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ABSTRACT

The purpose of this study was to explore the contribution of career guidance services to the preparation of secondary school pupils for tertiary education in Luanshya district in Zambia. The objectives of the study were to: (i) Establish career guidance provisions directed at preparing secondary school pupils for tertiary education; (ii) describe the contribution of career guidance services to the preparation of secondary pupils for tertiary education; (iii) explore elements that might have inhibited the provision of career guidance services in the preparation of secondary school pupils for tertiary education; and lastly, (iv) explore elements that might have enhanced the provision of career guidance services in the preparation of secondary school pupils for tertiary education. The study utilised a case study design supported by qualitative approaches. Interview guides and Focus Group Discussion guides were used to collect data from 24 respondents comprising 12 Head teachers and 12 Career Guidance teachers. Purposive sampling technique was used to select participants. The data collected was analysed qualitatively. This involved using thematic analysis as an approach. The findings revealed that the study schools provided a variety of career guidance services which included provision of career-related information, career search approaches; counselling information; remedial information; orientation services and social rehabilitation information directed at preparing secondary school pupils for tertiary education. Other significance findings were that career guidance services provided in the study schools contributed to instilling academic excellence and ideals in pupils, and that the services insignificantly contributed to the promotion of survival or life skills necessary for tertiary education readiness. Additionally, lack of parental involvement, inadequate working space and under sourcing of the department inhibited the provision of career guidance services affecting the preparation of pupils for tertiary education.  On the other hand, the presence of trained career guidance teachers in most study schools enhanced the provision of career guidance services aimed at preparing pupils for tertiary education. In light of these findings, the study recommended that career guidance services should be incorporated in the main school curriculum or be taught in all class subjects and timetabled to allow majority of the pupils access the services to prepare them for tertiary education. The provision of life or survival skills should be enhanced in order to successfully prepare secondary school pupils for tertiary education. 
Key Words: Career guidance teacher; Transition; Tertiary Education.
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DEFINITION OF KEY TERMS

Guidance:
A systematic process of assisting the learner through personal, social, academic and career development so that he or she can play a meaningful role in society. It is a process of helping an individual to understand himself or herself and his or her world, so that he or she can make a right choice.

Career Guidance Service: 
Opinions or activities or direct actions on individual appraisal, socio-economic information, counselling, placement, follow ups in preparation of individuals in career related decisions and development.

Education:
The process of human learning by which knowledge is imparted, faculties trained, and skills developed.

Tertiary education:
Type of education pursued beyond the Secondary school level. Qualifications obtained include; certificates, diplomas and degrees.

CHAPTER ONE
INTRODUCTION

1.1 Overview

This Chapter sets out to introduce the study. It comprises the background of the study, statement of the problem, purpose of the study, research questions, significance of the study; limitations of the study, theoretical framework, dissemination of findings, operational definition of terms and ends with a summary of the Chapter.

1.2 Background

One of the most pressing challenges in society is the choice of higher education career that secondary school pupils wish to pursue as well as the colleges or institutions that may assist them align their respective visions of success in life. One of the techniques or tactics that has acquired a lot of traction in the twenty-first century is career guidance, which has long been hailed as a critical tool in assisting school-aged youngsters in making the best decisions possible about tertiary education and all of the concerns surrounding it. Career guidance, according to Ncube and Itayi (2015), is a programme and service in the educational system that provides guidance on students' education, career preparation, social concerns and emotional problems.

As a result, understanding what career guidance is and what role the career guidance teachers perform requires an understanding of the historical beginnings and development of this type of assistance. According to Neukrug (2007), the first career guiders were community leaders who strove to create inspiration for others through their teachings. According to Neukrug (2007) (350 BC) some of the career guiders were religious leaders such as Moses (1200 BC), Muhammad (600 BC) and the Buddha (500 BC) while others were philosophers such as Lao-Tzu (600 BC), Confucius (500 BC), Socrates (450 BC), Plato (400 BC) and Aristotle (400 BC)..

Since antiquity, a human being has been seeking to understand himself or herself in connection to his or her community and the cosmos as evidenced by these books. Myths, magic, belief in spirits, ritual and superstition have all been used to try and comprehend his or her existence, behaviour and condition (Gwengo, 2003). According to Neukrug (2007), other religious arts have also been employed as means of obtaining introspection and as tools with which to think, discuss and know about self and the world. 

Other writers such as Fuster (2005) and Kochhar, agree with the aforesaid viewpoint (2017). According to Fuster (2005), various people have employed career guidance in some form or another since the dawn of time, including parents, instructors, friends, elders and so on. He notes that people most usually went to a medical practitioner or family doctor, who, according to the author, was interested in assisting his or her patient with issues such as worries, depressions, fears, anxieties and inner problems. Kochhar (2017) claims that advice is as old as human civilisation and has always existed in every human society. He argues that in early civilisation, elders in the family provided direction to the young while family priests or medicine men provided assistance to those in difficulty by conjuring up spirits of the dead or supernatural forces.
As an individual goes through the secondary level of education, he or she encounters, at times, situations which require him or her to take correct and appropriate educational, vocational and social decisions. Given that learners spend more time in learning institutions than at their homes, it is vital that Schools should have well established and maintained career guidance and counseling departments (Owino, 2015). Therefore, the need for career guidance services in all learning institutions cannot be over emphasised. Globally, it is evident that learners at all levels of learning have needs that call for career guidance services which if unattended could lead to numerous disciplinary issues and wastage (Waititu & Khamasi, 2007). The school as one of the most important of our social institutions is required to adapt quickly to these changing patterns and to help prepare the citizens for tomorrow’s challenges. This means that career guidance in the educational system has a significant role to play in meeting these challenges. Career guidance and counselling in the educational system should aim at helping the human being; men and women alike, to develop their capacities to the fullest which include intellectual, social, physical capacities (UNESCO, 2019).

The understanding of the contribution of career guidance in the preparation of secondary pupils for tertiary education is therefore pivotal in effective career guidance services to pupils in the international and local arena. While this situation is known in other countries, it is not so for Zambia. 

1.3 Statement of the Problem

The importance of school career guidance in our educational system is acknowledged in both the 2011 Education Act and the 1996 Education Policy. For example, according to the 1996 Educating Our Future Policy Document, “the Ministry of Education will expand school career guidance and counselling services, and it will communicate information relevant to post-secondary education training and employment prospects through career guidance” (MoE, 1996). The Ministry of Education clearly values the necessity for an effective career guidance programme aimed at preparing youths for tertiary and higher education as well as future responsibilities and productive lives, as seen by the preceding remark. This is further supported by the content of the 2013 Curriculum Framework which calls for the inclusion of career guidance and counselling in schools as well as teacher education in the curricula prepare teachers for providing guidance and counselling in schools and for pupils in readiness for tertiary education (MoE, 2013; MOE, 2014).

Despite the government's efforts to introduce career guidance in Zambian secondary schools, pupils have continued to leave school unsure of what they can do with their lives, which tertiary or higher education programmes to take and with no sense of direction or purpose in terms of career choices. The majority of school leavers appear to be unaware of their own potential, values, beliefs, personalities, abilities, interests and what tertiary education opportunities were available to them to support their career choices (Mwaba, 2011). As a result, a large number of students who leave secondary school appear to be professional failures in career choices. Because of this scenario, although much has been done on the subject matter, there could be still some areas that need to be known that relate to the contribution career guidance being provided in secondary schools, was making to the preparation of secondary school pupils for tertiary education in Zambia. The present study, therefore, explored the contribution made by the career guidance offered to pupils in selected secondary schools in Luanshya district in Zambia to their readiness for tertiary education.

1.4 Purpose of the Study

The purpose of this study was to explore the contribution of the career guidance services to the preparation of pupils for tertiary education in selected secondary schools in Luanshya district in Zambia.

1.5 Objectives of the Study

Arising from the purpose of the study, the following objectives guided the study:

i. To establish career guidance services directed at preparing pupils for tertiary education in the study schools;

ii. To describe the contribution of career guidance provisions to the preparation of secondary school pupils for tertiary education in the study schools;
iii. To explore factors that might have inhibited the preparation of pupils through career guidance provisions for tertiary education in the study schools; and  

iv. To explore factors that might have enhanced the preparation of pupils through career guidance provisions for tertiary education in the study schools.
1.6 Research Questions

The following research questions guided the study:

i. What career guidance services offered to secondary school pupils in preparing them for tertiary education? 

ii. How has career guidance provided in study schools contributed to the preparation of secondary school pupils for tertiary education?

iii. How have various factors surrounding provision of career guidance inhibited the preparation of secondary school pupils for tertiary education in the study schools?

iv. How have various factors surrounding provision of career guidance enhanced the preparation of secondary school pupils for tertiary education in the study schools?

1.7 Significance 

The findings of the study hoped to be noteworthy since they had the ability to pique interest and raise awareness in the Ministry of Education as well as spur further research. Furthermore, the findings would aid policymakers and other stakeholders in developing policies that would improve the availability of school-based career guidance services in secondary schools. Finally, the research may pique interest in discovering ways to improve secondary school career guidance services in order to better prepare pupils for tertiary education.

1.8 Delimitations 

In terms of context and geographic scope, delimitations define the study's boundaries. It narrows the scope and includes a number of variables over which the researcher had no control (Kombo & Tromp, 2006; Mandyata, 2015). The contribution of career guidance in the preparation of secondary school pupils for tertiary education in the Luanshya district was the subject of the study. The participating Head teachers and Career Guidance Teachers were chosen because they possessed previous expertise in leading and supervising school career guidance programmes in Luanshya district. The researcher believed that these officers' career guidance experiences, perspectives and attitudes would add to the Ministry of Education's current body of knowledge.

1.9 Limitations of the Study 

Certain aspects that posed a challenge to the study were given special consideration by the researcher. Participants exhibited different characteristics and experiences on various themes of the study due to the nature of the participants in terms of their backgrounds and experiences on the contribution of career guidance which made conclusions in some cases difficult, particularly given the sensitive nature of the topic. However, the employment of various research instruments and techniques in data collection helped to mitigate the difficulty mentioned above. As a result, the data gathered was reliable and credible in supporting the study findings.

1.9.1 Theoretical Framework

The Existential Theory of Rollo May (1967) and Yalom (1980) were utilised in the study. Although existential theory is not commonly connected with career guidance, its notions infiltrate the process of career planning and transition which involves self-identity and personal meaning transformation (Maglio et al., 2011). The problems that secondary school pupils were confronted with in preparing for tertiary education and career training in Universities and Colleges are an unavoidable fact.

These unavoidable truths that individuals must confront, which they must be prepared for in order to transcend, are referred to as “givens” in existential philosophical terms. Existential psychotherapy deals with the internal tensions that arise from our existence’s givens (Yalom, 1980). Freedom, meaninglessness, loneliness, and death are among the givens or ultimate concerns.

The researcher came across other competing theories, such as Schlossberg’s transition theory while searching for an appropriate theoretical framework for the study. Nancy K. Schlossberg (1951) created the Schlossberg transition theory at the University of Maryland. The theory serves as a framework for analysing human adaptation throughout changes. Any event or non-event that results in altered relationships, routines, assumptions or responsibilities is referred to as a transition. It provides information on aspects affecting the transition, such as the individual, the environment, and the extent of the impact, as well as ways for assisting the transitioner and coping support (Schlossberg, 2001).
Because the current study explores the contribution of career guidance in the preparation of secondary school pupils for tertiary education, the emphasis is on the implementers of the career guidance services such as head teachers and school career guidance teachers rather than the service recipients, the pupils (transitioners). A transition, according to Schlossberg’s idea, only exists if the individual experiencing it defines it as such (Goodman et al. (2017). The theory was short in this regard because it required the research of the transitioner and the availability of coping skills, so the existential theory was used for this study.

1.9.2 Treatment of the Theoretical Theory

The importance of existential givens to the study of the contribution of career guidance on the preparation of secondary school pupils for tertiary education is being discussed. While existential conceptions of meaninglessness were judged to be the most appropriate key concept connected to the current research, freedom of choice was thought to be the most appropriate key concept. The concept of isolation was also ingrained in the role of career advice in the preparation of secondary school pupils for tertiary education.

Meaning 

“Nothing in the world has importance unless it was created by oneself. There are no norms, ethical systems, or values; there is no external reference; and the universe has no ultimate design” (Yalom, 1980). Yalom (1980) expresses the meaninglessness and freedom that one's life entails. One type of dilemma arises from the inherent meaninglessness of our existence, which conflicts with our need to find meaning in our lives. Meaning refers to having a sense of purpose, meaning, goal or function in an existential sense.

In the literature on career guidance, meaning has long been addressed, both implicitly and explicitly (Chen, 2011). Holland’s (1997) personality type theory, which correlates personality types with different careers for which secondary school pupils are prepared, is an example of an indirect focus on meaning in career choice. The growth of knowledge of one's personality type and making meaning in one's work decision in light of one’s personality is implicit in this idea.

Along with University and Colleges, secondary school pupils are at a vital time in deciding what career to follow. For many people, deciding on a career path is a significant life decision. It can also be an existential one, as a career is frequently regarded as a source of meaning and fulfilment (Miller & Rottinghouse, 2014).

Freedom and responsibility 

Responsibility is closely linked to our ability to make sense of our existence (May & Yalom, 2000). “Freedom entails more than being in charge of the world. One is also solely responsible for one’s own life, not only for one's deeds but also for one’s inaction” (Yalom, 1980). We seek out some sort of structure or authority, even if the authority is a dictator, as the knowledge of our freedom and responsibility has been described as causing a sense of groundlessness which leads to a fundamental unease.

In the context of career guidance’s contribution in the preparation of pupils for tertiary education, one of the most important responsibilities of career guidance is to assist pupils in realising that they have the power and duty to pursue their professional development goals. They are totally responsible for creating their own career paths, as there is no pre-determined programme or action plan for them. In this way, it’s possible that pupils will feel a sense of emptiness or fear about their freedom in the existential sense. It is the role of career guidance teacher to assist pupils in reducing their anxiety as they prepare for tertiary education.

Isolation 

“Each of us comes into existence on our own and must leave it on our own” (May & Yalom, 2000). Interpersonal, intrapersonal, and existential isolation are the three categories of isolation identified by Yalom (1980). Whereas interpersonal isolation refers to loneliness caused by separation from others, and intrapersonal insolation refers to the denial of one’s own feelings, desires, judgments, and potential in favour of others’ desires, existential isolation refers to the inevitability of human existence's isolation.

Existential solitude can arise in the presence or absence of interpersonal connection and participation. It’s the unbridgeable chasm between oneself and the rest of the world. Separation, self-reliance, and independence are necessary for personal growth. Relinquishing interpersonal fusion, on the other hand, brings with it the fear of existential isolation; in other words, there is a tension between progress and isolation. When confronted with freedom and responsibility, existential isolation is pushed to the forefront, as one is alone in that no one else but the individual is responsible for one’s life.

Increased social contact, support from the school career guidance teacher and a supportive school community have all been found to aid pupils in career planning and development (Ahmed et al., 2018). Individuals’ experiences of implementing action plans were found to be aided by social support while a lack of social support was reported to impede these tasks (Maglio et al., 2011).

1.9.3 DISSEMINATION OF FINDINGS

The findings of the study will be made public through presentation of papers at seminars and conferences. Articles will be written and put in the print and audio visual media, in referenced journals and on the internet. The whole thesis will also be published as a book and copies to be availed to the Ministry of Education, schools and other stakeholders. The researcher will also give talks in secondary schools. 

1.9.4 Chapter Summary

The foregoing Chapter introduced the background of the study and stated the statement of the problem. The purpose of the study, research objectives, research questions and the significance of the study, some of the limitations of the study, the theoretical framework and the operational definitions of terms were outlined. The subsequent Chapter reviews the literature related to the contribution of career guidance services in preparing secondary school pupils for tertiary education.

CHAPTER TWO 

LITERATURE REVIEW

2.1 Overview

In this Chapter, the researcher reviews the relevant literature to the present study. According to Kombo and Tromp (2009), literature review refers to the works the researcher consulted to understand and investigate the research problem. According to these authors, literature review is an account of what has been published on a topic by accredited scholars and researchers. Sidhu (2018) also feels that the survey of related studies implies locating, studying and evaluating reports of relevant articles, books on the subjects, Encyclopedias’ abstracts and related manuscripts.

From the writings above, literature review then is a very important component of any research work because it enables the researcher to understand what is already known, what others have attempted to find out and forms the foundation upon which future studies will be built. The layout of the literature review in the study starts by outlining the history of career guidance; the nature of career guidance services offered to pupils in secondary schools; the contribution of career guidance in the preparation of secondary school pupils for tertiary education; elements that enhance or hinder the provision of career guidance; measures that help to improve the provision of career guidance in secondary schools. 

2.2 History and Development of Career Guidance 

Matters pertaining to the secondary school pupils’ choice of tertiary education or career that they would want to pursue, alongside the colleges or universities to help them align their respective visions of succeeding in life is one of the most salient issues in society. One of the tools, or strategy, that has gained a lot of prominence in the 21st century is career guidance. It is therefore cardinal to have a glimpse of the brief history of career guidance at global level, regional and national level.

2.2.1 Career Guidance in United States of America 

Eleanar (2017) citing Pope (2000) explores six stages in the development of career guidance in United States. These stages include the first stage from 1890 to 1919; the second stage from 1920 to 1939; the third stage from 1940 to 1959; the fourth stage from 1960 to 1979; the fifth stage from 1980 to 1989; and the sixth stage from 1990 up-to-date. Pope’s six stages of career guidance offer an understanding of why career guidance began and how it has transitioned overtime to its significant role in today’s world.

The history of career guidance in the United States was foreshadowed by a major societal change. During the first stage, placement services were offered for an increasingly urban and industrial society (Pope, 2000). The focal point of the second stage was on educational guidance through schools. During the third stage, the focus shifted to colleges, universities and the training of counselors. With the fourth stage came the idea that work can have meaning in an individual’s life. The fifth stage of career guidance focused on the transition from Industrial Age to the Information Age (Pope, 2000). The sixth stage of career guidance, emphasized technology; changing demographics; multicultural career counseling; and increased focus on the transition from school to job. Overall, career guidance has grown tremendously over the years and has had significant impact on the lives of many people. 

2.2.2 Career Guidance in Zimbabwe 

Mawire (2011) observed that Career Guidance and Counselling was introduced in Zimbabwe in the early 1980s when the country got its independence from Great Britain the former colonial rulers. The broad aim of Career Guidance and Counselling was to regularise and harmonise people who were coming back home from the different countries where they had sought refuge during the liberation war and those who had remained in the country (Mawire, 2011). Many children of school-going age lost years of formal education. This involved both groups that were inside the country and those who were outside because many schools were rendered non-operational due to the war situation. A number of organisations were set up to try and help the situation to get back to normal as fast as was possible. For example, the Musasa Project which mainly focused on women with broken families because of divorce, violence by husbands, rape and other factors, to recover and move on with their lives; the Mwana Anokosha (translated as ‘a baby is precious’) helped young mothers who were victims mostly of rape during the war to be strong and to work for the well-being of their babies. The Abandoned Babies Committee (ABC) also worked hard to equip young mothers with self-help skills to enable them look after and care for their babies. Career Guidance and Counselling became part of the formal education in Zimbabwe in trying to guide students, some of whom were now over-aged because of the closure of schools who needed a condensed educational programme before they joined the job market. 

Mawire (2011) further noted that the government of Zimbabwe, through policy number 23 of 2005, institutionalised Career Guidance and Counselling in secondary schools as a deliberate and a positive attempt to mitigate the situation of students who were unable to realise the benefits of their educational experience because of problems that interfered with their learning. These could have been personal, social, psychological, perceptual, educational, career-related or any other problems. Some of the fundamental conditions spelt out in the policy are that every school had to offer the Career Guidance and Counselling programmes as a matter of policy.

2.2.3 Career Guidance in Zambia 

In Zambia, Mweemba (2016) observed that the official position of the Zambian government through the Ministry of Education was only instituted in 1971 when secondary schools established such units which were not supported by trained personnel. However, in 2016 courses for School Career Guidance and Counselling teachers were introduced at the Technical Vocational Teacher’s College (TVTC) in Luanshya. In 2019, the then Ministry of Education through the Curriculum Development Centre developed a School Guidance and Counselling teaching syllabus which was supposed to be followed by all Secondary Schools in the country but the subject could not be put on the school timetable due to the clouded school curriculum (MoE, 2013; Mweemba, 2016). Additionally, workshops and seminars were conducted at different fora to find ways of strengthening career guidance and counselling services in Secondary Schools.

The purposes of introducing Career Guidance and Counselling programmes in schools had many folds. Career Guidance had significant influence on improving disciplinary problems, enhancing pupils’ grades, strengthening social skills, helping students to make wise decisions on career development and college choices and developing positive study habits and study skills (Lapan et al., 2017). This study explored the contribution of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district. 

2.2.4 Career Guidance and Preparation for Tertiary Education 

A pupil prepared for tertiary education is able to understand what is expected in a college or university course or training and is able to cope with the content knowledge that is presented and can take away with them the key intellectual lessons and dispositions that the course was designed to convey. Due to the understanding of the culture and structure of tertiary education, the pupil is hopefully prepared to get the most out of the college or university experience (Curry, 2016). The pupil has the mindset and disposition necessary to prevail in the academic and social environment. Pupils perform better when they have an idea of what to expect and are committed to develop the skills and knowledge to successfully get through their tertiary schooling (Curry, 2016). There are many things that go into preparing pupils for tertiary education. School guidance teachers are in better positions to prepare pupils for tertiary education while they also assist pupils to understand the skills that are necessary to succeed in their college or university study life.

2.3 Career Guidance Services in Secondary Schools

Career guidance is the process of helping individuals to select a course of study that may help them to get a job or make them employable (Mawire, 2017). Career guidance as a service has been defined by many authors as services intended to assist individuals, of any age and at any point throughout their careers (Watts & Fretwell, 2016). The services include three main elements, Firstly, career information, covering information on courses, occupations and career paths. This includes labour market information. This information may be provided in print form or website-based. Secondly, career counselling, conducted on a one-to-one basis or in smaller groups in which attention is focused on the distinctive career issues faced by individuals. Thirdly, career education, as part of the educational curriculum in which attention is paid to helping groups of individuals to develop the competence of managing their career. Generally, career guidance is concerned with helping individuals to choose between the full range of available opportunities in relation to their distinctive abilities, interests and values.  
A career Counselor helps candidates to get into the career that suits their aptitude, personality, interests and skills (UNESCO, 2002; MoE, 2009; Wanjohi & Mwaura, 2010). The approach of career counseling varies but generally includes cognitive ability tests and personality assessments. The most commonly used are Strong Interest Inventory and Myers Briggs Type Indicator (MBTI). Different career development theories and models are available for use. Ireh (2017) reports that Counselors experience difficulties in assisting students in career planning due to their lack of understanding of these models and theories.
Plant (2009) and Rajinder (2010) describe what career guidance entails. The former says that guidance is much more than a face-to-face interview and that it should involve informing, advising, assessing, teaching, enabling, advocating, networking, feedback, managing, innovation or systems change, signposting, mentoring, sampling work experiences or learning tasters and following up. He says that in most cases only some of the above activities are carried out in the OECD countries. The same case applies in Kenyan schools (Ministry of Education, 2007). Ngumi (2000) quoting Makinde (1984) says that pre-occupational career guidance and counseling which is provided in educational institutions has the following components of awareness of work which aims at developing an individual’s sensitivity to work in order to create an understanding of the dignity and value of work; orientation which entails availing information about available careers; exploration which deals with enabling hands-on experiences of occupations available (also known as job shadowing); and preparation and placement which involves the actual entry into an occupation. 

There are three main areas of concern for the school counsellor; the area of personal and social development; of Educational guidance; of Career guidance and work preparation. These three areas overlap in each student, demanding an integrated and well-coordinated approach to school guidance and counselling. School guidance and counselling services vary according to the different needs of different schools. However, it is important that in every school, the Counsellor can allot sufficient and substantial time to individual counselling. Such counselling provides the means by which the Counsellor can get to know the students personally, and be an effective and supportive guide for them. There are other areas of development which are common to all students. The Counsellor can adequately provide guidance in these areas through group counselling sessions and guidance classes (I.G.C. Guidance and Counselling in Schools, 1983).

The purpose of career guidance and counselling in a school setting is to help pupils in the selection of educational courses and profitable occupations; help to place pupils in jobs and in the next stage of education and training. They also serve to improve pupils’ study skills and maintenance of mental health (Phiri & Ndhlovu, 2018). This section partly reviews literature on the diverse types of guidance services that are expected to be found. Experts agree that guidance and counselling are made up of three major components: educational, vocational and personal-social services (UNESCO, 2015).

2.3.1 Vocational Guidance

A study conducted by Mwamba (2011), in Zambia on guidance services in high schools, reports that the objectives for vocational guidance services include the clarification of the type and extent of the decision the learners with visual impairment make and the goals they seek to attain.  Pupils can commit themselves to discovering more about themselves in terms of their interests, needs and abilities through vocational guidance services for them to make progressive choices. Another study by Mukhwana (2015) in Kenya, reports that secondary school learners joined institutions of higher learning without proper course choices leading to mediocre performance and constant career changes in university and working life. Lack of career guidance and counselling programmes provision in secondary schools has hampered professional development of many learners and youth. Dunford (2017) emphasises the importance of career guidance to those who want to go for training since it has financial implications. Vocational guidance services therefore assist learners (both with disabilities and those without disabilities) to select suitable vocations according to an individual’s strengths, limitations, educational and professional qualifications.

Mcwhirter, Rasheed and Crothers (2020) in Finland on career development, found out that there was an increase in career decision-making and vocational skills self-efficacy when high school learners were provided with vocational and guidance services. They indicated that learners felt better able to make career-related decisions and perform career-related tasks than those who never received guidance services. The findings further revealed that learners exposed to guidance services also increased their expectation of pursuing and obtaining a satisfying career.

Majoko (2013) reported that there is a shortage of formal professionally prepared and trained school Counsellors. Some of these pupils are therefore; likely to be deprived of guidance and counselling services provisions. Therefore, provision of guidance and counselling services is necessary to help pupils investigate the world of work in relation to knowledge of self and to make informed career decisions. The above revelation is of great concern because the school counselor is supposed to assist learners with career choices.

Vocational guidance is concerned with activities and decisions which have to be made well before the school leaving stage. Indeed, with comprehensive education potentially offering a greater educational opportunity a good case for an increasingly important role for vocational guidance can be made. It is worthwhile to look at some of the concepts or frames of references that are fundamental to a consideration of occupational choice. Crites suggest that there are five sets of concepts that need to be considered. Firstly, how far is occupational choice the result of systematic behaviour as opposed to chance? Clearly the practice of vocational guidance is concerned with systematising choice. Thus, vocational guidance is not only adjustment but also achievement and development of the individuals to the maximum extent to be successful in their chosen occupations to be satisfied and useful to the society.

Career guidance refers to services and activities which assist individuals, of any age and at any point throughout their lives, to make educational, training and occupational choices and to manage their careers. Such services may be found in schools, universities and colleges, and in the workplace. It may take place individually or in groups, and may be face-to-face or at a distance. It includes career information provision (in print, ICT-based and other forms), assessment and self-assessment tools, counseling interviews, and career education programmes. Guidance workers often encounter individuals having very little idea about the skills which they have and the career related to the skill. Sometimes, sufficient time is devoted to the early stages of an interview, finding out about the individual. There are many approaches to career guidance, such as Computer-aided guidance. Others are facial expression, especially glints in the eyes, can be used to know levels of interest in particular types of work. Often, the client will be interested in more than one. Individual judgment is required to look at likely interactions between traits, and selecting the appropriate one.

2.3.2 Educational Guidance

Mwamba (2011) reported that educational guidance services are important to mitigate problems faced by pupils. It should also be provided at crisis point when pupils with disabilities have difficulties in making choices on which subject combination is right and what mode of communication to use (Braille or Large prints). Educational guidance services have an essential role to play in making sure that pupil’s educational decisions are grounded in sound decisions and pupils are helped to develop effective self-management in education and career path.

At the elementary stage guidance programme must help the children to make good beginning, to plan intelligently, to get the best out of their education and prepare them for secondary schools. Educational guidance needs to be used in diagnosing difficulties and in identifying the special needs of children. At the secondary stage educational guidance should help the pupils to understand themselves better, to understand different aspects of the school, to select appropriate courses to get information about different educational opportunities and to develop good study habits. The students should be helped to be acquainted with the vocational implications of various school subjects.

Educational guidance is so far as it can be distinguished from any other form of guidance, is concerned with the provision of assistance to pupils in their choices in and adjustment to the schools’ curriculum and school life in general. Educational guidance is therefore essential in counseling service. Guiding young people to pursue the right type of education in which, for example the right balance is met for accommodating the human resource needs of a nation.

The importance of educational guidance services was highlighted in a study by Hatten (2001) who investigated the effects of educational guidance on the pass rate at O' level for pupils with visual impairment in Texas school for the blind. The findings were that those learners who were subjected to guidance and counselling services did well at O’levels results. According to Bhatriagar and Gupta (2016) for better learner achievement, it was necessary to help learners make progress in their education by developing good study skills. Kochhar (2018) also found out that guidance services can guide learners in developing good study habits by providing study skills which reduces stress in learners for them to adequately prepare to sit for examination.

