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ABSTRACT

This study attempted to find cut whether the purpils who

were taugh*t reading comprehension in Bemba using the dic
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analyeis strategy would obtain aignificantly higher scores in
a rposttest comprising the conventional and the discourse

snalyvsis guestions, than those using the conventional

I

sted of 92 Grade 11

g»J -
{1

The original sample of the study cons
pupils in two classrooms drawn from a population of about ZOU
girls t(i.e.. four Grade 11 classrooms). throush cluster
sampling. at Kasama Girls Boarding Secondarv School in the

Province of Zambis. Cluster sampling was used

the individuals in the population that was sampl

were grouped into classrooms (i.e., cluasters) {Magon., 197
174; Borg and Gall., 1979:537-8). The sample size was raduned

to 70 girls atter eliminating those who were

in both . (rade 11 Green. which
OO A oy e 4 A - y LR, P
was The #superimental while Grade | W
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The pretest-postitest control-group research design used
in this study was modified in such a way that the two groups”

mean pretest scores were only used to determine whether:

(i) «-tbhe subjectaf knowledge about the treatments was the same
at the beginning of the experiment (refer to Chapter 1,
Section 1.8.58).

(ii) the cluster random sampling, which was done before the
pretest was administered, had heen effective.

The mean posttest scores of the groups were used to establish

whether there was any significant difference between the

performance of classes Al and AZ.

The. analysis of wariance (ANOVA) was used to analyse
data. Since the calculated F-value (3.87) was less than the
tabled value (3.98), at the probability level of 0.05, in the
analysis of the pretest scores, it Was concluded that the
performance of the two groups was initially the same and that

randomization had been effective.
Posttest scores were also analysed using the same

statistical test (i.e., ANOVA). The obtained F-ratio was 3.40

and, at the specified probability level of 0.05, the tabled

vii
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. Since the obtained F-ratico (3.40) was

No)

value of ¥ was 3.%

smaller than the tabled value (3.98). it was concluded that
statisticallv there was not a significant difference between
the pcattest mean scores of the experimental group and the

control group.

Although there wae ne significant difference
statistically) between the performance of the two groups, a
~lnse examination of the subiects’” individual posttest scores
revealed that there was a small positive tendency for the
discourse analysis group to do slightly better fhan the

conventional approach group.

a7

in the face of the dearth of teaching and testin;
materials as well as guidelines for reading comprehension in

Zambian languages, and the almost exclusive use of one method

.

(i.e., the conventional appreocach) in Zambian schools, itiia
hoped that this study will contribute significantly to the
work of the Curriculum Development Centre, Examinations
Council of Zambia, Zambia Educational Materials Project
(ZEMP)Y, and classroom practice in schools and colleges. Also,

since this study has attempted to demonstrate the use oI =ome

nguage teaching (CLT). as
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of communicative
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formal and
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propagatad by paycholinguists,

foet

i
"

applied linguists and other proponents of CLT {Brown and Yu

o

1983:viii-=x. 1: Widdowson, 1878:144-683, 1979:89, 93, 143-6;

chards and Rodgers. 1988:66, 69-77), it is hoped that it

[
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will contribute to current trends in language teaching.
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CHAPTER 1

1.0 INTRODUCTION

.1  Background of the Problem

[N

Reading ~omprehension forms part of the importasnt areas
nt language teaching. The teacher’s main aim of teaching

reading comprehension is to help the rurils to understand

fully and learn from a particular piece of writing {(Carver,

zince the earliest attempts to commit Zambian langusges

]

“o a written torm only produced grammatical de criptions in

the form of grammar handbooks (Miti, 1976:14). the teaching of

local languages has concentrated mere  on  gramnar st the

rea of language. The chaef

hll

mn

2xpense 91  the other
complementary activity which provides varietv in Bemba lessons

and other indigenous languages is the reading ot storv books

’,"),

or novels whose number has now increased due to the riging
level of literacy and growing interest in upholding the

Jambian cultural heritage.

{t iz only in recent vears that Pprominence has been given

el
5_‘3
o
—
o
o
=
Ul
]
0]
n

to the teaching of reading comprehension in Yamb

N 4
1

However. owing to the non-avallability nof textbocks and or

other written teaching materials, teachers improvise materials
in order to teach reading comprehension, They extrac:

rassages Irom the available short story bonks or novels in “he



language and set comprehension guestions which the pupils are
required to answer after reading and discussing the text with
the teacher. Teachers usually prepare wh-free response
comprehension questions on the lines of those answered by

pupils in their final Grade 9 or Grade 12 examinations.

What 1is described in the above paragraph has been
referred to, in this study, as the conventional way of
teaching reading comprehension in Bemba. This method requires
pupils to analyse the semantic relationships in the text
(i.e.., examining words and sentences to get the meaning of the
text;. A close examination of the set of activities given
precedence in this approach reveais that the method is
influenced both by the grammar-translation and the cognitive
code theories (Crystal, 1987: 374; Mackey, 1965:153; Prator
and Celce-Murcia, 19789:4). After reading the passage pupils
discuss and explain difficult words and structures which they
may be asked to use in illustrative sentences. This oral work

is followed by written exercises.

It is often argued that the learning activitiés in the
conventional approach are not elaborate enough to provide
pupils with meaningful skills to be able to effectively
analyse, synthesise and evaluate the texts they read (Canham,

1972:28; Sharp, 1973:61). Pupils need the latter skills to



7,

acquire a good knowledge of the deep syntactic and semantic

relationshiprs in the text at hand.

As a way of departing from the traditional method of
teaching reading comprehension in Beﬁba, this study attempted
to contrast the conventional approach with the discourse
analysis procedure. Discourse analysis'requires>§upils to
eXxamine both the syntactic and semantic relationships in a
passage and related contexts outeide it. In this method the
pupils” reading of the text is followed by learning activities
which. in addition to conventional aspects of language
teacﬂing, give them an opportunity to analyse, synthesise and
evaluate the structure of sentences (Moody, 1988:1; Brown and
Yule, 1983:x; Crystal, 1987:116: Widdowson, 1979:93,85,1%29).
Whereas the conventional approach exercises require pupils to
analyse only the semantic relationships in the text. the
discourse analysis exercises, both oral and written, are
designed in such a way that pupils are able to work out the
meaning of sentences, intersentential connection or lack of it
and other features which form part of the linguistic system of

the text.

As far as the researcher is aware, from his twelve years’
experience of teaching English and Bemba at secondary school
level, discourse analysis has not been significantly applied

to the teaching of Bemba in this countrv. However, this



technigue has been used in teaching international language

0

in a reading comprehension lesson. the tvpes of learning
activities accomplished and the nature of textual analvsis
synthesis and evaluation applied at both the oral and writing
stages depend on the teaching method used. In view of this.
the researcher’ s main task in this study was to find out how
each of the two procedures of teaching reading comprehension

would affect pupile” performance in Bemba.

1.2 Statement of the Problem
Ao -
The research problem in this study was to answer the
following guestion:
Coulid discourse analysis, as a teaching strategy in
reading comprehension in Bemba. =nable pupiis to

core significantly higher marks than the
uonventional approach?

f

m

The above guestion points to the fact that the investigation
was aimed at establishing whether the pupile who were taught

reading comprehension in Bemba using discourse analysis would
obtain higher scores in a posttest comprising the conventional
apprroach and the discourse analysis questions, than those

using the conventional approach.

1.3 Purpose of the Study
Current teacher training preogrammes at the lniversity of

Zambia and Nkrumah Teachers ™ College, and classroom practices



o

in schools indicate that for many vears now, teachers in
secondary schocls have been using only one approach (i.e., the

conventional approach) in teaching reading comprehension in

Zambian languages. So far there has not been any serious,
deliberate attempt to use any other strategy in Zambian

secondary schools.

Starting from the premise that new challenges in
language teaching call for the use of a wvariety of methods
that are thought to make teaching more effective, the use of
the discourse analysis strategy as an alternative method to
the conventional apprcoach becomes even more necessary. The
former method (i.e., discourse analysis) gives learners
additional opportunities to go through the processes of
analysing or categorizing the kind of incidents, images and
words used in the reading text, drawing tegether (i.e.,
synthesising) the information and generalizing about what it
all adds up to and what it means {Dawson, 1971:82). There
was, thus, a need to establish whether the discourse analysis
methced would improve the teaching of reading comprehension in
Zambian languages. Dawson (1971:1) has argued that if reading
iz thinking, then teachers should so deal with it by
challenginsg pupils to delve deep into the significance and
relative worth of the ideas they are reading. Since a
combination of the conventional approach and the discourse

analysis strategy seems to offer such a challenge to the



iearners in a readiln rhizs study was
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expected to contribute to the improvement of lzarning or the

growth of knowledge in Zambian languages teaching methods.

The use of the discoursze analysis stratesy, in
rarticular, was expected to make this studv contribute to the
current debate on the importance and practicabilizv of an
integrated approach to language teaching, language usage and

uge (i.ez., form and function), blending aspects of different

methods to meet the demands of particular teaching =situations

Ly

and the analytic approach to language teaching (i.e., dealing

with chunks of language, not isolated words or sentences).

and other advocates of elements of an underlying learning
theory that can be discerned in some communicative laneuage
eaching (CLT: practices (Brown and Yule, 1983:viii-x. 1:

Widdowson., 1978:144-83, 1979:8%, 93, 143-8: Richards and

1.4 Hypothesis

The null hypothesis of thiz studv was that there would
not be any significant difference between the performance of
rupils subjected to the discourse analysis procedure and those

B

using the conventional approach.



assumption that 1f one taught class Al reading comprehension

applied the conventionsl approach to teach class AZ using the

same comprehenzion passages and finally gave pupils a posttest

1]

comprising  the conventional approac and the discourse

=

analysis gquestions, puplils in class
marks in the +*test than those in class AZ. The discourse
analysis procedure was believed to better =quip learners with
both the hknowledge of comprehension as well as tools of

analysis, synthesis and evaluation of language.

U‘

The two strategies of teaching readins comprehension,

discourse analy=ziz (the experimental treatment) and the

ot

conventional approach (the control treatment), constituted the
independent variable while the pupils” performance in the

posttest was the dependent variable.

nto

=

The intervening variables which the researcher took
account were: type of school, teacher quality, experimente
bias and pupils’ background in Bemba. The control of these

xtraneous variables is dealt with later in this dissertation

under Procedures and Methodclogy {(Section 2.4).



8
1.6 Significance of the Study
The main objective of this study was to compare and
contrast the posttest scores of Grade 11 pupils who were
taught reading comprehension using the conventional approach
with those using the discourse analysis pfocedure in order to
determine whether there could be any significant difference in
their academic performance. It was also assumed that the
comparison of the scores of two groups of pupils would help
the researcher to .establish the effectiveness and the
suitability of each .of the two methods in'the teaching of
reading comprehension in Bembé and other Zambian languages.
Since .a study of this nature in Zambian languages
teaching methods has not been done before, it is hoped that
new grounds could be opened for future studies in this area,
which might improve the learning and teaching of local
lapguages. It is also hoped that the findings of this study
would pelp fo increase the skills and enthusiaam of the
Zambian teachers, who have shown little or no interest in the

téaehing of local languages (Benzies, 1961:1).

It is hoped that the variety of activities embodied in
the “new” strategy (i.e., discourse analysis) will prove

challenging and motivating to pupils and conseguently



them o learn our languages and =30 acouirs

es@ary skills 1o OTher iorms 0I educatliconal development

L0 i 2oIenos Written and
materials for reading comprengnNs1lon LeIsons e

s500

©

and a3 model of

in thilis study may both provide guidanc

g
F.

suitable teaching materials and procedurss for teachers o
Zamian languages, especially those who are probabliv

inadeguately trained in modern methods or lack et

preparation. rriculun developers and examiners mayv alsc
take a leat from the researcher s discourse analysis teaching

o oy g g A R A e T e A% L v P o - o Ty om TP Sy
and testing materials. Therefore. this study may, in a very




The key probvlem in experimentation is establishing
suitable control =o that any change in the posttest
can be attributed only tc the experimental treatment
ti.e., the independent variable: that wWas

manipulated by the researcher.

However, most of these factors were tak caAarse 0L, aa
indicated under Uontrol of Extraneous Variables in Chapter 2.

Yne other main limitation i that since time and

financial constraints compelled the researcher to restrict
this study to two Grade 11 classes in one school. ite findings
may not give a complete picture of the influence of esach
methﬁ@ on the performance of pupils in reading comprehenzion

+es20ns in Bemba in other schools and at other grade levels.

comprehension refers to

discussing and evaluating

Eu

followed by

intersentia!

vocabulary
method, emphazis i8 on eguipping pupils with information-

athering skills in order for them +to have a good

e}

1)

understanding of the text. rhey ({(i.e., pupiiz:) are
reguired tc analyse the semantic relationships in ths

text. Unlike discourse analyvsis, the conventions.



AP not  #ngage pupils in thes analvsics b
svntactic relatvicnships (i.e.., analvsis of sentence

structure ! in & passage.

