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[bookmark: _Toc1830018]ABSTRACT
This study focused on the provision and management of prison education by the Zambia Correctional Service (ZCS) at Mukobeko Medium Security Correctional Facility in Kabwe. The objectives of the study were to examine the type(s) of prison education provided, establish how the education in prison was managed, ascertain the opportunities and challenges faced and to recommend appropriate actions that would help resolve some of the challenges so as to effectively empower the inmates. The sample size for this research included two (2) officers from the Zambia Correctional Service, five (5) individual prison inmates, two (2) focus groups (with five inmates in each) and seven (7) tutors, thus, a total of sixteen (16) sample elements. Descriptive survey design was used in the research and data collection was triangulated using interviews, record analysis and focus group discussions. Data was analysed thematically. The findings showed that the Zambia Correctional Service (ZCS) offered three forms of education, namely, academic, vocational and literacy education. Detailed findings revealed that academic education took up 49% of the enrolled inmates whereas vocational education took 47%. Only 4% of the enrolled inmates were taking literacy studies. The overall enrolment rate in all the three programmes was 25% of the entire inmate population. It was established that the Education Supervisor was the direct overseer of all prison educational activities at the correctional facility and he was assisted by the inmates who volunteered as tutors. The provision of prison education was being monitored by the Kabwe District Education Board Secretary. The study also discovered a couple of challenges that were faced in the provision and management of prison education by ZCS. Lack of funding, untrained tutors and inadequate learning materials ranked as the top three challenges with over 90% of the participants citing them as the major issues; congestion was the other major issue cited by over 85% of the participants; victimisation of adult learners and limitation of job opportunities were also ranked as third major challenges by 75% of the interviewees. Additional challenges cited by 44% of the participants in the research findings included limited learning/studying time and lack of empowerment programmes. As much as 6% of the participants stated that infrastructure was also a problem hindering provision of quality education in prison. In light of these challenges, it was recommended that government needed to formulate laws and policies to govern the provision and management of prison education and align them with the missions and objectives of the ZCS. It was further recommended that the provision of prison education is supposed to be treated as priority in the correctional facilities.
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[bookmark: _Toc1830022]CHAPTER ONE: INTRODUCTION

[bookmark: _Toc1830023]1.0 Overview
Chapter one is divide into eight sub-sections comprising the background, problem statement, research objectives, research questions, significance of the study, theoretical framework, conceptual framework and definitions of terms. The rationale for the need to prioritise educational services in prisons has been clearly itemized in the background. 

[bookmark: _Toc1830024]1.1 BACKGROUND
[bookmark: _Hlk512425180]MaCkenzie (2008) has conceptualised that originally, education curricula for prisoners focused on religious education. Later on, there was a paradigm shift in the focus of education programs from religious teaching to basic literacy and communication skills.

[bookmark: _Hlk528623746][bookmark: _Hlk520021355]Likewise, the need for a well organised prison education system in Zambia cannot be overlooked. Even though the first republican President, Dr. Kenneth Kaunda, recognised and commissioned the provision of prison education in the country in 1974, there has still been no constitutional law formulated to facilitate its implementation (Chifungula, 2014). As indicated by, Chifungula, in the Auditor General’s Report, investment in prison education can pay back huge dividends in terms of contributing to the transformation of offenders living in incarceration, turning them into law abiding citizens and making them productive members of society. Quan-Baffour and Zawada (2012) support this idea with an assurance that investing in education for prisoners is not a waste of tax payers’ money but has socio-economic worth. Salgür (2013) adds that it is very difficult for a country to realise a successful economic advancement if it does not finance sufficiently and thoughtfully in education. The most significant factor in promoting education in prison is that, in addition to its positive economic contribution to a society, it is also very crucial in enhancing the internal security of a country. 

[bookmark: _Hlk519873023]Cullen et al. (2011) have profoundly observed that imprisonment, has in its original sense, been based on the idea that placing lawbreakers behind bars and depriving them of various liberties like, privacy, movement and education among others, prevents them from offending again. This was the case even in Zambia where imprisonment was mainly instituted to deter morally unacceptable behaviour like robbery, drug/alcohol abuse and other vices, as shown in the Auditor General’s Report of 2014. However, further study by Cullen et al. (2011) revealed that the real-world situation, actually, proves the opposite—that criminal behaviour is, in fact, never reduced by imprisonment alone. Countries around the world, including the United States of America (USA), are slowly beginning to appreciate the incorporation of educational services as part of their prison rehabilitation programmes to effectively combat criminal behaviour. 

For example, in Virginia (USA), Barringer-Brown (2015) conducted a study which looked at the teaching of academic courses in selected correctional facilities. Her study brought out an interesting discovery that prison education was starting to be widely embraced in some of the American states. However, Berringer-Brown’s study did not take into consideration how prison education was being managed in those states to warrant its wide acceptance. This left a gap that would be filled by this study.

Furthermore, in accordance with the international legal provisions, it is wrong to regard imprisonment as simply the deprivation of freedoms, rather, the United Nations Office on Drugs and Crime (UNODC, 2017) proposes that prisoners should be given the opportunity to gain knowledge and skills even as they are in incarceration.

Low (2003), has investigated how prisons have evolved from punitive to rehabilitation institutions. One major limitation of Low’s study is that it only focuses on general rehabilitation and not education in particular. Nevertheless, this study will contribute to this body of knowledge by concentrating on the provision and management of education in prison as an effective rehabilitation measure.

Another large-scale study conducted in the United States of America by Davis et al. (2013) found that prisoners who received general education and vocational training were by far less likely to go back to prison after release and were more likely to find employment than their fellow inmates who did not receive any form of education in their duration of prison sentence. Cullen et al. (2014) and Davies et al. (2013) have, additionally, illustrated how prison education has great potential in reducing the rate of recidivism (or re-offending).  However, although they discovered a direct link between prison education and low recidivism, Davies et al. (2013) did not provide an answer to the question of how the provision of prison education could lead to low recidivism.

In the local perspective, the impetus to undertake this research has arisen following the transformation of the Zambia Prison Service (ZPS) to Zambia Correctional Service (ZCS). Manase (2017) agrees that with the recent transformation of the Zambia Prisons Services (ZPS) to the Zambia Correctional Service (ZCS), the emphasis has been gradually shifting from the punitive approach to the rehabilitation of inmates. 

According to Manase (2017), during the times of the ZPS, ex-inmates would want to start all over again but did not have the means where to start from and live a new decent life—they would walk out of prison with nothing except clothes on their bodies. Fortunately, the Zambia Correctional Service’s initiative of offering prison education is expected to eliminate such blues. ZCS has set up education centers that are even accredited with the Technical Education, Vocational and Entrepreneurship Training Authority (TEVETA) in prisons. It is against that background that the researcher took keen interest in investigating how these education centers are providing educational services and also investigate the kind of challenges that they may be facing. 

[bookmark: _Toc1830025]1.2 PROBLEM STATEMENT
A report by Chifungula (2014) has itemised that it is the mandate of Zambia Correctional Service (ZCS), to include the provision of education as part of the rehabilitation and reintegration programme, however, in spite of this mandate and the anticipated benefits of prison education, there is actually little or no change in the decline of crime and recidivism among former inmates. This can be evidenced from the congestion that has overwhelmed most Zambian prisons. For instance, Prison Care and Counselling Association (PRISCCA et al, 2009) revealed that Mukobeko Maximum Security Prison, a facility built for a capacity of 400 inmates, hosts over 1731 inmates, 433 percent of its capacity. Similar observations have been made in other prisons countrywide. Worse still, there are still low literacy and numeracy levels amongst the people who get incarcerated in Zambia’s prisons as established by local researchers like Nawa (2015) and Malambo (2016).

In addition, the issue of provision and management of prison education is not clearly defined in the current national constitution. Thus, it becomes imperative to explore how the Zambian Correctional Service is managing to deliver education in prison in an effort to satisfy the United Nations Sustainable Development Goal (SDG), number Four (4) which aims at ensuring inclusive and equitable quality education and promoting lifelong learning opportunities for all (UNDP, 2015). 

[bookmark: _Toc1830026]1.3 RESEARCH OBJECTIVES
[bookmark: _Toc1830027]1.3.1 General Objective
[bookmark: _Hlk528624497]To investigate the provision and management of prison education in Zambia in terms of context and challenges.

[bookmark: _Toc1830028]1.3.2 Specific Objectives
1. [bookmark: _Hlk525376879][bookmark: _Hlk527563125][bookmark: _Hlk514705019]To examine the type of prison education provided by the Zambia Correctional Service (ZCS) in a selected correctional facility; 
2. [bookmark: _Hlk114925][bookmark: _Hlk536480877]To establish how prison education is managed by the ZCS in line with the institution’s mission, vision and goals at the selected correctional facility;
3. [bookmark: _Hlk536481001] To ascertain the opportunities and challenges faced in the provision of prison education and;
4. [bookmark: _Hlk536481078] To recommend appropriate actions that would help resolve some of the challenges so as to effectively empower the inmates.

[bookmark: _Toc1830029]1.4 RESEARCH QUESTIONS
1. What type of prison education does the Zambia Correctional Service Provide at Mukobeko Medium Security Correctional Facility? 
2. What is the mission, aims and objectives of the ZCS and does education provision management meet these objectives—how is the provision of prison education managed?
3. What challenges are impeding the provision and management of prison education and what are the opportunities if prison education provision is properly managed?
4. What actions can be taken to avert such challenges?  

[bookmark: _Toc1830030]1.5 SIGNIFICANCE OF THE STUDY
The importance of this research is three-fold, that is: 1) to inform policy; 2) to provide suggestions on how to improve prison education provision in order to effectively reduce deviant criminal behaviour in Zambian communities; and 3) generally, to improve literacy/numeracy levels in order to empower the inmates and help Zambia attain the Vision 2030 targets. 

The study is important because it is synchronised with the Nelson Mandela Rules, Number Four (4), which states that: 
Prison administrations and other competent authorities should offer education, vocational training and work, as well as other forms of assistance that are appropriate and available, including those of a remedial, moral, spiritual, social and health- and sport-based nature (Nelson Mandela Rule, Number 4, 2015). 

The Vision 2030 goals, Annex 1, under Sector Visions and Targets, Number Three (3), with which this study is also harmonised, aims at: 
Creating an enabling environment for sustainable social economic development (GRZ, 2006). 

In order to achieve this goal, prison education can play a pivotal role in creating a crime free society with robust socio-economic prowess. The study is also aligned with the main goal of the Zambia Correctional Service which is, to provide quality correctional services. Moreover, prisoners are people who should be treated as kindly as possible, helping them to transform and to adopt upright moral standards. The research will add more knowledge to inform policy concerning the provision as well as management of prison education and help the ZCS improve its delivery of service, as a national security institution.

[bookmark: _Toc1830031]1.6 THEORETICAL FRAMEWORK
The researcher based this study on two theories, that is, the Rehabilitation theory by Brockway inducted in 1876 and the Transformative Learning Theory (TLT) first proposed by Mezirow in 1978. 

MaCkenzie’s (2008) analysis shows that Brockway held that there is potential in every person to become better than they had previously been and it is in prison confinements and schools where high level of behavioural change can most likely be accomplished. The strength of Brockway’s rehabilitation theory is based on the fact that it is possible to rehabilitate the prisoners and reform them into law abiding, productive members of society. However, it overlooks the connection between strategic management processes and successful rehabilitation of inmates. 

The second working theory for this research is the Transformative Learning Theory. 
This is the hinging theory of this research in which:
Learning is understood as the process of using a prior interpretation to construe a new or revised interpretation of the meaning of one’s experience in order to guide future action (Mezirow, 1996; Taylor, 2008). 

The researcher chose this theory because it promotes the kind of reflective learning that any wrongdoer needs to help them transform their wrong behaviour through deep reflection, hence, it is very suitable for both adult learners and juveniles living in incarceration. 

Mezirow has further developed his theory to suggest that, 
Transformative learning is learning that transforms problematic frames of reference—sets of fixed assumptions and expectations (habits of mind, meaning perspectives, mindsets)—to make them more inclusive, discriminating, open, reflective, and emotionally able to change (Mezirow, 2003). 

