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ABSTRACT

This study sought to gain insight into the phenomenon of sexual abuse/harassment of school girls by male teachers using the lived experiences of affected girls in selected schools in Lusaka District, Zambia. The objectives of the study were, to identify the nature of the sexual abuse of school girls by male teachers; to explore avenues open to pupils to report teachers’ sexual misconduct and to establish the psychosocial effects of the sexual abuse/harassment on the affected school girls.
Phenomenological research design was employed in this study to gain insight in real lived experiences of sexual abuse/harassment of school girls in terms of the nature of the sexual abuse/harassment of school girls by male teachers, the avenues in place for reporting the sexual misconduct of teachers and the psychosocial effects of the abuse of the abuse of the affected school girls.  
Purposive sampling was used to select the two secondary schools in Lusaka District, while snowball was used to select the six affected school girls and simple random sampling was used in the selection of the small focused discussion group. 
Interview and focus group guides were used to gather the views of the affected school girls, the focused group discussions and their school counsellors.
The study established that sexual abuse and harassment of school girls by male teachers was common and widespread and that the nature of the abuse manifested as inappropriate relationships between teachers and school girls which involved actual force or coerced sexual intercourse.  School girls were in some cases taken to night club and plied with alcohol or drugs before having sexual intercourse with them. The non-penetrative sexual contact included fondling of girls’ breasts, kissing, touching buttocks and the use of highly sexualized language.  The coerced sexual abuse involved transaction sex where teachers bargained for sexual favours in exchange of gifts, money, better marks and special treatment in class.  The school girls who spurned teachers’ sexual advances were unfairly treated ignored or punished in class and given bad marks or failed in examinations and given undeserved negative end of term report.
The study also established that cases of sexual abuse/harassment were rarely reported due to  intimidation, punishment and fear of being given a negative report and in cases were sexual  abuses or harassment were reported, school administrators trivialized such incidences to protect the reputation of the school.  
The psychosocial effect on the affected school girls included anxiety, fear, low self-esteem, shame, humiliation and mental anguish which led to decreased class participation, school absenteeism and drop out.  The negatives emotions impacted the affected school girls in their mental, health and social well-being and curtailed their educational achievements and progress.
To help curb some of these incidences of sexual abuses and harassment of school girls by male teachers, schools should hold regular sensitization programmes to raise awareness among teachers and pupils on the problem of sexual abuse and harassment, pamphlets on the effects of sexual abuse on pupils should also be handed out on a regular basis and the Government through the Ministry of Education, should come up with a national policy on sexual abuse and harassment of school pupils which should be clear and easy to understand and interpret.  The policy once in place, should be distributed to teachers, PTAs, pupils and all stakeholders.   
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CHAPTER ONE:  INTRODUCTION

1.1 Overview
This chapter provides background information, global perspective of child sexual abuse in schools, African perspective of child sexual abuse in schools, Zambian perspective of child sexual abuse in schools, statement of the problem, research objectives, research questions, purpose of study, significance of study, limitation of study, ethical consideration, the theoretical framework, definition of terms and summary.
1.2.0 Background
Although child sexual abuse (CSA) is a worldwide phenomenon that cuts across cultures, ethnicity, race and creed, it is often surrounded by silence and secrecy.  Most people prefer to “look” the other way, while the victims suffer in silence due to lack of knowledge of, or access to possible interventions or fear of recrimination.  For adolescents, sexual abuse can be debilitating  and have serious effects such as shame, guilt, anger, self-blame, eating and sleeping disorders, and sexual and relationship problems later in life (Hall and Hall 2011). Other consequences include unwanted pregnancies, illegal abortions and diseases such as HIV/AIDS, and other sexual transmitted infections (STIs).  The long lasting psychosocial effects on the part of the victims can include depression, trauma, stress and anxiety disorders. However despite the individual and relational repercussions of this phenomenon, Collins-Vezina, Daigenault and Herbert (2013) state that “although child sexual abuse (CSA) is recognized as a serious violation of human well-being and of the law, no society has developed mechanisms that ensure that none of their youths will be sexually abused”.  From this statement, it can be acknowledged that CSA remains a global problem affecting children of all ages, sexes, race, cultures, ethnicity and social economic classes, that still lacks a lasting solution.  
The World Health Organization (WHO) in its 2002 report defined child sexual abuse as the involvement of a child sexual activity that he/she does not fully comprehend and is unable to give informed consent or for which the child is not fully developmentally prepared or violets the laws of the land. The nature of abuse perpetrated against minors include intimidation, force, coercion, threats or manipulation. The CSA activities include “fondling, allowing the child to touch or be touched sexually, masturbation, sexual intercourse, rape, incest, sodomy, exhibitionism, involving a child in prostitution or pornography or on-line luring by predators” (Collins-Vezina, at el, 2013).
There is a general consensus that CSA is a complex phenomenon happening for a number of reasons, in many ways and in different environments, for example, within families, peer groups, institutions like schools, churches and communities.  The unresolved issue facing the global community today, is the absence of a universal understanding or agreement on what constitutes child sexual abuse.  Collin-Vezina et al, (2013), stated that “different concepts have been used including child sexual abuse, child sexual assault, child sexual violence, child sexual victimization, child sexual exploitation, adverse child experiences and unwanted sexual advances.  Yet these concepts are both unclear and adverse”
Another problem concerns the definition of CSA itself, in some definitions only content abuse is included such as penetration, kissing, touching and fondling and the non-content sexual abuse such as exhibitionism or voyeurism are not always considered as abuse (Collins-Vezina et al, (2013). 
In Zambia, the media is routinely revealing cases of teachers sexually abusing school girls and in some cases raping them.  Some of the examples of male teachers engaging in un-appropriate manner include a story on social media which went viral (25th January, 2017) in which a grade twelve (12) Kasama Girls Secondary School pupil alleged how school guards, some male teachers and chefs were exploiting their position by sexually abusing pupils in exchange for sexual favours’.  Other stories which made headlines in the print media included, the Lusaka (10th February, 2017) and Mkushi (Daily Nation- 17th December, 2017) scandals, where male teachers took under aged school pupils for sex parties and the case of a biology teacher at Saint Theresa Girls Secondary School in Kasama who was caught red handed having sex with a pupil in a science laboratory in July, 2017 as reported by Kasama Radio Mano. These reports and media revelations give some insight into the extent and prevalence of sexual abuse and harassment by male teachers in Zambian schools.
The Teaching Service Commission of Zambia was reported in one of the daily tabloids (Zambia Daily Mail, 17th February, 2017), to have informed the public that, between January to December, 2016, twenty-three (23) teachers were dismissed country-wide for sexually abusing and impregnating school girls.  Out of the twenty-three (23) dismissed teachers, thirteen (13) were dismissed for having carnal knowledge of school girls and ten (10) for impregnating school girls.  However, no teacher was dismissed for such offenses in Lusaka and Copperbelt Districts.

1.2.1 Global Perspective of Child Sexual Abuse in Schools 
The World Health Organization estimated that 150 million girls and 73 million boys under the age of 18 have experienced various forms of sexual violence and that about 40% to 47% of sexual abuse against girls, 15 years and younger are perpetrated by male relatives, neighbours or teachers.  In 2004, WHO declared this phenomenon as a silent health emergency of global importance which needed to be tackled as a matter of urgency.
 The United Nations International Children Education Fund (UNICEF, 2011) report on sexual abuse revealed that around 15 million adolescent girls around the world have experienced forced sex at one time or another in their life time.
Data compiled by The United Nations revealed that “globally, 60 million adolescent girls are sexually assaulted either on their way to school or at school and in some parts of the world, it is more likely for a girl to be raped than to learn to read” (UN, 2012).  
UNICEF (2014) study revealed that 120 million girls, in the ratio of 1 to 10, had been subjected to forced sexual intercourse and other forms of sexual abuse before the age of 19.  Boys also reported experiences of sexual abuse but that they did so to a lesser extent than girls.

1.2.2 African Perspective of Child Sexual Abuse in Schools 
In the African context, especially Sub-Saharan Africa, child sexual abuse is regarded as “un-African and unnatural” (Lalor, 2004).  Yet evidence on the ground suggests otherwise.  There is overwhelming evidence suggesting that sexual abuse is “a big problem taking place in homes, communities and schools” (Leah, 2003).  Sexual abuse is often directed at women, youths and female adolescents in particular, experience abuse in form of rape and sexual assault, more frequently than male adolescents. 
A study on Combating Sexual Violence in Schools in Sub-Saharan Africa, carried out in Zimbabwe, Ghana and Malawi by Beninger (2013), concluded that sexual aggression from males in the school setting was common and tolerated.  In Ghana, 27% of the interviewed girls indicated that they had been propositioned by teachers. 
 A study by Advocates for Youth on sexual abuse and violence in African Schools carried out in five (5) countries in Africa, revealed that in South Africa, 45% of children 15 years and below were the target of sexual abuse.  In Zimbabwe, half of the reported rape cases involving girls less than 15 years, were perpetrated by male relatives, neighbours or teachers.  In Ghana, 31% of the school girls and 15% of the school boys reported having been sexually abused by teachers and 50% of the girls in Kenya and 22% of the girls in Uganda, reported being sexually abused by teachers. 

