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' PATRIARCHAL ATTITUDES: MALE CONTROL OVER AND POLICIES
TOWARDS FEMALu EDUCATION IN NORT!ERN RHGDESIA; 1924-14€

whea.
a . By
Fay Gadsdern.
Formal, Western edacatlon in Northern Rhodesgia ~ms
4 ocrganised bJ the missionary sociéties and, after 1085,
° the colonial government.. Both the missionariss and ih2
colonial administrators took for granted a WLr d shers
political and economic power was controlled by men and
where women as wives and daughters we re economicalliv

dependent on men. A few unmarried women might
empleyment in domestic work, in th caring for
teaching of children and in nursinz. The granting of
vote to women in Britain after 1918 and sxtengion oo
their educational opportunities to allow a tiny minares
to achieve ©professional qualifications only sl
modified +these perceptions. Moreover the fact &
Northern Rhodesia was a settler colony meant Shat un
the last decade of colonialism African sducaticn was et
education of a subordinate class.

ct
b

This article examines how, within this icas
male dominance. male control over education wes
by male predominance on policy making bodis=s
administration. It argues that the few womern who
involved in education accepted the domestic
subordinate role assigned to women by colonial et
mazers. Male domination of the education systen did
aowever, mean that female education was consi
unimpertant. Although +the education of girle
behind the education of boys throughout the
reriod, in that fewer girls attended school
percentage  of girls - declined rapidly in the
grades, this disparity persisted in spite of
that the colonial government and the missionary 3
took positive measures after 1925 to give priority %o
girls education.! The second part oi this rticia
discusses why importance was attached by man to &
education of girls and women and i% examines the meastics
which were taken to encourage female education.

. Hdale Dominance of the Educationsl Svatem

Since the inception of formal schooling in Horthern
Rhodesia men dominated policy making, administrabtion and
teaching. Before 1825 the missionary societies ran +h
schools almost totalily independently of government. Th
various denominat;onc of Christian missions d*L*nr"' i
the way their societies were organised and in the de
of Thierarchy within them. However, * they were
controlled by male clergy. The subordinate rolzs of wens
in the protestant miseionary snocieties had Tbeen
questioned during the years o6f suffragette militancy in
Britain. The Conference of Massmonary Societi in Grent
Britain and Ireland in 1812 appeointed a commities o
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men and four women in missionary administration. LhfF
that women were not able to give theip Tull contr oy
and in sope lands any contribution at all -
administration‘-of missionary affairs. It oo ae
against women being “always subordinate, even the iz
and ablest, 1o the most callow and tactless Youir g e
and argued that work amongst women suffered -, - -
recommendations of female nissionaries were  igrnco-d
male missionaries who made Poiicy.@ The
Tecommended the association of women with men i,

The Protestant missichary Societisg 1in Heoihe
Rhodesia did include female Ruropean gissionar s a
Christian African women on theip Ccommitices, boa s
synods. However, although their ‘Voices could be
they were always in & minority andg never ig leads -
Positions. Fop exXample, the General’Missionary Coninvn
of Northern Rhodesia in 1927 appointed two wemen
total of eight to its education committen z
Female education was  designated a8 “women’s work”
women missionaries enjoyed considerable autonomy
it. However, their influence was largely contained
the units assigned tg them, whose Purpcge and o
were determined by Overall mission Poilcy, which
dominated be men.

i,

When the government became involved in zducati-
influence of women was even Ffurther reducad. The 27
Stokes Commission, whose reports Profoundly influoo
the prolicies of both the British Colonial Office ar
Northern Rhodesia Government was compriszed entirels of
men. However, it made copious recommendations on  the
Proper education of girls. Dr. Jones, the leader orf Lae
Commission, stated thas he considered the educatiocn of
women 80 important that if he ever led anotihor
commission, he would appoint a woman to it 5 She woulid,
however, have been the only one among five.

The Education Officers of " the Northern . !
African Education Departments were all malie, except Fon
the teacher of women s courses for wWives at the Jearas

r

School, until the early 1840°s. During the 19305 thers
was a growing awareness of the failure L0 expand foaals
education and the feeling that this might be rectifiec]
the appointment of 4 woman to the department to overss
g¥rls- education.7 However, the appointment -yar
Postponed for financial reasons. Not until 1942, .
Provision made in the estimetes for a’ female Educatirn

Officer.s Women remained g minority, although tanlp
numbers: in the department did increase in the 1840°s any
1950 5. By 1948 there were seven rosta for oMo

although only  five of them were filled.s During tro

1I850°g Women Rducation Officers were appointed +to £hpe
Provinces. All these women were involved only in femala
26
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‘the Northern Rhocesian govermment from 1939 to 15472,
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education. None was involved in a gcneral administratie
rositica in the department.