Mezirow’s frames of reference can be considered to be the life in incarceration. Therefore, using the Transformative Learning Theory, the researcher considers imprisonment as an unpleasant frame of reference for prisoners, which can trigger them to reflect on the cause of imprisonment and be able to choose alternative socially liberating behaviour. This would finally lead to behaviour modification and prevent the prisoner from re-offending in future to avoid going back to the unpleasant frame of reference. Undoubtedly, the best way to induce this behaviour modification to people living in incarceration, is through education—the prisoners’ chaotic frames of reference can be totally transformed and fixed, through prison education.

With the TLT theory, Mezirow (2012) in Calleja (2014), adds that, critical self-reflection can bring about transformation of a frame of reference that comprises bad experiences. 

Indeed, if only education is prioritised and effectively applied in prisons, the prisons could rather become centres of transformative self-reflection and empowerment than centres of punishment and breeding hubs of fierce criminals.
























[bookmark: _Toc1830032]1.7 CONCEPTUAL FRAMEWORK
The diagram below illustrates the conceptual framework for this research.

Fig. 1.1: Conceptual Framework
[image: ]
 Source: Designed by the Author

[bookmark: _Hlk526231737]The conceptual framework above demonstrates how the provision of prison education can ultimately lead to empowerment of inmates if important variables like the type of education offered and the challenges faced are both subjected to strategic management. 

James (2004) admits that even though re-offense rates have deteriorated where inmates received a suitable education programme, success or failure is hindered by several things including the values and attitudes of those in authority (managers), congested prisons and inadequate financial input for teaching personnel, supplies and materials. James’ findings validate the fact that the provision of prison education is constantly faced with a myriad of challenges which require the right kind of approach to resolve.

Empowerment of the inmates can make them entrepreneurial, employable and less deviant in society. This can, in turn, culminate into wide-ranging socio-economic benefits. In order to realise these benefits, prison education providers need to design effective empowerment plans that suit the empowerment goals through strategic management. Additionally, the type of prison education must tally with both the educational needs of the inmates and the economic needs of society.

[bookmark: _Toc1830033]1.8 DEFINITION OF TERMS
a) [bookmark: _Hlk516931060]Education: In this research, education should be understood as a purposive, conscious or unconscious, psychological, sociological, scientific and philosophical process, which brings about the development of the individual to the fullest extent and also the maximum development of society in such a way that both enjoy maximum happiness and prosperity (Kumar and Ahmad, 2008). 

b) Prison: a prison is a facility in which inmates are forcibly confined and denied a variety of freedoms under the authority of the state (Larson, 2017). 

c) [bookmark: _Hlk516950144]Recidivism: Harris et al. (2009) and Blumstein & Larson (1971) define recidivism, generally, as “a falling back or relapse into prior criminal habits, especially after punishment”. 

d) Incarceration: according to Robbins (2011), police officers and other law enforcement officers are authorized by federal, state and local lawmakers to arrest and confine persons suspected of crimes.

e) Prison Education: Davis et al. (2013) state that prison education is a broad term for educational activities inside prisons.

f) [bookmark: _Hlk516948708]Rehabilitation: rehabilitation is defined as internal change that results in a cessation of the targeted negative behaviour; it may be achieved by inflicting pain as a learning tool (behaviour modification) or by other interventions that are not painful at all (for example, self-esteem groups, education, or religion) (Pollock, 2005).

[bookmark: _Toc1830034]1.9 Chapter Summary
This introductory chapter to “the provision and management of prison education—context and challenges” presented the background, research problem, research objectives, research questions, significance of the study, theoretical and conceptual frameworks and the definitions of some of the frequently used terms in this research. 

It was established that investing the provision and management of prison education can help to create a safe and productive economy. 

















[bookmark: _Toc1830035][bookmark: _Hlk526981174]CHAPTER TWO: LITERATURE REVIEW

[bookmark: _Toc1830036]2.0 Overview
In this chapter, the researcher explores a variety of related studies conducted by other researchers and organisations both within and outside the country pertaining to the provision and management of education in prison. Although there is limited literature about this issue in Zambia, a lot of related studies on correctional education have been done worldwide. The studies which the researcher used as reference points for this investigation, have been presented in this chapter.

[bookmark: _Toc1830037]2.1 Provision of Prison Education
The United Nations Office on Drugs and Crime handbook (2017) has illustrated that there are a number of services that are offered to prisoners as they apply as human rights, including physical health care, mental health care, counselling and cognitive-behavioural programmes. Therefore, education being one of the important human rights should fundamentally and efficiently be provided to people living in custody including juvenile felons and the innocent children who get locked in together with their mothers (UNODC, 2017). The diagram below shows the rehabilitation services which are already being provided in some prisons especially in developed countries.

Fig. 2.1: Types of Prison-Based Rehabilitation
[image: ]
Source: The United Nations Office on Drugs and Crime Handbook (2017)

The Justice Analytical Services/Scottish Government (2015) have made observations that since a good build of research displays that in many countries, convicts have low levels of schooling and lack basic skills and that enlightening these skills can have a positive impact on reoffending, social reintegration and employment outcomes, therefore, giving prisoners chances to learn new skills and build work experience will help them to stay away from crime when they leave prison. This leads to the general mission of prison management, that is, to contribute to public safety. 

In addition, some people get into prison while still young (juveniles) and this means they may still have fresh dreams of becoming various professionals when they grow up. If there is no provision and proper management of education in prison, these children’s dreams can be shattered. Hence, putting in place a well-balanced education and rehabilitation service in prison will play a pivotal role in making these children realise that it is more important to stay focused in school than other vices. The spill-over benefit to the whole community is that prison education would help to make communities safer to live in by reducing the chances of creating more aggressive criminals.

Leeland (2003) has explored the need for prison education by investigating the lives of incarcerated women. His study confirms that women prisoners who are released to the streets with a vocation are less likely to re-offend and eventually, this will save the taxpayer money and saves the citizens from victimisation. Additionally, in some instances, these women may be mothers to innocent children who may be living in incarceration together with their imprisoned mother. This situation naturally demands that such innocent children be exempted from the penalty of their mothers—they should not suffer and be deprived of their right to education because of their mother’s predicament. Education provision in prisons is undoubtedly necessary but how well it should be provided is another side of the coin which research has not explored. The best way is to start extending educational services to children living with incarcerated mothers in prisons and all the prisoners in general, is by careful planning, resource mobilization and strategic management.

Koo (2015) and Davies et al. (2013) have raised an important concern that a large number of people who are confined in prisons have learning problems and that, currently, correctional education programmes do not support these inmates even though numerous research studies suggest that correctional education cuts down reoffending rates. However, most recently, Addo (2017) perceives crime as a creation of social disorder and that the answer is to place the lawbreaker in an arranged isolation. Additionally, several researchers have suggested that most prison inmates come from backgrounds where educational opportunities were limited in some way and thus, they are generally less educated than the general population (Whitney, 2009; Koo, 2015). All these observations only lead to the important prerequisite for prison service providers to address the educational needs of prisoners if crime is to be effectively overcome.

What the researchers have overlooked is the important role good management practices can offer to sustain prison education provision. This research will help bridge this gap between the need to provide prison education on one hand and ways of managing it on the other hand.

[bookmark: _Hlk526237860][bookmark: _Hlk512193087]In the United States of America (USA), Lipsey and Cullen (2007), have studied the effects of correctional interventions in prisons on recidivism as well as the public safety implications when offenders are released from custody. They have categorised the correctional interventions into two main themes comprising the punitive approaches and rehabilitation treatments of prisoners. According to Lipsey and Cullen, punitive approach is where prisoners are severely exposed to punishment to make them regret their wrongdoings while the rehabilitation approach takes convicts as people that need spiritual and psycho-sociological support to convert their behaviour. Lipsey and Cullen have concluded that the punitive treatment increases reoffence rates amongst ex-prisoners while the rehabilitation approach reduces the reoffence rates and they further observed that rehabilitation treatment is capable of reducing the re-offense rates of convicted offenders. 

Since rehabilitation treatment has greater capability for reducing re-offence rate than punitive sanctions, this is very cardinal to this study because it necessitates the need for developing countries like, Zambia, to appreciate prison education provision as an effective intervention measure for reducing crime, enhancing internal economic security and empowering people in incarceration with various skills which they can depend on when they get released back into society. 

More often than not, provision of education in prisons can be used to effectively combat crime and recidivism by improving the productivity of incarcerated members of society.

The United Nations Office on Drugs and Crime (UNODC, 2017) has stipulated that in accordance with the international law, incarceration should not be restricted to the withdrawal of liberty alone, rather, it should include opportunities for prisoners to obtain knowledge and skills that can support them in their effective reintegration upon release. Therefore, what makes prisons to be effective institutions of crime prevention and crime reduction is how they handle prisoners. The best way to handle the prisoners is to provide them with education. If prisoners get empowered with numeracy and literacy skills, then society will record less cases of crime and less outlandish behaviour. Unless relevant intervention measures are put in place in prisons, the prisons will only be vacation centers for criminals who upon realise, would always revert back to their criminal ways.

[bookmark: _Hlk512234738]Quoted in the UNODC as: 
the single most important set of international standards that set out what is generally accepted as being good principles and practices in the treatment of prisoners and prison management (UNODC, 2017),

the United Nations Standard Minimum Rules for the Treatment of Prisoners (2015), establishes that the establishment of restoration programmes in prisons, which adopt the willingness and ability of prisoners to lead a law-abiding and self-supporting life upon release, are critical to lessen re-offense and to improve public protection. This is, actually, the prime objective of any ruling for incarceration—to reduce reoffending and lawlessness. 

Nelson (2007) has warned that if the prison system is focused on penal action and not rehabilitation, the majority of people in jail will be released and will move into various communities but many of them are to be expected to commit another crime or crimes upon their release. Nelson, reiterates that in an attempt to keep some of the incarcerated men from becoming caught in the re-offending/incarceration cycle and to make them positive contributors of socio-economic development, educational programs like the African American Literature Program at the Airway Heights Correctional Facility in Airway Heights, Washington should be sustained. What Nelson has not mentioned is how educational programmes can be tailor made to curb undesirable behavior among inmates and promote desirable behaviour, again, this demands good management skills at planning level.

Butterfield (2002) has observed that out of approximately two million (2,000,000) men and women imprisoned in the United States of America’s (USA’s) prisons, ninety percent will eventually be released and the majority of them enter prison without basic reading ability skills or job training. In addition, Linton (2004) suggests that accordance with the U.S. Department of Education, approximately seventy-five (75) percent of men and women unconfined from prison will commit an additional offense within three (3) years. The lack of financial resources for correctional education, coupled by the negative stigma associated with being an ex-convict has been seen to contribute greatly to recidivism. 

Fahey (2016) in comparing punitive characteristic of the Criminal Justice Model and the Juvenile Justice Model in the United States of America has established that Nebraska juvenile prisons started exclusively with a rehabilitative purpose; rather than enforce punishment as retribution for an offense, the Juvenile Justice Model, well-versed in the social science of the time, viewed youth offenders as possessing a disorder in need of correction. This kind of perception, is still appropriate today, especially supported by the fact that the youth are constantly developing and maturing. Youngsters are more transformable through rehabilitation and are less of a threat to society than offending adults (Fahey, 2016). 

The Federal Bureau of Prisons in the USA has tried to promote rehabilitation through education in federal prisons by requiring, for the most part, inmates to be at a high school level of reading, writing and math (Federal Bureau of Prisons, 2014; Koo, 2015). If inmates, at the time they enter prison, do not meet this requirement, they are registered in an Adult Basic Education (ABE) or General Education Development (GED) programme, these programmes are presented in about ninety per cent (90%) of federal prisons and all prison services offer literacy programmes (Federal Bureau of Prisons, 2014; Koo, 2015). Almost all penitentiaries in developed countries are offering some form of prison education because education has been proven to improve productivity, therefore, it can be used as the best strategy to empower prisoners. 

