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ABSTRACT

This report presents the scenario of the working conditions in Zambian rural schools and their impact on teacher motivation: a case of Chienge district in Luapula province. The objectives of this study were; to find out the availability and suitability of infrastructure of the rural schools in    Chienge so as to determine their conduciveness for teachers and learners, to establish the availability of teaching and learning materials in rural schools in Chienge so as to determine the effectiveness of teaching and learning and also to find out the general trend in working conditions among rural school teachers of Chienge district so as to determine the level of motivation of the teachers working in the district. The approach that guided this study was qualitative, with a descriptive survey design, this study also adopted the non-probability sampling technique and the research Instruments of data collection used were interview guide and semi-structured questionnaires and data was analyzed using systematic coding.
The findings from other literature indicates that, teachers working conditions affect their ability to provide quality education (Rasheed, 2000). A good number of teachers working in rural areas are subjected to very poor working conditions this is the reason why in Africa, deployment to a rural area is not preferred among trainee teachers. As noted by Adedeji and Olaniyan (2011:57), “In many African countries, most trainee teachers express a strong preference for urban postings. This has been attributed mainly to the deplorable quality of life in the rural areas as compared to life in urban areas.”
In Zambia, the flagging working conditions for teachers in rural areas have been noted. According to Mwansa, (2016), the deteriorating working conditions include poor school infrastructure and teacher accommodation; inadequate teaching and learning materials; and a Pupil- Teacher Ratio of 120 or more. With regard to the deteriorating working conditions for teachers, Chienge district could be among the worst affected because the poor working conditions for rural school teachers in Chienge are coupled with “the deplorable quality of life in the whole district” (Joseph, 2016) and these are exacerbated by the generally poor salaries and conditions of service for the teachers in Zambia.  Consequently, most teachers are not happy to work in Chienge district and this is apparently having a negative effect on teacher deployment and retention in the district. A good number of them have been seeking transfers from this district and this is an assurance of a devastating impact on learner performance in the long run.
[bookmark: _Toc523703254]The findings indicate that salary, work conditions, incentives, medical allowance, security, recognition, advancement growth, pupils’ indiscipline, school policy and status are the most important factors of motivation to teachers that could enhance, retain or cause them to leave, and also the general perception of inequity among teachers when they compared themselves with their colleagues with the same qualifications, experience and responsibilities (Seniwoliba, 2009). In the absence of the highlighted factors, therefore, motivation levels of teachers especially those in rural areas diminish thereby impacting negatively on teacher performance and ultimately learner performance. 
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CHAPTER ONE
INTRODUCTION
I.1 Overview
This chapter presents the Background to the Study; Statement of the Problem; Objectives of the Study; research questions; and the significance of the study.  Also contained in the introductory part are the following: the theoretical framework; the conceptual framework; delimitation and limitations of the study; and lastly the operational definition of terms used in the study. 
1.2 Background to the Study
Teachers’ working conditions in the rural schools of Chienge district have been deteriorating over the years (Chihame, 2017). Many of these pitiable working conditions in Chienge have been cited in a number of literature sources including the media. These deteriorating working conditions include poor school infrastructure and teacher accommodation; inadequate teaching and learning materials; and a Pupil- Teacher Ratio of 120, poor roads, unavailability of banks or more (Dorothy and Kelvin, 2017). The poor working conditions for rural school teachers in Chienge coupled with the deplorable quality of life in the whole district (Ntambi, 2016) are exacerbated by the generally poor salaries and conditions of service for the teacher in Zambia.  
Geographically, Chienge is the smallest and most extreme northern district in the Luapula Province of Zambia. Situated 350 kilometers from Mansa, the provincial capital, and 1, 200 Km from Lusaka, the national capital, Chienge was carved out of Nchelenge District in 1978 to create a new district by the then UNIP Government. The population of Chienge has been growing rapidly since 1990. As of the 1990 Zambian Census, the district had a population of 47,290 people but by the year 2010 the population had swelled to 114,225 people. (CSO, 2010). The 2016 projection was 137,692 people. Most of its population lives in fishing villages along the 70 km north-east shore of Lake Mweru which lies within the district.



Table 1.  Population Trend for Chienge district by Year, 1990 - 2016
	District
	1990
	2000
	2010
	2016*

	Chiengi (Chienge)
	47,290 
	83,824 
	114,225 
	137,692 


Source: CSO.
Ntambi, (2016) as reported in the Zambia Daily Mail indicated that, 
“Access to Chienge has been hampered by the deplorable state of the Kashikishi-Lunchinda road, which links Nchelenge and Chienge district. Although, there is only a distance of 98Km separating the two districts, the journey between Nchelenge and Chienge takes about three hours or even more. Most of the renowned public service buses that travel to Luapula have now abandoned the Chienge route and only go up to Nchelenge, fearing the state of the road, especially with the onset of the rains. .This means that those that desperately want to travel to the area will have to rely on taxis that charge K200 between Nchelenge and Chienge. There is no comfort in travelling using the taxis in question because they are always overloaded with people and luggage. Furthermore, the district has no filling station and has to rely on fuel from Nchelenge district.”

The Zambia Daily Mail has occasionally featured stories on education in Chienge in which poor school infrastructure and inadequate teachers; poor staff accommodation; and inadequate teaching and learning materials among others have been highlighted. For instance, it was observed that in most of the schools, teacher-pupil ratio is extremely high, and access to text books is a serious challenge that is affecting all the schools (Ibid, 2016). 
It is in this light that this study has been prompted. The study seeks to explore the teachers working conditions in the rural schools of Chienge district so as to confirm what has been highlighted in some literature regarding the quality of education in rural schools. Consequently, the study will bring to light the plight of rural school teachers in Chienge in as far as their working conditions are concerned so that stakeholders may be prompted to take the necessary steps to address the identified challenges.


1.3 Statement of the Problem
Teachers working conditions affect their ability to provide quality education (Rasheed, 2000). If Chienge school teachers working conditions are extremely poor, their morale may be affected and consequently quality education delivery will be more likely to be compromised. This problem, if not addressed, may not only make many teachers shun being posted to the district but also sure to contribute negatively to the overall learner performance of Chienge district in the long run, arising from a demotivated workforce. 
1.4 Purpose of the Study
The purpose of the study was to establish the impact of the teachers working condition in the rural schools of Chienge district on teacher motivation and retention in the district. Succinctly, the study seeks to establish the extent to which the quality of work life for Chienge teachers is attractive enough to guarantee job satisfaction with regard to the condition of infrastructure, availability of teaching and learning materials, teacher’s remuneration.
1.5 Objectives of the Study
The objectives of the study were as follows:
1.5.1 General objective.
To bring to light the existing poor working conditions for teachers in rural schools of Chienge district in order to arouse awareness among policy makers and other stakeholders in the education system on the need to improve the quality of work life of teachers in the area as well as to determine the extent to which those teachers are provided with supportive working conditions, critical to their motivation and retention in the district.