REducational policy was evolved by an Advisory Boansd

appointed to advise the department. This ZRoa.ad

comprised missionaries and government officials. Is,
too, was entirely male until 1835, when two fonnls
missionaries were appointed. Their appointment lapsed
and no other woman was appointed unti] 1839, when the
Colenial Office insisted that a woman  should e
appointed.10 . '

The number of women on the Board was increased to
four, out of a total of twenty-five, in 1 1948. Tha
Fovernor, Gilbert Rennie, considered that the appointmens:
of "so many women” was evidence of +the importancs
attached to female education by his government. 1 i
that year, one woman was appointed +to the Boari”
standing committee. Women were only slowly appointad
the District Education Committees, the first of which -ras
formed in 1937. The committees were, to begin wiih,

entirely male. In the 19407 s, education committees
aprointed in more districts and government accepted
"where possible” one woman should sit on

committee, 12

Female Furopean representation was accepted lang
reluctantly by senior British officials than Africmn
representation. Pressure frem the Colonial Offics :o
appoint an African o tre Advigory Board was resistad

atew
e

spite of support for the principle from the Bducation
Department, on the grounds that Africans needzd
experience at grass roots before being appointed to a
central body.13 After 1942, provision for male African
representation was made alongside provision for female
European representation. Africans and women were alwavs
in a minority. From 1948 five rlaces were provided for
Africans on the Central Advisory Board. One African -mas
appointed to its standing committee. District Educatinry
Committees automatically included representatives of the
Native Authority. [t was hoped that these would ka
"Progressive Africans".14

‘The possibility of appointing African women to
educational boards and committeegs hardly arose. None
were appointed to the central bedy. In 1837, the
sub-committee appointed +to advise the Central Advisor:
Board on a curriculum for girls education, probably
because of the absence on leave of the Ruropean Jeanes
School women’'s teacher, included Mrs Chileshe who was

acting in that position. There were a few incidences of
the appointment of African wcmen to grass roots
Committees. Mrs Helen Kaunda sat on an ad hoec commitbzee

of three women in Chinsali to consider the recentlvy

27
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evolved female education curriculum. Some Afri.
were appointeq to school councils from the late

Missionary women and the women appointed Lo Sha
government educatign department ‘rom the 19405 gia :
challenge male assumptions about the role of women o
society, and thus the content of girls~ educaticn, o
pPrepare them for it. They eccepted that girls should e
Prepared for marriage and motherhood. As the rola  of
women in Europe was slightly modified in  the intew»—ya
and post 1945 period, so attitudes to female educonicog:
for Africans were slightly changed. Typing was Tavght =t
the government girls school, Mindolo. Provision Was nade
for a tiny minority to get a secondary education from Lne
late 1940°s. It was, however, assumeq that all she :
Eraduates of that secondary education would becrme =-
nurses or teachers.15 Although the final wvwyears of
colonial period provided for some academic traing
girls, it was Still assumed that the vast majorir
be trained for domesticity.

)
<

-

Women who rejected these gender roles either 4di- ~n=

choose or were not selected to sServe as nmissionarics
education officers 1in the colonies. Until
mid-1940 g, most women involved in education wno o
professional qualiifications were +trained in dome.-
science, which would have contributed to weeding out
feminists asserting the equality of women. Singl

-

T

(5]
missicnaries and Education fficers enthusisstic N
prepared - girls for marriage. Mabel Shaw, headmistres. o
“dbereshi, Northern Rhedesia“s leading girls schcol in 5in
i9207s and 1830 s, stressed domesticity and trainiz a
mctherhood in her curriculum.is Eveline Aing, :

o

HEducation Officer who, by 1850, had served five vears
Northern Rhodesia, considered that coloniai education was
contributing to the “emancipation of women. -emancipation
from African practice towards a Eurovean mcedel o
marriage . 17 Female Education Officers who did Aok
accept the primacy of domestic subjects and did not wansg
to teach them, tended to leave after one tour.is

The female professionals in the educational sarvioe
were not always accepted as equals by thsir &
colleagnes. The lack of respect accorded io WO
officials was commented on by the Binns Commission -t
1853. The commissioners noted:

T

She ie used 'in her specialist capacity, but

her advice is sometimes neither taken nor
Sought on matters in wh:'_chbfshe.isAcompetent.l"J

o
1)

Women educationalists were  confined to the ghettp ¥
female education, reinforcing;\ its difference and
Separateness from male education.