[bookmark: _Hlk512208531]It is common to see former prisoners being treated with stigma upon releases from prison—they are still looked upon as thieves and outcasts by society even after they have served their jail sentence. This is why the United Nations Standard Minimum Rules for the Treatment of Prisoners (also known as the Nelson Mandela Rules) (2015), Rule Number Five (5) states that the prison education management should seek to reduce any differences between prison life and life after the prison sentence. Even though this rule does not exactly prescribe the way in which these differences can be minimised, it implies that prisoners should be given skills which would help them reintegrate back in society and acclaim their dignity as human beings. The prisoners should be employable or atleast be entrepreneurial upon being released in order to minimise chances of them getting back to prison for recidivism. This is the reason why it is important to ensure that prison education is offered with careful planning and administration—and this requires an effective management structure.

Moreover, rehabilitation has assumed many faces over the centuries, including reformatory, healing, social learning and rights orientated models (Rotman, 1990; Behan, 2014). The findings from this research will offer a well-informed option to the Zambia Correctional Service, as to how much they should invest in prison education and also recommend the best way it can be managed.

[bookmark: _Toc1830038]2.2 Prison Education Management
Since education includes passing of values in a particular society from one generation to another, depending on how it is managed, it can be a very effective way of imparting non-criminal, moral values in people living in incarceration to help them effectively transform into law abiding citizens.

[bookmark: _Hlk526585946][bookmark: _Hlk1592678]Sanford and Foster (2006) have observed that correctional centres are bureaucratic institutions that are characterised by a number of factors that can potentially encourage or impede education programme success.  Education programs are part of prisons’ efforts to promote rehabilitation, one of the major goals of the criminal justice system (Koo, 2015). Whitney (2009) and Koo (2015) found that offenders can rehabilitate themselves by: 
learning to read, write, compute and effectively communicate which prepares the prisoners for life upon release (Whitney, 2009; Koo, 2015).
 
The responsible powers must lay down deliberate structures aimed at fostering less crime through prison education. This means careful planning of how well to organise the resources to fulfil the mission and goals of prison education provision. Trained educational managers make take the centre stage in all this. Unfortunately, many of the studies done about prison education have not explored the area of prison education management.
[bookmark: _Hlk526631641]
[bookmark: _Toc1830039]2.3 Prison Education Opportunities and Challenges
2.3.1 Opportunities
 2.3.1.1 Prison Education as a Tool for Reducing Recidivism
[bookmark: _Hlk1859426]Hall and Killacky (2008) observed from the Journal of Blacks in Higher Education that the rate of re-offense for educated prisoners fluctuated within 15% to 30% when students took college courses. Hall and Killacky not only concurr with this observation but also found that federal prisoners in general had a recidivism rate of forty percent (40%) without academic courses and twelve percent (12%) for those prisoners who were released having participated in some academic courses. It can be concluded from these findings that prison education significantly reduces crime but the findings have concentrated more on the result of prison education in terms of reducing recidivism than the process and challenges involved. This research is dedicated to analysing how the process of provision of prison education, through careful planning, can lead to achieving good results. 

[bookmark: _Hlk1593519]The positive impact of prison education on incarcerated juveniles cannot be overlooked. A study by Gary (2014) has shown that education has demonstrated to be a tool that accords great opportunities for all who follow it and that this adage also applies to imprisoned youth in the juvenile justice system. Providing juveniles with an appropriate education while in custody centers has been associated with reducing recidivism and effectively rehabilitating the young offenders (Gary, 2014). Provision of prison education for juveniles will not only help in rehabilitating the juvenile offenders but also prevent them from falling behind academically, which might potentially increase their likelihood of re-offending in future. In line with the famous local maxim, “imiti ikula empanga”, literally meaning that the youths are the future of a nation, it would be imperative to secure the future of the nation by providing education in all institutional settings including prisons. The sad situation in Zambia is that inspite of the increasing population in all the ten (10) provinces, there is only one prison for the juveniles in, Livingstone, which is attempting to provide education to the young offenders. 

2.3.1.2 The Economic Benefits of Education in Prison
An author in the USA, O'Donoghue (2017), has highlighted that education has played an important undisputable role in economic growth and development by supplying skilled personnel for an effective economy. Ozturk (2001) has also recognised the significance of education as one of the essential factors of general progress by stressing that no country can achieve sustainable economic development without substantial investment in human capital. He further adds that education augments people’s understanding of themselves and world around them—it advances the quality of their lives and leads to wide social benefits to both individuals and society. According to O'Donoghue (2017), education may have a weighty effect on the employment and income prospects and hence affect the circulation of income and wealth in society.

In addition to these contributions by other researchers, it must also be noted that the levels of personal ingenuity and hence productivity rises with the improved access to education. This, as argued by Ozturk (2001), promotes free enterprise and technological advancements and also plays a very vital role in securing economic and social progress. 

It has been established that Primary and secondary education both raise the productivity of subsistence farmers compared to the farmers that have never acquired basic or secondary education (Ozturk, 2001; Gaes, 2008). This is supported by both Birdsall’s (1993) and Gaes (2008) who found that farmers with four or more years of schooling were three times more likely to adopt fertilizer and other modern inputs than less educated farmers and that prisoners who had done general education whilst in prison showed a reduced rate of reoffending as compare to those that did no education at all. These evidences suggest that there are positive correlations between provision of general education and the economic efficiency of a nation. 

When it comes to costs, another important document titled the Research and Development (RAND) Corporation (2013) has clearly indicated that correctional education programmes are cost-effective, considering direct costs of providing education and those of re-incarceration. This is important, especially, for developing countries like Zambia which are faced with a steadily increasing human population—culminating into congestion in the prisons which were built to accommodate only a limited number of prisoners. According to the Human Rights Watch (HRW, 2010), Zambian prisons are among the most overcrowded prisons in the world and were at over 275 percent overcrowding as at October, 2009. The Government of Zambia itself has admitted that:
Zambian prisons, have for a long time, experienced enormous problems including, poor state of infrastructure, congestion, poor diet, poor health care, poor sanitation and water supply and a general lack of rehabilitation facilities and that existing prison population levels cannot be sustained by the current prison infrastructure. (HRW, 2010; GRZ, 2008). 

International monitors have also repeatedly recognised that overcrowding in Zambian prisons is intolerable, as there are health and human rights consequences of this overcrowding (HRW, 2010). Such overcrowding violates human rights including the right to education and makes it extremely difficult to manage the prisons.  

Considering the above circumstance, it can be deduced that the costs of incarceration can undoubtedly be lower if authorities invested in prison education because with prison education, the rates of crime and reoffending can greatly be reduced which can ultimately lead to less overcrowding in the prisons and less operation costs. The stress of prison overcrowding, which has afflicted most Zambian prions, can easily be avoided by simply establishing a strategic management structure for prison education provision.

Bazos and Hausman (2004), conducted a study to compare the cost-effectiveness of two crime control methods—educating prisoners and expanding prisons. Not surprisingly, they found that one million dollars spent on correctional education averts about 600 crimes, while that same money devoted to incarceration prevents 350 crimes. They concluded that correctional education is almost twice as cost-effective as a punitive crime control. Additionally, correctional education may actually create long-run net cost savings because prisoners who take part in education programmes are less likely to return to prison (Bazos and Hausman, 2004). 

2.3.1.3 Prison Education as a Tool of Reformation
Behan (2014) has presented findings in which he discovered that prison education can allow students to willingly engage in different types of education, at their own pace, at a time of their choice, can be effective in encouraging prisoners to engage in critical reflection and afterward, to move away from criminal activity. Imprisonment in this way can be considered as a phase of reformation where prisoners are taken into a serene environment where they can deeply reflect on their life and acquire the necessary knowledge and skills to help then reintegrate back into society after serving their sentence.
 
[bookmark: _Hlk1598421]Infact, the study by the Journal for Blacks in Higher Education (JBHE) Foundation (1995) has referred to one prisoner, Mobley, in the United States of America, who was convicted of murder and had been serving a 20-year sentence while receiving education in prison. Mobley, achieved a 3.6 grade point average while pursuing an associate degree in urban planning and summing up the achievements he and his fellow graduates had accomplished said:
we may not be what we want to be but we are not what we used to be (JBHE Foundation, 1995). 

Most notable from the prisoner’s remark is the fact that the same person who was convicted of a crime, thinks and behaves differently about life after undergoing prison education—prison education is, thus, a viable tool for total transformation of the prisoner. This is a call to all government and private agencies to embrace the provision of education in prisons by investing adequate resources and time.  

It must be emphasised that only when properly managed, can prison education yield such positive results. It is the responsibility of the government and other stake holders to ensure that education in prison succeeds.

Bazos and Hausman (2004) have studied and identified two basic types of correctional education programs offered in prisons, namely, vocational training and literacy development. Vocational training paths focus on the attainment of skills that are directly transferable to a workplace, such as appliance repair while literacy development courses are literally based on the traditional classroom model centered around the improvement of reading and math skills (Bazos and Hausman, 2004).

There are two main reasons why researchers in this field believe in-prison education can reduce future criminal activity; the first involves the impact of increased cognitive skills on changes in behavior and the second contends that participants can learn how to live a crime-free life by participating in education courses (Bazos and Hausman, 2004).

Available record suggests that education curricula in correctional facilities increase literacy (Minnesota Department of Corrections, 2002; Bazos and Hausman, 2004). Increased educational achievement generally is allied with increased disposable income, even among those with relatively low cognitive skills (Tyler et al., 2000; Tyler, 2003; Bazos and Hausman, 2004). Conversely, increased disposable income is associated with a reduced incidence of crime (Lochner and Moretti, 2002). This is because people choose hunting for employment in the labor market instead of committing crime. The risks accompanying committing crimes are larger when taking up a job pays more, or when getting a job is easier. As a result, committing a crime is a less attractive option to those who might earn more money with a lawful job. An increase in an individual’s educational attainment is, therefore, likely to be linked with increased earnings, which is in turn linked with a decreased level of criminal activity.

2.3.2 Challenges
[bookmark: _Hlk512298725][bookmark: _Hlk516391065]Klein and Tolbert (2007) point out several challenges that are faced in establishing prison education systems including, lack of supporting policy, inadequate correctional education staff, lack of committed partners and other stakeholders and lack of standardization. Standardization, according to, Klein and Tolbert, includes descriptions of staff positions, program offerings and coursework, educational attainment, program completion and categories for allocating funds. 

As Coley and Barton (2006) urge: 
federal and state justice, corrections, and education departments must collaborate to get the data needed to judge the reach and effectiveness of prison education and training programs (Coley and Barton, 2006). 

In Zambia, this means that the ministries of Education, Justice, Home Affairs and other stake holders must come up with concerted effort in order to achieve the greatest potential in the provision of prison education.

[bookmark: _Toc1830040]2.4 General Studies About Prison Education in Zambian
[bookmark: _Hlk511756976]Chilimboyi (2016) observes that the initial purpose of the prisons has been to protect society from criminals who intend to harm and steal from the innocent citizens and he further notes that with passage of time, prison functions evolved from punishment to rehabilitation and reformation of inmates. This is also in accordance with the 1999 Implementation Prison Report, which requires inmates to be given skills that will make them acceptable and upstanding members of society. Chilimboyi, referring the Implementation Prison Report of 1999, states that on 26 July, 1974, the first Republican President of Zambia, Dr. Kenneth Kaunda, visited Mukobeko Medium Security Correctional Facility Prison and during the visit, he pronounced that prisoners were to be provided with ‘literacy, political and basic education to enable them reform into law abiding citizens and gain life skills. 

However, it is of essence to note that effective learning in any given situation can only take place in a well organised environment where a qualified teacher delivers lessons to the learners, which is not the case in most Zambian prisons. 