1.2.3 Zambia Perspective of Child Sexual Abuse in Schools
Few studies concerning the problem of sexual abuse of school girls by teachers have been conducted in Zambia.  In recent years though, sexual violence and abuse against girls in school has received a lot of attention from the media, the NGOs and international organizations like WHO, UNICEF and ILO.  A 2007 Government Survey reported that 47% of women in Zambia had been physical and sexual abused before the age of 15 and that at least one in ten women had experienced sexual violence.
A study conducted by Avon Global Center and WILSA, Zambia (2012) on sexual violence against girls in Zambian schools, found that incidences of sexual abuse by male teachers was a real problem and half of the girls interviewed revealed that they knew the teachers who sexually abused them.
 A study carried out by Shakafuswa (2007) on sexual abuse of school girls by teachers revealed that male teacher perpetrated sexual abuse was common. 
The Police Victim Support Unit (VSU), a unit of the Zambia Police, responsible for responding to sexual violence against women and children received 11,908 cases of sexual abuse in 2011 alone. 
A UNICEF Report by Child-line 611 Counselling Hotline, covering a period of five months from January to May, 2014, received 1,711 distress calls of sexual abuse, ranging from rape, sexual harassment and improper teacher/pupil relationships.
A study conducted at the University Teaching Hospital One Stop Centre by Chomba (2014) on child sexual abuse revealed that out of a total of 1,068  sexually abused children brought to UTH for treatment, 1,048 (97.6%) were girls while 46 (2.4%) were boys. The victims (both girls and boys) were assaulted and sexually abused by adult males.  No female perpetrator was mentioned in the study.
While in the Western world, reports of female teachers accused of unlawful sexual relationships with their students continue to make headlines, in Zambia however, female teachers sexual misconduct is difficult to establish due to non- availability of data.  Although this type of abuse might be going on, determining how common it is, can be very difficult given the limited research in this area.  A social media report (5th February, 2017) which went viral reported that a male secondary school pupil was forced to have sexual intercourse with two female teachers after they gave him money.  But no action seemed to have been taken against the two female perpetrators and this could probably be due to the commonly accepted assertion that women involved in this type of teacher-pupil relationships do not fit the mold of what many consider a predatory pedophile.  But rather, it is considered that women like these appear to abuse because of their unmet intimacy needs resulting from feelings of loneliness and male pupils who participate in such relationships are in some cases even encouraged to brag about the sexual prowess.  
A study conducted by Gannon and Rose (2008) on female sexual offenders, pointed out that there was no data on female perpetrators in terms of female sexual abusers.  The study suggested that whilst women committed fewer sexual offences than men, the statistics are in most cases not there to reflect the reality.  The study further revealed that there was widespread denial on the harm caused by female perpetrated sexual abuse on the victims.  Societal perception about this type of abuse was that it was less harmful than the male perpetrated sexual abuse. 
The focus of this study however, is on pupils who experienced sexual abuse from their teachers.  The study sought to explore lived experience of affected pupils.
1.3 Statement of the Problem
Child sexual abuse affects millions of children globally and one of the major problems facing adolescent girls in schools, that affect not only their security, health and mental-wellbeing, but their education, economic and social well-being as well (Muhanguzi, 2011).
 In Zambia, media reports have routinely revealed cases of male teachers sexually abusing school girls (Zambia Daily Mail, 10th February, 2017, Daily Nation, 17th December, 2017, Radio Mano, July, 2017).  However, it is not known what pupils say about the sexual abuse of girls by teachers in schools.  This study, therefore explored the views of affected pupils on their experiences of sexual abuse by teachers in selected secondary schools in Lusaka District, Zambia. 

1.4 Purpose of Study 
The purpose of the study was to explore the views of pupils in terms of nature of abuse, avenues in place for pupils to report the sexual abuses/harassment by teachers and the psychosocial effects of such sexual abuse on affected school girls in selected secondary schools in Lusaka District.

1.5 Study Objectives
 (i) To identify the nature of the sexual abuse of adolescent school girls by male teachers.
(ii) To explore avenues open to pupils for reporting teachers’ sexual misconduct.
(iii) To establish the psychosocial effects of the sexual abuse on adolescent school girls.

1.6 Research Questions  
(i)  What is the nature of the sexual abuse of adolescent school girls by male teachers?
 (ii)  What avenues have been put in place for reporting victimization, sexual abuse or harassment by teachers that pupils are aware of?
 (iii)  What are the psychosocial effects of sexual abuse or harassment on the adolescent school girls?

1.7 Significance of the Study
More studies are needed in this area in Zambia, for the purpose of providing a rationale for policy making and for providing necessary training to teachers as well as the sensitization of pupils in issues relating to school girls sexual abuse by male teachers.  This study hopes to contribute to that knowledge base.

1.8 Delimitation of Study
The main delimitation for this study is that the data for the study was collected from only two secondary schools, mainly focusing on views of pupils aged 13 to 19 years old, who were in grades 8 to 12 at the time of the study and had personally experienced sexual abuse or harassment by male teachers in Lusaka District.  The study did not consider the sexual abuse of school boys by either male or female teachers.

1.9 Theoretical Framework:  Finkelhor’s Four Pre-Conditions Model of Child Sexual Abuse
Finkelhor (1984), proposed multi-factor model for understanding child sexual abuse and developed a hierarchical model which included individual, environmental and social factors. Firstly, the abuser has to have motivation to sexually abuse, secondly, the abuser has to overcome internal inhibitions he/she must have against the sexual abuse, thirdly, he/she must also overcome external inhibitions against sex with a child and fourthly, the abuser overcome the resistance of the child.   The model also incorporates both psychological as well as sociological factors for understanding the child sexual abuse.  
The psychological factors include:
      -      motivation of the abuser
      -      existence of internal inhibitors
      -       ego strength of the child
The sociological factors include:
· Male socialization
· Pornography
· Unequal power relationships between men and women
· Patriarchal prerogatives of fathers and men (Finkelhor, 1984).
According to Finkelhor’s, the abuser needs to meet four certain pre-conditions in order for the abuse to take place and these have been grouped into four pre-conditions.

1. Motivation to abuse
The potential abuser needs to have some motivation to have sex with a child.  This could either include, emotional congruence in which having sex with a child satisfies the abuser’s emotional need or gives the abuser some sexual gratification.
2. Internal inhibitions
The potential abuser must overcome internal inhibitions that may act against his motivation to have sex with a child. These could include societal taboos, laws and individual self- consciousness.  
3.  External inhibitions
The potential abuser must overcome obstacles and inhibitions in order to have sex with a child.  The external inhibitions that may restrain the abuser’s actions could among others include institutional/environmental factors, physical proximity and opportunity.
4. Resistance
The potential abuser has to overcome the child’s possible resistance in order to have sex with the child.  In overcoming resistance from the child, the abuser has to first identify which child is a good potential target, a child who can be intimidated, forced or co-coerced to keep a secret.  This is a child due to various circumstances, could be lonely, needy, come from dysfunctional or poverty stricken family.  The child’s compliance must be achieved in order for the abuse to take place.

1.10 Definition of Key Terms
Phenomenon  - can be defined as any observable incident, occurrence or event of an unusual nature and distinctive importance, deserving an inquiry or investigation. In scientific term a phenomenon is any event that is observable, (Wikipedia).
School – can be defined as an institution designed to provide a learning environment for the teaching of learners under the direction of teachers, (the free/dictionary).
Pupil - can be defined as a person who receives instructions/supervision from or is under the guidance of a teacher, (Merriam Webster). 
 Teacher - is an expert, especially trained and who is capable of imparting knowledge to help learners to build, identify and acquire skills to enable them function and meet the challenges of life, (Haki-Elimu, 2008).  The teacher therefore is a role model, counsellor, an assessor of pupils’ progress, curriculum designer/organizer and an instructor.  The teaching profession is based on knowledge, strategies, education, care, ethics and general conduct to which a teacher is supposed to strictly follow. 

1.11 Summary
Child sexual abuse is a global phenomenon affecting children regardless of their cultural, race, ethnic or religious background and has been acknowledged as has having serious psychosocial effects that affected the victims in terms of their physical, mental, educational, economic and social well-being.  The World Health Organization in its 2002 report estimated that 150 million girls and 75 million boys under the age of 18 had experienced various forms of sexual abuse being perpetrated by adults worldwide.  WHO declared the sexual abuse of children as a silent health emergency of a global magnitude that needed urgent and lasting solution. The United Nations (2012) revealed that about 60 million school girls were either assaulted on their way to school or at school and that about 15 million school girls were either raped or forced to have sexual intercourse.  
In Zambia, the media has continued to draw the attention of the public to the rising cases of the sexual abuse and harassment of school girls by male teachers.  While few teachers have been dismissed country-wide for sexually abusing school girls, the number does not correspond to the reality on the ground.  The psychosocial effects on the victims are long lasting and impact negatively on their educational achievement, economic and social well-being.
Through various studies and reports, it has been established that CSA is a global social concern affecting millions of children and one of the major problem facing adolescent girls in schools. The phenomenon not only affects their security, health, mental and social wellbeing, but also infringes on their human rights, curtails their educational achievement and limit their social and economic development.  It is often said that youths are the future leaders, therefore adolescents who are socialized in a safe and healthy environment are the basis for the future development of any country.  “In this regard, schools are among the institutions entrusted with the responsibility of providing these adolescents with a healthy and safe environment in which they can strive and grow” (Bekele, 2017).  But in an environment where adolescents are exposed to various forms of sexual abuse, harassment and violence, it is futile to expect these adolescents to develop into useful and productive members of society in countries they lived in.  




CHAPTER TWO:  LITERATURE REVIEW

2.1 Overview
This chapter presents the historical overview of child sexual abuse, the nature of sexual abuse in schools in the United States of America, United Kingdom, Africa and Zambia.  The chapter also presents avenues in place in schools for reporting sexual abuse of school girls by teachers in the United States of America, United Kingdom, South Africa and Zambia as well as the psychosocial effects of the sexual abuse in the United States of America, Ethiopia and Zambia and ends with a summary.

