                                                             CHAPTER ONE
                                                           INTRODUCTION
PREAMBLE
This chapter provides the background information to this study on evaluation of Collegial Supervision and teacher performance in Government Primary Schools in Zambia. The chapter also states the problem statement, unveils the general objective, specific objectives of the study, the research questions, the significance of the study, conceptual framework, theoretical framework and the operational definition of terms. 

1.1
BACKGROUND OF THE STUDY
Education which has to do with the imparting of knowledge and skills in a learner is an instrument for personal and national development, (Ministry of Education, 1977). The government’s vision for education is to have quality education for national development (Education for All, 2005).  The Global Sustainable Development Goal (GSDG) number four aims at ensuring inclusive and quality education for all and promote lifelong learning (Sachs, 2016).The purpose of the Zambian education system is to focus on the development of individual personality in order for one to fit in the society for the purpose to contributing to the country’s productivity. In order to achieve the desired quality education, collegial supervision is paramount in primary schools.

 School based supervision is an integral part of education world-wide. The main purpose of school based supervision is to ascertain that educational activities are carried out in accordance with the laid down policy, educational goals and objectives. Thus, supervision has maintained the same purpose irrespective of its historic development in different parts of the world. Education supervision is a strategy that emphasizes on offering of professional support for improvement of instruction and increasing of pupils’ learning performance.

Throughout history supervision service have undergone various changes mainly by the political environment. School and teacher supervision has been a political issue and has been politicized about in quite a number of countries, mostly those countries where school supervision once played a political role (United Nations Education Scientific Cooperation (UNESCO), 1997). In Zambia for example, the political change of democracy in 1991 led to the abolition of inspection services as their existence was considered contrary to the culture of a democratic society, thus, inspection was replaced by supervision.

Both in developed and undeveloped countries, education policy values have shifted their attention from expansion issues to quality skills since early 1950s. The United Nations  Education and Scientific Organization (UNESCO), 2016 states that, there has been rapid growth in student numbers and could not match by the growth of supply such as qualified teachers and inadequate teaching and learning materials. The result was a decrease in the quality of education. Efforts have been made by government to increase access, teacher deployment, infrastructure development and provision of adequate teaching and learning materials. However, it could not improve the effectiveness of quality teaching and learning achievement. Research has shown that the problem was not the number of text books provided in schools but how the books were being used in classrooms (Education Review, 2010). It is for this reason that teachers needed to be supervised on how they use the very books in classrooms. Hence the beginning of school based supervision.

Bernard and Goodyear (2004), define school based supervision as the practice of monitoring performance of school staff noting the merits and demerits thereby increasing the standards of schools and the achievement of their goals. In a broad sense, Pierce and Rodwell (2005), define supervision as a developmental process designed to support and enhance the individual’s motivation, autonomy, awareness, and skills necessary to effectively accomplish the job at hand. Other scholars have defined supervision as a complex process that involves working with teachers and their supervisors in a collegial collaborative relationship to enhance the quality of teaching and learning within the schools and that promotes the careers long development of teachers, Beach and Reinhartz (2000). Stemming from the above definitions, it is sufficed to note that supervision focuses on helping relationships that cultivates the professional growth of a teacher, enabling him or her to fully utilize feedback from classroom interactions to ensure effective teaching and learning. However, the supervisory practices in Zambia evolved from scientific, neo-scientific, human relations and human resource management. There has been a shift in supervisory practice world-wide from the bureaucratic models of supervision towards democratic models which aim at teacher growth and improvement while taking care not to dispense completely with the past practices. The reason for the shift is that the past trend of supervision was focused on administrative tasks than on supporting teaching and learning process. Their role was to identify weaknesses and suggest appropriate remedial action (Mervyn, and Pritchard (1975). Ministry of  Education (1996) states that supervision  promotes democratic values, which would seek the participation of all the concerned in all spheres of the education establishment in decision making, planning, development of objectives and teaching strategies in an effort to improve teaching and learning process. Furthermore, Educating Our Future (EOF) Policy envisaged democratic supervision through Continuous Professional Development (CPD). Replacement of inspection was found necessary to improve teaching and learning process in order to make it more efficient and effective.

Among those new models of supervision is collegial supervision. Collegial supervision refers to a range of practices and procedures that enables teachers to contribute to their professional growth and development. It is a collaborative approach that enables teachers to learn and see each other as sources of professional growth, Sergiovani and Starratt (2007). The teachers work with instructional supervisors towards common instructional goals. It is against this background that this research study sought to evaluate collegial supervision and teacher performance in Government Primary Schools in Lusaka District since these In - service programmes are predominantly institutional based. Research has shown that obtaining knowledge and sharing knowledge and skills with others to join forces are valuable tools for change and improvement. Teachers have a high regard for advice from colleagues than from their supervisors. In Zambia there are limited theoretical and empirical studies that have been done to evaluate Collegial supervision in Primary schools since Primary Degree was recently introduced thus the identified lack of impact on education achievement despite collegial supervision programmes because teachers are not trained in supervision. 

1.2 STATEMENT OF THE PROBLEM
Teacher supervision and support is the means by which government ensures quality education is attained. The overall research problem for this study was that many teachers did not know how to use the revised curriculum books. Despite teachers engaging in various activities such as peer coaching, lesson study, teacher group and cluster meetings, there was still negative impact on educational achievements in primary schools. It appeared teacher’s activities were not adequately supervised.  If that was left unchecked, Zambia might not meet the Sustainable Development Goals number 4 (SDG4), and primary schools will continue sending some learners to secondary schools who do not know how to read.   This will in turn lead to some learners dropping out of school due to poor performance at grade nine, thereby increasing the number of unemployed youths in the streets, juvenile delinquency, diseases as well as teenage pregnancies. In Zambia there are limited theoretical and empirical studies which have been done to evaluate collegial supervision and teacher performance in primary schools, hence the identified gap. It was against this background that this study therefore, endeavored to evaluate collegial supervision and teacher performance in Government Primary Schools in Lusaka District.

1.3 PURPOSE OF STUDY
The purpose of the study was to evaluate collegial supervision and teacher performance in Government Primary Schools of Lusaka District.

1.4 OBJECTIVES OF THE STUDY
 The research was guided by the following objectives:

i. To establish how collegial supervision activities among teachers in Government Primary Schools focused on contributing to staff development. 

ii. To determine how collegial practices were enhancing teacher performance in Government Primary Schools.

iii. To investigate the challenges faced by teachers in collegial supervision in Government Primary Schools. 
iv. To solicit proposals on how collegial supervision could be enriched to support staff development in Government Primary Schools.  

1.5 RESEARCH QUESTIONS
This study sought to answer the following questions which were derived from the research objectives. 

i. How can collegial supervision activities in Government Primary Schools contribute to staff development?

ii. What are the practices that facilitate improvement in teacher performance in Government Primary Schools?

iii. What are the challenges faced by teachers in collegial supervision in Government Primary Schools? 
iv. How can collegial supervision be enriched to support staff development in Government Primary Schools?

1.6 SIGNIFICANCE OF THE STUDY


This study would be expected to inform school supervisors and standard officers about the practicability of collegial supervision in primary schools as well as motivate primary school teachers to embrace collegial supervision towards achievement of quality teaching through improved teacher’s performance. It is also hoped that the acquired knowledge from this study will essentially contribute to the field of educators and add to the body of knowledge for researchers and stimulate further research.

1.7 CONCEPTUAL FRAMEWORK
A conceptual framework is a model of presentation where a researcher represents the relationship between variables in the study and shows the relationship diagrammatically. A conceptual framework contributes to a research because it identifies research variables, and clarifies relationships among variables. It is also valuable in the sense that it sets the stage for presentation of research questions that drive the study. In this case, a conceptual framework will assist the researcher to develop awareness and understanding of the situation under scrutiny. When clearly articulated a conceptual framework has potential usefulness as a tool to assist the researcher make meaning of subsequent findings. It forms part of the agenda for negotiation to be scrutinized and tested, reviewed and reformed as a result of investigation. The conceptual framework for this study is as illustrated below:
Conceptual Framework on Collegial Supervision
[image: image6.png]Sex of the Respondent

Female
71%

Female m Male








 Figure 1.1                                                                                                        Source: Researcher (2018)
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  1.8 THEORETICAL FRAMEWORK

This study was linked to one major theoretical theory which was implored to explain how collegial supervision can be enhanced intrinsically. This is the goal setting theory of motivation (Mondy, et al, 1983). The Goal Setting Theory was developed by Edwin A. Locke, an American Psychologist in the 1960s. The theory is generally accepted as among the most valid and useful motivation theories in industrial and organizational management. The research revealed that there is an inductive relationship between goal setting and improved production performance. Goal setting theory aligns rewards system with results. 

Goal Setting Theory

The Goal Setting Theory advocated by Edwin Locke was linked to this study in the sense that setting goals for the people motivate them to achieve the intended goals. Goal setting theory is a theory of motivation which states that people who set goals strive to achieve them and perform better than those without goals (Boone and Kurtz, 1992). Goals set by Supervisors should specify and measure what motivates performance of teachers. The theory emphasizes feedback as an important component that enhances teacher performance. Supervisors have the responsibility to advice teachers from time to time of their progress towards goal attainment. The difficult and specific goals that are accepted by the teachers, coupled by feedback from the supervisors, lead to a superior performance.

Teachers formulate goals and objectives in their teacher groups and clusters to achieve. As a result, they work hard towards achieving these goals. Through feedback, incentives, promotion and performance related pay, effective performance and quality can be achieved. In collegial supervision teachers set specific objectives as peers accompanied by feedback from the group plus incentives which enhances high performance. The group tasks are clearly defined and understood by the participants. When people are committed to a task, results are obtained because the members in the group listen to each other, ideas are expressed freely and openly and most decisions are reached by general consensus. The group examines its own progress and behaviour. In addition, leadership is not always with the chairperson but tends to be shared as appropriate, each member in the group is given chance to chair the meeting (cole, 1996).

1.9 OPERATIONAL DEFINITIONS OF TERMS
The following key terms have been defined in relation to the way they will be used in this study.

Supervision:


The act of monitoring and regulating processes or an activity to 




ensure that everything is done correctly.      
Collegial Supervision:
A pedagogical method where equal colleagues mutually observe 




and talk together about each other’s work in a systematic and 




agreed way. 
Monitoring:


A process that helps improve performance and helps achieve 




results.

Staff Development:

The process of improving and increasing capabilities of staff 




through access to education and training opportunities in the work 




place through watching others perform.
Quality Performance:
The achievement of the organization in relation to its goals which                                          



includes outcomes achieved or accomplished.
School based supervision:
A developmental process between teacher and supervisor that                                             



provides support, feedback, and ideas for growth and improved                                             



teaching ability.
Government school:

A school which is built and financed by the state in terms of                                          



infrastructure and resources.
Primary School:

The second level of education after pre – school.

Supervisor:


A person who monitors and work with the teacher towards 





efficient achievements of curricular goals.
Effectiveness:


The degree to which an organization realizes its goals.