28
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It was assumed by the Ruropeans involved in
education that practical education for girls =i
different from that 'for boys. In the inter war
missionary and government ecducators accepnted the
Stokes theories, designed for black education
Southern States of the U.5.A., which advocated a
education for black women. Provision was made
fhodesia in  the 1930°'s for a different currio
trainee women teachers which would include la
of domestic science and free them from having
examination in English.=20 In the post 194
colonial educational theories folliowed British
more closely. In Britain at this period it was
that education for girls should be equ
different.=22 In 1847, the Rev. Rowland Nign
Chairman of the Methodist Synod and representca
Airican interests on the Legislative Councii, - :
Africans on the Western Province Provincial Cocuncli. o
were suggesting that girls, like boye, should go out oF
the territory for further education that he agreedd
wives should be educated, but stressed that they did
need to have the same education as their nusbands ., 2%

J

In +this situation, the wvast majority of women ts o
and education officers actively promcocted an esducasi e
girls which reinforced +the assumption of .2
subordination.

Women, then, acquiesced in a policy which strs 4

the importance of teaching domestic subjects i 40
Girls should be taught the three Rs, but there shoula =
an emphasis on hygiene, nutrition, babycare, cooking
sewing and craft-work. A few might be educat
careers “suited to the interests and abilitie
women .22 The missionary societies were encourag
establish giris” boarding schools at mission stati
where some teacher training and medical education  coul
also be provided. However, most of the girls who went 6o

o1
e O iy

school at all attended co—-educational village <dav
schools. From the mid 1930°s weekly boarding schiools
were set up at chiefs” wvillages. Also from +the 10507 =

the government and the mines began to provide &
educational facilities in the growing towns. In 1842,
Seven years after government began providing szcondo.w
schooling for boys, Chipembi, a Methodist Girls Schonl,

began a secondary course. The post 1945 period also aaw
an attempt to expand the amount of domestic scicncs
taught in primary schools.  The teaching cf domeshic
subjects depended upon the availability of woonan

[

i

teachers. Very few African women gqualified to train
teachers. The few who did and remained in teaching were
employed at the station boarding schools and in the towns
where their husbands were employed. The teachers i
village schools were almost all men. A major
throughout +the colonial period was to train
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teachers who could teach doemestic subjects. Thus
were developed for the wives of teachers and evs
%o prepare them as "helpers” in the village schoo?

Both administrators and .missionaries sou
impose, through education, their concept of the 3
womern in society as confined to the domestic spher
the African peoples among whom they worked. Thi
their ideaZ4 and aiso they saw it as  a
furthering their  purposes in  administrat
evangelisation.

Government Interest in Female REducation

The Northern Rhodegsian government attached
considerable importance to female education parsly
because this was a colonial orthodoxy since the aarly

1820°s, when the Phelps Stokes commission was tow o4
Africa and pubiishing its findings and when the Colonizl
Office appointed its Advisory Committee on educsition in
Africa. Successive statements from the Colonial SEiia

committee, supported by the Colonial Secretary z
circulated to the colonies stressing the importancs o
female educaticn. =25 It was under pressure from -
Colonial Office that a woman was appointed to
Advisory Board for Kducation. It was in respo .
queries from the Colonial Office that the Northaerr
Fhodesian government requested the appointmeni of a
commission to investigate female education in 1543, sra
Gwilliam Read Commission.z€

-t

O
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]
o

However, the Northern Rhodesian government shar=ad
the concern of the Colonial Office +to promote female
education for the same reasons. The education of girls
and women was expected to contribute to social order an:d
if not promote economic development, at least mitigave
thie impact of economic stagnation and decline in  the
rural areas. The boarding schools at mission stations.
which provided the most advanced education available ifor
girls, were intended by government officials to suppiy
wives for educated men. The wives of monogamons
husbands, who shared . their interests, providad
companionship and could.cope with +town housing wonuld
contribute to +the evolution .0f a contented and stahie
white-collar <class. The Deputy Director of Medical
Services in 1834 stated that he could not see nis way Lo
employing the products of the boarding schools, buh
considered that the schools rerformed a valuable service
- in training wives for educated men.Z27

Village Schoals prepared girls to be the wive
village men, . subsistence cultivators and migran
labourexs. Jones, the leader of the Phelpe ' Stokes
Commission, considered that education could contribute &
the development . of a “law abiding peasantry "=8, an
attractive concept for colonial governments. During the

30
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- were aware of appallingly higbh death rates amonx

cclonial periocod, the Northern Rhedesian
bolstered male dontrcl over women Ln the
social order. By followin Jones's poli

a2ducation might contribute to t%e uborvlndt
to male authority. :

A more tangible result which the government
achieve through female educatiorn was the improv
the health of village communities. Colonial of;

ana young children and considered that v111»y
dirty and insanitary. By teaching health. hye
nutrition to girls. these conditions might be all
Moreover, it inveolved no new machinery on tn.

a7

L4
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government. it was already subsidising qua.L’
teachars, and the nuwmnber:s 3o subsidised conld
increased without very much extra expense Throug!