2.2 Historical Overview of Child Sexual Abuse
The period 1970s and 1980s brought to center stage the problem of child sexual abuse, which had existed from time in memorial but was never acknowledged as a problem that nationals of the world needed to focus on. Conte, (1994) in his article entitled Child Sexual Abuse: Awareness and Backlash, pointed out that “although contemporary awareness of widespread sexual abuse of children goes back to late 1970s, child sexual abuse had always existed” He further stated that often children’s accounts of sexual abuse were disbelieved and discounted.  Psychologists and Psychiatrists who dealt with victims of child sexual abuse were often quick to trivialize incidences of sexual abuse as constructions of the victims’ fantasies.  Young girls who were sexually abused were seen as adulterers and often punished after the disclosure of the sexual abuse (Wikipedia).  It was only in the 1970s that the interest and awareness of child sexual abuse begun to be taken seriously, as nations around the world begun to realize that child sexual abuse was a major problem that affected millions of children around the globe and that the consequences of child sexual abuse on the victims were far reaching, harmful and long lasting as various studies have revealed.   
While the majority of the studies of child sexual abuse focuses on abuses happening in homes and communities, schools have also been increasingly implicated.  According to Gwirayi, (2012) the threat to adolescent health caused by HIV/AIDS pandemic had in part been the catalyst for turning the spot light on schools in the past decade.  The global prioritizing of violence against children and child sexual abuse has also contributed significantly to helping shape public awareness of the sexual abuse especially its negative impact on the girl-child’s educational, social and economic achievement.  To this effect, in 1990, The United Nations Convention on the Rights of the child under 18 years stated that “States Parties shall undertake to protect the child from all forms of sexual exploitation and sexual abuse. As a result, countries around the world begun to take appropriate measures by enacting laws to address the problem of child sexual abuse which included:
· The inducement of coercion of a child to engage in any unlawful sexual activity.
· The exploitation use of children in prostitution or any other unlawful sexual practice.

· The exploitation of children in pornographic performances and materials.” 
(OHCHR Convention on the Rights of the Child, 1990).
Zambia is a signatory to the UN Convention on the Rights of the Child and has also ratified four international human rights treaties that obligate it to prevent and respond to sexual violence in schools:
1. The International Convention on Economic, Social and Cultural Rights (ICESCR).
2. The International Convention on Civil and Political Rights (ICCPR).
3. The Convention on the Rights of the Child (CRC).
4. The Convention on the Elimination of all forms of Discrimination against Women (CEDAW) (UN 1990 Convention of the Rights of then Child).
Zambia is also signatory to various Regional laws and African Charter to protect the rights of a girl-child against any form of sexual harassment, sexual abuse and discrimination.  At national level, the Zambian Parliament in 2011, enacted two important legislations – the Anti-Gender Based Violence Act and the Education Act, which provides heightened protection and support for girls who experience school based sexual abuse.

2.3.0 The Nature of Sexual Abuse of School Girls by Teachers
2.3.1 The United States of America
A Maltreatment Report (2012) by The United States Department of Justice stated that 26% of the sexual abuse victims were in the age group 12 to 14 years and 34% were younger than nine years.  The report also stated that approximately 1.8 million adolescent were victims of sexual assault during the period under review and 82% of the victims were females. The report further estimated that about one in six boys and one in four girls are sexually assaulted every year before they reached the age of eighteen.  
 The American Justice (2015), report on sexual abuse in schools in America, among the age group 15-17 years old girls, revealed that 20% of girls and 17.9% of boys studied were victims of sexual assault or attempted sexual assault. The same study further revealed that, 40% were victims of sexual assault and harassment by fellow male pupils including male teachers. 
USA study by Rinehart et al, (2014) on female students’ sexual abuse revealed that 21.6% experienced sexual harassment, 18.4% verbal sexual harassment commentaries and 17.9% name calling.  
A study conducted by The American Association of University Women, on sexual violence and harassment of learners, revealed that 58% girls and 40% boys were sexually harassed either on their way to school or at school by fellow learners or teachers.  Another study conducted by Gordon Claire (2014) on sexual violence in high schools in America revealed that 58% of 7th to 12th graders experienced sexual harassment at school.  The study further revealed that one in twenty girls were sexually assaulted and one in eight girls were raped.  
A study by Miller (2017), on sexual abuse at a girls boarding school in New York, revealed decades of sexual misconduct by both male and female educators which included rape, sexual assault and harassment as well as grooming of young girls for affairs.

2.3.2   The United Kingdom
The United Kingdom puts the prevalence rates of sexual abuse of learners at 18% girls and 5% boys.  A report by the London Police in the period 2012 to 2015, on sexual assault and harassment of learners, revealed that about 5,500 sex crimes were committed in classrooms and playgrounds.  This included incidences of sexting and indecent exposure. 
A You Goo Poll (2010), survey on sexual harassment and violence in UK schools, revealed that 29% female learners experienced unwanted touching at school and a further 71% were subjected to sexual name calling such as “slut” and “slag” on a daily basis. 
A report on sexual harassment and sexual violence in UK Schools, submitted to the House of Commons during the 2016-2017 Parliamentary Session by the Women and Equalities Committee, revealed that in 2016 alone, 1,000 rapes and sexual assaults cases took place in London schools.  The report further revealed that 59% of girls and young women aged 13 to 21 years had faced sexual harassment at school which included unwanted touching, kissing and fondling.  The report also revealed that, 29% of 16 to 18 year old girls said they experienced incidences of sexting and indecent exposure and 41% of school girls aged 14 to 17 years experienced sexual violence.  While, 28% said they had seen or received pornographic pictures on their mobile phones.
A study on sexual abuse in UK schools carried out by Lyonette, Atfield and Kispeter (2017), found that over a third of the 1,500 girls at mixed race schools in England and Wales were sexually harassed at school.  The research revealed that sexist language and gender stereotyping were a typical feature of the schools’ culture which contributed to a climate in which sexual harassment was common place. 
2.3.3 Africa
A Survey by The United Nations Girls’ Education Initiative (2010), revealed that 47% of the teachers in Cote d’Ivoire had sexual relations with their female pupils.  The same study stated that 39% of the principals surveyed in Mauritius, Mozambique and Seychelles, revealed that sexual harassment of female pupils by teachers had occurred in their schools. 
A survey conducted by CIET (2017) in South Africa, on children and adolescents’ sexual abuse  revealed that 60% of both boys and girls aged 10 to 19 had forced sexual intercourse and that 41% were victims of child rape.  Another study conducted in South Africa, by Muhanguzi, (2011), on Sexual Abuse of learners identified a consistent pattern of sexual abuse of school pupils by male teachers and gave a percentage of the sexual abuse of 56.3%.  
A study by ECSA-HC, (2011) on sexual abuse in schools carried out in four Sub-Saharan African countries found high levels of sexual coercion among the 12 to 19 year old school girls:  In Malawi, 35% those surveyed said they were forced to have sexual intercourse, followed by Ghana, 30%, Uganda, 23% and Burkina Faso, 15%.  While a study conducted by ISPCAN, (2010) on the rate of sexual fondling in three African Countries revealed that, of 25% in Ethiopia, and 13% males and 28% females in Tanzania reported unwanted touching of the breasts for females and buttocks for males.  While in Uganda, the rates were 27% males and 47% females. 
Another study on sexual Violence in school in Sub-Saharan Africa by Beninger, (2013), revealed that 27% of school girls in Ghana indicated that they had been propositioned by teachers and in Namibia, 31 cases of teachers were recorded as being fathers of the school girls’ babies.
 Bekele, (2017) in the study of one secondary school for girls in Ethiopia, reported that 34.4% were exposed to verbal sexual advances, while 29.1% were kissed and 25.9% were fondled. 
Studies conducted by Plan International, (2013) in seven (7) West African countries revealed that the girls received gifts from teachers in form of money, ornaments and clothes in exchange for sex. 
Further studies carried out in Zimbabwe by Gwirayi, (2012), identified a consistent pattern of sexual abuse of school pupils by male teachers and found that 54.2% school girls were sexually abused or coerced to have sexual intercourse.
2.3.4 Zambia
 A study on sexual violence in Zambian schools conducted by Avon International and Women in Law in Southern Africa (2012), revealed that 57% of the girls interviewed had personally experienced sexual harassment from a teacher.  The same study further revealed that the nature of sexual abuse of school girls manifested as inappropriate sexual relationship between teachers and pupils, which included transactional sex were teachers bargained for sex in exchange for financial gain and a promise of good grades and being singled out in class for special treatment.
A study by CAMFED Zambia (2011) on sexual abuse of school girls revealed that teachers enticed girls to have sex with them for better grades, small sums of money and food. The study pointed out that, sexual abuse of school girls was linked to traditional practices which included early marriages and initiation ceremonies especially in rural areas.  But that this was rarely reported. 
2.4.0 Avenues open to pupils for Reporting Sexual Abuse of School Girls by Teachers
2.4.1 United States of America
Sexual abuse in most cases leaves permanent marks on affected children and the United States, laws pertaining to child sexual abuse are amended frequently.  The mandatory reporting laws were put in place to assist in promoting awareness of Child sexual abuse as well as other forms of abuses perpetrated against children.  These laws ensure that child sexual abuse cases are reported to the law enforcement agencies for thorough investigation and the culprit punished in accordance with the law.  This is done to reduce incidences of child sexual abuse and other forms of abuses.   Each States has different laws in place in terms of reporting but, “in November, 2013 all the States had stipulated statutes that clearly identified persons who were required to report suspected child sexual abuse or any maltreatment of children to appropriate authorities.  These identified persons included teachers, employees of day camps, youth centers, social workers, doctors, school counsellors, therapists and the clergy” (Wikipedia). 
According to the Department of Education Office for Civil Rights Guidelines, “schools are required by regulation to adopt and publish grievance procedure providing for prompt and equitable resolution of all sex discrimination complaint, including complaints of sexual abuse, harassment and rape of a learner” (US Department of Education, 1997).  A complainant should be notified and written to in a language appropriate to the age of the learner.  Any school or district without this widely understood grievance procedure in place is held liable regardless of whether or not sexual harassment or assault had occurred. 
Rinehast, Doshi and Espelage (2014) reported that the United States has mandatory reporting laws that require teachers and administrators to report any sexual allegation reported or told to them by a learner.  As a result this mandatory law, Bureau of Justice Statistics and National Criminal Victimization Survey conducted in 2012 revealed that 346,830 cases of rape and sexual assault of persons 12 years and older were reported. Further, Bradshaw (2017) reported that in 2017 the State of Texas alone, Investigated over 150 cases of improper teacher/learner relationships. 