[bookmark: _Hlk516391694][bookmark: _Hlk516391037]The Human Rights Watch (2010) has indicated that International law requires accused persons and prisoners, held on non-criminal charges, to be kept separate from the convicted and treated separately; also, that adults, children, men and women be separated. The Zambian Prisons Rules in the Prisons Act, sec. 60 (1996), on the books are in line with most of these Human Rights Watch standards. However, in reality, detention practices are very different from what is on paper. Only men and women are put in separated facilities as reported by PRISCCA et al. (2009). A research by the Human Rights Watch (2010) revealed that just apart from separation of male and female detainees, all other categories of prisoners are packed together, in direct violation of international standards. For example, convicted, the unconvicted and immigration detainees were all apprehended together at all facilities, including non-criminal immigration detainees (among them asylum seekers) held solely on administrative rather than penal grounds, pending their deportation.

The above scenario displays how the current status quo in Zambian prisons is not conducive to sustain the provision of specific types of prison education. The organisation of prisons is crippled by the lack of proper separation of prisoners in appropriate groups depending on age and nature of detention. Apart from creating a big barricade for application of the right type of prison education, these challenges are clearly also violating the international standards on detentions and human rights.

Nonetheless, the most important fact to note this that, atleast, the Zambia Correctional Service has realised the need to provide prison education although it seems to be struggling with the implementation process. 

The instructors in most prison education programmes in Zambia are not well trained to handle the classes (Nawa, 2016). Chifungula (2014) has indicated that the numbers of teachers who are being attached to the prisons from the year 1975 by the Ministry of Education has been too small to resolve the problem of prison education.

Nawa (2016) and Chilimboyi (2016) have attributed some of the challenges being faced in Zambian prisons to underfunding, shortage of teachers, teaching/learning materials, poor library facilities and poor coordination between prisons and other stake holders. Furthermore, both authors have generally ascribed the challenges to poor resource mobilization and have ignored the issue of management. This research will bridge that gap by defining some of the management factors that may be contributing to the problems in prison education provision in Zambia.

The other challenge pointed out by Nawa (2016) is the society’s negative perception about ex-prisoners. Ex-prisoners cannot easily find employment on grounds that they were in prison and the society continues to look at them as criminals. Chilimboyi (2016) further adds that there are many complaints from the general public and national leaders who argue that it is wrong to teach crafts to offenders who happened to be in prison. Society views ex-prisoners as people who are condemned and do not deserve to be treated with trust. Nevertheless, prison education can be a way of creating a self-employed individual through various entrepreneurship, numeracy and literacy skills.

Chifungula (2014) has revealed that cells which have poor ventilation and lighting, offices or libraries are often used as classrooms in prisons; a few of some prisons have classrooms specifically built for educational programmes even if these are not adequate. Chilimboyi (2016) has observed that in most of the prisons, the learning environment is not conducive due to noise that come from other prisoners not taking part in the learning and lack of writing boards in some cells. In addition, the Auditor’s Report reveals that prisons that have library facilities are not using them for the intended purposes while others are using them as either offices for staff or classrooms for prisoners and for prisons without libraries, books were kept in offices without proper shelves or storerooms.

All these problems show that prison education is somehow neglected and that there is the dire need to explore effective management strategies that can minimise the challenges and yield the desired results of reducing crime and recidivism. 

There has been scant information concerning the provision and management of prison education in Zambia. This research provides some of this information as a stepping to effective prison education delivery. 

Elsewhere, the United Nations Special Rapporteur on the Right to Education (2015), has reiterated sentiments that learning in a prison set up is generally considered to have a positive impact on recidivism, reintegration and employment outcomes. Prison education provision in Zambian prisons should be strategically organised, managed, monitored and evaluated to develop the full potential in each prisoner to contribute positively to the development of the nation. 

[bookmark: _Toc1830041]2.3 Chapter Summary
This chapter reviewed some literature concerning the provision and management of prison education. In line with the theoretical framework, this chapter has clearly shown that the prisoners are people who can be transformed or reformed into better citizens provided they are given appropriate education as a rehabilitation measure. There are a lot of important benefits in extending various educational programmes in prisons and most researchers have identified reduction in recidivism, economic security, safeguarding of human rights, improved literacy and reformation as the main benefits. The literature has also shown that there are a number of challenges that are faced in the provision of education in Zambia which include, underfunding, lack of teaching/learning materials, infrastructure and lack of qualified teaching staff. Although a lot of studies have been done in different countries on the provision of prison education, there is scant research done in Zambia. Thus, this research bridged the knowledge gap for the need to examine how education in Zambian prisons is being provided and managed.










[bookmark: _Toc1830042]CHAPTER THREE: METHODOLOGY
[bookmark: _Toc1830043]3.0 Overview
This chapter covers the following areas: study area, research design, population of the study, sample size, sampling techniques, data collection procedures, data collection instruments and justifications for using them. The methods used are described comprehensively, including the context in which the data collection took place particularly the relationship between the research questions and data collection.

Igwenagu (2016) defines methodology as the general research strategy that sketches the way in which a research project is to be undertaken and among other things, categorises the methods to be used in it and that these methods, described in the methodology, express the means or modes of data collection. In this chapter the researcher gives a detailed outline of the research methodology used to study the provision and management of prison education in Zambia.

[bookmark: _Toc1830044]3.1 Limitations of the Study
For security reasons, the researcher faced some challenges getting an approval from the Zambia Correctional Service main offices in Kabwe and was only given permission to access the medium security facility at Mukobeko, even though it was initially intended that the research also be done at the maximum-security section. Nevertheless, little information was availed to the researcher concerning the provision of education to circumstantial children whose mothers were incarcerated at a female maximum-security section. The research findings presented in the next chapter are exclusively for the medium security facility.

[bookmark: _Toc1830045]3.2 Study Area 
This study was conducted in Zambia’s Central Province, Kabwe district. This district was purposively sampled because it hosts Zambia’s biggest prison, that is, Mukobeko State Security Prison and was largest prison in the country providing educational services.

Though the researcher was only allowed access to the medium security section, Mubeko Maximum Security State Prison had three main sections—the medium section, the maximum section for males and the maximum section for females. The medium security section was running autonomously in its prison education provision but it had no examination center of its own, as a consequence, the learners wrote their examinations from the maximum-security section which is examination center designated by the Ministry of General Education.   

[bookmark: _Toc1830046]3.3 Research Design
A research design is considered as the structure of the research (Kombo and Tromp, 2013; Dingase, 2016). Orodho (2003) in Dingase (2016) defines it as a scheme, outline or a plan that is used to generate answers to the research problems. 

This study was conducted using the descriptive survey design. In order to have an in-depth understanding of the provision and management of prison education in Zambia, the researcher collected qualitative data using focus group discussions, interviews and document analysis.

The researcher chose descriptive survey design because the research involved collecting data about professional experiences in the provision and management of prison education in Zambia, people’s opinions about policy issues, prisoner’s views and attitudes towards prison education and the challenges being faced in the implementation of prison education. 

Lindlof and Taylor (2011) in Tracy (2013) talk about contextual “performances” and structuring “practices”. Therefore, in order to accurately understand the role of the Zambia Correctional Service as an organisation committed to fighting crime and recidivism through prison education, it was important to use qualitative design and grasp the context under which prison education was provided as a corrective measure and the actions being taken as well as the established structure. 

[bookmark: _Hlk527102602]Qualitative methods provide insights into the setting of a problem, generating ideas and/or hypotheses (MacDonald and Headlam, 2008). The descriptive survey research design is used to gain insight into the thoughts, ideas, opinions and attitudes of a population (Wang, 2009). Therefore, the researcher selected people that had the knowledge and were working with the Zambia Correctional Service to gain the insight on how education at Mukobeko Medium Security Correctional Facility in managed. 

The use of qualitative design made it possible to assess the real-life context under which prison education was provided at Mukobeko Medium Security Correctional Facility. 

[bookmark: _Toc1830047]3.4 Population
Kothari (2004) defines study population as a group that one wishes to generalise. Mazuba (2016) considers a study population as all members of a hypothetical set of people, events or objects to which generalisation of the results of a research study could be made. The population of this research comprised about seven (7) prison officers, seven (7) tutors and over nine hundred and thirty (930) prisoners incarcerated or detained at Mukobeko Medium Security Correctional Facility.

[bookmark: _Toc1830048]3.4.1 Sample Size
As stated by Dingase (2016) sample is a subdivision of the target population that the researcher plans to study for the purpose of generalising characteristics of the target population. A research sample size can also be considered as a subset of the whole population upon which observations and generalisations about the population are made. 

The targeted sample size for this research included two (2) officers from the Zambia Correctional Service and of the two, one was from the male section while the other one from the female section, five (5) individual prison inmates, two focus groups (each having five inmates) and seven (7) tutors. The researcher decided to deal with only the accessible population at Mukobeko Medium Security Correctional Facility. A total of sixteen (16) sample elements (including the two focus groups) were examined during the research.

[bookmark: _Toc1830049]3.4.2 Sampling Procedure
The researcher used purposive sampling to come up with the population sample for the research. Cohen et al. (2006) define purposive sampling as systems of sampling based on the decision of the researcher regarding the characteristics of a typical sample. Kombo and Tromp (2013) define purposive sampling as sample method in which the researcher purposively marks a group of people thought to be consistent with the study. It involves selecting information rich cases for in-depth study when one wants to understand something about those cases without desiring to generalize to all cases (Babbie, 2008; Thenga, 2012). 

[bookmark: _Hlk518408898]In this study, the researcher purposively selected two officers from the Zambia Correctional Services engaged in prison education provision, seven tutors (teachers) who were actively offering lessons, five individual inmates and two focus groups (with five inmates in each focus group) who were regularly attending classes. The two officers from the Zambia Correctional Service were approached because they were the ones mandated on behalf of the, correctional service, to manage prison education to ensure internal security of the nation under Article 193 of the Constitution Amendment Act number 2 of 2016. Through purposive sampling, the researcher also engaged prison inmates because they were the beneficiaries of the education programme.

[bookmark: _Toc1830050]3.5 Data Collection Procedure
According to Kombo and Tromp (2013), data collection refers to gathering definite information intended for providing or refuting some facts. 

[bookmark: _Hlk518413458]Various types of data collection techniques were used in this research. The use of different techniques in exploring a research question is called triangulation (Arksey and Knight, 1999; Thenga, 2012). Triangulation is an approach that is used to overcome problems of credibility and trustworthiness (Punch 2006; Thenga, 2012). 

This research was conducted using four types of data collection, namely: 1) one-on-one interviews; 2) two focus group interviews; 3) document analysis and 4) observations (see observation checklist in Appendix IV). Interviews assisted the researcher with understanding the personal as well as professional perceptions the interviewees on the provision and management of prison education. 

The researcher considered two main sources of data, that is, primary and secondary sources. Primary data is said to be a set of unprocessed information that is collected by the researcher conducting the research (Dingase, 2016). Secondary data refers to a set of second-hand information initially collected and processed by someone else apart from the current user (Dingase, 2016). In this study, the researcher collected primary data through semi-structured interviews and personal observations (see observation checklist in Appendix IV) while secondary data through document analysis.

[bookmark: _Toc1830051]3.6 Data Collection Techniques and Instruments
[bookmark: _Toc1830052]3.6.1 Interviews
According to Nieuwenhuis (2007), the aim of qualitative interview is always to obtain rich descriptive data that will aid the researcher to appreciate the participant’s construction of information and social reality. Interviews were conducted in this study with the aim of understanding the knowledge and perceptions of the participants or respondents on issues of provision and management of prison education.

Neuman (2000), argues that the disadvantage of using interviews is that the participants might be frightened and fail to answer the questions asked. Greef (2005) argues that the limitations of the interviews are that participants may be unwilling to share information and the researcher may ask questions that do not evoke the desired responses from participants. In order to overcome some of these challenges. Thenga (2012) recommends that participants need to be encouraged to act freely during the interview process. In addition to Thenga’s recommendation, the researcher encouraged the participants to speak in their languages if they were not at ease speaking English language. The semi-structured interview allowed the researcher to simplify the questions so as to get precise responses from the participants.