I
183078, government officials referred to female =
in terms of community development. as “part of a

0

of general development rather +than purely
training” in the words of the N.C. s of Southern

Provinece in 1936.22 However, attempts to use givls
education to improve conditions in the villages wers ac
very successful, particularly since most girls spent
two years at school, years in which they were taugh-
male teachers who did not teach ~female subjects”’ !
failure led to the introduction of the stra
educating helpers and the wives of trainee teacher ;
chiefs” attending courses, in hygiene and baby ‘u;rw, o
an effort to improve conditions in the village

the end of the 1930°s, it became clear “has
labour migration was affecting agricultural productiviny
and mitritional standards in many parts of the
country.3¢ In these circumstances female education might

be used to help women cope with the problems labeour
migration created for them. The first female ducwftn°
Officer listed one of the aims of female educa:
1981 as “learning agriculture” becauss men were no
in the villages to help wives cultivate.31

n

£
o

The attitude of European educatiocnalists 4o -0
agriculture was unclear and inconsistent. They we
unaware that women did most of the agricultural worl
Northern Rhodesian societies. The Phelps Stok
commissioners did recommend some agricultural 1rstru3
for girls. Girls did, in practice. deo a lot of work ?n
scheol gardens. and some provision was made for
theoretical instruction. However, Turor
educationalists seem to have conceived ol fama
agricuitural activity mainly as an exitension of
domestic role of preparing food for the family.
development of cash crops was to be a male activit
Thus the woman’s role in agriculture was frequently not
even mentioned in discussions of female education which
stresced home and childcare.
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The encouragement of female education was alsa =
concern of educated African men. A major intereslt wes in
the supply of satisfactory wives for themselves and for
their sons. African societies trained their giris for

- marriage through initiation rites. As +the giric Zrew
they learnt by participation the tasks of women. The
initiation ceremonies, which took place when the girl
reached puberty, instructed her on her role and oehaviour
88 an  adult in  her soclety and, in earticular, on ner

Vuiven by older women, but was designed to satisty

ot
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had first educated men to work as evangeliscs
teachers. They found, however, that the Drogra:
these converts Was hampered by their marriages g

Christians. "We have seen Christian progress and oo
handicapped by the inability or unwillingness .
women to go forward with the men” wrote a Metho
1926.28 Moreover, Christian coemmanities could

bz established nor expanded without Chrigtian wives

mothers. Thus the success of their evangelism = .
vpon the conversion of women. For most of the colioni~l
reriod, education = was considered a major ‘ool of

evangelism, hence the education of girls in Chur-i

schools was a priority.: Conversion te Christianisy avd
acceptance of missionary teaching on hygiene and olc=;

were scarcely differentiated in mission thinking.
tne missionaries’ religious purpose and the secular
of government reinforced each other.

The Protestant societies were particularliy concarned
to provide Christian, ecducated wives for *heir tesch:
and evangelists. The station boarding-scheols
into. schools pProviding wives for educatsd men. Missicn
teachers displayed a keen interest in whom =
students married, and they often married directly
leaving school.38 The missionaries expected
graduates of these schools to be leaders in =n
communities, by providing an example to others, in
management of their homes and +their children. o
organising women’s groups and prayer meetings FReTRA
evangelistic work in the community.

1
s

Before the introduction of communities of nunsz, !
Reman Catholice socjieties, whose teachers were a X
only educated girls up to puberty. As soon
attained marriageable age they were required to
school. However, once nuns set up scheools, the girl
remained into adolescence and attained higher standsasds
During the late 1950°s the Jesuits encouraged the openi
of secondary schools at urban convents to strengthern
growth of a Catholic laity.87

Brcouragement of Female Education by Educated Africap. llan

future relations with ber husband. The instructicn

demandes . When a husband was dissatisfied with his b
Gne was sent back for further instruction.38 Hinfalaar