1.10 Summary of Chapter One

This Chapter has presents the background information for this research study. It has also unveiled the problem statement, the objectives, research questions, the purpose of the study and the significance of this study. The conceptual framework has been diagrammatically illustrated. Furthermore, the chapter has also provided a theory linked to the study and operationally defined the key words. The next chapter will go further to review the literature relating to this study. 

CHAPTER TWO
LITERATURE REVIEW

INTRODUCTION
Having looked at the background, problem statement, objectives,  research questions, the purpose of the study, significance, conceptual framework and theoretical foundation, this chapter, therefore, looked  at the existing literature on the effectiveness of collegial supervision in Government Primary Schools.There is a lot of literature that provide insight on the effectiveness of collegial supervision and teacher performance. In this chapter, selected items were identified to examine the literature review with regard to collegial supervision.
2.1 THE CONCEPT OF SUPERVISION

The word supervision is a combination of two Latin words:  'super' and 'video'.  Super means 'over' or above', while video means 'to see'.  Therefore, taken together, super-video simply means 'to see from above' or to 'oversee' (Marecho, 2012). Supervision may be defined as “to oversee, to superintend or to guide and to stimulate the activities of others, with a view of their improvement”, (Beach and Reinhartz, 2000).  Mohanty (2008), notes that supervision is applied to both academic and administrative tasks. Administrative functions of supervision include providing physical facilities to the teachers, checking the safety and security of the school plant, maintaining proper service conditions and redressing grievances of teachers in time, checking the accounts and records of the school and maintaining proper distribution of work load.  The academic tasks among many include monitoring of instruction, providing guidance to teachers for improving teaching, evaluation and assessment of pupil's achievement. Few significant functions of supervision include providing expert technical assistance, helping teachers prepare for teaching, keeping them up to date, and providing professional democratic leadership. 

During the last two decades there has been a renewed interest in supervision and monitoring of the quality of education. Many researchers believe that supervision of instruction has the potential to improve classroom practices and contribute to student success through the professional growth and improvement of teachers (Blasé & Blasé 1998; Sergiovanni & Starratt, 2002 and Sullivan & Glanz, 2000). Supervision is a school based activity more concerned with the assessment of academic aspects of the institution for continuous school improvement by enhancing teaching-learning practices.  According to Ministry of Education, (1996), Supervision involves the assessment of proper implementation of policy, development of teachers, the selection of educational objectives, materials of instructional and methods of teaching and the evaluation of instruction. Tyagi (2010), notes that the gradual decline in the standards of education despite substantial monetary allocation for education may be attributed to the ineffective administrative practices particularly to the inadequate and inefficient inspection and supervision system, which through a key aspect of educational administration is unable to provide academic leadership and support. Thus, an overview of the literature and research studies on supervision in India suggests that the prime cause for the inadequacy of supervision system in India is the continuation of the traditional inspectional model of supervision. 


2.2 MODERN SUPERVISION AND TRADITIONAL INSPECTION

 Inspection can be described as a critical examination and as a way to evaluate learning in schools. Modern  Supervision  has  been  advocated  for schools  which  is  described  as  objective,  systematic, democratic, growth  centered and  productive,   and  imposing. The nature and characteristics of modern supervision which distinguishes it from the Traditional inspections provided by Bhatnagar & Aggarwal (2006) are that: Modern supervision is positive in  its approach, that  is,  creative  and  constructive  whereas inspection  is  a  process  of  criticizing  and  fault finding. Modern supervision is democratic in approach whereas traditional inspection is bureaucratic and authoritative.  Modern supervision focuses on total quality management (TQM), on the other hand traditional inspection is primarily concerned with classroom inspection and audit of accounts. Supervision is participatory in nature while the traditional inspection tends to be a 'one man show'.  Modern supervision has a continuous role to play:  to stimulate, coordinate and evaluate the efforts of teachers and students, to improve the teaching-learning situation.  On the contrary, inspection is of short duration. Supervision is an informal process, on the contrary inspection is formal and fear provoking. Modern supervision is scientific in nature. Modern supervision is coordinating and integrating in nature.  Traditional inspection on the other hand, lacks in coordination and integration of efforts. Modern supervision employs a variety of devices like seminars, meetings, conferences, workshops, class visits, school visits, panel inspection and scientific tools of evaluation to assess the progress and quality and to arrive at measures for improvement. Inspection on the other hand, employs school visitation and class inspection by the Inspector only. 

2.3 TYPES OF SUPERVISION

Recent researchers have identified two broad models of supervision that have been very effective over the last years; these are differentiated and developmental types of supervision (Glatthorn, 1984, 1990).
2.3.1 Differentiated Supervision
Differentiated supervision (Glatthorn, 1984, 1990) is an approach to supervision that provides teachers with options about the kinds of supervisory services they are offered. It assumes that, regardless of experiences and competence, all teachers will be involved in the three related processes for improving instruction: teacher evaluation, staff development, and informal observations. “The differentiated system builds upon…intensive development (or clinical supervision), cooperative development, and self-directed development” (Glatthorn, 1990). 

2.3.2 Developmental Supervision

Developmental supervision (Glickman, et al. 1998) assumes that teachers are professionals at different levels of development and require particular approach to supervision. This model utilizes three approaches to supervision which are: directive, collaborative, and non-directive. The developmental model places emphasis on professional development of all the participants of instructional process (Tanner, et al. 1987). Sergiovanni and Starratt (1998) developed a schema for organizing supervisory practice for teachers. They advocated that all supervision plans be organized around a minimum of five options with teachers playing key roles in deciding which options best addresses their needs at a given time. The organizing theme for their options is professional authority. However, developmental supervision uses five options which are: clinical, collegial, self-directed, informal, and inquiry-based supervision.

 2.3.3 Clinical Supervision

Clinical supervision can be understood as a systematic, sequential, and cyclic supervisory process that involves the interaction between the supervisors and teachers.  According to Goldhammer, et al., (1993) clinical supervision refers to a face-to-face relationship of supervisors with teachers, and that in the past it was conducted at a distance, with little or no direct teacher contact. Methods of clinical supervision can include group supervision between several supervisors and a teacher, or a supervisor and several teachers. One of the first advocates of clinical supervision, Cogan (1973) defined clinical supervision as: The rationale and practice designed to improve the teacher’s classroom performance. It takes its principal data from the events of the classroom. The analysis of these data and relationship between teacher and supervisor form the basis of the program, procedures, and strategies designed to improve the students’ learning by improving the teachers’ classroom behaviour. Clinical supervision, according to Glatthorn, (1990), is defined as “that phase of instructional supervision which draws its data from first-hand observation of actual teaching events, and involves face-to-face (or other associated) interaction between the supervisor and teacher in the analysis of teaching behaviours and activities for instructional improvement,” This form of supervision has been traditionally viewed as an intensive skill-focused process that incorporates a five-step cycle. 

Researchers such as Goldhammer, et al., (1980, 1993); Tanner (1987) provided a structure of clinical supervision that includes pre-observation conference, classroom observation, analysis and strategy, supervision conference, and post conference analysis. Clinical supervision focuses on a teacher’s professional growth in terms of improving classroom instruction and relies on more teacher-directed actions as opposed to bureaucratic, hierarchical actions of control by supervisors. Clinical supervision, as a result, becomes less formal and less attached to the teacher’s achievement of some preconceived criteria or outside standards. It becomes a process that includes the ideas and voice of the teacher as he or she strives to meet his or her own educational goals in teaching and centres on self- and collegial evaluation, including input from students. Clinical supervision is the professional improvement of the teacher that “guarantees quality teaching and schooling for students and the public” (Sergiovanni & Starratt, 1998, p. 230). 

However, supervision should be a relationship that develops between a supervisor and a teacher that is built on mutual trust, through the setting of mutual goals and objectives; through professionalism, harmonious interaction; and through a certain human autonomy which enhances freedom for both the teacher and supervisor to express ideas (Goldhammer et al., 1993). For clinical supervision to be effective, there are some commonalities that are evident. These themes include: The development of a collegial relationship between teachers and supervisors based on trust, respect, and reciprocity; teachers control over the products of supervision; teachers retain control over decisions that impact their teaching practices; continuity in the supervisory process over time; supervisors provide teachers with non-judgmental observational data; and both teachers and supervisors engage in reflective practice. Supervisors who employ clinical supervision should consider the perceptions of teachers. According to Beach and Reinhartz (2000), teachers tend to favour individualized, close and supportive supervision, which addresses their individual needs. Teachers also agree on the basic assumptions and effectiveness of clinical supervision, accepting recommendations for change, which they believe is possible in their classroom behaviour. Thus, clinical supervision is not the means of improving supervisors’ skills. For Tanner and Tanner (1987), the focus of clinical supervision “on actual classroom practices ensures that the process is of practical significance to the teacher” (p.183). This intensive development is a way of promoting teacher growth in self-direction and self-confidence by encouraging teachers to make instructional decisions.
2.3.4 Collaborative Supervision 

In modern schools in this period, collaborative and collegial work has become very important. 

Based on Burke and Fessler  (1983,  as  cited  in  Tesfaw  TA;  Hofman  RH,  2012),  a  collaborative approach with teachers is the main focus  in the supervision process. In the process of supervision, a collaborative approach is created to help new teachers to know a new environment, both the school environment and teaching environment, assisted by teachers who are experienced. So, experienced teachers have the responsibility ethically and professionally in providing any kind supervision which is needed by beginning teachers. In addition, Kutsyuruba (2003) said that a collaborative culture that builds the teacher at school can increase and improve the professional growth. According Hosack-Curlin (1993, as cited in Kutsyuruba, 2003) the guidance created by the collaboration between supervisors and teachers can significantly obtain changes in increasing skills in managing the class. This collaboration can be utilized by teachers to provide input or support to each other through the feedback given which purposes to repair (Burke & Strarrat, 1983). The main function of supervision using a collaborative approach is specifically to help beginning teachers through peer coaching, cognitive coaching and mentoring (Sullivan &Glanz, 2002; Sergiovanni & Starratt, 2007; Kutsyuruba 2003).
2.3.5 Collegial Supervision  

Collegial supervision is a forum where teachers review, reflect and supervise each other’s work for their continuous professional development (Carroll, 2007). The collegial supervision practice shows the existence of high levels of collaboration among and between teachers evidenced by mutual respect, shared work values, co-operation and discussions on teaching ideal for continuous development of teachers’ teaching skills and competences. Collegial supervision emphasizes the capacity of teachers to examine and evaluate one another’s teaching skills and competencies. Quality teaching is also assured in collegial supervision since peers generally tend to do their best when their colleagues are watching and employ new and innovative ideas hence learn a lot from each other as they observe colleagues teaching in different styles, methods and approaches (Goldhammer et al., 1993).  Collegial supervision creates opportunities for mentees to learn from each other’s strengths and weaknesses and enhance reflection teachers (Maphosa and Ndamba, 2012).  It can therefore be argued that in observing colleagues teaching and analyzing each other’s teaching styles and instructional effectiveness, teachers develop their evaluative and reflective skills and get to understand their own teaching better. 