2.4.2 The United Kingdom (England, Wales, Northern Ireland and Scotland) 
England has no mandatory reporting law, but while there is no general legal requirement on those working with children, the statutory guidance clearly stipulates that those working with children should report to the children’s social care local authority immediately they think a child may have been sexually abused.  “While statutory guidance does not impose an absolute legal requirement to comply, it does require practitioners and organizations to take it into account and if they depart from it, to have clear reason for doing so” (Grayson, 2018).  
Wales however, has mandatory reporting law (Section 130 of the Social Services and well-Being) concerning sexual abuse which came into effect in 2016.  But the duty to report applies only to public bodies and their relevant partners- namely, police, health boards and therapists. 
Northern Ireland, has laws that states that all citizens are bound by law to report any illegal activity which include child sexual abuse to the police under section 5 (1) of the Criminal Law Act 1967 (Wikipedia). 
As a result of these statutory laws in place in the four countries, during the period 2016-2017, England police recorded 43,522 cases of sexual offences against children under the age of sixteen and young people aged sixteen to eighteen years old. The Police recorded 6,009 rapes of children under thirteen and 6,299 rapes of children under the age of sixteen.  During the same period, Wales, recorded 2,898 cases of sexual offences and 440 rapes against children under sixteen, while Northern Ireland and Scotland recorded 1,871 sexual offences and 360 rapes, 4057 sexual offences and 196 rapes of children under sixteen years old respectively (Wikipedia).

2.4.3 South Africa.
According to Human Right Watch (2001) report, sexual harassment and rape are hampering girls’ education and that thousands of South African school girls from all walks of society, race, ethnic groups and economic background were encountering sexual violence and harassment that affected their access to education.  Girls were subjected to sexual violence at school in bathrooms, empty classrooms, dormitories, store rooms and corridors and that every year an estimated 30% of the school girls were raped by male educators.
A study conducted in South Africa by Cornell Law School, Avon Global Center for Women and Justice and International Human Rights Clinic (2014), on sexual violence by educators stated that schools in South Africa had a legal obligation to address the protection of sexual violence and harassment by educators.  The obligation covers the areas of screening educators, reporting abuse and conducting investigations and disciplinary proceedings.  However, the study pointed out that guideline to schools by the national government were unclear and incomplete regarding these obligations.
In terms of reporting sexual offences allegedly perpetrated by educators, the guidelines to schools by the national government, refer to the Employment Act and the SACE (South African Council of Educators) Act which outlines that each school should have a well-established school-based support team whose numbers must include individuals from the school management team, representatives from the council of learners and the school governing body (Cornell Law School and Avon Global Center (2014). The purpose of these SBST is to ensure that cases of sexual abuse and harassment are reported, dealt with and referred accordingly.  In 2008, the Department of Education, published the standardized procedure guidelines to assist schools to come up with their own comprehensive responsive guidelines for the protection and management of sexual abuse and harassment in their schools.  Then a step by step guideline for learners was also developed, outlining the victim’s right to report to the police and their rights at the police station and the procedure to follow should the case go to court.  The guideline also provides a checklist and contact numbers that may be helpful to learners when reporting abuse.  

2.4.4 Zambia
 The Zambian Government has an obligation under the International Human Rights treaty, the African Charter on the Human and Peoples’ Rights and Welfare of the Child and the various Regional Laws to prevent and respond to sexual violence against school girls which discriminates against their rights to quality education.  This includes the various national legislations that have been put in place to protect the girl child against any form of sexual abuse, harassment and discrimination. 
Despite the various government laws put in place for the protection of school girls against sexual abuse, harassment and discrimination, studies which have been conducted so far on sexual abuse of school girls have shown that there was gross under reporting of incidences of sexual abuse and harassment by teachers for various reasons.
Avon Global Centre and WLSA (2012) stated in their report that girls who were sexually abused at school faced multiple barriers to obtaining redress as most schools did not have clear policies or procedures for responding to sexual abuse cases. The same study further revealed that, only three (3) out of the 105 interviewed school girls who had experienced sexual abuse and harassment, reported the incident.  The other 102 girls decided to remain quite concerning their experiences for fear of facing punishment, blame and intimidation by the perpetrators of the sexual abuse.
CAMFED Zambia (2011), study on the extent of child abuse in Zambian schools found that, girls who experienced sexual abuse or harassment, felt that reporting cases of abuse was not worth it because nothing happened to the perpetrators.  The same study further indicated that, most cases of teacher abuse when disclosed tended to be dealt with at the family level without officially reporting or pursuing legal channels for the abuser.  The victims of sexual abuse also felt that the attitudes of some law enforcement agencies discouraged reporting of the abuse as they were seen to be unwilling to prosecute abusers and in the majority of cases victims who sought to bring sexual abuse to their attention ended up being belittled.
A UNICEF (2014) report, on sexual violence in Zambian schools revealed that there were numerous attitudinal and power dynamics that enabled sexual abuse in and around the schools which prevented school pupils from reporting the sexual and seeking protection.  In cases where the sexual abuse was reported, the matter tended to be dealt with internally without reporting to relevant authorities for legal consequences.

2.5.0 Psychosocial Effects of Sexual Abuse of Adolescent School Girls by Teachers
2.5.1 United States of America 
A study conducted by Hall and Hall (2011) on long term effects of childhood sexual abuse revealed that survivors of childhood sexual abuse often suffer from high levels of depression, shame, self-blame and feelings of guilty.  The study also pointed out that survivors of abuse are more likely to engage in distractive behaviours like alcohol and drug abuse.  The study further pointed out some of the detrimental effects of childhood sexual abuse on school girls which included, prostitution, sexual dysfunction, suicide, sleeping and eating disorders, sexual and relationship problems later in life. 
A survey carried out by Tracy (2018) on devastating effects of sexual Abuse, revealed that 70% of psychiatric patients reported a history of childhood violence and sexual abuse.  The survey also revealed that an estimated two million Americans self-mutilate, have negative self-image, feel dirty inside and have negative perception of sex due to unresolved childhood trauma as a result of sexual abuse and that 70% to 80% of sex addicts were survivors of sexual abuse.
A study conducted by Ormerod (2008) in Illinois, on the outcome of sexual harassment on both girls and boys found that while girls were harassed more than boys, boys were, however indirectly yet negatively affected through a school climate that tolerated the harassment of girls.  The study further revealed that, the damaging effects of harassment extended beyond those who were directly harmed by it.  For girls and boys, a school climate that associated with experiences of sexual harassment led to lowered self-esteem and brought out feelings of insecurity while at school which led to some of the learners withdrawing from school.

2.5.2 The United Kingdom (England, Wales, Northern Ireland and Scotland)
A research conducted by Tender Education and Art Organization (2016) on the impact of sexual harassment and sexual violence on young people across the UK, revealed that harassment and violence had an effects on school victims which included reduced levels of self-esteem, confidence and ability to concentrate in class.  Other effects included post-traumatic stress disorder, self-harm and withdraw (isolation), substance abuse, sexual transmitted diseases, depression, anxiety and lack of attention in class.
A survey conducted by the ATL Teaching Union (2015), on some of the consequences of sexual harassment and sexual violence reported that, some girls become more unwilling to take risks even in academic areas, other girls become less likely to participate in school activities or do anything that might make them stand out and attract attention.  The report further revealed that girls become more self-conscious about appearance and appearing too “geeky” and that sexual harassment was taking a lot of the teachers’ time. 

2.5.3 Ethiopia
A study conducted by Le Mat (2017) on sexual abuse of school girls revealed that sexual abuse had implication on the physical, mental and education of the victims.  The study highlighted the effects on the victims’ well-being which included anxiety, pervasive sense of fear and insecurity, loss of self-esteem and confidences, overwhelming negative self-image and depression.  Furthermore, the girls involved in the study showed that their social well-being was undermined due to self-inflicted isolation and decreased participation in social activities.  The participants of the study also revealed that, they faced stigmatization and discrimination within their social environments.  The study stated that all these effects, had direct consequences on the girls’ schooling in terms of achievement levels due to lack of concentration in class, prolonged absences and eventual drop out of school.
A detailed study conducted by Mekura, Nigussie and Abera (2015) on child sexual abuse experiences and its associated factors among the adolescent female high school girls found that the consequences of sexual abuse are debilitating to the victims.  These included low self-esteem, anxiety, depression, anger and aggression towards self and others, post- traumatic stress, disassociation, sexual difficulties later in life, somatic, poor school performance, prostitution, delinquency, transmission of abusive behaviours to subsequent generations as well as being preoccupied with negative self- images, self- injurious or self-distractive behaviors.  The study further revealed that various symptoms and behaviours seen in those diagnosed with boarder-line personality disorders were a result of childhood sexual abuse experiences.  According to the study, the consequences of child sexual abuse and neglect were not only relegated to the victims alone, but also impacted their families, future relationship and society. 

2.5.3 Zambia 
A study conducted by Avon Global Centre and WLSA, Zambia (2012) concerning sexual abuse of school girls in Zambia, sighted the effects of sexual abuse of school girls on the victims as lack of concentration in class, absenteeism, alcohol and drug abuse.  Other effects highlighted by the study included pregnancies, abortions and early marriages. 
A UNICEF Rapid Assessment of the Incidence of Child Abuse in Zambia, revealed that children who experience abuse suffer physical injury and emotional trauma and are at high risk of contracting of STIs and HIV/AIDS as well as dropping out of school early due to pregnancy.
A study of sexual abuse of school girls by male teachers in Zambian schools, conducted by Shakafuswa, (2007) revealed that school girls who had been sexually abused or harassed by teachers felt stigmatized and degraded.  The study also sighted the effects of sexual abuse and harassment on the victims as self-blame, rejection, isolation and early school drop-out. 
Another study carried by Liche (2010) on child sexual abuse in Zambia revealed that most sexually abused children develop low self-esteem, feelings of worthlessness and an abnormal or disturbed view of sex. They also become withdrawn, mistrust adults and have difficulties relating to others except on sexual terms.

2.6 Summary
It has been established through various studies and reports that CSA is a global social concern affecting millions of children and one of the major problems facing adolescent girls in schools.  The phenomenon not only affects their security, health, mental and social wellbeing, but also discourages them from participating actively in class and seeking high educational achievement for fear of attracting unwanted attention from teachers.  This creates a stressful, unwelcoming and intimidating environment for them that leads to poor educational performance and also infringes on their human rights, curtails their long educational plans and limits their social and economic development.
Since, there was knowledge gap about experiences of girls affected by sexual abuse, this study focused on sexual abuse of school girls by teachers in selected schools of Lusaka District, Zambia, in terms of nature of sexual abuse of school girls by male teachers; the avenues which are in place for reporting the sexual misconduct by teachers that pupils were aware of; and the psychosocial effects of the sexual abuse or harassment on the school girls.