1.5.2 Specific Objectives
1.5.2.1 To find out the availability and suitability of infrastructure of the rural schools in    Chienge so as to determine their conduciveness for teachers and learners. 
1.5.2.1 To establish the availability of teaching and learning materials in rural schools in Chienge so as to determine the effectiveness of teaching and learning. 
1.5.2.2 To find out the general trend in working conditions among rural school teachers of Chienge district so as to determine the level of motivation of the teachers working in the district.
1.5.3 Research Questions
1.5.2.1 What is the perception of the teachers in rural schools in Chienge district regarding their school’s infrastructure? 
1.5.2.1 Are there enough of teaching and learning materials among rural schools in Chienge district?
1.5.2.2 Are the existing working conditions in the rural schools of Chienge district attractive enough to motivate and retain the school teachers in the district?
1.6 Significance of the Study 
This study is significant as it set to provide insights into the working conditions of rural schools in Chienge in terms of school infrastructure, teaching and learning materials; the salaries and conditions of service for the teachers as well as their job satisfaction and motivation levels. This data is essential for Government and the teacher unions, including all key stakeholders in the Ministry of General Education if they have to make informed decisions regarding job satisfaction, teacher motivation and retention in rural areas. In the same vein, the study will help stakeholders in the fight for improved working condition for rural school teachers not only in Chienge but in Zambia as a whole. Moreover, the study will add on to the existing literature on the rural school teachers working conditions in Zambia which is currently very scanty.
1.7 Theoretical Perspectives
There are many theories about employee motivation. Notable among these theories are; Maslow’s Hierarchy of Needs Theory (Maslow, 1954), Alderfer’s ERG Theory (Alderfer, 1969), Herzberg’s Two Factor Theory; Reinforcement theory (Skinner, 1953) and Expectancy Theory (Vroom, 1964). 
In this study, the researcher sought to be guided by Herzberg’s Two Factor theory. Therefore, to appreciate Herzberg’s Two Factor Theory of motivation, it was essential to first define and justify motivation as the underlying concept in this study. 
Motivation has been defined as “the intention of achieving a goal, leading to goal directed behavior.” (Columbia encyclopedia, 2004). When someone is motivated in his or her work, it means that the person is trying hard to accomplish a certain task. Motivation is therefore important if someone has to perform work effectively. However, motivation alone is not sufficient for effective and efficient execution of work. There is also an aspect of ability, which is, having the skills and knowledge required to perform the job. This is also important and is sometimes the key determinant of effectiveness. Other aspects underlying motivation include environmental factors; having the resources, information, and support one needs to perform well. All these are considered critical in determining performance (ibid)
According to Tang and Waheed (2011), Herzberg’s two-factor theory of motivation explains the factors that employees find satisfying and dissatisfying about their jobs. These factors are the hygiene factors and motivators. The hygiene factors when absent can lead to dissatisfaction in the work place but when fully catered for in the work environment on their own are not sufficient to satisfy workers whereas the motivators referring to the nature of the job, provide satisfaction and lead to higher motivation
In one study in Ghana, Amaoko (2011) examined Frederick Herzberg’s two-factor theory and assessed its application and relevance in understanding the essential factors that motivate the Ghanaian worker. That study added to the understanding of what motivated the Ghanaian worker most and created the platform for a re-evaluation of the thinking and viewpoint that workers rate motivator factors higher than the hygiene factors in the work setting.
In another study elsewhere, Hong and Waheed (2011) examined what motivated employees in the retail industry, and their level of job satisfaction using Herzberg’s hygiene factors and motivators. In that study, sales personnel were selected from ladies’ clothes stores in the shopping mall of Bandar Sunway, Selangor using convenient sampling. The results showed that hygiene factors were dominated motivators in terms of job satisfaction. The working condition was the most significant factor in motivating the employees. Recognition was second, followed by company policy, and salary. Further analysis was performed to assess to what extent the love for money mediates the relationship between salary and job satisfaction. Based on the general test for mediation, the love of money could explain why there is a relation between salary and job satisfaction. The main implication of that study was that sales personnel who value money are highly satisfied with their salary and job when they receive a desired raise.
1.8 Conceptual Framework
When school teachers working condition are good, the impact include reduced teachers’ stress, high turnover, absence of sickness, increased teachers’ motivation, high job satisfaction, cooperation, effectiveness in classrooms, and increased student achievement (William, 1995).
This concept is reminiscent of a “Force Field Analysis.” The key players to facilitate better working conditions for teachers in rural schools are: The Government and key Stakeholders such as trade unions playing on one hand; and the local education managers such as the DEBS officials and the school managers playing on the other.
If the government and the key stakeholders work together to improve the working conditions of teachers in rural schools, this would lead to high teacher retention in rural areas as the teachers would be motivated enough to stay on and teach in the rural schools. At the same time, if the local education managers such as the DEBS, DESO, ESOs, HRO   and even school managers practice a humanistic approach to human resource management, this is likely to improve efficiency and effectiveness among the rural teachers as there would be increased motivation at the place of work.  This concept is illustrated in the figure below.


CONCEPTUAL FRAMEWORK

Figure 1.  
Efficient and effective teachers 
· Quality education
· High morale/motivation.
·  Reduced stress
· High turnover
· Reduced absenteeism
· Job satisfaction
· Enhance cooperation
· Increased learner performance.
Advocacy for improved working conditions in rural schools
GRZ policy on teachers working conditions  
-  Support from Stakeholders e.g. Teacher unions.





Better working conditions



Managerial characteristic of head teachers and the DEBS officers (humanistic approach)





Concern for staff welfare


Personal characteristic of education managers
· Age
· Qualifications\
· attitude

Source: author.




1.9 Delimitation and Limitations of the Study
Delimitation is taken to mean the parameters of the study. This refers to the population of the study, the sample, and the setting while Limitations refer to some circumstances that are beyond the control of the researcher in the process of conducting the research such as financial and time constraints.
1.7.1 Delimitation
This study was conducted in Chienge district. Chienge has about 100 schools. These include GRZ schools and community schools. Hence, this study involved head teachers and school teachers sample among the schools in Chienge district. The researcher did not involve head teachers and class teachers from any other district within or outside Luapula Province.
1.7.2 Limitations of the Study
This study could certainly have included other rural districts in Luapula Province in order to have a significant representation of the plight of rural school teachers in the province had it not been for constraints posed by limitations of time and Inadequate finances on the part of this researcher. The researcher is pursuing this Master’s degree programme on self-sponsorship and therefore could not afford a study that attracts very huge expenditure. Consequently, the findings of this study are limited to Chienge district only.

1.8 OPERATIONAL DEFINITION OF TERMS
In this study the highlighted terms are defined as follows: 
Community schools: These are institutions of learning owned and managed by the local community. Traditionally the teachers have been paid by the community but in some cases government has come in to pay the teachers.
Government Schools: These are institutions of learning owned and managed by the government. The government covers the payment of teachers’ salaries and all activities in the running of the school. Teachers practicing at these schools are referred to as Government school teachers. 
Grant Aided Schools (Mission Schools): These are institutions of learning to which the government contributes 75% of their operational costs in the form of school grants and is responsible for the payment of teachers’ salaries and other school requisites (Kelly,1999).
Private Schools: These are institutions of learning owned and managed by either private companies or individuals. They operate as business entities and charge high fees to make profit. (Banda, 2002). Teachers practicing at these schools are referred to as private school teachers
Quality of work life: An individual's reaction to the work place and to a general sense of psychological well- being at work
Teachers working conditions: these entail the physical and psycho-social aspects of a teacher’s work place, that is, the quality of school infrastructure, the teaching and learning materials, learners, management as well as teachers pay.
The next chapter is a review of related literature to show what other writer have written on the subject under study. The highpoints include: Evolution of the teaching occupation in Zambia; The concept of teachers working conditions Zambia; Studies on teachers working condition from a global perspective; the African perspective; and the Zambia perspective. Finally the status of rural school teachers in Chienge is highlighted. Succinctly, the next chapter surmounts some of the research carried out internationally and locally on rural teachers working conditions and the gap that the current study sought to fulfill.
1.9 Summary of the chapter
The introductory chapter covered the background to this study which is realized from the topic, working conditions in Zambia rural schools and their impact on teacher motivation: a case of Chienge district in Luapula province. The chapter further presented the statement of the problem, purpose of the study, study objectives and research questions. It also covered the significance of the study, study limitations and delimitations. It ended with operational definitions of terms used in the study.


CHAPTER TWO
REVIEW OF RELATED LITERTURE
2.0 Overview
This chapter reviews literature on the subject for study. It has the following sections:  Evolution of the teaching occupation in Zambia; the concept of teachers working conditions; the purpose and importance of improved working conditions for teachers; teachers working conditions from a global perspective; teachers working conditions from the African perspective; and then the teachers working conditions from the Zambian context.
In many African countries, “most trainee teachers express a strong preference for urban postings” (Adedeji and Olaniyan, 2011:57). This has been attributed mainly to the deplorable quality of life in the rural areas as compared to life in urban areas. In short there is a low Quality of Work Life in rural schools. Walton (1973) defines quality of work life as the conditions and characteristics of work that contribute to motivation, performance, and job satisfaction. The difference between quality of work life and career motivation seems to lie in the fact that quality of work life is a contributor to motivation. In other words, the higher the quality of work life, the more motivated employees will be.
Rural areas have been defined as generally open areas, with low settled population densities; and a high proportion of the unsettled land area used for primary production (agriculture, livestock, forestry, fisheries). The residents of rural areas are largely dependent on these primary production activities as their principal, if not their only source of livelihood (Atchoarena and Sedel, 2003).
Adedeji and Olaniyan (2011: 20) stated that: 
In many developing countries, one or more of the following factors often characterize rural schools: dispersed populations, displaced populations, limited basic infrastructure, and endemic malnutrition among children, the HIV/AIDS pandemic, and high levels of child labour in agriculture. The consequences of these factors for student learning are that schooling is an interrupted process. The demand for labour from school age children, their poor health, difficulties associated with getting to school and the limited benefits accrued from being at school all work against the demand for, and increase the obstacles to, schooling. The result is that children often attend school irregularly.

In view of such characteristics in rural schools, head teachers have difficulties in managing schools and class teacher also have difficulties in managing classroom. Apart from the challenges that generally characterize rural schools in Africa, teachers have expressed concerns about the quality of accommodation for teacher, classroom facilities, school resources, and access to leisure activities (Towse et al. 2002). Other major sources of concern include less access to good medical facilities and health care. Rural areas often have deplorable state of the roads that make transport and communication difficulty. Akyeampong and Stephens (2002) observed that newly qualified rural teachers not only have fewer opportunities for professional advancement but also experience problems in being supported in career development opportunities. 
The plight of rural school teachers appears to be a source of concern worldwide. For instance, the National Commission on Teaching and America's Future (NCTAF) (2002) had observed that teachers assigned to teach in rural schools often cite poor work conditions as a factor of dissatisfaction and increased likelihood to leave. These work conditions include poor facilities, inadequate number of textbooks and supplies as well as large class sizes.
 In Zambia, the plight of teachers in rural area as far as working conditions are concerned is generally not different from other rural teachers in Africa. This is why even international organizations especially those with a high stake in education have expressed grave concern at the 
Numerous challenges faced by teachers in rural areas. For instance, on 5 October 2010, the World Teachers’ Day, the heads of some United Nations aid agencies namely Educational Scientific and Cultural Organization (UNESCO), the United Nation International Children’s Fund (UNICEF), the United Nations Development Programme (UNDP), and the International Labour Organization (ILO) did acknowledge that nowhere in the world do teachers work in more challenging circumstances, serving communities with higher rates of poverty, confronting more demoralizing impact of HIV and AIDS on colleagues, students and families than in African rural areas. (Adedeji and Olaniyan, 2011:5).