1.8.L Discourse Analyvsis

Discourse analysis has been used to refer to a procedurs
o analysing, eynthesising and evaluating both the
svntactic and semantic relationships in a passage and
related contexts outside it. As a procedure of analyeing
words and sentences. it involves examining both the
meaning and structure of =entences in a comprehension
\fas sage using various instructiocnal devices. Zoth
approaches involve analvsing the words and zentences to
get the meaning of the text, but discourse analvsis zZoes

& step Turther and Sncompasses analvaing the

N

relationships (or lack of them) between linguistic units

within or between sentences and paragraphe.

U}

refer to the posttest rezults or pupils’ posttest scores.
which were cbtained after the two alternative strategies

ot teaching reading comprehension were used in the actusl

{1}

teaching situation.



1.8.4 Approach. Method and Technique

Although some appliea linguists draw the line

TR . 1 : 3 e
, lubBerls, 163, in

{1

these three terms (Richards and Rodger:

i

this ztudy the terms approach. method and te schnigue are
used interchangeably to mean procedures or sets of
activities necessary for teaching reading comprehension.
1.8.5 Experimental Design

The term experimental design has been used to refer to

the procedure of laying out an experiment: or a way of
collecting and analysing data for this experimental

Situation (Havs, 1973: 574: Meyers, 1974: 140-11.

3
7
tf}

i3
]

Although the tvpe of experimental desi
study is pretest-posttest control-group design, where two
groups are obaerved at some initial point (pretest) and

then ags after the treatments are administered +o both

,.x}
..J

the expcrlmpnﬁaL and the control grourps
{Mason, 1978:80-913, the groups’ mean pretest scores wers
only used to determine whether the subjects’ gnowledge
ADCUL the treatments was the same at the

experiment. A second test (poattest) which comprised &
similar pattern but of different test items based on a

YLE instead of

i)

different reading text was desig
readministering the first test (pretest). This action

was necessitated by the consideration that the two-month

0'



ot
)
-t
(e
~
m
413
ct
o+
@
o
@
n
ct
Pu)
Q
o]
&3
I

ond

mean posttest zcores

v elgnificant difference between

experimental group and the control

Roscoe. 1896Y9:185).

administration of the

In view

the

iong enough Tor

they had answered in tne
a short pericd. Two

could have caused the

wouid have distorted the

this, only the

-
Ll L

find out 1f there was

periormance orf the

group (Borg and Ga



CHAPTER Z

£.t REVIEW OF RELATED LITERATURE

spite of the dearth of literature dealing specifically

"
6]

with the teaching of reading comprehension in Zambian
ianguages, there is sufficient literature that talks abkout
reading comprehension in general and various procecures of

teaching it.

Wardhaugh 1in JGoodman and Flemming., 1962:86) refers to

reading comprehension as a process of gathering thought from

m

the printed page., or ~“of fusing the meaning of words,
generally in some cumulative linear ﬁashion...“ He further
ztates that genuine comprehension reguires that each sentence
in the comprehension text iz given both syntactic and semantio
interpretations in depth. It is important, therefore, for the
teacher vo understand that pupiles can only develop critical -
creative thinking abilities through reading comprehension by
analysing, synthesising and evaluating ideas embodied in the

zentences presented for comprehension (Burmeister, 1978: “56-

B3, Z81; Wardhaugh - in Goodman and Flemmming-, 18989: 87,

T i3 recommended that the teacher szshould start the
reading comprehension lesson by pointing out relationships
between what pupils know and what they are about to learn s=o

that they are motivated to learn. Burmeister (19

[
o



that in the introductory part of e reading comprehension

th
iegson the teacher should explore the pupils’ backgrounds in

ragard to infcormation related to the reading assignments and

the skills the pupils would need in order to understand the

After involving puriis in an activity relevant to the
topic they are going te read, the teacher ig required to read
the passage with the pupils or ask them toc read silently.
saskill (19279:144-51) and Carver {(1978: Z95-7) both endorse
this pr dure and state that reading of the passage should be

followed by the teacher s explanation of difficult words and

asking o7 guesticns to test the pupils’ general understanding

writing stage t(i.e.. the wupils” writing of a TtTestineg
exercise) 1in a teaching comprehension lesson should be
praceded by intensive oral work or group and clasgs discussiocon

; 0L guestions based on the passage. They further

o

vari

’,.J
‘{“

of et
propose that discussing answers 1o questions can ke a userul
stage of re-teaching what the teacher feels or identifies
rupils have not grasped thoroughly. Lagtly. Gaskill and
-arver suggest that there should e follow-up aotivities to
comprehension lessons: for example, combining comprehension
with written and cral composition by askine the pupils to make

summaries of. or paravhrase. part or all of the original text.
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by osome principles of both the grammar-translati

o
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e
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the cognitive code approach (Urystal, 1987:3574-

d CUelce-Marcia, - in (e elce-Murcia and MeIntosn -

1

Mackey, 1965:153). These rrinciple
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The analysis of written language through reading
comprehension.

Imitation of texts and mastering of lists of
literary vocabulary based on the texts selected.

Explanation of vocabulary and memorizing of

grammatical rules, which cften include iilustrative

Giving explanations orv definitions of difficult
words and expressions in the context of the tewt .
Encouraging contextuali sation of linguistic items

or ditrficult words and expressions (at the aentencs

[
)]

vel: through pupils” illustrative

Expansgion of the pupile’ passive vocabulary Tor

reading comprehension.



o M Yool o a- 1. L. T 4 s LA B R B 4o TN |3 SR T 7 4 YT L —~ 9
b A AAD Tl D it L2 b emsh b e ek h e T L e e A - o R .
L Yooty P N
xea f 03 L RO T SR Ip SR W _—t s 3
M B . - T R K ey —
[ DI S PP N R R P S N e

- P -
e bl EE b e e v T

. . T - . PO o Vs A A Tem

-t hd B I
Y Ll e i e -—r ek e g .

[REIPIVY Y S SIS Y

b M - 1 -
PERPEE Y . - -
g o Y . . - - - . s -~ -
O BTN N LY WL AL S ) 3 B e - - s
. = PO e e
i _s»a..Aa.._, D S P OIr R S S

S e R T R
12 SLAAAY OX Latin and

L

of Zambian languages between the late 19th century and the
late 1960s. Hence, some of the procedures and principles
been modified to suit the first languaze {(L1) teaching
aituvation. For example, in the principle of explaining th

vocabulary in the reading comprehension text and memorizing of

1

1

Y

Lde
a

ustrat

(=
[e]
U

gramnatical rules followed by pupils” making of

sentences, the explanation or memorizing of grammatical rules
is not encouraged. The teacher or the puplils explaln

difficult words and expressions according o the context in

g

which they are used and then the puplils are asked to use thess

&



words/expressions in sentences (Chimuka, 1277:5y. Bevond the
white fathers model of teaching reading (noted above )} and the

( Chimuka,

ﬁ
o
1

9
=
o0
H
n
-
|
l..J

two pupllse’ reading comprehension tex
1977 anad Silumesii, 19886), it is doubtful whether further
literature exists con the teaching of reading comprehension in

PBempa, Lozi and other Zambian languages.

The review of related literature revealed that although
many theoretical and applied linguists have written
extenzively about discourse analysis in general and on its
significance in the teaching of language, most of them (i.e..
the ‘1n9u1 te whose works the researcher consulted) have not

specifically referred to the use of discourse asnalveils in the

Brown and Yule (198%: viii-x.1) have onlv tried to explain
what discourse analysis is., Moody (1898Z:1-10) has tried to

demonstrate how tne discourse analyvsis technig

TC

i study linguistic tTorms and the regularities of
their distribution.

{ii make sense of or interpret what is written or said,

tiiin investizate what the language in the text is used

tor,



L

Liv analvee the scocilal conTtext in whion language 1is
uzed and the communicative acts 1t pericorms. ana

(v analyse the syntactic and semantic relationships
wetween linguistic unite witnin and between

sentences and paragraphs in the text.

]

Although Mococdy s iliustration oI the use of discourse

alvsis as a strategy for the teaching o©f reading
comprehension is concerned with English teaching, what he
savs, as Widdowson (1979:8%9) argues, has a more general

application to language teaching. The syntactic and semantic
analﬁsis of texts in the discourse analvsis procedure cannot
be restricted to one language or second language (LI teacning
onlv. Since discourse analysis demands that language snould
be taught through the analysis of written passages.
raragraphs. sentences and spoken utterances., it can ve argued
that this same strategy can be used in the teaching of reading
comprehension in Bemba. In fact Mulugeta s asserticn (in

Canham. 1972:30) confirms that this kind of analve cAan even

7
it

be done in L1 teaching:

... pesides emphasizing analysis and reasoning in
mother-tongus teaching. teachers shoulida also
consider emotions and the environment of the child.

0]

the

Y|
ot

In the same vein Muller (in Canham, 1972:80-91) stresses :

the development of intelligence and a grasp of logical

structures should be the purrose of L1 teaching.



The study described by Groebel (1980:545-59, whicn is
explained in more detail ater in this chapter. also proved

and his level of reading comprehension in the second language.
In other words., there is a close relationship bestween the
development of reading comprehension skills in the mother
rongue and the development of these skills in the gsecond
language. This evidence egually Justifies +the use of

discourse analysis 1in the teaching of Zambian languages

D“

inatead of limiting it to only t teaching of English az a

second langua in Zambia.
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communicative language teaching (CLT). The concept of CLT
began to take shape in the late 1960s (Richards and Rodgers

19868:684) when Noam Chomsky developed the ideas 0 competence
{i.e., grammatical knowledge of language: and performance
{i.e.. EKnowle of how to use language appropriately in
different social contexts). This development lad to the birth
of the communicative approach to language teaching in the
19708 {(Richards and EKodgers, 1988:85-7Z). This approach
emphasized that knowledge of how language is used in the

performance of communicative acts was more important than the

ol

grammatical knowledge of a nguage. Therefore., as
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principle  of communicative  lang

snalysis puts emphasis on the function of ¥t
languags s & whole, not as cenhenoss

GE words. It iz with irn

in o text and the use of these in

in the performance of sacta Discouras

ez into acoount the text fi.e., the units of any

whole) (Hslliday and Hasan, 1978:1), and the context (1.2,

the external aspects of the situation in which language 15
used).

Owing to the fact that there has not been any study done
in reading comprehension or any other ares of language
teaching methods in Zambia languages, 1t would he appropriate
at this point to cite a similar study done elsewhere. Grosbel
(1479:306-9) reported a study in which a compariscen of two
strategies in the teaching of reading comprehension was made
at the Universzity of Haifa in 1976 and 1977. The focus of the

study was on two teaching strategies that would differentiate
between maximwm and minimum instructicnal roles. ©One method
was called the traditional-frontal and the other one the self-
est. In the traditional-frontal the teacher played an
instrumental role while his role was kept minimal in the zelf-
test method. A cloze test was administered to students of bhoth

groups at the beginning, and the concluaion of the atudy =ix



montas il

LL’

ter Lo measure the gain in the leave. oI readin

iu}

comprehension for each group. When data were analvsed using

PN

+
t-tes

t. 1t was found that there was no significant

rﬁ

difference between the gain of the traditicnal-frontal group

and the gain of the self-test group in either the 1376 study

>r the 1877 study. Groebel attributed this insignificant
differsnce to the problem of standardizing teachers” behaviour
when teaching methods are involved especially that more than

one teacher were used in this studv. However, she atated that

there was a small positive tendency for the self-test group to

Ancther study involving 454 first-vear University
students in Israel has been described bv Groebel (| 1980:545 -

te spoke Hebrew as a mother tongus

o
4
O

0

]
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q
]
@
o
ot
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and had ztudied English for about eight vesrs in primarv and
high school. The purpose of this study was to discover

whether the level of reading comprehension in the students’

mother tongue correlated  with the level of reading
comprehension in English. in other words the researcher

wanted to establish whether there was a close relaticnship
between the development of akills 1like word-recognition,
receptivity or understanding, the ability to reconstruct
meaning. evaluative reading (i.e.. critical inguirv:. creative
or attitudinal learning and change. the abilitv to weave

together idems in the context and draw infersnces from the

m



context. word-meaning recollection: recognizing the writer =

.

parpose, attitude., tone ana mood; identifving a writer’

0]

echnigues: and following the structure of a passage in the
mother tongue and the development o©f these skills in the
second language A standardized test of reading comprehension
in Hebrew was given to students. Then this form of the test
was painstakingly translated intoc English so that it consisted
of two equivalent tests., one of

multiple-choice questions and the second, of English texts,

aleo with fifteen multiple-choice items. Finaily these two

ct

sub-tests constituted one test which was administered to the

subjects. WQuestions in both cases were designed to test the

zame abilities The findings of this study were that a
significant positive correlation did exiat between a student &

level of reading comprehension in his mother tongue and his

level of reading comprehension in the second language, English

Another good example of the pretest-posttest control-
group design (similar to this writer’s study) is provided by
Taylor and Hoedt s study of the effect of two teaching
technigues upon the quality and guantity of creative writing

in fourth-grade students (Bor

v}

and Gall, 1979:5435-4). Bore

and Gall reported that the purpose of Taylor and Hoedt s

U]

xperiment was to determine the effect of praise (the

experimental treatment ) versus criticism {the CONTrol
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treatment ) on various aspects of students’ creative-writing
themes: quality, guantity, creativity, and attitudes towards
creative writing. Poth praise and criticism were given in the
form of teacher-made written comments upcon students creative-

writing papers. We are told that the students® creative
writing was subjected to these comments for ten weeks and then
analysed for differences. The findings were that praise did
not produce greater gains in ality or creativity of theme
writing than criticism. It was observed. however, that the
group receiving praise(i.e., the experimental group) WTE
significantly more words per theme than the group re ving

criticism (i.e., the

control group).