CHAPTER THREE:  RESEARCH METHODOLOGY

3.1 Overview
This chapter presents the research methodology for this study, including the research design, study sites and population, study sample and sampling techniques which will be used, research instruments, data collection procedure and data analysis.  Limitations to the study and ethical issues will also be pointed out and ends with a summary. 

3.2 Research Design 
Phenomenological research design was employed in this study because the problem being investigated was a real-life situation.  
3.3 Study Sites
Due to the sensitive nature of study, names of the two study sites (Secondary Schools) have been withheld.  Purposive sampling procedure was used to select the two secondary schools. The study selected only those schools in Lusaka District, who had shown willingness to participate in the study.

3.4 Study Population 
The target population consisted of affected secondary school girls, aged 13 years to 19 years and the school counsellor.    

3.5 Study Sample
Due to the sensitive nature of the study, the sample constituted of six (6) secondary school girls aged 13 to 19 years, who gave consent and had experienced sexual abuse or sexual harassment by male teachers. 



3.6 Sampling Technique,
This study used purposive sampling method to select the secondary schools and targeted only those schools which showed willingness to assist with the research. 
 However, because of the sensitive nature of the study, snowball was used to select the affected school girls. According to Crossman (2018), snowball refer to a “non-probability sampling technique used in social sciences when dealing with a population that is difficult to identify or locate”.  In this case, the focus of the study was affected school girls aged 13 to 19 years old, who had been sexually abused or harassed by male teachers and were willing to share their experiences.   The researcher begun with two identified affected school girls who then recruited others.  Six (6) school girls participated in the study, two (2) from school A and four (4) from school B. 

 3.7 Research Instruments
Interview schedule guide with semi-structured questions was used for affected school girls and the counsellor. But for the small focused group discussions, a focused group topic guide was used to allow the selected pupils to participate freely. 

3.8 Data Collection Procedure
Permission was sought from the relevant school authorities for the affected school girls who participated in this study.   Only six (6) affected school pupils aged 13 to 19 years, in the two selected secondary schools in Lusaka District, participated in the study.  A one-to-one interview with semi-structured questions was used to explore the views of affected secondary school girls aged 13 to 19 years, the focused group discussions and the school counsellor.  Two focused group discussions were conducted in schools “A” and “B”, and a focused group discussion topic guide was used.  The two groups comprised two (2) pupils from school “A” and four (4) pupils from school “B”.  The two focused group discussions and the views from the counsellor provided a background picture of the phenomenon. 

3.9 Data Analysis 
Data collected from the interviews with the affected school girls, the counsellor and focused group discussions was analyzed thematically by grouping the emerging themes in line with the study objectives.

3.10 Limitation of Study
Due to the sensitive nature of the study, some schools were reluctant to allow the study for fear of opening up their schools to public scrutiny.  Another challenge encountered was the unwillingness of some of the affected girls, especially those who had recently or were facing sexual abuse by teachers, to discuss their experiences for fear of being punished by the perpetrators of the sexual abuse.  In addition, since only six (6) girls participated in the study, the results should not be generalized.

3.11 Ethical Consideration
Ethical issues are important and were considered at every step of this study process.  Clearance was obtained from the Institute of Distant Education (IDE).  Since the participants are pupils, consent was obtained from the Lusaka District Education Board Secretary (DEBS) and school Head Teachers before the pupils participated in the study. Participants were treated with respect and confidentiality was maintained and the purpose of the study was explained to them in the presence of the school counsellors in the two schools. 
When reporting on qualitative findings, anonymity and confidentiality for the affected school girls, the pupils who participated in the focused group discussions as well as the school counsellor was observed.

3.12 Summary
Phenomenological research method was employed in this study in order to gain insight in real lived experiences of the sexual abuse of school girls by male teachers in selected school in Lusaka District.  Six (6) affected school girls participated in the study.  Two focused group discussions and the school counsellor’s views helped in exploring the phenomenon in greater depth.  
Purposive sampling was used to select the two secondary schools, but due to the sensitive nature of the study, snowball method was used in the recruitment of the six (6) affected school girls who participated in the study.
Throughout the period of gathering data, ethical consideration was observed, participants were treated with respect and the purpose of the study was explained to them in the present of the counsellor at each school.  Participants were assured of anonymity and confidentiality.



CHAPTER FOUR – PRESENTATION OF THE FINDINGS

4.1 Overview
This chapter presents the findings of the qualitative data obtained from the interviews with the six (6) affected school girls as explained in chapter three.  The researcher used the two focused group discussions from the two selected schools to obtain views from pupils on the sexual abuse of school girls by teachers and interview schedule was used to get views of school counsellor.  A topic guide was used for the two focused group discussions.
The findings presents the qualitative description of the six (6) school girls’ experiences of sexual abuse/harassment by male teachers.  Each experience is different and unique, therefore the results are not being interpreted but described in words of the affected school girls. The findings are being presented according to the research questions which mirror the objectives of the study that guided the research.  The research questions are used as sub-headings:  (i)  What is the nature of the sexual abuse of school girls by teachers;  (ii)  Are there avenues which are in place in schools for reporting victimization or sexual abuse that pupils are aware of; and (iii)  What are the psychosocial effects of the sexual abuse on the school girls.   
                         
 4.2.0 The Nature of Sexual Abuse of School Girls by Teachers
The study findings revealed that sexual abuse of school girls by teachers is common and that there are various subtle ways teachers use to lure or entice school girls to have sexual relationship with them. Views from the affected schools and the focused group discussions showed that the nature of abuse range from touching, fondling the girls’ breasts, kissing and use of highly sexualized words in order to select and desensitize their intended victims so that they assess the mood and willingness of school girls to enter into a sexual relationship with a teacher.  
4.2.1 Brief Background and Narratives from the Participants 
Participant Number 1 
18 years old doing her grade 11 pupil and lives with her father and stepmother.  Her mother died when she was 10 years old.  She was 15 years old when the incident happened.  When she could not stand it anymore she asked her father to transfer her to a different school.  The reason she gave her father was that she might fail her mathematics subject since the teacher was never available.
             “I used to sit at the back of the class you see…. And he would come in and write 
             Something on the board and then come and sit next to me and run his hand up       
              and down my thighs while he is teaching….and tell me I had nice legs
              each time I would just freeze… told me to relax and that I was frigid… I 
             didn’t even know what the word ‘frigid’ meant…. I felt so stupid and helpless.” 

Participant Number 2  
She is 18 years old and an orphan living with maternal grandmother.  She is doing her grade 11, she was 14 years old at the time and had to repeat her grade 9 at another school after failing her examination.   She attributed her failure to the teacher’s torment.
	“….he started mocking me in class because of my big breasts saying 
              my breasts looked like buttocks and that he could not tell the
              difference between my front and my back. And then he would call
	me stupid, foolish and dull. That my parents were just wasting their money
               by sending me to school and they should just marry me off……
              It made me feel so bad to be singled out at every chance for
              ridicule and I was just 14 years…..”  


Participant Number 3
  
She is 19 years old lives with her maternal uncle and aunt, doing her grade 12.  Her parents are alive but live in the village.  She was 17 years old when it happened.  She said fellow pupils gossiped about her and the teacher ignored her completely like she did not exist and there were days she did not want to go to school.
	“Initially, the teacher made me a class monitor and I would report to him 
               the noise makers in class.  He was so nice to me and he would give some
	money… he told me it was for the good job I was doing for him.
              Then one day he sort of asked me to be his girlfriend since he said,
              we worked so well together… my friends sort of encouraged me to agree
               to the proposal… so I agreed.. things went well for a while, until he slept with me…
              from that day he totally ignored me in class like I didn’t exist….
              and there was gossiping going on about our friendship….ish.. it wasn’t nice, 
I still feel embarrassed about it.  I am happy he did not fail me…”


Participant Number 4
She is an out-spoken 17 year old and currently doing her grade 11 living with a single working parent, a mother and she was 16 when the incident happened.  The teacher traded some patches with her boyfriend. According to her, the teacher never reported to the police, she said she got good marks and passed her grade 10.
	“The teachers proposed love to me…. I refused and told him I 
               already had a boyfriend…. He told me…. image that… I should leave him
               because he had nothing to offer me.. I shouted at him to shame him and
               told my boyfriend who organized his friends and roughed him up a bit
	and told him to go the police and report them, that they would explain 
               why they beat him.  From that day, he was so cold towards me…. I thank God 
               it was towards the end of the year and  he was no longer one of my teachers…..
 these male teachers are bad news…..”


Participant Number 5

The 17 year old lives with grandparents who are supported by their daughter who works in South Africa.  Her mother died a few years ago and she does not know where her father is. She is currently doing her 11th grade.

            	 “The teacher was so nice to me and would tell me I was beautiful that
I was meant for great things and that even university education was mine
              If I wanted. He started helping me with my school work and treated me   
              so special, I was happy and doing well in school.  He would give me some 
money, take me out in to eat and buy me nice things and I began to fall 
in love with him. Until one day I discovered that he had three other
             girlfriends in the same school.  I just said…no I don’t want to get AIDS.”


Participant Number 6   
She was 15 years old and in grade 9 when the incident happened, she is now 17 years doing her grade 11.  She lives with her parents who according to her are Christians and very strict.

	“My teacher found me using my phone in class, he confiscated it..
	later he returned to me.  Then I began to received love text messages from 
	him proposing love to me, I told him no, but he persisted and would send so many
	messages that I felt like I was being pressured into something I didn’t want….
               each time I would say no to him even to his face….. then things got worse ….eh 
               he started sending me pornographic videos and my mom discovered these pictures
               on my phone and she got really angry with me and wanted to know where
                I had gotten them from… I lied to her that it was some friends at school.. 
               I was transferred to another school immediately…and mom got my phone 		
and changed the sim-card.  Now, two years down the line, I can only
 use my phone in her presence. All because of that teacher….I did not do 
anything wrong….”