In the process of guiding both, learners with disabilities and without disabilities, educational guidance services play a very important role in removing or alleviating problems that would otherwise have impeded on their academic performance. This was confirmed by Kochhar (2018) who found out that there was better learner achievement with a healthy educational guidance system in schools for learners with visual impairment. Learners who passed through the hands of a guidance service provider to assist in developing good skills and choice of subjects had reduced stress in them.

2.3.3 Personal Guidance 

A study conducted by Thompson (2018) found out that in most American schools social and personal guidance and counselling led to significant and sustainable reduction in suicidal tendencies and withdrawal syndromes in learners in high schools.

A study was conducted by Egbochuku and Aihie (2009) on the influence of peer group guidance and counselling and school influence on the self-concept of adolescents in the Nigerian secondary schools. Sixty-eight high school learners from three schools, one for boys, one for girls and the other one for co-educational school in Benin City formed the sample. Using the pretest-post-test control group experimental design, the findings revealed that social and personal guidance increased the learners’ self-concept.

In the United Kingdom, Wagner and McGowan (2018) found out that social and personal guidance led to significant and sustainable reduction in abuse of alcohol and marijuana among the high school pupils. In their study a sample of 289 pupils were referred to school-based substance abuse counselling. Out of these 180 were exposed to group counselling while 109 were offered treatment as usual for substance abusing pupils in the school system in which the study took place. The findings supported the contention that school-based group counselling could lead to significant and sustained reduction in pupils' alcohol and marijuana abuse in secondary schools.

Therefore, provision of personal guidance and counselling services should help learners to better understand their opportunities, make appropriate adaptations and decisions based on this insight. Further, this could lead to accept personal responsibility for their specific choices and adhere to courses of action which are in tandem with their uniqueness and potentialities. But what is not known is whether social and personal guidance is provided as there is still evidence of pupils in secondary school portraying ant-social behavior.

Ndhlovu (2009) conducted a study on the situational analysis of accessibility of HIV and AIDS counselling by pupils with hearing and visual impairments in selected schools of Zambia. The findings of the study were that out of 110 respondents with hearing impairment, only 29 per cent had access to HIV and AIDS counselling. Most (71%) of the respondents did not have access to HIV and AIDS counselling in schools. Regarding pupils with visual impairment, only 24 per cent of the 103 respondents indicated to have had access to HIV and AIDS counselling in schools. The majority (78%) of the respondents with visual impairment indicated that they did not have access to HIV and AIDS counselling in schools.

The school is expected to provide more than just teaching and instruction. A school guidance programme includes all those activities other than instructional which are carried out to render assistance to pupils in their educational, vocational, personal development and adjustment. The fundamental aim of guidance programme being the maximum development of the child, all guidance programmes must be geared toward attainment of this goal. Guidance services can assist the pupils in knowing themselves-their potentialities and limitations, making appropriate choices in educational, vocational and other fields. However, little is known of the nature of career guidance services being provided to secondary school pupils in preparing them for tertiary education in Luanshya district. 

2.4 Contribution of career guidance to preparation of secondary school pupils for tertiary education

The aim of education is to achieve the fullest possible realization of possibilities inherent in the individual. Education fosters all aspects of an individual’s personality. Guidance is an integral part of education and helps in achieving the goals of education. Guidance is quite essential for the development of the individual which is the main objective of education. The Education Commission (EC-1964-66) observes that, guidance should be regarded as an integral part of education and not as a special, psychological or social service which is peripheral to educational purposes. It is meant for all students not just for those who deviate from the norm in one direction or the other. All guidance is education but some aspects of education are not guidance. Their objectives are the same, the development of the individual, but methods used in education are by no means the same as those used in guidance.

Guidance is a concept as well as a process. Guidance is different from education and counseling. Guidance is based upon the principles of holistic development of individual, recognition of individual differences and dignity and acceptance of individual needs. Guidance is needed wherever there are problems. Guidance helps in optimum development of individuals, solving different problem of the individual, Academic growth and development, Vocational maturity, vocational choices and vocational adjustments, Social personal adjustment, Better family life for conservation and proper utilisation of human resources, and national development. Guidance is helpful not only for student and teacher in an educational institution but also to the parents, administrators, planners and community members. A school guidance programme includes all those activities other than instructional which are carried out to render assistance to pupils in their educational, vocational, personal development and adjustment. The areas of guidance are very vast. Some of the important areas of guidance are personal, educational, vocational, avocational, health, social etc.

Guidance and counselling services play an integral part in the overall pupils’ services department of any secondary school. Yirgalem (2013) says that the rationale to offer guidance and counselling services to secondary school pupils is clear. The secondary school years are a period of academic, social, personal, emotional and intellectual growth for most adolescents. By resolving physical, emotional, social and academic difficulties of the pupils and by helping students understand their learning strengths and weaknesses, their academic achievement can be improved and their overall development enhanced. On top of this, the increasing complexities in the society, industrial and technological development, changes of the nation’s educational system and increasing number of pupils necessitated the provision of effective guidance and counseling services more than any other time. Thus supporting adolescents in all aspects of their development is very critical to their success. School systems must be ready, willing and able to deal with challenges that adolescents face in going through the transitions. Educationally, guidance and counselling services’ role is to help the pupils adapt to school and to be able to make educational decisions and choices by informing them about educational facilities (Elgar, 2017).

Canel (2007) says that these services help pupils choose the most appropriate elective courses and pupils’ club for their interests and abilities and help them to learn more effectively by introducing them to effective study methods. Counselling and guidance services also help the pupils with learning difficulties in using their potential to the fullest. School Counsellors would spot superior pupils or pupils who need special education and offer them the help they need. Counsellors help the pupils to choose an Upper School and to conduct practicals in order to reduce examination anxiety.

According to Gachathi (1975), there is need to intensify Educational Guidance and Counselling in Schools and Colleges. Unfortunately, very few (if any) of the Guidance Counsellors were really trained for the job. Gachathi warned that in order for guidance and counselling to be meaningful and less frustrating to the students and their parents, the guidance and counselling services ought to be based on long-term planning and manpower development, creation of occupational opportunity and genuine effort by the public in general to uphold the highest social, cultural and economic values. Although as early as 1975, guidance and counselling were viewed as a vehicle to the attainment of the best academic and professional achievements, no assessment was done to establish its effectiveness. According to Gouda (2020), lack of guidance and counselling was a key factor behind the high rate of school dropouts. Those pupils who were deemed to be lacking guidance and counselling were introduced to the services in schools. Possibly, this was because of the effectiveness of guidance and counselling that was not felt, which may be the same case in the Zambian secondary schools.

Darling-Hammond and Bransford (2015) in a study conducted on information and choices of subjects in a senior school in San Francisco in USA found out that there was little evidence that subject choice by school pupils with visual impairments was considered a planned exercise. Their findings showed that 35 per cent of pupils had not received any information pamphlet of subjects’ combination on offer by all schools in the study.

Another study was conducted by Hudesman et al. (1986), to compare the impact of structured and non-directive counselling styles on academic performance of high-risk students. Results indicated that students in structured counselling conditions had higher grades than those in non-directive counselling condition at the end of term. Francis et al. (2016) also examined the positive effects of counseling on student’s communication patterns, study habits and academic achievements. The secondary school guidance programme should be a part of the total school programme and complement learning in the classroom. It should be child centered, preventive and developmental. The guidance programme should aim at maximising the students’ potential by encouraging their social, emotional and personal growth at each stage of their development.

Personally, guidance and counselling services help an individual to know and understand himself or herself, accept his or her superior and limited features and develop himself or herself, trust himself or herself, develop effective interpersonal relationships, become a personally and socially balanced and harmonious individual (Yesilyaprak, 2001). Thus, they enable the continuously developing individual to manage the developmental tasks at various developmental stages. Counselling and guidance services also aim to prevent, adjust and better the adaptation, development and other personal problems of the individual in educational or other environments (Ozbay, 2017). 

The role of counselling and guidance services is to offer services concerning developmental needs of the individual in personal and social areas, such as: developing awareness about interpersonal relationships beginning from the early ages, working on communication skills, life skills, social skills, problem-solving skills, decision-making skills, working on anger management, dealing with peer pressure and developing healthy relationships with the opposite sex (Canel, 2007).

Moyles (2007) conducted a study in India which surveyed 200 pupils with various impairment experiences and perceptions of school guidance. The findings showed that, for pupils who had an encounter with a counsellor, half of them found the experience rewarding while the other half found it unbeneficial. Pupils who expressed dissatisfaction with the experience were asked to specifically point out things they found unrewarding to them. Most of them pointed out that the process of counselling lacked confidentiality since information shared with the Counsellors leaked to parents, teachers and other staff in the school. There was need, therefore, to ensure that the roles of guidance and counselling services benefit pupils with and those without disabilities in schools.

Vocationally, the role of counselling and guidance services was to help a pupil perceive himself or herself realistically, by knowing his or her weaknesses and strengths. He or she to feel the need to develop his or her weaker points and make use of opportunities for developing his or her weaker points; search for job opportunities suitable for himself or herself; possess the skills required in a working life such as communication, taking responsibility, decision making (Cakır, 2017) and problem solving and to be able to make professional plans (Quast, 2017). Furthermore, the school Counsellors should provide services that would help the pupils obliged to start working after finishing primary or secondary education by orienting and placing them in a job appropriate for their interests and abilities (Baysal, 2017).

Guidance and counselling services play a key role in preparing pupils who can successfully transition to the next level, whether for further education or a starting job. Jarvis and Keeley (2017) called for school Counsellors to provide career development interventions in new paradigms where they not only narrowly focused on a career decision making but also assist pupils to gain the necessary employability and self-management skills. In order to effectively respond to the changing employment needs, Feller (2017) suggested that Career Counsellors should help pupils by providing guidance and counselling services to enable them understand the reality of the workplace. Meaning that not only for the fewer entry-level or livable wage jobs that are available to new workers who lack basic skills but also for pupils who are unable to access or gain market-driven occupational proficiencies, retrieve and disperse information through technology as well as to make sure students remain motivated and self-directed. 

Furthermore, the role of guidance and counselling services is to help pupils understand how economic fluctuations impact on the employment options, job growth, job security and maintenance of competitiveness during economic downturns (Feller, 2017).

It is of immense importance that the pupils carry out personal, social, educational and vocational developmental tasks. The principal aim of counseling and guidance services is to help the students accomplish successfully the developmental tasks of the developmental stages they are involved in (Dogan, 2001). It is necessary to attend to the students’ educational, vocational, emotional and social development bearing in mind their development, needs and problems. The role of the school Counsellors is to offer a sufficient level of services in educational, vocational, personal and social areas; services affecting the individual directly such as appraisal, psychological counselling, information gathering and outreach, orientation and placement, follow-up, orientation; and services affecting the individual indirectly such as consultation, research and evaluation and public and family relations. As much as roles of serving pupils with disabilities do not differ from those functions performed to the other pupils, the school Counsellor would need skills and knowledge in special education.

On the social level students who participated in school guidance and counselling programmes reported a sense of belonging, safety and a more positive school environment (Lapan, Gysbers & Sun, 2019). They also had higher expectations in life (Mau, Hitchcock & Calvert, 2016) and more effective social skills. However, some studies have indicated that School guidance and counselling services being offered in schools are not effective. Maluwa-Banda (2016) reveals that Malawian school Counsellors perceived the School guidance and counselling services being offered in Malawi as weak and having negligible impact, if any, on the student population. In Canada, students were generally dissatisfied with the type of services they received from school Counsellors (Alexitch & Page, 2019). The explanation for this dissatisfaction may be that students are often not provided with information that is tailored to their individual needs and characteristics and that all students are given similar types of services (Hutchinson & Bottorff in Alexitch & Page, 2019). Chapman, DeMasi and O’Brien (2019) reported that in America, parents generally held a low opinion of the effectiveness of school counselling services offered to their children. In relation to Zambia, it is not clear to what extent career guidance contributed to the preparation of secondary school pupils for tertiary education. 

2.5 Factors Inhibiting Provision of Career Guidance to pupils  

The reviewed related literature reveals that there were many challenges that affect the provision of guidance and counselling services in secondary schools. Some of these challenges were international and local, which include among others the following:  

2.5.1 Resources to Support Career Services

School guidance and counselling services in American schools have adequate resources, equipment and space (Lehr & Sumarah, 2015). In addition, they have appropriate space within the school setting to adequately provide confidential counselling and consulting services for students, teachers and parents. Each school should have a counselling centre with a reception area, private offices and conference rooms for group sessions (Borders & Drury, 2016), and there should be secure storage areas for students’ records. Counselling centres usually store and display career and college materials in an area where students can have access to this information. In America, counselling centres are located in such a way that everyone in the school has equal access (Schmidt, 2016).  

In America, effective School guidance and counselling services have the following materials: computers for computer-assisted career guidance programmes, career choice exploration materials, self-development resources, college catalogues, test taking skills packages, booklets that help students address developmental needs such as adjusting to their physical changes, handling peer pressure and preventing substance abuse, newsletters, brochures and pamphlets (Borders & Drury, 2016). 

On the contrary, lack of resources has negatively affected the School guidance and counselling services in Zimbabwe. Benza and Ndanga (2016) report that the School guidance and counselling services in the midlands educational region is negatively affected by lack of relevant resources material and special rooms for counselling sessions. The above statement is supported by Ndoro (2016) and Mashanyare (2019) who state that many rural secondary schools in Zimbabwe lack the necessary resources for the effective implementation of School guidance and counselling services. The necessary resources include guidance and counselling pamphlets and rooms for individual counselling (Chileshe, 2018). Egbochuku (2014) surveyed the quality of guidance and counselling services offered to learners in secondary schools in sixteen secondary schools comprising 420 respondents in Edo state in Nigeria. The study revealed that the quality of guidance services and facilities such as accommodation, bookshelves and tables with drawers, cupboard for storing pamphlets, finance, time and psychological test materials needed by the school, Counsellor to conduct quality guidance and counselling services in their schools were inadequate. As much as other countries may have adequate resources, there are still a number of countries facing challenges and needed redress. Zambia’s situation remains unknown. 

2.5.2 Training of Career Guidance

Worldover, the training of school Counsellors affects the provision of School guidance and counselling services for pupils. In Ethiopia Alemu (2013) and in Nigeria Eyo, Joshua and Esuong (2010) observed that school Counsellors without formal professional preparation and training in SGC were incompetent in handling in totality the educational, personal and vocational concerns of children. Owing to the professional incompetency of their school Counsellors, learners in the above cited countries are unlikely to receive SGC services provisions that are conducive to their holistic development. The shortage of formally and professionally prepared trained school Counsellors was a worldwide cause for concern (Brigman & Lee, 2014). For instance, in Scotland (Lehr & Sumararh, 2015) and Hong Kong (Yuk Yee & Brennan, 2017), there is a shortage of formally and professionally prepared and trained school Counsellors. 

UNESCO Strategy for TVET (2016 -2021) observed that most African schools’ guidance services were left in the hands of teachers with high teaching loads with no training in the area of guidance and counselling. The implication of this finding was that while career guidance services may be available in schools, many pupils in school were unable to access the services. This scenario was further compounded by an added fact that in most cases, career guidance services were limited to graduating classes that is pupils completing senior or junior secondary only neglecting non graduating classes.  Most pupils graduated from these schools with little or no idea of what type of jobs to find on the labour market, what training programme were available or what career paths to follow. 

Phiri (2015) agrees with the above assertion by saying, ‘although guidance services were provided in schools, there were a lot of challenges encountered.’ In spite of these challenges the findings concluded that the school Counsellors tried their best to offer the services to the pupils. Tuchili (2014), in her study that evaluated school guidance and counselling services at one Basic School and two Day High Schools in Lusaka in Zambia, the findings revealed that while pupils benefited from guidance services, there were still a number of challenges they encountered that needed redressing. Some of the challenges included the need to train and orient teachers of guidance services and provided career talks to pupils in schools to reduce on examination malpractices. 

Alimu (2013) observed that the quality of counselling services rendered depended to a great deal on the training of the Counsellors. The fact that only 38.1 per cent of the 100 per cent respondents indicated that they had professional training, leaves a lot to be desired as far as quality provision of guidance and counselling is concerned. 

2.5.3 Attitudes towards Career Guidance 

An attitude is ‘a fairly stable opinion regarding a person, objects or activity, containing a cognitive element (perception and beliefs) and an emotional element (positive or negative feelings)’ (Wade & Tarvis, 2016). Attitudes negatively affect the implementation and provision of SGC services in China (Hui, 2015 as cited by Chileshe (2018). 

In America negative attitude of some school administrators, Counsellors and learners affect the provision of the SGC services (Reynolds & Cheek, 2015). The above situation obtains in Malawi (Maluwa-Banda, 2016). Gysbers and Henderson (2001) established that in American schools, SGC services were often seen as ancillary-support services, placing school Counsellors mainly in remedial reactive roles that are not seen as mainstream education. 

The attitudes and contributions of heads of schools are important factors in the effective provision of guidance and counselling programmes. The attitudes of heads of schools to guidance and counselling programmes in high schools have not always been favourable (Mapfumo, 2001; Chireshe & Mapfumo, 2018). This however, is not strange in Zambia to see how head teachers and other teachers down grade the school Counsellors and more so with the unavailability of a binding policy from the Ministry of Education or Government. 

2.5.4 Time tabling of Career Guidance 

Globally, time is among the critical resources affecting the provision of school guidance and counselling services for children. In Ethiopia, Alemu (2013) found out that school Counsellors did not have adequate time to holistically address the educational, personal and vocational concerns of children. Similarly, in the USA, Smith et al. (2001), school Counsellors performed clerical duties, carried out administrative tasks and were also responsible for Special Needs Education case management and assessment work. In Kenya, school Counsellors administered SGC services provisions for children during evenings and weekends because they had obligations just like other teachers leaving them with little time to guide and counsel children (Karangu & Muola, 2011). Consequently, children in Kenya were likely to receive poor SGC services as school Counsellors were unlikely to establish and reinforce warm and trusting relationships with them. In Botswana, in contrast, SGC services provisions for children were time-tabled (Stockton et al., 2010). 

Teacher Counsellors were loaded with lessons just like the other teachers, leaving them with little time for counselling (Tumuti, 1985). They did counselling during the evenings and weekends. Counselling was not provided for in the teaching timetable and therefore teacher Counsellors lacked time to offer the services (Mwirigi, 2015). If school principals had a positive perception on the effect of workload on the guidance and counselling services, they were likely to apportion work in such a way to give the Counsellors ample time for counselling duties. A survey conducted on twenty secondary school Counsellors from Malawi revealed that they were all full-time classroom teachers and had no formal training (Maluwa-Banda, 2016). Hence they may not be effective in their counselling. The Zambian scenario is really not much known. 

In a study by Mutie and Ndambuki (2019) in Kenya on whether the guidance and counselling programmes were timetabled or not, the majority said it was not. In any case, both teachers and learners indicated that guidance and counselling took place when a need arises. This revealed that guidance and counselling was done haphazardly in most schools. This really affected the effectiveness of the programmes or teacher-counsellor, as MOEST (2019) noted that lack of specific time set aside for guidance and counselling hampered the success of guidance and counselling programmes. It therefore, became necessary to advocate for specific times to be set aside in school timetables for guidance and counselling programmes. 

Choge and Ndegwa (2001) submit that the provision of the guidance programmes must be made in the school time table as well as in the budget to facilitate guidance activities such as maintenance of cumulative records, arranging for career and orientation talks, screening of films or plant tours. The availability of adequate time for SGC services provision was likely to result in school Counsellors according children with disabilities adequate opportunity to take responsibility of their own guidance and counselling. Similarly, according to the US Department of Education (2017), the availability of programme schedule and staff roles and responsibilities were very crucial for the effective implementation of guidance and counselling programmes. In the present study, however, guidance and counselling did not have clearly defined roles and responsibilities. School Counsellors were pre-occupied with routine works coming from the school head teacher. 

While American School Counselling Association (ASCA) states that school Counsellors should spend at least 70 per cent of their time offering direct service to learners, the present study showed that most school Counsellors spent their time on guidance and counselling activities like being unit leaders and other managerial activities. In Zambia, the scenario is not strange as guidance and counselling is not time tabled in most secondary schools leading to compromising the standards of GC delivery. Therefore, this leaves a lot to be desired. There is need for the government to come up with a proper guideline and policy so that GC can be time tabled to avoid doing things in a disorganised manner. 

2.5.5 Dual roles of a Career Guidance Teachers 

The dual role of Guidance staff, serving both as School Counsellors and subject educators makes them inaccessible and affects their effectiveness in the provision of quality service. Research by Sempe and Howieson (2020) show that a common suggestion from pupils was for full-time guidance staff, who would not have a subject teaching role. In a research done in Essex in the United Kingdom, most educators believed that their schools needed the services of a school Counsellor whose role would not be limited to the crisis counselling of ‘problem’ children only but from whom attention even to ‘normal’ children could benefit. Such an individual must be free from any substantial teaching commitment, allowed to have a critical say in policy formulation, and whose expertise should be used to sensitise staff to understand the importance of GCS in schools. 

In America, effective school Counsellors reduced non- counselling duties in order to do their core business (Reynold & Cheek, 2015). They argued that in developing countries, increased demand for teachers by parents and governments led to additional working hours, curriculum planning, controlling students’ discipline and supervisory duties, thus leaving little time for teachers to counsel students. Furthermore, Lapan (2001) explains that due to the workload of G&C teachers in school, teachers assisted them in the provision of guidance and counselling and enabled them to have more time with pupils with severe problems in American schools.  Contrarily, in South African Schools, Counsellors were sometimes given heavy administrative and teaching loads making counselling to diminish (Chireshe, 2018). In Kenya, the introduction of FPE in primary schools left teachers with challenges such as heavy workload and hence had very little time to offer to the learners (MOEST, 2017).  

Similarly, Ondima et al. (2012) observed that career guidance teachers were not sufficiently relieved from their teaching duties to have adequate time to devote to guidance and counselling. They argued that teacher Counsellors were overburdened with heavy work. Similarly, Sima (2017) in his research, recommended that there was need to reduce the teaching workload of the teacher Counsellors so as to allow them more time to provide guidance and counselling services.  

Mbugua Wango (2018) reported that counselling in schools had limited time. The teacher in Kenya for instance was also a subject teacher and had to attend to several lessons. Due to the number of students in the school, she or he was often unable to attend to all of them. In addition, the student had no obligation to come back for another session if the counselling was voluntary and the teacher therefore, had to make the best of the opportunity when a student made a visit. The teacher conducted counselling when she or he was available, for example, during break time, lunch time, after school or when she or he had no lesson or when there was an urgent need. 

To be able to fulfil their roles and responsibilities, school Counsellors must be free to provide direct services to all pupils rather than to be burdened by administrative and/or clerical tasks. Of greatest concern are the assigned administrative responsibilities that conflicted with the Counsellor’s role as pupils’ advocate and those that interfered with the delivery of a comprehensive guidance and counselling programme to pupils. It was beneficial for school administrators, faculty, parents and the community to have a clear understanding of the role of a school Counsellor in implementing the guidance and counselling programme. They should expect a fully certified school Counsellor to function in a professional and accountable manner in his or her basic roles. 

The study by Nyakan et al. (2012) on Assessment of Challenges facing Secondary School Career guidance teachers in Nyamira district in Kenya revealed that teacher Counsellors handled the normal workload (more than 18 lessons) per week and only 9.6 per cent handled less than eighteen lessons per week. This meant that teacher Counsellors had little time to dedicate to the provision of guidance and counselling services and this compromised the quality of the counselling services provided. The researcher’s concern was whether Zambian school Counsellors were spared from this scenario. 

2.5.6 Parents, Guardians and Career Guidance

Parents and relatives counselled their children on all matters of life, personal projects management and ways of solving daily problems (Biswalo, 2016). Traditionally, guidance and counselling was always done without any formal training or knowledge obtained from formal school system but rather through experience, age and wisdom (Amukoa, 1984).

In most African families, the general guidance and counselling was the duty of senior members of the family, parents, uncles, aunts and grandparents. Today, as the pressure of the socio-economic and political factors continue, informal counselling has been eroded and was out dated as people in their communities have become more individualistic (Cook, Heppner & O’Brien, 2015). Migrations of parents from rural to urban areas and from country to country, modernisation and urbanisation have all resulted in a sense of isolation among the youths who have lost traditional familial social networks (Chang, 2020). 

Wangechi, in a research conducted in Kenya, reported that guidance and counselling programmes of only about 50 per cent of the schools involved parents and to a very limited extent only. This was an anomaly since parental involvement and participation in guidance and counselling was a pre-requisite for the efficient and effective implementation of the programme. As O’Brien (2015) states, it is difficult to conceive any worthwhile system which would not aim at involving parents. The cooperation of parents would be crucial to both in enabling children to derive maximum benefit from educational and other opportunities and in helping them to cope successfully with problems involving matters of choice and decision making. 

Through the support and role-modelling that was provided by fully engaged parents, teachers and other concerned adults, children and adolescents were able to learn how to manage challenges. Learning to deal with challenges empowers them to overcome obstacles and enables them to seize opportunities. In some cases, a pupil’s adaptation to adult figures and role models appeared to be a type of mirroring, though in other cases, it was more goal-oriented or self-directed (Scarborough & Luke, 2014) 

Taylor and Buku (2018) further pointed out that personal counselling should also be extended to adjustment problems of the child that may arise in terms of separation of parents’ child rearing, single parent roles, emotional and psychological stress; legal issues and financial responsibilities. They further explained that as a result of the feeling of guilt, there was devalued self-concept in the child. Problem children were caused by parents divorcing and the feeling of failure, regret and depression accompanying divorce. Due to all this, parents needed marriage or family counselling for stability in a home. Stability in a home enhances the child’s psychological stability and adjustment at school towards his or her academic work.  Gander and Gardner (1984), as cited by Mathatha Viola (2013), conducted a study on the effect of parental aspirations and expectations on career development and career choices in both disabled and non-disabled young people. The study found out that youngsters frequently interacted with their parents as they approached adolescence. In turn, parents influenced them through indications that they were expected to take over the family business or follow the parents’ profession hence, career development. Similarly, Turner et al. (2017) found out that parents had various intentions regarding the career development of their children. It is for this reason that parental involvement in guidance and counselling programmes was very important for the development of the child. 

In a longitudinal study conducted by Whiston and Keller (2017) on the parental involvement as a determinant of career development of young adolescents with visual impairments in the United States of America, it was found that parental involvement influenced what the child learnt about work and work experiences. The study also reflected parental attitudes about school and work which in turn, had a long term impact on their children’s’ career choices, decisions and plans. 

Ferry (2018) conducted a study on parental influence on careers of learners with visual impairments in the rural Pennsylvania. Findings indicated that parents frequently interacted with their children, by so doing and as the school leaving age drew nearer, the aspirations of their children tended to move closer to the occupation level of their parents even though earlier they were closer to the occupational goals common in their schools. This resulted in career development. 

Patton and McCrindle (2001) also conducted a longitudinal study in Queensland in Australia on how the family influenced career development of learners with disabilities. The study found out that as parents engaged in quality interactions or discussions with their children, they influenced their children’s career development through indications that being adults, they knew what was better for their children. Additionally, as children engaged in quality interactions with their parents, their self-esteem and ability to make decisions increased. 

Similarly, Sebald (2019) reported that as parents interacted with their children, they strongly influenced children in their career development through the career advice they gave them. Consequently, they developed career decision making skills. 

Mutie and Ndambuki (2019) reported that many students came from families which were not able to provide for their needs adequately. There was also a gap in the range of sympathetic adults who could be depended on in times of need. This gap was formally filled by adult brothers and sisters, friendly aunties and grandparents within the traditional set-up. Families were also not equipped to provide job-related information. Such information could only come from agencies whose job was to supply relevant and adequate materials. The family was also not equipped to provide information on the labour supply and demand trends. The majority of parents were not even trained to help their children in developing sound study techniques. A comprehensive guidance in schools would therefore be useful in supplementing the efforts made by parents in guiding their children. 

Rice and Leffert (2019) revealed that today’s parents looked up to schools for the provision of guidance and counselling services to their children with personal, social, educational and career problems. Nziramasanga (2019) in Zimbabwe revealed that because of many socio-economic and political pressures imposed on the family today, parents tended to dedicate little time to guidance of their children. The study by UNESCO (2015) concurs with Nziramasanga’s (2019) findings that Native African parents today were more concerned with earning money such that they were less occupied with their traditional roles and practices that formerly contributed to the positive upbringing of their children. According to Makinde (2016), modern parents put excessive expectations on schools to provide solutions to issues related to the indiscipline of their children. Given the scenario that children spent most of their time (8 hours or more) in schools and an average of about four hours with their parents at home, their personal and social development became the responsibility of the institutions of learning so much that Career-Guidance and Counselling services provision became an integral need for the secondary education programmes. Guidance and counselling services provision became even more critical now than ever before.  

In contrast to Nziramasanga’s 2019 findings, Valene et al. (2015) carried out a study in the United Kingdom on guidance in Scottish schools. The findings showed schools provided and taught guidance and counselling to the learners. The study findings also indicated that parents as well were involved in the school guidance programmes and were happy with the services provided in the schools. From this literature, it was shown that guidance and counselling services in Scottish schools were provided and parents were satisfied. 

In the Zambian scenario the involvement of parents in promoting social behaviour (not abusing drugs, good moral) remained unclear because anti-social behaviours were still on the rise. 