2.1 Evolution of the teaching occupation in Zambia.
For many years in pre-independence Zambia, the teaching occupation had been associated with the church. The establishment of schools by European churches was a platform for spreading the word of God, into Africa. As education was provided it was simply centered on the ‘3Rs’ meaning reading, writing and arithmetic. This owes to the fact that it was the missionaries who introduced formal education in Zambia in the late 19th nineteenth century (Kelly, 1999). Later during the post-independence era, the involvement of the government and private sector in the provision of education broke the church’s monopoly in educational provision. Hence, the first types of schools were mission schools, then the government joined in establishing schools and finally in the 1930s private schools started emerging. Today in Zambia there are four main categories of schools in which practicing teachers work:  Government schools (public schools), private schools, mission schools (Grant aided schools) and community schools. 
2.2 The concept of teachers working conditions
Working conditions may be perceived from different perspectives. Generally, teacher working conditions may be defined as the physical and psycho-social aspects of the teacher’s workplace. 
The following examples constitute the physical conditions under which the school teachers work: the classroom and its associated learning and teaching resources; number of learners per class; and noise level at school. The psycho-social conditions under which the school teachers work include the quality of learners and their relations with the teacher; interaction with the parents, colleagues and school management, time pressure, workload, and role conflict (Direk, 2003; Holloway, 2002). Both physical and psycho-social aspects of the work place have a profound impact on teachers’ well-being and this has a multiplier effects on students’ well-being (Dollard, et al., 2003).
Teachers working conditions have much to do with not only the physical and psycho-social aspects of their work place but also their accommodation and matter of teachers’ remuneration, the Rasheed (2000) had noted.
Rasheed (2000) observed that teachers working conditions affect their ability to provide quality education. In support of this perspective, Silwimba (2006) claimed that motivation and the conditions of work are all critical factors that impact on the performance of teachers. He observed that there are some problems faced by the teachers that have financial implications on the employer; but there are also several problems that can be addressed without much financial burden through planned, systematic and sympathetic approaches and interventions. Silwimba (2006) further postulated that while matters like improvement in salaries, provision of promotional opportunities and better amenities at work and life such as housing and transport involve major financial commitments to the Government, matters such removal of grievances, participation of teachers in the educational processes and improving the quality of life in the school community can make significant contributions to improving the status and dignity of teachers as they do not need much monetary inputs.
2.3 Studies on teachers working condition: global perspective 
Studies world-wide have observed a strong correlation between good working conditions such as good relationships and a suitable workload at schools and positive influences both on schools and teachers (Direk, 2003; Tye and O’Brien, 2002; OECD, 2003).  Some of these positive influences were associated with reduced teachers’ stress, high turnover, absence of sickness, increased teachers’ motivation, high job satisfaction, cooperation, effectiveness in classrooms, and increased student achievement (William, 1995). 
On the other hand, these studies have claimed that bad working conditions such as work overload, crowded classrooms, low salary and status, students’ behaviour and motivation problems, poor physical conditions, lack of necessary resources, low support from administrators, colleagues, and parents were reported to have negative impacts on teachers. Some of the negative impacts were found to be high level of stress, poor morale, and low job satisfaction, negative work culture, absenteeism by the teachers and in some cases even conflict between school management and the teachers (ibid).
In Sweden Skolverket, (2006).undertook a study about teachers’ stress revealed that some of the reasons of teachers’ stress are related to poor working conditions, work overload, teamwork, bad air, noise, low salary levels and social status, class size, lack of resources, the problems of substitute teachers, no effective management, extracurricular activities, increase in administrative duties, evaluations, documentation, and paperwork, demanding teaching situation, budget problems, and lack of opportunities for professional development.

2.4 Teachers working conditions: African perspective
Literature has lamented the poor working conditions of teachers in many Africa countries.  According to the Association for the Development of Education in Africa (ADEA) (2006:1), “teachers’ working conditions in terms of management, benefits and professional support are poor in many countries of Sub-Saharan Africa”. The association noted Irregular pay, crowded classrooms, and lack of pedagogical support as some of the daily constraints faced by most teachers in Africa. “These shortcomings are undermining teachers’ motivation and performance and more importantly, inhibiting the professional development of the teaching occupation.”(ibid) 
Looking closely on the condition of teachers and teaching in African countries, it is apparent that teachers’ fundamental role is not always valued or prized. The worth of teachers is very low, due to poor recognition given to the teaching profession as explained by various de-motivating factors. Teachers in many African countries are working in challenging conditions that are aggravated by poor remuneration; delay in payment of salaries, allowances and promotions; scarce teaching and learning resources; and disrespect from government, parents and the community at large. Teachers assert that poor teaching condition and decreasing level of motivation affect their performance in the classroom and reduce the ability of students to achieve satisfactory learning outcomes, thus reducing their capability to deliver quality education. Teachers feel ignored in the decision-making process and powerless in their efforts to improve the learning experience of their students, despite their desire and enthusiasm. Policy makers are also increasingly making more demands and expectations on teachers to carry out new initiatives in which they had neither been consulted nor are conversant with. This not only creates a feeling of ignorance from policy implementers but also presents many obstacles in the implementation of new plans. This apparently undermines the role of teachers in education reform process and underscores the need for an improved working condition of teachers across the continent of Africa.



2.5 Studies on teachers working conditions in Zambia 
 From the time of independence to the 1970s, the status of teachers and the teaching occupation as a profession was fairly high (Mwanakatwe, 1968). But, by early 1980s the situation had changed, and teaching became one of the lowly paid and poorly regarded occupations in the country. This situation was attributed to political, economic and social factors (Kelly, 1999). 
A number of scholars have carried out studies on the Zambian teachers’ working conditions that have been deteriorating over the years. Most of these studies focused on understanding how the teachers, practicing in mission, private and government schools perceived themselves and their occupation.  In one study, for instance, Chakulimba (1986) found that since independence, there had been a gradual erosion of the teachers’ status in Zambia and pointed out the factors contributing to the problem as heavy work load, poor conditions of service, poor accommodation and low pay. Other studies that have been conducted on the status of teachers in Zambia include Tiberondwa (1976) and; Datta (1984). 
2.6 Status of rural school teachers in Chienge.
Indications are that there is no available literature on the status of rural school teachers in Chienge vis-à-vis their working conditions. However verbal information obtained from officials at the District Education Board Secretary’s office in Chienge indicate that, the district particularly its remote schools suffers from serious shortage of teaching staff. This is owing to the fact that nowadays there are so many trainee teachers graduating from colleges and universities but are not being recruited and deployed by the government.
Recruitment of teachers by the government nowadays is highly irregular and insufficient to absorb the bulk of trainee teachers in Zambia. As Silwamba (2006) pointed out, in the past students were posted during the last term of their teaching courses and transport was available to take them to schools. Currently, there is considerable delay in the recruitment and appointment of teachers. Sometimes, it takes as long as 2-3 years for many teachers to get appointed after completing their training. Besides the above mentioned reasons, the government being the largest consumer of trained graduates, it has introduced a system where only those who completed earlier should be recruited hence leaving a larger margin of the graduates unemployed. 
Studies indicate that salary, work conditions, incentives, medical allowance, security, recognition, advancement growth, pupils’/students’ indiscipline, school policy and status are the most important factors of motivation to teachers that could enhance, retain or cause them to leave, and also the general perception of inequity among teachers when they compared themselves with their colleagues with the same qualifications, experience and responsibilities (Seniwoliba, 2009)
2.7 Conclusion
Every individual adult cherishes working life as it contributes to a person’s socio-economic status and wellbeing. This includes working as a school teacher whether in a public school or private school. When people are working they not only develop their skills and earn a living but also develop social relations within and outside the work environment. However, if the working conditions of a teachers are not conducive enough, such conditions may also have negative effects on an individual teachers’ performance in the classroom. Examples of poor working conditions include: work overload; lack of teamwork; noise; low salary levels and social status; class size; lack of resources; inefficient management; un-coordinated extracurricular activities; and lack of opportunities for professional development. 
The Herzberg’s Two Factors theory can be applied to good affect by school principals in the motivation of their staff. Teachers should be given opportunities to be involved in shared decision-making, professional and personal growth programmes, collegial relationships and teamwork with job enrichment opportunities. Moreover, the teaching task should be made more interesting, meaningful and challenging since the job itself. According to Herzberg’s Two Factor Theory, this is an important factor to teachers. It’s also clear that education leaders should be concerned with eliminating the causes of dissatisfaction so as to motivate teachers. The two theories of motivation have been described and examined and their application to teacher motivation has been discussed in detail. The theories have revealed that teacher motivation is influenced by both intrinsic and extrinsic factors.
2.8 Summary of the chapter 
This chapter discussed the related literature on the topic at hand, among the covered issues include; evolution of the teaching profession in Zambia, concept of teachers working conditions, studies on teachers working conditions: Global perspectives, Teachers working conditions; African perspective, Studies on teachers working condition in Zambia and Status of  rural school teachers in Chienge. 



