33



by Aeducating girls in health and domestic subjachn
conditions might bLe improved. . However, +their Primary
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Thus +the Methodist missionaries at Chipenbi 74
their African converts that the girls- 5Cchooil we o
the work of the’ house to girls, and +the Agricy
School the work of the field to bovys.32  The cur
for girls, approved by +the Advisory Board in
nct mention agriculture . 33 When labour
increased WOmen s role in agriculture, educa+“
geemed to consider that women needed instructicon
men were no longer there to tell women what to e,
instructing women in agriculture might solve th
of declining production. References to the need
women in  agriculture were more frequently made
1840°e and 1850 s, but the assumption that cash
was the domain of men prevailed until Tadepend
influenced the Post-independence reriod.

y

There was some discussion in government circles

using girle- education +to influence . the behaviour -~F
chiefs, The Northern Rhodesian government, lixs othaw
colonial Eovernments, was cencerned to improve its Joral

-

administration by providing for the education of funi
chiefs. It was as umed that educated chiefs would s
more efficient and more ¢co—-operative, ‘Progresaives”

shared the developmental] values of the administration
It was, however, difficult in Northern Rhodesia t¢ evelive
a ccherent pPolicy for educating future chiefs ETONE
matrilineal societies. Scme administrative oIfi
sugrested that a solution»layvin educating the daugh-
of chiefs who might become the mothers of future chisz s,
Educated women would have a beneficial influence Lpon
the education and upbringing of their sons. Moreover
there was an uneasy feeling that woemen in matrils
sccleties were rParticularly influential and thus nesdie
to be educated. Cartmel Kobinson, Provinea ‘s
Commiasioner, Kasama, noted that “in matrilineal trites,
girls are every bit as important as boys . Hovevarp,
officials in the Education Devartment did not res:snd to

AN

. this vision. One ccmmented:unenthusiastically thas “he

had rno conception  that girls would pe involved” .34
Poliitical education was for boys, not girls. Howeryan
chiefes were expected by the Education Department to set Y
good example and to educate all their children, girls ae
well as boys. C

The missicnary societies co-operated wholeheartecis

4
with government in its attempts to Promote femalie
education. They shared the administration s concern Lo
improve the health and welfare of the wiilsgs

Communities, Indeed, they were constantly reminding
government, of rural poverty. They, too, considered that,

2

concern was to educate Christian women. In the 2arly
years of their work in the territory, the missionaries

32
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has suggested that the content of the BRemba initiani-n
teaching was adapted inp the course of the ninefeen;sn
century to prepare women for an increasingly sudbordinase
role in g centralising Bemba 3ociety 38 Chri S
adaptations of initiation were devised ia the
Period, but these were insufficient to satisfy t:
of Christian educated mepn. They wanted wivers
literate in English, who could bake ang
generally maintain the lifestyle exXpected by
salaried men. .Mbereshi, the ieading giris- schcol
1920°s and 1930°s was founded by the London Migm
Society in response to a demand from their Livings
educated converts @ forp educated girls for the:
marry.40 Men sent their fiancees to school *o
them properly for marriage. Men sent their daugh
school ' to make them eligibie brides for
Christian men.

These men were also toncerned to promote the wei ‘s
of their Societies and accepted that +the education
village women would contribute toc this. Where ohis
were educated they tried to insist upon the educatinn
the children of their gubjects. Many Native Authops =+
introduced compulsory education regulations. Ip Lhern
Province alj but one authority had done sc by 184a 22
When after 1845, more pPower and funding was devolved cnrs
local native authorities, they provided bursariss o
girls +to attend boarding—schools, and in sone Taszg
provided transport for them to and from school. <=

Native Authorities were eéncouraged by Zur
administrative officials to supvort female educat o
However, the enthusiasm with which some Necive

Authorities rerformed +this task demonstrates a gennine
commitment on their papt. The memobers of tha

Rapresentative Councils were also committed to promoting
the education of ‘girls. Iin 1845 the Northern Provines
Council suggested that engagement should not he
considered 4 sufficient reason for . a girl to  lezwve
school. In 1948 +the African Representative Councs.l
wanted grants to be withheld from schools where less than

Measures to Give Priority to Giris Education

There was then . a concerted effort on the rart of
Government officials, missionaries and educated Africans
to promote female education in the territory. Positi-

f . > . . \-".’J‘"L%
P easures were introduced to give riority to girls
education. In the mid—19é6T5“EG?SﬁéEE‘EEﬁFggfgsg_?é‘»

ot oo A

considered that the most effective way to educate girl,

wag  at Mission Station - Qardingﬁsghggggwmunderquzgp@an
gupervisiop In order to encourage the establishment o
new  and the grox n of exlisting schools, 2rnment
gave much larger Erants for girl boarders than for bovs.