3.6.1.1 Classification of interviews
i. Personal Interviews
Personal interviewing is a method in which an interviewer makes appointments with the interviewees and administers the questionnaire in a face-to-face setting (Fox and Bayat, 2007; Thenga, 2012).

ii. Focus Groups
Discussion groups are best applied when rich, exhaustive material from a number of people is required (MacDonald and Headlam, 2008). MacDonald and Headlam have also noted that being part of a group often makes a more relaxed atmosphere than a one-to-one interview, therefore, information gathered from discussion groups is often more varied than if participants had been interviewed on a one-to-one basis. 

[bookmark: _Toc1830053]3.6.2 Document Analysis 
Birley and Moreland (1998) in Thenga (2012) indicate that document analysis is a common approach which allows for the analysis of various types of documents. Birley and Moreland further argue that these documents can either be official, semi-official or non-official. Documents in this study were in a form of circulars, policies, financial records, examination slips, organisation structures and constitutional documents. This allowed the researcher to compare responses from the interviews and the information from the documents and check for reliability—the purpose of using document analysis in this study was to eliminate biasness and compare responses from one-to-one and interviews. 

[bookmark: _Toc1830054]3.6.3 Observations
The researcher used personal observation to check the conditions of the facilities and infrastructure dedicated to provision of prison education at Mukobeko Medium Security Correctional Facility. The observation checklist included inspecting the learning environment (classrooms, laboratories, libraries, study rooms and the general learning atmosphere) and assessing the quality of the learning and teaching materials. 

[bookmark: _Toc1830055]3.7 Data Analysis
For the qualitative design, the researcher amended the field notes to ensure precision and consistency; then the recorded interviews were written out. The researcher identified emerging themes in the findings using thematic analysis. 

Analysis of data began during the literature review and it continued even when as data was collected through one-to-one interviews, focus groups and analysis of documents.

[bookmark: _Toc1830056]3.8 Credibility and Trustworthiness
[bookmark: _Hlk1013021]Credibility is defined as the assurance that can be placed in the certainty of the research findings (Anney, 2014). Credibility establishes whether or not the research findings represent realistic information drawn from the participants’ original data and is a correct interpretation of the participants’ original views (Anney, 2014).

To ensure credibility and trustworthiness, the researcher prolonged the time spent in the field in order to obtain the most representative data. There was regular guidance from the supervisor throughout the research and onsite peer debriefing by respondents during data collection. The other important measure that was taken to ensure credibility was triangulation.

[bookmark: _Toc1830057]3.9 Ethical Considerations
Before the data was collected, a written permission was sort from the University of Zambia Institute of Distance Education (UNZA-IDE), addressed to the providers of the research information at Mukobeko Medium Security Correctional Facility. The office of the Commissioner General (ZCS) Headquarters issued another introductory letter which the researcher presented at the correctional facility. The consent was sort and participants were clearly informed about the purpose of the study. The demands, risks and benefits of the study were also clarified. The participants’ anonymity and right to privacy were observed. Due to the sensitive nature of this study, no picture of the inmates and the correctional facility were taken. It must also be noted that the real names of the participants were strictly concealed—presented in this thesis are pseudonyms (aliases) in order to protect true identity of the participants. The information gathered during the research was strictly for academic purposes.

[bookmark: _Toc1830058]3.10 Chapter Summary
[bookmark: _Hlk518941320]This chapter outlined the research methodology and research designs adopted in this study. The researcher chose to use descriptive survey design. The other matters discussed in this chapter include the population, sample, sampling techniques, the credibility, trustworthiness and ethical issues considered during the research. It has been indicated that the data was analysed using thematic analysis. A total of sixteen respondents were interviewed—two officers, seven tutors, five individual learner and two focus groups, each comprising five learners.






















[bookmark: _Toc1830059]CHAPTER FOUR: PRESENTATION OF FINDINGS

[bookmark: _Toc1830060]4.0 Overview
The main aim of this chapter is to present the findings on how prison education at Mukobeko Medium Security Correctional Facility was provided and managed and also to highlight the challenges that were being faced. The findings have been presented thematically, in accordance with the study objectives. The researcher identified emerging themes form the research findings.  Among the themes derived were that three types of education were provided, academic education had the greatest number of inmates enrolled, management of prison education was bureaucratic and inadequate funding as well as lack of teaching/learning materials ranked among the greatest challenges faced in the provision of education.

4.1 [bookmark: _Toc1830061]Findings on the Provision of Prison Education
The ZCS officer in Charge of prison education at the Mukobeko Medium Security Correctional Facility for males indicated that the prison provided three different types of education, namely, vocational education, academic education and literacy skills. 

[bookmark: _Toc1830062]4.4.1 Academic Education
There were more learners in academic studies than in vocational and literacy education. The Education Supervisor specified that there were one hundred and ten (110) learners registered in the academic programme and among these learners, some were in Grade 9, others in Grade 10 through to Grade 12; some were even in colleges and universities. During the time of the research findings, there was one student who was awaiting graduation with a degree from Kwame Nkrumah University. The one hundred and ten (110) inmates joined up for academic education classes to acquire School Certificate (SC), General Certificate of Education (GCE) and tertiary level education certificates.

The prison education tutors, reiterating the statements of the Education Supervisor, indicated that academic education involved the teaching of all the subjects recommended by the Ministry of General Education. Tutor A[footnoteRef:1], pointed out that: [1:  The real name withheld] 

Since the inmates vary in points of admission, academic education is managed through integrated classes (for non-examination classes) while examination classes are timetabled separately from the rest. The learners do not spend more than seven (7) years at the medium security facility. The inmates who are incarcerated for more than seven (7) years are sent to the maximum prison facility. (September Interview, 2018). 

The researcher discovered that academic education at Mukobeko Medium Security Correctional Facility did not last more than seven (7) years and that the learners who had enrolled for higher education level did their studies at various tertiary institutions through distance learning. 

The correctional facility followed the Ministry of General Education school curriculum for the GCE and School Certificate learners. As for students at higher education, their respective learning institutions provided the curriculum.

Lessons were taught by inmates who had some teaching background before being incarcerated and some of these tutors had no background in education as they merely volunteered to teach.

[bookmark: _Toc1830063]4.1.2 Vocational Education
One hundred and six (106) inmates at Mukobeko Medium Security Correctional Facility were enrolled in the vocational education classes where they were empowered in auto mechanical, carpentry, power electrical, metal fabrication, creative arts, plumbing and bricklaying, among others. 

From a focus group discussion held with the tutors, the researcher discovered that the vocational education curriculum was mainly facilitated by the Technical Education, Vocational and Entrepreneurship Training Authority (TEVETA). TEVETA had even established a skills center at the maximum correctional facility. Appendix Five (V) shows a Trade Certificate in Power Electrical course awarded by TEVETA to one of the inmates.

Another learner interviewed appreciated that the provision of vocational education empowered them with various skills which would help them to make ends meet when finally released back into society. 
This education has helped me to advance in my studies and I am going to use the skills I have acquired as a means of earning a living once I leave the prison, said Joseph[footnoteRef:2] (September Interview, 2018). [2:  Real name withheld] 


[bookmark: _Toc1830064]4.1.3 Literacy Skills
Nine (9) inmates who had challenges with reading and writing join up for literacy classes. Tutors pointed out during an interview that they had nine inmates attending literacy skills on a regular basis. Most inmates got into prison totally illiterate but they shunned from attending literacy classes because they said they were past the age for learning how to read and write and they were being mocked. 

The pie-chart below shows relative enrolment of learners to a particular education programme offered at Mukobeko Medium Security Correctional Facility. Further research can be done to explore the factors that determine the choice of enrolment into a particular programme by inmates.

[bookmark: _Hlk1759243]Fig. 4.1: Relative Enrolment of Learners to a Particular Education Programme 


Out of the total population of about nine hundred and thirty (930) inmates, only about two hundred and thirty (230) registered for prison education. The pie-chart below shows the overall enrolment rate for prison education at Mukobeko Medium Security Correctional Facility. 

[bookmark: _Hlk1867955]Fig. 4.2: Overall Enrolment Rate of Inmates into an Education Programme 
















The table below shows the various subjects and courses taught under the three types of education offered at Mukobeko Medium Security Correctional Facility.

[bookmark: _Hlk528080503]Table 4.1: Types of Education Offered
	VOCATIONAL
	ACADEMIC
	LITERACY

	1. Auto Mechanical
2. Power Electrical
3. Creative Arts and Design
4. Carpentry
5. Plumbing
6. Bricklaying
7. Metal Fabrication


	1. English
2. Civics
3. Geography
4. History
5. Religious Education
6. Mathematics
7. Environmental Science
8. ICT
9. Biology
10. Physics
11. Chemistry
12. Accounts
13. Agricultural Science
	Reading and Writing Skills


[bookmark: _Hlk528083820]
Another important observation the researcher made from the Officer-in-Charge of the female section, worth mentioning, is that children of incarcerated mothers (circumstantial children) were kept and schooled at orphanages outside the Female Correctional Facility. The circumstantial children were only brought back to their mothers for purposes of bonding during school holidays. 

During the process of gathering the findings on the types of prison education provided, the researcher recognized three major emerging themes. One was that inmates were enrolled in three types of education programmes (academic, vocational and literacy skills). The other theme was that academic education had more courses, followed by vocational education while literacy skills had the least number of courses. The third emerging theme revealed that academic education had more enrolment rate than vocational and literacy studies.

[bookmark: _Toc1830065]4. 2 	Findings on How Prison Education Was Managed
The organisation structure which was put in place to manage the provision and management of education in prison at Mukobeko Medium Security Correctional Facility is illustrated in the flow chart below:

[bookmark: _Hlk528208302][bookmark: _Hlk1759386]Fig. 4.3: The Organisation Structure
OFFICER IN CHARGE
DEPUTY OFFICER IN CHARGE
OPERATIONS OFFICER
OFFENDER MANAGER
EDUCATION SUPERVISOR
CHAPLAIN
TECHNICAL OFFICER











Sourced from the Interview with the Education Supervisor (September, 2018)
The Officer-in-Charge (OIC) was the Chief Executive Officer (CEO) of the correctional facility responsible for overseeing all the activities at the prison (provision of education was one of such activities). The deputy Officer-in-Charge reported directly to the OIC. 

The Operations Officer was in charge of all the “gang allocations” concerning inmates. According to the education officer, Gangs allocations, were all the various types of work and correctional activities that the inmates were allocated to (including schooling in prison). 

The Offender Manager’s main role was to look at the welfare of inmates like health issues, laying liaisons between inmates and their families, welfare of juvenile offenders, counselling, parole programmes and also monitoring how educational activities were being done. 

The Technical Officer, Chaplain and the Educational Supervisor all reported to the Offender Manager. The technical officer helped in vocational skills enrolment, trade testing and management while the Chaplain provided spiritual mentorship. 

The Education Supervisor was the contact person and direct overseer of all prison education activities and was assisted by the inmates who voluntarily helped to deliver lessons to their fellow inmates as tutors. On monitoring, the Education Supervisor held that:
The monitoring of educational activities is done by the Education Supervisor on a daily basis while at certain intervals by the Kabwe District Education Board Secretary (Interview with the Education Supervisor, September, 2018).

The officer in charge of prison education provision at the medium security facility was endowed with the responsibilities of organising, co-ordinating and facilitating educational activities and also forming liaisons with stake holders like the Ministry of General Education especially through the District Education Board Secretary (DEBS) and Non-Governmental Organisations (NGOs) that supported educational activities. The Education Supervisor, who had been working with the ZCS for thirteen (13) years, was as a qualified Special Education officer. He considered education as the key to preventing crime because according to his observations, most incarcerated inmates were illiterate. The education officer confirmed that the prison started offering educational services during the reign of the first republican president of Zambia, Dr. Kenneth Kaunda and that he was poised to continue with the legacy of rehabilitating prisoners through education.

In total, seven offices were either directly or indirectly involved in the provision of correctional services at Mukobeko Medium Security Correctional Facility.

Two important themes emerged from these findings, that is, prison education was managed in a bureaucratic style and that lessons were voluntarily taught by unqualified inmates themselves. 