2.5.7 Monitoring of Career Guidance Programmes and Activities

Mapfumo (2001) reveals a serious shortage of human resources at the inception of the School Guidance Counselling services when he says that there was only one Education Officer for Guidance and Counselling in charge of over 1,500 schools with millions of students. By the end of 2019, there were only four Education Officers responsible for guidance and counselling in the whole country and this negatively affected the implementation of services (Secretary for Education, Sport & Culture 2019). In Finland Lairio and Nissila (2015) stated that there were fulltime school Counsellors but very few Zimbabwean schools had full-time school Counsellors. The majority of the schools had part-time Counsellors (Mapfumo, 2001). Mapfumo (2001) urged the schools to obtain the services of Educational Psychologists from the Ministry of Education, Sport and Culture’s School Psychological Services and Special Needs Education (SPS&SNE) Department. The School Psychological Services and Special Needs Education (SPS&SNE) National Conference (14-18 December 2016) reported that the School Guidance Counselling Services had little funding. Chivonivoni (2018) confirmed the above picture when he found out that most school head teachers did not allocate any money to the School Guidance Counselling services department. This resulted in difficulties in monitoring and running of the SGC service. 

2.5.8 Access to School Career Guidance

The Zambian Ministry of Education policy (2016) states that guidance and counselling services were supposed to be offered to all pupils. School Counsellors were expected to provide these services to pupils regardless of their abilities. They should also direct adolescent pupils away from participating in the anti-social behaviours such as drug and alcohol abuse, prostitution and irresponsible sexual behaviours, teenage pregnancies, gang banging and any other forms of school violence. 

Studies by Owino (2015) and Nwachukwa (2007) revealed that the absence of effective guidance and counselling services in secondary school systems precipitated unprecedented rise in the crime wave, violence among learners, fuelled cultism, wrong career choices and wrong subject combinations. The increase in diverse learner problems such as these reported by Zimbabwean newspapers ten years after the introduction of guidance and counselling programme in secondary schools were a clear indication that something was not right with the implementation of the programmes which in turn emphasised the importance of the present study. 

In Zambia, a local newspaper reported that twelve learners at Chikankata Secondary School of the Southern province were caught having sex in the dormitory. Similarly, The Post newspaper (25 May 2014) reported that in Zambia about 14,800 school girls in a year became pregnant and dropped out of school. The provision of guidance and counselling services would help in the improvement of the anti-social behaviour amongst secondary school learners. What was not known in the Zambian scenario, however, was the extent to which guidance and counselling services were offered, including in secondary schools. 

2.5.9 Training of Career Guidance Teachers

For one to be a Counsellor, one requires training on the use of counselling theory and techniques to assist the clients change behaviour trends. Teacher trainees take a compulsory course in guidance and counselling while practicing teachers were supposed to be provided with in-service courses (Republic of Kenya, 2016). Seminars and workshops helped Counsellors to keep pace with developments in the profession. Most teacher Counsellors were not formally trained in guidance and counselling, and therefore, their perception of their role was that of a discipline master rather than that of a helper. Their professional training as teachers did not adequately cover the element of their work as school Counsellors. 

The training of school Counsellors affected the provision of School Guidance and Counselling services for children world over. In Ethiopia (Alemu, 2013), South Africa (Mahlangu, 2011), Namibia (Mushaandja, Haihambo, Vergnani & Frank, 2013), Uganda (Chireshe, 2014; Rutondoki, 2020) and Japan (Lau & Suk-Chun, 2014; Yagi, 2014), School Counsellors without formal professional preparation and training in School Guidance and Counselling were incompetent in addressing in totality the educational, personal and vocational concerns of children. Professional preparation and training is a conduit for equipping school Counsellors with specialised skills, knowledge, attitudes and understandings that were pivotal in effective provision of School Guidance and Counselling services (Myers & Johnson, 2007).  

With intensive professional preparation and training in SGC, school Counsellors could adapt their priorities and interventions to be commensurate with the diverse unique dynamic needs of the pupils (Bauer et al., 2020). Intensive formal professional preparation and training in School Guidance and Counselling was therefore foundational in the effectiveness of the school Counsellors in the management and administration of School Guidance and Counselling services provisions for pupils. 

2.5.10 Awareness of Career Guidance Services

Kochhar (2020) considered guidance and counselling necessary in helping the pupils with specific problems like lack of relationship between ability and achievement, deficiency in one or several school subjects, faulty study habits and defective methods of learning and poor motivation. A study conducted by Nkhanedzeni (2017) on career guidance services in secondary Schools: Problems, implications and solutions reported that about 51 per cent of pupils were not aware of the services available. This meant that the programmes existed but pupils were not aware of the services either because of poor marketing and lack of learner orientation or the guidance programmes did not exist at all. Therefore, it was incumbent upon the school authority, school Counsellors and all stakeholders to ensure that learners were sensitised on the availability of career guidance services and the need to gain access to them. 

2.5.11 Facilities and Delivery of Career Guidance

For career guidance activities to thrive there must be adequately furnished and conducive spacious office facility for group and individual counselling sessions and able to accommodate two auxiliaries to the Counsellor. The Counsellor needed a cabinet, shelves and other hardware for data storage. According to Adana (2020), the provisions of these facilities were of utmost importance for the Counsellor to carry out his or her functions in the school guidance programmes otherwise human resource development would remain a mirage in a number of countries in Africa including Zambia. As a result, delivery of provision of career guidance is difficult in the absence of such resources. The provisions of material resources or facilities and support services determined the extent to which the guidance and counselling programmes achieve their intended goal. 

2.6 Factors Enhancing Career Guidance Services

During transition from Secondary to tertiary education or work, students make very important decisions leading to entrance in the job market, enrolment in vocational courses or attendance in other tertiary institutions. Literature revealed a number of ways to improve the provision of career guidance in preparing pupils for tertiary education and careers. Some of the measures include but not limited to the following: 
2.6.1 Individualised Career Counselling 

The task of explaining different courses available and qualifications needed was basic to career choice planning. During this period of transition to young adulthood, guidance teachers help each student to assess their strengths, weaknesses and interests and to choose educational career plans that are compatible with these characteristics. The transition from structured secondary school lifestyle to an often less structured tertiary education school life is smoothed through individual talks by guidance practitioners. One-to-one interventions to further assist students in choosing their career path, guidance teachers in most secondary schools conduct one-to-one helping interventions with students with special emphasis to the students who need to make subject related choices, and with students who seek to clarify their thoughts about their future career plans. The aims of such interventions include those of helping students explore their feelings and concerns, reflect on the information they have collected and work on any emotional difficulty which students may experience in making career decisions. However, one must point out that for various reasons, a number of students do not feel the need to make contact with their guidance teacher to discuss their future career plans. According to Watts (2016), career guidance in schools tends to be marginalised because very often, the pressing nature of the personal and behavioural problems of students are given priority at the expense of the help needed by all students in relation to their educational and vocational choices.

2.6.2 Group Career counselling 

Secondary schools also organise talks relating to the world of work with speakers from trade unions, industries and etc. Career Seminars and Conferences organised by the School Guidance and Counselling departments for school leavers give students an opportunity to understand better the choices they would face when they reach the end of their secondary education (Myers & Johnson, 2007). 

2.6.3 Career Education 

Career education is not a stand-alone subject in the curriculum in most countries. It is not formally allocated space in the weekly timetable as in the case of countries such as Austria, Cyprus and Greece. Other countries, like Malta, adopt a different kind of system and do not offer career education as a subject on the timetable. However, all subjects within the primary and secondary school syllabi impart (even if often indirectly) the acquisition of skills or information necessary for the individual to function in the world of work. Besides learning the technical aspects of subjects (e.g. language proficiency skills) which are indispensable tools in today’s knowledge based society, students are also exposed to creativity skills (e.g. through Languages, Music, Drama, Art and Design), problem solving and decision making skills (e.g. through Mathematics, Technical Design, Computing, Science subjects), and ICT skills (e.g. through ICT). Other skills imparted within educational settings include social skills such as the ability to work in teams (e.g. through Social Studies, Business Studies), communication skills (e.g. through Languages) and cooperation skills (e.g. through Social Studies). Such skills form part of the repertoire of the needed transferable skills and competences in today’s dynamic work environment. The Secondary syllabi topic of ‘work’ features directly in the Secondary syllabus, specifically covering the theme ‘Rights and Duties of Workers’ in Form 4. The syllabus explores issues such as why work is considered a right, why people work, and the rights and responsibilities of employees and/or employers. The theme of ‘Gender Equality’ is discussed in the fifth form to help students recognise that gender roles influence the various work roles taken on in life. Issues relating to the world of work are also directly covered in the subject Business Studies. Examples of topics include ‘Factors and Stages of Production’, ‘The Basic Business Function’ and ‘Marketing’ in Form 3; ‘Business Ethics’ and ‘The Economic Environment’ in Form 4; and ‘The Business Structure and Organisation’ in the fifth form. The subject ‘European Studies’ includes topics such as ‘The Economic Development and Changes in Europe’, ‘Demographic and Social Realities’ tackled during the third, fourth and fifth forms. The Religious Studies fifth form syllabus has a section which discusses employment choice. The Geography syllabus exposes students to themes such as ‘The Industrial System and Industrial Locations’, ‘The Tourism Industry’ and ‘Employment Structures’ during Form 4. The History syllabus includes work-related topics such as ‘The Maltese Industry of the 19th and 20th centuries’, and ‘Economic and Social Issues’’ tackled in the fourth and fifth forms. Throughout the Social Studies third form syllabus, students are exposed to themes such as Work, Unemployment and Leisure Time. Other work related issues are also discussed from the first to the fifth form during Geography, History and Social Studies as general subjects. 

2.6.4 Increase of Career Guidance Teachers  

The dual role of Guidance staff, serving both as school guidance Counsellors and subject educators makes guidance teachers inaccessible and affects their efficiency in the provision of quality service. As one pupil puts it ‘one minute you are getting a row for not doing your math homework and then you are meant to tell him your problems’. Research by Sempe and Howieson (2020) show that a common suggestion from pupils was to have full-time guidance staff who would not have a subject teaching role. In a research done in Essex in the United Kingdom, most educators believed that their schools needed the services of a school guidance teacher whose role would not be limited to the ‘crisis counselling’ of ‘problem children’ only but from whose attention even; ‘normal’ children could benefit. Such an individual must be free from any substantial teaching commitment and should also be allowed to have a critical say in policy formulation and whose expertise should be used to sensitise staff to understand the importance of career guidance in schools.
In America, effective school Counselors reduced non-counseling duties in order to do their core business (Reynold & Cheek, 2015). They argue that in developing countries, increased demand for teachers by parents and governments led to additional working hours, curriculum planning, controlling students’ discipline and supervisory duties, thus leaving little time for teachers to counsel students. Furthermore, Lapan (2001) explains that due to the workload of career guidance teachers in schools, teachers assisted them in the provision of guidance and counselling and enabled them to have more time with pupils with severe problems in American schools.

Contrarily, in South African Schools, Counsellors were sometimes given heavy administrative and teaching loads making career counselling to diminish (Chireshe, 2018). Similarly, Ondima et al. (2012) observed that Career guidance teachers were not sufficiently relieved from their teaching duties in order to have adequate time devoted to career guidance. They argued that career guidance teachers were overburdened with heavy work. Similarly, Sima (2017) in his research recommended that there was need to reduce the teaching workload of the teacher Counsellors to allow them more time to provide guidance and counselling services. Mbugua Wango (2018) reported that counselling in schools had limited time. A teacher in Kenya for instance, was also a subject teacher and must attend to several lessons. Due to the number of students in the school, she or he was often unable to attend to all of them. To be able to fulfill their roles and responsibilities, school Counsellors must be free to provide direct services to all pupils rather than be burdened by administrative and/or clerical tasks. Of greatest concern are the assigned administrative responsibilities that conflict with the career guidance teachers’ role as pupils’ advocates and those that interfere with the delivery of a comprehensive career guidance and counseling programme to pupils. It is beneficial for school administrators, faculty, parents and the community to have a clear understanding of the role of a school career guidance teacher in implementing the career guidance and counselling programmes. They should expect a fully certified school Counselor to function in a professional and accountable manner in his or her basic roles in a full time employment basis.

2.6.5 Career Visits 

Links with the outside world career guidance is most effective when strong links are established by schools with the world of work. Career orientation visits introductory work place visits are organised by guidance teachers in order to encourage direct exploration which helps students to make some tentative choices about particular interests and investigate those choices more thoroughly before making commitments. It is often argued (e.g. Borg, 2015) that employers and the educational system cannot work independently of each other and follow their own separate agendas. However, at the moment there is not an optimal level of interdependence between the two spheres. Many employers might not be willing to accept students’ visits. While each school has its own career guidance programme to cater for the specific needs of its students, a programme of Career Orientation Visits is organised by the Guidance and Counselling Services to complement the Guidance provisions in secondary schools. Such visits help the students to better understand the world of work and the existing tertiary training opportunities. In a study conducted in Melta Schools, many students believed that they could be helped by discussions held at the school about tertiary opportunities (59%), work places visitations and school visits (56%) and the one-day career seminars that are organised by the Guidance and Counselling Units (42%). 

Work experience: Although there was no formal requirement of work experience during compulsory schooling, some guidance teachers also organised work placements or job shadowing experiences for secondary school students. These activities, motivated students to become more accustomed to working realities and provide a firmer basis for career decisions. These activities were however rare and depended on many factors including the willingness of the guidance teachers. 

2.6.6 Mock Career Interview Sessions 
A number of schools also organised “mock interview sessions”. These sessions helped students in secondary schools to get accustomed to prepare for and to attend interviews (Barnes, Bassot, & Chant, 2015).  Career week or days were aimed at raising awareness among secondary school students who were at a key decision making point in their life on issues relating to careers and the world of work. Unfortunately, studies conducted by Owino (2015) and Nwachukwa (2007) revealed that only 30 per cent of guidance teachers regularly invited people from the world of work for talks about aspects of their working lives including the influences that the job has had upon themselves as persons and upon their lifestyles. It seems that many (56.9%) found it difficult to find people from different work spheres who were willing to talk to students during Career Weeks or Days. 

2.6.8 Parental involvement 
Parental involvement: Parental support is particularly critical to adolescents’ career choice. Research shows that young people seek career advice and approval from their parents (Whiston & Keller, 2018). Thus, it was important that parents were involved in the career choice process of their children. In fact, guidance teachers organised talks for parents both on topics of a personal nature and on topics related to careers. Occasionally, schools invited parents and alumni to address students on career-related topics. Wangechi, in her research done in Kenya, reported that, in terms of career guidance and counseling programme only 50 per cent of the schools involved parents to a very limited extent only. This was an anomaly since parental involvement and participation in career guidance and counseling was a pre-requisite for the efficient and effective implementation of the programme. As O’Brien (2015) states, it was difficult to conceive of any worthwhile system which would not aim to involve parents. The cooperation of parents may be crucial both in enabling their children to derive maximum benefit from educational and other opportunities and in helping them to cope successfully with problems involving choice.

2.6.9 Continuous Professional Development 
Continuous professional training, another, albeit, more indirect aspect of improving the provision of career guidance, was the continuous professional training of persons involved in career guidance. In Ethiopia Alemu (2013), and in Nigeria Eyo, Joshua and Esuong (2010), said gguidance practitioners within the educational system lacked qualifications in career guidance. A number of school Counsellors possessed a Diploma in Guidance and Counselling. Others are in possession of a Diploma or Postgraduate Diploma in School Counselling. Holders of the latter two diplomas had little training in career guidance as their courses focused almost exclusively on counselling. Joshua and Esuong (2010) said that the Counsellors interviewed felt that, due to lack of continuous training, they had insufficient knowledge about career guidance and its developments. Most guidance teachers did not have career-related qualifications. Only about 6 per cent held a Diploma in Sociology (Occupational guidance and career counselling). Another 4 per cent were reading for the Postgraduate Diploma in Lifelong Career Guidance and Development. Almost all guidance teachers (98%) declared that they needed more training in the area of career guidance in order to carry out their work well. 

2.6.10 Career Related Information or Materials 
Standards for guidance material: The Guidance and Counselling Services departments and other organisations (including employers) produce various information leaflets and other publications aiming to help in the career decisions of students. Several internet sites are also providing considerable career-related information. However, “there is no government legislation controlling the classification, distribution and storage of such information” (Sultana, 2016). No organisation is in charge of examining the quality of such information before it reaches the users. “No standards or formal guidelines have yet been developed nationally for the production of career and education-related information, that ensure validity, reliability, accuracy, objectiveness, comprehensiveness, relevance to target group, timeliness, user-friendliness, and so on” (Sultana, 2016). Indeed, measures should be put in place in this regard to pay particular attention to publications on career guidance materials before they reach secondary school students who are the main users. Evidence based High quality standards can also be achieved and maintained through appropriate data indicators adopted to evaluate the impact of the services. In Malta, there are no formal established procedures meant to build a comprehensive evidence base that captures the real situation of career guidance practice. Such evidence base would include detailed information on issues such as: a. the number of users of services, as well as their characteristics (including age, gender, religion, socio-economic status, educational level and ethnic origin); the different needs of different types of clients; client satisfaction rates, and variation in these rates by client characteristics (Sultana, 2016). 

Suradi (2016) also in his study on the need for a more improved and effective career guidance programme for Malaysian Youth in India confirms that there was no research available that provided an insight into the impact of career services on students’ career aspirations and choices. The present system did not include sufficient resources that were able to provide such services. However, there existed some important sources of information. For example, schools were required to keep data on the number of students who use the services of guidance teachers. Besides, the career guidance and counselling Services departments were carrying out a tracer study on the career trajectories followed by students after completing their compulsory secondary school education.

2.6.11 Awareness on Existence Career Guidance Services 
Kochhar (2020) considered career guidance and counselling necessary to help pupils with specific problems like lack of relationship between ability and achievement, deficiency in one or several school subjects, study habits, and defective methods of learning and poor motivation. A study conducted by Nkhanedzeni (2017) on career guidance and counselling services in secondary Schools: Problems, implications and solutions reported that about 51 per cent of pupils were not aware of the services available. This might have meant that the programme existed but pupils were not aware of the services either because of poor marketing and lack of learner orientation, or the guidance programme did not exist at all. Therefore, it is up to the school authority, school career guidance teachers and all stakeholders to ensure learners are sensitised on the availability of career guidance and counselling services and the need to gain access to them.

2.6.12 Creation of Career Resources Centres 

The importance of a Career Resource Centre at a secondary school, suggests that the school gives importance to career guidance such that it allocates the resources required to provide a quality service (Valene et al., 2015). An important resource is the physical space that acts as a hub for career-related activities, products and services. Having a Career Resource Centre addresses a number of issues including strong institutional and curricular embedding, access to students, effectiveness and impact through suitable pedagogies and collaboration with partners and Strengthens legitimacy of career guidance. Bimrose, Hughes and Collin (2016) noted strongly that a career resource centre sends out a clear message to students and staff that the school values career guidance. Allocating a physical space to the service establishes a presence, confirms its legitimacy, and is likely to lead to greater use. While the physical space can and should be complemented by resources made available on line, one must not assume that by throwing more information at students this will be enough. Career information available over the internet in self-service mode is effective with some students, but may not be so with others. Therefore, caution must be taken to improve physical presence of the career guidance staff as well in the career recourse centre. 

Career guidance resource centres are supposed to be located in a ‘heavy traffic’ area of the school that makes it more likely to be seen by students. They are to have such specifications as:

(i)
A set-up that is attractive and informal, encouraging students to drop in so as to engage in career-related learning;

(ii)
A welcoming area where students can ask for an appointment for personalised attention, or directed to the resources they need and which they can use in self-help mode;

(iii)
Furniture that supports interactive learning sessions, with an open space for group work and cubicles for brief staff-assisted inquiry as well as personalised individual case-managed services;

(iv)
Computer workstations should be available, with headphones, key career learning websites bookmarked, and attached to printers, photocopiers, scanners, and LCD projector(s); and

(v)
Posters and notice boards, whether traditional or electronic, that signal key career-related messages that the school wishes to emphasise, (e.g. ‘Girls can do Anything’ or ‘Your life is your message to the world’ or ‘If it doesn’t challenge you, it doesn’t change you’ or ‘A goal properly set is half-way reached’ etc.) and that encourage students to think outside the box (Schutt, 2017).

2.6.14 Establishment of Career Partnerships 

The importance of partnerships in support of career learning and guidance: Learning about self and career requires the concerted input of various players, including career guidance teachers, subject teachers, staff from public and private employment sectors, employers, chambers of commerce, trade unions, as well as parents, alumni, and NGOs. Lo (2015) observed that the potential for such varied partnerships input can be so enriching and to be a mark of quality, depends on having purposeful coordination between different contributors so that, from the perspective of the learner, career education and guidance is experienced holistically and meaningfully, as a set of powerful, connected reflections that help orient students towards the future.  Career guidance teachers have a pivotal role to play in the design, coordination, delivery, evaluation and constant improvement of the career education programme in a secondary school. They can only be truly effective when they work with others, both within their institution and outside of it. They need to work with a range of partners (Furbish, Bailey & Trought, 2016). 

2.7 Knowledge Gaps

Among the areas researched are the nature of career guidance offered to secondary school pupils, contribution of career guidance in the preparation of secondary school pupils for tertiary education and elements surrounding career guidance that enhance or inhibit the preparation of secondary school pupils for tertiary education. Among the researchers reviewed in line with the objectives of the study include Ndhlovu (2009), Oats, Reginald and Rukewe (2020) and Chireshe and Mapfumo (2005). 

Ndhlovu (2009) dealt with the accessibility of HIV and AIDS information by secondary school pupils with hearing impairment in Zambia. Although Ndhlovu (2009) focused on a special group of hearing impaired among secondary school pupils and ability to access information on HIV and AIDS, the study was short in that it did not address the nature of career guidance and access to career information and how it might have influenced decision making on career choice for tertiary education. This study looked at the nature of career guidance services being offered to secondary school pupils directed at preparing pupils for tertiary education. 

Oats, Reginald and Rukewe (2020) dealt with career choices among students in Botswana. Although the study was significant to career guidance, it did not quite inform the audience on the extent to which secondary school pupils were prepared for career decision making as they progress to tertiary education. This study looked at the contribution of career guidance in the preparation of secondary school pupils for tertiary education. 

Chireshe and Mapfumo (2005) dwelt on factors influencing access to career guidance in higher institutions of learning in Zimbabwe. Pupils required help to understand the world of work and to make informed decisions. The study did not quite bring out integration existing between schools and tertiary education.  

2.8 Chapter Summary

The review of related literature showed that people provided help to one another from time immemorial. Much of this help was in the form of giving advice or wisdom. In school, career guidance helped boys and girls to learn how to deal with the problems they encountered in their daily lives and equipped them to become adults. Career guidance aimed at giving students an opportunity to explore, discover and clarify ways of living that were more satisfying and resourceful. People’s concerns or difficulties were mainly social and personal. It was here that men and women, boys and girls, required counselling.

The secondary school child was undergoing one of the most difficult periods of life. The transition from childhood to adulthood was a difficult one, even for the most balanced child. Apart from the influence of the family, the other major influence on the young person’s life was the school and the school environment. The most that either influences can attempt to do was to help each young person to cope with the changes wrought by adolescence, to develop a sense of responsibility, to make definite and considered personal decisions. In short, families and schools had a duty to assist young people in their self-growth towards becoming a self-fulfilled and well-adjusted adult. Career guidance can provide a good basis for a broader education for life. While being non-medical and non-psychiatric, it can be used as therapy for individuals with specific personal problems or it can be the foundation of a more general life skills training programme for the student who, though not suffering from any particular problem, should be assisted in building up his or her personal resources in order to cope effectively with their future lives. The subsequent chapter will look at the methodology devised to collect and analyse data from the respondents.

CHAPTER THREE
METHODOLOGY
3.1 Overview 

The previous Chapter reviewed literature from different countries around the world by different researchers and scholars related to this study. This Chapter deals with the methodology that was employed in order to describe the research design which was used to explore the contribution of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district. According to Wilkinson (2017), research methodology is the specific procedures or techniques used to identify, select, process, and analyse information about a topic. In this study, the methodology section allows the reader to critically evaluate the study’s overall validity and reliability. The methodology section answers two main questions: how was the data collected or generated? How was it analysed? This Chapter presents philosophical assumptions, research paradigm, research design, target population, sample size, sampling technique, research instruments, and data collection techniques, trustworthiness of the study, ethical considerations, data analysis and Chapter summary. 

3.2 Philosophical Assumptions 

The researcher relied on a social constructivist’s approach to the case study, which assumes ‘‘a world in which universal, absolute realities are unknowable, and the objects of inquiry are individual perspectives or constructions of reality’’ (Hatch, 2012). Social Constructivists recognise that multiple realities exist and reality is constructed by the various subjects found in the case study. The researcher recognised the constructivists epistemological view that knowledge is a human construction, which requires a methodology that included data collection and tools based on naturalistic qualitative research methods (Hatch, 2012). The social constructivism underpinning for this research, align well with a case study methodology. 

A social constructivist approach was deemed most appropriate for this study because key players such as head teachers and school career guidance teachers had the freedom to determine the nature of career guidance services offered to pupils in preparation for tertiary education based on their experiences and educational training. Furthermore, it was unclear from the start of the study how career guidance contributed to the preparation of secondary pupils for tertiary education in Luanshya district.

3.3 Research Paradigm 

The research paradigm or world view used in this study was qualitative approach. According to Guba (2020), qualitative approach centres on constructing sets of common beliefs and agreements shared between social scientists about how social problems or phenomena should be understood and addressed. It is basically the conceived principles that influence the action to be undertaken in understanding a social reality. In view of this, the research is supported by social constructivists’ Paradigm. Creswell (2009) posited that Social constructivists have the assumptions that individuals pursue to understand the world in which they live and work. Individuals develop subjective meanings of their experiences; meanings directed towards certain objects or things. These meanings are varied and multiple, leading the researcher to look for the complexity of views rather than narrowing meanings into a few categories or ideas. Creswell further pointed out that under this paradigm, the ultimate goal of the research is to rely as much as possible on the participants’ views of the situation being studied. The researcher’s intent is to make sense of (or interpret) the meanings others have about the world. This research, being a qualitative study, fits well in this paradigm since the research sought to solicit views from the people who were directly involved in the implementation of career guidance in secondary schools. Furthermore, the researcher wanted to identify and explore behaviours of actors, that is, motivations, opinions and attitudes on the contribution of career guidance in preparing secondary school pupils for tertiary education. The researcher wanted to produce qualitative data which involved in depth meanings of actors’ feelings and thoughts. The broad and general questions were asked which would permit participants to construct the meaning of a situation and had in-depth discussions or interactions with the researcher. 

3.4 Research Design 

Creswell (2017) stated that a research design is the specific procedure employed in carrying out a research process. It involves the collection of data, data analysis and report writing. Chola (2016) also contended that “a research design is a framework in the whole process of research aimed at pointing the researcher in the direction of that research.” Therefore, a research design is a systematic plan or procedure which would lead a researcher to successful study of a phenomenon. It is a blueprint that highlights the methods the researcher will use in conducting the research and arrive at the intended results. 
This study sought to investigate and establish the contribution of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district. Since this study endeavoured to investigate and establish the contributions of career guidance in the preparation of secondary school pupils for tertiary education, a descriptive case study research design supported by qualitative approach was adopted for this particular study. There are three purposes for a case study, namely: to describe in rich detail a phenomenon; to develop an explanation for a phenomenon; or to evaluate the phenomena (Gall et al., 2017. The purpose of this study was to describe the phenomena of the contribution of career guidance services in the preparation of secondary school pupils for tertiary education. Thus, this design was useful in this study as it made it possible to successfully generate opinions and conduct an in-depth exploration of the contribution of career guidance in the preparation of secondary school pupils for tertiary education. This research design was also ideal for this study as it allowed this investigation to focus on a specific case and understand it in detail. As such, the centre of the research was only the contribution of career guidance in the preparation of secondary school pupils for tertiary education.  

3.5 Target Population 

According to McLeod (2019) target population is the total group of individuals from which the sample might be drawn. Whereas a population is a group of elements or cases, whether individuals, objects or events that conform to specific criteria and to which we intend to generalise results of the research (Mc’Millan & Shumacher, 2001). Gay (2017) asserts that regardless of the technique to be used in selecting a sample, the first step in sampling is the definition of population. The population is the group of interest to the researcher, the group to which he or she would like the results of the study to be generalisable. The defined population has at least one characteristic that differentiates it from other groups. Parahoo (2016) also describes a study population as the total number of units from which data can potentially be collected. The units may be individuals, organisations or events. This study considered some of the different types of actors who might play a role in preparing secondary school pupils for tertiary education through career guidance. This study focused particularly on different types of groups and how these were related to the issue of the contribution of career guidance in the preparation of secondary school pupils for tertiary education. In trying to understand the nature of the problem at hand, the researcher noticed groups of people whose opinion was pertinent to the study. The researcher focused on the following population:  Head teachers and Career Counsellors.

The people above were considered to have had the experience in administration and implementation of career guidance in secondary schools. Their opinions were likely to reflect the reality at that time. 