CHAPTER THREE
METHODOLOGY OF THE STUDY
3.0 Overview
This chapter looks at the methodology that guided the study. The methodology of study involves a description of how, when and where data was collected and how it was analyzed. In so doing the researcher first had to decide on the overall plan of the study to be followed so as to be guided by it in terms of the method to use for data collection, data analysis and interpretation. In other words the researcher was to decide on the research design. This effectively led to choosing the target population, the sample size and sampling procedure. The methodology of study also highlights the instruments were used to collect data. Still in this chapter, there is a section on Ethical issues, that is, moral obligations that were observed in the course of undertaking this study. Lastly, there are also issues on validity and reliability of data collection instruments. 
3.1 Research Design
A Research design may be defined as a set of logical steps taken by the researcher to answer the research questions. Welman et al (2005:46) described a research design as the overall plan, according to which the respondents of a proposed study are selected, as well as the means of data collection or generation, while Babbie and Mouton (2010) describe research design as a plan or blueprint for conducting the research. A research design should therefore provide the researcher with a clear research framework to guide the methods for data collection, data analysis and interpretation
The chosen design must assist to answer specific questions like what will be studied, define the population to be studied, the sample to be drawn and how the sample would be chosen. 
This study adopted a Descriptive Survey Design. According to Salaria (2012), a Descriptive Survey Design employs application of scientific methods by critically analyzing and examining the source materials so as to interpret the data and make generalizations and predictions.  This descriptive survey design included both qualitative and quantitative methods. Data was collected using a structure interview guide and questionnaires. In other words, the researcher used the qualitative and quantitative research methods involving a semi-structured interview guide and questionnaires respectively for data collection.
 According to Kombo and Tromp (2006) a qualitative research is a form of research that involves description; it seeks to describe and analyze the culture and behavior of humans and their groups from the point of view of those being studied. It is often used as a means to collecting verbatim statements from respondents in view of the fact that open-ended surveys allow respondents to offer responses within their unique context, and the value of the information provided can be exceptionally high
3.2 Target Population
Target population in this study refers to the people who are eligible and accessible to the research as a pool of subject names. Sidhu (2003) aptly states that a target population is an aggregate or totality of objects or individuals regarding which inferences during the study are made. It can also be referred to as an entire group of persons or elements that have at least one thing in common.
Population (or universe) is simply the entire set of objects, events or groups of people which is the object of research and about which the researcher wants to determine some characteristics (Ngoma 2006). The target population of this study would therefore consist of all school teachers and head teachers from Chienge district. There are currently 55 public schools in Chienge district. This figure includes community schools. Table 1. Shows the list of all these schools. 







TABLE 2.
	NUMBER OF SCHOOLS IN CHIENGE DISTRICT IN 2018

	S/N
	SCHOOL

	1
	CHAKABA PRIMARY SCHOOL

	2
	CHIENGE PRIMARY SCHOOL

	3
	CHIKUBI PRIMARY SCHOOL

	4
	CHIPUNGU PRIMARY SCHOOL

	5
	FUTU PRIMARY SCHOOL

	6
	KABWE PRIMARY SCHOOL

	7
	KAFULWE PRIMARY SCHOOL

	8
	KALEMBWE PRIMARY SCHOOL

	9
	KALOBWA PRIMARY SCHOOL

	10
	KANTIPA PRIMARY SCHOOL

	11
	KANYANGALA PRIMARY SCHOOL

	12
	KAPAKO PRIMARY SCHOOL

	13
	KASASE PRIMARY SCHOOL

	14
	KASEKE PRIMARY SCHOOL

	15
	KASOTE PRIMARY SCHOOL

	16
	KATELE PRIMARY SCHOOL

	17
	L / CHOMBA PRIMARY SCHOOL

	18
	L/ CHIKWAMA PRIMARY SCHOOL

	19
	L/ CHOMBA II SECONDARY SCHOOL.

	20
	LUNCHINDA  SECONDARY SCHOOL

	21
	LUPIYA  PRIMARY SCHOOL

	22
	MAOMA PRIMARY SCHOOL

	23
	MIPA EAST PRIMARY SCHOOL

	24
	MUKUNKU PRIMARY SCHOOL

	25
	MUKUNTA PRIMARY SCHOOL

	26
	MUNUNGA PRIMARY SCHOOL

	27
	MUNUNGA  SECONDARY SCHOOL

	28
	MUSEKA JUNIOR SEC

	29
	MUTAMPUKA PRIMARY SCHOOL

	30
	MUYA SECONDARY SCHOOL

	31
	MWABU PRIMARY SCHOOL

	32
	MWASE JUNIOR SEC

	33
	NYAMFWA PRIMARY SCHOOL

	34
	PONDE PRIMARY SCHOOL

	35
	PONDE  SECONDARY SCHOOL

	36
	PONDWA SEC SECONDARY SCHOOL

	37
	PUTA  PRIMARY SCHOOL

	38
	LUBAMBE PRIMARY SCHOOL

	39
	CHANSA COMMUNITY SCHOOL

	40
	CHIBABILA PRIMARY SCHOOL

	41
	CHILIMBA PRIMARY SCHOOL

	42
	CHIPUNDU COMMUNITY SCHOOL

	43
	KAKOMA COMMUNITY SCHOOL

	44
	KAPAMPALE COMMUNITY SCHOOL

	45
	KAPATI COMMUNITY SCHOOL

	46
	KAWAMA PRIMARY SCHOOL

	47
	LAMBE COMMUNITY SCHOOL

	48
	MUCESE COMMUNITY SCHOOL

	49
	MULONDA COMMUNITY SCHOOL

	50
	MUSANGU COMMUNITY SCHOOL

	51
	MUTALALA COMMUNITY SCHOOL

	52
	NAMWALE COMMUNITY SCHOOL

	53
	NJELESANI COMMUNITY SCHOOL

	54
	SANSAMUKENI COMMUNITY SCHOOL

	55
	KANKE COMMUNITY SCHOOL

	
	TOTAL                                   55


Source: Chienge District Education Board Secretary’s Office.
3.3 Sample Size and Sampling technique
3.3.1 Sample size
A sample is a group of subjects selected from the population which is investigated by the researcher. A sample can be viewed as a subject of measurement drawn from a population which is investigated (White, 2005; 252). In this study the sample size was 30 respondents, that is 20 class teachers and 10 head teachers from selected schools in Chienge.
3.3.2 Sampling technique
This study used Non-Probability Sampling technique called Convenient Sampling. A non-probability sampling technique is one that does not follow the theory of Probability in the choice of elements from the sampling population (Kumar, 1996). 
According to Alvi (2016), Convenient Sampling, also called accidental sampling or opportunity sampling, is used when the target population is defined in terms of a very broad category, for example Men, women, college students, teachers, and businessmen. Any member of the target population who is available will be approached and asked for participation in the research provided they are in a homogenous group and there is informed consent. A homogenous group is a population whose every element is similar regarding the variables required for the research. In case of this study, it is all the school teachers and head teachers in Chienge district.  
3.4 Data Collection Procedure
Data collection is a process of finding information or materials for the research proposal solutions. It involves conducting interviews or administering questionnaires or observation. These techniques are planned as part of the research design and the process is important to the success of the study (Burns, 1991).
Before data collection exercise, permission was sought from the District Education Board Secretary, and on ward to the supervisors (head teachers) of teachers that were to be sampled for the study.
3.5 Data Analysis
The first stage in data analysis was to profile the settings and the individuals selected for the study as a requirement under case study analysis (Creswell, 2009). This was then followed by a sequential analysis of data sets according to emerging themes
The interview data was analysed through a systematic coding, following the approach suggested by Saldaña (2012). This type of analysis consists of a systematic breaking down of data according to a code list or code system, in such a way as to identify relevant patterns. The coded segments will then be grouped and synthesized into more general categories, which in turn get linked to more general themes and theoretical concepts.
3.6 Ethical Considerations
Gratton and Johns (2010: 121) indicate that all researchers regardless of research design, sampling techniques, and choice of methods are subject to ethical considerations. Ethical considerations mainly have to do with permission to carry out the research, obtaining informed consent from the participants and assuring confidentiality of the information they give. Since the study was to be conducted in rural schools of Chienge district, it was necessary to seek permission from relevant offices before the commencement of research. The first office to ask permission from was the District Education Board Secretary’s office. In conducting this research, care was taken to avoid any form of harm to the participants in the light of sensitivity to the research theme as regards the responses about management competencies on the part of supervising officers.
3.7 Validity and Reliability of Instruments
Validity of measuring instruments implies measuring what the instrument was intended to measure. Reliability is the precision of the measuring instruments. To ascertain the validity of the data collection instrument, the researcher had to submit it to the supervisor for comments or suggestions and then validation. After that, there was a pretesting of the instrument in order to afford the researcher an opportunity to rephrase certain questions that were be deemed to be ambiguous. In the same vein certain question found to be irrelevant had be left out.
3.8 Summary of the chapter
This chapter has discussed the instruments that guided the researcher in the collection of data. It has also stated the rationale for choosing the qualitative approach with a descriptive survey design, this study also adopted the non-probability sampling technique. Instruments of data collection used were interview guide and semi-structured questionnaires and data was analyzed using systematic coding.