Continuous professional improvement is promoted through collegial supervision when teachers who participate in the teamwork realize that co-operation and shared experiences are more beneficial than working individually (Sternberg, 2001).  According to Sternberg (2001), collegial supervision encourages student to participate in communities of learning in which the individual teachers think and solve problems with others engaged in similar tasks and ensure quality teaching. Collegial supervision can involve teachers working together in drawing schemes and lesson plans, developing teaching media, rating each other’s demonstration lessons, offering each other feedback about lesson observations and analysis, peer coaching and offering general professional advice (Sergiovanni & Starratt, 1993). 

Research done on collegial supervision by Carroll (2007), collegial supervision of teachers serves as a valuable reflective learning tool based on the assumption that reflecting on their work provides the basis for learning from practice and doing it more creatively. This argument is consistent with that of Harvey & Green (1993), and Smout (2005), who postulate that collegial supervision promotes quality teaching practice through self -enlightenment in which teachers are self-reflective as they examine and evaluate their own behaviour and actions by themselves, for themselves and for their own continuous improvement.  A study done by Maphosa and Ndamba (2012), revealed that mentors encouraged their mentees to observe lessons of fellow teachers and these mentors confirmed that the mentees who supervised each other benefitted a lot from criticizing each other as peers, friends and colleagues. Collegial supervision is at the heart of supervision in teaching as colleagues work together in small groups within the same teaching grades, knowledge and experience. The collegial team may follow up on the shared recommendations and coaching hints by observing the lessons in a classroom, thereafter, discuss their effectiveness and re-coach each other for further professional development. Collegial collaborative group-work can encourage innovation, boost teacher confidence, foster continuous professional improvement as well as reduce the teachers’ isolation and encourage teachers to attempt curricular-instructional innovation that they would probably not have tried as individuals, and learn from each other (Grimmit & Greham, 2003; Sternberg, 2001). Since peers generally tend to do their best when their colleagues are watching (Goldhammer et al., 1993) quality teaching therefore tends to be assured when teachers present demonstration lessons for peers as they thoroughly prepare and select the most effective teaching strategies at their disposal. 

Research has consistently underlined the contribution of strong collegial relationships to school improvement and success (Barth 2006), and argued that high levels of collegiality among staff members is one of the characteristics found most often among successful schools. Teachers are increasingly being admonished to move away from the traditional norms of isolation and autonomy and to move towards greater collegiality and collaboration. 

In Europe, the development of teacher education has evolved around collegial supervision practice. This has led to many European countries establishing University Practice Schools Model (UPS) or Professional Development Schools (PDS) as they are known in Australia, United States of America, and Canada.  In these UPSs and PDSs effective schools are identified and selected by Universities for quality teaching practice purposes (Burghes, 2006).  In some isolated instances, UPS is owned and administered by the Faculty of Education and staffed with excellent teachers having higher qualifications than usual who subsequently act as teacher-mentors for the trainee teachers. The Professional Development model enables student teachers as a group, to observe good demonstration teaching that is delivered by well qualified teacher-mentors.  The trainee teachers have an opportunity to discuss and review lessons in depth with the teacher-mentor immediately soon after delivery.  Collegial supervision practice is beneficial to student teachers on teaching practice in that it removes stress and anxiety among the student teachers since it is administered under a non -intimidating atmosphere and serves as a means of enhancing career rewards and daily satisfaction (Mowah & Scann, 1997).
In the Zambian education system, collegial supervision is commonly known as Continuing Professional Development (CPD). Government Primary Schools use both collegial and modified forms of collegial supervision: peer mentoring, coaching, clusters and teacher group meetings where lesson cycles are done. The school in-service coordinator performs the role of a mentor to newly deployed teachers or students that come on teaching experience.
2.3.6 Informal Supervision

Informal supervision is comprised of causal encounters that occur between supervisors and teachers and is characterized by frequent informal visits to teacher's classroom; conversation with teachers about their work and other informal activities. Typically, no appointments are made and classroom visits are not announced. In selecting additional options, supervisors should accommodate teacher preferences and honour them in nearly every case, (Sergiovanni and Starratt, 2002). This kind of supervision is commonly used in our schools and feed back is not given.
2.3.7 Peer coaching 

One of the approaches of collaborative supervision is peer coaching. Peer coaching is defined as a professional development method that has been shown to increase collegiality and improve teaching (Beach &Reinhartz, 2000). For him, it is a confidential process through which teachers share their expertise and provide one another with feedback, support, and assistance for the purpose of refining present skills, and / or solving classroom-related problems. He added, coached teachers experience significant positive changes in their behaviours, when provided with an appropriate program that ensures accountability, support, companionship, and specific feedback over an extended period of time. Benshoff, (1992) also have defined peer coaching as a confidential process through which two or more professional colleague work together to reflect upon current practices, expand, refine and build new skills, share ideas, conduct action research or teaches one another. Likewise, according to Glatthorn (1990), peer coaching seemed to be the most intensive process among all cooperative development models. The peer coaching approach uses cohorts and is often coupled with clinical supervision. As team work together, their emphasis is on asking questions, which serve to clarify their own perceptions about instruction and learning. Peer coaching provides opportunities to refine teaching skills through immediate feedback and through experimentation with alternate strategies as a result of the informal evaluation. During peer coaching, newly trained teachers collaborate to develop a shared language, forums to test new ideas about teaching and ultimately expertise (Glickman, et al. 2004). According to Benshoff, (1992), peer coaching which is built upon a collaborative relationship between the observer and the teacher significantly increase classroom utilization of newly acquired skills. For him, peer coaching can utilize teams of teachers who provide daily support and encouragement to coach other; the supervisor is seen as a facilitator working with cohorts of teachers. Peer coaching emphasizes professional action by peers and is usually used along with clinical supervision. Peer coaching may include out of class activities and in class activities. Out-of –class activities include co-planning, study groups, problem solving and curriculum development. In class forms of coaching typically involve teachers observing one another teaching. Some of the benefits of peer supervision include increased access/frequency of supervision, reciprocal learning through the sharing of experiences, increased skills and responsibility for self- assessment and decreased dependency on expert supervision, Benshoff (1989). According to him, peer supervision is more acceptable to supervise because it is not attached to administrative supervision, evaluation and inspection. The teachers tend to share openness and trust with their peers. However, not all are in favour of accepting peer supervision as a valid and credible alternative to expert laid supervision process as it lacks the authority base that go with other supervisory practices.
2.3.8 Self- Directive Supervision

Self-directed supervision is another current model of supervision (Sergiovanni and Starratt, 1993). In this approach, teachers set goals for their own professional development and present a plan for achieving these goals to a supervisor.  At the end of a specified period of time, the teacher and supervisor conference to review data that represents the teacher’s work toward the goal and reflect upon what was learned before setting a new set of goals. Others refer to this as goal-setting or performance-objectives models. Glatton (1990), noted that, self–directed supervision can be the most effective approach for some teachers depending on their perceptions and values. Such an approach is ideal for teachers who prefer to work alone or who, because of scheduling and other difficulties, are unable to work cooperatively with other teachers.
In a similar way, self–directed supervision as it is noted in Glickman et al., (2004), is based on the assumptions that an individual teacher knows best what instructional changes need to be made and has the ability to think and act on his / her own. It can be effective if the teacher or group has full responsibility for carrying out the decision. The role of the supervisor is to assist the teacher in the process of thinking through his /her actions. 
2.3.9 Reflective Supervision)
Reflective supervision is one of the most recent models of supervision advocated by many scholars (Renihan, 2002). Among the approaches utilized by this model are collaborative supervision, self-reflection, and inquiry-based supervision (Tracy, 1998). To carry out reflective practices and related aspects of professional growth, teachers require appropriate opportunities, supports, and resources. The educational practice of instructional supervision appears to be a contentious issue in contemporary educational circles, and it has been characterized by shifting attitudes among researchers and educators alike. Sergiovanni and Starratt (1998) stated that contemporary schools need to provide teachers with options in supervisory approaches. The set of approaches may differ for beginners and experienced teachers. 

In response to the concerns about the state of supervisory practices for beginning teachers, alternative models of supervision have arisen and taken hold over the past two decades. Sergiovanni and Starratt (1998) noted that these models of supervision refer to face-to-face contact with teachers with the intent of improving instruction and increasing professional growth. The shift here is toward viewing supervision as a process “designed to help teachers and supervisors learn more about their practice, to be better able to use their knowledge and skills to observe parents and schools, and to make the school a more effective learning community” (p. 50).The new models that envision the possibility that teachers themselves can provide the kind of supervisory leadership necessary for strengthening teaching and programs for beginning teachers are taking hold and proving to be effective. Administrators and teachers in the schools with programs that support teacher education programs can be well-equipped to supervise beginning teachers. As Sullivan and Glanz, (2000), stated the major finding that emerged from their research was that certain leadership and implementation practices promoted the successful implementation of alternative approaches to supervision, such as mentoring, peer coaching, peer assessment, portfolios, and action research. The proper use of various approaches to supervision can enhance teacher’s professional development and improve instructional efficiency.
2.4 TECHNIQUES OF SUPERVISION 

In the context of assisting teachers and improve learning so that the implementation operates effectively, the supervisor should have the technical skills in the implementation of supervision, the skills such as the ability to apply the techniques of supervision properly.  Thus, supervisors should master the right techniques in the implementation of the supervision so as to formulate the purposes of supervision.  The techniques in the implementation of supervision are divided into two, such as the techniques of individual supervision and group supervision techniques. According  to Sergiovanni and Starratt (2007), there  are  many  techniques  used  by  supervisors  in  the implementation of supervision that aims at assisting teachers  in teaching and learning, both cooperatively and  individually  or  either  directly  or  indirectly,  or  even  through  the  media  of communication.

2.4.1 Individual Supervision 

According to Sergiovanni and Starratt, (2007) this technique is implemented by the supervisor personally or individually with the aim of improving the quality of teaching in schools, when there is a problem faced by teachers which are personal or specific and secret. This technique can be implemented by classroom visits, classroom observations, individual meetings, visits between classes and self-judgment.
2.4.2 Classroom Visitation 

Classroom visitations are carried out at any time in the classroom by the supervisor (the principal, inspector or supervisor) with the aim to see or observe the implementation of the learning process in order to collect data which will be used to carry out follow-up and coaching process effectively. The purpose of classroom visitation is to observe the process of learning in the classroom and help teachers to solve problems faced. Optimizing the way teaching and learning is completed by teachers and assisting them in fostering optimal work profession as a function of class visitation.