or £2.0 was paid per annum to the school for

34




each girl boarder, and only 10/~ for a bcy. When two
years later, the grant for boys was raised ta £1.00, it
was still only half +the female grant .44 The grants
were intended  to enable the missionary societies to
chargs lower fees for girls, and many dicd @6 86. The
WMethodists 1in 1928 were charging boys £1.00 per term to
attend Chipembi and girils only 1G/- .45 Where
-attendance was low at station boarding schools,

Bducaticn Department oificials recommended a further
reduction din fees. Although the government had realised
by .1930°s that station boarding schools' could only
educate a minority, yet they were still considered
important as providers of wives for educatzd men,
candidates for teacher training and teacher training
centres. Thus, when a reduction in government
expenditure necessitated by the Depression resulted in
cuts . in grants to wmission boarding schoolz, girles were
still ‘given priority. The grant wac withdrawn from boys
in - the first three standards but was maintained for
giris. 48 -

These measures were successful in helping missionary
societies to finance their girls” boarding schools. The
schools expanded in the 192073 and 1930°s, although the
numbers being educated at them remained quite small. The
schools met a felt need on the parit of educated Africans
to educate their daughters and during the 18S30°s the
better schools, such as Mbereshi and Chipembi. had

waiting lists. The ropularity of these schools made it
less  necessary to give financial incentives to encourage
them. - However, some of the less developed schoocls did
not share their success, and the government continued to
give larger grants for girls. From 1943 girls from
Standard I to Standard VI attracted grants of 50/- per
annuum. Boys 4grants did not begin until they were in

Standard III and they were 10/— less.47 In 1948 it was
agreed within the Department that a bcy repeating a year
would not be eligible for a grant, but &a girl would
continue to attract a grant for the school.48

Ajthough the major station boarding schools expanded
and proved popular they served only a minority of
relatively well—orff families. Missionary societies were
encouraged by the government to charge the =ame fees for
girls aes for boys from 1948, and financial assistance was
given by native authorities to enable children from
poorer families to attend the boarding schools. Indeed
the DPepartment of Education intended to introduce an
affirmative action policy, whereby Native Authorities
would have been instructed to give girls “first claim” on
bursaries. This was watered down by the Secretary for
Native Affairs who insisted that the instruction should
read “at least equal claim” .4

The overall numbers of girls 1in school remained
small in comparison to the number of boys. Measures were

35
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Zambia Journal of History
introduced to encourage +the attendance of girls
village schools. A financial stick was =asplied oo
co—educational village schools in the late 1540 5. T
government. accepted the African Representative Councl 3
reccmmendation that grants should be withhald 7.
schecols unless girls comprised at least 230%

student body.80 It had been recognised from the t
that one of the reasons for the poor attendance of gLl
in school was the lack of female teachers. T
goverument had +tried to remedy this by the zcliny -
training helpers to teach domestic subjects. Alen
financial incentives were given to the niss
societies to employ <female +eachers when, in
government grants met the entire salary costs of £
teachers, but were short of £3.00 for male :eache-r
The percentage of girls in schcol varied from di i

district. The more eccnomically developed arszas
to nave more girls in school. The Government tri:
foster female education in what it called backward
by increasing the grant for female education in the

.
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£
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Positive measures to encourage girls’ educanion -we
also taken by the waiving of reguliations concerning =
The government imposed age restrictions on grants ;
boys in boarding schools in the lower standards becaucvz
it was felt that older boys at this level would noL .o
very far in their education. However, these regulati-cs
were mnot applied  to girls because of governm
commitment to get girls into gchoel at anv a
Girls were, conversely, admitted Lo the village sc;
at a younger age than boys from the late 1840 s, when -
government was trying +to consolidate +the expanzicr -
pPrimary education, and to provide four years of educat-c-
to every child. Because girls tenced to be removed <=
school at puberty, they were admitted at the ages .
geven, even six, when boys had to wait until they wer:
ejght, 54 This well-intentioned measure must
exacerbated the tendency for girls to be dominated
boys in the classroom.
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As the towns grew in the inter-war vears, <hs
government became increasingly concerned about the
education of town children, +the social threat posed b
adolescent youths roaming the streets and the behavious
of women in towns. The more rermansent workers brought
their families to town. In cpite of the attempts by tha’
colonial government and chiefs to control the movement ot

single women to the towns, they came in search of a
better 1life and rrovided . services to unmarried men and
men without their wives. The government introduced

measures to provide education for the growing numbers i
children by encouraging the missionary societies +to
establish schools and by oprening government schoole.
More school places were provided during the 18307, bhut
very few girls went to school and adolescent youths
continued to roam the streets of the townships. Moreove:,
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very young girds became involved in a series of i
liaisons. ‘Government officials became increasin,
concerned about the breakdown of tribal dis~ivline
the failure to provide town girls with an education.