E

The findings of the above studies show that when the
performance of rupils or students who have received two
different treatments is ipared, one exXpects to notice a
glgnificant difference, an insignificant difference or no
difrference at all. In the present study also the researcher &
main task was to find out whether there would be a significant
difference between the performance of pupils in the discourse
analysis group and the conventicnal approach grourp.



CHAPTER 3

3.0 RESEARCH PROCEDURES AND METHODOLOGY
3.1 ‘opulatic

The targeted population for this study was all the Grade
11 pupils at either Kasama Boys Day Sécondary Schocel or Easama
Girls Boarding Secondary School. However, when the researcher
discovered that there were only two Grade 11 classes taking
Femba at Kasama Boys Day Secondary School it became imperative

that the study be conducted at Kasama Girls where all the four

Grade 11 classes were learning Pemba. This was convenient for

sampling purpcoses because the experiment reguired one

experimental group and one control group.

)]

Kasama secondary schools were specifically chosen because

N
1

the study needed to be deone in an environment where Bemba i

0]

spoken as a first language (L1) and the majority of subject

)’

in the classes use Bemba as their first language (refer to
Section 2.4 [il]). In addition to this, it was considered
appropriate to choose achools which have had a long tradition
nf teaching Bemba from Grade & to Grade 12. Both =achools in

this case gualified becausze they have been offering Bemba for

e

Ui

more than ten vears.

The populaticon of this study, therefore, comprised about

200 girls in Grade 11 taking Bemba as a scheooel subject at



e
=0

o~

¥asama Oirls Boarding Secondary School. The school has near 13

o

+
=

1,500 pupils and is on Chitimukulu Road, about 500 metres East
of Kasams town centre. There were four Zembian languages
secondary school teachers in the Bembs department trained at

Nkrumah Teachers” College; two womeri and Two men.

The sample consisted of two classes of Grade 11 pupils
totalling 92. These were altogether girls between 16 and 19
years nld. In the experimental class there were nine pupils
who were not taking Bemba and 13 in the control class. The
ressarcher learnt that these were pupils who had come on

transfer from urban areas or non-Benmba-speaking provinces.

Although five subjects in the experimental class claimed
that Bemba was not their first language, all the pupils who
were learning Bemba in this class said they had been learning
this language since they started Grade 1. In the control
class four said that Bemba was not their first language while

all but one had been learning it since Grade 1.

The choice of Grade 11 classes aimed at ensuring that the

(i.e.,

19}

researcher did not interfere with examination clasce
Grades 9 and 12). Grades & and 10 were also not included in

this study because it was felt that they would not have



settled down at the time of the research. considering that

their first term had begun in the middle of the vear.

5

There were four Grade 11 classes taking Bemba f1.e., 11
Blue, 11 Green., 11 Orange and 11 Red). Since the atudy
regquired one experimental c<lass and one control class. &
random sample of two classes were selected through cluster

g (i.e., sampling sub-groups Or choosing two cla

Lﬂ

from feour) (Mason, 1978:174; Borg and Gall, 1979: 537-8).
This was done by writing the names of these four classes on
pieces of paper {(i.e., 1l Blue, 11 Green, 11 Orange, 11 Red)
which were folded and placed into ar empty chalk-bowu. The hox
was thoroughly shaken in order to mix the folded pieces ot
paper and then one of the teachers in the Hemba department

drew two of these crumpled pieces of paper, one at time, with

the first one being labelled the experimental class and the

second, control. The experimental class, which happened to be

F'{
Q

Q
D

'._L
pos
ot

1 Green, was coded class Al while the control class,

ey

Orange. was named class Ad.

Incidentally. although class Al had 44 pupils and clas=
AZ 48, there were 35 pupils taking Bemba in each of these two
~lasses After sampling it was decided that the teacher who

had actually been teaching the selected two classes should be

the ocne to participate in the study in crder to maintaln



continuity and svoid creating susplcion in the minds of the

subjects

(Wilkins, 137Z:211).

3.4 Control of Extraneous Variables

In this study the researcher had identified the following

intervening variables: type of school, teacher <quality,

experimenter bias and pupils’ background in Besmba. To control

for these variables, the following mesasures were taken:

(i)

(ii}

(iv}

The study was conducted at a school where Bemba has
been taught as a subject from Grade & to Grade 172
for more than ten years, and pupils were
predominantly users of Bemba as their first
languase. 87.1 percent f{(i.e., 61 of the 70

subjects who were used in this stud
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their L1 while 9.8 percent (i.s., 69 subjects) had
bheen learning it since they began Grade 1.

Selection of subjects was done through cluster
random sampling (j.e., random sample of

).

classroom
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The researcher himself did not work directly with
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the =subjects. A permanent colas:
role of an experimenter (Borg and Gall, 1979:532).

A one day seminar was conducted for all the four

]

teachers of Bemba at the school so that they could

7

acquaint themselves with the two strategsies of

teaching reading comprehension {Okebukola and
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Ogunnivi. 1984:170). It waz not neceaEsar o

mecause teaching materisls and lesson plans had
already been prepared before the experiment hegan,
and the researcher worked verv closely with the
experimenter throughout the study (see point (vi:
helow).

The investigator (;.e., the researcher) did not
suggest, directly oY indirectly, o the
experimenter and the rest of the members in the
department that one treatment was better than
another.

To ensure that the sxperimenter (i.e., the

permanent class teacher) followed  the 21act
rrocedures zpecified for administering the
treatments, the investigator wrote precise

specifications for the experimental rprocedures.
The experimenter was given extra coaching for every
lesson before it was presented. Teaching/testing
materials and lesson procedures, which the
investigator had prepared according o the
specifications of each teaching method. were

s 4

carefully discussed prior to the experimenter’s

ot
g
=
iy

delivering of every lesson. In additiocn to
the investigator used to attend leszons in order tco

determine the congruence between the experimenter =
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behaviocur and treatment specifications {(Borg and
Gall, 1275:533-4). Tn order to avoid making the

the experimenter hod intro yduced the researcher as a
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relidity and
reliskility of the tests snd  other designac
s, they were assessed v  two language
specialists in the department of Literature and

In addition

l_*"

Longuages at the University of ZDan
+o this, a good sample of these mate riazls were

tried ocut st Kslongs Secondsry Schocl in Vobwe

during phaze one of pilot study . of the
pilot study involvec administering some of the

agzin and pretesting the test
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items that were later used pretest and posttest

2
0]

instruments for both the experimental c ~la=zs and the
control class, at Kasama Boyvs Day Secondary School.
The role which Kasamz Girls Secondsry School
teachers in the Bemba department plaved in making

final marking schemes for stions on all th=s

L—J

reading texts also helped to cherk whether the

questions tested what t+he researcher intended fzlso

[o

see Section 3.5).
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3.5 Measures Used to Collect Data
Teaching and testing materials constituted the measures

used to gather data for testing the hypothesis in this

research project Both teaching and testing materials
consisted of comprehension passages followed by a variety of

gquestions which were deliberately designed to suit the
regquirements of each method (refer to Appendix II and Appendix

ITI for these items).

Fcr the actual teaching lessons there were Zim

i

comprehension texts, A, B, C, I, E and F, typed on handouts.

(24
1

Texts A, E and F were excerpts from Bemba bockzs (refer

ot
(&}

Appendixz II) while the rest were composed by the researcher.

T
.

1]
0
ot

The two comprehension texts used for the pretest {(i.e..

Bl) and posttest (i.e., Test B2) were extracts from BRembs

5
]

wovels (see Appendix II17.

-
D

There were two sets of tesmt items for each comprehension

passage. Ten conventional wh-free response questions and ten

comprehension text. Except in very few cases where one
gquestion carried two or three marks (refer to Appendiz 17,
Texts € and D; and Appendiz III. 3Sub-test PBl1.2' in the
conventional approach, most of the questions carried a marhk
each, thereby bringing the total number of scores per text o

twenty. The subjects” scores in the teaching exercises based
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field prior, to and during the pilot study and the main study.

He mark was given for o Wrong answer.
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preparing reading comprehension questicons in Zambian
1 oE e
Languages

The teaching materials used were deliberately structured

in such & way that the pupils were expected to acguaint
themselves with and master the skills they would need not only
to understand the passage better and learn from it but also +o

3

on successfully.

LEBE

oot

do the exercises given at the end of each |

The control +treatment (i.e.. the conventicnal approach

strategles) was expected to serve the purpose of equipping

puprils with any of the following =kills:

(i) recognizing and recalling words, main ideas. facts,
dates, etc.

fii) recognizing and recalling the pattern and seguence
of ideas.

(iii deducing meanings of unfamiliar words and
expressicns from contextual clues.

(iv) distinguishing facts from opinicns.

(v weaving together ideas in the context and drawing
inferences from the t .

fvi describing feelings. motives. attitudes. eto.

{wii} recognizing the writer s point of wviesw, purposze.
attitude, tone and mood

(viii visualizing what iz described in words.

{iz) interpreting and using what is read.

{2 reconstructing meaning.



In addition to enabling the pupils acquire any of the
reading comprehension skills or abilities just mentioned, the

experimental treatment (i.e., the discourse snaslvels materials

(ﬂ
—
ot
&
il
w
Qt
P.J
)
Q
o)
/
ks
e
1)
O
ot
ol
L
ot
Q
ijel
<
Q
i
ot
aq
ol
th
o
i
ot
o
o))
[
o
i

or procedure

helping pupils to develop other skille such as:

to snother (i.e., textual cohesion). Thisg refers

help pupils become aware of the way words,

(iii) the ability to recognize and correctly interpret

gquestions based on exophoric co-referential forms
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text, in the context of the situastion).

{iv) the sbility to identify what the langusge in the

(v3 +he ability to analyvse structures in the text to

Ul

find out how they are used and what they mean.

(vi) the sbility Lo give esch sentence in the
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interpretation (i.e., working out both the structur

iy

{

4

sentenc

m

and the meaning < = in the text).



(vii) the ability to identifv the relationship between
Vo - - -, 1 —~ ’ ~ .
+he text and the =ccial context (i.e relating

communicative use in  the
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rerforming of social actions) (Widdowson, 18972:23%.
(viii +the ability to relate comprehension to other areas
or tasks of language learning and/ cor the ability to

apply comprehension skills to  other language

As stated earlier on. the first three appendices have
discourse analvsis and conventional arproach
gquestions used in the teaching materials and the pre-

osttests. An English version of teaching and testing items

g

is given in Appendixz I to assist those who do not understand

Considering that preparing appropriste teaching and
esting materials is admittedly a challenging task, it shouid

he noted that perhaps what helped the researcher to try to

2stimate the level of the tests and teaching materials., and
the level of difficulty was his having been & Zambia

Examinations Council Chief Examiner for School Certificats
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‘emba for the pesst twelve yvears. He haz slsc

]

fi.e., Grade 129
been sitting on panels which set the Grade 7 and Grade 2 Bemba

examinaticns since 1988,

2.6 Pilot Study

[l

The pilot testing of the measures invelved pretesting the

0

1

teaching nd testing materials by administering them to

Al

subjects of the same level or grade before such materials were

iven to subjects in the main study. However, *the pilot

jue}

ot
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UJ

ing was done after two language specialists i the
department of Literature and Languages at the University of

Zambia had assessed and verified the teaching and testing

materials. This exercise helped the researcher to validate
the recsearch material items.
When the pilot testing of the pretest and posttest items

School in Kabwe all the =iz
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testing at Kasama Bovs Secondary School in the Northern
Province of Zambia, 3€ pupils (83.7 percent’ out of a total
number of 43 in Grade 114 scored 50 percent and above in Tes

Bl (i.e., the pretest) while 30 pupils (£1.1 percent). out of
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the main study, 59 pupils {5«

vercent ) out of 70 had 50 percent and above in Tests Bl and
B2, respectively.
3.7 Administration of Measures

Since thiz study is an experimental one commonly known as
pret ~posttest control-group design. the administration of
measures was preceded by cluster random sampling of the four
firade 11 classes in order to end up with an experimental grour

and a control group. The experimental group {3rade 11 Green)

PRERA

was called class Al and the control group (Urade 11 Drange
was labelled class AZ.
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~laszes Al and AYZ was done on September 04
~lass + "r‘-h ¥ - 50t { =y ey 231 wroerimante
T LBES Leacner. w it SCLEN [ e =3¢} exper imenter .

sdministered the test to class Al. Aftrer one and

hours she gave it o class AZ immedistely the other
finished writing. It was not possible for both groups o

leszons required negotiating with them.

we wanted to ensure that the szame person administersd sach

test to each group in the stipulated one and a2 guarter hour
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pericd. Although there was a short interval
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grouvps’ time of
group which had written first did not come into contact with
that which had not vyvet written. After +the subjectz had

written the pretest the investigator and the experimenter

discussed the subiects” answers to the questions before they

administering the *two treatments to the two groups. She used

the same comprehenszion *texts with bheth greups but the
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=8 AZ received the conventicnal method (Method 2.
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~omprehensicn. refer to Avpendix I where a translated BEnglish

rh

version of the lesssone in both methode iz given).