CHAPTER FOUR
PRESENTATION OF FINDINGS
[bookmark: _Toc495384695]4.0 Overview
This chapter presents the findings of the study. The presentation is done under two sections: The first section focuses on background information regarding the participants and the research sites while the second section captures the themes emerging from the study. Succinctly, the background information mirrors the personal characteristics of the respondents who participated in the study and the distinct research sites. This background information is meant to facilitate full understanding of the environment in which the study took place. The emerging themes on the other hand refer to the topical issues emanating from the objectives of the study and the research questions.
[bookmark: _Toc495384696]4.1 Background Information on the participant and the research sites
[bookmark: _Toc495384697]4.1.1 Participants
The respondents who actually participated in the study comprised nine (9) head teachers and fifteen (15) class teachers out of a sample size of  ten (10)  head teachers and fifteen (15) class teacher. The head teachers responded through face to face interview while the class teachers respond to a questionnaire. The total number of participants in the study was thus twenty-four out of the expected thirty respondents. This therefore represents 80% of the number that was earmarked for the study.

4.1.1.1. Head teachers
The head teachers who participated in the study are from the following schools: Lambwe  Chomba II Secondary School, Muya Secondary School, Mwase Secondary School, Ponde Secondary School, Chakaba Primary School, Chienge Primary School, Chikubi Primary School, Katele Primary School, and Puta Primary School. Lunchinda Secondary School was among the schools sampled but its headteacher was not available for an interview. Five of the head teachers were male while four were female.
4.1.1.2 Class teachers
The teachers who participated in the study were fifteen (15), that is, eleven male (11) and four (4) females, The teachers were from the following schools: Lambwe Chomba II Secondary School, Mununga Secondary School, Museka Secondary School, Muya SecondarySchool, Mwase Secondary School, Ponde Secondary School and Pondwa Secondary School. Others were from:  Chakaba Primary School, Chienge Primary School, Chikubi Primary School, Katele Primary School, Lambe Primary School, Lupiya Primary School, and Puta Primary School.
In terms age, 20% (3) of the class teachers were aged between 25 and 35 years, 53.3% (8) of class teachers were aged between 36 and 45 years,  and 26.7% (4) , were aged between 46 and 55 years. There were none aged 56 years and above.
The intention was to have twenty class teachers as participants mostly from schools where the head teachers were interviewed. However, only fifteen respondents were able return the filled in questionnaire. 

Looking at the years of service in Chienge as a district, the following information was drawn: Six out of nine head teachers representing 67% have been working in Chienge for over fifteen years; two out of nine head teachers (22%) have been working in Chienge for a period ranging from eleven to fifteen; and one out of nine head teachers representing 11% have been working in Chienge for a period ranging from six to ten years. 
With reference to the class teachers years of experience in the district, the following were the findings: four out of fifteen teachers representing 27% of the class teachers in the district  have been working in Chienge for over fifteen years; six out of  fifteen class teachers representing 40%  of the class teachers in the district have been serving in the district for a period ranging eleven to fifteen years; two out of fifteen class teachers representing 13% have been working in Chienge for a period ranging six to ten years; and then we had three out of fifteen class teachers representing 20% having been working in Chienge for a period ranging from one to five years. No one was found to have had less than one year experience. 

Looking at the years of service at their work stations, the following information was drawn: two out of nine head teachers representing 22% have been working at their current stations for a period ranging between eleven and fifteen years; six out of nine head teachers (67%) have been working in current station for a period ranging from six to ten; and one out of nine head teachers representing 11% have been working at their current station for a period ranging from one to five years. 
With reference to the class teachers years of experience at their current schools, the following were the findings: four out of fifteen teachers representing 27% of the class teachers in the district  have been working at their current schools for over fifteen years; six out of  fifteen class teachers representing 40%  of the class teachers in the district have been serving at their current schools  for a period ranging eleven to fifteen years; two out of fifteen class teachers representing 13% have been working at their current stations for a period ranging six to ten years; and then we had three out of fifteen class teachers representing 20% having been working at their current stations for a period ranging from one to five years. No one was found to have had less than one-year experience.
An analysis of the personal characteristics of the participants such as, gender, age, educational level and experience resulted in the plotting of frequencies and percentages as shown in the following tables  

Figure 3 shows the number of participants by gender while figure 4 and figure 5 show the number of year that those who participated in the study have served in Chienge district and at their present schools.
Figure 2. Number of participants by gender.
















Figure 3a. Participant’s years of service in Chienge district.


Figure 3b: Participants years of services at present school




Figure 4: Number of Participants by gender.





4.1.2. Research Sites
There were a total of fifteen research sites. The profile of all research sites is presented as shown in Table 3 below.
Table 3. Pupil enrolment and Staffing levels in Chienge.
	S/N
	NAME OF SCHOOL
	ENROLLMENT
	STAFFING
	DISTANCE FROM DEBS OFFICE

	
	
	BOYS
	GIRLS
	TOTAL
	
	

	1
	MWASE SEC SCH
	346
	303
	649
	19
	5

	2
	MUSEKA SEC SCH
	264
	290
	654
	24
	52

	3
	LAMBWE CHOMBA SEC
	360
	244
	604
	20
	64

	4
	LUNCHINDA SECO
	634
	516
	1150
	20
	29

	5
	MUYA SECO
	347
	285
	632
	18
	48

	6
	PNDWA SECO
	448
	361
	809
	26
	25

	7
	PONDE SECO
	433
	274
	707
	38
	9

	8
	MUNUNGA SECO
	337
	291
	528
	35
	53

	9
	CHAKABA PRI
	241
	179
	393
	13
	7

	10
	CHIENGE PRI
	464
	436
	900
	21
	0.5

	11
	CHIKUBI PRI
	88
	90
	178
	4
	72

	12
	KATELE PRI
	317
	262
	579
	10
	22

	13
	LUPIYA PRI
	718
	675
	693
	16
	10

	14
	PONDE PRI
	418
	414
	832
	16
	10

	15
	PUTA PRI
	966
	963
	1929
	19
	5


Source: Chienge DEBS Office ©
4.2 Emerging Themes
This section presents the findings corresponding to the emerging themes from the objectives of the study and the research questions. These constitute the emerging themes: Availability and suitability of infrastructure for the schools in Chienge and their conduciveness for teachers and learners; Working conditions among school teachers in Chienge and how these impact on teacher motivation; Availability of teaching and learning materials in schools in Chienge and how adequate they are for teachers and learners. The working condition of teacher reflects the Quality of Work Life in most rural areas of Zambia and speaks volume of the levels of teacher motivation in rural areas as compared to their urban counterparts.  Wahon (1973) defines quality of work life as employees' reactions toward their jobs, especially the conditions necessary for satisfying their vocational needs and mental health. Accordingly, quality of work life emphasizes personal growth, working experience, and the ways to improve work in order to fulfill personal needs
4.2.1. Availability and suitability of infrastructure for the schools in Chienge and their conduciveness for teachers and learners.
On list of essential infrastructure for schools, teachers were asked to indicate what was available among the following: classrooms, computer rooms, Science laboratories, Home Economics rooms, Design and technology rooms, Staffrooms Staff toilets, staff offices, and staff houses.
All the participants (100%) admitted that classrooms were available. However only 20% said that their school had adequate classrooms. 80% indicated that classroom accommodation was inadequate. 
The majority of the participants (66.6%) admitted that they have computer rooms were available. However only 20% said that their school had adequate computers in relation to the number of pupil in the classrooms. 80% indicated that computers are inadequate. 
Few participants (`26.7%) indicated having that they have science laboratories. However, 74.3% said that their schools have no laboratories for science practical. 80% indicated that they have inadequate science laboratory apparatus.
Very few of the participants (33.3%) admitted that their schools have Home Economics specialized rooms. The 66.6% said that their schools have no specialized Home Economics rooms. As this was not enough, 80% indicated that the home economics apparatus/equipment were inadequate.
Very few participants (6.7%) admitted that Design and Technology rooms were available. Be that as it may, none of the participants said that their school had adequate resources to teach Design and technology.
Very few participants (13.3%) admitted that their schools have staffroom. The majority schools therefore have no staffroom.
All the participants (100%) admitted that they have staff toilets available in their schools. However only 40% said that their school had adequate staff toilets in the premises. The majority of the participants, 80% indicated that the staff toilets in the school are inadequate to cater for the number of staff. classroom.
All the participants (100%) confirm that they have staff offices but only 13.3% agreed that the staff offices are adequate for staff establishment.
On staff houses in the school, more than half the participants, that is, 66.7% confirmed that there a staff houses on school campus. However none of the participants. Indicated that staff quarters in the school are adequate In relation to the number of staff available.
Issues to do with inadequate school infrastructure have also been complained why there is only one head teacher from an upgraded secondary school with a pupil enrolment numbering about 800 learners. This head teacher said:
“My school has the following Infrastructure: number of classes;6, 2 under construction, computer lab: 0, science lab:0, staff toilets:2, staff offices: 3, staff houses:2 not incomplete. Health facilities; none, as it is so far away.”
On the challenges he further alluded that, 
“there is no proper road to school, temporal bridges are washed away during rainy season, Some of our learners are weekly boarder as they are in school from Mondays to Fridays, classes not enough, pupils also finds it difficult to come at the same school due to roads being impassable”
The other head teacher with about 600 pupils reported that school has the following infrastructure 
Classrooms:4, Comp lab;0, staff room;0, staff offices;2, staff houses;2, science lab;0 home eco;0 design tech;0.
From the border area of Chienge district, one head teacher lamented as follows: 
“Teaching materials books; 1 against 43, the school has one text books per subjects, number of atlas; none, Zambian language text books; none. Incentives; except rural allowance, my teachers are however involved in decision making; yes Health centre; one rural health centre.”
Challenges faced; language barrier as most children come from DRC Congo, lack of accommodation, network problems, poor road network, no banking services, distance to chienge boma, few staffing levels, no electricity, not connected to the national power grid.
Reasons that makes me happy teaching in Chienge; just a sacrifice to teach, since teaching is my noble career.