ttempte were made to solve these Problems, firg-
through the establishment of Mindolo Governmernt doarl

School for girle at Kitwe in 1340. This wac origins’
intended as a school for delinguent girls, but o .-~
developed into a regular boarding school. Second.
compulsory education was introduced in 1843, on -
Copperbelt, and at Broken Hill, Choma and Livingstor s,
The Bducation Pevartment s particular concern was - -
ensure that girls remained at school until +he aEe N
sixteen, although it was prepared to see boys leave s

the age of twelve.Ss However, administrative

officials, whe were concerned by the threat &o secur’ oo
rosed Dby male teenage gangs, insisted that ooys mi
should vremain until the age of sixteen. The regulat:
as finally agreed covered all children betweoer the
0t  twelve and sixteen. These regulations workzd well °-
some y=ars, but collapsed during the 1950 s when the sown
populations grsw more rapidly than school places could -
provided.

(SR [

Government and mire officials took steps Lo prowv
town women with something to do. They were nind
the heavy lcad of Wwork borne by rural women anc t!
that +the lack of occupation in the <towns wou
sccially harmful. Thus rations were supplied in the
of maize rather than meal because it meant that :
would be occupied in pounding it .56 The Education and
Community Development Departments ran women’ s clasges,
teaching sewing and knitting, occupations which would
take up women s time. They also ran literacy classes ~“opr
women in the hope that they would use welfare centrs
libraries.57

The government reinforced its measures to gncoursga
female education with a constant stream of exhortation
rParents to educate their daughters. Throuznout +ra
colonial period administrative officials stressed tha
value of female education at puklic meetings and
encouraged the chiefs to exert more direct pressure on
Parents. When the mass media began to be harnessed :
the colonial government, it too was used to streas
importance of female education. In 1948 posters we
printed and distributed asserting that an educated wom
made a better wife and mother. In the 1850°s articl
advocating the education of girls were published
Hovernment newspapers for Africans, Mutends nnd

ric i - Radio. programmes broadcast the
message.
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These measures to encourage female education diid
have scme success. Financial assistance to boarding
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Authority bursarieg €nabled 8irls frop po
attend them. Thege 8choolg Produced a ¢ . Lorm -
weli-educated women who became teachen: el Lors
married educateq men ang encouraged the educnsy o q

their children, Zirls gg well as boys.

Dinority ang sq Surplied very fay candidat,ez
training. - The lack of women teachers wa

when - they did go to school . Government
inecrease the numbers ot  women teachers wera
Successgfy] . The availability of Candidates -+,
training depended upon  the numpers eaching
levelgs of the educational system. These were
and thug, few women were traineqg as teachers. .
was estimated that there were less than 100 traine
teachers i 4 teaching force of 1,350;53

~As  late as 1880, 794 men and only 362 VOmMen werne

in
teacher training. 138 of the #omWen wepe follcow 1o’
domestic Science CCurse 58 Those who  were toa nag
often dig not emain in teaching. Some BISE I
SOcietiesg insisted that teachers leave €mpicyment e

they had a baby. Financial incentives to the misgicn. .o
employ women were designed to attract then back, i
could not be very effective when there were faw I
available to be so emplioyed.

The Predominance °f male teachers in the
schools Was a sevepe deterrent to female educatigy.
teachers often discriminated against Birle. Some
or disparaged them in class. Other unmarried te
used theip female students to Sweep theip acmes a
theip clothes_ec A few abused their truat an
Sexual relationg with’their students, thus confirming
reinforcing barenta] fears. Mundumuko Das  argus
however, in relation to the Lozi
°f  education led to  the
force in the 18405 and 5073
more Sympathetic to girls
®ncouraged them €9 ‘both: Loy
initiation Tequirements of silence and isolation. mapl
teacher evangelistg had Opposed initiation, resulting ;.

The ‘®Xpedient of training less”educated women ag
helpeprs - to teach domestjc Subjects .did €ncourage Birle
to attend schoo] for g year or s0. There jg mucGh
evidenee, in Spite of feminigt disinclination L0 eredit
itez that; girle and their bParents welcomed the

inclusion of domestic Practica] subjectsﬁsuch A8 sewing
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in the curriculum.ss This, +to BOme extent, servsq o he
limited aim of goﬁernment of educating future
domestic skills. It did not, however, contribute wwich to
their remaining at school and achieving a aoie
education, which was a further aipg
Empioying poorly educated women teachers to teach vorn-
subjecte reinforced their inferiority and implieq ¥
women did not need much academic education. Meaoon

girls continued to suffer from discrimination from
teachers 'in academic subjects.