0]

= forty-minuts pericds per week. The

Each clasz had thr:

4]

teacher used two periods in each clase to administer the
relevant treatment. This compelled the teacher to use only

one rperiod per class per week to teach other things in the

[

anguage other than reading comprehension.
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5 make sure that s
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he was doing the right things. At the enc
of a two-month period (i.e.,on November 26, 1391). a posttest

or Test B2 was administered to both classes. As in the

+

pretest, the postbest consisted of ten multiple-choice

m
D

discourse analveis questions and ten conventional fr

response guestions. The researcher and the teacher discussed

answers to these gquestions and marked the test.

Finally the researcher compiled the subjects” pretest and

posttest scores in both the experimental group snd the control

group. These scores were later on anslvsed using the analysis
-

of variance (ANOVAY, as indicated in Section 4.2 in the next

Chapter.



CHAPTER 4

4.0. PEESENTATION AND DISCUSSION OF RESUL
4.1 Presentation of Results
The pretest and posttest ascores of the 70 subjects

constitute the data which were collected in this study.

b——-‘

Each of the two tests administered to both the experimental
group (class Al) and the control group (class AZ) consisted of
twenty items. The scores of the subjects in each group are
recorded in the subsequent tables of this chapter. The data
are presented in three parts. The first and second parts
consist of Table I and Table 11 which show the groups’ pretest
and posttest scores, respectively. It should be noted that
the raw scores recorded in these two tables represent the
number of correct responses each subject had out of the twenty
items in either the pretest or poattest. The third part of
this section presents the groups’ pretest and posttest mean

scores in Table IIT.

L2
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he row dats in Table I indicste individuzsl scores of 21l
the subjects, or summnsry statistics {i.e., the
means and the he individuzal scores of
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groups’ measns snd medisns. The medisn for the experimental
group is 14 while the median for the control group 13.

L{‘

stest means of the experimental and control groups

are 13.2 and 11.9, respectively, the difference in means

f :‘}

1.3, In most experiments the nesrly equsl group mesn scors

cf both the experimental and control groups in the pretest
asually suggesste that randomizstion was effective. However,

the guestion of whether the measns indicate that tho two

W

look at




METHOD 1
EXPERIMENTAL GROUP

CLASS Al (N=35)

45
TABLE 11
POSTTEST SCORES

CONTROL GROUP

CLASS AZ (N=35)
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rerformance in the posttest. What an individual =subiect
scored in this test has not been mpared with what she had in

:T'
—+

the pretest. Therefore, whatever comparison we mav wis

3
;1

(1))

ake can only be based on general group performance in terms

ed in each test. ocr on

(....;

of how many sukje rassed,/fai

{ 1

ar

descriptive statistics which represent group rerformance. The

mean scores and the medians were less than what both groups

U]

had in the pretest. The recurrent pattern., nevertheless. i

that even in the posttest there were differences in me:

lll

A1 E

0

.y

1.5) and medians (38), with the experimental group probably

doing slightly better than the control group.

In research designzs of this nature the invegtigator”

0]

interest is not in the individual scores. but the mean score
ot each of the groups. In view of this, it is +the mean scores
of class Al and class AZ which merit our attention (LeWia,
1968:14). As Borg and Gall (1979:544) state. +his rretest-

postiest control-group design has basicallv vielded four

scores, as illustrated in Table ITII.



Pretest Mean Postteast Mean
Experimental Group 13.2 » 2.0
(class Al)
Control Group : 11.¢ 10.5

(class AZ)
Having looked at the data which were collected in this
experiment, we now proceed to examine these data, and the next

section of this dissertation is reserved for this purpose.

4.2 S

The =statistical analysis of data was aimed at
establishing whether there was any significant difference
between the performance of the experimental grouﬁ and the

control group.

In this study the independent wvariable was discourse
analysis strategy and the conventional method of teaching
reading comprehension. The independent variable was,
therefore, one factor with two levels or wvariations. The
subjects” performance in the posttest constituted the
dependent variable. From this information we can see that the

independent variable (i.e., the teaching methods) iz nomin

-

ot
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r

i g B m g e
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5

while the dependent variable (i.e., the subjec

)

is interval.



gituation where one is comparing two zamples. and
the independent variable is nominal while the dependent iz
interval, the appropriate statistical test +to use in analyvesing

data is the t-test or the analyvsis of variance (ANOVA)
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Although the ANOVA vrovides a
statistical procedure that is appropriate for use with not
only two but even more samples, in the two-sample situation,
it is mathematically equivalent to the t-test (Ferguscn,
1966:293; Roscoe, 1969:229-31; Haye, 1973: 478: Borg and Gall,
1979:427, 544-53. In this study. the researcher decided +o

use the analysis of variance.

The researcher had originally planned to measure the

rperformance of subjects who used Bemba as their first language
(L1), but when it was discovered (after asking each subject to

fill in a questicnnaire -

w

ee Appendix V) that conlv nine (12.9
percent) out of 70 subjects stated that Bemba was not their
L1, and all but one (98.8 percent! had been learnin ng Bemba
since they started Grade 1, the researcher decided *o process
the écores of all the subjects in this study. The other
strong reascn for doing this was that individual scores

revealed that subjects who claimed Bemba was not their L1 were

Just as good as. and in some cases even better than. the

“'l‘

indigenous or L1 users of Bemba. The following result

o
Swd)

illustrate thi= point.
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The results in the table show that only one of these
zubjects in the experimental group scored below 50 rercent
(i.e.. less than ten out of twenty scores) in the pretest and
two had below 50 percent in the posttest. while two in the
control group scored below 50 percent in the posttest only

This was better than what some indigenous or Ll users of Bembs

had scored, as Table V below shows.



TABLE V

CORK OF HJ K] NHO ED BEMBA A U] CORED BELOW
AVERAGE

Experimental Group Contrcl Group
(class ALl) ' (class AZ)
Pretest scoreg ogttest scores * etes OO ES ogtitest scores

9 9 39 9

f 3 B 3

B8 5 B 9

B 5 7 9

4 5 8

5 8

B8

7

. 7

5

5

In the experimental group four L1 users of Bemba failed the pretest
(i.e., scored below 50 percent) and five failed the posttest. In
the control group six scored below B0 percent in the pretest and

twelve in the posttest.

Takles I, II and III in Section 4.1 show the type of data
collected after administering both the pretest and posttest. In
this study the pretest mean scores have only been used to determine
whether or not the subjects” knowledge of the experimental and
control treatments was the same at the beginning of the experiment

(Mason, 1978:74, 316). In other words, the comparison between the
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>erformance of the experimental group and the contrcl group in

rrt

pretest was aimed at ascertaining the groups’ eguivalence on

H,

dependent variable at the initial stage of the study. Tables

VII (a) and VII(b) below make this comparison possible.

the
the

vI.

EXPERIMENTAL GROUP ! CONTROL GROUP
CLASS Al (N=35) 3 CLASS AZ (N=35)
{
! NUMBER OF | % | NUMBER OF | %
SCORES | SUBJECTS { | SUBJECTS
| i
H i '
{ i ¥
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o0 f 0 ! 0 i f )
w0 C0 § 0 oo
18 | 0 Lo ‘7 g o
17 | 1 | 2.9 0 i
16 7 LoooLo o ?
15 £ o171 | 3 |
14| & | 14,73 i 7 %
R & P17 ‘ 7 |
17 ¢ “ i g7 i & {
e Ny ! e | o i jl !
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) i 0 0 o i
4 ! 0 0 ‘ 0 f
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0 | 0 oo ? 0 o0
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Az the above table shows, five subjects {(14.3 percent) in the

experimental group failed the pretest (i.e., each one of them

had

below ten scores, out of twenty items, which was the average mark),

while subjects (17.1 percent) in the control group failed

63}
[
»
"

the



same test. In other words the former group achieved 85.7 percent

pass rate and the lstter group had the BZ.9 percent pass rate.

Although the quality of individual scores in the experimental
group seems to be better than those recorded or scored in the
control group, the overall performance ot both groups iz almost
equal. Further information in the next tables may help

us contirm whether the subjects had the same Enowledge of +the

treatments before they were exposed to the two different tesching
methods.
) TABLE VII(a)
SUBJECTS ™ PRETEST SCORES IN THE DISCOURSE ANALYSISwguﬁﬁllOﬂS
EXFERIMENTAL SN
CCLARE AL Nz 2E
L L SR )
»‘4 1 oy ¢y .Y -y ‘J
5 i G i f 7 oD
7 7 ;t 4 f11.4
& i 14 P40.0
S € f % LT
1 i i J . ;
= : ) H : - : -
A ' i 7y ‘ Oy
1 ! i 5 ] : 3 { Fo 4
e ; . & Lad ' .t
iy i i l i I g b i
in Table VIIiz) above. +he Separate analveils of the

scores  indicates that four subjects (11.4 percent) in the



experimental group failed the pretest dizcourse analvsis questions.
and three subjects (8.6 percent) in the control group also failed
the same guestions. This represents 83.6 percent and 91.4 percent
pass rates in the experimental group (class Al) and the control
group (class AZ)Y, respectively. In each group six subjects (17.1
rercent) scored five marks out of ten. Further more. whereas
twenty-tive subjects (71.4 percent) in claszs Al scored above
average (i.e., more than five marks), twentyv-zix subjects (74.73

percent) in class A2 scored the same proportion of marks in the

same guestions. This performance seems to indicate that the twe
groups” ability to answer discourse analysis guestions in the

pretest was almost the same.

Let u

Ul

now examine the experimental and control groups’
prerformance in the pretest conventional approach gquestions in the

next table.



EXPERIMENTAL GROUP CONTRCL GROUP
CLASS A1l (N=35h) CLASS A2 (N=35)
NUMBER OF % NUMEER OF %
SCORES SUBJECTS SUBJECTS
10 0 0 (G 8]
g 3 &6.6 0 0
g 11 31.4 5 14.3
7 11 31.4 10 28.
& 1 2.9 a8 22.9
5 5 14.3 4 11.4
4 2 5.7 4 11.4
3 1 2.9 4 11.4
2 1 2.9 0 0
1 ¢] 0 O 0
0 0 0 0 0
The information given in Table VII{b) above indicates that
wheress only four subjects (11.4 percent) in the experimental

group failed the conventional approach guestions, eight
subjects (22.9 percent) in the control group failed the same
gquestions. This means that thirty-one subjects (BB .8 percent)

in the former group and twenty-seven subjects (77.1 percent)

in the latter group psssed the conventional guestions. The
difference between the performance of these two groups in the

pretest conventional approach questions seems to be guite

negligible.

The combined and separate analyses of the subjects’
individual pretest scores in Tables VI, VII(a)} and ViI(b)

indicate that although the guality of scores in the



experimental group aPPParen o be slightly better than the scores
in the control group, the overall performance did not show anv
significant difference between the subjects” knowledge of the
rreatments at the beginning of this study. In order o confirm
this proposition, the researcher Ifound 1t necessary TCo use A
stical test.
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The pretest mean scores for the experimental group and the
control group were 13.2 and 11.9, respectively (see Tables I and

ITIy. After following the computational procedures used 1in the

analysis of variance (Roscoe, 1969:232-5; Hays, 1973:474-8). the

researcher arrived at the following ANOVA summary for the pretest

-.')

mean sScores

TABLE VIII: ANOVA SUMMARY FOR THE PRETEST SCORKS

Summary Table for the Analysis cf Variance

N T 'j e
Source of variation | Sums of % 4f | Mean | F-ratic

. Sguaresz | | Sguares|

] ; ) i

i § i !

; - o e L e
Betwesn groups | igr o1 ; 4] 3.7

: i : i
Within groups | 51,3 (e | 7.8 |

) ; i ]

; | ; i
TOTALS i 541.3 188 |

i i { {

The computed value of F iz 3.87. At the probability level of 0.uE,
the tabled value of F (with 1 and 68 degrees of freedomi is 2.95,

2 the value nearest to 686

Q

with 70 degrees of freedom used
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calculated F-value (3.837) is less than the tabled wvalue
(3.983. Therefore, the assumption that the performance of the
two groups was initially the same is maintained; that is to

s of

o

say there is no significant difference in the pretest mea
classes Al and AZ. Besides indicating that the performance of

the two groups was egual st the beginning of the study. this

ek

result also confirms that the cluster random sampling, which

was done before the pretest was administered, was effective.