2.4.3 Classroom Observation 

Observation techniques implemented to follow the course of the visit to the classroom during a lesson, is conducted by the supervisor actively, and the purpose of the observation techniques  is that in  the learning process  effective data  will be obtained regarding aspects of the situation observed, watched and studied in the practices of learning of every educator, finding properties that stand out and  excel  in  each  educator,  finding  the  needs  of  educators  in  teaching,  obtaining  materials  and supervision programs and providing information to strengthen and foster the integrity of the school. In practice, there are some aspects that are observed, including: activities and efforts undertaken by teachers and students in the learning process, learning how to use media, mental reactions of the learners, state of media used, social and physical environment of the school both inside and outside the school as well as supporting factors. The supervisors typically use a checklist as an observation tool for collecting data in collecting the necessary information more objectively about the situation in the classroom.

2.4.4 Individual Conference 

This technique is implemented by teachers and supervisors through personal conversations on ways to solve the problems faced by an educator. The aim is to increase and develop better learning and to repair the weaknesses and faults the teacher faced. There are three types of individual meetings, the classroom conference, office conference and casual conference.

2.4.5 Inter-visitation 

The advantage of this technique is that teachers have the opportunity to observe other colleagues who are teaching, get new experiences both in techniques and teaching methods in the classroom, providing motivation for teaching activities and creating an atmosphere of fairness in an informal discussion about the problems encountered. Visits between classes can be done internally, namely the visit is carried out in the same school, and externally, visits to other schools.

2.4.6 Self-Evaluation 

One of the actions or the most difficult duty conducted by the leaders, especially for a teacher, is to carry out an assessment of himself by looking at his own ability in presenting the lesson material. To measure the ability in teaching, we can examine the ability of the learners and also self-assessment is a technique that can help teachers in maximizing teaching.

2.4.7 Group Supervision 

According to Robbins (2002), group supervision technique is conducted jointly in order to develop teachers by supervisors with a number of teachers in a group, such as meetings with teachers, study groups of teachers, discussions, workshops and the exchange of experiences between teachers. Group technique supervision is carried out by the supervisor together with a number of teachers in one group. This grouping is based on problems experienced by teachers so that they are given appropriate supervision service. Some form of supervision techniques that are used in the group, include teacher meetings, discussions, seminars, workshops, symposiums, and others.

2.5 MANAGEMENT STYLES

Managers in schools perform various roles, and how they handle various situations is dependent on their style of management. Cole (2000), defines ‘management style’ as “an overall method of leadership used by a manager.”According to Sindhu,(2012) leadership style is a temporary but enduring consistent pattern of behaviour towards subordinates and guided by specific value orientations and value systems. Hotes and Terry (2012), identified three leadership styles being: the authoritarian management style, laissez-faire management style and democratic management style.  

2.5.1 Authoritarian Management Style 

Authoritarian leadership is associated with the bureaucratic organizational structure, in that the autocratic manager sets objectives and tasks for the workforce or group, and expects orders to be obeyed without question (Mondy et al., 1983). He or she is the super ordinate and does not consult with the subordinates. An autocratic or authoritarian manager makes all the decisions. Critics such as Elton Mayo have argued that this method can lead to a decrease in motivation from the employee's point of view. Another critic, Robbins and Boulter (2002), has also argued that such managers see workers as replaceable production units who can only be motivated by fear or by appeals to their self-interest in terms of money. 

2.5.2 Laissez-Faire Management Style 

The Laissez-faire management style is also referred to as a delegated or free reign management style. In this style, the leader allows the employees to make the decision. The Laissez-faire management style is also used when the leader needs to be at another place doing other things. However, the leader is still responsible for the decisions that are made. This leads to a lack of staff focus and sense of direction, which in turn leads to much dissatisfaction, and a poor company image (Robbins and Boulter, 2002). 

2.5.3 Democratic Management Style 

In a democratic or participative management style, the manager allows the employees to take part in decision-making, as a result, everything is agreed by the majority. Democratic managers, encourage employees to set their own objectives and delegate authority wherever possible, giving reasons for any orders or instructions they give out. Participation in decision making is encouraged and group members are given the necessary information to form these opinions, which the manager takes into account when making a final decision.  According to Stonner et al., (2000), this management style is based on workers being seen as human beings, who can be trusted to put their hearts into the task. Research done by Cole (2000), has shown that the democratic management style results in the highest productivity, greatest feelings of involvement and job satisfaction and the best relations, though it does not mean managers have to be good communicators and have to take time for the necessary consultation with workers. Management studies have generally shown that group members like a democratic leader as being the best. However, worth noting is that whatever style used, successful managers realize that there is no ideal style and there is no one single correct style (Robbins and Coulter, 2002). 

2.6. Summary of Chapter two
This chapter looked at the concept of supervision, modern supervision and traditional inspection, types of supervision, techniques of supervision, and management styles. The next chapter will be based on the methodology used for the research study.
CHAPTER THREE

 METHODOLOGY

Introduction 
Chapter two reviewed literature related to this study and presented a theoretical framework   that guided this study. As stated by Orodho (2003), methodology refers to the scheme plan used to generate responses to research questions while methods are the set of steps that will show how the study will be done. Methodology for this research focused both on qualitative and quantitative paradigm. This chapter highlights elements of the research methodology used in this study. These include, research design, population, sample size, sampling procedure, data collection procedure, data collection instruments and data analysis techniques. 

3.1 Study Area

The study was conducted in the Lusaka District of Lusaka Province in Zambia. This district was purposively sampled due to the fact that it had a number of schools where collegial supervision was practiced and was done through various activities. The sample for this study was drawn from Government Primary Schools. The study targeted schools where collegial supervision was practiced.

3.2 Research Design 

This study employed a concurrent triangulation mixed-method research design.  Broadly, there are three categories of mixed-methods research designs and these include exploratory, explanatory and triangulation mixed designs (Hanson and Creswell, 2005). Specifically, this study used Concurrent Triangulation Mixed-Methods design. This was due to the fact that the researcher’s intention was to collect and analyze both qualitative and quantitative data simultaneously. As perceived by Hanson and Creswell (2005:229), in concurrent triangulation designs, quantitative and qualitative data are collected and analyzed at the same time. Priority is usually equal and given to both forms of data. Data analysis is usually separate, and integration usually occurs at the data interpretation stage. Interpretation typically involves discussing the extent to which the data triangulate or converge. 
3.3 Research Population.
 In this study the research population meant a group of individuals that had the same characteristics from which the sample was drawn. 
Consequently, the research population for this study was comprised of all the deputy head teachers, all the school in-service coordinators, and all the teachers from Government Primary Schools in Kaunda Square Zone of Lusaka District.
3.3.1. Sample Size

A sample is a subgroup of the target population that the researcher plans to study for the purpose of making generalizations about the target population. Fraenkel and Wallen (1983), refer to a sample in a research study as any group from which information is obtained.  Thus, the study had a total sample of fifty- one (51) segmented as follows: 3 deputy head teachers; 3 school in-service coordinators; and 45 class teachers; all from the 3 sampled schools. 

3.3.2. Sampling procedure

Purposive sampling procedure was used to select all the categories of the respondents who were the deputy head teachers, school in-service coordinators, and class teachers. 

According to Kombo &Tromp, (2013:82) purposive sampling is a “method the researcher purposively targets a group of people believed to be reliable for the study.”  It is for this reason that the study was intended to use the stated categories of people who were believed to have the information due to the nature of their work through experience as they were the ones that were directly responsible for collegial supervision in primary schools through conducting and monitoring activities such as peer coaching, lesson study cycle, workshops/seminars, teacher group and cluster meetings. Class teachers are purposively sampled in the sense that they were the ones who were engaged and participated in the aforementioned activities. The three schools were purposively sampled as they were involved in collegial supervision in Kaunda Square Zone.

3.4 Data Collection Procedure

 To collect data for this research study, questionnaires were distributed to 45 class teachers, 15 from each of the three sampled schools. Individual interviews were conducted with the 3 deputy head teachers, 3 school in-service coordinators, and the 45 class teachers from each of the 3 sampled schools. To collect data from 51 respondents the researcher personally distributed the questionnaires as well as conducting the interviews. 

 According to Ong'anya and Ododa (2009), self-administered questionnaires are presented to respondents, but the researcher is available to make little clarifications. He or she does not, however, interpret the questions for the respondents as this may increase interviewer bias. The researcher also personally collected all completed questionnaires from the respondents where the questionnaires were administered. To collect data from the aforementioned respondents who were individually interviewed, the researcher conducted semi-structured interviews.  White, (2003) cited in Chiyongo (2010:100), argues that in a semi-structured, the interviewer can probe for more specific answers and can repeat a question when the response indicates that the interviewee misunderstood the question. Responses from interviews were recorded using a recorder. 

3.5 Data Collection Instruments 

 The major instruments that this study used were a Semi-structured questionnaire and a semi-structured interview guide.

3.5.1 Questionnaires
This study employed semi-structured questionnaires for class teachers. This was due to the fact that this study was a product of a mixed method research design, and as such it required collecting both qualitative and quantitative data. It is for this reason that, the questionnaires to be distributed  begun with a series of closed questions, with circles  to tick or scales to rank, and then ended with a section of open questions for more detailed response (Dawson, 2002).  The researcher was personally distributing the self-administered questionnaires to all the sampled class teachers because they were able to read and write in English.  

3.5.2 Interview guide 

Semi-structured interview guide were used to collect data from the deputy head teachers and school in-service coordinators. According to Berg (1989:17), semi-structured interviews involve the implementation of a number of predetermined questions and/or special topics where the questions are typically asked of each interviewee in a systematic and consistent order but allow the interviewees sufficient freedom to digress; that is, the interviewers are permitted to probe far beyond the answers to their prepared and standardized questions. 

3.6 Data Analysis

 Since this study was a product of a mixed-design, a qualitative procedure interspersed with some quantitative procedures was used to analyze the data. 

3.6.1 Qualitative Data Analysis
According to Lungwangwa et al., (1995:153), they indicated that qualitative raw data from interview, field notes on focused discussions and content analysis should be subjected to the constant comparative analysis techniques in order to reach the most significant themes of the topic under study.
In this study therefore, qualitative data from open-ended questions in the questionnaires as well as data gathered through interviews was subjected to a constant review in order to identify common responses. The analysis process started with transcribing, coding, categorizing the data into different sets and then comparing them. The relevant and common responses were categorized into themes, each reflecting a single and specific thought, and it is these various themes that were used to develop an overall description as perceived by the respondents. The research questions guided the process of arriving at specific thoughts that answered the posed questions (McMillan and Schumacher, 2001). 

3.6.2 Quantitative Data Analysis 

In this research, quantitative data was analyzed using the IBM Statistical Package for Social Sciences (SPSS). The researcher used the Data View section to assign codes and define all key variables of each closed ended questions in the questionnaire. The coded and defined variable appeared in the Variable View section of the aforesaid software and was verified for consistence and accuracy. Thereafter, data for each coded and defined variable was entered using the codes assigned to them. Subsequently therefore, the data set was created in the software and it was that which the researcher used to run descriptive statistics which would appear in the form of tables and figures. 