3.6 Sample Size 

White (2016) defines a sample as a group of subjects or situations selected from a larger population. The sample helps the researcher in the selection of people who actually take part and are seen to represent those in their institutions who share the same characteristics as those selected to study. The sample size of 24 was broken down as: 12 Head teachers, 12 Career guidance teachers. This sample size was subjected to Saturation as data was collected. Saturation is defined as data satisfaction. This means that the researcher collected data until has reached the point where no new information is obtained from further data. Saturation point determines the sample size in qualitative research as it indicates that adequate data has been collected for a detailed analysis. This data saturation is reached when there is enough information to replicate the study (O’Reilly & Parker, 2012). 

3.7 Sampling technique 

Since this research employed a qualitative approach, the researcher used purposive sampling, which allows for a relatively small sample size to provide insight to address the case’s questions. The researcher utilised the concept of criterion sampling. The primary criterion used in the selection of participants was that the individual participant must currently be or have been directly involved in the implementation, assessment and administration of career guidance services. 

Even though some readers may conclude that this study used a convenience sampling technique, it did not. Gall et al. (2017) noted that convenience sampling, which is the least desirable method of sampling, is a sample based on the researcher having a working relationship with the participants. In this case the researcher had no prior experience or contact with the individuals related to this study.

3.8 Data collection instrumentation  

Data collection instruments are devices used to collect data. These include structured interview schedules, questionnaire, tests and check lists. Kombo and Tromp (2016) brought out the following as some of the research instruments that a researcher may use in data collection from respondents. These are focused group discussion guides, questionnaires, semi structured interview schedules and observation guides. In this particular study being qualitative, Interview Guide and Focused Group Discussion guides were used to collect data.

3.8.1 Interview technique 

Mc’Millan and Schumacher (2016), explain that sensitive issues can be studied using interviews in order to build up trust so that participants do not feel embarrassed to answer questions truthfully. They further explain that interviews are responses to questions to obtain data from participants about how they conceive and give meaning to their world and how they explain events in their lives. Interviews can be structured allowing the researcher ‘to go’ off and allow the participant being interviewed to raise issues of their own. In this regard, the researcher recorded the interviews as the answers might go into a lot of depth. Another reason these interviews were recorded was that the researcher wanted to concentrate on what was being said at the time, thus making sure that they could keep the questioning relevant. The researcher used interviews as a way to generate qualitative data, exploring in more detail participants’ thoughts and feelings. The extent to which the needed information about the contribution of career guidance in the preparation of secondary school pupils for tertiary education was revealed! The researcher took advantage of interviews to probe for more specific answers and could repeat questions when the response indicated that the interviewee misunderstood the question. The researcher also observed non-verbal behaviour and assessed the validity of the interviewee’s answers by ensuring that all questions were answered. Cohen and Manion (2016) define an in-depth individual interview as a two-way person-to-person conversation initiated by the interviewer for the specific purpose of obtaining the researcher’s relevant information as directed by the research objectives. In-depth individual interviews played a significant role. The researcher interviewed Head teachers. In-depth individual interviews with the identified respondents were necessary because they clarified issues concerning the contribution of career guidance in the preparation of secondary school pupils for tertiary education in detail. By means of the use of the question and answer technique, participants disclosed sensitive issues. Sidhu (2015) observes that an interview is generally adopted as a method to offer the limitations of the questionnaire. He indicates that instead of writing the response, the interviewee gives the needed information verbally in a face-to-face relationship. People are usually more willing to talk than to write. After the interviewer had gained rapport or established a friendly relationship with the participant certain types of confidential information may be obtained that an individual might be reluctant to put in writing. The interviews were held in a private setting with one person at a time so that the subject was free to express himself or herself fully and truthfully with the help of an interview schedule. Kumar (2011) defines an interview schedule or guide as a written list of questions which could be open or closed ended, an interviewer uses during the interview. 

3.8.2 Focus Group Discussion Guide

Morgan (2016) defines Focus Group Discussions as groups where participants are asked to participate in the group discussion about a focused topic. He identified three essential elements of focus groups: A research method developed for data collection, interaction in group discussions as the data source and the active participation by the researcher. The interaction in group discussions as data source was the characteristic of this study. Focus Group Discussions are one of the popular methods used to obtain underlying motivations, beliefs, attitudes and feelings on conflict management topics in a qualitative manner (Ibrahim, 2016). In order to explore the contribution of career guidance in the preparation of secondary school pupils for tertiary education, the researcher conducted in depth Focus Group Discussions with career guidance teachers. Each Focus Group Discussion had an average of six members. The focus group discussions with career guidance teachers were held in two sessions in order to gain insight on the contribution of career guidance in the preparation of secondary school pupils for tertiary education. According to White (20015), Focus Group Discussions involve organised discussions with a selected group of individuals to gain information about their views and experiences of a topic. During the Focus Group Discussions, the researcher tried to avoid one interviewee dominating the discussions and endeavoured to involve all interviewees. This was achieved through moderating the discussions in such a way that all participants were accorded an opportunity to air their views regarding the contribution of career guidance in the preparation of secondary school pupils for tertiary education. Leedy and Ormrod (20015), advise that to conduct an in depth Focus Group Discussion, the researcher should gather people to discuss a particular issue for two hours. However, since the Focus Group Discussions were small, ranging in numbers from five to six participants, the duration averaged approximately forty to forty-five minutes. The reason for including in-depth Focus Group Discussions was that participants would be more comfortable to talk about the contribution of career guidance in a group than alone. Interactions among participants would also be more informative than individual interviews. 

3.9 Data Collection Procedure

The concept of triangulation guided the strategy for data collection to support the validity of the case study and its findings. According to Kombo and Tromp (2016), data collection refers to the collection of information to prove facts. Morse and Richards (2017) indicate that case studies are normally qualitative in their set up. It is, therefore, logical that they utilise qualitative data collection techniques. Therefore, the researcher used interviews and focus group discussions. The researcher picked on these two techniques because they were likely to yield a great deal of information about the contribution of career guidance in the preparation of secondary school pupils for tertiary education. According to Morse and Richards (2017), the combination of the above techniques as qualitative data collection techniques is likely to produce the most needed information about the topic under investigation. These techniques are mainly used to give more detailed insights into interpreting so that the researcher sees things as they really are. 

3.10 Trustworthiness

According to White (20015), trustworthiness refers to the quality of research. This study is considered trustworthy because the findings were based on a well-founded research design as well as relevant information and context. In this regard, the researcher recorded the interviews and regular field notes and photographs which were available for sorting. To ensure trustworthiness, the researcher considered the following criteria for establishing trustworthiness: 

Credibility 
Truth value helps the researcher to establish confidence in the subject and the context in which the research is undertaken. In this study, the researcher established confidence through the strategy of credibility. Credibility was achieved through prolonged field work, triangulation, taking notes during the interviews and recording the interviews and focusing on the topic under study (the contribution of career guidance in the preparation of secondary school pupils for tertiary education). 

Consistency 
Consistency means that findings of the research should be consistent if the inquiry were replicated with the same participants or in a similar context (White, 2015). According to White, the key to qualitative research is to learn from the participants rather than control them. Moreover, instruments that are assessed for consistency in a qualitative study are the researcher and the participants. Therefore, a qualitative study emphasises the uniqueness of the human situation so that there are variations and in-experiences rather than identical repetition is sought. In this study, it did not matter whether the results would be identical when future researchers using the same research participants who had extended their experiences and same methods in the same context would yield exactly the same results or not, because the aim of the study was to explore the contribution of career guidance in the preparation of secondary school pupils for tertiary education.

Neutrality 
Neutrality refers to the extent to which findings of an inquiry are determined by the participants and the conditions of the inquiry and not by biases, motivations and interests or perspectives of the inquiry (Leedy & Ormrod, 2015). In this study, the researcher avoided bias to ensure the objectivity or neutrality of the data by entering the field without preconceived ideas or subjectivity.  Instead, he followed the described data collection method, and discussed and reached consensus on the findings. 

3.11 Data analysis 

Gay (2016) indicates that raw data for quantitative study are numbers. In a qualitative study the raw data consist of words and visual materials such as photos. These data include primarily field notes often supplemented by documents and interview scripts. In this study, Interviews and Focus Group Discussions were recorded. In this qualitative study, the data was reduced to themes. Therefore, the researcher used thematic analysis approach to analyse the data because it helped him deepen his understanding of the data he had collected. He used it as an approach to analyse the meetings that took place among respondents. This thematic analysis helped the researcher yield a great amount of information. It is a methodological approach which searches for themes that describe forms of social action (Leedy & Ormrod, 2015). It was appropriate to use thematic analysis to interpret the meetings because it allowed the researcher to ensure that there was a framework for joint understanding and it meant that he also had to analyse data by reading situations, making sense of the participants’ words and interpreting their body language. This enabled him form judgement, hunches, prejudices and further questions as he went along. He concentrated on searching for understanding rather than facts; for interpretations rather than measurements; for values rather than information. The researcher analysed thoughts, feelings, expressions and opinions which were open to debate. The researcher coded normally for potential themes, with context which helped him establish patterns. The researcher formed themes from points participants were bringing out. Leedy and Ormrod (2015) also point out that qualitative research implies that the data are in form of words as opposed to numbers. In this qualitative study, thematic analysis was used. This involved, data being reduced to arrive at emerging themes and subthemes for purpose of reporting.  In this study, like in other qualitative studies, the study started, by analysing data during the time data were being collected. This is in agreement with White (2015), who says that analysis of qualitative data takes place simultaneously with data collection; the first step being that of managing the data so that they can be studied. He further states that the process of data analysis focuses on: Becoming familiar with the data and identifying main items in themes (reading), Examining data in-depth so as to provide detailed description of the setting, participants and activities (describing), Categorising data and physically grouping them into themes (classifying), Interpreting and synthesising the organised data into general conclusions, (interpreting). The researcher, therefore, analysed data from in-depth interviews and Focus Group Discussions qualitatively to come up with significant themes and narratives. The data analysis was, therefore, interpretative, involving the categories of the results. The contents of the Focus Group Discussions and individual interviews were used to analyse data using thematic process (McMillan and Schumacher 2016). 

3.12 Ethical considerations 

In line with the requirements for students doing research in a university, authority was sought from the Institute of Distance Learning and study schools. Before conducting the semi-structured interview and Focus Group Discussions, the researcher explained the purpose and importance of the study to the participants. The researcher stated that all the information provided by the participants would be used in the report. Participants were also informed in advance that the Interviews and Focus Group Discussions were intended to collect information for a specific academic purpose and not for the purposes which were likely to infringe on the rights of individuals or groups of people participating in the study. This measure helped to ensure confidentiality during data collection and reporting of the findings of the study. All in all, ethical considerations which were crucial for this study which included confidentiality and anonymity were followed. 

3.13 Chapter Summary

This Chapter discussed the methodology used to collect data in order to explore the contribution of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district. The study adopted a case study design. The sample comprised twenty-four participants. Data was collected using Interviews and Focus Group Discussions techniques. Qualitative data were analysed by categorising and arranging them into themes. The next Chapter presents the findings of the study.

CHAPTER FOUR
PRESENTATION OF FINDINGS

4.1 Overview

The previous Chapter provided the methodology employed for collection and analysis of data for this study. The data was collected through use of interview guides and in-depth interview guides. In this Chapter analysed qualitative data are presented below according to the research questions set for the study. The Chapter is guided by the following research questions: 

i. What career guidance services offered to secondary school pupils in preparing them for tertiary education? 

ii. How has career guidance provided in study schools contributed to the preparation of secondary school pupils for tertiary education?

iii. How have various factors surrounding provision of career guidance inhibited the preparation of secondary school pupils for tertiary education in the study schools?

iv. How have various factors surrounding provision of career guidance enhanced the preparation of secondary school pupils for tertiary education in the study schools?
4.2 Characteristics of Data for Participants

Table 1:  Participants gender, age and positions

	Participants    

 ID                   
	Gender   Age
	Position

	A1
	M              35
	Career counsellor

	A2
	M             29
	Career Counsellor

	A3
	F                37
	Head teacher

	A4
	F                 47
	Head teacher

	A5
	F                38
	Career Counsellor

	A6
	M               45
	Head teacher

	A7
	M              29
	Career Counsellor

	A8
	F               44
	Head teacher

	A9
	M              45
	Career Counsellor

	A10
	M              32
	Head teacher

	A11
	F               33
	Career Counsellor

	A12
	F               27
	Career Counsellor

	A13
	F               25
	Career Counsellor

	A14
	M              34
	Career Counsellor

	A15
	M               39
	Head teacher

	A16
	F                51
	Head teacher

	A17
	M               25
	Career Counsellor

	A18
	M               28
	Career Counsellor

	A19
	F                39
	Head teacher

	A20
	F                 49
	Head teacher

	A21
	F                 35
	Career Counsellor

	A22
	M               41
	Head teacher

	A23
	F                39
	Head teacher

	A24
	F                40
	Head teacher


In this study, there were 24 participants broken down as 11 males and 13 females. Further, there were 12 school head teachers and 12 career guidance teachers drawn from the twelve participating schools in the study district. In relation to age range, the youngest participant was aged 25 years while the oldest was 51 years old. From the information in the Table above, it was evident that participants in one way or the other had a connection to the preparation of pupils for tertiary education. Hence, they had sufficient information to contribute to the study.

4.3 Research Question 1: What career guidance services offered to secondary school pupils in preparing them for tertiary education?

One of the objectives of this study was to establish the career guidance services offered to secondary school pupils to prepare them for tertiary education.  In order to establish career guidance provided in the study schools, one of the questions participants were asked was on the type of career guidance in the study schools.  The responses were as shown below: 

Career Guidance Information services offered 

It was evident from the study secondary schools that schools offered a variety of career information services in their attempt to prepare pupils for tertiary education. These pupil career information services ranged from nature of career information; pre-admission and admission information; counselling information; placement information; remedial information; orientation services; to social rehabilitation information in the study schools as shown in the table below:

Table 2: Career Information and Utilisation of Services

	Type of career services
	Frequency

	Pre-admission and admission information
	7

	Career search approaches
	6

	Counselling information
	2

	Placement information
	5

	Remedial Information
	1

	Orientation services 
	2

	Social Rehabilitation information
	1

	Total
	24


From the above Table, it was clear that although schools offered a variety of career information services, pupils mostly sought information to do with their academic work (pre-admission and admission information) 7 out of 24 participants, while at the same frequency Career search-related information as they prepared for tertiary education. Meanwhile, very few pupils sought information related to remedial information and social rehabilitation information as they transitioned to tertiary education. In support of these findings, one participant, A13, had this to say:

The career guidance office is like a walk in center used by pupils that have personal problems. They walk in as individuals and attended to as individuals through counselling information shared with them. There were problems which were more personal making them visit the centre as individuals to get necessary counselling information.

Contributing on the same, participant A24 observed that:

Pupils have a lot of academic issues that range from subjects, home support and how to at times study with peers and problems with teachers leading to engaging career offices for open one to one discussions in my school.

Further, it was reported that at times pupils visited the career guidance offices to seek information that would help them refocus their lives especially when their problems centered on relationships as was observed in a contribution made by participant A5 who said that:

Pupils have relationship problems especially those to do with the opposite sex. They get disturbed with something that goes unwell with the relationships. Mostly girls for example, find themselves in hard times when dealing with personal relationships such as broken ones. They even fail to concentrate on classwork due to such failed relationships leading them to seek help from career guidance office for useful information over their problem.

Orientation Information

As a follow up question, participants were asked whether they received any form of orientation and more so on career prospects and study programmes. The study revealed that, study schools during registration did provide opportunities for peers to establish friendships and some information on subject combinations. It was further learnt that, schools had academic and career clubs through which pupils accessed additional information on subject combinations and career prospects. Additionally, it was revealed that career Counsellors used career groups to share career information with pupils in the schools. These findings were supported by participant A14 who reported that: 

During registration especial when pupils are coming to school for the new grade level where they are asked to choose subject combination, the career guidance office will always be on hand to help pupils choose subject to suit their career aspirations.
Contributing on the same participant A6 had this to say: 

Pupils that desire to form academic clubs such as mathematics club, jet club, and science club are encouraged to work together and are helped in groups to identify working goals through group career guidance and counseling.

This view was supported by participant A8 who noted that:

Pupils are also given group career guidance on the medical requirements, physical requirements for example age, height, weight etc, physical abilities and mental abilities that should be possessed by the individual to be eligible to apply for the career at hand.

In the same vein, participant A23 indicated that: 

Pupils come from different social and economic backgrounds. They are faced with various developmental problems in relation to careers and training. But as a department in response to their challenges design activities that help them at individual and group level to make informed decision especial on subject combination and possible career pathways.

Strategies used to Share Career Information

In order to establish the approaches used in study schools to provide various career-related information to pupils as they prepared for tertiary education, participants were asked to indicate ways in which such information was provided to the pupils.  The study revealed several strategies used that ranged from use of group career guidance and counselling; Individual and group career guidance; education tours to industries and organisations; having career lessons to having career talks with the pupils. This was evidenced through thoughts such as of participant A19, who said that: 

We often use group career guidance teaching to pupils with similar problems. Some of the problems maybe academic, job requirements, bullying, even social problems, such as, alcohol and drug abusers. It has been quite helpful to reach pupils. 

In support of this view, participant A7 had this to say:

Career information is also given to pupils through career talks, and exposure 


 during education tours. This also helps immensely to get right information 
for them to prepare for tertiary education. 

In support of this view, participant A10 stated that: 

Individual and group career guidance is also given to pupils on addition information, such as: the pensions and compensation structure, salaries, wages. This gives pupils a general outlook and kind of opportunities that each field could offer and helpful in making decisions to do with career choices. 

Remedial Career Guidance

In order to establish the nature of support available to individual on career related information, participants were asked on how individuals were assisted to benefit from information available on career in the study schools. The responses included regular meetings with individual pupils; giving individual pupils assignment on careers; making individual visits to organisations such as banks for information as evidenced from the contribution made by participant A18 who said this: 

I sometimes set up meetings with individual pupils to discuss career requirements and opportunities, especially for pupils failing to cope with failing classroom instructions on careers. This method appears to work for me, although not always so. 

Contributing on the same, participant A6 added by observing that:  

I talk to individual pupils as well as groups on career and study programs offered by colleges and universities training, license and certification that should be obtained in order to be eligible for the position which a candidate wants to obtain.  One to one approach seems to work well with me.

Utilisation Career Guidance Information 

As a follow-up question, participants were asked on the utilisation of career information services provided to pupils. The study revealed that there was a low utilisation of individual counselling services. Although pupils accessed vital information on career choices, they did not much use it as they prepared for tertiary education. This is evidenced through contribution participant A17 made by saying that: 

I may not be very sure with the figures as to how many pupils visited the department but can simply say on average less than ten pupils visited our department per week and hardly used information shared with them. 

In support of this view, another participant, A21, observed that: 

The office at most attends to a number averaging from 10 to 20 pupils per week especially requesting individual career information provision but information shared did not seem to be used in choice of career pathways. 

It was however noted that the utilisation of individual career guidance information by pupils was dependent on the period of time in the academic year and nature of the task at hand.  Pupils easily utilised information linked to psychosocial related issues more than that focusing on career issues. It was evident that the numbers of pupils turning up for the career services was dependent on particular academic activities besides other factors such as time and availability of career teachers.  Contributing on the same, one participant, A12, noted that:

The number of pupils visiting the office vary in terms of visits at times especially during times such as examinations and tests administration, registration, receiving of results, the office is overwhelmed by individual concerns and during such times we attend to even about 60 pupils per week, but fewer on a normal week when all things are equal.

The number of pupils visiting the office goes as low as ten pupils per week. 

In short, usage of career guidance information by pupils was determined by nature of problems pupils had. They found it easy to seek guidance when they had psychosocial problems or academic problems or receiving results than purely seeking career related information.
Uptake and Concerns on Utilisation of Career Information  

As a follow-up question participants were asked on what the concerns on visitation of career guidance office and accessing individual career guidance information. The study revealed that pupils that availed themselves for individual guidance information presented a wide range of individual concerns ranging from; lack of knowledge on careers available, examination anxiety, academic stress, poor study habits, lack of sufficient class concentration, absenteeism, being bullied, pregnancy, career indecision, alcohol and drug abuse, lack of goal setting to low self-esteem. These concerns were seen to have implications on how often for example, visited the career office. The study also indicated that although pupils had a number of concerns on access to career information, career teachers too were over loaded with a lot of work thus making it difficult for them to be available for the pupils. These views were acknowledged by one participant, A2, who had this to say:
During examination time, pupils that report to my office have stress in dealing with their studies. They would complain of too much work to study against time available remaining before examinations. They struggle with what to study at a given time and how to study it. We would normally offer such pupils information on appropriate study methods and habits just to help them effectively prepare for exams, although we had added responsibilities, such as teaching, hence, not quite available for them. 

These views were also reported by participant A19, who noted that: 

Pupils at this study have a tendency of bullying each other especially these that appear weak and smart are bullied by the ones that are out spoken. This is so common among pupils in senior secondary bullying those in junior classes. Such victims would come through for individual attention, but at times we are not available to attend to their need. 

Adding to this, another participant, A5, observed that: 

Alcohol abuse among boys has been a major feature. Boys really abuse alcohol especially those in Grade 11 and 12. They also seem to be in a bad habit of smoking dagga. Such are brought to the guidance office for help. Such pupils would not report on their own but are recommended by grade teachers and parents. We assist them to desist from such tendencies through provision of appropriate information. 

Contributing further, the same participant A5 had this to say: 

Self-esteem is critical especially for secondary school going age. By and large from experience I have seen and attended to a number of pupils that seem to be having problems rotating around that very fact of low self-esteem. They have difficulties in believing in themselves. That they are unable to make accurate career decisions, that they have what it takes to do better and succeed in life. I have noted that all they need is accurate information and bit of encouragement to light up the flame which they already have. 

This thought was supported by another participant, A11, who noted that: 

Generally, I feel pupils are torn apart especially when it comes to settling or resolving for a specific career choice. They have so many people who are significant and highly influential in their lives. These people influence them on which careers they should take. Some of these would come over for information.  They feel and seem to appear to be undecided. So indecision is a major challenge faced by pupils especially those in Grade 12 at this school. 

It was evident from the study, that the in-take of career guidance in formation was low and dependent on the activity or issue at hand. Pupils sought help in areas such as; examination, study skills and psychosocial problems. The study also revealed that there were major concerns in the provision of career guidance services which had a negative effect on the pupils’ in-take of information. These included career teachers having additional responsibilities, ill-preparedness of teachers for guidance works and lack of role model to help encourage pupils to access and used the career information as they prepared to transit to tertiary education. 

4.4 Research Question 2: How has career guidance provided in study schools, contributed to the preparation of secondary pupils for tertiary education?

The second research question of this study was on how career guidance provided, contributed to the preparation of secondary school pupils for Tertiary Education. One of the questions participants were asked was on what they saw as significant contribution career guidance services to the preparation of pupils for tertiary education.  The participants gave several responses as follows: help in instilling academic excellence and ideals in pupils; understanding the negative effects of antisocial behaviours; help pupils in realising their freedom of choice and responsibility in personal career decision making process; help pupils in realising their academic strengths and limitations through interest and capacity assessments; help pupils in gaining insights or information on students loans, scholarships and social life in tertiary institutions; helped in accessing information on training opportunities and job search approaches; and help pupils in addressing inferiority complex and develop assertiveness necessary for tertiary education social environment. The table below shows what participants felt was the major contribution career guidance information made to their readiness for tertiary education. 
Table 3: Contribution of Career Guidance Information Provision 

	Contribution 
	Frequency 

	Instilling academic excellence and ideals in pupils
	5

	understanding the negative effects of antisocial behaviours
	3

	Realise their freedom of choice and responsibility  in personal career decisions making process
	4

	Realising their academic strengths and limitations through interest and capacity assessments 
	3

	Gaining insights or information on students loans and scholarships
	4

	Access information on training opportunities and job search approaches
	4

	Address inferiority complex and develop life or survival skills such as assertiveness, agility and adaptiveness etc. 
	1

	TOTAL 
	24


From the above Table, it was evident that career guidance information provided in the study schools contributed significantly in instilling academic excellence and ideals in pupils, 5 out of 24 participants, in helping pupils realise their freedom of choice and responsibility in personal career decisions making process, in help pupils in gaining information on students’ loans and scholarships and in helping in availing information on training opportunities and job search. Meanwhile, 1 out of 24 participants felt that the career guidance information provided, contributed less in helping pupils address inferiority complex issues and developing life or survival skills such as assertiveness, agility and adaptiveness necessary for social life to be experienced in tertiary education. In support of these findings, one participant, A4, echoed: 

What I have observed is that career guidance provided by the school to which we are all part of instil academic excellence and ideals into pupils preparing them for tertiary education although did not quite help in dealing inferiority complex that comes with transition like entering tertiary education. 

Another participant, A3, had this to say: 

Career guidance services offered at this school inform pupils on university and college or tertiary training options and choices. As you might be aware, training providers these days unlike before have so many courses and programs on offer so pupils need to have information as a basis for decision making.
Furthermore, another participant, A7, made this observation: 

School career guidance services offered to pupils at this school provide information on the world of work. Help pupils connect the school and the work environment. We even invite mentors and expertise in various fields to visit the school and offer career talks to pupils.

Contributing to the same discussion, another participant, A5, had this to say: 

I keenly follow events and support career guidance services provided to our pupils. The career guidance services offered at this school help pupils in understanding the negative effects of antisocial behaviour in tertiary education.

On the whole, it was clear from the outcome of the study that career guidance services offered in the study schools helped to instil academic excellence and ideals and created awareness on negative effects of anti-social behaviour. Further, career guidance services allowed pupils to assess themselves in terms of academic strengthens and weaknesses which were major determiners of their success as they transit to tertiary education. 

Understanding Values and Norms in Tertiary Education

A follow up question was asked as to whether the career guidance information provided to pupils contributed to helping pupils in understanding the values and norms associated with tertiary education they were to transit to as they prepared for tertiary education. There were several responses to the question which included: created aware on values and norms attached to high education, identified pupils to specific tertiary institutions as part of their career choices and enabled them to make independent and informed decisions on career choices. Contributing to this issue, one participant, A17, noted that: 

Pupils felt that it is of the utmost importance that pupils are aware of and understood the values and norms which form the culture of the tertiary institutions around them. The career guidance provision at the school, expose pupils to such norms and values by making frequent visits to tertiary institutions of learning. This enables them to identify and conform to the institution’s rules and regulations and provides them with a sense of belonging. 

In responding to the issue, another participant, A21, observed that: 

In helping pupils understand the values and norms of a tertiary institution, we normally help the pupils by allowing them through the school council make their informed decisions that should govern their stay in school that helps then develop a sense of being responsible and subscribe to the group. 

In short, choice of career among pupils depended on many factors; including the values and norms projected by tertiary education institutions familiar to them. 

Ability to study alone or in a group 

Another follow-up question was asked as to whether the career guidance service provided to pupils, contributed in helping pupils to develop the ability to study alone or in a group. It was found that there were times when pupils accessed career information as individuals and times when they did so through groups.  In responding to the question one participant, A10, contributed saying: 

It was an open secret that there will be times when pupils preferred be reached on career issues as individuals and when they would have to work in groups. 

There were career tasks which were better done in groups requiring pupils to meet and prepare during, as well as outside, the normal class times. It was evident from the findings that approaches used often, calls for the ability to work with others and accept input from others.  The study revealed that, pupils acquired necessary group management skills needed for them to succeed in tertiary education. Adding to the discussion on the matter, one participant, A24, observed that: 

For pupils to have the ability to interact with a diverse group of people one needed to have acquired and developed necessary inter personal and interactive skills. Use of group approach in career guidance in schools helped to prepare pupils for nature of academic work in tertiary education. 

Training on Self-Supervised Class Work

Another follow-up question was asked as to whether career guidance services offered to pupils at school contributed to acquire self-supervised skills needed to learn in tertiary education.  The study found that, pupils were able to self-supervise themselves on given tasks, create own rules and respect them by obeying them as carried out assigned tasks.  In support of these findings, one participant, A19, explained that: 

Unlike in secondary school, tertiary courses require students to prepare the outcomes, do the homework, and read through the textbook as well as other additional material. 

In affirmative another participant, A12, observed that: 

Success of the would be students to attend every class, pay close attention to very detail and identify self with other pupils as they  worked with other pupils. 

Adding to the discussion, another participant, A9, noted that: 

We normally establish our own rules and follow them as a group, such as, not to report to class with cellular phones, not to report late and to remain focussed on the task at hand.
In summary, the study showed that, through working in groups, pupils learnt trusting themselves, built confidence in themselves and created and followed their own rules. This form of training was a necessary preparation for tertiary education. 

Study routines

On the issue of study routines and whether they contributed to readiness for tertiary education, it was found that, they helped to prioritise their work, made them aware of time factor in school work, work according to planned work and be reflective on what they do in schools. These findings were supported by one participant, A7, who added by saying that: 

Organised pupils are more likely to be successful in tertiary education due to the fact that they think about what needs to be done and prioritise their work. This has always prompted us to emphasis this aspect to our pupils (that) they are expected to be organised as they enter tertiary education. 

The study further revealed that pupils that were organised are consciously aware of the time factor and plan and work ahead of time for the main purpose of meeting their deadlines which ultimately reduces the amount of stress. These findings were supported by participant A1 who added by stating that: 

This is why we help our pupils to develop a set of study skills strategies to enable them prepare for higher institution learning. Pupils that pay particular attention to career lessons are often reflective of what they learn and make better decisions in career choices. 