From the narratives of the affected school girls it can be acknowledged that teacher perpetrated sexual abuse is riffle in schools and that girls are particularly vulnerable. The teachers have no qualms about embarrassing the girls with their sexually charged comments and can even go to the extent of sending pornographic videos to a school girl.  In cases where it appears like consensual relationship between a teacher and a school girl, there is always an element of coercion or force, especially that there is power relationship at play.
4.2.2 Views of the focused group discussion
The views from pupils on the sexual abuse of school girls by teachers revealed that girls face various types of sexual abuse and harassment at the hands of teachers including rape, forced sexual intercourse and coercive sexual relationships.  Some girls in the group reported of experiencing sexual harassment in form of lewd comments, touching and fondling their breasts unwanted kissing and even exposed to pornography.

“A teacher can come in class and kiss a girl or fondle her breasts while
	other pupils are looking on….”.

The pupils expressed general sentiments that sexual abuse of school girls which they regarded as relationships was more common than people out there would like to believe or accept because it was under reported.  Teachers flaunted their affairs with school girls openly. 
“They don’t even hide, a teacher and a pupils can walk openly 
                and holding hands without fear or shame……”

Pupils also reported that teachers were supposed to be held in high esteem because they were role models for pupils to follow.   But that, when they involved themselves into sexual relationship with pupils, that respect pupils have for them get distorted and that pupils begin to viewed them in a negative way.

	“Some teachers have lost respect, how can you be respected when you
	date pupils… and even fight over girls.”

 	“After school you see these girls get into teachers cars and they drive off….to
	 nigh clubs…..the girls even come to school with clothes to change
 into after school.”

“Some of these girls in relationships with teachers have become something else
which is not good……this nigh clubbing… some girls  have been 
introduced to beer drinking by teachers”.

The school girls who were taken out by teachers were usually plied with beers and ended up spending the night having sex with the teachers. 
It was reported that those girls who spurned teachers’ advances faced severe punishments at the hands of the scorned teachers.  Some school girls are given poor marks and negative reports
	“Those girls who say no to teachers love proposal are punished without reason….
              everyone can see that this teacher does not like this girl… some are mocked
or ridiculed in class, calling them bad names or even failing them… it is bad”.

“I know of a girl who was failed because she turned down the teacher’s
love proposal… and her end of term report was bad….I don’t think her parents
were happy…”
  
On the reasons why school girls enter into relationships with teachers, the focused group discussions revealed that:

	“Sometimes school girls enter into these relationship because of peer pressure.
	Everyone is doing it so why not….something like that”.

	“School girls see it as a prestige… I know of several girls who are into this and
	they say it gives them some sort of status to be going out with teachers…”

	“They do it for money, then go into these malls and buy things like chocolates,
	sweets, sausages, hungry lions… stuff like that, then come and show off at school.”
	
	“Some girls enter into relationship because the teachers treat them in a special
 way and give them good marks or some leakages…..”


4.2.3 Views of the School Counsellor
The school counsellor reported that sexual relationships between teachers and school girls did exist but that it was not a big problem.  “The problem is not that much” and according to her, it usually took the form of touching the girls breasts and kissing.

4.3.0 Avenues Open to Pupils for reporting Teachers’ sexual Misconduct
4.3.1 Narratives from the Affected school girls
The findings from the data collected from the affected girls revealed that most school girls fail to report the sexual abuse or harassment by teachers because of fear, open hostility and intimidation displayed by the involved teachers.  Only one out of the six affected girls retaliated against the teacher’s sexual advances, the other five girls in this study never reported the sexual abuse and harassment they experienced at the hands of the teachers.  They were either too scared, did not see the point of reporting since nothing happened and felt that since they were in the ‘relationship’ willingly, they had nothing to report.  
	“..my boyfriend arranged with his friends….and they roughed him up a bit
	and told him to report to the police if he wanted and that they would 
	explain to them why they beat him up…”   (Participant No. 4)

	“I was too scared that it he could fail me or write me 
              a bad report…..  So.. each time he put his hands on my thighs 
              or kissed me, I would just sit there scared and helpless…”   (Participant No. 1)

            “Where could I report….I was scared that no-one was going
             take my reporting seriousIy…. was too ashamed to report
             anywhere…….” (Participant No. 2)
 
             “I was in this relationship with the teacher willingly so what could 
I do about it….nothing I guess…even if I had reported, what would I, say… 
that, the teacher dumped me…..that is embarrassing…… I could have made
things worse for myself……”  (Participant No. 3)


             “I was still scared that he would fail me or do something nasty to me”.
	 (Participant No. 4}

	“I agreed to the relationship and I willingly got out of it…… so what 
could I say about it….it was my own fault…I guess….nothing happened…. 
I was luck…”  (Participant No. 5)

“I lied to my mother because I was scared…” (Participant No. 6)



4.3.2 Focus Group Discussions on Avenues for Reporting Victimization Sexual and Abuse/Harassment of School Girls
  
The majority of the pupils who took part in the focus group discussions in the two schools reported that the school authorities did very little to curb the sexual abuse of school girls by teachers because they did not want the reputation of the school to go down.
              “If a pupil reported an incident of sexual abuse or harassment
              They ‘administrators’ often trivialized such incidences…”.

	“There is a sort of ‘gang up’ by the teachers to protect the image of 
              the school…” 

Some do report some incidents of teachers’ misconduct like touching a school girl’s buttocks, breast or kissing.

	“Pupils, especially girls get to know that something had happened
	when we are called to the assembly hall and addressed by female
	teachers on our dressing and the way we should sit in class… then we
	know that ‘yazada lelo’…..” (meaning that girls were in for a dressing down)

The majority of pupils in the focused group revealed that pupils did not particularly trust female teachers as avenues for reporting the sexual abuse or harassment by male teachers because they usually blamed pupils.  
To curb the sexual abuse of pupils, the majority of the pupils in the focus group discussions voiced that, teachers who engaged into sexual relationships with pupils should have their pictures published in the media, for example newspapers and ZNBC the national television station to shame them and if after investigations, it was established that the girl was a willing partner in the relationship, she should be suspended from school for a period of time.  
              “…just the idea that their pictures will be in the papers will make these 
                  teachers to stop these bad behaviours…..”


4.3.3 Views of the School Counsellor on Avenues for Reporting Victimization and Sexual Abuse/Harassment of School Girls
On the question of where pupils go to report incidences of sexual abuse or harassment, the counsellor narrated that:
	“The pupils report to the grade teacher (female),
               or any female teacher or the guidance counsellor”.

	“A few cases of sexual harassments are reported and when such reports
	are received, the affected school girls are counselled and the culprits
	are disciplined..”

According to the school counsellor, matters of sexual abuse of school girls are handled administratively when a teacher misconducted himself with a school girl.

4.4.0 Psychosocial Effects of Sexual Abuse of School Girls by Teachers
4.4.1 Narratives from the Affected school girls 
The finding of this study revealed that, the psychosocial effects on the school girls affected their mental, social and educational well-being.  Mental well-being included sleeping problems and nightmares, fear, anxiety and depression.  Social well-being included self-consciousness, withdrawal, embarrassment, guilty, shame and helplessness and educational well-being included poor school attendance, not concentrating in class which led to poor performance at school and eventual transfer to other schools.  The sexual abuse or harassment had negative bearing on the education system as well, as the victims went through agony about the thought of going back to school.  This usually led to alienation and withdrawal.


            “I could shiver and tremble in fear, shame and embarrassment each time
              he touched my thighs and whisper in my ear…… and wished that he could just 
stop… but I could not say anything because I was afraid that he would make my 
life difficult… I could not concentrate and pay attention in class and I felt like all
              eyes where on me, judging me because I was allowing it….”  (Participant No. 1)

	“Each time he ridiculed me and made fun of me in class would wish
              the floor to open up and swallow me… I felt so helpless…. I 
              could not sleep at night and I was sick most of the time ….stomach 
              problems and headache. It was agony for me to go to school and 
             face the teacher and other pupils in class….”  (Participant No. 2)


	“I could not concentrate in class because of being ridiculed all the time….
was self-conscious all the time and I failed my exam.  I had to repeat grade 9 
 at another school…”  (Participant No. 2)

            
	“I felt confused and wondered what I had done wrong, after
              the teacher just became hostile to me and started ignoring 
              me without any reason….”  (Participant No. 3)

             “I would not go back to school, I was so ashamed and embarrassed……
               I did not want to face any one, especially the teacher because of
              the gossip…”  (Participant No. 3)


	“When the teacher started sending pornographic videos on my phone…
	I was confused, shocked and could not understand why a man old enough to
	my father can send such pictures to me…”  (Participant No. 6)


4.4.2 Views of the Focused Group Discussions 
The focused group discussion revealed that sexual abuse by male teachers affect school girls and has serious repercussion on their education:

“Some girls who enter into relationships with teachers fail their examinations
                because they do not concentrate on their school work…but spend time
	clubbing and socializing in night clubs….”
	
	“Some girls just stop coming to school….next you hear …oh! She is married..”



4.4.3 Views of the School Counsellor
The school counsellor reported that, for those cases drawn to their attention, they normally try to assist the girls by orientating and counselling them.  “The school girls are counselled periodically.”  A follow up is made to talk to the pupils and their parents or guardians and they are encouraged to return back to school.

4.5 Summary
The finding of the study has revealed that sexual abuse of school girls by male teachers was rampart in schools and that teachers lure and entice these girls into sexual relationships with promises of good marks, examinations leakages, money and gifts. However, those school girls who turned down the teachers’ proposals were often ridiculed, punished unnecessarily or ignored.   The nature of the sexual abuse included fondling of breasts, thighs and forced kissing as well as enticing school girls to enter into relationships with teachers.  
The finding of the study has also revealed that there were no clear guidelines on reporting victimization and sexual abuse where pupils can channel the grievances.  The finding of the study further revealed that, the sexual abuse had psychosocial effects on the school girls who experienced sexual abuse by teachers that affected their emotional, social and educational well-being.  
The effects on the affected girls include among other things, avoiding the teacher, not participate actively in class to avoid being noticed, find any excuse that will keep them away from school or out of class, change schools or in worse situation, drop out of school.