The hypothesis of this study was that there would nct be
any significant difference between the posttest ores of
pupils who received the discourse analysis strategy and those
who received the conventiconal approach (see 1.4). Since the
unit of statistical analysis in studies of this nature is the
performance of the group, expressed by the classs’s mean (Borg
and Gall, 1978:438), the purpose of the statistical analysis
is to determine whether the mean posttest score of the class
that was taught using the discourse analysis strategy is
significantly different from the mean posttest score of the
class which was taught using the conventional method. When
the posttest scores (refer to Tables II and TIT in Section
4.1) were computed using the analysis of variance (ANOVA)
procedures {Roscoe, 1868:832-5; Havs, 1873:474-8), the values

were recorded as follows:



TABLE 1X: ANOVA SUMMARY FOR THE POSTTEST. SCORES

Summary Table for the Analyvsis of Variance

|
]

of variaticn | Sums of
i 5

| i o R

Souree | df | Mean I F - ratic
SAUAYes | I squares |
; é ; :

Between groups S A [ U R Y AR | f 3. 40
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| e z
Within groups LoT40.T foes b 1009 |
TOTALS L7778 PoBsa !
‘ i i {
The above table shows that the obtained F-ratio iz 2.40. At

the szspecified probability level
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(with 1 and 68 degrees of freedom: is 3,98, with 70 degrees o

the obtained F-ratic (3.40) is emaller than the tabled value
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For this reason we Tall to reject the null hyrpothesis

. 1969225, 2320, Since the null hypothesis has been
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it means there iz not sufficient reason to believe that
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there is significant difference between the posttest means of the

]
u)

experimental group (i.e., class Al) and the control group (i.e.
class AZ). The research results. therefore., seem to support the
hypothesis that the discourse analyvsis strategy has the same effect
on the performance of purils as the conventional method of feaching

ng comprehension.

readi
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For the

n

ake of verifying the research results the

0

investigator computed the posttest scores using the t-test (Roscoe,
1369:166-68). The observed t-value was 1.B5. Using 83 degrees of
eedom, the tsbled t-value, in a two-tailed test, was 2.0 at the

0.05 level of significance. As the observed t-value (1.85) was

to reje the nall hypothesi These results were the same ss the
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ones obtained when the ANOVA was used, as

The statistical analyses of the mean posttest scores in the
previous Section (4.2) revealed that at group level there was not
any significant difference between the performance of pupils who
were taught using the discourse analysis strategy and those who

were taught by the conventional approach.

At face value, the results of this study could imply that the

conventional method of teaching reading comprehension is just a

&)

effective as the discourse analysis strategy, in spite of the
elaborate nature of the latter (i.e., in compariscn with the
former). Crystal’s apt comment on teaching methods (1987:374)
could, thus, be justified:

Each method is based on a particular view of language
learning and usually recommends the use of a specific set
of techniques and materials, which may have to be
implemented in a fixed sequence. Ambitious =laimas are
often made for a new teaching method, but none has yet
heen shown to be intrinsically superior.
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1975:412) . This oould mesn thst although the conventionsl metho
Lo howve the ssme effect on the pz;ila' verformence 3s the

Jdlocoaros sLsiyolis etrategy, these two methods may not hove

alifected puplils” performsnce in

gxactly the same way. Perharps

subjects in the experimental group

row scores and bigger mean score and medisn than those in the

control group (refer to Table II). A more precise compariszon of

[oR
o

the subjects” individual postiest scores in both groups can be ma

from the following table:



METHODL 1 METHCGD 2
EXPERIMENTAL GROUP CONTROL GROUP
CLASE A1 {(N=3E&} CLAZE AZ {N=35)
SCORES Number of -8 Number of %
Subjects Subjects
20 0 0 0 O
18 0 O 0 0
18 QO 0 O 0
17 1 2.9 1 2.9
i6 4 11.4 1 2.9
15 5 14.3 2 5.7
14 5 14.3 2 5.7
13 a 8.6 4 11.4
12 N 2 5.7 4 11.4
11 2 5.7 3 8.6
10 ) 17.1 4 11.4
g 3 8.6 & 17.1
8 1 2.9 3 g8
7 0 0 2 5.7
& 0 0 1 2.9
5 2 h. 1 2.9
4 1 2.4 0 0
3 0 O 0 0
2 0 0 1 2.9
1 ¢ # & {
0 0 0O 8 0

In the class that received Methed 1 {i.e., discourse
analysis), 80 percent of the pupils scored ten and above out of
twenty items while 60 percent of the pupils in the class that was
taught by Methed Z {(i.e., the conventional approach) scored the
same proportion of marks. This means that more subjects in the
control group failed (40 percent) than in the experimental group

(20 percent). Even qualitatively, pupils in the experimental class



61
got better or higher marks than their counterparts in the control
group. The total scores for the experimental group and the control

group were 420 and 363, respectively.

o

nalvsis of the scores that subjects in both

)

Even the separate
groups obtained in each sub-test of the posttest indicates that
subjects in the experimental group had higher marks than the
subjects in the control group. This information is given in Tables

XI {a) and XI (b).

TABLE XI(a)

- o o
METHOLD 1 METHOL 2
EXPERIMENTAL GROUP CONTROL GROUFP
CLASS Al (HN=3&H) CLAZSS AZ (N=3DH)

SCORES NUMBER OF % NUMEBER OF %

SUBJECTS SUBJECTS

10 ¢ ¢! 0 0
S 2 5.7 1 2.8
el G 17.1 4 11.4
7 11 31.4 3 g.6
& & 17.1 7 20.0
5] 5 14.3 g 25.7
4 4 11.4 5 14.3
E 1 2.9 3 ~ 8.6
2 ¢! ¢ 2 5.7
1 O & 1 2.9
O (4] ) G O

five and above out of ten items in the discourse analysis questions

and 14.3 percent failed, while 68.6 percent of those who were in
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the control group scored the same proportion of mark
and above) in the same gquestions, and 21.4 percent failed.

Further, wheress 71.4 percent of wukj ote in the
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METHOD 1 METHOD 2
EXPERIMENTAL GROUP CONTROL GROUP

CLASS A1 (H=25) CLASS A2 (N=35)
NIMBER OF 2, NIMBER OF o
SURJEOTS SUBJECTS
10 t 0 0D ! 0 o
2 ! - £ 7 { I r
Lo H — R— a - e 4
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The resultz in thes above table how  +that in the
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five and above out of ten items, and 71.4 percent scored the
same proporbtion of marks in the control group. Although the
overall resuits were almost egually good on this variation of
the independent variable, twenty subjects (57.1 percent) in
the experimental group scored marks above average (i.e.,
between six and nine cut of ten items), and sixteen subjects
(45.7 percent) in the control group scored above asverage in
the ssme questions. In addition, the biggest number of
subjects in the control group {(25.7 percent) scored only five
vut of ten items while most of the pupils in the experimental
group scored either six or seven. The guality of individual

COY in the experimental group seems to be better than in

4]
oD
u

the control group.

However, in spite of the fact that descriptive statistics

and posttest raw scores {(as observed in Tables II, I1I, X,
Al{a), ZI{b) and Appendix IV} indicate that most of the pupils
who received Method 1 {(i.e, discourse analysis) scored higher
marks than the pupils who were using Method 2 (i.e, the
conventional approach}, inferential statistics, which provide
a more reliable basis of determining whether or not there is
a significant difference between the group means, compel us to
conclude that there is not sufficient eason to make us

believe that the discourse analysis strategy, as applied in

this study, enables pupils to score significantly hisher marks

than the conventional approach.



At the beginning of the study the researcher assumed that
since the discourse analvsis strategy (Method 1) employved more
learning activities, such as a more detailed examination of
the reading comprehension text, than did the conventional
approach (Method Z), subjects in the experimental group, who
received Method 1, would get a significantly higher posttes
mean score than those in the control group, who received
Method 2. The major difference between the two methods lies
in the manner the answers are arrived at by the subje

cte
(i.e., the extent or depth of textual analvsis) and the

deliberate attempt in the discourse analysis strategy to

analyse the relationships (or lack of them) between linguistic
elements in the text: and the integration of other ar of

language teaching in the comprehension lesson by helping
pupils to use what they have learnt from the text in their
composition, summary, oral work in the form of debates, etoc .,
which may be & follow-up of the reading comprehension

exercise.

Whether or not the pupils in the control group (i.e.,
Method 2 class) indirectly inferred syntactic relationships in
the texts they read before anawering questions, one thing is

at least clear, and that is, there was and there is n

)

deliberate attempt in this method to draw the pupils’
attention to analysing relationships (or the lack of

relationships) between linguistic wunits in the reading
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comprehension passages. In addition, the conventional approach
does not even embrace the principle of integrated langusgs
teaching. The following reading comprehension exercises based

on a short text, illustrate the main thrust of each method.

{1}y As the sun rose,

=) 20 o _mpep shooting forth
= 3N i aafik rays in their backs,
2a K . and it was gradually

becoming a little

warmer, they reached

Kanyanta.

(2) Chanda aalaeba umunankwe {2) Chanda said to his
i, 'Mune pano ik friend, "My friend, we
omba ashaala imi s shall have Lo travel

i at sutd tufike thirty kilometres more
5SaME . before we arrive in

Kasama."”
For details of the kind of teacher/pupil activities that may
be included in the preparatory stage of the lesson (i.e.,
introduction and oral practice) before the pupils can answer
the questions in the testing exercises set on this short text,

refer to Appendix I.

The following gquesticns could be set under the



conventional Method:

(i) What is happening in this short story?

(ii) Who were travelling in this story?

(iii) What time did they set out?

{iv) Where were they going and where were they coming
from?

(v) How far is Kanyanta from Kasama?

{(vi) How did the boys feel before the sun rose?

{vii) Where is this story taking place?

{(viii) What does the expression .. .ukufyuuks...” (1) mesn?

.In addition to the above guestions, pupils receiving the
discourse analvsis method  could | answer +the following
guestions:
xplain what the underlined words or parts of words
refer to in the following:

(i) "...yaalasa...” (line 1).

(ii) "...shaabo...” (1).

(iii) "...yaatendska..."” (1).

(iv) "...baafika...” (1).

{(v) "...aalaeba...” (2).

{vi) 7"...Mupe..." (2).

{(vii) "...pano..." (2)

(viii) 7...twafika...” (2)

(ix) Yol tufike. ..V (2).
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I+ should be noted, however, that the tvpe of discourse

0]

analysis guestions used in the preceding testing exercise i

rent from the multiple-choice ones used in the study

materials, though the principle is the same.

In the discourse analysis teaching procedure the written
reading comprehension exercise could be followed by an cral
ivity, a composition or a summsry exercise hased on the

text the pupils have been analysing.

The preceding exercises sppesr to reaffirm our earlier

nal approach aims  at
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Perhaps there could be soms reassons teo explain why the
results cocourred in s way contrary to the assumpticons made

sbout +the two teaching methods used in this study. For

and 127 were stresmed in such a way that pupils who had higher

soores in Mathematics and the
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postiest mean score of the experimenta 8.1 g

the discourse analysis method.

+the bype and form of digcourse snz

)
WEDALCDE

questicns which require puplls to write

+

b1l sentencesz, the researche

choice 4ype where s pupll is reguired

four various answers suprlied by the
multiple-choice gquesticons the fe 5 verv high possibili
muitipig-ChRolos JUEDCLIULD rhere 1o A very hign poSsSloicl:,

an  imaginative, intelligent pup

do. Lindgren (19858:419) highlights

Tests composed of cholce-type iteme are oiten
criticized on  the grounds  that they measure
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igsolated bits of information. Hence the student
who has an ability to pick ds anﬂ ends of
factual information appears Lo
even though ne may have no fune
of the subject at hand.

It shouid alsc ke noted that the maltiple-choice questions
give clues to the meaning of the pasgsage and this leads even
a weak pupil to a level of comprehension which he may not have

achieved alone. One could also argue that since subjects in

both the experimental and control groups were exposed to the

conventional and discourse snalveis guestions in the pretest,
even Method 2 subjects (i.e., those in the control group) who

did not receive Method 1 (discourse asnalvsis) were probably
provided with some practice Lo be able to score higher marks

in the posttest (Mason, 1978B:76).

The implication of the above speculation is that the
maltiple-choice gquesticns used in the discourse anaslysis
gquestions might have given an allowance for the conventional
approach pupils (i.e.. the contrel group) to guess the

answers, as is sometimes the case with choice-type guestions,

m

Qu
[
=
e}
A
s}

even though they may have had no functional understand

what they were expected to do. However, when one looks at the

ot
Q

dissected scores in Tables ¥I(a) and XI{b) one may fail
find any strong reason to believe that there was any weakness
in the choice-type items given in the tests. Out of the total

number of 70 subjects only 57.1 percent (i.e.. 40 pupils) had

scores that were above average in the discourse analysis
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multiple-cholce guestions, and 51.4 percent {(i.2., 38 purpils)
obtained the same proportion of scores in the conventiona

ach  free response ice., non-objechive) gueshtions.