It was evident from the findings that pupils prioritise their work, are made aware of time factor, plan and stick to plans and are reflective in the way they make decisions and arrive at particular career to pursue their tertiary education in. Through following routines, pupils are able to develop creative ways of organising their work, ensure success in their academic work, necessary in their tertiary education.

4.5 Research Question 3: How have various factors surrounding career guidance services inhibited the preparation of secondary school pupils for tertiary education?

The third research question of this study was aimed at establishing how various factors surrounding career guidance services in the study school inhibited the preparation of secondary school pupils for tertiary education. The study identified several factors that inhibited efforts in preparing pupils for tertiary education. These included: irregular internet connectivity; lack of computers and printers to support provision of services; lack of printed/electronic newsletters; non-availability of videos about different professions, job descriptions, educational learning materials; non timetabling of career guidance and career education; resources for workshops/conferences (TV, DVD players, printed materials); limited companies or associations in area to participate in career talks; and inappropriate career guidance office location.  Responding to the issues of factors that inhibited the provision of career guidance in the preparation of secondary school pupils for tertiary education, the participants cited lack of the following items indicated in the table below:

Table 4: Factors that inhibit provision of career guidance 
	Factors that inhibit career guidance provision
	Frequency

	Internet connectivity
	2

	Computers, printers 
	2

	Printed/electronic newsletters 
	2

	Videos about different professions, job descriptions, educational learning materials
	2

	Timetabled career guidance and career education,  
	7

	Resources for workshops/conferences (TV, DVD players, printed materials) 
	2

	Correlation between schools and tertiary institutions
	2

	Companies or associations in area to participate in career talks
	2

	Appropriate career guidance office location 
	3

	Total 
	24


Arising from the information presented in the Table above, it was unmistakable to state that most secondary schools, had issues with the non-timetabling of career guidance and career education, 7 out of 24 participants. 3 out of 24 participants were apprehensive over the location of the career guidance office. Most secondary schools lacked computers with internet connectivity, computers and printers to be able to generate instructional materials to support their work. Further, it was found that, schools did not have very good working relationships with tertiary institutions to provide more grounded career information to the pupils as they prepared for transitions. Additionally, most schools lacked printed or electronic newsletters, videos on career guidance about different professions, job descriptions to support the preparation of pupils as they prepared to move to tertiary education.  Participants also noted that few career teachers acknowledged having enough resources such as note books, work files as well as various psychometric tests to help them prepare pupils effectively for tertiary education. The study felt that because of these shortcoming, the preparation of pupils for social and academic life in tertiary education, were highly compromised in the study schools. In support of these views, one participant, A15, had this to say: 

The career guidance office is so important in this school it gives the life and identity of the school. This is why the office is fully marked as being career guidance, should have trained guidance teacher, with a nice table and chairs, a computer, with internet connectivity but these hardly existed in my school. 

Contributing on the same discussion, another participant, A23, echoed: 

Due to lack of infrastructure, the career guidance teachers operate in a small room, with one table and a chair. Plans are under way to build a decent office with appropriate materials required for such activities. What is good about our school is that we have a trained career counsellor.

 On the other hand, one participant, A21, commenting on this issue had this to say: 

We are fortunate that at this school we have materials such as: office space, office table and chairs, magazines and a computer and printer. And that all the teachers in the office are well trained in career guidance at degree level. The only challenge has been that they have other subjects to teach hence, don’t seem to have time for us. 

Contributing on the same another participant, A17, observed that:  

My colleagues and I are well trained in the specialty of career guidance and counseling, the school has allocated an office space for us as well as provided, though not enough, some tables and chairs for the careers counseling sessions but without any computer and internet facilities. 

Based on the above findings, it was clear that, provision of career guidance services were highly compromised in most of the schools that lacked basic requirements to enable them adequately prepare pupils for tertiary education.  The study schools had inappropriate offices, did not have computers, printers, lack of Internet connectivity, no printed or electronic newsletters as well as videos. It was clear from these findings and interaction of the researcher with participants that the existing environment in most schools inhibited attendance of pupils to career guidance activities, hence affecting their effective preparation for tertiary education. 

Non-Time Tabling of Career Education 

A follow-up question was asked as to whether career guidance was timetabled and contributed to better access of career guidance information. This was done with the aim of finding out how various factors surrounding career guidance services enhanced or inhibited that preparation of secondary school pupils for tertiary education. It was found in the majority of study schools, 9 out of 12 career guidance events and activities were not time tabled. This made it difficult for the career teachers to have organised approach towards preparing pupils for tertiary education as was evidenced by observation made by one participant, A3, who reported that:
Career guidance as a subject was not timetabled at this school because it was not an examinable subject at the moment.

This observation was supported by another participant, A1, who noted that: 

At our school career guidance does not appear on our grand master time table. We only conduct it when we have time to do so but most especially after classes and during weekend. 

Arising from the above findings, it was evident that most schools did not time table career guidance events and activities. This made it difficult for teachers to have well a coordinated preparation of pupils for transition to tertiary education in the study schools.
Parental Involvement 

On the issues of parents and pupils’ preparations for tertiary education, participants were asked as to whether the school involved parents in the provision of career guidance services and how that contributed to readiness of pupils for tertiary education. This was done with the aim of finding out how parents helped to enhance or inhibit the preparation of secondary school pupils for tertiary education.  There were significant differences in the views of the participants. While most participants, (18) felt that parents had a significant role to play and preferred certain jobs, few participants (6) believed that career teachers were competent to assist pupils make right career choices without necessarily involving parents. It was found that there were times when parents organised talks on careers with their children with a view of assisting them make informed decisions as they transited to tertiary education. This was evident in the contribution by one participant, A8, who had this to say: 

Parental support is very critical to adolescents’ career choice. Our career teacher organise talks for parents both on topics of a personal nature and on topics related to careers. Occasionally, schools invite parents and alumni to address students on career-related topics. Though at times parents are quite reluctant in responding to these invitations but with the help of our School Board chairperson there has been a fair turn out of parents and help to share their career experiences with the pupils.  

In support of this view, another participant, A21, had this to say: 

We always write notes to invite parents to come over to the school to give them information on why it was important for them to get involved but to our surprise we always have the same parents turning up for such discussions.

In short, the study showed that some parents were either directly or indirectly involved in the provision of career guidance information while, others felt that career guidance teachers and school were competence to do the job without involving parents.  As primary teachers of their own children, involvement of parents in career guidance programmes and activities was very important in getting pupils ready for decision making on what career to take as they transit to tertiary education.

Motivation of Career Teachers 

Another question was on motivation of career guidance teachers in their efforts to prepare pupils for tertiary education. Participants were asked as to whether schools had some incentive to motivate in their work to prepare pupils for career choices and life in tertiary education. The study found that there were no incentives given to career teachers in the study schools. It was evident that, career teachers did not receive any allowances for work done nor a salary despite work being so overwarming. Further, such teachers had additional responsibilities, such as having full academic subjects to teach, which significantly affected their efforts to prepare pupils career choices. These findings were supported by one voice given by one participant, A3, who observed that: 

The one challenge being faced in the delivery of career guidance services is lack of motivation of the career guidance teachers. We are not given any allowance; the government has not yet created a payroll position yet wants us to do so much without any motivation.

Based on the above findings, it was evident that career guidance teachers did not receive any incentives for the work being done. The work did not attract any allowance to motivate them to work hard in the preparation of pupils for tertiary education. Although efforts were being made to advocate and lobby for an allowance as an incentive, there was no political will, nor commitment towards provision of incentive to career guidance teachers. Participants felt that that had contributed negatively to their failure to adequately prepare pupils for career life and particularly for tertiary education.

Class Teachers’ Support

With regards to support from class teachers in the preparation of pupils for tertiary education, participants were asked as to whether class teachers were supportive of the career guidance programmes and activities offered in their respective schools.  The study found out that there was lack of interest among class teachers when it came to getting involved in career guidance programmes and activities. Most class teachers felt that it was a responsibility of career teachers to ensure pupils were prepared for career choice and not indeed themselves. These findings were supported by observation made for example, by one participant, A5, who noted that: 

Lack of interest among my fellow teachers to support us on career guidance has been a drawback to the provision of career guidance at this school. This is coupled with lack of monetary incentive for the position, really were doing less since we can’t have support from other teachers in the schools. 

Generally, it was clear from the study that career guidance teachers were providing career guidance services in isolation. They were not receiving the necessary support needed for them to effectively prepare pupils for the transit to tertiary education in the study schools.

Monitoring of Career Guidance programmes and Activities

Another follow-up question was asked as to whether the career guidance services provided were internally or externally monitored to ensure work was done in accordance to guidelines provided by the Ministry of general Education. The study revealed that career guidance programmes and activities in the school, were not monitored by the school administration, the District Education Board Secretary’ office nor Provincial Education Office. Career guidance teachers without being checked, is a situation which had led to failure to meet the parental and ministry’s expectations.  These findings were evidenced in the contribution made by one participant, A8, who had this to say: 

We have been trying to convince standards education officers that we need to include career guidance on the timetable and they monitor how it’s being offered for adherence to standards but we have hardly got any support from them. Head teachers too have not been supportive on having career guidance timetabled yet. I feel this is a very serious oversight which is actually hindering the proper utilisation of quality career guidance services and preparing pupils for tertiary education. 

Another observation was made by participant A11 who reported that: 

Once in a while, officers from the district and the province come to check what we are doing in the area of career guidance but we hardly get guidance from them on where we need improvement in the work. 

Based on the findings on the issue of monitoring the work of career guidance teachers in the study schools, it was evident that there was no monitoring of career guidance programmes and activities. Teachers were left to do what the felt were necessary even if did not quite meet the standards set by the Ministry of General Education. It was clear that lack of regular monitoring negatively affected the quality of career guidance services provided and indeed preparation of pupils for tertiary education.

4.6 Research Question 4: How have various factors surrounding career guidance services enhanced the preparation of secondary school pupils for tertiary education?

The fourth research question of this study was aimed at establishing how various factors surrounding career guidance services in the study school enhanced the preparation of secondary school pupils for tertiary education. The study identified several factors that enhanced efforts in preparing pupils for tertiary education. These included: Existence of career guidance department in most schools; availability of trained career guidance teachers; availability of career counselling office; schemes of work for career guidance; networking among career guidance teachers; availability of referral systems within and outside school; Responding to the issues of factors that enhanced the provision of career guidance in the preparation of secondary school pupils for tertiary education, the participants cited availability of the following indicated in the table below:

Table 5: Factors that enhance provision of career guidance 

	Factors that support Career guidance provision
	Frequency

	Existence of career guidance department in most schools,
	5

	Trained career guidance teachers,
	8

	Career counselling office
	3

	Provision of occupational information, materials and appraisal of pupils, 
	2

	Networking systems among career guidance teachers,
	3

	Conducted activities such as career talks, debates, exhibitions, field visits and referral systems within and outside school, 
	3

	Total 
	24


Arising from the information presented in the Table above, it was evident that most secondary schools, had trained career guidance teachers, 8 out of 24 participants. 5 out of 24 participants indicated that career guidance departments were in existence. Further, 3 out of 24 participants acknowledged the presence of the career guidance and counselling office, as well as the presence of networking systems among career guidance teachers and conducted activities such as career talks, debates, exhibitions, field visits and referral systems within and outside the school for further support and specialised attention. The study felt that there was need to optimally utilise the availability of career guidance teachers in the preparation of pupils for social and academic life in tertiary education. In support of these views, one participant, A2, had this to say: 



I attended my Career Guidance and Placement training at Luanshya 



Vocational Teachers College, the training was for 3 years, I was then 



posted to this school. And in the department we have 3 other teachers 



who are trained as well. Most of the times we spend it teaching 




examinable subjects like Civic Education.  

In supporting this thought, participant A16 had this observation: 



The presence of the Luanshya Vocational Teachers College in our




 vicinity has really been a blessing to our schools. A good number 




of career guidance teachers attended career guidance training 




from the same College and the College has been hosting a number 




of career guidance short term trainings to equip interested staff in the 



area of career guidance. I am made to understand that the college was 



the first institution in the Country in offering career guidance training 



programs for teachers. 

Another participant, A1, had this to say: 



The very fact that I am a trained career guidance teacher, I plan my 



work for the pupils that find time to come to the counselling office. 




Sometimes I execute my duties by hosting seminars for pupils even 



           with less resources just to ensure that what was planned or schemed is 



delivered. I must mention most times it’s just a few pupils that would 



benefit due to space and time constraints.  

Career Information Sharing through Talks and conferences

Another question was asked how pupils were made to access career guidance information. The responses were varied, ranging from: hold class lessons; career talks; debated on careers, hosting career seminars, to conferences. The findings gave insights on how schools enabled pupils to have access to vital information on career as they prepared for career choices and entry into tertiary education. These findings were supported by views of one participant, A11, who observed that:

What I have observed in my work as a career teacher is really lack of school budgetary allocation to provide funds for career guidance activities in order for us to host seminars and conferences. With the little resources available we only manage to host few career talks and attend one seminar in a year organised at district level which is not actually enough. 

In support of this view, another participant, A15, echoed that: 

The grant received by the school is so minimal which fails to sustain the school in many activities as such it becomes difficult for the school to fund career education tours, and regularly host professionals as career department.  

Noting the importance of career talks, seminars and conference, it was clear that schools were making efforts to share career information but limited in resources to give pupils an opportunity to understand and make better career choices needed to carry out most of their planned activities as they prepared pupils for tertiary education. 
Job Shadowing experiences  

A follow-up question was asked as to whether the school conducted work place visitations to expose pupils to various jobs and experiences of workers. This was done with the aim of finding out how a variety of factors surrounding career guidance services provided to enhance attempts to prepare secondary school pupils for tertiary education. The study showed that schools periodically organised visitations to organisations and industries for purpose of job shadowing. This helped us to understand what certain jobs required of their workers, hence, a path for a more informed decision on career choices. In responding to the question, participant A10 observed that: 

Although there is no formal requirement of work experience during secondary schooling as one choice a career, our career teachers organise work placements or job shadowing experiences for Grade 12 pupils to guide decision making on career choices. This activity motivates our pupils to become more accustomed to working realities and provide a firmer basis for career decisions. 

Contributing to the discussion, another participant, A18, echoed that: 

The only closer activity we do in relation to job shadowing are ‘mock interviews’ these are less costly, it is just a matter of organising locally available resources and personnel. This has worked very well with adequate parental involvement. 

On the whole, the study found that, schools at times, and when resources allowed, organised visitations to organisations and industries for purpose of job shadowing. This provision in career guidance information sharing allowed pupils to form mental pictures of what it meant to have a particular job as a career. Such mental pictures were seen to be significant in career choice among pupils in the study schools.

Encounters with Tertiary Institutions 

A follow-up question was asked as to whether the school facilitated pupil’s engagement platforms with tertiary institutions. This was done with the aim of finding out how a variety of factors surrounding career guidance services provided to enhance attempts to prepare secondary school pupils for tertiary education. The study showed that, schools periodically organised visitations to tertiary institutions like colleges and universities. In responding to the question, participant A17 observed that: 

As you may understand and appreciate sir Luanshya district hasn’t 

got many tertiary institutions but we then should appreciate that even 

a few that we have, have been very supportive of our course. At times


 we receive people especially from the Copperbelt University that would 

come to speak to our pupils but mainly the target in that case would be 

grade 12 pupils. We have also had some people from local 
training 
institutions that have visited our school to avail information to our pupils. 

Commenting on the same, participant A21 had this to say; 

  

Availing opportunities to pupils is our core business in career guidance. 



But it is not only us to create and always speak to pupils. We have tried in 



some cases during career exhibitions invited tertiary institutions especially 


colleges to come through and exhibit to our pupils and this has always been 


done when opportunity avails itself.  
Generally, some schools have endeavoured to create opportunities of an interactive nature between schools and tertiary institutions aimed at enhancing the provision of career guidance in the preparation of secondary school pupils for tertiary education. 
4.7 Chapter Summary

In this Chapter, findings of the study were presented. The findings were presented according to the research questions set for the study.  The major findings were that, although schools provided a wide range of career guidance information services with a view of preparing pupils for tertiary education, pupils were quite not ready for career choices as well as social and academic life of tertiary institutions. The career information services associated with the study schools included subject combinations for particular job placements, counselling, remedial support works and follow-up career services. It was found out that career teachers helped in the development of skills for job search as well as information on social and academic life experienced in tertiary institutions. The study further revealed that career teachers often used a variety of approaches to share information on career services with pupils. The information was either shared through individual interaction or group interactions. Strategies and techniques generally used involved use of career talks; career debates, seminars, conferences and tours of selected organisations and industries. On the issue of contribution made towards preparation of pupils for tertiary education, it was evident that through career guidance activities, pupils were instilled with academic excellence and ideals. However, little attention was paid in helping pupils acquire and develop interpersonal relational skills such as assertiveness, critical thinking and problem solving, agility and adaptability. These were necessary in pupils’ readiness for tertiary education. It was further evident from the study that there were several challenges in the preparation of pupils for tertiary education which needed to be addressed. These included lack of career related resources; inadequate career related facilities such as work spaces; non-timetabling of career guidance events and activities, less involvement of parents in career related activities to lack of incentives for career guidance teachers, hence, are demotivated in their work with pupils. It was further felt that the availability of trained career guidance teachers in most study secondary schools enhanced the provision of career guidance in the preparation of pupils for tertiary education. Further, the presence of the career guidance department also enhanced the provision of career guidance.  The next Chapter discusses the findings of the study. 

CHAPTER FIVE

DISCUSSION OF FINDINGS

5.1 Overview
The previous Chapter presented findings regarding the contributions of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district in Zambia. This Chapter presents the discussions of the findings and correlating them, by relating them with relevant literature aimed at establishing the merging knowledge from the study. The discussion is organised on the basis of the set objectives of the study. The discussions addressed the following objectives of the study: 

i. To establish career guidance services directed at preparing pupils for tertiary education in the study schools;

ii. To describe the contribution of career guidance provisions to the preparation of secondary school pupils school for tertiary education in the study schools; and

iii. To explore factors that might have inhibited the preparation of pupils through career guidance provisions for tertiary education in the study schools.

iv. To explore factors that might have enhanced the preparation of pupils through career guidance provisions for tertiary education in the study schools.

5.1 Career Guidance Services Directed at Preparing Pupils for Tertiary Education in the study schools

With regards to objective one, the study revealed that schools were providing a variety of career related information as they prepared pupils for their tertiary education. The information services given were in nature; academic (pre-admission and admission information); career search approaches; counselling information; placement information; remedial information; orientation services; and social rehabilitation information. Further, the study indicated that, schools work through their career guidance offices. The study revealed pupils mostly sought for academic work related information, 7 out of 24 participants, than social rehabilitation or corrective information, 1 out of 24 participants. Yalom (1980) spoke about existential awareness of responsibility. In the context of career preparedness, it was evident that career guidance teachers provided pupils with awareness of the freedom and responsibility they possessed in the career decision making process. Pupils were solely responsible for taking it upon themselves to create their career journeys; as there isn’t any prescribed plan provided for them. Based on these findings, we see that both head teachers and Career guidance teachers agreed that School career guidance services enhance pupils study knowledge and skills for tertiary education purposes. These results were in line with Dunford (2003), who emphasised the importance of career guidance to those who want to go for training, as vocational guidance services assist learners to select suitable vocations according to an individual’s strengths, limitations, and educational and professional qualifications. In addition, results of a study in Finland by Mcwhirter, Rasheed and Crothers (2000), showed that there was an increase in career decision-making and vocational skills self-efficacy when high school learners were provided with vocational and guidance services. 

Nevertheless, one of the shortcomings observed from the findings on the career guidance services offered to pupils in readiness for tertiary education in Luanshya district, was that the career guidance provided to pupils placed less emphasis on social rehabilitation information or corrective information. In relation to the theory, it is conceivable that secondary school pupils would experience a sense of groundlessness or anxiety regarding their freedom of choice in the existential sense. In this sense pupils are not receiving necessary coping strategies to help them deal with this anxiety in preparation for tertiary education transition.     
On the role played by formal orientation programmes and activities in preparing pupils for school work, decision-making and career prospects, the study showed that during orientation and registration for academic work, pupils were provided with opportunities to academically and socially interact and learning from peers through exchange of career related information. This included subject combinations, which was seen as, a step towards preparation for future tertiary education life. It was further learnt through the study that, schools had academic work, career clubs and career groups through which pupils interacted and accessed additional information on aspects such as, subject combinations, career prospects and sought help on various psychosocial related problems from others. The study concluded that pupils were better informed on career related issues due to diverse models of interactions used to share necessary information in readiness for tertiary education. 
In addition, the study did reveal that the career guidance, services in Luanshya district help pupils when it came to creating relationships with peers or individuals as an approach to exchanging career information.  Through interactions using career clubs, career groups, lessons and education tours pupils were given opportunities to learn on career issues. Creating or establishing relationships with peers from diverse backgrounds is cardinal in accessing additional information that might be helpful to an individual especially regarding decision-making on career choices and gaining skills vital for one to be functional in tertiary education environment. The need for pupils to cooperate or establish these relationships ought to be inculcated into the minds of secondary school leavers in order for them to avoid secluding or isolating themselves from their peers who can help them overcome various hardships which are synonymous with tertiary education, such as making decisions on career choices. 

All pupils that want to excel in secondary education or tertiary education need to realise their academic strengths and limitations or weaknesses, and this is why career guidance teachers are employed and trained, so as to ensure pupils who are lagging behind in terms of academic performance are helped and mentored into realising their potential. Therefore, the findings presented above were in line with the notion on career guidance with regards to helping one to realise their academic strengths and limitations. These findings concur with those reported by Mwamba (2011), whose study revealed that educational guidance services are important to mitigate problems faced by pupils. 

Furthermore, the study was categorical that career counseling information was key in effective preparation of secondary school pupils for tertiary education, and must be undertaken on a regular basis for pupils who are lagging behind academically and psychologically. As can be seen from the findings presented above, that career guidance and counselling information are far reaching and tend to cover all key issues that pupils face, in spite of the low utilisation of these services and facilities by pupils. These findings were in line with Mandyata and Kamukwamba, (2018) who reported that the provision of career guidance services is necessary to help pupils gain enough information on career opportunities and help them make informed career decisions.  
5.2   Describe the Contribution of Career Guidance Provisions to the Preparation of Secondary School Pupils for Tertiary Education

Based on the second objective, results reveled that both Head teachers and Career guidance teachers agreed that school career guidance services significantly helped in instilling academic excellence and ideals in pupils which was also a necessary tool for tertiary education. The study indicated that, career guidance, helped pupils to realise their freedom of choice and responsibility in personal career decision-making process. Further, the study revealed that career information contributed to helping pupils gaining insights or information on students’ loan, scholarships and social life in tertiary institutions. Existential Theory of Rollo May (1967) and Yalom (1980 conveys the meaninglessness and freedom inherent in one’s existence. Meaning, in the existential sense, refers to having a sense of purpose, intention, goal or function. A career is frequently regarded as a product of meaning and fulfilment (Miller & Rottinghouse, 2014). Therefore, knowledge of opportunities given by schools through career guidance led to freedom and responsibilities, this helped pupils in realising the power and duty to pursue ambitions and professional development goals. 
On the other hand, the study showed that both of the main participants (i.e. Head teachers and career guidance teachers) in the study agreed that school career guidance services at their schools insignificantly contributed in addressing inferiority complex and in developing assertiveness skills necessary for tertiary education. In reference to the theoretical framework, existential psychotherapists highlight that the internal tensions that arise from inability to understand social environment lead to indecisions (Yalom, 1980). This insignificant contribution may affect the manner in which secondary school pupils are prepared for tertiary education. To some extent it entails that pupils are not being adequately offered survival or life skills as they prepare for transitions.  These findings of this study on that score oppose with those reported by Musenge (2016), whose study revealed that educational guidance services are important to mitigate psychosocial problems faced by pupils and were likely to be faced when in tertiary education. In addition, the findings in this study were opposed to those reported by Wagner and McGowan (2018) in the United Kingdom who said that social and personal guidance led to significant and sustainable reduction in abuse of alcohol and marijuana among the high school pupils hence, getting them ready for self-managed life in tertiary education.

On the same plane, schools through career guidance needed to provide a platform through which pupils are oriented and trained on how to co-exist with other pupils from different background. Such an environment helped them to prepare for the learning environment tertiary education is able to provide. The need for pupils to cooperate or establish these relationships helps secondary school leavers in reducing social seclusion or isolating from their peers who can help them overcome various hardships which are synonymous with tertiary education. In reference to the theoretical framework, increased social contact and support from friends, or community have been shown to help reduce social isolation related to career decision making transitions. It is however, heart aching that schools neglected provisions of social skills.  These findings are in line with Eleanar (2017) who argued that, internal and external impact of career guidance may have positive influence on the students’ career choice when its curriculum is tailored to what goes on in higher institution of learning. The study equally acknowledged the view that, whereas students’ choice of career may be a produce of views held by their parents, siblings or other close contacts, career information accessed through peer interaction had significant impact on the decisions they make in the end about their future careers. The present study reported that majority of pupils in the study secondary schools who had admissions based on their favorite subjects or educational attainment tender to prefer following, the career paths that correlated well with subjects of interest. Such pupils saw career guidance information as an avenue for awareness which guided their selection and recruitment process/criterion of their desired career as they entered tertiary education. The study concludes by stating that it was important to appreciate the variables of career decision making ability of pupils. It raised the perspective of awareness of career selection and recruitment process generated through information shared with pupils in the study secondary schools thereby, contributing their readiness for tertiary education. 

However, different studies have shown that, there are several factors other than simply career information services that seemed to have influence on the career decision making ability of students or selection of jobs. These include influence of parents and other role models in and outside the school environment (Fuster, 2015). Based on these assumptions, career choices and decision making theories are supposed to help students to develop their processing abilities. The exposure to career information services allowed them to develop capabilities and become career problem solvers; viewing them as primarily cognitive process and focus on the development of career decision making skills which are necessary for tertiary education. Whilst as we discussed above, the students begin to think about entering into the particular vocational or training institution during studies in between Grades 10 to 12 at some point in the first stage (Makinde, 1988), the study showed that students accessed location and academic programmes which guided their choice of study programmes as they entered tertiary institutions (Chireshe & Mapfumo, 2015).  Therefore, several factors influence students career decision making skills besides failure to access career information whilst in secondary school, ranging from; individual characteristics, attitudes of other pupils, teachers and educational career activities provided to them (Espinoza et al., 2000). Whilst, parents were found to have great influence on the educational and career decisions of their children, (Lambwe, 2016) did not see this to be significant in the preparation of pupils for tertiary education. Social and cultural environment equally were seen to influence pupils’ career choices. Mwaba (2011) believes that diversities and similarities among students influenced career choices pupils made and indeed provided interesting theoretical and methodological insights on how pupils were prepared for selection of their careers. In another study, Eleanar (2017) explored “Pull and Push” factors that influence career choice among youths in British Colombia. The study saw meso-level influences and the “Push and “Pull” as individuals were ‘pushed’ into certain careers because of absence of alternative choices; because of changing socio-economic situations around them.

5. 3 Factors Inhibiting the Provision of Career Guidance Service in Preparing Secondary School Pupils for Tertiary Education. 

The third objective was aimed at exploring factors that might have inhibited access to career guidance information services offered in preparation of secondary school pupils for tertiary education. The study revealed that career guidance and career education were not timetabled, in other words, there was no fixed time allocated for the provision of career guidance. The failure by schools in Luanshya district to have fixed time for career guidance was a major shortcoming or impediment in preparing secondary school pupils for tertiary education. These findings were similar to those reviewed in literature on Kenya and Ethiopia as Alemu (2013) found out that school Counsellors did not have adequate time to holistically address the educational, personal and vocational concerns of children. In an earlier study in Kenya by Mutie and Ndambuki (2019) on whether the career guidance programmes were timetabled or not, the majority of the respondents said it was not. In any case, both teachers and learners indicated that career guidance took place when a need arose. 

The schools surveyed in the study clearly had no fixed timetable with regards to career guidance and this was counterproductive in the fulfillment of the goals of preparing secondary school pupils for tertiary education, as in most instances, pupils may not be aware of these fundamental services. Similarly, Kiriungi and Mitto (2013) indicate that inadequate time for career guidance programmes is a hindrance to the proper implementation of career guidance services or programmes in schools as career guidance teachers have little time to implement guidance service or programmes. In addition, programmes do not flourish if they are not given sufficient or enough time.
Furthermore, the study cited lack of support from teachers and parents as one of the major factors that inhibited the preparation of secondary school pupils for tertiary education through career guidance services. This is supported by Monicah and Boitt (2016) who indicated that secondary career counsellors and their guidance programmes would fail if they do not receive the cooperation of teachers and parents. For this reason, the class teachers, and parents in particular must recognize the need for and the importance of career guidance services in the preparation of pupils for tertiary education. Makumba (2013) states that it is difficult to have a successful or worthwhile career guidance and counselling programme when major stakeholders such as parents, regular teachers, learners, administrators and so on are not involved in those programmes.
The other factor observed by the study was lack of motivation such as allowances for career guidance teachers which was one of the factors inhibiting the provision of career guidance services in preparing pupils for tertiary education. For instance, one participant, A14, said that:


All teachers handling guidance and counselling are entitled to
 allowances either from the Ministry Education if the appointment
 was made by the Ministry; 
or he/she should draw allowances from
 the school if the appointment was done locally at the school. But
 this is not happening. So there is no motivation.
This corresponds with Kiriungi and Mitto (2013) that teacher counsellors in secondary schools are not motivated and therefore not committed in running guidance and counselling services in their respective schools. This shows that lack of motivation either intrinsic or extrinsic can affect an individual’s optimum performance, hence, resulting in executing the service poorly. 