The govermment failed to attract and Zeep givlg
school because, in spite of its strategies and Proo
campaigns, it failed to persuade the majority of

"population of the wvalue of female education.
centinued to be married Very young, which inevitably =
them out of school. Many African men were suspicious -
an education which might reduce .the submizsiveness o
young women. Education, Bome argued, made women oheo v
and independent_s4 A few useful skills, such as sevrl
" and Soap-making, might be learnt. But educatiorn o
expensive in its'removing the zirl from Producticn -
home, and in the fees - charged at boarding schools. {nl-

e

where a man wanted an educated wife, couldg the costs o
reécouped in bride rrice. This did happen in soupe CODos
where the education of a2 girl could be seen azs =
investment . REducation for voys was geen to lasadu -~
employment, but there were few jobs oren to women. :
government was aware by the 1940°g that the lacl
employment opportunities was a deterrent factor in feu:
education. Tt did try to make more posts available 1.
women, g rolicy later recoxmended by the Gwilliam Rend
Commission_es Nursing training began in the territopr

in 1847. Mindolo taught typing. Positions a-
telegraphists became ~available. The employment oL
teacher helpers meant more jobs for women. This did

encourage 8cme parents to invest in their daughters”
education. But employment orprortunities remained vep:
limited for women whose employability was
Conetrained by their following their husbands
bosting +o posting, for most educated women were marrpisd
to teachers and ciwvil Servants, and by their leaving worl
to have children.

g 8.

African women were not meraly passive objects
evolution and implementation of  female education
Policies. Although, they were given little opportunt s
tO_influence pPolicy by the colonial government, within

€ missionary societies leading Christian wWomar
€Xercised some influence in encouraging the exXpansion of
female education. Methodist women insisted that Chipembi
station school should include girils as well :

as boys and
argued for classes for the wives of evangelists and
teachers_ es African women teachers formed the majority

of ‘teachers inp the girls boarding schools. Mothers se
€ir daughters to school in the face of popular derisi

.
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for families who educateg their adolescent gir n:
of finding husbands for them._s7 A fary, I¥e ~2
to achieve academice gualifications as n : e
became available to them. Girls- educatn RN

o

Qoo

Some education- There doss aot Seem o pe evi
Northern Rhodesia of girls fleeing to Alzsion T
for refuge from nwe icope Darriages and -

T,

-

There was little OPPOBitinn £ the
education for domesticity- It was,
unattractive for the better educateg whe we
additiog to their domestic tralning, to acous 3
qual:fications and whose role wWithin the o014

of leadership. There were izolateq i
Protests against the Education Departmeaﬁ'e
Domestic Science. In 1 37, a Committon

Chinsali Protested against jtg failupre Lo
agriculture and academic Subjects. sse Sone
r'egistered theip dleapproval of an educaticn
Prepare Rirls for Salaried employment.
Becondary education became available femala tea
able ¢o Provide an academic and egalitarieﬂ eduac
eventually in the 1950’8, Preparing a tin: 3
TAC levelg and universzty entrance.

Female education was not neglected during She
Colonia}l Period. It suffered, as boyg-~ education Ld,
from the limiteg funds allocated to Africsn edvca:;An.
However, it wag accorded Considerabje impcriannca Q¥ Lhe
BovVernment _ The'Director of Education Commentaq n lina,
TAften the training of teachers, the Encturagenen - sf
female education nas been, Perhaps, the . in
preoccupation of the department 8ince it gt e

In 194¢, Secondary educaticn and female education WEDe
the two areas of the department's major CoOncern_ 71 The
dministratlon did not always accept +h, Fducas
epartment's recommendations to give priority to ir
ovaer hoye,-but 2 Beries of neasuraeg were introduced Which
POBitivejy discriminated in favour of Zirls, Thiy
however, an education devigeq wWithin a System of

who would meet the domestie 8s»irationg of white—colc‘h
wWorkers, and Batisfy the requirements of EOvernment ard
missionaries for healthy families, clean villages ari
Christian famllies. € failure to Sxpand  gior,
education as rapidly as boys ‘wWas due tn the failure s
Convince the majority of Parents that more than ke o~

T8e. yearsg of schooling was necessary Preparatipp for
Darriage . :

Ty
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