The greatest range of challenges came from one rural secondary school head teacher who had this to say:
“Transfers; almost everyone requested to be transferred. Reasons; lack of social amenities, no electricity, no good transport, even network for commucation is very poor. Number of teachers transferred from the school since 2015 is four. Teacher absenteeism is low. Reasons for absenteeism include late return from holidays, and going for salaries. Absenteeism among pupils; reasons, long distance to the school by the pupil.”
He further lamented that, 
“Challenges we face from the community are that:  parents do not collaborate with the school management to support children to go to school, some parents marry off their children earlier, lack of infrastructure despite the school running up to the grade twelve. Long distance to the school, lack of banking services.”

Infrastructure availability according to teachers from the sampled schools may be presented as shown in figure 4. 	
FIGURE 4b.


4.2.2. Availability of learning and teaching materials (Pupil – Textbook Ratio)
Asked on the key teaching and learning materials such as textbooks, to determine whether the materials are adequate or inadequate to cater for the number of pupils in class, nearly all the participants indicated that the material are not enough or rather inadequate in school.. Participants were asked to indicate whether the following were adequate or inadequate: English language textbooks; Mathematics textbooks; science textbooks; social studies textbooks; RE textbooks and Atlases. The finding were tabulated as shown in Table 4.
Table 4. Textbook availability in schools in Chienge district
	S/N
	Textbook
	Availability

	
	
	Nothing
	Extremely inadequate
	inadequate
	Adequate

	1
	English Language
	0%
	13%
	67%
	20%

	2
	Mathematics
	0%
	30%
	67%
	13%

	3
	Science
	0%
	47%
	40%
	13%

	4
	Social Studies
	0%
	7%
	20%
	73%

	5
	RE
	0%
	13%
	67%
	20%

	6
	Atlas
	0%
	75%
	25%
	0%

	7
	Desktop or Laptop
	0%
	0%
	87%
	13%

	8
	 Business Studies
	0%
	0%
	60%
	40%

	9
	Zambian Languages
	0%
	0%
	25%
	75%



The majority of schools (67%) indicated that they have inadequate stock of English Language textbooks for learners. Only a few schools (20%) indicated that there had adequate English textbooks in schools. The responses were similar regarding Mathematics textbooks where 67% indicated that they have inadequate stock of the textbooks. Only13% of the schools appear to have adequate stock of Mathematics textbooks. Other areas where schools had deficits are science textbooks, computers, Religious Education, and Business Studies textbooks. Only 13% of the school confirmed having adequate stock of science textbooks. 40% said they had inadequate stock and 47% even said the books were extremely inadequate. As for atlases schools posited extreme deficits as confirmed by 75% of the responses
Subjects where pupil textbooks appear to be adequate are Social Studies and Zambian Languages. This was confirmed by the majority of responses that attested to this fact. Those who said that Social Studies textbooks were enough in school and those held that there were enough Zambian Language textbooks were both 73%. This data is graphically represented in Figure 6.

Figure 5. Percentage availability of textbooks in schools in Chienge.



4.2.3 Motivators at the place of work.
To appreciate the importance of motivation at a place of work as an emerging theme in this study, it is importance to refer Herzberg’s theory motivation. According to Herzberg (1953), the main motivating factors to workers are not in the environment but in the intrinsic value and satisfaction gained from the job itself. Herzberg (1953) contends that to motivate an individual, a job itself must be challenging, have scope for enrichment and be of interest to the jobholder, adding that motivators (sometimes called ‘satisfiers’) are those factors directly concerned with the satisfaction gained from a job. These include factors such as: a sense of achievement and the intrinsic value obtained from the job itself; the level of recognition by both colleagues and management; the level of responsibility; opportunities for advancement and the status provided.
Participants were asked the following questions to determine their level of motivation (satisfaction at their place of work.
i. Do you recieve either rural or remote hardship allowance ?
ii. What other salary related allowances do you recieve ?
iii. Does school management involve you in decision making
iv. Which medical or health facilities are accessible to u ?
v. Do you have opportunities or professional advancement ?
vi. Do you have time for leisure ?
vii. Mention things that make you sad working in chienge ?
viii. Mention things that make you happy working in chienge ?
The findings from the foregoing questions are presented as follows
All the participants indicated that they do receive rural hardship allowance. Other salary related allowances indicated were: Responsibility allowance and double class allowance. On whether school management does involve the teachers in decision making 60% of the participants admitted that they were being involved. On medical or health facilities accessible. Most participants (80%) indicated the clinic (Rural Health Centres) while 20% indicated the Chienge District Hospital.
On whether teachers have opportunities for professional advancement,46.7% responded in the affirmative. On time for leisure, the majority of the participants (60%) responded NO! 
When asked to indicate whether as teachers they were very happy, happy, somewhat happy, or not happy to work in Chienge district, the teachers who said they were happy to work in Chienge were 7%. Those who indicated somewhat happy were 20%. The majority (73%) indicated that they were not happy to work in Chienge district
Taking on the majority of the responses, that is, those who said they were not happy to work in Chienge, the common reasons given were: poor road infrastructure and transport facilities (100%),No banks (100%),under development of the district (80%) and Authoritarian school management(46.7%). few opportunities for professional advancement and Lack modern social amenities (66.7%). 
To those that indicated that they were happy working in Chienge, the common reasons cited by all the participants (100%) is that it is there home district. Thus, serving in their homeland is one aspect that makes them happy working in Chienge. 
Figure 7 shows the percentage of teachers representing the responses in each category. The responses are: ‘Very happy,’ ‘happy,’ ‘somewhat happy,’ or ‘not happy’ to work in Chienge district 

Figure 6. Teachers feeling about working in Chienge district


The sentiments emanating from teachers regarding authoritarian management styles of their supervisor confirm the responses among head teachers when asked to state the main sources of conflict between teachers and management in Chienge. The majority of the head teachers lamented the failure by teachers to comply with authority.
For instance, one head teacher said:
“Failure to comply to those in management by our teachers is one of the main sources of conflict in school.”

4.3 Summary of the chapter
This chapter successfully presented the findings of the study, as depicted from the research objectives, this has been done in a chronological order. The themes presented were as follows; to find out the availability and suitability of infrastructure of the rural schools in Chienge so as to determine their conduciveness for teachers and learners, to establish the availability of teaching and learning materials in rural schools in Chienge so as to determine the effectiveness of teaching and learning and to find out the general trend in working conditions among rural school teachers of Chienge district so as to determine the level of motivation of the teachers working in the district.


