4.2 [bookmark: _Toc1830066]Findings on the Challenges Faced
[bookmark: _Toc1830067][bookmark: _Hlk528098170]4.3.1 	Insufficient Teaching and Learning Materials
The Educational Supervisor bemoaned the negative impact due to lack of adequate teaching and learning materials especially in practical academic and vocational education. 

All the seven inmates who had volunteered to take up the role of teaching and the seven learners interviewed (five individuals and two focus groups) reiterated the similar sentiments with the Education Supervisor that there were no laboratory facilities for science subject and no enough tools for vocational skills training. In addition, one of the tutors stated that lack of teaching and learning material had made most instructions to be theory based and teacher centred, including those which were supposed to be practical. The tutors fall short of chalks, pens, proper chalkboard and other teaching aids.

The learners who had registered for educational programmes complained of the lack of exercise books, text books, pens, pencils, mathematical sets, desks, calculators and other classroom tools/infrastructure. One of the learners, Mr. Luckson[footnoteRef:3], complained: [3:  Not the real name] 

How can we get all what we require to use in class when we are in prison and we hardly have any time out or money to buy the things we need in class? (Interview, September, 2018).

The learners appealed that stake holders should to look into their plight and complained to the researcher that they felt they were merely used as data collection elements.

[bookmark: _Toc1830068]4.3.2	Lack of Funding for Education in Prison
The Education Supervisor lamented about lack of financial support for the provision and management of prison education at Mukobeko Medium Security Correctional Facility as the major cause of most of the setbacks his department was facing. The supervisor said that there was literally no financial allocation specifically meant to sustain the provision of prison education. Only part of the money disbursed for Offender Management by the government was channelled towards the provision and management of education in prison.

Six out of seven inmates interviewed raised a common concern that however much one would have the interest to study and advance in their learning, they would always be drawn backward by failure to settle the examination fees. They implored it upon the government and other stake holders to assist or exempt the inmates from paying examination fees which were a stumbling block against their academic progress. Mwape[footnoteRef:4] said: [4:  Pseudonym] 

Financial difficulties for us in examination classes make us wait for another year to write examinations even though we are well prepared to sit for the exams. The government authorities should help us by exempting us from paying the exam fees because being in prison, we have no means to source for money (Interview, September, 2018).

All the seven tutors, during a group interview, pointed out that inadequate financial support had given rise to many other challenges like lack of adequate educational facilities—classrooms and library. As a result, they were forced put learners into combined (integrated) classes when, infact, they (learners) were supposed to be in different classes.

[bookmark: _Toc1830069]4.3.3	Lack of Qualified Teaching Personnel
The shortage of teachers was yet another challenge which was affecting proper provision and management of prison education. The Education Supervisor was the only qualified personnel while the rest who were working with him were prison inmates. Although, one of the inmates was a teacher by profession, the remaining (six) had no prior teaching background. 

Seven inmate learners and seven tutors bemoaned the lack of qualified teachers in the provision of prison education. For instance, one of the learners bewailed the lack of qualified teachers to teach them, saying: 
There is no qualified teacher assigned to teach us, it is like we are just teaching ourselves. Our tutors are not experienced in teaching and they need good materials to help them explain better (Interview with Chibwe[footnoteRef:5], September, 2018). [5:  Pseudonym] 


[bookmark: _Toc1830070]4.3.4	Congestion
All the seven learners and seven tutors also complained that the facility was heavily congested and this made the environment not conducive for class activities or even studying. There was no reading space for them and they found it extremely difficult to study in the environment where the other inmates made fun of them. Kabaso[footnoteRef:6], one of the tutors said:  [6:  Not the real name] 

There is too much congestion that it is hard to find a quiet conducive place where you can prepare a lesson or where the learners can study from (Interview, September, 2018).

[bookmark: _Toc1830071]4.3.5	Limitations of Job Opportunities for Ex-Inmates
All the seven inmates (five individuals and two focus groups) plus five tutors who took part in the education in prison as learners and teachers, respectively, complained that often times, there had been no motivation from the outside world in terms of employment opportunities. They said the only familiar stories they heard about their colleagues and ex-inmates were bad treatment and neglect from society, even after they worked hard to obtain good qualifications whilst in prison. In the words of Mr. Y [footnoteRef:7] who recently graduated from Kwame Nkrumah University whilst attending education in prison:  [7:  Real name withheld] 

The attitude of society about inmates should change for the better, the law should be fair enough to look at former inmates as people just like anyone else. They go into society reformed but society receives them with negative notions—the law and the judicial system should be fair about ex-inmates (Interview, September, 2018).

This was also cited as one of the hindrances as to why most of their fellow inmates did not see the importance of enrolling for any type of education in prison. 

[bookmark: _Toc1830072]4.3.6	Mockery of Adult Learners by Fellow Inmates
The seven learners and four tutors interviewed revealed that most of the learners at Mukobeko Medium Security Correctional Facility were adults and fall victims of mockery from fellow inmates about undergoing education in prison at an old. Other inmates utter scornful statements to their colleagues like:
You did not go to school when you were outside and free, you think you can go to school when you are here in prison (Interview with the Education Supervisor, September, 2018).

The Educational Supervisor reiterated that some prisoners do not appreciate the value of education in prison which led to absenteeism and totally shunning enrolment.

[bookmark: _Toc1830073]4.3.7	Limited Learning and Studying Time
Joseph[footnoteRef:8], revealed that inside the prison system, there is no regard as to whether one is undergoing education or not, they are all subjected to the same treatment when it comes to manual work. According to Joseph during the focus group interview: [8:  Not real name] 

When it is in the rainy season it is worse, no one remains behind to learn because we are all taken to go and work at the farms. When we come back from the farms, we are too tired to even hold a book to study or be in class to learn (Interview, September, 2018).

Six more inmates expressed the same view as Joseph. Therefore, the inmates generally thought that enrolling for prison education was an extra burden because it had no incentives attached. The inmates proposed that if only they could, somehow, be exempted from certain activities that disturb their school work, probably prison education would attract more learners.

Some of the inmates were displeased over the conflicting times between class attendance and other prison duties like manual work. This seriously affected their performance especially in academics as can be evidenced from the document analysis of some of the final examinations results shown on the statement of results in Appendix Six (VI). One inmate during the interview blatantly blamed it on the slow transition of the facility from the ZPS to ZCS. 
[bookmark: _Hlk528208122]
[bookmark: _Toc1830074]4.3.8	Lack of Motivation and Empowerment
Among the sixteen respondents contacted were seven tutors who stated that they just volunteered to teach to help out their fellow inmates. However, they voiced that there was no form of motivation for them. They said there was need to empower them since they chose to teach out of their own personal interests. They stated that empowerment programmes would make them become better tutors and probably even use their experience of teaching in prison as a means of reintegration into society. For example, Tutor S[footnoteRef:9] raised a concern about repatriations, saying: [9:  Name withheld] 

Government should consider giving some repatriation package to ex-inmates after serving their full sentence because they suffer a lot due to the fact that they leave the facility empty handed even if they attended education or volunteered as tutors whilst in prison. Most find the outside environment hostile against them. Each inmate works for a disclosed amount of payment per day but where does that money go? (Interview, September, 2018).

The tutors challenged authorities to look into their plight for effective reintegration back in society.

[bookmark: _Toc1830075]4.3.9	Poor Information Flow to Tutors
The researcher discovered that none of the seven tutors who were interviewed had any knowledge about the aims and objectives of the Zambia Correctional Service due to poor information flow.  

[bookmark: _Toc1830076]4.3.10	Poor infrastructure and Educational Resources
One out of sixteen respondents raised a concern over the poor educational infrastructure and resources citing that there was actually no specific building meant for classrooms or laboratories at the Medium Security Correction Facility. The researcher took a tour around the prison to confirm the concern and found that, indeed, the building that was used as a classroom was labelled “Chapel” and according to the inmates, integrated classes were being held in the prison chapel.

There was a small library although it appeared in delipidated state and was stocked with books from the old syllabi. The spacing was too small to accommodate over twenty-five inmates. The roofing of the library was in such a poor state that even rains could leak in which posed serious damage to the computers and books in the library.



[bookmark: _Toc963122][bookmark: _Hlk1759504]Fig. 4.4: Challenges Faced
[image: ]
Clearly, the following three main themes have emerged from the challenges faced in the provision of prison education: 1) inefficient provision of education due to lack of qualified teachers, teaching/learning materials and funding were listed as the three greatest challenges faced; 2) poor enrolment rate and absenteeism due to victimisation of adult learners by fellow inmates and lack of job opportunities; 3) education is very informal due to poor information flow to tutors, lack of motivation, limited studying/learning time and poor infrastructure.

[bookmark: _Toc1830077]4.2 Chapter Summary
[bookmark: _Hlk1709310][bookmark: _Hlk1722285][bookmark: _Hlk1724828][bookmark: _Hlk1728848]This chapter presented the findings on the provision and management of education at Mukobeko Medium Security Correctional Facility. The findings were made in accordance with the research objectives and revealed that three types of education were provided, namely: academic, literacy and vocational skills. In this chapter, a total of eight themes have been derived, including: 1) inmates enrolled in three different types of education; 2) more subjects (courses) in academic than in vocational and literacy curricula; 3) greatest enrolment rate in academic than in vocational and literacy education; 4) bureaucratic style of management; 5) lessons taught by unqualified volunteers; 6) inefficient provision of education due to lack of qualified teachers, teaching/learning materials and funding were listed as the three greatest challenges faced; 7) general poor enrolment rate and absenteeism due to lack of enticements and lack of job opportunities; 8) education very informal due to poor information flow to tutors, limited studying/learning time and poor infrastructure.












[bookmark: _Toc1830078]CHAPTER FIVE: DISCUSION OF FINDINGS

[bookmark: _Toc1830079]5.0 Overview
This chapter discusses the emerging themes from the research findings in the previous chapter. 

[bookmark: _Toc1830080]5.1 Discussion on the Provision of Prison Education
[bookmark: _Toc1830081][bookmark: _Hlk1722200][bookmark: _Hlk1751193]5.1.1 Inmates Enrolled in Three Different Types of Education
The Zambia Correctional Services whose main aim is to provide quality correctional service offered only three different types of educational programmes at Mukobeko Medium Security Correctional Facility. The educational programmes offered were academic, vocational and literacy skills. The study established that all these educational programmes were provided with the view that prisoners can be empowered and transformed into better citizens—rehabilitation through education—and help them quickly adapt in society once they are released from the prison. Literacy programmes were generally offered to help the prisoners with reading and writing skills. Out of a population of over nine hundred and thirty (930) inmates, only less than two hundred and thirty (230) took part in these educational programmes. This could mean that either the programmes were not well designed or that they were not well managed to cater for the learning needs of the majority inmates. Vaca (2004) stresses that success of an educational programme depends on how it is managed and recommends that offenders need education that teaches them to read/write effectively and which also encourages a positive change in their behaviour. However, some researchers like Tolbert (2002) argue that the low enrollment rate could be linked to learning disabilities and addiction to drugs among the offenders, themselves.

[bookmark: _Toc1830082][bookmark: _Hlk1720098][bookmark: _Hlk1751258]5.1.2 More subjects (courses) in Academic Curricula
The study showed that there were more subjects in academic curriculum than in vocational and literacy education curricula. Literacy was only offering reading and writing as the only two education courses, as a result, only nine (9) inmates out of nine hundred and thirty (930) took part. Vacca (2004) found that the correct type of educational programme makes offenders optimistic in the prison environment. Therefore, other than just reading and writing, literacy education at Mukobeko Medium Security Correctional Facility begs a lot of modifications to meet the learners’ needs. There is need to introduce programmes that can effectively lead to transformation of inmate behaviour. Mezirow’s Transformative Learning Theory proposes that making inmates realise that they can refrain from an unpleasant frame of reference to a pleasant one can help effectively transform their behaviour. Thus, apart from just academic, vocational and literacy skills, introducing programmes that directly impact on the behaviour of inmates would greatly reduce chances of them re-offending.