3.7 Credibility and Trustworthiness
This study adhered to Berg, (1989) suggestion by engaging multiple methods of data collection, thus through the use of a questionnaire, and individual interviews, involving a mixed method (qualitative and quantitative) which lead to trustworthiness. Furthermore, a voice recorder was used to capture the data.
3.7.1Credibility

This research used a methodological data triangulation in order to validate the data. Methodological triangulation involves the use of multiple qualitative and/or quantitative methods to study the program, (Cresswell, 2012). For example, results collected in both qualitative and quantitative was compared to verify the similarities. This affirmed the validity of the data to be collected. However, data triangulation required more time to analyze the information yielded by the different methods. The benefits of triangulation included: increasing confidence in research data, creating innovative ways of understanding a phenomenon, revealing unique findings, challenging or integrating theories, and providing a clearer understanding of the problem. These benefits largely result from the diversity and quantity of data that was to be used for analysis.

Another method that was used to validate data was the presence check. This checked that important data was actually present and had not been missed out. For the study to accurately represent the social phenomena to which it was referred, the researcher took the findings back to the subjects being studied to verify. This is called respondent validation or member checking. The findings of the study were taken back to the participants of the participating schools to verify if what was captured was actually what they said. Blaikie, (2010:86) refers to members checking as a situation where the researcher verifies his/her understanding of what has been discussed with those interviewed. All of the respondents confirmed that the data captured were accurate. The findings were also validated by listening to the recordings over and over again.

3.7.2 Trustworthiness

To test the extent to which the study will measure whatever it will measure consistently with regards to qualitative data, Cresswell, (2012); categories of the frequently occurring data will be identified and checked.  Since the main issue of trustworthiness is dependability, data will be established by capturing all interviews on a tape recorder and transcribed in writing. During the transcription exercise, only parts of the respondent’s story that will not commensurate with the research topic and has no significance to the research will be eliminated. Attempts will be made to reproduce the interview scripts as accurately as possible. The interviews will be unbiased and care will be taken not to ask leading questions.

3.8 Delimitation of the study

This research will be conducted in Lusaka District-Zambia from 3 Government Primary Schools which are situated in Kaunda Square Zone.

3.9 Limitations of the Study

Limitations are hindrances or problems which a researcher foresees which may impede or be a detriment to the research study (Ng’andu, 2013). The researcher of this study was faced with a challenge of collecting data from specified categories of respondents as they were usually busy teaching and preparing for their lessons and lesson observations especially those that were  individually interviewed. This made the researcher to go beyond the estimated period of data collection. 

3.10 Ethical Considerations 

Before data collection commenced, the researcher collected an introductory letter from UNZA/ZOU Directorate of Research and Graduate Studies (DRGS). Additionally, the researcher assured all the participants that would participate in the research process as being on voluntary basis and that the participants were free to terminate their participation at any point during the research process if they felt the need to do so. As a way of maintaining confidentiality, participants were not coerced to reveal their identities. Furthermore, participants were assured that the data to be obtained would not be disclosed to any other persons and would only be used for academic purposes. 
3.11 Summary of Chapter Three
This chapter provided a systematic research methodology that was used to conduct this study.  It has explained the reasons for adopting a concurrent triangulation mixed-method design as this would allow for collection and integration of both qualitative and quantitative data at the same time. The section also considered the credibility and trustworthiness of the research, and indicated that data was analyzed qualitatively and quantitatively.  Further the chapter indicated the measures that were taken for purposes of ethical considerations. 

The following chapter will present the research findings.
CHAPTER FOUR
RESEARCH FINDINGS

Introduction 

This chapter presents the research findings related to collegial supervision and its relationship with teacher performance from the data that was collected.  The chapter deals with the presentation, analysis and interpretation of data collected. The research findings were based on statistical methods and were discussed in terms of descriptive statistics to represent the statistical findings.

The chapter shows the sample characteristics of the respondents, descriptive statistics for the items and regression results for the variables under study. The study was based on a qualitative and quantitative research approach. The findings were also presented according to study objectives. The objectives of the study were to:

1. To establish how collegial supervision activities among teachers in Government Primary Schools focused on contributing to staff development.

2. To determine how collegial practices were enhancing teachers performance in Government Primary Schools.

3. To investigate the challenges faced by teachers in collegial supervision in Government Primary Schools.

4. To solicit proposals on how collegial supervision could be enriched to support staff development in Government Primary Schools.

This chapter represents views of teachers, administrators, and the school in – service coordinators on collegial supervision and teacher performance.

4.1 Demographic Background Information of the Respondents

	Name of School
	Frequency
	Percent

	Ng'ombe Primary School
	17
	33.3

	New Ng'ombe Primary School
	17
	33.3

	Mumana Primary School
	17
	33.3

	Total
	51
	100.0


Table 1 Name of schools
The table above shows the distribution of the response rate from the three schools that were considered in this survey. These were Ng’ombe Primary School, New Ng’ombe Primary School and Mumana Primary School. It can be observed that the response rate was 100% and that all the three schools were given equal opportunities in terms of respondents, 17 respondents from each school. 

4.1.1 Sex of the Respondents



Figure 1 Gender

In the figure above, 36 (71%) of the respondents were female, while 15 (29%) were male. This simply shows that in Government Primary Schools there are more female teachers than males.
4.1.2 Level of Education
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Figure 2 Education

From the figure above, 29 (57%) of the respondents were certificate holders, 15 (29%) were diploma holders, while 7 (14%) of the respondents were first degree holders. It is evident that the majority of teachers at primary schools are certificate holders. However, with the Ministry’s vision of improving the skills and competencies of teachers, most teachers have advanced with studies from being certificates holders to degree level. This is in accordance with the Ministry of Education Policy Educating our future, which all teachers should improve professionally in their competencies, knowledge and skills in the delivering of quality education (MOE, 1996).
4.1.3 Age of the Respondents
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Figure 3 Age

The figure above shows the age distribution of the respondents. It can be observed that 15 (29%) of the respondents were aged between 35-39 years, 11 (22%) were above 40 years of age, 11 (21%) between 30-34 years, 9 (18%) between 25-29 years, while 5 (10%) of the respondents were age between 20-24 years.
This shows that teachers under the age of 20-24 years representing 10% shun supervisory services because they are not well oriented with the education policies and also because they are coming from the mushrooming private colleges.

The longer a teacher serves in the system the more they appreciate the role and significance of supervision in schools. Those who were 35 years and above, were experienced with supervision, evaluation and school policies pertaining to these practices. 

4.1.4 Years of Service in Teaching
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Figure 4 Experience

In the figure above, 15 (29%) of the respondents had served the teaching service between 6-10 years, 11 (22%) between 1-5 years, 10 (20%) between 11-15 years, 6 (12%) between 21-25 years, while 2 (4%) of the respondents 26-30 years, and more than 31 years respectively.
It is also suffice to state that from the figure on experience only 4% represents those that have served for 31 years and above. This may imply that most teachers have improved with their studies in accordance with Ministry of Education Policy of educating our future, thus leave for high level of employment either to colleges, or universities or transfers to other ministries upon obtaining higher qualifications. There is need for the government to improve the conditions of service if retention of teachers is to be effective in primary school level.

4.2 Model Summary
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Table 2 Model Summary

From the table the model statistics shows that there is a correlation (relationship) between collegial supervision implementation and the challenges faced by teachers as shown by 0.028. This entails that there is change when challenges are resolved for teachers.

However, the changes seen is not lasting that is why the df1 in 3. Meaning as long as supervision is taking place in the school changes will be seen among the teachers, but immediately when the supervisors relax, the change diminishes because teachers also relax. Supervision is a continuous process in a school set up because it has a continuous role to play to stimulate, coordinate and evaluate the efforts of teachers (Bhatnagar & Aggarwal, 2006).
4.3 Analysis Of Variance (ANOVA)
	ANOVAa

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	12.458
	3
	4.153
	.459
	.712b

	
	Residual
	425.228
	47
	9.047
	 
	 

	
	Total
	437.686
	50
	 
	 
	 

	a. Dependent Variable: Collegial supervision

	b. Predictors: (Constant), Collegial implementation challenges, Supervisory responsibilities discharged, Supervisory practiced


Table 3 ANOVA test

The output table above is the F-test. The F-test for the linear regression has the null hypothesis that the model explains zero variance in the dependent variable (in other words R² = 0). The F-test is not significant, thus we can assume that the model does not explain a significant amount of the variance in the collegial supervision activities among teachers in Government Primary Schools focus on contributing to staff development.
4.4 Regression Coefficient
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Table 4 Regression coefficients
From the table the established regression equation is:

Collegial supervision = 9.497- 0.292; Supervisory practiced + 0.082; Supervisory responsibilities discharged+ 0.191; Collegial implementation challenges+t
From the model, it can be seen that taking the independent variables’ value to be zero, the collegial supervision is 9.497. Holding all other factors constant, a unit increases in Supervisory activities practiced, Supervisory responsibilities discharged and collegial implementation challenges, collegial supervision would lead to a staff performance decrease of - 0.292, an increase of 0.082, and 0.191respectively.
4.5 Teachers perception about collegial supervision
	Variables
	Expected responses
	Count/ Frequencies
	Column %

	I am well oriented about the activities of collegial supervision
	Agree
	31
	60.80%

	
	Disagree
	12
	23.50%

	
	Not sure
	8
	15.70%

	I am well aware of the significance of collegial supervision
	Agree
	43
	84.30%

	
	Disagree
	2
	3.90%

	
	Not sure
	6
	11.80%

	Collegial supervision contributes to the continuous professional development
	Agree
	43
	84.30%

	
	Disagree
	4
	7.80%

	
	Not sure
	4
	7.80%

	Collegial supervision contributes to better delivery of knowledge
	Agree
	42
	82.40%

	
	Disagree
	7
	13.70%

	
	Not sure
	2
	3.90%

	Classroom observation has enabled me to improve my teaching
	Agree
	50
	98.00%

	
	Disagree
	1
	2.00%

	
	Not sure
	0
	0.00%

	Collegial supervision needs collaboration from the stakeholders of the school
	Agree
	47
	92.20%

	
	Disagree
	2
	3.90%

	
	Not sure
	2
	3.90%

	Collegial supervision improves teaching competences
	Agree
	43
	84.30%

	
	Disagree
	4
	7.80%

	
	Not sure
	4
	7.80%

	Collegial supervision is necessary for training
	Agree
	43
	84.30%

	
	Disagree
	3
	5.90%

	
	Not sure
	5
	9.80%

	Collegial supervision contributes to personal growth and develops teaching confidence
	Agree
	46
	90.20%

	
	Disagree
	1
	2.00%

	
	Not sure
	4
	7.80%


Table 5 Teachers perception about collegial supervision

The table above shows the respondents views on collegial supervision. 46 (90.2%) of the teacher respondents had positive views on collegial supervision. 50 (98%) agreed that collegial supervision improves teaching while 43 (34.2%) were aware of the significance of collegial supervision. Some of the respondents mentioned that:

”It improves teacher performance because you are told where you are not doing well.”