O

APPLY

Whereas 14 subjects (20 percent) scored five marks (i.e., an

average mark) =ach in discourse snalyels queationzs, 16
subjects (22,9 percert) falled these guestions. In the

conventional guestions 15 subjects (21.4 percent’! ocut of 70

scored five marks (an sversge mark) each while 12 (27.2

dquestions and the direct non-obiective conventionsl guestions
was almost the same. In fact some pupiles told the teacher
{(i.e., the experimenter) that multiple-choice guestions were
trickier and more confusing than the direct or free response
questions. Others felt the variety in guesticon form was

(1979:306), the

"

interesting and, to borrow Stathmann s words

T

mental exercise it genersted stimalating.

in the sbsence of previous research findings concerning
the strategies for teaching the reading comprehension of

«

ambian languasges, it becomes imperative to compare the
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wudy with what other scholars who have
conducted resesrch in methods of second and foreign language
teaching have found. It was wmentioned in Chspter 2, for
xampls, that when an investigation was undertaken at the

University of Hsifa (Groebel, 1973:3068-8) to compare two



strategies of teaching reading comprehension, 1t was found
that there was no significant difference between the gain in
the level of aschievement of the shudentse +tavght by the
traditional-frontal method and the gain in the level of

achievement of students taught by the self-test method.

Grouebel attributed the results of these studies to the
problem of standardizing teachers” behaviucor. She stated that
although every effort was made by the participating teachers
to distinguish sand implement the two methods clearly, it was

still difficult to be certain that the two methods re always

wm

presented as conceived. In spite of these findings, Groebel

maintained that although there was no significant difference

between the gains resulting from each of the two methods,
there was a very =mall positive tendency for the self-test
group Lo show a slightly higher improvement. It would be

m

appropriste, nevertheless, to ntion that in her rrelude to

the above research report Groebel (19732:308), guoting Paul D.

Research indicates that there is little difference,
if any, between the various strategies for teaching
the reading comprehension of foreign language
texts.

We may also wish to conclude that although the present

study deals with the teaching of reading comprehension in a

should probably be

ru
*
T
-'J)
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Zamblian language, PBemba, its=

interpreted in the light of the findinss of teaching methods



studies done elsewhere in second or foreign languages. One
may argue that although the statistical anslysis in the
present study  indicates thsat there wss no significant

difference between the discourse anslysis strategy and the

foie

conventional approach, An

[l

nspection of the raw data (i.

the subjects” individual posttest scores) shows that subject

0

in the discourse asnalysis group scored slightly higher marks

than their counterparts in the conventional spproach group.
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:ould, therefor contend that of the two strategies of
eaching reading comprehension, discourse analysis appears to

be slightly more effective than the conventional approach.



CHAPTER 5

5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary

This study involved making a comparison of two strategies
in the teaching of reading comprehension in Bemba. The
conventional approach (i.e., the method which is currently
used for teaching the reading comprehension of Zambian
languages texts in secondary schools) was compared with
discourse analysis, which is a new strategy in the teaching of
Zambian languages such as Bemba. The investigation was
essentially aimed at measuring the performance of pupils who
were taught by the discourse analysis strategy and those who
were taught by the conventional approach in order to establish
which of the two methods could enable pupils to score
significantly higher marks in a posttest comprising the

conventional approach and the discourse analysis questions.

The study was done at Kasama Girls Boarding Secondary
School, and the sample, which was drawn from a population of
about 200 Grade 11 pupils, consisted of two classes of girls
between the age of 16 and 19, totalling 92. Out of these, the

total number of subjects who took part in this study was 70

since not all the pupils in the two classes were taking Pemba.
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The research design (pretest-posttest control-group
design) required the use of two groups, an experimental group
and a control group. Therefore, a random sample of the two

~lasses mentioned earlier on were selected from the four Grade

11 classes through cluster sampling. . Grade 11 Green, which
was coded class Al, was the experimental group while Grade 11

Orange, which was named class AZ, was the control group.

Teaching and testing materials which were used to gather

re data for testing the hypothesis constituted the

w®

s

4}

arch
esearch items or measures. These materials were designed
according to the specifications of each teaching method.
Administering of the measures to the subjects at Kasama Girls
Boarding Secondary School was preceded by pilot testing (of
these measures) at Kalonga Secondary School in Kabwe and

Kasama Bovs Day Secondary School. Pilot testing was aimed at

validating the research items.

After the pretest had been administered to both the
experimental group and the control group, the ordinary class
teacher, who acted as an experimenter, started administering
the two treatments to the two groups. Class Al received
Method 1 (i.e., discourse analysis) and Class AZ received
Method 2 (i.e., the conventional approach). At the end of a

two-month pericd a posttest was administered to both groups.
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Both the pretest and posttest consisted of ten
maltiple-choice discourse analysis guestions and ten
conventional direct or free response questions. Thus, each
test comprised twenty items. The raw scores recorded for each
subject represent the number of correct responses she obtained
out of the twenty items in either the pretest or posttest.
Since the pupils learned together in their classes, the
performance of esch group (expressed by the class’s mean
score) was used as the wunit of analysis (Borg and Gall,
1879:438). The pretest mean scores for both groups, which
were not statistically different, were used to establish if
the performance of the two groups was equal at the beginning
of the study. In the posttest, as Borg and Gall indicate

(1979:438), the purpose of the statistical analysis was to

w

n

determine whether the mean posttest score of the class that
received teaching Method 1 was significantly different from
the mean posttest score of pupils who received teaching Method

2.

The analysis of wvariance (ANOVA) was used to analyse
posttest mean scores of the two groups in this study. The
obtained F-ratio was 3.40 and, at the specified probability
level of 0.05, the tabled value of F (with 1 and 68 degrees of
freedom) was 3.98, with 70 degrees of freedom used as the

value nearest to ©68. Since the ocobtained F-ratio (3.40) was
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smaller than the tabled value (3.83), we failed to reject the
null hypothesis. This meant that statistically there was not
any sufficient reason to believe that there was a significant
difference between the posttest mean scores of the
experimental group and the control group. When the researcher
used the t-test to verify the results, it vielded the same
results as the ones found when the ANOVA was used. The
research results, therefore, supported the hypothesis that the
conventional method of teaching reading comprehension was just

as effective as the discourse analysis strategy.

Although the posttest mean scores were not statistically
different, a close examination of the subjects” individual
prosttest scores (i.e., raw scores), shows that the performance
of pupils who were taught by the discourse analysis strategy
(Method 1) was relatively better than that of pupils who were
taught by the conventional approach (Method 2). For example,
the raw scores in Tables XI(a), XI({b) and Appendix IV indicate
that while only {five subjects (14.3 percent) failed the
discourse analysis questions (i.e., scored below five out of
ten items, or below 50 percent) in the class that received

this method, eleven ubjects (31.4 percent) in the

)]

conventional approach class failed the same qQuestions. The

same results show that whereas nine subjects (25.7 percent) in

n"\

the Method 1 (i.e., discourse analysisg) class failed the
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traditional gqguestions, ten subjects (28.8 percent)
in the Method 2 class (i.e., the class which received the

conventional approach) failed.

The subjects” performance in both groups could be deemed
almost equally good on one variation of the independent
variable (i.e., the conventional approach as one of the two

methods of teaching used in this study). In the discourse

n

nalysis class, 74.3 percent passed the traditional guestions,
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1.4 percent pa same guestions in  the
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while s
conventional approach class. The pupils’® performance could
not be considered egually good on the other level of this
variable (i.e., discourse analysis) beqause a bigger number of
the pupils who received this method seem to have done better
on both the discourse analysis (B5.7 percent versus 68.6
percent) and traditional guestions (74.3 percent versus 71.4
percent) than the pupils who received the conventional
approach. These results could render credibility to the
assumption that the discourse analysis procedure better eguips
pupils with the tools of critically asnalysing and evaluating
both the semantic and syntactic relationships in the
comprehension text than the conventional approach. At least

this is what the subjects”™ posttest raw scores appear to

u

indicate.
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This study was conducted in the third term (September to
November, 1991). This is a very busy term in that the
examination classes (i.e., Grades 9 and 12) are busy preparing
for their final examinations. The examination mood that
prevails in schoels during this term compels the teachers to
concentrate on revision work. Bven the non-examination
classes like the two Grade 11 classes used in this study are
expected to write their end of term tests. These factors
usually affect the morale of both the teachers and pupils in

that teaching or learning new work in the third term,

especially after mid-October, is not taken seriously.

The rearrangement of classrooms in readiness for the
examinations also adds to the school community s feelings of
expectation, anxiety or restlessness. Even though the school
authorities kept the non-examination classes learning up to
the last two weeks of November when they were also given tests
to write, one canncot rule cut the adverse psaychological effect
the examination mood in the school may have had on the
subjects of this study and the teacher who administered the
treatments. This means that while the subjects of this study
were following this programme they were also preparing for

their end of term tests. Their attenticon may have been divided
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and this could have adverzely affected the subjects”

performance. Perhaps the results would have been different if

the study had been conducted at a different time of the year.

The two-month period which was devoted to this study may

situstion where there are no

11

have been insufficient. In a

r

economic constraints, it would be prudent to extend tﬁis kind
of study to three or four months. This may give the pupils
and the teachers involved in the study more time to acguaint
themselves with the teaching methods (especially the
experimental one) used so that when the pupils” performance is
measured, there is no doubt that adequate work has been done.
It would also be a good idea to conduct this study in two or
three schools so that a bigger and more representative sample
of subjects is covered. Perhaps thisz too could produce

different findings.

Considering that the pretest-posttest control-group
design used in this experiment probably provided the subjects
with some practice that might have helped them to get higher
acores in the posttest, a posttest-only control-group design
may have produced different results. This speculation is
strengthened by Mason s assertion (1878:92) that the posttest-
only design with its economy and efficiency is usually the

best cholce in situations calling for an experimental design.
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However, one should also examine the disadvantages of using
the posttest-only control-group design (Borg and Gall,

1979:548-9) before making a choice between these two designs.

5.3 Conclusion

This study has shown that although there was no
significant difference (atatistically) between the performance
resulting from each of the two methods, there was a small
positive tendency or indication for the discourse analysis
group to do slightly better than the conventional approach

group. This fact was identified when the researcher examined

the subjects”™ posttest raw scores (i.e., their individual

It is also worth mentioning that at the end of this study
the experimenter (i.e., the ordinary class teacher who
administered the treatments) told the investigator that the
discourse analysis strategy was better than the conventional
approach because the former did not only ensure that the
comprehension passage was examined in more details, but it
also integrated many tasks and activities in cne lesson. The
other three teachers in the department, and the Zambian
languages teachers the investigator worked with at Kalonga and
Kasama Boys Secondary Scheools during pilot testing of

research materials, also subscribed to the experimenter’s
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views after they had examined the teaching materials,
exercises, tests and written lesson procedures. It was
generally observed that in the discourse analysis method a
detailed analysis of the setting of a text, the characters,
major incidents and theme(s) in it (i.e., the text) linked a
reading comprehension lesson to literature teaching where
these aspects are explored in more details. Morecover, the
analysis of idiomatic expressions, proverbs, different forms
of figurative language (e.g., metaphors, similes, irony,
etc.), stylistic features and relationships between linguistic
units in the text incorporated the teaching of language work
(i.e, structure) into a reading comprehension lesson.
Preparing a composition, debate or summary question on the
theme(s) or other aspects in the reading text alsoc promoted

the integration of skills and/or tasks.

The observations made in this study point to the need for
the teacher to ensure that the classroom activities contribute
to the development of real life language activities such as
the development of reading skills, the acguisition of content
(i.e., acquiring general knowledge, skills, attitudes and
values embodied in the text), the expansion of language
competence {(i.e., acgquiring and using new words, expressions
and grammatical elements which occur in the text), etc.,

(Carver, 1873:284-5). This ideal situation could be created
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in a classroom if the language teacher used both the

conventional approach and the discourse analysis strategy.

On the basis of what has been stated above, it can be
argued that this study has contribute@ something in the field
of learning and teaching Zambisn languages at the levels of
curriculum development, exsmination seetting and teaching
methods or general classroom practice. In other words, the
study could have direct application to curriculum development,
examination setting, production of educational materials and

classroom situations in schools and colleges. One other major

w

contribution of this study is ite emphasis on using language

activities:
i) that involve real communication,
ii) in which language is used for carrying out

meaningful tasks,

iii) that effectively engage the learner in meaningful,

@

appropriate and authentic language use,

iv) that help the learner understand the social context
in which language is used and

V) stimilate the learner’s imagination to be able to
identify linguistic elements and their
communicative wvalues in the text (Richards and

Rodgers, 1836:71-2).
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All these language activities illustrate how some of the
psycho- and sociolinguistic theories underlying communicative
language eaching practices ocan be used even in the L1
teaching situations to provide each individual child with the

skills and opportunities to us
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tongue s versatilit cCro the ranges of experience of life.
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child a chance of looking again at something (i.e., his

language) he takes for granted (Canham, 187Z2:48-55, 64).