[bookmark: _Toc1830083][bookmark: _Hlk1751518] 5.1.3 Greatest Enrolment Rate in Academic Education Programme
The findings revealed that one hundred and ten (110) inmates, representing 49% were enrolled in academic education; one hundred and six (106), representing 47% enrolled in vocational and only nine (009), representing 4% enrolled in literacy classes. Although some of these variations in enrollment could be linked to the individual preferences, others could be linked to various factors like peer pressure, stigma and age. For example, older inmates felt it was too late for them to enroll for literacy and academic education coupled with the stigma from their fellow inmates. Various authors purport that the main concept for prison education is good but this research has revealed that it requires careful selection of a study programme in order to be able to overcome many challenges affecting enrolment of inmates into the programme.

[bookmark: _Toc1830084]5.2 Discussion on the Management of Prison Education
[bookmark: _Toc1830085][bookmark: _Hlk1751666]5.2.1 Bureaucratic Style of Management
Whether prison education yielded its intended results at Mukobeko Medium Security Correctional Facility was largely an issue of how it was managed. The research findings unveiled the fact that management of prison education was highly bureaucratic. The bureaucratic environment of the correctional center makes teaching and learning difficult due to frequent headcounts, lockdowns and hearings (Schirmer, 2008; Mkosi, 2013). 

The organisation structure showed that the overall manager for the provision of education at the entire correctional facility was the Officer-In-Charge (OIC). Although the OIC was the overall overseer of the provision and management of education, he was also responsible for managing the other departments which were not directly involved in education and this affected the efficiency of service delivery in the prison education provision. It can be argued that there was one member of staff assigned to monitor the daily educational activities, the Educational Supervisor; however, even this showed serious level of understaffing. One-man staffing could not manage to co-ordinate the all day-to-day activities involving over nine hundred (900) inmates. Research indicates that involving more people in the strategy process results in people not only viewing the process more positively but also acting in ways that make the process more successful (Wheelen & Hunger, 2012). 

Improved prison education management could, indeed, transform an individual prisoner’s life as well as benefit society by creating safer communities and reducing the significant financial and social costs arising from reoffending (Coates, 2016). 

[bookmark: _Toc1830086][bookmark: _Hlk1726223][bookmark: _Hlk1751827]5.2.2 Lessons Taught by Unqualified Volunteers
The findings revealed that the people who worked under the, Education Supervisor, as tutors were unqualified inmates who had no idea about the objectives, mission and vision of the Zambia Correctional Service. Worse still, the study established that the tutors were not engaged at administration level, hence, were not best suited to the task. The management at the correctional facility needed to be engaging the tutors in capacity building workshops or hire qualified staff to do the job.  This shortage of qualified teaching staff has affected prison education provision in Zambia for a long time as highlighted by Chilimboyi (2016).

[bookmark: _Toc1830087]5.3 Discussion on the Challenges Faced
[bookmark: _Toc1830088][bookmark: _Hlk1751979]5.3.1 Inefficient Provision of Education
Originally, imprisonment at Mukobeko Medium Security Correctional Facility had been associated with hard labour—where the inmates could be used as a source of cheap labour—but with the dawn of the Zambia Correctional Service, things were expected to start changing. However, the research findings seem to suggest that there is inefficient provision of prison education. 

For instance, lack of teaching and learning materials was among the major challenges discovered at Mukobeko Medium Security Correctional Facility. Amadioha (2009) has described teaching and learning materials as alternative channels of communication, which an educator can use to convey more clearly, instructional information to learners. Teaching materials act as teaching aids and their importance in teaching and learning cannot be overlooked.

Even though the library was stocked with two computers donated by, Angelina Tembo Girls Mission School, a local secondary school, the computers were being poorly maintained and not being serviced—one of the computer’s keyboard was broken down and not replaced.

Both the tutors and learners had no proper reference material—the books in the prison library were outdated. This made learning difficult for the inmates who already had poor learning background. Considering the fact that the inmates had no chance to make money of their own, the prison education authorities were supposed to ensure that they helped the learners to easily acquire learning items like books, pens, calculators and pencils.

The researcher also found that provision of education at the Mukobeko Medium Security Correctional Facility was worryingly underfunded. There was no direct funding for educational purposes. Instead of securing funds specifically for prison education to yield better results in the provision and management of prison education, the findings showed that the only funding for prison education was a small ration from the Offender Management Unit. According to Frolic et al. (2010), the inputs and the perceived outputs in education require a good investment of finance.  Due to the lack of financial and material resources, it was very difficult for the management team to meet its strategic goals set in the strategic plan. The roadmap to the provision of quality correctional services which included substantial, comprehensive and quality prison education by the ZCS demanded a reliable financial source of which the ZCS had none. If there is little or no funding in prison education, it would pragmatically prove difficult to effectively provide prison education. 

That there were hardly any continuous staff development programmes organised for the volunteer tutors, was also another issue which worsened the lack of qualified teaching personnel. 

[bookmark: _Toc1830089][bookmark: _Hlk1737904][bookmark: _Hlk1752044]5.3.2 Poor Enrolment Rate and Absenteeism
The findings showed a general poor enrolment rate which stood at approximately 24%. In the United States of America, all prisoners are mandated to do some work but those attending the GED certificate classes are exempted from any kind of work and are paid a minimum wage of $1.21 per day (Bachelder and Pippert, 2002; Mkosi, 2013). If this kind of motivation were to be exercised to the inmates at Mukobeko Medium Security Correctional Facility, then the rate of enrolment into prison education would definitely improve. 

The findings further established that the lack of qualified teachers at the correctional facility was exacerbated by lack of motivation for those inmates who volunteered to teach. The ripple effect of this could be evidenced in the poor enrolment rate of other inmates into educational programmes at the correctional facility. Similar observations were made by Nawa (2016) at Lusaka central correctional facility, where the facilitators of literacy skills were not actually paid for their services. 

[bookmark: _Hlk527668271]There are various management theories which point out the importance of motivating workers in any organisation. One such theory is Maslow’s Hierarchy of needs. Maslow’s Hierarchy of Needs is frequently used as the most prevalent and efficient model to understand and influence employees’ motivation at work (Fallatah and Syed, 2018). Maslow suggested five universal needs that he claims are the basis for the motivation of all employees: the physiological needs, security needs, belonging needs, esteem needs and self-actualisation (Fallatah and Syed, 2018). Many other scholars and practitioners like Appleby (2013) and Grammatikopoulos et al. (2013) regard incentive as the most important factor in prompting individual and organisational success (Fallatah and Syed, 2018). 

The research findings further showed that much of the employment sector is not favourable to ex-inmates, especially, government departments. It is extremely difficult for ex-inmates to get jobs in the public service because all public service workers are screened for criminal record. Information on the Zambia Police Service website indicates that for employment purposes, in most cases, the employer would require their employees to be cleared by the police before being confirmed into full time employment (Zambia Police Service, 2018). If a person is found with a criminal record, then they are automatically disqualified from their recruitment or promotion chances. This only adds to the stigma which society has held against ex-inmates and in turn negatively affects their perception about prison education. 

Communities had been looking down on both the prisoners and the education the prisoners received in prisons since independence, this partly being due to ignorance among communities, of the type of education received by inmates (Chilimboyi, 2016). Even though education is provided in penitentiaries, it is only known by the convicts and in the prison security circles, the public, into which ex-prisoners return, does not know much of what takes place in the prisons regarding correctional education (Chilimboyi, 2016). Communities only see former prison inmates as deviant people. Nonetheless, the Rehabilitation theory argues in favour of the inmates that prisoners are people whose deviant behaviour can easily be changed through efficient rehabilitation interventions.

Nevertheless, research by Davies et al. (2013) indicates that prison education aims at making the inmate more employable by improving their skills and education. The government needs to introduce deliberate policies that would help remove this kind of stigma. 

[bookmark: _Toc1830090][bookmark: _Hlk1752111]5.3.3 Prison Education Very Informal
The study established that prison education provision at Mukobeko Medium Security Correctional Facility was done in a very informal way. For instance, inmates who took part in prison education, either as tutors or as learners, found it hard to concentrate in school work because they were often subjected to do other prison activities outside education curricula. Sometimes, during the rainy season, classes had to be interrupted because all the learners needed to go for cultivation labour in the fields. Such conflicting interests cannot favour effective and efficient provision of education. Ozturk (2001) has stressed the importance of investing in education for general development. Therefore, investing in prison education should not only be considered in monetary terms but also in terms of the time dedicated to educational programmes—there should be enough time for inmates to attend class and to study.

[bookmark: _Hlk527834570]Findings by the European Prison Education Association (EPEA, 1990) show that the physical and social setting in which education takes place can either reinforce or weaken the prisoners’ motivation and also that it is important that educational activities take place together in a distinct location where an attractive atmosphere can be established. Unfortunately, this study revealed that such a recommendable place for educational activities, at Mukobeko Medium Correctional Facility, was not traceable as the students and tutors had to cope up with teaching/learning in congested cells and library with poor infrastructure. Further observations showed that there was no staffroom where the tutors planned their work or marked the ‘homework’ or class exercises. Due to lack of infrastructure, tutors and learners are forced to use cells for studies, where they are even exposed to mockery from other inmates not taking part in education programmes. Poor infrastructure limits the learners’ capability to excel to their maximum potential. 

Ironically, Bazos and Hausman (2004) have argued that re-incarceration and the associated congestion could both be preventable by prison education. There is need for government together with other stakeholders to prioritise prison education at correctional centers.  

Clearly, the poor information flow to the tutors about the aims and objectives of prison education provision was also a contributing factor to the casual manner in which they delivered the lessons. Strickland and Thompson (2003) and Kangai et al. (2011) define objectives as expected results or performance targets (goals). Organisations normally formulate two types of objectives, namely, financial objectives and strategic objectives (Kangai et al., 2011). According to Kangai et al., financial objectives are outcomes that entail improving the organisation's financial standings while strategic objectives are outcomes that will result in greater competitiveness and stronger long-term organisational performance.

Therefore, being unaware about ZCS aims and objectives made it difficult for tutors to know their exact roles, targets and purpose in the provision of prison education. The authorities need to carryout regular capacity building workshops to make the tutors have a collective sense of purpose and achievement for their voluntary work.

[bookmark: _Toc1830091]5.2 Chapter Summary
Chapter five discussed the emerging themes from the research findings. In most of the themes, the findings showed that the provision of prison education at Mukobeko Mediun Security Correctional Facility was taken too casual (informal) to effectively achieve the expected results, hence, the researcher suggested prioritisation of education provision in prisons by committing more time and resources.



















[bookmark: _Toc1830092]CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS 
[bookmark: _Toc1830093]6.0 Overview
This chapter presents the conclusion of the research. The general conclusions are based on the objectives of the study and are derived from the summaries of each chapter presented herein. Recommendations to the challenges availed in the research findings, concerning the provision of prison education, have been given towards the end of this chapter.

[bookmark: _Toc1830094]6.1 Summary
The first chapter was all about introducing the focus of this study and the following objectives were stated: 1) to investigate the type of prison education provided at Mukobeko Medium Security Correctional Facility; 2) to determine how prison education is managed; 3) to the ascertain the challenges faced in the provision of prison education and; 4) to propose recommended actions for overcoming the challenges in order to effectively empower the inmates. In the background, it was established that the retributive (or punitive) approach to imprisonment does not really curb crime and recidivism. 

In the second chapter, the researcher reviewed various studies done by other researchers in relation to the provision and management of prison education. Most studies only examined the effects of punitive and rehabilitative tactics to imprisonment on recidivism and established that the rehabilitative tactic was more effective in combating crime and recidivism than the punitive approach. Other studies explored the economic benefits of investing in prison education and revealed that investing in education was worthwhile as it provided skilled human capital and was more cost effective than re-incarceration. Very few studies explored the management of prison education. 

Chapter three (3) outlined the research design and methodology. The study area was Mukobeko Medium Security Correctional Facility where the total sample size was 16 elements comprising two (2) ZCS officers, two focus groups with five members in each, five individuals and 7 tutors. The researcher used purposive sampling to select the sample elements. The data collection techniques used were interviews, focus groups and document analysis. Data was analysed thematically. On ethical grounds, the researcher used pseudonyms to distinguish the different participating inmates.

