told Western education was the answer. So the Chief embarked on
building a school so that his dreams and aspirations would be realised. Lubanga Shabongwe
School, as the institution was named, was built to teach good methods of animal husbandry so that
cattle would always be in abundance among the Baila and to teach technical skills to enable the

Baila operate machines like the big guns.

Lubanga Shabongwe school was officially opened on 9" September 1952 by Governor Sir Gilbert
Rennie (Heinzer, 2011, p. 50). To enhance the animal husbandry part of the education the Chief
donated 100 heads of cattle to be used for learning and teaching and also provide the dairy
nutritional needs of the learners. Apart from the hundred heads of cattle the Chief donated to the

school, every fortnight the school was mandated to go to the palace and collect one ox to slaughter
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for beef (Mr Shibulobe Bryan: interview of 29/4/15). A bronze statue of Lubanga Shabongwe
(Figure 2) at the school reminds the community of this Chief with a brilliant vision. Figure 3 shows

the sign post at entrance of the school named after Chief Mukobela (Lubanga Shabongwe).

[PPTR——

Figure 2: Picture of a bronze statue of Lubanga Shabongwe erected at the school named after

him

Figure 3: A poster at the school named after Chief Mukobela (Lubanga Shabongwe
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2.7 Summary
In this Chapter | have looked at the culture, beliefs and practices of the Baila people. The Chapter

has examined what makes them unique from the other tribes in Zambia. In depth, | have examined
how cattle, which they rear in very large numbers, play a vital role in their perception of the world
in relationship with Western formal education. In addition, the chapter has demonstrated the
challenges the early missionaries faced to introduce the Western formal education, and how Chief
Mukobela, in spite of the indifferent environment to Western formal education, used his personal

resources to construct a school for the benefit of his subjects.
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CHAPTER THREE

THEORETICAL AND CONCEPTUAL FRAMEWORKS

3.1 Overview

This chapter looks at the theories which underpinned the study. It starts with an explanation of the
Human Capital theory followed by the Indigenous Knowledges system. The chapter then explains
the Conceptual framework of the interaction between Indigenous knowledges and modern Western
knowledge production system embodied in Western formal education. This chapter is important
because by use of these theories later in the Discussion of Findings chapter the researcher would be

able to lift the findings of the study to a highier cognitive level.

3.2 Theoretical Framework

Theories, according to Bryman (2008, pp. 6-8) form a rationale for the research and provide a
framework which aids the interpretation of findings in the research. This, in turn, makes it easier for
a social phenomenon identified in the research to be understood. This study is guided by two

theories, namely, the Human capital theory and the Indigenous Knowledges systems theory.

3.3 The Human Capital Theory

The Human capital theory is popularly domiciled in the Economics discourse as a factor which
enhances productivity of an industry. The theory has been referred to in this study purely because of
its link to education. It is, therefore worth noting, from the onset, that the Human capital theory will
not be referred to or discussed in its full scope of sophistication which Economics as a discipline

would do but rather only as it relates to education and development.
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Human capital refers to the knowledge, skills or characteristics which a worker has and contributes
to his productivity. Such knowledge or skills can be inborn or acquired. It is in the acquisition
domain that education plays a pivotal role. The Human capital theory was popularized by Theodore
Schultz, President of the United States of America. On the occasion when he d