The study further revealed that lack of basic resources for career guidance in schools inhibited the provision of career guidance services to pupils in preparing them for tertiary education. Some schools lacked appropriate space for career counselling, lacked career books and pamphlets, lacked recording and audio-visual materials. Generally, the environment in which career guidance services were operated was not assuring to the pupils in that some schools had poorly located career counselling spaces compromising on professional ethics of confidentiality and privacy. This may explain why in most cases few pupils turned up for career counselling. The findings alluded to are consistent with Monicah and Boit (2016) who argue that career guidance activities or programmes cannot thrive if materials are not adequate. Indeed, inadequate materials inhibit the provision of career guidance especially in preparing them for tertiary education. Majoko (2013) postulated that physical facilities also impact on career guidance provision for pupils. That poorly planned physical resources result in poor quality career guidance service provision for pupils due to space inadequacy, inaccessibility and lack of privacy. 
5. 4 Factors that Enhanced Provision of Career Guidance in Preparing Secondary School Pupils for Tertiary Education. 

The fourth objective was aimed at exploring factors that might have enhanced access to career guidance information services offered in preparation of secondary school pupils for tertiary education. Both career guidance teachers and head teachers agreed that the highest enhancement factor of career guidance service provision was the presence of trained career guidance teachers in most study schools. The career guidance teachers interviewed were able to place their work properly and above all understood the duties and responsibilities of a career guidance teacher. These provided different forms of career information activities to pupils thought the catchment was limited: One participant, A7, observed and suggested; 


I was locally appointed by the head teacher to spearhead the career 



guidance and counselling department together with two more trained 



guidance teachers even though we are working without any allowance 



but an assurance was given to us that we shall receive the allowances for



 the job we are doing. Apart from performing these duties I also have 



an examinable subject to teach. This makes it hard to have time to reach 



out to all pupils especially that career guidance is not timetabled and 



examined. The best to do for the moment is to locate a payroll space 



for career guidance teachers. This will really motivate us. 

In support of the same another participant, A21, had this to say: 



There are a lot of us that have acquired training in career guidance but



 most of us concentrate on teaching timetabled subjects leaving out 



career guidance yet that is our major specialised area. 

Taking advantage of the availability of teachers that have training in career guidance and motivating them to do the job while at the same time fixing space for career guidance and career education would create an ideal situation that would prepare adequately secondary school pupils for tertiary education. Currently, career guidance teachers in Luanshya district are doing a commendable service in the provision of career guidance services.  The picture portrayed in the findings oppose the observation by UNESCO (2000) guidance services training manual that most African schools’ guidance services were left in the hands of teachers having high teaching loads with no training in the area of guidance.  

The study further felt that activities developed and designed by the study schools reinforced the agenda of career guidance. The activities reported included guest speakers, career talks, debates, field trips to industries and firms, careers day, and referral services. Therefore, in order for these activities to be successful career guidance teachers needed collaboration from all stakeholders that is class teachers, administrators, and the community. One participant, A10, had this to say: 



We have enjoyed limited support from parents especially when it comes



 to careers day. I don’t know maybe parents are not just interested or maybe 


it is because we would always use it as a fundraising activity. Going forward 


we need a committee on career guidance with space left for members of 



the community. 

These findings are in line with a proposition by Wanjoh (2002) that there is need for the school to maintain good relationship with the community. It is from the community that guest speakers come from and also referred service can be obtained. Therefore, schools have a duty to enhance a good community relation in order to successfully enhance career guidance service provision, (Gitonga, 2005).
It is apparent to some limited extent that the study schools provided occupational information to pupils but was limited by resources and time constraints. Occupational information holds a very central and important place in career guidance services (Hayes, 2002). Hence, provision of adequate information to pupils and other resources will enhance the proper preparation of secondary school pupils for tertiary education.       

The measures which were given by teachers and head teachers can go a long way in improving the effectiveness of the school career guidance departments which had a salient contribution in preparing pupils for tertiary education. The resources which are available in these career guidance departments cannot entirely realise the objectives of the career guidance departments. Therefore, there is need to undertake other supporting activities, such as, conducting career conferences, stakeholder collaborations, changing the narrative on career guidance, as well as procuring more resources especially textbooks and computers which are usually in short supply in public secondary schools. The suggestions given are practical and not entirely farfetched, and with the right support from various stakeholders they can be achieved and yield the desired levels of utilising these services and also the expected outcomes that are derived from their utilisation by secondary school pupils for various purposes, including preparation for tertiary education. 

5.5 Chapter Summary 

In summary, the study noted that the schools provided a wide range of career guidance services in their efforts to prepare pupils for tertiary education. Among the career services provided were career talks, career conferences, education tour to organisation and industries. Further, efforts were made to provide information on academic works, career search approaches, selection of career study programmes, placement, remedial work and psychosocial counselling. From the study, it was evident that schools faced several challenges in their preparation of pupils for tertiary education. These included, lack of resources; inadequate facilities such as office space and furniture.  It can be however made better if the study schools had better facilities to work from; such as, office space and resources like computers, internet connectivity, books to contribute positively to the preparation of secondary school pupils for tertiary education in Luanshya district in Zambia.

CHAPTER SIX

SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.0 Overview

This Chapter broadly makes a summary, conclusion and recommendations of the study. It is divided into sections. In the first section, it provides a summary of parts of the study. This is followed by a conclusion of the study.  The Chapter provides key recommendations based on the outcome of the present study before ending with suggestions for future studies. 

Table 6: Summary of Findings

	OBJECTIVES
	FINDINGS

	To establish the career guidance provisions directed at preparing pupils for tertiary education in the study schools,
	The career guidance services, provided were centred on; pre-admission information, career search approaches, counselling information, placement information, remedial information, orientation services and social rehabilitation. In short the study schools provided career related provisions for purpose of tertiary education preparedness. 

	To describe the contribution of career guidance services towards the preparation of secondary school pupils school for tertiary education in the study schools,


	Career guidance services significantly helped instil academic excellence and ideals, and made it easier for pupils to make informed career decisions while at the same time the service insignificantly, promoted survival or life skills such as assertiveness, communication, problem solving, agility and adaptation skills necessary for tertiary education readiness.

	To explore factors that might have inhibited provision of career guidance to pupils in preparation for their tertiary education. 


	The findings revealed that lack of fixed time for career guidance and career education coupled with non-availability of basic career guidance resources inhibited the provision of career guidance serviced aimed at preparing pupils for tertiary education.



	To explore factors that might have enhanced provision of career guidance to pupils in preparation for their tertiary education. 


	The findings revealed that the presence of trained career guidance teachers coupled with provision of activities such as career talk, career exhibitions, field trips and referral systems enhanced the provision of career guidance services in preparing pupils for tertiary education. 


6.2 Major Contribution of the study 
This study speaks to the manner in which career guidance and counselling is provided in secondary schools. There seems to be lopsidedness in the provision of career guidance and counselling services. The study revealed that there appears to be more emphasis placed on the academic preparation of pupils while at the same time neglecting the provision of life skills such as: effective communication, problem solving, time management and creativity, necessary in the preparation of secondary school pupils for tertiary education, yet emphasis remain on just academic readiness. The importance of life skills in the preparation of secondary school pupils cannot be overemphasized; career guidance curriculum lacks the social readiness for the demands of the tertiary education. Life skills and survival skills strengthens the ability of an individual to meet the needs and demands of the present or subsequent learning environment including that of tertiary education, and helps in dealing with issues in a practical manner surrounding social and academic life. Since secondary school pupils are in transit to tertiary education they need a comprehensive career guidance program that does not only pay attention to academic skills but also to life or survival skills that include skills such as assertiveness and communication; critical thinking and problem solving; agility and adaptability; accessing and analysing information; and, curiosity and imagination among other life or survival skills in preparing them for tertiary education. The study therefore, calls for a more balanced approach in the preparation of secondary school pupils for tertiary education in order for them to navigate and quickly adapt to their new social and academic learning environment in tertiary institutions.
6.3 Conclusion

In conclusion, the findings obtained from the study revealed that, career guidance was aimed at preparing secondary school pupils for tertiary education amongst the study schools in Luanshya district. It was also clear that, the number of pupils currently using these services on a weekly basis is very low although services were of value to the pupils. Additionally, resources and facilities needed in the provision of these services are lacking. The fact that class teachers as well as other teachers are shunning career guidance with regards to supporting the activities is another major impediment to effective preparation of pupils for tertiary education. 

Nevertheless, in spite of these hurdles being faced by the career guidance departments in study schools, there have been significant improvements amongst pupils who have sought career guidance in their attempts to get ready for tertiary education. These significant improvements in terms of being imparted with academic excellence ideals, gaining insights or information on student loans, scholarships and access to information on training opportunities. The fact that career guidance is considered to be optional and not part of the curriculum as well as the school timetable is a major challenge and this has to be addressed in order to ensure that the success of secondary school pupils in tertiary education is achieved. The study has shown that indeed career guidance has a significant positive contribution in the preparation of secondary school pupils for tertiary education, as could be seen from the responses of both the head teachers and the career guidance teachers. 

6.3 Recommendations

From the research findings and conclusions, the following recommendations were made: 

1. The Ministry of Education should help schools provide a systematic timetabled career guidance delivery programme which will adequately address career needs of secondary school pupils in preparing them for tertiary education.

2. Tertiary institutions, industries, employers and organisations should be encouraged to provide educational and career information to pupils in order to make the contribution of career guidance more impactful. 

3. Schools should provide basic resources for career guidance which should include office equipment with reference books, lockable cupboard as well as adequate career resource materials. There should be comprehensive career guidance workshops, conferences and in-service training for career guidance teachers. This will help in equipping them with adequate knowledge and skills required in carrying out the services. Appointing full time career guidance teachers in each secondary school will address the career problems of pupils.

6.4 Suggestions for Future Studies

It is recommended that a regional or nationwide study should be conducted that will encompass pupils from urban and rural secondary schools in order to have a broader view of the outcome of the study.

A comparative study should be done to track tertiary education preparedness among selected students in higher institutions of learning with a strong career guidance tradition and those without. 
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APPENDICES

APPENDIX 1
FOCUS GROUP DISCUSSION GUIDE FOR CAREER GUIDANCE TEACHERS

1. What type of career guidance services are pupils being offered to prepare them for tertiary education?

(a)
Are they provided with any form of orientation information on career prospects and study programs? 

(b)
What strategies are used for career information sharing? 

(c)
How are individual pupils assisted in order for them to benefit from information available on careers? 

(d)
How often do pupils utilise the career information services provided? 

(e)
What are some of the concerns presented by pupils upon visiting the career guidance office? 

2. How has the career guidance provided, contribute to the preparation of pupils for tertiary education? 

(a)
How has career guidance contributed to help pupils in understanding the values and norms associated with tertiary education? 

(b)
How has career guidance contributed to help pupils build the ability to study alone or in groups? 


(c)
How has career guidance contributed to help pupils acquire self-supervised skills?   


(d)
How has career guidance helped pupils in appreciating study routines? 

3. What are some of the factors that could have enhanced or inhibited the provision of career guidance in preparing pupils for tertiary education? 

(a)
What resources are available for the provision of career guidance services? 

(b)
How has career timetabling been addressed?

(c)
How are Job Shadowing experiences provided? 

(d)
How have stakeholder such as parents and class teachers been engaged in the provision of career guidance? 

(e)
What are some of the incentives given to career counsellors? 

(f)
How is career guidance provision monitored?  

APPENDIX 2
INTERVIEW GUIDE FOR HEAD TEACHERS

I AM A POSTGRADUATE STUDENT IN DR. OF PHILOSOPHY IN CAREER GUIDANCE AND COUNSELLING AT THE UNIVERSITY OF ZAMBIA. I AM CONDUCTING A RESEARCH ON THE CONTRIBUTION OF CAREER GUIDANCE SERVICES IN THE PREPARATION OF SECONDARY SCHOOL PUPILS FOR TERTIARY EDUCATION IN LUANSHYA DISTRICT. I AM KINDLY REQUESTING IF YOU CAN SPARE A FEW MINUTES TO RESPOND TO THE INTERVIEW.
1.
What type of career guidance services are pupils being offered to prepare them for tertiary education?

(a)
Are they provided with any form of orientation information on career prospects and study programmes? 

(b)
What strategies are used for career information sharing? 

(c)
How are individual pupils assisted in order for them to benefit from information available on careers? 

2.
How has the career guidance provided, contribute to the preparation of pupils for tertiary education? 

(a)
How has career guidance contributed to help pupils in understanding the values and norms associated with tertiary education? 

(b)
How has career guidance contributed to help pupils build the ability to study alone or in groups? 

(c)
How has career guidance contributed to help pupils acquire self-supervised skills?   

(d)
How has career guidance helped pupils in appreciating study routines? 

3.
What are some of the factors that could have enhanced or inhibited the provision of career guidance in preparing pupils for tertiary education? 

(a)
What resources are available for the provision of career guidance services? 

(b)
How has career timetabling been addressed?

(c)
How are Job Shadowing experiences provided? 

(d)
How have stakeholder such as parents and class teachers been engaged in the provision of career guidance? 

(e)
What are some of the incentives given to career counsellors? 

(f)
How is career guidance provision monitored?  
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Abstract: 

The purpose of this study was to investigate the role of career guidance in the preparation of secondary school pupils for tertiary education in Luanshya district, Zambia. A descriptive research design supported by qualitative and quantitative approaches were used.  A total of fifty-six questionnaires were distributed to Head teachers and career guidance teachers at twelve schools in Luanshya district.  Out of which a total of fifty-one were returned, with five not being returned by Head teachers amongst the twelve schools used in the study.  The questionnaire contained closed and a few open-ended questions which were scaled with a Likert scale and were analysed quantitatively and qualitatively. The qualitative questions were analysed thematically, emerging themes were coded and descriptively presented thereafter. Quantitative responses were analyzed through quantitative method involving coding and analysing using charts, frequencies and percentages through a computer program referred to as Statistical Package for Social Science (SPSS version 22). The study revealed that, although career guidance has a significant positive role to play in the preparation of secondary school pupils for tertiary education, findings obtained from the study have revealed that career guidance was aimed preparing secondary school pupils for tertiary education although had a number of challenges. The number of pupils currently using these services on a weekly basis was very low, and the resources needed in the provision of these services are also lacking.  Nevertheless, in spite of these hurdles being faced by the career guidance departments in the schools, there have been significant improvements in preparation of students for tertiary education. These significant improvements were in terms of behaviour; reduced pregnancy rates and improved academic performance, a major positive and a stepping stone for encouraging more pupils to utilise these services and enter tertiary education. The study recommended that Head teachers ensure all teachers participate in spearheading campaign and information sharing on career guidance. Collaboration among teachers, career guidance teachers and counsellor in tertiary education should take pace, in order to easily identify pupils who faced challenges. Lastly, government of Zambia through the Ministry of General Education ensure that they equip schools with the requisite resources needed in order for the career guidance departments to operate in accordance with the expectations.

Keywords: school guidance, preparation, teachers; head teachers; tertiary education

1. Introduction

Matters pertaining to the choice of tertiary education career that pupils in secondary schools want to pursue, alongside the colleges or universities which would help them align their respective visions of succeeding in life is one of the most salient issues in society. One of the tools or strategies that has gained a lot of prominence in the 21st century is career guidance, which has for long be touted as a cardinal tool in helping school going children make the right decision with regards to tertiary education and all the issues pertaining to it. According to Ncube and Itayi (2015), career guidance is regarded as a programme and service in the education system, providing advice with regards to students' education, career planning, social issues or emotional problems.

Hence, to understand what career guidance is, and what career guidance teachers do, it is necessary to have an appreciation of the historical origins and development of this form of helping. Neukrug (2007) alludes to the point that the first career guides were leaders of the community who attempted to provide inspiration for others through their teachings. According to Neukrug (2007), some of these were religious leaders such as Moses (1200 BC), Muhammad (600), and the Buddha (500 BC), while others were philosophers like Lao-Tzu (600 BC), Confucius (500 BC), Socrates (450 BC), Plato (400 BC) and Aristotle (350 BC).


From these writings, it is evident that a human being has been attempting to understand himself or herself in relationship with his or her society and the universe since antiquity. This long search, to understand his or her existence, behaviour and condition, has been through myths, magic, beliefs in spirits, ritual and superstition (Gwengo, 2003). A leaf can also be learnt from Neukrug (2007) who adds that other sacred arts have also been used as means of gaining introspection and as tools with which to think, talk and know about self and the world.


The view above is also supported by other writers, like Fuster (2005) and Kochhar (2017). Fuster (2005) asserts that career guidance, in some way or another, has been used by different people since the beginning of mankind, for example parents, teachers, friends, elders and so on. He explains that it was to the medical practitioner or family doctor that people went most frequently, who, according to the author, was interested in helping his or her patient with such problems as worries, depressions, fears, anxieties and inner problems. Kochhar (2017) argues that guidance is as old as human civilisation and present in very human society from time immemorial. He explains that in the primitive society, guidance was offered to the young by elders in the family and to persons in distress by the family priests or the medicine men who conjured up spirits of the dead or supernatural forces to help the client.

2. Literature Review

School career guidance services were introduced to provide students with career and higher education information. The students also had problems with personal and interpersonal issues and in choosing subjects. UNESCO (1998) states that school career guidance services were introduced in African countries to counteract unprecedented economic and social changes. Adegole and Culbreth (2000) add that the gradual breakdown of the extended family network in many African countries has led to the introduction of school career guidance. With regards to Zambia, school career guidance is of new origin. Mwaba (2011); Musenge, (2016); Lambwe (2017) links to Zambia youth service programme of 1967, when the Career Guidance Unit was introduced in Secondary Schools to serve as recruitment units for young attachment to villages and industries for community service activities. The importance of career guidance services in Zambian schools cannot be over emphasized. As early as 1971, a career guidance unit was established in schools and reorganised in 1990 (Mwape, 2015).


However, official position of the Zambian government through Ministry of Education was only established in 1971 when secondary schools established such units although were not supported by trained personnel. In 1987, courses for School Career guidance teachers however, began at the Technical Vocational Teacher’s College (TVTC) in Luanshya. In 1991, the then Ministry of Education through the Curriculum Development Centre, produced a School career guidance teaching syllabus, which was supposed to be followed by all Secondary Schools in the country, but the subject could not be put on timetable due to clouded school curriculum (MoE 2013; Mweemba, 2016). Additionally, workshops and seminars have been held at different forums to find ways of strengthening Career guidance services in Secondary Schools.


UNESCO (2000) states that Career guidance services in schools have for a long time been left in the hands of teachers who are overloaded with classes to attend to and in most cases, have no formal training in career guidance. The question is, to what extent do these factors affect the provision of Career Guidance Services in schools? The recent opportunities for free and universal education have brought in new dimensions of problems in schools and the nation at large. Zambia has not been spared from problems such as children going to school without knowing what they are supposed to do and leaving school with little or no idea on what type of jobs to find on the labour market, what training programmes are available and career path to follow. This has led to many school leavers today ending up in streets and quite a number, move from one job to the other trying to explore which jobs meet their interests and capabilities (Tuchili, 2008).


The essence of incorporating career guidance into the school system was to eliminate overwhelming ignorance of many young people on their choices of career prospects and personality maladjustment among school children. Based on these and more, career guidance teachers were appointed to take the responsibilities in sensitising learners on the needs for effective career choice. In Zambia, despite career guidance services being provided in schools, learners are seen leaving school with little or no idea on the type of job to find in the world of work. This situation made the researcher wonder the role career guidance services were playing in preparing secondary school pupils for tertiary education.


As an individual goes through the secondary level of education, he/she encounters, at times, situations which require him or her to take correct and appropriate educational, vocational and social decisions. Given that learners spend more time in learning institution than at their homes, it is vital that Schools have well established and maintained career guidance departments (Owino, 2005). Therefore, the need for career guidance services in all learning institutions cannot be overstated. Globally, it is evident that learners at all levels of learning have needs that call for career guidance services, which if unattended could lead to numerous disciplinary issues and wastage (Waititu & Khamasi, 2011). The ever-growing complexity of society coupled with social problems like HIV and AIDS and the rapid development of science and technology, place a heavy demand on education. The school as one of the most important of our social institutions is required to adapt quickly to these changing patterns and to help prepare the citizens for tomorrow’s challenges. This means that career guidance in the educational system has a significant role to play in meeting these challenges. Career guidance in the educational system should aim at helping the human being; men and women alike, to develop their capacities to the fullest which include intellectual, social, physical and capacities (UNESCO, 1997).


Kochhar (2017) considers career guidance necessary to help the pupil with specific problems like lack of relationship between ability and achievement, deficiency in one or several school subjects, faulty study habits and defective methods of learning and poor motivation. Bhatnagar and Gupta (1999) are of the opinion that for better learner achievement, it is necessary to aid pupils make progress in their education by removing their difficulties and developing good study skills. Hence guidance programmes must include this aspect of pupil support. 


Career guidance play a vital role in removing the educational, personal, social, mental, emotional and other similar problems of the students through the provision of educational, personal and vocational guidance (Abid Hussain, 2006). Incomparable economic and social changes have, over the years, changed the ways in which we manage our lives. Consequently, not all the lessons of the past can effectively deal with the challenges of modern times. Effective career guidance, especially in institutions of learning has now become important. Boys and girls, and young men and women, need to be guided in the relationships between health and the environment, earning skills, knowledge and attitudes that lead to success and failure in life. The need for career guidance has become paramount in order to promote the well-being of the child. Effective career guidance should help to improve the self-image of young people and facilitate achievement in life tasks. Career guidance should empower girls and boys to participate fully in, and benefit from, the economic and social development of the nation (UNESCO, 1998).


The role of career guidance is critical in addressing psychological issues to produce well balanced and productive learners. Some learners attend school with minds ‘flooded’ with anxiety, illnesses from HIV, trauma and distress. Others due to these experiences resort to alcohol, substance abuse, transactional sex, to obtain good marks and other favours. Yet others, the loss of parents limit their opportunities to effective learning. For this reason, the education system has placed guidance officers at various levels of the system. Professional teacher-counsellors need to go through rigorous training over a period for them to be able to do their duties diligently and skilfully. In Nigeria, for example school Counsellors provide watered-down guidance services to children with disabilities because of lack of training in Special Needs Education (Azuka, 2006). This also obtains in the Netherlands (Armstrong & Barton, 2007), the UK (Ferguson, 2008), and Australia (Foreman & Arthur-Kelly, 2008). The training of school counsellors in Special Needs Education is therefore pivotal in the effective provision of Career Guidance Services to learners with disabilities in the international arena. While the situation is known in other countries, it is not so for Zambia.

3. Problem 

The importance and existence of school career guidance in our educational system is recognised in the 2011 Education Act as well as the Education policy of 1996. (GRZ, 2011; MoE, 1996). For example, the 1996 Educating Our Future Policy Document states in part that:

“The Ministry of Education will strengthen school career guidance services, and through career teachers, it will disseminate information relating to post basic education training and employment opportunities” (MoE, 1996).

It is clear from the above statement that the Ministry of Education attaches immense importance to the need of having an effective guidance programme aimed at preparing youths for future roles and productive lives. This is further evidenced by the content of 2013 curriculum framework which has called for the inclusion of career guidance in the school and teacher education curricular (MoE, 2013). Nonetheless, the role of career guidance services in the preparation of secondary school pupils for tertiary education is not known. Hence, the need for investigation.


Despite government efforts of initiating career guidance services in Schools (MoE, 1996; 2011), pupils have continued leaving school without being sure of what they are to do in life, and without any sense of direction and purpose in relation to tertiary education placement. The majority of school leavers seem not to be aware of their own potential, values, beliefs, personalities, abilities and interests to support their career choices (Mwaba, 2010). A good number of pupils leaving secondary school have ended up career failures (Mweemba, 2016), making some quarters of our society start calling for the Ministry of General Education to revisit School curriculum in order to finding a solution to curb the problem of career indecision among school leavers. According Itayi and Ncube (2015), paper which evaluated the role of career guidance services in Zimbabwe, they found that most pupils had challenges with their career choices, academic performance as well as moral behaviour, leave a lot to be desired. It is the context of students' dismal academic performance and poor social standing that has necessitated the undertaking of this study in order to explore the career guidance services offered to students in Zambia, in particular secondary school pupils in Luanshya district in Zambia.

The objectives which guided the study were to:

1. Establish the nature of school career guidance services directed at preparing students for tertiary education. 

2. Examine the resources available in the provision of school career guidance services to pupils in secondary schools.

3. Explore barriers that might hinder provision of school career guidance services in preparation of secondary school pupils for tertiary education. 

4. Suggest measures to improve the provision of school career guidance services to pupils’ preparing for tertiary education.

3.1 Significance

It is hoped that the findings would be significant because they would have potential of generating interest and awareness in the Ministry of General Education as well as stimulating further investigations. In addition, the findings would also help policy makers and other stakeholders in formulating policies that would enhance the provision of the school career guidance services in secondary schools. Lastly, this study might stimulate interest in finding ways and means of improving the preparation of pupils for tertiary education through school career guidance services in secondary schools. 

4. Theoretical Framework

This study used Rollo May’s (1967) Humanistic Existential Theory. It was used as a guide because Existentialists believe that Man is an intellectual being. The theory believes that the human being can change his or her environment and meanings. Man can understand where he or she is, and who and what he or she is. The Existential theory was used as a guide, because like in guidance, the theory believes that Man has the capacity to create awareness of his or her own being. The theory further believes that a human being can get over his or her immediate situation. According to the theory, the human being seeks to stand out and seeks out solutions to his or her own problems. Man can think about what he or she can be, for he or she has the will and can make choices in relation to what he or she wants to become. The theory was used as a guide because like school career guidance, it is developmental. Existentialists believe that Man is a being in existence and not a being in essence; man is changing, he is searching, thinking and feeling; he is growing and is choosing his goal (Makinde, 1988; 2011).


The Humanistic Existential Theory was linked to the study, on the role of School career guidance services in secondary schools in preparing pupils for tertiary education because career guidance services, like the theory under discussion, put emphasis on an individual’s natural potential and personality for their growth and self-fulfilment. According to the theory, the School guidance counsellor does not interpret or modify the pupil’s behaviour but aims at empowering a learner so that the client himself or herself is able to explore social environment and make independent career decisions. Furthermore, the theory is linked to this study because as we have seen above, existentialists believe that the human being is always searching for knowledge and skills aimed at shaping their own destiny, the role career guidance is expected to play in a school system. The theory is thus in conformity with the pursuit of school career guidance services in preparation of pupils for tertiary education hence relevant to the present study. 

4.1 Topographical Features of Study Site

Luanshya district is a district in Zambia that lies in the Copperbelt province. It is 35 kilometres south-west of Ndola, the provincial capital of the Copperbelt province (Bwalya, 2020). It shares its borders with Kitwe city on the west, Ndola city on the north-east, Masaiti district on the south-east, Mpongwe district on the south-west near Kafue River and Lufwanyama district (particularly Chief Lumpuma’s chiefdom) on the north-west. It is also often referred to as the country’s only “garden town. “It lies on an approximate latitude of 130.7’ 59.880” s and longitude 280.23’ 60.00”. It has also an altitude of 1257m. It is one of the urbanised districts in Zambia and boasts of an area of 1, 007.6087 km2, most of it being land reserves and farm land in the peripheries of the district.


According to the 2010 Population and Housing Census, the total population of Luanshya is estimated at 153,117 people with an average annual population growth rate of 0.3 per cent. The population is segregated as 75,703 Males being 49.4 per cent of the population and 77,414 Females being 50.6 per cent of the population (Census, 2010). As of 2019, the population of Luanshya is approximated to be at 176, 798. From the broad base of the above pyramid, it can be said that Luanshya has a high proportion of young people and a low proportion of older people. Furthermore, the steady narrowing shows that more people die at each higher age band (Bwalya, 2020). Luanshya’s key economic activities are mining and agriculture. The district is endowed with copper ore deposits hence making mining a major economic activity. However, the district is currently working on reducing the dependency on mining as the major economic activity and as such it is promoting diversification into other sectors especially agriculture sector (Bwalya, 2020).
5. Material and Methods

A descriptive survey design was used in the study. A descriptive research design is the most appropriate to generate the required data to support the study. The aim of a descriptive research design is to obtain information that can be analysed to extract patterns and to make comparisons. A descriptive research design usually involves collecting data by interviewing a sample of people selected to accurately represent the population under study, Sidhu (2006). Survey questions concern people’s behaviour, their attitudes and information about their background. The study opted for this method to allow for analytical complete detailed and in-depth information considering the complexity of the research at hand. Surveys are concerned with describing, recording, analysing and interpreting conditions that either exist or existed (Kothari 2011). From the information obtained from the District Education Board Secretary’s Office, Luanshya district comprises twelve secondary schools. The target population for this study comprised of School Career Guidance Teachers and Head teachers for reliable information on the role of career guidance in the preparation of secondary school pupils for tertiary education.


In this study, the sample comprised of fifty-six respondents, forty-four School Career guidance teachers and twelve Head teachers in Luanshya district. In this study, purposive sampling procedure was used to select the school Head teachers and Career Guidance teachers. Kombo and Tromp (2006) states that the power of purposive sampling lies in selecting information rich cases for in-depth analysis related to the central issues under study. In this case the Head teachers and Career Guidance Teachers are believed to have rich information on the role of career guidance in the preparation of secondary school pupils for tertiary education. 