”It upholds the cpds of the school and keeps teachers updated with policies being implemented by the government.” 
4.5.2 Supervisory Activities Practiced in Schools
	Variables
	Expected responses
	Count/ Frequencies
	Column %

	The school organises teachers to conduct peer observation among themselves
	Very good
	28
	54.90%

	
	Good
	19
	37.30%

	
	Not sure
	4
	7.80%

	The implementation of face to face interaction for teachers to improve classroom performance
	Very good
	20
	39.20%

	
	Good
	29
	56.90%

	
	Not sure
	2
	3.90%

	The experienced and competent teachers are given the opportunity to practice self-directed supervision
	Very good
	18
	35.30%

	
	Good
	16
	31.40%

	
	Not sure
	17
	33.30%

	Internal supervision is done for the sake of instruction and improvement
	Very good
	30
	58.80%

	
	Good
	18
	35.30%

	
	Not sure
	3
	5.90%


Table 6 Supervisory activities practiced in schools
The table above shows the supervisory activities practiced in schools. Peer supervision is represented by 54.9%, Clinical supervision by 39.2%, Self-directed supervision by 35.3% while other activities are represented by fewer percentages. 
Generally peer supervision is the most used method of supervision followed by clinical supervision, self-directed supervision was found to be the least used method, while other forms all supervision were not used at all.
4.5.3 The Extent to which Supervisors discharge their responsibilities
	Variables
	Expected responses
	Counts/Frequency
	Column %

	The school organises teachers to conduct peer observation among themselves
	Agree
	36
	70.60%

	
	Disagree
	7
	13.70%

	
	Not sure
	8
	15.70%

	The implementation of face to face interaction for teachers to improve classroom performance
	Agree
	40
	78.40%

	
	Disagree
	5
	9.80%

	
	Not sure
	6
	11.80%

	Creating conducting environment to facilitate supervisory activities in the school
	Agree
	42
	82.40%

	
	Disagree
	3
	5.90%

	
	Not sure
	6
	11.80%

	Encouraging teachers to use appropriate teaching and learning materials including TALULA
	Agree
	49
	96.10%

	
	Disagree
	0
	0.00%

	
	Not sure
	2
	3.90%

	The school organizes workshops, conferences and seminars to tackle instructional problems identified by the section head
	Agree
	37
	72.50%

	
	Disagree
	9
	17.60%

	
	Not sure
	5
	9.80%

	Organizing training programmes at school level for the sake of teachers' professional development
	Agree
	43
	84.30%

	
	Disagree
	7
	13.70%

	
	Not sure
	1
	2.00%

	Conducting the classroom observation to ensure proper application of lesson plan
	Agree
	46
	90.20%

	
	Disagree
	0
	0.00%

	
	Not sure
	5
	9.80%

	Assisting teachers to conduct action research to solve problems that they encounter in the classroom
	Agree
	39
	76.50%

	
	Disagree
	6
	11.80%

	
	Not sure
	6
	11.80%

	Creating conducive environment to facilitate supervisory activities in the school
	Agree
	41
	80.40%

	
	Disagree
	5
	9.80%

	
	Not sure
	5
	9.80%

	Intensify inter-school visits
	Agree
	22
	43.10%

	
	Disagree
	18
	35.30%

	
	Not sure
	11
	21.60%


Table 7 The extent to which school based supervisors discharge their responsibilities

Table 7 above, shows the respondents’ views on the extent to which supervisors discharge their responsibilities. It can be observed that 37 (72.5%) of respondents agreed that supervisors discharge their responsibilities in schools. Workshops, Conferences, Seminars, Appraisals, Classroom monitoring, and Teacher group meetings were identified as some of the supervisory activities being conducted.
4.5.4 Challenges in the Implementation of Collegial Supervision in Schools
	Variables
	Expected responses
	Count/ Frequency
	Column  %

	Teachers have negative attitudes towards supervision activities
	Agree
	21
	41.20%

	
	Disagree
	28
	54.90%

	
	Not sure
	2
	3.90%

	Lack of feedback and follow up on the activities of the teachers by the supervisors
	Agree
	27
	52.90%

	
	Disagree
	23
	45.10%

	
	Not sure
	1
	2.00%

	Lack of commitment by some teachers
	Agree
	17
	33.30%

	
	Disagree
	33
	64.70%

	
	Not sure
	1
	2.00%

	Supervisors have not undergone in-service training
	Agree
	26
	51.00%

	
	Disagree
	22
	43.10%

	
	Not sure
	3
	5.90%

	Supervisors are not competent enough to help other teachers
	Agree
	43
	84.30%

	
	Disagree
	7
	13.70%

	
	Not sure
	1
	2.00%

	Supervisors are fault finders rather assist the teachers to teach properly
	Agree
	34
	66.70%

	
	Disagree
	13
	25.50%

	
	Not sure
	4
	7.80%

	There is insufficient allocated budget for the supervisory program in the school
	Agree
	8
	15.70%

	
	Disagree
	33
	64.70%

	
	Not sure
	10
	19.60%

	The supervisory are overloaded with classroom activities and administrative tasks
	Agree
	18
	35.30%

	
	Disagree
	30
	58.80%

	
	Not sure
	3
	5.90%

	Any other challenges with supervisory activities in your school
	Agree
	17
	33.30%

	
	Disagree
	34
	66.70%

	
	Not sure
	0
	0.00%


Table 8 Challenges in the implementation of collegial supervision in the schools
The Table above indicates the responses of the teachers’ respondent on challenges faced on implementing collegial supervision. 43 (84.3%) indicated that supervisors were not competent enough in supervision. 27 (52.9%) expressed lack of feedback from supervisors while 33 (64.7%) indicated that there was insufficient budgetary allocation for supervisory programs and 33 (64.7%) indicated lack of commitment by some teachers.
Several views were proposed on how to enrich the collegial supervision in primary schools. Teachers suggested that some supervisors were not competent enough in supervisory skills to enable the teachers improve professionally as indicated below:

“Some supervisors are competent while others are not……….



     Incompetent supervisors have no skills to offer.”

The responses also indicated that some teachers have negative attitude towards collegial supervision because teachers are not encourage to participate in collegial supervision as observed by some respondents.



“Teachers are not encouraged to do collegial supervision”
Other views from teacher respondents indicated that there were too many policies to be implemented making it sometimes difficult for teachers to implement collegial supervision and that collegial supervision was not allocated enough time as expressed by one teacher


“Inability to fully implement collegial supervision due to lack 




of adequate time allocation”

The most serious challenge revealed was lack of feed back by the supervisors which has contributed to the negative attitude towards collegial supervision as stated below.



“Supervisors do not provide feedback after class supervision because 



of so much work load for them”
Further the respondents indicated that there was poor organization of supervising activities, for instance a teacher is informed about the supervision on the very day it is supposed to be conducted.
4.5.5 Proposals on how collegial supervision could be enriched in Schools
	Items
	Frequency
	Percent

	Training supervisors
	4
	7.8

	Providing feedback and follow up activities on teachers performance
	3
	5.9

	Not applicable
	29
	56.9

	Incentives must be given to teachers
	3
	5.9

	Collegial supervision must be done at grade or subject level
	7
	13.7

	Allocate more time for collegial supervision
	5
	9.8


Table 9 Proposals on how collegial supervision could be enriched in schools
Table 9 above represents proposals from teacher respondents on how collegial supervision could be enriched in schools. Training supervisors indicates 7.8%; Provision of feedback and Incentives indicates 5.9%; adequate allocation of time for collegial supervision indicates 9.8% and Grade level or Subject level collegial supervision indicates 13.7%
Generally teacher respondents indicated that the supervisors should be giving teachers incentives especially to those who are consistent and hand working. 



“By motivating teachers where supervision is concerned………………incentives 


to be offered to teachers for motivation”

 Other views indicated that the supervisors must be providing feedback and follow up activities on teacher’s performance so that teachers see the significance of this supervision when they improve. It was also indicated that collegial supervision must be done at grade or subject level and not as a combination of all grades as stated below:


“By using teacher group meetings because tgm are held in sections like grade 1- 4 

teachers of which they can freely discuss the challenges they face and find 



solution.”
Finally, some respondents suggested that the supervisors should be trained in supervising practices.

 4.5.6 Conclusion

Results show that the over effect of collegial supervision activities among teachers focuses on contributing to staff development, while collegial practices are enhancing teacher performance in Government Primary Schools. Challenges faced by teachers in collegial supervision and ways of enriching collegial supervision to support staff development have a minimal significant influence on staff performance as shown by almost all months that are characterised by a positive value sign, (Table 4 above). This is evidence of the positive perception of teachers about collegial supervision. Collegial supervision would lead to staff performance increase of 0.082 and 0.191 respectively. 
4.5.7 Summary Chapter Four
The just ended chapter focused on the findings of the study. Both demographic information of respondents and themes were analysed. The findings reviewed that collegial supervision activities among teachers are enhancing teachers’ performance. Collegial supervision can be enriched to support staff development. Findings further reviewed that there was a correlation between collegial practices and teacher performance. 

The next chapter will deal with discussions of the findings.
CHAPTER FIVE
DISCUSSIONS

Introduction
This chapter discusses the findings of the study in line with objectives which were to establish how collegial supervision activities among teachers focuses on contributing to staff development, to determine how collegial practices enhances teacher performance, to investigate the challenges faced by teachers in collegial supervision and to solicit proposals on how collegial supervision can be enriched to support staff development in Government Primary Schools.
5.1
Demographic Background Information of the Respondents
As presented in Table 4, the respondents from all the three selected schools that were considered in the survey had equaled number of respondents, seventeen each which represented 100% response rate. This included both males and females.

In figure 1, among the three schools, (Ng’ombe Primary School, New Ng’ombe Primary School and Mumana Primary School), fifteen respondents which represented 29% were males and thirty six, representing 71% were females respectively, indicating that female teachers outnumbered male teachers in Government Primary Schools.

From the Age distribution of interviewed teacher respondents, the research revealed that 10% of the respondents were of age group between 20 to 24 years; 18% were between age group of 25 to 29 years; 21% were of the age group between 30 to 34 years; 29% were of the age group 34 to 39 year; and 22% were of the age group of 40 year and above. 

As illustrated in figure 2, the research revealed that majority of the teachers at Government Primary Schools are certificate holders and represented 57%, followed by diploma holders who represented 29% and the least were degree holders who represented 14%. 
In regards to teacher experience, in terms of years of service in the teaching profession,  as illustrated in figure 4 , indicated that the years of services were as follows: 22% had been serving between one to five years, 29% had been serving between six to ten years, 20% between eleven to fifteen years, 12% between sixteen and twenty years, 10% between twenty-one and twenty-five years and lastly 4% had been serving between twenty-six years and above. 
From the findings, the majority of teacher respondents had less experience since their years of service was less than ten years. Thus they needed support and encouragement from the school supervisors who had long years of service and professional experience, to prevent fear of shunning supervisory practices.
From the research, it was revealed that the deputy teachers from the three schools had long years of service of above twenty six years in service, with adequate professional experience. This implies that teachers were in good hands of supervisors who are able to handle the practices and challenges encountered in collegial supervision on the level of experience.