CHAPTER FIVE
DISCUSSION OF FINDINGS
5.0 Overview
This chapter discusses the study findings based on the emerging things that were drawn from the objectives of the study highlighted in chapter one. The main objectives of the study were to bring to light the existing deplorable working conditions for teachers in rural schools of Chienge district in order to arouse awareness among policy makers and other stakeholders in the education system on the plight of those teachers. In the same vein the study was prompted and to gauge the extent to which those teachers in Chienge are provided with supportive working conditions, critical to their motivation and retention in the district. The specific objectives were threefold: 1. To find out the availability and suitability of infrastructure of the rural schools in    Chienge so as to determine their conduciveness for teachers and learners; 2. To establish the availability of teaching and learning materials in rural schools in Chienge so as to determine the effectiveness of teaching and learning; 3. To find out the general trend in working conditions of rural school teachers in Chienge so as to determine the level of motivation of the teachers working in that district. The findings are discussed with reference to each specific objective as follows; 
5.1 Availability and suitability of infrastructure of the rural schools in Chienge. 
All the participants in the study that is, class teachers and their head-teachers have confirmed that there are serious inadequacies in the available basic infrastructure in school that is, classroom space, specialized rooms for teaching practical such as science, staff room, toilet facilities, staff offices, and above all staff accommodation. In some cases some of these infrastructures are not even available. For those that are available they are in most cases not matching the pupil enrolment levels or staffing levels in school. 
With regards to class room infrastructure nearly all the respondents admitted that they were fewer classrooms as compared to the enrolment levels. Reference was being made to the following: classrooms, computer rooms, science laboratories, rooms for design and technology, art and design, staff-room, staff toilet, staff-offices and staff houses nearly all the participants as indicated that have inadequate number of classroom in relations to the school enrolment levels. Nearly all the participants had indicated inadequacies in ICT infrastructure that is computer rooms and the pupil computer ratio. On pupil computer ratio the recommended ratio for computers according to the Ministry of General Education and the Examination Council of Zambia is six pupils to one computer.
Still on infrastructure the majority of the participants indicated serious inadequacies in the number of specialized rooms in their schools. The specialized rooms being referred to as here are: home economics rooms, science laboratories, rooms for art and design, rooms for design and technology and even computer rooms themselves.
According to the Examination Council of Zambia (ECZ) for a school to be approved as examination center it has to have at least one science laboratory and if it is a grade 12 center, it has to have at least two science laboratories. Unfortunately, many grade nine centers have no science laboratory where children can carry out experiments or do some science practical in a suitable room they end up doing natural sciences subjects in ordinary classrooms. The same applies to design and technology or art and design; nearly all the schools in Chienge do not have all these specialized rooms.
On the question of staff room availability, it was interesting to note that only two percent (2%) of the teachers questioned admitted that their schools had staff rooms, the rest of the participants indicated that they do not have staff rooms in their schools. Lack of a staff room in school is a serious anomaly as every school ought to have a staff room A staff room acts as a work area for teachers that do not have teaching periods to mark pupils exercise book or to do lesson preparations.  It is also a social room for teachers to interact with one another as they share personal experiences as well as academic and professional matters. Newberry (1977:40) states “if teachers are to build their teaching experience through interaction with the other teachers and discussion of alternative approaches, they need opportunities to see, first- hand what other teachers are doing” On staff toilet, revelations are that most schools have extremely inadequate staff toilet facilities. This contributes to discomforting episodes especially for female teachers.

5.2 Availability of teaching and learning materials in rural schools in Chienge
The aspect was lack of adequate teaching and learning materialism, especially textbooks, appeared to be a common feature in all the schools in Chienge. All the participants noted that and head teachers agreeing to the fact that the aspect of teaching and learning materials was the main issue militating against quality in education delivery. 
The lack of textbooks can be a major barrier to learning among pupils thereby impacting on the quality of the learning outcomes. A research by World Bank Group (2015) indicates that there is a great shortage of textbooks at primary school level in Zambia due to inadequate funding and systemic weaknesses in the execution of the textbook procurement policy. According to the 2015 Educational Statistical Bulletin, the pupil/book ratios for both English and Mathematics was at 4:1 in 2015. In Chienge the pupil/textbook ratio was found to be low than 4:1. One head teacher reported a pupil/ text book as low as 10:1.
The main problem cited by World Bank (2015) for the low pupil book ratio is that the current textbook procurement policy places the responsibility of delivering textbooks to publishers. It was established that the role of primary schools is limited to the submission of textbook orders to publishers through the District Education Board Secretaries (DEBS). This procurement policy has proved to be inefficient especially given the pressure brought about by the launch of a new curriculum framework in 2014 which requires new teaching and learning materials. As a result of these policy bottlenecks, the textbook shortages at primary school level are common. The report of inadequate teaching and learning aids particularly textbooks tallies with the survey conducted by the World Bank Group (2015) that revealed that about 92% of the pupils and 16% of the teachers at Grade 5 level had no textbooks in Zambia mainly as a result of the inefficient delivery of books by the suppliers.
In adequate infrastructure and lack of sufficient teaching and learning materials have not only been a demotivating factor on rural teachers but have also lowered the quality of education in schools As World Bank (2015) observed, quality of education is high if the school is well-resourced with inputs such as highly qualified teachers, teaching and learning materials, infrastructure, relevant curriculum and students.
Education has always ranked high on the Zambian development agenda since independence in 1964. Every decade has seen major education policy pronouncements aimed at improving access to quality education for all which were all consolidated through the development of the National Education Policy, Educating our Future, in 1996 and the enactment of the Education Act of 2011. During the National Implementation Framework III from 2011 to 2015, government invested significant efforts in infrastructure development involving new constructions and upgrading of existing infrastructure. The infrastructure development programme has been impressive with an increase of 1% in the provision of new infrastructure at primary school level to about 4 % at secondary school level during the NIF III period (MoE, 2013).
Similarly, more emphasis was also placed on the training and deployment of teachers, leading to a marked increase especially in teachers attending in-service training. The strong commitment by government to improve the education system is also evidenced by the share of the national budget allocated to the education sector. These policies have brought about tremendous improvements in the sector. Major developments in the sector have included the continuous expansion of the education system particularly school enrollments at all levels especially after the declaration of free primary education in 2001.
Currently, schools also receive grants directly although the allocation and subsequent releases of these funds are low and often delayed. Similarly, the procurement of textbooks and other materials has also increased although there are still critical challenges with the procurement policies and supply of quality textbooks especially under the revised curriculum. However, despite the steady increase in funding to the education sector and the sustained growth in enrolments, the education system continues to face numerous challenges such as the low quality of education and limited share of the education budget going towards service delivery. Concerns about the poor quality of education have been consistently highlighted in the findings of all the national assessment surveys that the Ministry of General Education (MoGE) has undertaken since 1999. 


5.3 Working conditions of school teachers in Chienge
Chienge is an underdeveloped, rural district. Workers in Chienge have been subjected to extreme rural hardships ever since the district was established. For teachers the lamentations are so high that the mere mention of the name Chienge is likely to send chills in any teacher waiting to be deployed after completing training in college or university. The working conditions include poor school infrastructure and teacher accommodation; inadequate teaching and learning materials; and a Pupil- Teacher Ratio of 120 or more (Mwansa, 2016) and low pupil/ text ratio. The poor working conditions for rural school teachers in Chienge coupled with “the deplorable quality of life in the whole district” (Joseph, 2016) are exacerbated by the generally poor salaries and conditions of service for the teacher in Zambia.  
Chienge is the smallest and most extreme northern district in Luapula province. It is situated 350 kilometers from Mansa, the provincial capital, and 1, 200 Km from Lusaka, the national capital, the area was initially part of Nchelenge district until 1978 when the then UNIP Government decided to give it a district status. For one to reach Chienge, one has to travel through the dilapidated Kashikishi-Lunchinda gravel road, which links Nchelenge and Chienge districts. Although, this road is 98Km long from Nchelenge and Chienge, It  takes about three hours or even more for one to reach that destination. Most of the renowned public service buses that travel to Luapula have now abandoned the Chienge route and only go up to Nchelenge, fearing the state of the road, especially with the onset of the rains. To reach Chienge, most commuters rely on taxis that charge as much as K200 (2018) between Nchelenge and Chienge. According to Joseph (2016), there is no comfort in travelling using the taxis in question because they are always overloaded with people and luggage. Furthermore, the district has no filling station and has to rely on fuel from Nchelenge district. This scenario makes working in Chienge an agonizing experience.




5.4 Summary of the chapter 
This chapter has discussed the findings of the study as mirrored from the research objectives in the following order; the availability and suitability of infrastructure of the rural schools in    Chienge so as to determine their conduciveness for teachers and learners, to establish the availability of teaching and learning materials in rural schools in Chienge so as to determine the effectiveness of teaching and learning and to find out the general trend in working conditions among rural school teachers of Chienge district so as to determine the level of motivation of the teachers working in the district.
