The fourth chapter presented findings of the research. The research established that the Zambia Prison Service (ZPS) was rebranded to Zambia Correctional Service (ZCS) with the aim of promoting correction, rehabilitation and reformation of inmates. ZCS provided three types of prison education programmes, namely, academic, vocational and literacy skills. 49% of the inmates enrolled in academic education, 47% were enrolled in vocational while 4% in literacy classes. It was discovered that there was, generally, low enrolment rate in prison education with only less than 230 inmates out of over 930 inmates enrolled, representing an enrolment percentage rate of about 25%. Several challenges that affected the provision of prison education were also highlighted.

The fifth chapter discussed emerging themes from the findings. The researcher derived the following eight main themes from the findings: 1) inmates were enrolled in three different education programmes, that is, academic, vocational and literacy programmes; 2) the academic programme had more subjects (courses) compared to vocational and literacy programmes; 3) the academic education programme had the greatest number of enrolment; 4) bureaucratic style of management was used; 5) lessons were taught by unqualified volunteers; 6) there was a lot of inefficiency in the provision of education; 7) generally, poor enrolment rate and absenteeism were recorded and; 8) prison education provision was very informal. The researcher commended ZCS for the successes and efforts scored and proposed prioritisation of prison education by all stakeholders. 

[bookmark: _Toc1830095]6.2 Conclusion
The Zambia Prison Service has been transformed into the Zambia Correctional Service with three main aims, that is, correction, rehabilitation and reformation. Clearly, the objective for this transformation is to provide quality correctional services and this is believed to lead to a safer and productive economy. One of the correctional services offered is prison education. The research established that although it’s modus operandi has mainly been custodial, ZCS provides three types of prison education programmes at Mukobeko Medium Security Correctional Facility, namely, academic, vocational and literacy skills.

The provision of education at the correctional facility is aided by the inmates themselves who volunteer as tutors. The management of prison education is bureaucratic where the, Officer-In-Charge, through the Education Supervisor, spearheads all the activities. The correctional facility is trying to set up external links to facilitate the provision and management of educational programmes, for example, it is working closely with higher educational institutions like TEVETA and non-governmental organisations like the Centro Laici Italiani per le Missioni (CELIM). 

Although the ZCS has expanded its focus on the provision of prison education in an effort to promote the reformation of inmates, the research has showed that these strides are being meted with a lot of challenges. Some of the challenges include poor learning/teaching infrastructure, lack of information flow to tutors, lack of empowerment and motivation, limited learning and studying time, victimisation of adult learners, limitation on job opportunities, congestion, lack of trained teachers, lack of teaching and learning materials and above all, lack of funding.

Several recommendations to help improve the provision and management of prison education have been proposed by the researcher and are presented in the next section.

[bookmark: _Toc1830096]6.3 Recommendations
Based on the findings of the research the following recommendations are made:
1. Completely separating the Zambia Prisons Service and Zambia Correctional Service as two different institutions can tremendously increase the effectiveness and efficiency of the two institutions. 

2. Government should increase funding to the ZCS or seek private partnership in order to create more opportunities for quality service delivery. 

3. Those facilitating the provision of prison education as volunteers should be motivated to do their work by paying them for their services and where need be, they must also be easily recommended for formal training to make them professional educators. 

4. To help resolve the challenge of lack of qualified teachers, government should make it mandatory for every newly graduated teacher from college or university to have some teaching experience in prison education before being recruited by the Ministry of General Education. Furthermore, this move will help alleviate the problem of unemployment among graduate teachers. 

The prison education management team should encourage and strengthen Continuous Professional Development (CPD) programmes because this would result in development of the best teaching skills among tutors, especially those who get on board as volunteers or those who are just appointed to teach without any teaching background. 

5. [bookmark: _Hlk536660055]Government and policy makers should make flexible policies to accommodate transformed and qualified ex-prisoners into public and private employment. Ex-prisoners who have exhibited total transformation must be treated and given equal chances in employment, recruitments or promotions as everyone else. The government must also formulate laws and policies devoted to governing the provision and management of prison education.

[bookmark: _Toc1830097]6.4 Recommendation for Further Research
Recommendation is made to conduct further studies on the factors that affect the choice of inmates to enrol into a particular educational programme.
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[bookmark: _Toc1830099][bookmark: _Hlk527285388]APPENDIX I: Interview Guide for the Zambia Correctional Service (ZCS) Officers

About the Respondent:
1. Briefly describe your role in the Zambia Correctional Service.
2. How long have you been serving with the ZCS?
3. What highest qualifications do you possess?
4. Do you have any extra training or qualification in education management apart from your professional qualification?

Type of Prison Education Offered:
1. What type of education is offered to the inmates at your station?
2. When did you start offering this type of education?
3. Which curriculum do you follow? 
4. How do you measure success of an education programme?
5. Who is involved in the planning and designing of the prison education curriculum?
6. How do you ensure that the circumstantial children are not punished for the crimes of their parents in terms of giving them a chance to education?
7. How do you think the environment affects the attitudes of the teachers and learners in prison education provision?
8. How does the type of education impact on inmates?
9. How has the rebranding of the Zambia Prison Service to Zambia Correctional Service affected the provision of education? 
10. How would you rate the provision of prison education at your station?
11. What challenges is the facility facing in terms of provision of prison education?
12. How can you describe the context in which prison education is provided at your station?
13. How well do you think provision of the correctional services can be improved?
14. Given a chance to improve the education provision, what measures would you introduce?

The Management of Prison Education
1. Why has the Zambia Prison Services been rebranded to Zambia Correctional Services?
2. How has the rebranding of the ZPS to ZCS affected the management of prison education and the management structure? 
3. What new management strategies has it brought?
4. What are the vision, mission and goals of the ZCS?
5. How is the ZCS vision and goals aligned with the provision and management of prison education?
6. Your strategic plan is definitely drawn from your vision, could you mention some strategic focuses of your strategic plan?
7. What have you managed to attain from your objectives, so far, as stipulated in the strategic plan?
8. What measures did you put in place that helped you to achieve your objectives, mention three?
9. Which objectives have not been achieved?
10. What could be some of the reasons for none attainment of the set objectives (challenges)?
11. [bookmark: _Hlk527277095]How can you describe the context in which prison education services are managed at your station?
12. What do you think could be an ideal working environment?
13. As a prison officer, what do you think management should do to bring about or perhaps move towards attaining that ideal environment for prison education?
14. When was the last time prison education services were monitored? Who monitors and how they monitored?
15. How do you think monitoring can affect the provision of prison education?
16. What, in your opinion can be the resultant effects of good management practices of education.
[bookmark: _Hlk519029202]End of interview, thank you very much for your participation!
[bookmark: _Hlk519024818]

[bookmark: _Toc1830100]APPENDIX II: Focus Group Discussion Guide for Inmates
1. When did you start taking part in education?
2. What conditions or prerequisites are laid down for you to enroll as a student?
3. Do you know the aims and objectives of the Zambia Correctional Service?
4. How beneficial is it to acquire an education in incarceration?
5. What kind of education is provided to you?
6. How many subjects/courses do you take?
7. How do you learn these subjects/courses? How many are you in a class?
8. What language do the teachers use during class?
9. What method of teaching do you enjoy most in class?
10. How often do you attend classes?
11. How would you want teachers to meet your learning needs?
12. Where do you study from after class?
13. How has education affected your life in general?
14. How do you apply the things you are taught in school in your daily lives?
15. How is the transformation of the Zambia Prison Service to the Zambia Correctional Service benefitting you?
16. What are the challenges you are facing with your education?
17. How would you wish authorities to intervene to help overcome those challenges?
18. What, in your opinion can be the resultant effects of good management practices of education.
[bookmark: _Hlk527288833]End of interview, thank you very much for your participation!









[bookmark: _Hlk563016][bookmark: _Toc1830101]APPENDIX III: Interview Guide for ZCS Tutors 
1. Briefly describe your role in the Zambia Correctional Service.
2. How long have you been serving with the ZCS?
3. What highest qualifications do you possess?
4. Do you have any extra training or qualification in teaching apart from your professional qualification?
5. How has the rebranding of the Zambia Prison Service to Zambia Correctional Services affected your services?
6. What are the education objectives of the ZCS?
7. Which education objectives have been met in the short term?
8. What measures were put in place to be able meet the stated education objectives?
9. Which education objectives are not being met?
10. What factors are impeding the realization some of the education objectives? 
11. What kind of pedagogies do you apply to respond to the learning needs of the inmates?
12. How do you measure the effectiveness of your pedagogies in inmates?
13. What do you think can be done to improve or sustain teaching pedagogies for the inmates? 
14. How is prison education monitored?
15. What kind of education curriculum is used?
16. How are you involved in the setting of the curriculum?
17. How does the availability of educational facilities and materials affect prison education?
18. What challenges do you face as tutor and how do you think these challenges can be resolved?
19. How do you relate education and crime?
20. [bookmark: _Hlk527414637]What, in your opinion can be the resultant effects of good management practices of education.

[bookmark: _Hlk527493043]End of interview, thank you very much for your participation!
[bookmark: _Hlk527494649]
[bookmark: _Toc1830102][bookmark: _Toc1045698]APPENDIX IV: Observation Checklist
The observation checklist included looking out for the following items/activities:
1. Inspecting the learning environment for effective teaching and learning (classrooms, laboratories, libraries and study rooms).
2. Assessing the quality of the learning and teaching materials for relevance of the material with the types of education provided.
3. Evaluating the general organization climate for teaching and learning as well as for the effective management strategies.
4. Observing a lesson progression to assess the level of professionalism in the provision of prison education.
5. Checking the general state of the infrastructure for the provision of quality prison education.














[bookmark: _Hlk563798][bookmark: _Toc1830103]APPENDIX V: A Trade Certificate for one of the Inmates
[image: ]
Source: TEVETA (2016)




[bookmark: _Toc1830104]APPENDIX VI: Grade 12 Results Slips for Some of the Inmates 
[image: ]
Source: The Examinations Council of Zambia (ECZ), 2013

[bookmark: _Toc1830105]APPENDIX VII: Introductory Letter from The University of Zambia
[image: ]
[bookmark: _Toc1830106]APPENDIX VIII: Introductory Letter from ZCS Headquarters
[image: ]


[bookmark: _Toc1830107]APPENDIX IX: Research Budget
	ITEM NUMBER
	ITEM/ DESCRIPTION
	COST (ZMK)

	1
	Stationery
	500

	2
	Transport to and from Mukobeko Medium Security Correctional Facility Prison
	500

	3
	Internet
	1,500

	4
	Printing and binding
	2,000

	6
	Tape Recorder
	500

	8
	Contingencies
	1,000

	
	Total 
	6000











[bookmark: _Toc1830108]APPENDIX X: Time Plan
GANTT CHART OF ACTIVITIES (YEAR 2018)
	ACTIVITY
	APRIL
	MAY
	JUNE
	JUNE
	JULY
	AUGUST
	SEPT
	OCT
	NOV

	Agreement on tentative topic 
	
	
	
	
	
	
	
	
	

	Submission of draft Research Proposal
	
	
	
	
	
	
	
	
	

	Pre-testing of questionnaire
	
	
	
	
	
	
	
	
	

	Data collection
	
	
	
	
	
	
	
	
	

	End of data collection
	
	
	
	
	
	
	
	
	

	Submission of results
	
	
	
	
	
	
	
	
	

	Submission of the first draft
	
	
	
	
	
	
	
	
	

	Submission of unbound final report
	
	
	
	
	
	
	
	
	

	Submission of bound final report
	
	
	
	
	
	
	
	
	



Types of Prison Education Offered and Percentage Enrollment of Learners	
Academic Education	Vocational Education	Literacy Skills	110	106	9	

Sales	[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]

Inmates Enrolled in a Particular Education Programme	Inmates not Enrolled in any Prison Education Programme	0.25	0.75000000000000022	
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