5.2. Teachers Perception of Collegial Supervision in Government Primary Schools
In accordance with the research findings, the results in regard to Regression Coefficients as indicated in Table 4, it shows that collegial supervision activities among teachers in Government Primary Schools focused on contributing to staff development. Collegial practices were enhancing teacher performance. In addition, it revealed that challenges faced by teachers in collegial supervision could be enriched to support staff development in Government Primary Schools.

In accordance with Table 4: regression and Coefficient, the research revealed that collegial supervision among teachers in Government Primary Schools focused on contributing to staff development, and collegial practices enhanced teacher performance. It is clear that almost all months are characterized by a positive value sign as per Table 4. This is evidence of the positive perception of teachers about collegial supervision. This is supported by Table 5: teacher perception about collegial supervision, which revealed that 90.2% of the teacher respondents indicated that collegial supervision contributed to their personal development and that 84.3% teacher respondents were aware of the significance of collegial supervision.  But 3.9% respondents disagreed that they were not well aware of the significance of collegial supervision while 11.8% were not sure of this kind of supervision.  
Both long serving teachers and those that have served for less than 10 years were asked about their perception on the significance of collegial supervision. Results showed that the inexperienced teachers considered supervision as less important while the experienced teachers considered it as generally important. This attitude of inexperienced teachers could be attributed to the behaviour of some supervisors who lacked supervisory skills and to the fact that supervisors could not allow inexperienced teachers to choose their own supervisory options. Sullivan and Glanz, (2000) suggested that providing teachers with various supervisory options enables them to select appropriate approaches to meet their professional needs and preference results.

Moreover, the result of this study shows that teachers who are experienced and competent are given opportunities to practice self – directed supervision.
5.3
To establish how collegial supervision activities among teachers in Government Primary Schools focus on contributing to staff development.
Most of the respondents stated that collegial supervision improved teacher performance because they are told where they are not doing well, it upholds the continuous   professional development of the school and kept teachers updated with policies being implemented by the government. It was observed that a teacher who is involved in collegial supervision performed better than one who did not because it improved competencies and skills in classroom delivery. Research carried out on the extent to which teacher collaboration improves practices as related to teacher achievement revealed that teachers had higher achievement results (Goddard et al., 2007). In addition, the research revealed that supervisors organized training programs at school level for professional development and created conducive environment for teachers to facilitate supervisory activities in the school. 
5.4
Practices that facilitates improvement in teacher performance in Government Primary Schools.
According to research findings complying teachers need to be given incentives for them to be motivated. Teacher group meetings should be encouraged and should be held according to grades not sections so that teachers can freely discuss the challenges they face and find solutions. The responses from teachers revealed that teacher collaboration is one of the best practices for improving learner performance as teachers sit and plan their work together in specific grades and subject areas. The issue of not being competent and skilled came out strongly. Further teachers expressed that there was need for variety of supervisory options to be provided in schools for teachers in relation to individual development of teachers. According to Sergiovanni and Starrat (2007), schools should provide supervisory choices to teachers according to experiences and challenges faced to meet their professional needs and preferences. From the responses, it clearly shows that supervisory options are not practiced in the primary schools except class visitation. Supervisors need to plan prior to the class visitation with the supervisee to create awareness on the purpose of supervision and avoid being seen as fault finders and should portray positive attitude towards collegial supervision.
5.5 
Challenges faced by teachers in collegial supervision

There were a number of challenges that teachers mentioned which they were facing, some supervisors were competent while others were incompetent and lacked supervisory skills. Other respondents indicated that some teachers had negative attitudes towards supervision because of lack of motivation by the supervisors and that they were too many policies to implement in the schools making it sometimes difficult for teachers to implement collegial supervision.

Another challenge revealed was inability for supervisee to fully implement collegial supervision due to inadequate time allocated to supervision and also that they lacked support and encouragement by their supervisors. In addition, teachers noted that in most cases the supervisors did not give immediate feedback and follow-up to the supervisee hence they did not utilize feedback for classroom improvement. This lack of immediate feedback could be due to too much administrative work of supervisors.
5.6
Attitude/Perception of teachers on collegial supervision
Teacher’s perception of the supervisory process/perception results revealed that, all teachers were aware of collegial supervision and it’s importance in relation to primary schools.  Most of the supervision had direct connection with professional development. It was suggested that supervisory choices could be available for teachers according to their classroom needs. Teachers could have been willing to accept observations made by their supervisors and change their attitudes towards collegial supervision. Research had revealed that teachers learned more by observing colleagues teach, (Carroll, 2007). Furthermore, more time could have been allocated to collegial supervision implementation in the school. Teachers also gave their suggestions on the behaviour of some supervisors that they should be collaborative and friendly to the teachers and should be free from prejudice, and fault finding. They perceived that supervisory choices were not available to inexperienced teachers since collegial supervision was a process of promoting professional growth and pupil learning. The other notable perception by respondents was that classroom observation had improved their teaching.
5.7 
Views of Administrators on measures to mitigate challenges
Administrators suggested that measures to mitigate challenges faced by teachers in collegial supervision included: inclusion of supervisory activities for the school on the school budget, workshop should be conducted to train the school supervisors who were not competent in supervision such as the Deputy Head teacher, Senior Teachers, Heads of Departments and the School In - service coordinators who had never undergone training. At school level there was need to create a room to act as a resource centre where teachers would be meeting to resolve their problems.

5.8
Suggested proposals on how collegial supervision can be enriched to support staff development in Government Primary Schools
The following were responses from the respondents: supervision should be done by professionals who had the knowledge and skill of supervision; these responses were due to the fact that mostly the senior teachers, the heads of departments and the school – in service coordinators, are the ones were conducting supervision in the school; and most of them were locally appointed and were not qualified or trained in supervisory courses.
Supervision should be collaborative, focus on helping and supporting teachers, and should be directed towards enhancing teaching and learning and teacher professional growth. In addition, it was suggested that immediate feedback could be given for teachers after classroom observation.
Furthermore, it was suggested that teachers should be willing to accept the comments given to them by their supervisors and improve on them and that Supervisors should be giving adequate time to implementation of collegial supervision than Administrative issues.
5.9 Conclusion
School supervision is a requirement in the primary school as a way to meet the individual needs of the teacher for instruction improvement. Variety of supervised options must be provided for teachers in relation to individual development of teachers. Supervisors need to plan prior to the class visitation with the supervisee to create awareness on the purpose of supervision and avoid being seen as fault finders. The Head Teachers should be creating time to meet the supervisors   and share how best they can improve the capacity of supervisees. Most primary schools in Kaunda Square Zone seem not to be very effective in the applicability of collegial supervision because they lack motivation at work as seen from the analysis. Only a unit increase was seen in supervisory activity practiced and an increase of 0.082 and 0.191 respectively through implementation of various supervisory options. Supervisors should follow procedures of supervision well. Another serious issue observed was that the supervisors do not usually conduct meetings often to identify the teaching and learning problems affecting the teachers and to find solutions to these deficiencies. Hence the supervision is not enriched by well supported teacher professional development. 

It can be concluded that collegial supervision has negatively been affected by many problems such as the incapability of school based supervisors due to lack of knowledge and skill, absence of in-service programs to up-date supervisors who are newly appointed, non-availability of supervisory manuals, insufficient budget allocation to carry out supervisory activities, the non-availability of experienced supervisors in schools and the heavy work-load of the supervisors especially the Administrators. This has resulted in less support by teachers for effective teaching and learning process. Effective collegial supervision requires positive attitudes of teachers towards better teacher performance, unless teachers perceive collegial supervision as a process of promoting teacher effectiveness and learner achievement, collegial supervision will not bring out desired effective. 
5.10 Summary of chapter five
This chapter focuses on the discussions of the findings of the themes that emerged from the findings of the study as presented and discussed in chapter four. The next chapter concludes the research discussions a well as giving recommendations.

CHAPTER SIX
CONCLUSION AND RECOMMENDATIONS
6.0.
Introduction
This chapter presents the conclusion and recommendation emanating from the findings and discussions of the study. The objectives of the study were to establish how collegial supervision activities among teachers in Government Primary Schools focus on contributing to staff development, to determine how collegial practices are enhancing  teacher performance in Government Primary Schools, to investigate the challenges faced by teachers in collegial supervision in Government Primary Schools and to solicit proposals on how collegial supervision can be enriched to support staff development in Government Primary Schools.

6.1.
Conclusion.
The study concentrated on collegial supervision and teacher performance in Government Primary Schools. It can be concluded that collegial supervision has a number of advantages in terms of teacher performance:  

6.1.1.
Effect of collegial supervision activities among teachers in Government Primary Schools, focus on contributing to staff development, collegial practices are enhancing academic performance in Government Primary Schools, challenges faced by teachers in collegial supervision in Government Primary Schools, and collegial supervision can be enriched to support staff development in Government Primary Schools and results have shown a minimal significance influence on staff performance. Thus teachers needed to be motivated by giving them incentives; 
6.1.2.
There is evidence of the positive perception of teachers about collegial supervision. Findings revealed that there was only a unit increase in supervisory activities practiced. Collegial supervision lead to staff performance decrease of -0·292 and increase of 0·082 and 0·191 respectively.

6.1.3.
There are many benefits that comes with collegiality, the most significant being an improvement in teacher professional growth and development, teacher professionalism, school quality and organizational effectiveness. Collegiality is a vehicle to increase in teacher knowledge. According to Cousins, et al., (1992), teachers benefit greatly from the collective generation of ideas and suggestions, enhanced communication, willingness to seek and give help, improved practice, and enhanced repertoires of techniques. Thus, we can finally conclude by stating that effective collegial supervision in schools is a vital source of enhancement in staff professional growth, pupil learning, and organizational effectiveness. Hence collegial supervision should be embraced by government school teachers as it serves as a valuable reflective tool and basis for learning from practice.
6.1.4.
A number of challenges were brought out, among them incompetent and unskilled supervisors, too many policies to be implemented; supervisors had more work load, lack of adequate time allocation, lack of immediate feedback and lack of compliance by some teachers and re – orientation of collegial supervision implementation.
6.1.5.
In order to enrich collegial supervision in Government Primary Schools, both teachers and supervisors should have positive attitude towards collegial supervision and embrace it. Most supervisors should undergo training for competency and skill in supervisory services.

6.2.
RECOMMENDATIONS

Based on the research findings, the following recommendations are made in order to improve on collegial supervision in Government Primary Schools.

6.2.1
Collegial supervision needs to be a priority in Primary Schools and should be given adequate time so that improvement in collegial supervision can bring the desired effects.

6.2.2
Supervisors should have the required knowledge and skills in the field of supervision. Hence, education officials/ Head teachers who have been trained in supervision should give attention to capacity building of those involved in collegial supervision by arranging frequent supervisory trainings.

6.2.3.
Teachers to be oriented about the activities and the significance of collegial supervision and enhance collegiality.