CHAPTER FIVE:  DISCUSSION OF THE FINDING


5.1 Overview
This chapter focuses on the discussion of the main findings in relation to the study objectives:  (i) To identify the nature of the sexual abuse of school girls by male teachers; (ii) to explore the avenues in place for reporting sexual misconduct by teachers; and (iii) to establish the psychosocial effects of the sexual abuse on school girls.

5.2 The Nature of the Sexual Abuse of School Girls by Teachers
The study gathered the views of pupils on the sexual abuse of school girls by teachers in selected schools in Lusaka District.  
The findings on the nature of sexual abuse of schools perpetrated by male teachers established that it was a major problem that school girls faced in their everyday life at school.  The nature of sexual abuse took the form of penetrative sexual intercourse, as well as the non-sexual form which involved fondling, kissing, touching sensitive body parts of the girl, like breasts and buttocks and also the use of sexually charged words and negative verbal comments perpetrated against school girls.  This is assertion is supported by a study by Leach, (2003) that reported that “sexual abuse of school girls by teachers was widespread and institutionalized, school pupils were socialized within a school culture that tolerates and normalizes gender based violence and abuse”.  Sexual harassment of school girls is packaged as ‘a joke’ and pupils often brush it off and accept it as the norm. 
The study also established that in the majority of cases, the nature of sexual abuse manifested as inappropriate relationship between teachers and school girls that involved sexual intercourse either forced or coerced. The coerced sexual abuse of school girls involved transactional sex were teachers bargained for sexual favours in exchange for money, gifts, payment of school fees, better grades and special treatment in school.  In some cases the sexual relationships between teachers and school girls were seen a status symbol, where girls saw themselves as being in a “special class” because they were ‘dating’ teachers’. 
 In Zambia, for example, not all people including teenagers view sexual intercourse with an adult as abusive even if they are below the age of consent because of the prevalence and acceptance of early child marriages. This assertion is in line with Shumba, (2013) study that reported that “although sexual relationship between adults and children are perceived as abusive and frowned upon, relationship involving adolescent girls are interpreted with ambiguity.”  It is such lack of clarity about what constitutes child sexual abuse that often lead other people and indeed school girls themselves to view a relationship between a teacher and a pupil as normal yet it is in actual sense, abusive.  

5.3 Avenues Open to Pupils for Reporting Teachers’ Sexual Misconduct 
The study established that cases of teacher sexual abuse were rarely reported due to many reasons such as, intimidation, fear of punishment and incurring the wrath and hatred of the teacher, as well as fear of being given bad marks or negative report at the end of the term. Others did not even bother to report because according to them “nothing happens” even when they reported the sexual abuse to school administrators.
The findings of this study also established that schools have no clear guidelines on where the pupils could channel their grievances of victimization, sexual harassment or sexual abuse by teachers. Due to the sensitivity of such matters relating to sexual abuse by teachers, not every female teacher can be relied upon to take an action that would benefit the pupil.  They could be biased or would want to protect their fellow teachers.  This is in line with the study carried out by Avon Global Center and WLSA (2012) that asserted that “girls who are sexually abused by teachers face multiple barriers to obtaining redress”.  At the national level, the Government of Zambia has put in place two legislatives, the Anti-Gender Based Violence Act and the Education Act which provide some protection for school girls who experience sexual abuse or harassment at the hands of male teachers.  These legislations are most of the time not adhered to by school administrators.  One of the reasons sexual misconduct by teachers continue unabated is that in most schools they appear to be no visible structure or specific individuals to whom pupils can confidently report the allegation of sexual abuse or harassment for redress.  As it stands at the moment in most of the schools, allegations of teachers’ misconduct are trivialized and never reported to the police in accordance with the law.  This is as a result of the protectionist stance taken by schools to protect their reputation, schools would rather deal with the teacher’s misconduct administratively or transfer that teacher to another school, rather than draw the attention of the public upon themselves as a school.  Although few teachers have been fired because of sexually abusing school girls or in some cases impregnating them, the numbers of those fired do not correspond to the facts on the ground that points to the magnitude of the problem of sexual abuse of school girls. The Teaching Service Commission (2016) Report confirmed this fact as only twenty-three (23) male teachers were dismissed country-wide for sexually abusing school girls and even impregnating them.  However, during the same period, no teacher was dismissed for sexual misconduct in Lusaka and Copperbelt Districts.
 
5.4 The Psychosocial Effects of the Sexual Abuse on the Affected School Girls   
The findings of the study established that school girls experienced sexual abuse/harassment by teachers faced a wide range of psychosocial effects that impacted negatively on their education advancement.  Some of these effected included, anxiety, fear, low self-esteem, self- consciousness, shame, humiliation and mental anguish.  Other included decreased participation in class, avoidance of group study, lack of concentration in class, absenteeism and eventual drop-out or transfer to another school.  The finding of this study agreed with the assertion by a study carried out by Leach (2015) on sexual harassment and abuse of school girls that stated that “students, especially girls may be deterred from participating actively in class and seeking academic excellence for fear of attracting unwanted attention from teachers”.  This according to the study, created a stressful and intimidating learning environment, lowered concentration, motivation and contributed to poor performance or early drop out of school. 
The finding of the this study further agrees with the assertion by Avon Centre and WLSA, Zambia (2012) on the sexual abuse of school girls in Zambian schools that pointed out the consequences of sexual abuse on the victims which included lack of concentration in class, absenteeism, alcohol and drug abuse, pregnancies and early marriages.  Another study by Le Mat (2017) also sighted the serious consequences on the victims which included anxiety, fear, a negative self-image, lack of concentration in class, prolonged absence and drop out of school.  The psychosocial effects of the sexual abuse on the affected school girls impacted negatively on their mental, health, security and social well-being and also curtailed their educational achievement as well as their economic and social well-being.

5.5 Theoretical Framework:  Finkelhor’s Four Pre Conditions Model of Child Sexual Abuse
Finkelhor’s Four Pre Conditions Model is the only existing multi-factional theory which links motives to the process of sexual offending with individual, environmental social conditions.  The model attempt to relate a broad range of casual factors to the sexual offence and when child sexual abuse occurred, it gives a basis for understanding how child sexual abuse happens.  The model tries to show how the abuser had been motivated to sexually abuse the child by overcoming his or her internal and external inhibitions and then tries to find an opportunity to be with the child and overcomes the victim’s resistance to the sexual activity. 
Pre-condition 1 – Motivation to abuse
According to Finkelhor, the potential abuser needs to have a motivation to have a sexual relationship with a child because they prefer to have sex with children instead of adults.  This could be as a result of the abuser’s genetic disposition, strong personal history or environmental factors like watching too much pornographic movies, especially child pornography.
Pre-condition 2 – Internal inhibition
The potential abuser must overcome his or her own inhibition against sexual abuse of a child.  Some potential abusers overcome internal inhibitions that may act against his or her motivation to have sex with a child, for example, if the abuser is inhibited by societal taboos or laws, the abuse could use societal factors of male socialization that imply that a man needed sex to survive (Daugherty, 2014).  In case of adolescents, the potential abuser would justify that as long as they child reached puberty, she or he is ready for sex. 
Some abusers reduce their normally adequate inhibitions against sexual abuse of a child by temporarily using alcohol or drug.  The potential abuser can use alcohol or drugs to overcome his or her internal inhibitions.  A good example is the disinhibition behaviour exhibited by the teachers in the Lusaka and Mkushi incidences were teachers took under-aged school girls for sex parties as inducement prior to sex, (Daily Mail 10th February, 2017 and Daily Nation, 17th December, 2017).    The finding of this study has also shown that some teachers take school girls out to night clubs where they are plied with alcohol before sleeping with them.
Influence of society can also strengthen or weaken an individual’s inhibitions against sexually abusing a child.  Society to some extent have helped reduce the abusers’ inhibitions when it tolerates or encourages sexual interest in children through child pornography or prostitution and in case of Zambia, early marriages.
Pre-condition 3 – External inhibition
The potential abuser must create an opportunity to be with the child, this could be done through isolating and luring her or him away from appropriate supervision, for example a child could be sent to some room to get something for the potential abuser. Another way the abuser could use is to make vulnerable child become dependent on him or her and this can be done by the abuser starting to pay the child special attention or giving him or her gifts to gain trust.

Pre – condition 4 Over-coming the child resistance 
The potential abuser uses knowledge, power and authority to overcome resistance of the child.  This is done through intimidation, coercion or enticement.  For example the child could be coerced to offer sex in exchange of something a child needed.  In case of school girls, good marks, special treatment in class, gifts and money.  The abuser could also overcome the child’s resistance through physical force or intimidation.  He or she could take advantage of the child’s need for attention, love or companionship to overcome resistance to sexually abuse. 
Leach (2015) states that the authoritarian, hierarchical and gendered cultural of most educational institutions facilitate opportunities for the abuse of power and trust which allows the sexual abuse of pupils to go unabated and accepted as the norm.  
Daugherty (2014) summaries Finkelhor’s four pre-conditions of sexual abuse as follows:  “The abuser has to be motivated to have the sexual activity with a child and then he has to overcome whatever inhibitions both internal and external he might have against committing the offence”.  Then finally, the abuser then finds an opportunity to be with the child and overcomes the potential victim’s resistance to the sexual activity.