5.4 Recommendations

Considering that modern language teaching methods require
that the teacher adeopts an eclectic approach in his teachinsg,
in which he blends aspects of different methods to meet the
demands of particular teaching situations {Crystal, 1887:374),
Zambian lansuages curriculum developers, examiners and
teachers should also attempt to design and/or use teaching
materials and tests based on the discourse analysis procedure

instead of restricting the structuring of their materials and

tests to the demands of the conventional approach only.

It is recommended that the teacher varies the reading
comprehension lesson procedures. For additional details on
the variety of teaching strategies, gquestions and questioning

techniques, the teacher should refer to Burmeister (1978:94-
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100, 2368-683), Whitaker (1983:329-31), Carver (1978:292-97).
Sharp (1973:681), Canham (1972:28) and Dawson (18971:51-Z).
These scholars have amplified the reading comprehension
teaching strategies and teacher/pupil activities in the
introductory, development and follow-up stages of the lesson,
some of which we have locked at in Chapter 1 (1.1), Chapter 2
(Review of Related Literature) and Sample Lesson 1 (Appendix

.

In addition to the innovations suggested here, the
teacher should design direct (i.e., non-objective) discourse
analysis questions similar to the ones asked in the model
questions after the short text given in Chapter 4 (after Table
XI(b)) instead of asking pupils multiple-choice gquestions
throughout.. The teacher should realize that providing pupils
with a geood wvariety of probinsgs gquestions is one of the
effective ways of helping them to learn more from the

comprehension text.

It 1

Ui

also advisable for the teacher to promote
integrated language teaching in class, which modern languasge
teaching methods emphasize, by combining various tasks and

activities in one lesson {(see Secticn 5.3, paragraprh 2).
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In the event of one trying to replicate this study, one
should take into account the methodological limitations
reported in Section 5.2 so that necessary modifications are
made to perfect one’s intended study. It would be better, for
example, to conduct a similar study but cover many schools and

lasses, extend the duration of the study from two to three or

]

four months and make sure that this pericd falls between the
beginning of the first term and the end of the seco nd term to
avoid running into the “busy term” (i.e., the third term).
This would ensure two things: (i) subjects would be adeguately
exposed to the treatments, (ii) a larger and more
representative sample bf schools wonld also be covered and
hence allow for the generali zation of the results to all the
secondary schools in Zambia. It would egqually be a good ides

t+o find out how the two teaching methods could affect the

pupils” performance at both junior asnd senior secondary school
levels, since the present study only dealt with a sample of
senior classes.

To the best of the researcher”s knowledge, this is the
firat attempt to carry out an investigation into one of the
aspects of the teaching of Zambian languages in our country.
Therefore, if there are flawz in the study, this could partly
be attributed to lack of adequate exposure to any previous

work done in the methodoleosy of teaching Zambian, let alone
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African, languages. What has been done in this study can only

be compared to attempting to leave the door ajar instead of

n

opening it for people to see what has been or can be done in

Q

Zambian languages teaching methods. There is so much virgin

land in this field of study that there are almost countless

unsettled issues or guestions that beg snswers. Further and
persistent studies should certainly be conducted to find
answers to some of the following guestions:

(i) How have the Zambian languages teacher training

programmnes been organized since their inception in

1975 and 1976 (Miti, 1976:38) at the University of

Zambia and Nkrumah Teachers” College, respectively?

(ii) How relevant are these programmes to Zambian
languages teaching?

(1ii) Is there a proper link between Zambian languages
methodology courses and Zambian languages
literature and language courseg?

(iv) Do Zambian languages trainee teachers learn more
theoretical Bantu linguistics than applied
linguistics as it relates +to +the teaching of
Zambian languages?

(v) What has been the effect of +the shortage of
qualified manpower on Zambisn languasges teacher
training programmes at the University of Zambia and

Nkrumah Teachers” College?



(vi)

{(vii)

~~
b
™

s

(xii)

37
How effective are +trained Zambian languages
teachers compared to their unirained counterparts

who have been seconded to Zambian languages

m

?

departments in most Zambian secondary schools
Does the University of Zambis produce more

)

effective teachers of Zambian languages than

Has the inferiority complex brought about by the

low status given to Zambian languages adversely

o

.

affected the performsnce of teachers and pupils in

To what extent do trained teachers of Zambian
languages employ the skill of improvisation to
avert the serious shortage of teaching materials in
secondary schools?

How do dialectal differences affect the teaching of
each particular Zambian languasge?

How effective are the strategies or techniques of
teaching grammar/structure, composition writing,
translation, oral and written literature, sSummary
and oral skills in Zambian languages?

How relevant and effective are the Latin-oriented
Zambian languages grammar books and dictionaries in

the teaching of the structure of Zambian languages?



{(xiii)

(xv)

(xzvi)

(xvii)

—

xviii)

{xix)

B3
Why do most Zambian langnages teachers concentrate

on teaching cultural aspects of Zambian language

w

at the expense of language structure?
Considering that languasge 1is a sgkill +to be
developed and perfected rather than s body of

knowledge toc be mastered (Moody, 1983: 386-87), what

aspectes of Zambian languasges as Lls should be

standardized orthographies of Zasmbian languages

0

since the Ministry of Education recommended this in

Is there any relationship between Zambian languages
syllabuses and the examinations that are set at
Grades 7, 9 and 12 levels?

Is the curriculum for Zambian languages determined
by the examinations or vice versa?

Does the Zambian languages curriculum promote or
hinder the development and learning of Zambian
languages?

What has been the effect of Government lansguage
policy on the 1learning and teaching of Zambian

languages? etco.

Researchers who are interested in the teaching of Zambian

languages

should endeavour to delve into these and other
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aspects in their future research and hopefully open new
grounds, which might improve the learning and teaching of

local languages in this countryv.
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Method i J1S00UN0R0 Ansivsis otlalegy

Step li lniroduction

Teacher involves puplis in an sotivity relevant
roplc they are about to read. For ewamplie, the teachey
may ask puplls the following gquestions (1in Femba ) :

1. ‘e travelling nowadaye mach easier in our country than it

was forty years ago’

o What is the difference LeLwesnh che way people used to
wpravel in the past anc the way they travel today’y
5. By what means did the people travel Irom TUTAS sreas Lo

urban places’

to g0 Lo urnan

4. What made people leave

go to the urban areas Ior Thie DM€

reasons’

Spep Z: KReading the Passsge

i)

. sufricient time to read the

1]

8!

pupils

i
,31‘
{n
i
W
1
st

Step G Assessing Fuplls’ Generadl Understanding  of the

rassage

lowing guestions (in Bemoa | -

,-. ~
jidl

‘eacher aske pupils the 1o =

1. Who was thne youngest person among the traveli@rs?

o Where did the travellers spend their Tirst night?




3. Where were they going?

4. How many people did they meet on the second da ay of the
Journey?

o. What are the names of some of the elders who were in the

writer s party?

Teacher discusses the Passage with pupils using the
following gquestions (these would ke in Bemba ) :

1. Is this story taking place in a rural area or in town?

0}

What “1ues in the passage have helped vou identify the

rlace?

o What time i3 it at ths beginning of thes passage? Mention
the clues contained in paragraph one.

3. "Tumwitabe. .. {line 4). What other expressions can
you use’

4. "Necebelamo...” (line 5). What does this mean? Mention

alternative expressions which can be used. Wha® autho x'a
feelings does this sxpresszicon rortray in this context

5. "o imitante..."” (7). For what things is this word uzed?
What iz the synonym of this wopd” Give examples of
similar words or expressions used in Bemba to Juantify
things.

£, “...ukusckoka nge sembe. .. (13). What two things are
compared in this expression? In what way is the

comparison appropriate?

7. "Mwasha..." (14). Who does this word refer to?

&. Explain what the underlined words or parts of words refer
to in the following:

(i oL lyaaleekula.” (21)
(ii) ".o..giikulu nganshi." (22
{(iiiy Yol cukututwala, Lt (260

-omwatusenda. L (27)



Who
rerer

=Y

)

wite

scould refer to

either
or onliy the vi

onnly the village hesdman

the village

Mrs

headman & wif

Llage headman hi

the word in

the village

. Mutachangwa and her housemaid

the

<
g
-
-
s
fic
n

What does the word .. .nabo...’ (1U) refer to

iz} the writer s friends

(k) the travellers

i)Y  the peorle who had come to payv homage to
hescdman

;&3 the writer and his triends

Which expression best describes Mﬁtachangwa?

iar tight-fisted and zloomy

i) open and generous

o) reserved and mesn

id) friendly but cunning

What feelinge does sentence 15 arouse?

liveliness
nausea and

fright and

W

and happiness

uneasiness

eotions
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Lo, UHga twanwena nga mu menso ve nsaia. ... i
The writer seems to “play on words  thereby
Tmwanwena in an amusing way. What double meaning

he imply”

LAl starving and wading

by choking and foresight:

i’1
~1
=
L84]
0]
m

(==

() drinking and drowning

{d)} fainting and immersion

dizcussing Anowers L0 duesLions
- Teacher marks, or puplils exchange books and

-

under teacher s guidance.
-, Teacher and pupils discuss answers as they mal
Step 7: Follow-up

low-up acti
exercis*. eto.

omposition Wuestion

Imagine that yvou are & Journalist. You witnesgssed the
hospitality given to Conds, Kalembekatfyuke and their
friends by village headman, Mutachangwa. Write an
article ror the Bemba paper, "Imbila’, and highngnu what
vou  &aw  happen. Your mvticie should bhe entitled

"Hospitality Enshrined in our African Culture’

NLB. (i3 Teacher should discuss this exercisze
rupils to make sure that they understand
they are reguired to do.

1111 Teacher should remind pupils and discuss
them the forms and coonventions o©f writ

,

newspaper articles.

uaing
does

mAarR

k.

3 ZUmmnary

with
what

wl*“-'k
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Method 2 The Conventional Approach

1
{]

otep o hReading tne FPassag

i

r gives pupils surfficient time ©o read the passage
iv and write down difficult words and expressions
hey do not understand.

ssessing  Pupile’  dGeneral Understanding of the

Az for Method 1.

Step 4: Discuss

- Teacher discusses difficult words with pupils. He either
asks them to explain the words according to the context
or he himself does so. The teacher may also ask puplls
to use these words/sexpressions in sentences or discuss
with them the other relevant contexts in which thess
words can be used.

- Teacher reads the passage with the class. allowing
individual reading bv as many pupils as possibie.

Step 5: Testing Exercige

- This 1is a written exercise. Teacher asks pupils the
following guestions (in Bemba) and they write the answers
in their boocks:

1. Mutachangwa cautioned the travellers not to leave at the
crack of dawn. He said, "This place is bad.’ What did he
MmeAar

o Who prepared the meal which the travelier took  Aas

breaktast on the second day of their Journey’y

3. What does the expression 'Neebelams. maabondo...” (5
mean’”

4. What kind of attitude did the pecple have tTowards the
travellers? What evidence is there in the passsage T

SUpPpOrt vour answsr’
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it going Lo
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2id people at that time travel in groupst

3 Rt STy
information
=, ~y
for®

Why do the Bemba speakers refer to the

"muntungulya’?

What

LIhavis

Whila pupils are writing, teacher g
S

. Hecussing anewers to guesbions

Teacher and puplils




7.2 APPENDIX 11
TEACHING MATERIALS USED IN THE STUDY

T,

GRADE 11 READING COMPREHENSION IN P2EMBA

TEXT A

i1y Ilyvo abakalamba baayva pa nsska, aayva kwa mwine-mughi ku
alombako apaakusendama. () Ekz mwine-mushi baampeeia

icibutanda icikulu., beebele, “"Mune webeko aboc muli nabo,
teekwesha ukuceslela, ino mpanga iibi; teekwesha ukupitamo
luceeloceelo, kano akasuba kaakaba mu mibili.’

(3) Uluceelo twaceelela pa nsaka. 14 Cilyatyve ubwall bwaiss
- pa nsaka, twaumiwatye, “Tumwitabe Ewa ba mwine-mushi.” (5

Neoebelamo, maabondo: twalaalya.

(68) Cilva twapwa ukulya. ba mwine-mushi baeba abasashi abatl
"M shaale peeiako abanensu akamunani kaakuti bakaye
baleetobela mu nshila.”

(73 Baatuleetela imitante ibili iya nkonshi. (3) Twatooteis,
awe twavalmya ne Ifipe. (9) Baatushindika no kutushindgika,
haatulangilila ne nshila bwino-bwino. (10) Abakalamba twali
nabo badtduhd ha mwine-mushil ifyvoe batusungile.

(11 Pa mushi twaleele ni pa Mutachangwa.

{12 Mutachangwa ebele. “Hane katikeenipo, mwende umutende.
(135 Tkukwilia balakwila nombs kuutala wamonaps DA Noko;
ukusokoka nge sembe takwawama. (14) Mwasha baksa hl na Daara,
18 Jmku.uci bashikulwinwe i 15) Kafikeenipo bane.

(16 Neetwe twavasuka atuti, “HEndita mquai, shaleenipo,
twatootela nganshi pa kutusungs mwatusunga.