6.2.4.
Teachers need to be motivated and budgetary allocation should be considered for supervisory activities.

6.2.5. Supervisors should give immediate feedback to teachers to facilitate effective desirable pedagogical skills.

6.2.6. Management and teachers to be having teacher interactive conferences forums.

6.2.7. Management should ensure goals and objectives of collegial supervision are clear to the teachers for them understand the vision and mission of continuous professional development.
6.3.
SUGGESTION FOR FUTURE RESEARCH
6.3.1.
More research to be carried out on school based modern supervision in Government Primary Schools.
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APPENDICES 
APENDIX 1
INTERVIEW SCHEDULE FOR TEACHERS

Please answer the following questions

1. How long have you served as a teacher?

2. How relevant is collegial supervision in primary school in improving learners/teacher performance?

3. Do you think teachers who do peer supervision are better in terms of quality delivery than those without skill?

4. Does the school have enough teaching/ learning aids/room to use during collegial supervision?

5. Briefly explain what would be the best way to provide collegial supervision in schools?

APPENDIX II

COLLEGIAL SUPERVISION

Questionnaire to be filled by teachers.

Dear respondent,

The main purpose of this questionnaire is to gather relevant data to evaluate the effectiveness of collegial supervision in government primary school of Kaunda square zone. The response you provide will have a constructive and paramount importance for the successful accomplishment of this study. Hence you are kindly requested to give your genuine response. Your response will be used only for academic purpose and remains confidential. Thanking you in advance for your cooperation.

Instruction.

1. Do not write your name on the questionnaire

2. Use a tick to show your response of each closed ended questionnaire from the rating scales.

3. Write briefly your response for open ended questionnaire

4. Give appropriate response based on your school experience/context.

PART 1 – BIO – DATA (personal information)

1. School ……………………………………………………

2. Sex  male (      )                female (      )

3. Age    20 – 24 (       )      25 – 29 (      )     30 – 34 (      )      35 – 39 (      )    above 40 (      )

4. Service years in teaching: 1 – 5  (      )    6 – 10   (      )     11 – 15 (      )  16 – 20 (      )    21 – 25 (     )       26 – 30 (      )   above 30 (      )

5. Level of education: Certificate (     )     Diploma (      )   First Degree (      )  Masters (      )

Part 2: Teachers perception about collegial supervision. Tick the correct answer

	QUESTIONS
	AGREE
	DISAGREE
	NOT SURE

	6. I am well oriented about the activities of collegial supervision.
	
	
	

	7. I am well aware of the significance of collegial supervision in primary schools.
	
	
	

	8. Collegial supervision contributes to my continuous professional development.
	
	
	

	9. Collegial supervision contributes to better learner performance and quality education.
	
	
	

	10. Classroom observation has enabled me improve my teaching.
	
	
	

	11. Collegial supervision implementation needs collaboration from the stakeholders of the school.

12. Collegial supervision improves teaching competence.
	
	
	

	13. Collegial supervision is necessary for training.
	
	
	

	14. Collegial supervision contributes to personal growth and help develop confidence.
	
	
	


Part 3: supervisory activities practiced in schools

	Question
	Very good
	Good
	Not sure

	1. The school organizes teachers to conduct peer observation among themselves?
	
	
	

	2. The implementation of face to face interaction for teachers to improve class room performance?
	
	
	

	3. The experienced and competent teachers are given the opportunity to practice self directed supervision?
	
	
	

	4. Internal supervision is done for the sake of instruction and improvement?
	
	
	


Part 4: The extent to which school based supervisors discharge their responsibilities

	
	Agree
	Disagree
	Not sure

	1. Organizing observation lessons for inexperienced teachers from the senior staff in the section?
	
	
	

	2. Arranging on the job orientation programme to new assigned teachers in respect of their sections?
	
	
	

	3. Creating conducive environment to facilitate supervisory activities in the school.
	
	
	

	4. Encouraging teachers to use appropriate teaching and learning materials including TALULA?
	
	
	

	5. Organizing workshops, conferences and seminars to tackle instructional problems identified by the section numbers.
	
	
	

	6. Organizing training programmes at school level for the sake of teachers ‘professional development.
	
	
	

	7. Conducting the classroom observation to ensure proper application of lesson plan. 
	
	
	

	8. Assisting teachers to conduct action research to solve problems that they encounter in the classroom.
	
	
	

	9. Creating conducive environment to facilitate supervisory activities in the school.
	
	
	

	10. Intensify inter-school visits
	
	
	


Part 5: Challenges in the implementation of collegial supervision in the school

	
	Disagree
	Agree
	Not sure

	1. Teachers have negative attitudes towards supervision activities.
	
	
	

	2. Lack of feedback and follow up on the activities of the teachers by the supervisors.
	
	
	

	3. Lack of commitment by some teachers
	
	
	

	4. Supervisors have not undergone in-service training 
	
	
	

	5. Supervisors are not competent enough to help other  teachers.
	
	
	

	6. Supervisors  are fault finders rather than assist the teachers to teach properly
	
	
	

	7. There is insufficient allocated budget for the supervisory program in the school.
	
	
	

	8. The supervisors are overloaded with classroom activities and administrative tasks.
	
	
	


If there are other challenges for supervisory activities in your school mention them.

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..…………………………

What solution do you suggest to improve collegial supervision in the school?

………………………………………………………………………………………………………………………………………………………………………………………………
APPENDIX III

Interview Questions for the Deputy Head-teacher

Part I: BIO-DATA (Personal information)

Fill in the blanks

1. School…………………………………………………………………………………………………………….

2. Sex ……………

3. Age …………..

4. Level of education: Diploma ………………. Degree ……………..  Masters ………………

5. Qualification of subject: Major ………………… Minor ……………..

6. Years in service: ………………………….

7. Working station: ……………………………………..

Part II: Please answer the following questions briefly related to current practices of your school context/ experience.

1. What is your opinion regarding the practice of school collegial supervision in your school?

2. How often do your teachers meet in their teacher groups/ clusters?

3. What procedure does your school use for classroom observation?

4. What supervisory options are familiar in your school; clinical/ collegial/ informal or self-supervision?

5. What are the challenges being faced in the implementation of collegial supervision in your school?

6. What should be done to solve the challenges of this supervision?

APPENDIX IV

Questionnaires to be filled by Deputy Head-Teacher.

The main purpose of these questionnaires is to gather relevant data to evaluate the effectiveness of collegial supervision in Primary Schools of Kaunda Square Zone. The response you provide will have a constructive and paramount importance for the successful accomplishment of this study. Hence, you are kindly requested to give your genuine response. Your response will be used only for academic purposes and remains confidential. Thank you in advance for your cooperation.

Instructions.

1.
Do not write your name on the questionnaire.

2.
Use a tick to show your response of each closed – ended questionnaire from the given rating scales.

3.
Write briefly your response for open-ended questionnaire.

4.
Please, give appropriate response based on your school experience/context.

PART 1: Teachers perception about collegial supervision. Tick the correct answer

	TEACHERS PERCEPTION
	AGREE
	DISAGREE
	NOT SURE

	15. I am well oriented about the activities of collegial supervision.
	
	
	

	16. I am well aware of the significance of collegial supervision in primary schools.
	
	
	

	17. Collegial supervision contributes to my continuous professional development.
	
	
	

	18. Collegial supervision contributes to better learner performance and quality education.
	
	
	

	19. Classroom observation has enabled me improve my teaching.
	
	
	

	20. Collegial supervision implementation needs collaboration from the stakeholders of the school.

21. Collegial supervision improves teaching competence.
	
	
	

	22. Collegial supervision is necessary for training.
	
	
	

	23. Collegial supervision contributes to personal growth and  develop  teaching confidence.
	
	
	


Part 2: supervisory activities practiced in schools

	Question
	Very good
	Good
	Not sure

	5. The school organizes teachers to conduct peer observation among them?
	
	
	

	6. The implementation of face to face interaction for teachers to improve class room performance?
	
	
	

	7. The experienced and competent teachers are given the opportunity to practice self directed supervision?
	
	
	

	8. Internal supervision is done for the sake of instruction and improvement?
	
	
	


Part 3: The extent to which school based supervisors discharge their responsibilities

	
	Agree
	Disagree
	Not sure

	11. Organizing observation lessons for inexperienced teachers from the senior staff in the section?
	
	
	

	12. Arranging on the job orientation programme to new assigned teachers in respect of their sections?
	
	
	

	13. Creating conducive environment to facilitate supervisory activities in the school.
	
	
	

	14. Encouraging teachers to use appropriate teaching and learning materials including TALULA?
	
	
	

	15. Organizing workshops, conferences and seminars to tackle instructional problems identified by the section numbers.
	
	
	

	16. Organizing training programmes at school level for the sake of teachers professional development.
	
	
	

	17. Conducting the classroom observation to ensure the application of lesson plan. 
	
	
	

	18. Assisting teachers to conduction action research to solve problems that they encounter in the classroom.
	
	
	

	19. Creating conducive environment to facilitate supervisory activities in the school.
	
	
	

	20. Intensify inter-school visits
	
	
	


Part 4: Challenges in the implementation of collegial supervision in the school

	
	Disagree
	Agree
	Not sure

	9. Teachers have negative attitudes towards supervision activities.
	
	
	

	10. Lack of feedback and follow up on the activities of the teachers by the supervisors.
	
	
	

	11. Lack of commitment by some teachers
	
	
	

	12. Supervisors have not undergone in-service training 
	
	
	

	13. Supervisors are incompetent enough to help other  teachers.
	
	
	

	14. Supervisors  are fault finders rather than assist the teachers to teach properly
	
	
	

	15. There is insufficient allocated budget for the supervisory program in the school.
	
	
	

	16. The supervisors are overloaded with classroom activities and administrative tasks.
	
	
	


If there are other challenges for supervisory activities in your school mention them.  …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

What solution do you suggest to improve collegial supervision in the school? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….…………………………………………..

APPENDIX V

Interview questions for the school inset coordinator (SIC)

Part 1. BIO DATA (Personal information)

FILL IN THE BLANKS

1. School: ……………………………………………

2. Sex: …………………………………………………

3. Age: ………………………………………………..

4. Level of education: …………………………..

5. Years in service: ……………………………….

6. Working station: ……………………………..

Part 2

1. What is your opinion regarding the practice of school collegial supervision in your school?

2. How often do your teachers meet in their teacher groups/clusters?

3. What challenges are you facing in implementing collegial supervision?

4. How can collegial supervision be improved?

5. What is your roll in collegial supervision?

6. Do you keep and maintain professional portfolios?

7. Do you record all teachers CPDs and other professional activities?

8. How often do you conduct meetings with teachers to evaluate their performance?

9. Do teachers put in practice what they learn in groups?

COLLEGIAL SUPERVISION





ACTIVITIES INVOLVED





PRACTICES FACILITATINGIMPROVEMENT





HOW IT CAN BEENRICHED
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QUALITY PEFORMANCE
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