5.6 Summary
The chapter focused on the discussion of the findings of the study in relation to the nature of the sexual abuse of school girls by male teachers, explored the avenues in place for reporting sexual misconduct by male teachers and established the effects of the sexual abuse or harassment by male teachers on the victims.  
The finding of the study revealed that, although sexual abuse of school girls by male teachers was rarely reported, it was widespread and one of the major problems facing school girls in their every day school life to which pupils had no redress.  This was due to lack of clear guidelines as well as a lack of serious consented effort by school administrators to report teachers’ sexual misconduct to the appropriate law enforcement agencies.
The government’s stance against girl-child early marriages has helped draw the public awareness on the high levels of school girls’ drop-outs due to pregnancies, some as a result of sexual liaison with teachers which lead to early marriages or early drop out of school.  For example, the Lundazi District Health Director reported in one of the national news, that 4,124 adolescent girls accessed antenatal care services between January and December, 2018 in the Lundazi District of the Eastern Province, (ZANIS, 2nd January, 2019).  The number included both in and out of school adolescent girls.  
Sexual abuse and harassment of female pupils by male teachers is wide spread and acted out with impunity, suggesting that it has become a way of life and accepted as a normal part of every day school life for girls.




  







CHAPTER SIX:   CONCLUSION AND RECOMMENDATIONS

6.1   Overview
The Chapter presents the conclusion and recommendations of the study on the sexual abuse of school girls by teachers.

6.2 Conclusion
The study sought to gain an insight into the phenomenon of the sexual abuse of school girls by male teachers using the lived in experiences of affected school girls.  The specific objectives of the study was to explore the nature of the sexual abuse of school girls by teacher; the avenues in place for reporting the sexual misconduct of teachers; and the psychosocial effects of the sexual abuse on the affected school girls.
The study has shown that sexual abuse/harassment of school girls in the schools under study was common and widespread.  The nature of the abuse/harassment took the form of using highly sexualized language, mocking, touching girls’ breasts, buttocks and kissing.  Some school girls were forced or coerced into sexual relationships with teachers and that some relationships were transactional were teachers enticed school girls with promises of good marks, special treatment, examination leakages, payment of fees or money gifts in exchange for sex.
The study has also shown that very few cases of sexual abuse/harassment are reported because there are no clear structures in the schools were pupils can confidently report teachers’ misconduct and get redress.  Pupils also fear repercussion, intimidation and negative reporting from the abusers.
The study has also shown that school girls who are abused or harassed by teachers go through psychosocial effects which include being unwilling to participate actively in class or take risks in academic area, and avoid anything that might make them stand out and attract attention. This in the long term, affect the victims of sexual abuse and harassment emotionally, physically and curtails their educational achievement and impede on their economic and social development.  

6.3 Recommendations
1.  The Anti-Gender Based Violence Act and the Education Act of Zambia should be displayed on schools notice boards and classrooms to raise awareness among pupils on their rights.
2.  School authorities should work with the PTA, pupils and the community to find a solution to the sexual abuse/harassment of school girls by teachers.
3.  Posters and pamphlets on sexual abuse/harassment should be handed out regularly to pupils and teachers for information and education.
4.  Schools should hold regular sensitization programmes to raise the awareness of teachers and pupils on the problems of sexual abuse/harassment.
5.  Due to the inability of most pupils to talk about sexual matters with adults, for cultural or other reasons, schools should create special forums for pupils to speak out freely about sexual abuse/harassment under the guidance of professional counsellors.
6. Pupils have a lot of ideas on how sexual abuse can be dealt with, therefore suggestion boxes can be put in strategic places in schools for pupils to have an input on how to tackle the problem of sexual abuse/harassment by teachers.
6. Allegations of sexual abuse/harassment should be taken seriously and offending teachers should be dealt with swiftly and handed over to the appropriate law enforcement agencies for through investigations.
7.  Schools need to seriously address issues of confidentiality and how to avoid compromising a victim’s safety.  In this regard, only trained professional counsellors should be employed as school counsellors.
8.  While there is a law in place that require teachers and administrators to report cases of sexual abuse/harassment of pupils, there is no designated system  or policy in place on how to handle allegations of teachers’ misconducts.  In the majority of cases, teachers, administrators, parents and pupils are often not aware that such law exist. 
9.  The Government of Zambia, through the Ministry of Education should come up with a policy on sexual abuse and harassment that should be clear and easy to understand and interpret.  The policy, once in place should be disseminated to all the schools in Zambia and entire school communities as well as interested stakeholders. 
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Interview Schedule with Affected School Girls
The Views expressed on this topic are research purposes only and will be held in confidence. Your name or your school will not be cited.
General Information

(a)   Age:               (         )
(b)   Grade             (        )
(c)   Who do you live with at home?  
  Father and mother/Just father/Just mother/other state……………………..............................
Intervestions
1. Do you understand what child sexual abuse mean?............................................................………………………………………………………………………….
………………………………………………………………………………………………………………………………………………
2.  How common is the problem of sexual abuse?  …………………………………………………………….……….
        .………………………………………………………………………………………………………………………………………......
3. What nature or form do incidence of sexual abuse of school girls by teachers take?
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
4.   What words do teachers use towards school girls they want to propose love to?
………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………...
5.  What was your prior interaction with the teacher?....................................................................
      ……………………………………………………………………………………………………………………………………………….
6.  At what point did the teacher proposed love to you? How old were you and in which grade? 
…………………………………………………………………………………………………………………………………………………….
…………………………………………………………………………………………………………………………………………………….
…………………………………………………………………………………………………………………………………………………….
…………………………………………………………………………………………………………………………………………………….
…………………………………………………………………………………………………………………………………………………….

7. Did you report to anyone about what was going on, and to whom? ………………………………………………………………………………………………………………………………………………
8.  What was the reaction ……………………………………………………………………………………………………………

9.   If you did not report the incident? Give reasons why …………………………………………………………….
      .………………………………………………………………………………………………………………………………………………
10.   Are there avenues of reporting a teacher’s misconduct you are aware of?
         ………………………………………………………………………………………………………………………………..…………..

11.   To whom can a pupil report a teacher’s misconduct?..............................................................
12.   How did you feel about what happened to you? (angry) (afraid) (ashamed) (embarrassed)    (terrible) (angry) (afraid) (embarrassed) (ashamed) (shocked) (terrible)(humiliated) (confused) (manipulated) (so alone) (others explain) ……………………………………………………..…………………………….
13.   What happened to the teacher?...............................................................................................
          ……………………………………………………………………………………………………………………………………………

14.   How did the incident affect you in terms of
(a) school ………………………………………………………………………………………………………………………..
…………………………………………………………………………………………………………………………………..
(b) your relationship at home ………………………………………………………………………………………….
…………………………………………………………………………..………………………………………………………
(c) Relationship with your fellow pupils?................………………………………………………………….



15.  What do you think should be done to stop such incidents from happening? 
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………

THE END!!!!  THENK YOU. GOD BLESS YOU





















 INTERVIEW SCHEDULE FOR THE SCHOOL COUNSELLOR

Your views expressed on this topic are strictly for the research purposes and will be kept confidential.  Your name or the school will not be cited.

 (a)  General Questions
1. GENDER        (Male)…………         (Female) ……………..

2. How long have you been a School Counsellor (0 – 10 years)……… (10 – 20 years)………(20 and above)…………

(b)   Interview Questions

1.   What is your understanding of the term “child sexual abuse”?
        ……………………………………………………………………………………………………………………………………………..
2.   How big is the problem of sexual abuse of school girls by teachers?
        ……………………………………………………………………………………………………………………………………………..
3.   What nature or form do incidences of sexual abuse of school girls by teachers take?
       ………………………………………………………………………………………………………………………………………………
       ………………………………………………………………………………………………………………………………………………
       ………………………………………………………………………………………………………………………………………………
4.    Are relationships between school girls and teachers known or kept secret? 
        …................................................................................................................................................
5.   Who do you think is to blame for the teacher/pupil sexual relationships?
………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………
6.   Do you think school girls suffer in any way as a result of the teacher/pupil sexual 
       relationship?...............................................................................................................................
        Explain ………………………………………………………………………………………………………………………………...
6.   How easy is it for school girls to report cases of sexual abuse or sexual harassment?
 ……………………………………………………………………………………………………………………………………………..
  …………………………………………………………………………………………………………………………………………….
7.   To whom do they report?  ….......................................................................................................
        …………………………………………………………………………………………………………………………………………….

8.   What action is taken when the school girls reported sexual harassment or abuse?
        ……………………………………………………………………………………………………………………………………………..
               …………………………………………………………………………………………………………………………………………………….
9.    What happened to the teacher? …………………………………………………………………………………………..
        ……………………………………………………………………………………………………………………………………………..
10.   What happens to the pupil?.....................................................................................................
        ……………………………………………………………………………………………………………………………………………..
 
11.  Are there any policies in your school that regulate pupil/teacher relationships
        ……………………………………………………………………………………………………………………………………………..
        ……………………………………………………………………………………………………………………………………………..
12.    Is there any follow up on the report of sexual abuse/sexual harassment by teacher?
   ……………………………………………………………………………………………………………………………………………
   ……………………………………………………………………………………………………………………………………………

 THE END
THANK YOU FOR YOUR SUPPORT. GOD BLESS YOU




TOPIC GUIDE FOR FOCUSED GROUP DISCUSSIONS

Your views expressed on the topic of sexual abuse/harassment of school girls by teachers are to be strictly used for research purposes only and your names and school will not be cited.
AGE RANGE:   (13)………..(14)…………(15)…………(16)………….(17)…………..(18)…………….(19) 
GRADE            (10)………….(11)…………(12)…………..
Females…………       Males…………

1.  What is child sexual abuse?
 2.  How big is the problem of sexual abuse of school girls by teachers?  
3.  What nature or form do the sexual abuse of school girls take?
 4.  What words do teachers use to entice school girls to enter into sexual relationships with them?
5.  Do you know of any school girl(s) who are in relationship with teachers? 
6.  Are these relationships known or kept secret?
7.   Why do girls enter into relationship with teachers?
8.   What happens to those girls who say no to teachers’ advances?
9.   To whom do pupils report teachers’ misconduct?
10.  Is any action taken against a teacher for misconduct? If not why?
11.  What happens to the pupil?
12.  Do you think school girls suffer in anyway as a result of the teacher/pupil relationship?
13.  How are they affected?
14. What do you think should be done to teachers who enter into sexual relationship with school girls?
15.  How can this problem of sexual abuse/harassment of school girls be tackled?

THE END
THANK YOU. GOD BLESS YOU ALL











   
   







  
                         
                         
 

