CHAPTER SIX
CONCLUSION AND RECOMMENDATIONS
6.0 Overview
This chapter presents the conclusion and recommendations of the study, the conclusion is made in line with the objectives of the study. The research questions and the theory that guided the study the recommendations are segmented into those that broadly relate to the working conditions of school teachers in Chienge district and then the recommendations for future research on rural schools in Zambia.
6.1 Conclusions
Having undertaken this study whose objectives where; to find out the availability and suitability of infrastructure of the rural schools in Chienge; to establish the availability of teaching and learning materials in rural schools in Chienge; and to find out the general trend in working conditions of rural school teachers in Chienge so as to determine the level of motivation of the teachers working in that district, the following conclusion is made.
School teachers in Chienge district have been suffering from low quality of work life. This quality of work life is compounded by the low standard of living in the district. The district has neither has a tarred roads nor decent transport facilities and teachers suffer long distances to go for banking and other services in Nchelenge, Kawambwa or Mansa the provincial capital. It has no social amenities such as banks, filling station, super markets, sports stadium, no safe clean drinking water, and no facilities for academic and professional advancement such as library, colleges or university. In the Mideast of all these unattractive conditions in the district, teachers also have to grapple with working conditions at their places of work. Most schools are faced with a lack of adequate staff accommodation, shortage of fresh and safe drinking water, inadequate school infrastructure, inadequate learning and teaching aids, poor salaries and few opportunities for professional advancement and professional coupled with unsatisfactory work relationship between management and staff in some schools. This overall scenario generally highlighted the quality of education provided in school in rural areas such as Chienge inputs in Zambia using three indicators, namely: (a) basic learning materials, (b) pupil –textbook ratio, and (c) class size. Against Zambia’s own set benchmarks, Chienge scores poorly in the provision of school infrastructure and basic learning materials.
6.2 Recommendations
The following recommendations are hereby made; 
 6.2.1 Recommendations to GRZ/ Ministry of General Education
i. The Government should quickly begin to work on the Kashikishi-Chienge road by upgrade it to bituminous standards if Chienge district is to be opened up for  socio-economic development and be a destination of choice for not only civil servants but also private entrepreneuers and investors.
ii. Improve teachers salaries and conditions of service especially for rural teachers
iii. Develop  career and professional development opportunities for rural teachers
iv. Provide incentives package both monetary and non-monetary
v. Linking teachers training to rural schools
vi. Encouraging community participation in rural schools
vii. Adapting curriculum to real life, rural situations e.g farming, fishing, animal husbanding e.t.c
viii. Special traning in ICT for rural teachers
ix. Arrange legislative provision for adequate finance from development of teachers and teaching in rural areas
x.  The Government should ensure there is efficiency and effectiveness in the educational service delivery by improving school infrastructure and teacher management in rural areas in order to stimulate teacher motivation and retention in rural areas such as Chienge.
xi. DEBS office in liaison with school managers should work out attractive incentives that encourage retention of teachers and should ensure publicity of such activities and occasions in the media.  They should work with parents to build enough teachers' houses and all other school infrastructure in order to improve the face of the schools.

6.2.2 Recommendations for future research
Since research was limited to selected these schools in chienge district in Luapula province, the finding cannot obvious be generalized to all the rural schools in Luapula province later alone all rural schools in the republic of Zambia. It is therefore recommended that further research be done that would cover a wide spectrum of schools in Luapula province, or indeed any other province in Zambia. Future research may also be carried out on the perception of student teachers in colleges of education and universities in Zambia regarding deployment in rural area such as Chienge.  

6.3 Summary of the chapter 
The main focus of this chapter was to conclude the study and to provide recommendations, this study was concluded using research objectives while recommendations emerged from research    findings,
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Appendix 1
ZIMBABWE OPEN UNIVERSITY
In collaboration with
THE UNIVERSITY OF ZAMBIA
DIRECTORATE OF RESEARCH AND POSTGRADUATE STUDIES

INFORMED CONSENT TO PARTICIPATE IN THE RESEARCH
My name is Malikana Solami. I am pursuing a postgraduate programme (Master of Education in Educational Management) offered by the University of Zambia in collaboration with Zimbabwe Open University (UNZA/ZOU).
I am here to carry out a research on teachers’ working conditions in Chienge district. Head teachers and class teachers are hereby invited to participate in the study. Participation in the study is entirely voluntary. However, ethics demand that informed consent is obtained from the participants.
There are no risks involved in taking part in this study. This is purely an academic exercise. Data collected will be anonymized, treated as confidential and no individual participant will be identifiable in the research report. Instead, your taking part in the study may help to contribute to the possible improvement in the working conditions of rural head teachers in districts such as Chienge.
For any further information regarding this research, please contact me on 0976504223 or my supervisor at the University of Zambia, Dr. Joseph Ng’andu on 09.
Please sign your name below to indicate that you consented to your participation in the study.


Name………………………………….signature……………………………………………






Appendix 2 
ZIMBABWE OPEN UNIVERSITY
In collaboration with
THE UNIVERSITY OF ZAMBIA
DIRECTORATE OF RESEARCH AND POSTGRADUATE STUDIES

FACE TO FACE INTERVIEW GUIDE: Head Teachers 

Introduction 

Welcome to this interview sir/madam. I am researching on the working conditions of teachers in rural areas. I shall therefore be very grateful if you can share with me on a number of issues pertaining to teachers and learners at your school. This study is purely an academic undertaking and is in no way intended to expose you or your school. Neither your name nor your school will be revealed to anybody and what you will talk about will be kept confidential. Before we proceed i would like to get your consent to conduct and record this conversation with you. 

Part1: Personal particulars 
Place of interview/school……………………………….District………..Start time…….  
Length of service in the Ministry of General Education................... …………………….
Length of service in the current position at this school......................................................

Part 2: Main interview.
1. How many teachers are there altogether at this school including the head teacher and the deputy?
2. Conflict among individuals is inevitable. State the level of conflict between teachers and management or even among teachers themselves in this school?
(a) High       (b) moderate      (c) low
3. What are the main sources of conflict between teachers and management in this school?
4. What are the main sources of conflict among teachers in this school?
5. Since 2015, how teachers have requested for transfer from Chienge at this school?
6. What have been the reasons for seeking transfer from Chienge?
7. How many teachers have actually been transferred from this school?
8. What is the level of teacher absenteeism from duty at this school?
(a) High     (b)moderate       (c) low
9. Generally, what have been the main reasons for teachers who were absent from duty at this school?
10. Do children attend classes regularly at this school?
11. If the answer to question 10 is No, What are the factors contributing to learners’ irregular school attendance?
12. What are the main challenges that you are facing in managing this school?
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ZIMBABWE OPEN UNIVERSITY
IN COLLABORATION WITH
THE UNIVERSITY OF ZAMBIA
DIRECTORATE OF RESEARCH AND POSTGRADUATE STUDIES
Dear Respondent,  
I am a University of Zambia Post Graduate student  pursuing a Master of Education (Educational Management) programme, seeking information purely for academic purposes on “Teachers working conditions in the rural schools of Chienge district”
You are one of the respondents selected for this research. Please answer the following questions as objective as possible. Do not withhold any views that you have on the questions as all information you give will be treated confidentially.
INSTRUCTIONS  
1. Please  answer all the questions. 2. Answer by putting a tick to indicate the answer or answers of your choice or fill in the blanks where necessary. 3. Do not write your name on the questionnaire.
SECTION A: PERSONAL DETAILS OF THE RESPONDENT 
1. Sex: Indicate by ticking in the box provided.  Male                        female
2. Please tick your age range
i. 25-35 years
ii. 36-45 years
iii. 46-55 years
iv. 56-above
3. What is your highest professional qualification?
i. Certificate
ii. Diploma              
iii. Bachelors degree
iv. Masters degree 
v. Ph.D
4. What Grade/Grades are you currently teaching?...........................................
5. How long have you been teaching in Chienge district?
i.  less than 1 year
ii. 1 to 5 years   
iii. 6 to 10 years       
iv. 11 to 15 years    
v. Over 15 years      [image: ]

6  How long have you been teaching at your current school?
i. less than 1 year
ii. 1 to 5 years   
iii. 6 to 10 years
iv. 11 to 15 years 
v. Over 15 years      [image: ]
SECTION B: INFRASTRUCTURE AVAILABILITY.
7 Below is a list of school infrastructure. If any of these resources are available in your school, kindly tick in the space provided and indicate how many.
	S/N
	Description 
	Tick
	How many
	
	
	
	

	1.
	Classrooms
	
	
	
	
	
	

	2.
	Computer rooms
	
	
	
	
	
	

	3.
	Science laboratories  
	
	
	
	
	
	

	4. 
	Home Economics rooms
	
	
	
	
	
	

	5.
	Room for Design and Technology/Art and Design
	
	
	
	
	
	

	6.
	Staffroom
	
	
	
	
	
	

	7.
	Staff toilets
	
	
	
	
	
	

	8.
	Staff offices 
	
	
	
	
	
	

	9.
	Staff houses
	
	
	
	
	
	

	
10.
11.
12.
	Any other (specify)




	
	
	
	
	
	



SECTION C : AVAILABILITY OF LEARNING AND TEACHING MATERIALS (TEXTBOOK)
8 Below is a list of some subjects. Please indicate in the space provided whether pupils texbook are adequate or inadequate for pupils  enrolled in class
i. English language textbooks…………………………..
ii. Mathematics textbooks……………………………….
iii. Science Textbooks ……………………………………
iv. Social Studies textbooks  ……………………………
v. R.E Textbooks ………………………………………
vi. Atlases………………………………………………..
vii. Desktop/ Laptop Computers …………………………      
viii. Business Studies   textbooks…………………………
ix. Zambian Language textbooks………………………..
     
SECTION C: INCENTIVES
9. Do you recieve either rural or remote hardship allowance ? yes or no
1o. What other salary related allowances do you recieve ? extra duty/ responsibility allowance
11. Does school management involve you in decision making ? yes or no
12. Which medical or health care facilities are easily accessible to you ? hospital/health centre 
13. Do have opportunities for professional developement ? yes or no
14. Do you have time for leisure activities such as sports or games ? yes or no                 
15. To what extent are you happy to work in chienge district.
I. Very happy                [image: ]
II.  Happy                       [image: ]
III. Some what happy       [image: ]
IV. Not happy                  [image: ]
16. Give reasons for your answer to Question 15………………………………………….

THE END !                   THANK YOU FOR YOUR TIME.
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