Kothari (2014) described a questionnaire as a data collection instrument which consists a number of questions typed in a definite order on a form. The questionnaire is given to respondents who are expected to read and understand the questions and write down the reply in space meant for the purpose in the questionnaire itself. The respondents have to answer the questions on their own. In this study questionnaires were administered to Head teachers and school career guidance teachers to find out the role of career guidance services in the preparation of secondary school pupils for tertiary education. The information from the School Career Guidance Teachers was collected by administering questionnaires while Head teachers were interviewed by the researcher. The aim was to obtain in depth information about the role of School career guidance services in the preparation of pupils for tertiary education in secondary schools in Luanshya district.

6. Results

The Findings based on the results obtained from the analysis in line with the research objectives and purpose are now presented. A discussion of the research findings or results follows before a conclusion and recommendations are made.

6.1 Gender

A total of seven Head teachers participated in the study, with five being females and two being males these teachers were from the following secondary schools: Luanshya Boys Secondary; Luanshya Girls Secondary; Mpatamatu Secondary; Nkulumashiba High School; Roan Antelope Secondary: Twashuka Secondary and Da-gama Secondary school respectively. On the other hand, the forty-four career guidance teachers who participated in the study were from the following secondary schools: Luanshya Boys Secondary; Luanshya Girls Secondary; Mpatamatu Secondary; Nkulumashiba High School; Roan Antelope Secondary: Twashuka Secondary; Don Ottavio Secondary; Nkulumashiba East; Mikomfwa Secondary; Mpelembe Secondary and Da-gama Secondary schools respectively. 


Furthermore, the gender of these respondents is also tabulated above, and shows that the majority of these career guidance teachers were female (31 out of 44 or 70.45%) and the minority were males (13 out of 44 or 29.56%). It was evident from the study that majority of the career guidance teachers participating in the study were females.

6.2 Qualifications 

Of the forty-four career guidance teachers that participated in the study, the majority all agreed that they had career guidance qualifications. Additionally, the larger number of the respondents (29 out of 44 or 65.91%) stated that they attended these qualifications from the University of Zambia (UNZA), while the minority of respondents obtained these qualifications from Kwame Nkrumah University; Klandignton Centre and Zambian Open University.
6.3 Nature of School Career Guidance Services Directed at Preparing Students for Tertiary Education 

Results based on the responses obtained from career guidance teachers and head teachers are presented below as follows: The results presented in Table 1 show that from the 44 of respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (22 out of 44 or 50%) and agreed (14 out of 44 or 31.82%) when asked Excerpt 1:

“SGC services at this school enhances pupils study skills required in tertiary education”.
These findings are in line with those provided by the Head teachers when asked the same question.


In addition, from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (23 out of 44 or 52.27%) and agreed (16 out of 44 or 36.36%) when asked Excerpt 2:

“SGC services at this school instil academic excellence principles and ideals into pupils for tertiary education”. 
These findings are also in line with those provided by the Head teachers when asked the same question.

Table 1: SGC services at this school instil academic excellence principles and ideals into pupils for tertiary education 
	Count

	N=44 

(Career guidance Teachers)
	SGC services at this school 

enhances pupils study skills for 

tertiary education purposes
	Total

	
	Strongly Agree
	Agree
	Neutral
	

	SGC services at this school instil academic excellence principles and ideals into pupils for tertiary education
	Strongly Agree
	12
	7
	4
	23

	
	Agree
	9
	6
	1
	16

	
	Neutral
	1
	1
	2
	4

	
	Strongly Disagree
	0
	0
	1
	1

	Total
	22
	14
	8
	44

	* SGC services at this school enhances pupils study skills for tertiary education purposes cross tabulation


The results presented in Table 2 show that from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (19 out of 44 or 43.18%) and agreed (13 out of 44 or 29.55%) when asked Excerpt 3:

 “SGC services at this school helps pupils in creating relationships with peers from diverse backgrounds”.

In addition, from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (17 out of 44 or 38.64%) and agreed (14 out of 44 or 31.82%) when asked if “SGC services at this school prepares pupils for career guidance”.

Table 2: SGC services at this school helps pupils in creating relationships with peers from diverse backgrounds

	Count

	N=44 

(Career guidance Teachers)
	SGC services at this school

prepares pupils for career guidance
	Total

	
	Strongly Agree
	Agree
	Neutral
	Disagree
	Strongly Disagree
	

	SGC services at this school helps pupils in creating relationships with peers from diverse backgrounds
	Strongly Agree
	9
	3
	6
	0
	1
	19

	
	Agree
	4
	5
	3
	1
	0
	13

	
	Neutral
	2
	5
	2
	0
	0
	9

	
	Disagree
	1
	1
	0
	0
	0
	2

	
	Strongly Disagree
	1
	0
	0
	0
	0
	1

	Total
	17
	14
	11
	1
	1
	44

	* SGC services at this school prepares pupils for career guidance Cross tabulation


The results presented below in Table 4.3 show that from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (16 out of 44 or 36.36%) and agreed (14 out of 44 or 31.82%) when asked Excerpt 4:

“SGC services at this school focus on college or university choices”.
In addition, from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents disagreed (16 out of 44 or 36.36%) when asked Excerpt 5:

“SGC services at this school informs and educates pupils on student loans and bursaries”. 
These findings are similar to those provided by the Head teachers, and as such it is important for career guidance teachers to provide guidance to secondary school pupils on matters pertaining to student loans bursaries as these are key for one whose entering tertiary education.

Table 3: SGC services at this school informs and educates pupils on student loans and bursaries

	Count

	N=44 

(Career guidance Teachers)
	SGC services at this school focus

on college or university choices
	Total

	
	Strongly Agree
	Agree
	Neutral
	Disagree
	Strongly Disagree
	

	SGC services at this school informs and educates pupils on student loans and bursaries
	Strongly Agree
	3
	2
	0
	0
	0
	5

	
	Agree
	7
	2
	2
	1
	0
	12

	
	Neutral
	0
	3
	0
	2
	0
	5

	
	Disagree
	3
	6
	3
	3
	1
	16

	
	Strongly Disagree
	3
	1
	0
	1
	1
	6

	Total
	16
	14
	5
	7
	2
	44

	* SGC services at this school focus on college or university choices cross tabulation


The results presented below in Table 4 show that from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (24 out of 44 or 54.55%) and agreed (14 out of 44 or 31.82%) when asked Excerpt 6:

“SGC services at this school helps pupils in understanding the negative effects of anti-social behaviour likely to be experienced in tertiary education”.

In addition, from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents agreed (23 out of 44 or 52.27%) and strongly agreed (11 out of 44 or 25%) when asked Excerpt 7:

“SGC services at this school helps address challenges of lack of sense of belonging”
Responses obtained from these two questions are in line with those provided by the Head teachers, and as such it is an imperative that all career guidance teachers undertake these types of career guidance teachers’ services to pupils as and when need arises.

Table 4: SCG services at this school helps pupils in understanding the negative effects of anti-social behaviour likely to be experienced in tertiary education
	Count

	N=44 

(Career guidance Teachers)
	SGC services at this school helps address 

challenges of lack of sense of belonging
	Total

	
	Strongly Agree
	Agree
	Neutral
	Disagree
	Strongly Disagree
	

	SGC services at this school helps pupils in understanding the negative effects of anti-social behaviour likely to be experienced in tertiary education
	Strongly Agree
	9
	12
	2
	1
	0
	24

	
	Agree
	1
	10
	2
	1
	0
	14

	
	Neutral
	0
	1
	1
	0
	0
	2

	
	Disagree
	1
	0
	0
	2
	0
	3

	
	Strongly Disagree
	0
	0
	0
	0
	1
	1

	Total
	11
	23
	5
	4
	1
	44

	* SGC services at this school helps address challenges of lack of sense of belonging cross tabulation


The results presented below in Table 5 show that from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents strongly agreed (22 out of 44 or 50%) and agreed (15 out of 44 or 34.1%) when asked Excerpt 8:

“School CG services at this school helps pupils realise their academic strengths and limitation”.
All pupils that want to excel in secondary education or tertiary education need to realise their academic strengths and limitations or weaknesses, and this is why career guidance teachers are employed and trained, so as to ensure pupils who are lagging behind in terms of academic performance are helped and mentored into realising their potential. 


Therefore, the findings presented above are in line with the notion on the nature of career guidance with regards to helping one realise their academic strengths and limitations.

In addition, from the forty-four respondents (i.e. career guidance teachers) who participated in the study, the majority of respondents agreed (14 out of 44 or 31.82%) and strongly agreed (11 out of 44 or 25%) when asked Excerpt 9, “School CG services at this school addresses inferiority complex challenges which are common in tertiary education”.

Table 5: School CG services at this school addresses inferiority complex challenges which are common in tertiary education
	

	Count

	N=44 

(Career guidance Teachers)
	School CG services at this school helps pupils realise their academic strengths and limitations
	Total

	
	Strongly Agree
	Agree
	Neutral
	Disagree
	

	School CG services at 

this school addresses inferiority complex challenges which are common in tertiary education
	Strongly Agree
	3
	7
	0
	1
	11

	
	Agree
	8
	3
	3
	0
	14

	
	Neutral
	6
	3
	2
	0
	11

	
	Disagree
	4
	2
	1
	0
	7

	
	Strongly Disagree
	1
	0
	0
	0
	1

	Total
	22
	15
	6
	1
	44

	* School CG services at this school helps pupils realise their academic strengths and limitations cross tabulation


The results presented below on Table 6 showed that all (7 out of 7 or 100%) of the Head teachers strongly agreed and agreed when asked Excerpt 10:

“School CG services at this school instil academic excellence principles and ideals into pupils for tertiary education”.
In addition, the Head teachers gave similar responses when asked that:

“School CG services at this school enhances pupils study skills for tertiary education purposes”.

This shows that Head teachers view career guidance services as playing a major role in instilling academic excellence principles an ideal in secondary school pupils which are cardinal in tertiary education, and also enhances secondary school pupils studying skills for tertiary education purposes.

Table 4.3.1.1: School CG services at this school instil academic excellence principles and ideals into pupils for tertiary education
	Count

	N=7 

(Head teachers)
	School CG services at this school enhances pupils study skills for tertiary education purposes
	Total

	
	Strongly Agree
	Agree
	

	School CG services at this school instil academic excellence principles and ideals into pupils for tertiary education
	Strongly Agree
	3
	1
	4

	
	Agree
	2
	1
	3

	Total
	5
	2
	7

	* School CG services at this school enhances pupils study skills for tertiary education purposes cross tabulation


Moreover, results showed that all (7 out of 7 or 100%) of the Head teachers strongly agreed and agreed when asked Excerpt 11:

“School CG services at this school helps pupils realise their academic strengths and imitations”.

In addition, the majority of Head teachers (6 out of 7 or 85.71%) or gave similar responses when asked Excerpt 12:

“School CG services at this school provides pupils with guidance on selection of friends in colleges/universities”.
Lastly, the research findings showed that all of the Head teachers strongly agreed and agreed when asked Excerpt 13:

“School CG services at this school helps pupils in understanding the negative effects of anti-social behaviour in tertiary education”. 

6.4 Resources available in the provision of school career guidance services to pupils in secondary schools

Research findings based on the second research objective were as follows:

The results presented below in Table 2.1 show that the majority of the Head teachers that participated in the study identified the following as resources which were available at their schools in the career guidance departments: Excerpt 14:

Office space; conference room. Magazines and career application forms; Television sets, computers, booklets and internet facilities; Books, computers and video clips.
In addition, the Head teachers also cited qualified personnel (trained personnel or career guidance staff) and computer facilities. 

Table 2.1: What are some of resources available at your school for the career guidance department with respect to preparing secondary school pupils for tertiary education?

	N=7 

(Head teachers)
	Frequency
	Percentage
	Valid Percentage
	Cumulative Percentage

	Valid
	Qualified personnel (trained personnel) and computer facilities
	1
	14.3%
	14.3%
	14.3%

	
	Office space; conference room. magazines and career application forms
	2
	28.6%
	28.6%
	42.9%

	
	Television sets, computers, booklets and internet facilities
	2
	28.6%
	28.6%
	71.4%

	
	Books, computers and video clips
	2
	28.6%
	28.6%
	100%

	
	Total
	7
	100%
	100%
	


Figure 1: Teachers responses on career guidance resources available at their schools in the aiding of career guidance services to secondary school pupils
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The results presented above on Figure 1 above that the majority of the career guidance teachers (40.91%) listed: books; magazines; dictionaries and newspapers as some of the resources which were available for pupils in secondary schools for purposes of tertiary education preparation. Additionally, 36.36 per cent of the respondents (i.e. career guidance teachers) listed sexuality textbooks; video clips of success stories and motivational books as some of the resources which were available for secondary school pupils in preparation for tertiary education. Moreover, other teachers listed computers; textbooks and motivational books as being some of the materials which were available for preparing secondary school pupils for tertiary education.

6.5 Barriers that might hinder provision of school career guidance services in preparation of secondary school pupils for tertiary education
Findings based on the third research objective were as follows:

Table 3.1: What are some of the challenges that career guidance teachers face in your school?

	

	N=7 

(Head teachers)
	Frequency
	Percentage
	Valid Percentage
	Cumulative Percentage

	Valid
	Lack of adequate sensitisation of pupils on the availability of CG services
	1
	14.3%
	14.3%
	14.3%

	
	lack of trained personnel and lack of support from other teachers
	3
	42.9%
	42.9%
	57.1%

	
	Not all CG are on allowances and lack of funding for CG services
	1
	14.3%
	14.3%
	71.4%

	
	Lack of internet facilities and no fixed time table for CG
	2
	28.6%
	28.6%
	100%

	
	Total
	7
	100%
	100%
	


The results presented above in Table 3.1, show that the majority of Head teachers (42.9%) and (28.6 %) when asked Excerpt 15:

“What are some of the challenges that career guidance teachers face in your school?”

The reasons were given as lack of trained personnel; lack of support from other teachers; lack of internet facilities and no fixed time table for career guidance. Additionally, the minority of Head teachers cited reasons such as Excerpt 16: 
Not all career guidance teachers are on allowances; lack of adequate sensitisation of pupils on the availability of CG services; the lack of funding for Career guidance services as some of the challenges that career guidance teachers were facing at their schools.

The results presented above in Table 3.2, show that the majority of career guidance teachers (22.7%) and (20.5%) when asked Excerpt 17:

“What are some of the factors/challenges hindering the running of the career guidance department at your school?” 
Respondents cited Excerpt 18 as:

Lack of Career guidance teachers; lack of interest from teachers and the lack of adequate resources for pupils and staff.

Table 3.2: What are some of the factors or challenges hindering the running of the career guidance department at your school?

	

	N=44 

(Career guidance Teachers)
	Frequency
	Percentage
	Valid Percentage
	Cumulative Percentage

	Valid
	Lack of Career guidance teachers and lack of interest from teachers
	10
	22.7%
	22.7%
	22.7%

	
	Pupils are not aware of the benefits of CG
	7
	15.9%
	15.9%
	38.6%

	
	CG is not part of the class timetable (viewed as optional)
	3
	6.8%
	6.8%
	45.5%

	
	Lack of adequate resources for pupils and staff
	9
	20.5%
	20.5%
	65.9%

	
	Vandalism and theft of resources by pupils
	1
	2.3%
	2.3%
	68.2%

	
	lack of support from class teachers'
	5
	11.4%
	11.4%
	79.5%

	
	limited office space and poor location of CG departments
	6
	13.6%
	13.6%
	93.2%

	
	Lack of courage by pupils and the fear of expressing themselves
	3
	6.8%
	6.8%
	

	
	Total
	44
	100%
	100%
	100%


Additionally, other teachers cited reason such as: Excerpt 19 that:

Pupils are not aware of the benefits of CG; limited office space and poor location of CG departments; lack of support from class teachers'; lack of courage by pupils and the fear of expressing themselves and vandalism and theft of resources by pupils.

6.6 Measures to improve the provision of school career guidance services to pupils’ preparing for tertiary education

Findings based on the fourth research objective were as follows:

Figure 1: From your own perspective in what ways can career guidance be implemented effectively at your school for purposes of preparing secondary school pupils for tertiary education?
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The results presented above in Figure 5 show that the majority of the Head teachers (28.57%; 28.57%) when asked the question Excerpt 20:
“From your own perspective in what ways can career guidance be implemented effectively at your school for purposes of preparing secondary school pupils for tertiary education?”

Head teachers cited reasons such as Timetable displaying Career Guidance activities and integrating CG into the current curriculum; establishing linkages between schools and institutions of higher learning.

Additionally, the remaining Head teachers cited reasons such as: Excerpt 21:

Sensitising all teachers on the importance of CG; conducting career conferences; expositions and conferences and increasing the number of trained and oriented teachers as measures aimed at improving the provision of career guidance services to secondary school pupils.

7. Discussion

The discussions of the findings based on the first research objective ensues that revealed that both Head teachers and Career guidance teachers agreed that School career guidance services enhanced pupils study skills for tertiary education purposes; helped pupils to realise their academic strengths and limitations and also instilled academic excellence principles and ideals in preparation of pupils for tertiary education. These results were in line with Dunford (2003)’s findings that emphasised the importance of career guidance to those who wanted to go for training because vocational guidance services assisted learners to select suitable vocations according to an individual’s strengths, limitations, educational and professional qualifications. In addition, results from a study conducted in Finland by Mcwhirter, Rasheed and Crothers (2000), showed that there was an increase in career decision-making and vocational skills self-efficacy when high school learners were provided with vocational and guidance services.


All pupils that want to excel in secondary education or tertiary education need to realise their academic strengths and limitations or weaknesses and that was why career guidance teachers were employed and trained in order to ensure that pupils who lag behind in terms of academic performance would be helped and mentored into realising their potential. Therefore, the findings presented above were in line with the notion on the nature of career guidance with regards to helping one realise their academic strengths and limitations. Moreover, the research findings also showed that both of the main respondents (i.e. Head teachers and career guidance teachers) in the study agreed that School Career guidance services at their schools helped pupils in understanding the negative effects of anti-social behaviour that was likely to be experienced in tertiary education as well as helped them to address the challenges of lack of sense of belonging. These findings concurred with those results reported by Mwamba (2011)’s study that revealed that educational guidance services were important for the mitigation of problems faced by pupils. In addition, the findings from this study were similar to those reported by Wagner and McGowan (2006) in a study conducted in the United Kingdom whose results stated that social and personal guidance led to significant and sustainable reduction in the abuse of alcohol and marijuana among the high school pupils.

Furthermore, the research findings also indicated that the majority of pupils at the schools targeted in Luanshya district underwent different types of career guidance. These included individual career guidance; educational guidance; group guidance and career guidance based on the career guidance teachers’ responses. The above stated career guidance was key in preparing secondary school pupils for tertiary education and should be undertaken on a regular basis for pupils who lagged behind academically and psychologically.

As can be seen from the findings presented above, the nature of school career guidance services provided at the twelve schools in the study were far reaching and tended to cover all key issues that pupils faced in spite of the low utilisation of these services and facilities by pupils. These findings were in line with Mandyata and Kamukwamba (2018) who reported that the provision of career guidance services was necessary to pupils with hearing impairments to enable them gain enough information on career opportunities and to help them make informed career decisions. It had the potential of creating desire in the world of work in relation to knowledge of self and to make informed career decisions. Nevertheless, one of the shortcomings observed from the research findings with respect to the nature of school career guidance service in Luanshya district was that career guidance teachers were not very conversant with career guidance regarding student loans and bursaries for pupils in secondary schools. Therefore, this shortcoming should be addressed in order for pupils to be well informed about the different options that were available to them once they completed their secondary education because not all pupils were knowledgeable on student loans and bursaries provisions. 


Furthermore, the research findings also revealed that the school career guidance services in Luanshya district helped pupils to create relationships with peers or individuals from diverse backgrounds. Creating or establishing relationships with peers from diverse backgrounds was cardinal in most cases for one to successfully complete their tertiary education. The need for pupils to cooperate or establish these relationships ought to be inculcated into the minds of secondary school leavers in order for them to avoid secluding or isolating themselves from their peers who can help them overcome various hardships which are synonymous with tertiary education. 

Discussions in line with the second research objective revealed that the resources which were available pertaining to school career guidance service for pupils in Luanshya district were not adequate in most schools in the district. According to the responses given by the Head teachers, the major resources that were available with respect to the provision of school career guidance were magazines, career application forms, television sets, computers, booklets and internet facilities. Apart from having qualified personnel running the career guidance departments at the schools surveyed, which was expected, the schools were clearly not well stocked in terms of resources. The responses given by the career guidance teachers, who stated that Excerpt 22:

Books; magazines; dictionaries, newspapers, sexuality textbooks; video clips of success stories and motivational books the resources that were available for pupils in secondary schools for purposes of tertiary education preparation.
Nevertheless, based on the research findings the aforementioned resources were not equally distributed at the schools targeted as some resources were in short supply at some of the schools such as mainly textbooks, computers and motivational books were in short supply at most schools in Luanshya district. This clearly showed that the schools in Luanshya district lagged behind in terms of the much needed resources to help in achieving the objective of the school career guidance departments. Research findings clearly showed or revealed that the resources available for secondary school pupils varied from school to school in Luanshya district. 


The findings discussed above were in line with Ndoro (1994) and Mashanyare (1997)’s studies conducted in Zimbabwe which reported that many rural secondary schools in Zimbabwe lacked the necessary resources for the effective implementation of School Career guidance services. Furthermore, these research findings were in line with the results reported in Nigeria in a study conducted by Egbochuku (2008) that revealed that the quality of guidance services and facilities such as accommodation, bookshelves, and tables with drawers, cupboard for storing pamphlets, finance, time and psychological test materials needed by the School Counsellor to carry out quality career guidance services in their school were inadequate.
Therefore, it is imperative that the government in the case of Zambia as well as other countries, through the Ministry of General Education as well as through partnerships with various stakeholders to ensure that these career guidance departments are fully furnished with regards to resources needed to equip secondary school pupils for tertiary education. Discussions in line with the third research objective revealed that not all Career Guidance teachers received allowances; there was lack of adequate sensitisation of pupils on the availability of Career Guidance services; there was lack of funding for Career Guidance services because some of the challenges that career guidance teachers faced at their schools.


Additionally, other barriers were revealed in the study such as the lack of trained personnel; lack of support from other teachers; lack of internet facilities and there being no fixed time table for Career Guidance. The failure of schools in Luanshya district to have fixed time tables for career guidance was a major shortcoming or impediment to the role that career guidance played in preparing secondary school pupils for tertiary education. These findings were similar to those reviewed in the relevant literature froom Kenya and Ethiopia in which Alemu (2013) found out that school Counsellors did not have adequate time to holistically address the educational, personal and vocational concerns of children. In an earlier study conducted in Kenya by Mutie and Ndambuki (1999) on whether the career guidance programmes were timetabled or not to which the majority respondents said it was not. In any case, both teachers and learners indicated that career guidance took place when a need arose.


The schools surveyed in the current study clearly had no fixed timetables with regards to career guidance and this was counterproductive in the fulfillment of the goals of preparing secondary school pupils for tertiary education as in most instances, pupils were not aware of these fundamental services. The above research findings showed that career guidance teachers faced major challenges and which were to be addressed in order to ensure that these very important and cardinal servicers were rendered to secondary school pupils in order to avoid moral decay; early pregnancies; poor academic performance and wrong career paths that often led to the high failure rates in tertiary education in secondary school leavers.


Lastly, results in line with the final research objective revealed that timetable displaying Career Guidance activities and integrating Career Guidance into the current curriculum; establishing linkages between schools and institutions of higher learning. Additionally, sensitising all teachers on the importance of Career Guidance; Excerpt 23:

Conducting career conferences; expositions and conferences and increasing the number of trained and oriented teachers as measures aimed at improving the provision of career guidance services to secondary school pupils.

Furthermore, career guidance teachers also suggested: Increasing the allocation of time for pupils and Career Guidance teachers; and educate pupils on the importance of CG and registration of borrowed books; Excerpt 24:

Collaboration between class teachers and CG teachers; Inclusion of CG on the timetable; identification of pupils who are not performing well; government should ensure all Career Guidance departments are well stocked and have adequate computers and motivational books. 
The above measures which were given by teachers and Head teachers could go a long way in improving the effectiveness of the school career guidance departments which had a salient role to play when it came to preparing pupils for tertiary education. The resources available in these career guidance departments could not entirely realise the objectives of the career guidance departments. Therefore, there was need to undertake other supporting activities such as the conducting career conferences, stakeholder collaborations, changing the narrative on career guidance as well as procuring more resources especially textbooks and computers which were usually in short supply in public schools. The suggestions given were practical and not entirely farfetched and with the right support from various stakeholders these could be achieved and would yield the desired levels of utilisation from these services and also attain the expected outcomes that are derived from their utilisation by secondary school pupils for various purposes including preparation for tertiary education.

8. Conclusion

In summary, the findings obtained from the study revealed that school career guidance was aimed at preparing secondary school pupils for tertiary education amongst the twelve schools in Luanshya district that faced a number of challenges. The number of pupils currently using these services on a weekly basis was very low and the resources needed in the provision of these services were also lacking. The fact that class teachers as well as other teachers shunned career guidance with regards to supporting the activity was another major impediment. 


Nevertheless, in spite of these hurdles faced by the career guidance departments in the schools surveyed in the study, there were significant improvements amongst pupils who sought career guidance. These significant improvements in terms of behaviour, reduced pregnancy rates and improved academic performance was a major positive factor which was used as a stepping stone to encourage more pupils to utilise these services. The fact that career guidance was considered to be optional and not part of the curriculum as well as the school timetable was a major challenge which should be addressed in order to ensure the success of secondary school pupils in tertiary education was achieved. The study showed that indeed career guidance had a significant positive role to play in the preparation of secondary school pupils for tertiary education as was seen from the responses of both the Head teachers and the career guidance teachers.

8.1 Recommendations

The study recommended that Head teachers must ensure that class teachers and other teachers participated in spearheading the campaign for career guidance in schools. Collaboration between class teachers and career guidance teachers should take pace, in order to easily identify pupils who faced challenges. Lastly, the government of Zambia through the Ministry of General Education to ensure that they equipped all schools with the requisite resources needed in order for the career guidance departments to operate in accordance with the expectations.
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APPENDIX 4

TRANSCRIPTS FROM FOCUS GROUP DISCUSSIONS

GROUP 1 – CAREER GUIDANCE TEACHERS
Facilitator: 
Good morning colleagues. I would like to welcome you all to this Focus Group
Discussion. I know very well that you have come from six different 
secondary schools within Luanshya, district.
Participants: 
Thanks very much, Sir.
Facilitator: 
Our discussion will not take long. We just want to learn from each other’s experiences in the provision of career guidance in secondary schools and how it is helping prepare our pupils for tertiary education. In your Views, what career guidance are you offering to pupils?
Participant: 
Wow wow!!!!!!! There is so much we are offering to pupils.

Participant: 
Ya ya ya! We are always on hand to receive new pupils who report for the first time in school. We also orient them on what they expect from school. Making them settle down in the school.
Participant: 
In addition to what my colleague has said. We also help pupils choose subject combinations base on their performance and at times based on their interest.
Participant: 
In other words, we attend to pupils as well in person in their individual capacity when they come to the office presenting various personal problems. Some have educational related problems like failing to study correctly, others failing to accept failure as we given them results.

Participant: 
Let me add on to what my colleagues have said. We also in turn provide group guidance. Pupils with similarly problems are brought together to address a common problem. I have noticed that most of my pupils enjoy sorting out problems in groups. They feel supported by friends. Just the other week I had a talk with pupils who are orphaned. They seemed to be performing below average. We established a network that tried to identify some of the common problems they were having as a group and it is working so far very well.
Facilitator: 
This is very interesting. You have so much to say.
Participant: 
Thanks, Sir. Let me come in again. Apart from what my colleagues have said. We also have had time when we have invited our colleagues who have performed well in life through school. They are invited to motivate pupils especially the girl child. Even institutions like TVTC would always be on hand to come through for talks.
Facilitator: 
Friends from your own observation. How has the provision of career guidance 
helped in preparing secondary school pupils for tertiary education?
Participant: 
Thank you so much Sir. I have been a kin follower in terms of seeing the effect 
of what we do. Most pupils now turn up for career guidance. I have had chance to talk to them during school assembly so that I encourage them to be 
coming
 to the office when they are faced with problems. Those that have been consistent have always changed in behaviour. In fact, even in terms of performance they do very well because they would always be present in class knowing that we are monitoring them.
Participant: 
What we have done sir is that we at times conduct field trips to visit some 
institutions like the mines and RAMCOS to allow pupils to see certain professions at work and the nature of the work environment. We feel this also motivates our learners.

Facilitator: 
This is very good friends. What are some of the materials or resources available for use in helping you provide career guidance? What are some of the factors hindering the provision of career guidance?
Participant: 
Let me come in, Sir. Truthfully speaking, the school has provided the careers office with computers, office furniture and motivational books.
Participant: 
The picture is just the same as at our school. We have been provided with 
space to operate from. The school has also provided use with furniture and some motivational books.
Participant: 
We appreciate our head teacher, she is always compassionate with our function in the school. She has allocated some money to the career guidance office which we use each time there is a trip.
Participant: 
For us Sir we do not even have space to operate from.
Participant: 
Us sir we have an office well furnished, pupils are always free to visit the office.
The office is well labelled as a career guidance office.

Facilitator: 
That sounds very interesting.
Participant: 
The major challenge we have is lack of motivation on our part. We have no allowance for the work that we do imagine. We have been looking forward to the time when an allowance will be given to us.
Participant: 
Career guidance is never given specific time on the time table.
Participant: 
In fact, some of us are not even trained, we do what we do for the love of the work not that we have undergo training.
Participant:   
You know Sir, what is not examined is always difficult to concentrate on. The advice or knowledge given to learners at times is never taken seriously that is the main issue because what they learn is not examined.
Facilitator: 
What do you think is the way forward? What measures should be put in place to better provide career guidance that will prepare pupils for tertiary education.
Participant: 
That is a very interesting question. Career education is key. We need to teach the pupils about their freedoms and autonomy of choice in terms of career opportunities.
Participant: 
This is a continuous process which should involve everyone all the members of staff. All key players in the education sector. We need to agree what is supposed to be taught in career education, blend it with the level of development of the pupils, what is taught should be examined.
Participant: 
We need to be motivated. Paid an allowance for what we do. Place us on the payroll.
Facilitator: 
Anything else dear participants?
Facilitator: 
If there is nothing we call it a day. Am thankful that you came. I have another meeting tomorrow with other colleagues from other schools.
Facilitator: 
God bless you all.
Participants: 
Thank you!!!!
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Transcripts from Focus Group Discussions

GROUP 2 – CAREER GUIDANCE TEACHERS

Facilitator: 
Good morning colleagues. I would like to heartily welcome you to this this Focus Group Discussion. I thank you for accepting my request to join this discussion. I am here to host a discussion on career guidance. I know you are all career guidance teachers drawn from six secondary schools in Luanshya district. I am happy that each school has been represented.
Participants: 
Thank you very much.
Facilitator: 
I want to assure you that our discussion will not take long. I know you are highly committed persons. We just want to learn from each other’s experiences in the provision of career guidance in secondary schools and how it is helping prepare our pupils for tertiary education. In your Views, what career guidance are you offering to pupils? And how is the pupil response in terms of turning up for career guidance on average?
Participant: 
Am so excited that I have been invited to participate in this group discussion. I have personally enjoyed my interaction with pupils in the area of career guidance. We receive an approximate number of twenty pupils per week. These pupils come with various personal problems. Some of them are undecided when it comes to career opportunities. We provide to them information of training opportunities available to them. I remember at one time we linked up with Universities like the Copperbelt University that would always come to our school to give presentations to our pupils especially those in Grade 12.
Participant: 
From our school I would roughly say about fifteen to twenty pupils would come to our office at times referred to us by our colleagues in the school. Some of the pupils would present with fear of taking examinations and tests. These I would engage them to help reduce the anxiety and fear. I have had meetings with pupils to talk about test taking and examination taking. These presentations are aimed at reducing anxiety that comes with examinations. We also have sessions on examination rules. Walk with the pupils discussing examination rules. This is part of making them perform well academically preparing them for entry into tertiary education. One of the pre-requisite for tertiary education entry is academic performance.
Participant: 
In addition to what my colleague has said. We also help pupils choose subject combinations base on their performance and at times based on their interest. At our school I would say an average of ten pupils per week come to the career guidance office.
Participant: 
At most the turn out to career guidance of is average mostly about ten to fifteen pupils per week. We attend to pupils as well in person in their individual capacity when they come to the office presenting various personal problems. Some have educational related problems like failing to study correctly, others failing to accept failure as we given them results.

Participant: 
I would like to state that the general response for career guidance is relatively fair in our school of about twenty pupils per week. Pupils with similarly problems are brought together to address a common problem. I have noticed that most of my pupils enjoy sorting out problems in groups. They feel supported by friends. We have introduced a programme called mentorship programme. This involves the pairing of pupils with mentors from all walks of life. The mentors are volunteers and so are actually teachers within the school. Pupils are allocated these mentors expecting that they would mentor them accordingly.
Participant: 
Thanks, Sir. Let me come in again. An average of fifteen pupils per week visit the career guidance office for various reasons ranging from personal, social and academic challenges. We also have pupils that come from child headed homes. They look after their siblings and work at the same time in order for them to provide food, such pupils have difficulties in terms of performance in school. We link such pupils to NGO’s to help them supported. I have noticed that with support given at an appropriate times such pupils perform better.
Facilitator: 
Friends from your own observation. How has the provision of career guidance helped in preparing secondary school pupils for tertiary education?
Participant: 
Career guidance offered to pupils I would say has helped pupils improve in performance in class. It has also helped to improve attendance which is a very important element of tertiary education. Most Universities require a set standard of attendance rate. Most pupils now turn up for career guidance activities because of how the activities are working well for them. I have had chance to talk to them during school assembly so that I encourage them to be coming to the office when they are faced with problems. Those that have been consistent have always changed in behaviour. In fact, even in terms of performance they do very well because they would always be present in class knowing that we are monitoring them.
Participant: 
Pupil are always eager looking forward to field trips to see their dream careers in the field. This helps to keep pupils focused on what they would like to do in their careers. Actually it even gives them a wide spectrum of choice.
Facilitator: 
This is very good friends. What are some of the materials or resources available for use in helping you provide career guidance? What are some of the factors hindering the provision of career guidance?
Participant: 
Let me come in, Sir. Truthfully speaking, the school has provided the careers office with computers, office furniture and motivational books.
Participant: 
The picture is just the same as at our school. We have been provided with space to operate from. The school has also provided use with furniture and some motivational books.
Participant: 
We appreciate our head teacher, she is always compassionate with our function in the school. She has allocated some money to the career guidance office which we use each time there is a trip.
Participant: 
For us Sir we do not even have space to operate from.
Participant: 
Sir we have an office well furnished, pupils are always free to visit the office. The office is well labelled as a career guidance office.
Facilitator: 
That sounds very interesting.
Participant: 
The major challenge we have is lack of motivation on our part. We have no allowance for the work that we do imagine. We have been looking forward to the time when an allowance will be given to us.
Participant: 
Career guidance is never given specific time on the time table.
Participant: 
In fact, some of us are not even trained, we do what we do for the love of the work not that we have undergo training.
Participant:
You know Sir, what is not examined is always difficult to concentrate on. The advice or knowledge given to learners at times is never taken seriously that is the main issue because what they learn is not examined.
Facilitator: 
What do you think is the way forward? What measures should be put in place to better provide career guidance that will prepare pupils for tertiary education.
Participant: 
We need government or ministry of education directive to integrate career education in the main curriculum across subjects. We all need to provide information to pupils. The involvement of all teachers. Career education is key. We need to teach the pupils about their freedoms and autonomy of choice in terms of career opportunities. They need to get this information from every angle of the school.
Participant:
Career guidance is a lifelong activity which should involve everyone, all the members of staff and all key players in the education sector. We need to agree what is supposed to be taught in career education and blend it with the level of development of the pupils then what is taught should be examined.
Participant: 
Above all, we need to be motivated. To be paid an allowance for what we do. Place us on the payroll. Most of us are fully qualified career guidance teachers and need to get a pay for our training.
Facilitator: 
Anything else dear participants?
Facilitator: 
If there is nothing dear friends I want to sincerely thank you for having come to attend this discussion.
Facilitator: 
God bless you all.
Participant: 
Thank you!!!!
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TRANSCRIPTS FROM INTERVIEWS
School One
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 20th June, 2017
Time: 11:05hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much, Sir.
Interviewee: 
May I help you, Sir?
Interviewer: 
Yes, Sir. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.

Interviewee: 
You are most welcome, please let’s go ahead with the discussion.
Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical to disclose your identity.
Interviewee: 
It is true and I am very much aware of that and apart from that I know that our discussion is purely academic.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?
Interviewee: 
Yes, Yes! Sir we have a fully functioning career guidance department with a well-trained career guidance teacher. The lady has been in the section for more than three years now.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee: 
Thank you so much for that thought reflecting question Sir. Career guidance has contributed so much you will find that pupils are now aware of the availability of bursary in higher education. Information related to higher education is given to them. This makes pupils well prepared for tertiary education. Career guidance at this school like many others is designed to give accurate information to pupils at the correct time.
Interviewer:  
Thank you Sir that really sounds so calming. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
We have allocated an office for career guidance services, a mini library with books on career motivation, we appointed local career mentors among members of staff and extended to other professionals who are in good standing with the school. We have allocated a computer with internet and furniture.
Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
Ya ya ya ya! Interesting it’s a mouth full. There is no specific allowance allocated for career guidance. We need a standard approach to the provision of career guidance. By standard I mean setting a correct platform for the implementation of career guidance. There is also limited trained personnel in the department considering the number of pupils that need the service.
Interviewer: 
Any proposed measures in improving provision of career guidance aimed at preparing pupils for tertiary education.
Interviewee: 
Yes, Sir you know the concept of career guidance is so perfect and helpful in a school setting. We need close monitoring of the provision of career guidance services. The monitoring should be both internal and external. We need to motivate career guidance teachers. Give them a conducive work environment and allowances.
Interviewer: 
Wow, very helpful insights. I wish to thank you so much for attending and responding to the interview. God bless you.
Interviewee: 
You are most welcome.
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Transcripts from Interviews
School Two
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 20th June, 2017
Time: 12:15hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much madam.
Interviewee: 
I am happy to have you here at this school.
Interviewer: 
Am humbled.  I am here on a mission if like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you could spare a few minutes to respond to the interview.
Interviewee: 
You are welcome, please am ready to engage in a discussion with you.
Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical.
Interviewee: 
It is true and I am very much aware of that Sir.
Interviewer: 
Yes, to start with do you have a career guidance department at this school?
Interviewee: 
Yes, we do have a career guidance department with a well-trained career guidance teacher.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee: 
Career guidance has contributed greatly if you look at the performance of pupils that attend career guidance activities that is when you will appreciate the service. The pupils have had an opportunity of even visiting workplaces in order to have ideas of certain careers and how they function in the fields of work this gives them the desire to proceed with training in higher education institutions so that hey actualise their dreams. So I would say the service has and is still contributing effectively.
Interviewer:  
Thank you so much! You are so kind. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
Firstly, we have allocated an office for career guidance, books on career motivation. We have allocated a computer with internet and furniture for the purpose of career guidance services.
Interviewer: 
Very good. I want to appreciate that effort. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no allowance for the career guidance teacher, it used to be there way back but now it’s no longer there. Lack of involvement of other teachers. Lack of parental involvement as well. Lack of career education curriculum.  

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
Yes Sir, we need to do much at school and district and national administrative levels. Appoint a guidance teacher on full time salary. We need close monitoring of the provision of career guide. We need to involve all the teachers in the provision of career guidance, if possible integrate the concepts of career guidance in the main school curriculum.
Interviewer: 
Thank you very much for attending and responding to the interview. God bless you.
Interviewee: 
You are most welcome Sir God bless you too.
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Transcripts from Interviews
School Three
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 20th June, 2017
Time: 13:40hrs
Location: X 

Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much, Sir.
Interviewee: 
I am happy and thank you that you are here.  What brings you here?
Interviewer: 
Thank you so much Sir. I am here Sir on an education mission. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are most welcome please go ahead.

Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical.
Interviewee: 
It is true Sir.
Interviewer: 
Yes, Sir, to start with, do you have a career guidance department at this school?
Interviewee: 
Yes, Yes! Sir.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee:
Thank you so much for that question. One thing I would like to say is that there appears a sense of commitment among pupils that are devoted to career guidance activities. These commitment levels transform the pupils and make them perform very well and I am positive that the same potential may help them settle down quickly and manage the pressure that come with tertiary education.
Interviewer:  
Thank you so much Sir! What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
We have done a lot in that score am not beating myself on the chest. Firstly, we have an office for career guidance and an officer, books and magazines on career motivation. We have allocated a computer with internet and furniture for the purpose of career guidance aimed at preparing our learners for tertiary education.
Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no allowance for the career guidance teacher. There is no ministerial guidance on how career guidance should be implemented.
Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
First and foremost to appoint a career guidance teacher on full time salary. We may need to influence the system to include career guidance on the master timetable so that we teach career education. We need to closely monitor the provision of career guidance services. 

Interviewer: 
You have been so helpful Sir thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome Sir. I wish you the very best. 
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Transcripts from Interviews
School Four
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 20th June, 2017 

Time: 14:30hrs
Location: X
Interviewee: 
Welcome, Sir. 

Interviewer: 
Thanks very much.
Interviewee: 
Welcome Sir once again.
Interviewer:  
I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome no problem.
Interviewer: 
Sir, let me assure you that whatever we are going to discuss, I will not mention your name but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical.
Interviewee:  
I appreciate.
Interviewer: 
Yes, Sir, to start with, do you have a career guidance department at this school?
Interviewee: 
Sir we have a career guidance department.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee: 
Thank you so much Sir. The talks conducted or given by people who are invited to speak to our pupils more especially those from training institutions have been very helpful because they give an insight of what is really obtaining in tertiary institutions. This is enough preparation Sir.
Interviewer:  
Thank you. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee: 
We have an office specifically for career guidance. The office is well labelled as career guidance. The office has furniture requires of a career guidance officer. A computer is there though without internet.
Interviewer: 
What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
The man we have in the office is not well trained but is doing his very best. The officer has no support on how to provide the service.
Interviewer: 
Any proposed measures to improve the provision of career guidance aimed at preparing pupils for tertiary education.
Interviewee: 
Yay hey. We need to recruit a qualified career guidance teacher. The meaning of that move will then attract an allowance for the job to keep staff motivated. Give information to pupils, parents and teachers of the existence of the career guidance office in order to solicit support and participation. Conduct in house workshops for the teachers on career guidance. Conduct career seminars and workshops.

Interviewer: 
I have enjoyed the interview with you Sir. Very helpful insights Sir thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome Sir, call again. 
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Transcripts from Interviews
School Five
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 21th June, 2017
Time: 11:00hrs
Location: X

Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much, Sir.
Interviewee: 
I am happy to welcome you to this school Sir.
Interviewer: 
I am humbled.  I am here Sir on a mission if like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome.
Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical.
Interviewee: 
It is true and I am very much aware of that and apart from that I know that our discussion is purely on academic basis.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?
Interviewee: 
Yes, Yes! Sir.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee: 
My observation Sir is that career guidance is a lifelong activity. Observing from what is going on in the department one would say career information is being given adequately to the pupils. Pupils are being prepared for tertiary education, in fact that is the purpose of the service.  The starting point is actually to help pupils perform very well in academics so that they enter in to tertiary education. Those that have had problems in studying I have seen that they have been helped to get the necessary study skills. Some pupils are now even able to take notes in class which is a very important element in tertiary education.
Interviewer:  
Thank you Sir! You are so kind. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
We have a computer with internet and furniture for the purpose of career guidance.
Interviewer: 
Very good. I want to appreciate that effort sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
What is so disheartening is that there is no allowance allocated for career guidance.
Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.
Interviewee: 
Yes, we need to have this position sir on the payroll for it to become more attractive to other teachers. Appoint a guidance teacher on full time salary. Develop a curriculum for career education. And monitor the teaching of career education which should actually be timetabled. Conduct more career guidance conferences and seminars.

Interviewer: 
Thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome Sir.
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Transcripts from Interviews
School Six
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 21th June, 2017
Time: 12:15hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thank you very much, Sir.
Interviewee: 
Sir you are heartily welcome to the school.
Interviewer: 
Am grateful.  I am here Sir on a mission if like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome, please we can go ahead.
Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical.
Interviewee: 
I am very much aware of that thank you.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?
Interviewee: 
Yes, Yes! Sir we have a career guidance department with a well-trained career guidance teacher.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education?
Interviewee: 
The advantage we have is that the teacher in the office is a qualified career guidance teacher registered with National Career Guidance and Counselling Association. Career guidance has contributed greatly impacted the preparation levels of pupils for tertiary education. Pupils visit the office when they have challenges. That alone is a positive level of courage among pupils. Pupils are allowed to have field trips to visit tertiary education institutions for familiarity. They have an idea on the study courses available for them. Attendance among pupils has also improved because pupils feel monitored and motivated.
Interviewer:  
Thank you Sir! You are so kind. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
Firstly, we have allocated an office for career guidance, books on career motivation. We have allocated a computer with internet and furniture for the purpose of career guidance.
Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no allowance for the career guidance teacher. There is no curriculum for teacher career education. There is limited man power in the department as compared to the number of pupils that need career guidance services. We also have limited resources in terms of budgetary allocations for the service.

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.
Interviewee: 
We first of all need to appreciate what is being down by our career guidance teacher. This can be done by giving an allowance for the career guidance teacher. Appoint a guidance teacher on full time salary. Give them a well-defined job description. This should then be supported by close monitoring of the provision of career guidance. We need to involve all the teachers in the provision of career guidance. If we take this route, then we need orient the teachers on this provision through workshops. This may also mean we integrate career guidance across all subjects.
Interviewer: 
Very helpful insights Sir. I want to thank you for this information. God bless you.
Interviewee: 
You are most welcome my brother.
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Transcripts from Interviews
School Seven
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 21th June, 2017
Time: 14:15hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much.
Interviewee: 
Happy to have you here.
Interviewer: 
I am here Sir on a mission if like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are highly welcome. 

Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical. 

Interviewee: 
I thank you for that.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?  

Interviewee: 
Yes, Sir we have a career guidance department with.  

Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
Thank you very Sir. Career guidance activities at this school are very visible. Visible in the sense that the provision of information to pupils. I am very confident that this specialised information provision is very helpful to pupils. There are professionals that have come to the school to speak and motivate pupils. Giving pupils some insight into careers. The officer works with tertiary institutions to give information to pupils on the courses they offer. Tertiary institutions are a vehicle for careers for pupils. There is a connection between secondary schools and tertiary institutions. So tertiary education providers have offered services to the school so that pupils maybe ready for tertiary education. 
Interviewer:  
What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?  

Interviewee:  
We have provided space in the school for career guidance, books and magazines on career motivation. We also managed to secure a computer with internet and furniture for the purpose of career guidance. We are in the process of securing a TV and screen for career guidance activities.
Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
The provision of career guidance needs qualified and motivated career guidance teachers. Motivated in the line of giving an allowance to the career guidance teacher. We need a standard approach to the provision of career guidance which is not available now.  

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.  

Interviewee: 
Yes, we need to give an incentive to the key players in the provision of career guidance. Give them a full salary scale on payroll. Encourage teachers to support and participate in career guidance. Encourage pupils and parents to support the provision of career guidance. Integrate career education in the main curriculum. 

Interviewer: 
Thank you so much for availing yourself. God bless you. 
Interviewee: 
You are most welcome Sir.
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Transcripts from Interviews
School Eight
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 21th June, 2017
Time: 15:05hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much, Sir.
Interviewee: 
Sir you are most welcome to the school feel free.
Interviewer: 
Thank you for your kindness Sir.  I am here sir on a mission if you like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome, please you can go ahead with the discussion no problem. 

Interviewer: 
I appreciate you for that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical to disclose details of personality in academic research. 

Interviewee: 
You are very correct Sir. Thank you for that as well. 

Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?  

Interviewee:
Yes, we have a career guidance department though the officer in the department is not trained in the area of career guidance.
Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
Thank you so much Sir. Since the teacher we have in the department is untrained we have just witnessed a few isolated cases of contribution of the service due to that effect. This is why we are trying to quickly see if we could send one for a training at TVTC since the college is just within the district. 
Interviewer:  
Thank you Sir! That is a wise and honourable move. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?  

Interviewee:  
There isn’t much that we have done partly because of the same problem that I have earlier mentioned Sir. But we recently gave an office space to the one who is acting in that capacity.  
Interviewer: 
Very good. I want to commend you for that effort Sir. That actually is the beginning of the process. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?  

Interviewee: 
The major hindrance is actually what I have said already. The other one is lack of capacity to engage majority of the teachers to get involved. 

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.  

Interviewee: 
Yes, the first one is that we need to identify teachers that have interest in career guidance, the same will be trained in short course training at TVTC. I have seen the need to have a well performing career guidance office. If it was possible we could just orient all teachers in that area. There will also be need to allocate some resources for the provision of the service. My concern is how then shall the service be delivered but am sure we shall answer that when we get there. 

Interviewer: 
While you have been of great help Sir. And am sure I will speak with you again in future to help the school set base on career guidance office. I thank you. God bless you and this beautiful school. 
Interviewee: 
You are most welcome Sir. Am looking forward to further discussion. 
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Transcripts from Interviews
School Nine
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 22th June, 2017
Time: 12:05hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much.
Interviewee: 
I am glad that you have come.
Interviewer: 
It is my singular pleasure to be here at this wonderful school. I am here Sir as a student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
Really that is so good. You are most welcome.
Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical to disclose your personal details in an academic research. 

Interviewee: 
I thank you so much Sir.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?  

Interviewee: 
Yes, Yes! Sir we have a very good career guidance information system in the school. As you might be aware since you are an expert in that field. Career guidance training of teachers in Zambia started right here in Luanshya at TVTC. So we have no reason under what so ever to fail to have a well flourishing career guidance office. 

Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
The career guidance programme offered here has been so helpful. I have seen pupils that were written off academically turn to be hardworking pupils because of the exposure that they receive through career guidance. Girls that get pregnant and one would think that is the end of such a pupil but they bounce back because of the encouragement they receive from the career guidance office. The school provides a platform to pupils to visit tertiary education institutions especially those pupils in Grade 12 classes. They visit normally in the first term. They are taken on tour to institutions like the Copperbelt University to gain much more insight in tertiary education programmes and the environment. We also invite colleges like Kitwe teachers College, TVTC and many other institutions to come and give career talks to pupils. 
Interviewer: 
Thank you so much Sir! You are doing a lot more in that area Sir. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?  

Interviewee:  
We have qualified guidance officers. They have always advised on what they need in order to function. We have allocated a budget locally for school guidance activities. Parents have been engaged especially in times when we have tours. Got a few computers connected with internet. Have some career motivation books and magazines some which are written by local authors like Mr Chibamba Kanyama. 
Interviewer: 
Very good. I want to appreciate you for that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no specific allocated time for career guidance on the time table. No curriculum to be used to teach career guidance. Limited number of teachers involved in the department to provide career guidance.  

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education?  

Interviewee: 
Yes, you know looking at the positive effects of career guidance provision, it is only proper that we allocate much more resources to the services to enable the office to be more functional and serve its intended purpose. To encourage a bit more of other teachers to be involved. Give teachers an allowance not locally but something that is paid on payroll. 
Interviewer: 
While very helpful insights Sir. I want to thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome. 
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Transcripts from Interviews
School Ten
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 22nd June, 2017
Time: 12:00hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much.
Interviewee: 
I am happy to welcome you to this school Sir.
Interviewer: 
Looking at the time I thought it was hard to find you in the office but am glad you are here. My visit is that of a student looking for information to be used for learning purposes. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
This awesome, you are most welcome. 

Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical. 

Interviewee: 
Am grateful. 

Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?  

Interviewee: 
Yes, Yes! We do. 
Interviewer: 
Thank you. In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
Career guidance has contributed greatly to the warmly atmosphere in the school. It has helped the pupils to work together. Knowing that there is no competition in school. I like the relationship we are experiencing with industries especially the mines. Once in a while they would come to speak to our pupils on how the work environment is. This motivates pupils to work extra hard. The health workers are also here to remind pupils that the profession is open and waiting for them to work hard and join. This I think has brought about commitment and foresight among pupils. The same commitment I think is also required for one to be successful in tertiary education. 
Interviewer:  
Thank you Sir! That is really good. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?  

Interviewee:  
Firstly, we have a spacious office committed specifically for career guidance work. We have secured books and magazines on career motivation. We also have videos on career conferences and talks that have been conducted locally and abroad. We have two computers with internet and furniture for the purpose of career guidance service. 
Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?  

Interviewee: 
I interact so much with colleagues in the career guidance department learning and hearing about their challenges. The critical one being lack of payroll recognition. They need an allowance on the payroll. There is need for more career guidance teachers to offer the service. So far we only have one officer which is not so good.  

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.  

Interviewee: 
Yes, I want to plead with higher offices to allocate a payroll space for the career guidance teachers. May be under local arrangement allow us to use school resources as a formal allowance for career guidance teachers as an interim measure. Continuous Professional Programme for career guidance teachers is a very important component. CPD is the answer to delivery of any school programmes. 

Interviewer: 
While very helpful insights Sir. Thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome Sir and you are most welcome. 
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Transcripts from Interviews
School Eleven
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 22nd June, 2017
Time: 13:00hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much, Sir.
Interviewee: 
I am happy to have you here at our school.
Interviewer: 
I am here Sir on a mission of collecting information of career guidance. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome. 

Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical. 

Interviewee: 
I know and appreciate that our discussion is academic. 

Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?  

Interviewee: 
Indeed, Sir we have a well performing career guidance department.  

Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
The process of preparing pupils for tertiary education is holistic. But now that we want to be specific. Career guidance has contributed fairly to the preparation of pupils for tertiary education. The department has helped to sensitise pupils and ensured that pupils do not engage themselves in examination malpractices. For which it has worked so well. We have seen a reduction in that score. This helps them to be honesty. That is a very import virtue even in tertiary institutions.  The school through career guidance has availed information to pupils on available courses in tertiary education. Availed to them information on the world of work, requirements and remunerations. 
Interviewer:  
Thank you, Sir! You are so kind. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee:  
There is an office labelled as career guidance office and pupils are very much aware of that office. We recently bought three computers for that office to be used by the pupils and also the officer. The computers have internet facility. In this era internet facility is the way to go.  

Interviewer: 
Very good. I want to appreciate that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no time specifically allocated for career guidance on the master timetable. No adequate resources to carter for the needs of the office. There is no standard guideline for implementation of career guidance. There are no CPD programmes for career guidance teachers.
Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.  

Interviewee: 
There should a deliberate move to allocate enough resources required for career guidance activities. Since these activities involve even visits and tours. Consistent monitoring of the service provision by both the school and district or province. Conducting career conferences and seminars. Awarding a salary scale to career guidance teachers or even an allowance. 

Interviewer: 
While very helpful insights Sir. Thank you very much for attending and responding to the interview. God bless you. 
Interviewee: 
You are most welcome Sir.
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Transcripts from Interviews
School Twelve
Name of the interviewer: Mr Malinda Davey Malinda
Name of the interviewee: X
Date: 22nd June, 2017
Time: 14:00hrs
Location: X
Interviewee: 
Welcome, Sir.
Interviewer: 
Thanks very much.
Interviewee: 
I am happy to welcome you to this school Mr Malinda.
Interviewer: 
Oh you know me Sir that is very good am humbled.  I am here Sir on a mission if like it that way. I am a postgraduate student of Doctorate of Philosophy in Career Guidance and Counselling at the University of Zambia. I am conducting a research on the contribution of career guidance services in the preparation of secondary school pupils for tertiary education in Luanshya district. I am kindly requesting if you can spare a few minutes to respond to the interview.
Interviewee: 
You are welcome, please am ready to engage in a discussion with you. 

Interviewer: 
I appreciate that, Sir. Let me assure you that whatever we are going to discuss, I will not mention your name, but will just concentrate on ideas coming from you. As you are aware, Sir, it is unethical to disclose personal details.
Interviewee: 
It is true and I am very much aware of that and apart from that I know that our discussion is purely academic.
Interviewer: 
Yes, Sir, to start with do you have a career guidance department at this school?
Interviewee: 
Yes, Yes! Sir we have a functioning career guidance department with a well-trained career guidance teacher. The gentle man we have as our career guidance teacher is so helpful and influential to our pupils. 

Interviewer: 
In your own free thought how has career guidance contributed to the preparation of pupils for tertiary education? 

Interviewee: 
Thank you so much Sir. Career guidance has contributed greatly if you look at the performance of pupils that attend career guidance activities you will appreciate. These pupils feel motivated especially when they are given opportunities to visit higher learning institutions. This linkage has really helped. Pupils are allowed to attend workshops and career conferences at times organised at district level. This exposes our pupils to opportunities that help them make informed career choices. They are given chance to exchange notes with peers and professionals on career concerns. 
Interviewer:  
Thank you so much Sir! You are so kind. What are some of the resources that the school has provided for career guidance directed at preparing secondary school pupils for tertiary education?
Interviewee: 
Firstly, we have an office for career guidance, we also have space or notice board to provide career information. Books and magazines on career motivation. We have allocated a computer and furniture for the purpose of career guidance.
Interviewer: 
Very good. I want to appreciate you for that effort Sir. What are some of the issues that hinder the provision of career guidance aimed at preparing pupils for tertiary education?
Interviewee: 
There is no standard requirement for career guidance implementation. Lack of resources. No allowance for career guidance teachers. Lack of career education curriculum. Lack of timetabling career guidance.  

Interviewer: 
Any proposed measures in improving the provision of career guidance aimed at preparing pupils for tertiary education.
Interviewee: 
Yes, we need to do much more in that score. Appoint a guidance teacher on full time salary. Develop job accountabilities for the position. More career exposure for pupils through career conferences and workshops. Monitoring instruments for career guidance activities. Reduce the subject teaching load for the career guidance teachers.
Interviewer: 
Wow, very helpful information. It has been a wonderful discussion. I want to thank you most sincerely.
Interviewee: 
You are most welcome Sir. I wish you the very best in your studies.
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