(173 Ubushiku twafumine pa Mutachangws twaendele nge njili va
r

mwarna amno. {18} Twapitile mu mpanga iyaatina ;ghzuhL HL
mapooli. (19) Twakumenyetfye abantu batatu abaaleefuma Eu
Falaale baleeya Ku MWe S . (20 Abakalambea pDeena

baalishibeene, baalaipushako no kwingasangwa incitc bwangia-
bwangu. (21) Baatw pl i, mu Nkana na mu Ndola, pantu 11
mis umbd vaaileekula. 224 Beebele, "Fantu abauLngu ahdLPlLam!

bengi, no mukooti wine uxlkile na ku Ndola, ciikulu nganshi

(23 Twalavana, twapusana. (24)Y Twafika na pa Ramushi cilya
caaba muntungulya. {251 Bwangu-bwangu hd Conde baava kuli
mwine-mushi, baatulanga ne anda . B Uilvarive twati
tuleefwavs amenshil avakunaila a'waii, mwine-mushli aisatubuula

ukututwala ku bwalwa uko baasleenwa.
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GRADE 11 READING COMPREHENSION IN BEMDA

JUESTIOND ON TEX] A

ila

lwe

1

liipusho naalikwata amaasuko yane, (a), (b)), (o), (di.
szalepofyve ubwasuko ubulungeeme u&u«lid ayvashaala eiyo

ulembe (ai, (b, (o) nangu (d) mali ~ila liipusho.

P

" -
L)

", .. haampeels icibutanda ilcikulu, beebele...

Ioi ciputulwa ceeshiwi icishililwepo cileiminina
(a1 balva bakalamba abaali ns Ralembs

(b1 ibumba lva balva bantu bonse abaall pa bulendo

o) Mutachangwa

fd) abantu baamuli ulva mushi abalendo baaleelemo
ubushiku bwakubalilapo pa bulendo bwabo.

':..ina mpanga iibi..." (&), eemukuti

(a) mwaliba ifiswango ifingi

ib) mwaliba ifyvaani ifingl ne miti iingil

ic)  abantu abeekala muli ilya ncende baankalwe

(d) umushili wa muli 1lva mpangs tawaba bwino

Bushe 1li shiwi lyaakuti "...maabondo...” (& lileelands
pali tinshi”

{51 Umunani wa mabondo va nama uo baatebeete aba bDantu

(b; icaskulva ico bastebeete kalemba na banankwe.

oy Icaakul icaibeela ipeelwa ku been

iy Umanani W, nams uwall arl alva sl i
baapekanishiishe kalemba na banankwe.

Mu mtande walenga mutanda ishiwi  lyvaskuti  "Mune’

itleelanda
{a) Pa munankEwe wakwa mwine-mushi

ihy palil muka-Mutachangwa
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Twaumana
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GEADE 11 READING COMEREHENSION IN BEMEA

ToNS oN TEXT A

s

.

wasuka ava meepusho vleelemba amaasuko voobe muunsoselo
alellilKa.

Mutachangwa aebele abalendo ukuti tabafwile ukwima pa
zatfwa-miumu. Aatiile, "Ino mpanga iibi..." Bushe
aaloseshe mwi?

Ni naani wapekenye icaakulya caamwikulc ico aba balendo
tasliile pa ndo vaacibili mu bulendo bwabo?

e

Eushe insoselo vaakuti "Neebelamo, maabondo. .. ilolele

mwi’

Bushe imibeel
abalendo vyaali
mulandu usomene it

e y bantu ba mwa Mutachangwa kull aba
i ni® Peela ifishinka ukufuama ma

as
ileesuminisha ubwasuko hoobe.

HA:J-Q'

Ni kwi aba balendo baali no kusangs incito ukwabula
ubwafya? Cinshi caali no kubeela icaayvanguka ukusangsa
incito kuli ici cifule?

Bushe abantu nga baatiila "... tull ne yakuluka umuilopa
ninehi baalosha mwi?

Muulandunshi abantu pali ilva nshita baaleeyvendela wmu
tumabumba pa malendo yaabo mucifulo caakwenda Umo -—umae ¥

lingaana neefyo umfwile wmuli uyu muliandy  insaks
baaleibomfyva ku finshi®

.

icungulco-bushiku abati

T
]
ct
H .
’» >3
o

Mnulandunsbi Ababemba bee
“Muntungulya?

Maashiwinshi muci caalenga b

1 = u {paragraph 4) muli
eetw:ba umulandu aba bale

ndo baimiine no
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110
GRADE 11 READING COMPREHENSION IN BEMBA
TEXT B

(1 Tmpaalvme, incenshi kabill vmuyvasshi Mwanza Kapwepwe
antiile, "Umantu ni cipini-mongsls. anliwsms kobill aslibilpa.
(20 Asba nge ncinga, eendela pa mipeto itbili, ububi no

busuma .

{39 Ciine-ciine umuntu aalyaafya pantu ngs: caamutwala ku
k.?enwamuL ne kutemwa abantu banankws  awe  kuti apo ali
paleefumafye icimwemwe no mutende. 4l Elvao nga mwapunga

utd apo  eckeele
Sy aaba umuntu-
mm‘wmw elyo

1zna e la \1n1i31V, uwakalugha-buauwsid
gefutumukafve ubukali ne mps
NS . (&) Inshita shimo kutl

wa l

limbi nalvo aaba luubingu lwans 3
(71 Leelo kwena nangu twalondolola 15l tatufikile pa kesbo
iyoo: twasupulafye uyu mulandu wa mibeele ya puntu-nse. (8)

Tintu cayafya ukolondelola umupwilapos pantu impika yaabapo
casiknti teekutl wishibe ifyvo umuntu munoohe aleetontonkanya.
Cintu cavanguka ukwishiba inama nga naifulwa nangu iyo.
. Imbwa nga taikutemenwe kuti wamonafye ulo valmya umwarsa
nangu vaacensa no kubuluma ileebuluma nangu ukuboza; wailzshiba

ukutli  naasanswal {11y Nga nailutemwa kutl wamonafve
ileepikinya umucila, ileima amabaka nangu ukucina, waiahiba no
kwishiba ukuti naapokelelwa.  (12) Homba umuntu-nse onse apo
aapela ni bumbi-munda.

apengi. {141 Shimbl sha nsansa
aha kacene.

(1o Tnaeks ashaakws
nangl umisaanwe, e lyo

{150 wamona umuntu aleekusekela wimutoola boowa autil
ciinaka-bupalu nangu ubule bwipl ubwakuseepa nuufulkama.

»iﬁ) Aviba 11 abaakale nga tabaabiikileko inesocselo yaakutil
Cwimena  imbwili nailokwa  auti kwande  inchimba’. {17
Inf; anss . ukutemwa elyo no mucinshl upunty munooos alecskupeala
fitungililwa ne micitile yoohe kuli wena. {183 HNga

ulesmipisha apasuma noobe aakulaa%upiaha Apasuma . {19y Nga
wamupisha apabi nac akatiila ulkulya kuuliinzanya.

{200 Ioibiipafye caakuti umuntua asiikucindika teskhuti
akulange ukuti naakusuula pa micitile yoob {21y Iwe kuti
uleeti ni filya fiine aakubiika wpa cambaasco kanshi ali no
busungu mu mutima. ””} Pakuti wise wiluke ninshi uli panshi
ne nsambo naabakufuula kale. {23y hu eebwatfyva bwa muantu.

{747 Aaliwama kabili aalibiipa. (:z8) Iceebo caakututungulula
cmakuti tube abafuma-cuumi; tucitile abanensu ifve twingafwaya

hubu ukutucitila.

CImprovised by DON. the Researcher, May, 1991



-

RN

GHADE 1L READING COMPREHENDION PN BEMBA

a ON TR ED B

Ly A assume

tog o Rapwepwe

P (RIIVERS SRS F BN

s ) aricda

AL MWer L&
e Myt

i maurTendes
P v
Ll MmpESase

Murusupule kuti atiila mu mitande vaakubaliiapo (1-0)
mull uvu nmulandu kalemba aleetweba ukuti fwe bantu

fa)  twaba ngs umwela
(b1  twaba nga ubuuci
(e twaba nga incinga twendela pa mipesto ibili

icdy  twaba nga umulilo uwakonta no kutaluks

e}

Mwishiwi lyaakuti “yvaakutl (8), va ileiminins

(ol imibeels

(e impika
) imiiondsiwe e

fald imitontonkanishist
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taikutemenws ... 10y, Muli iili shiwl L lieelanda

‘g

pa nama yonse iyo twingamon

pa mbwa pamo nge cilangililo ca nama batwebele mu
mutande walenga paabula

pa mbwa ine batwebele mu mutande walenga paabula

ra nama iifulilwe nangu iishifulilwe
sha kacene ... " (14). Ishiwl lvaakuti gZha

illeelanda pa

LA}
(b
R

P

Ukulingaana ne mitande

1AV

O

{odd

NS 8 EmW e
NEansa
NESEC
asoselo

(15) ma (1£) kuti twatiila mull
mulandy Timbwili’ ileiminina

umuntu onse uwateekanya ngansihii

U!

inshimba filva fiine fvaapalana ukubalaalz
wmuntu upukali nganshi nombs vumoneka uwafuuka

imibeele yaabunkalwe

Mu mitande (18) na (19} twaumfwa ukuti

utulio balaala no twamubiyvo

temba inshiku shikutembe

(e} akalimo ucita umuleele, kalakupembsa
(d)  vwembs fulwe nga umukake amoolu
... naakusaula...’ (20}, ici ciputulwa ceeshiwi
irishililwepo clleiminina
{a) ine
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ali no busungu mu nutima.” (210,

mu matontonkanyo vaaskwe naafulwa kabili

no kukupata
mu mutima wakwe mwiswile imfiifi na
aleetontonkanva ukurita

ma mubtima wadtwe mull imbiko ne miiya.

Tci caalola mukuti

iaakusuula
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Fakwasuka aya bha amaasuko
ishaapwililika.
1. Bushe "cipini-mungalu” ninshl muuntu wa musangonshi?
2. Aaloseshemwi kalemba pakutiila 7. .. nga aswapunga amwela
3 S T v L B
01111 8 R, [ I
3 MNi o omuunshilas i
N TV e 1 B
LiAWANOOOo oI igwe
4. akulingaana 134 Uy mulandu, Tondo
ubukalamba ubwaba pa nama no muntua.
5. Pushe "ukuseka akacens” caalola mwi?

0. Toinaka-tupalu” ninshi muuntu wa masangonshi?

[ utande Tubali,
i
8. Lemba ipinda nangu lnocselo "vhulya
suulinganya’ .
. umuntu pa cambaasc.’”
Puahe B

T

g1 g e R T
mMUutanae waiahiga al
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1. Uwabufi, umunta uo uahingacetekela;
imitontoenkanishishe yaakwe muunshita-muunshitea.
2. Nga mwaisa amatontonkanyo yvambi, a vamt i
3 lqa1v04cim abanankws ubunuus
i
Al
5. nangu ukulanga Ilnsansa
nuufulwa mukati.
€. Umuntu uwafuuka, uwanaklilila, uwamutende.
7. Nega caakutl wamusaalula ninshi nac kutl aakusaa
a. Akaboko kalkonka akabiye.
5. Ukumuclindika saana, ukunukatamika.
13, mukuti raLVﬁ' wise wiashibe gkuti
nansgu axudupata ninshi ;LaLhneelﬂmcuaﬂ
aaku naupwa kals ales

T e g

kalu;

kunmcnafyve uwafye,



GRADE L1 READING C

) Mutintwa wali ciiyayvava oca mushi. L) Abantu
al IULLLU nganshi muli uyuw mushi. (3) Kanshi ngs ntumine ku
ncende kumbil uleeva kwa Mutintwa kutl cillvafye wava ulapslama
waumfwafyve dkugﬁknmd walshiba no kwishiba uwkutli ciline-ciine
aafika mwa Mutintwa-kRKu-mambo umo abantu baawa nge tishima.
i43 Nga kaasuba keena abantu ni windiila umo njii&, tS?
uti vuli apa aleetfula, uvu aleebaasa, uyn aleepikula is
bambi nabo baleesowa, bambl baleelima, bambi baLeeoyaa"

kaie@xuk' imyoone nangu bali ku mumana balelpays isabi.

(83  Inshita va bushiku nga kuli umweshi imiluba-mfwa vonse,
tuukatumbu, tuukalume, tuucisumpi, abalumendo na bakashaana
ninshi elyo bwaca! L7 Ienpmtlb la; kuti uku baleecinda
nsomba, uku  Tlokenilo” na Ttwis hiti' va peeshiilva, uku
kamponde uku nakeo bambi baleecolekana nangu ukushimika
inzshimi. (8 Abaashaala baleetamfyanya muli nambushi, mukule,
elyo na baleecita kafiifi. (9) Ala ni sctambe!

P10 Umushi wakwete ifitente ifingi ngenshi
ifyaalestungululwa & baaciloolo _baakwe mwine-mushi,
Katanabawa. {11) Mwali imiti va cikaays izuma, ivaalemos
ubusaka elye na imilemu iitali nganshi. : ; fyvaleepee la
icinteleelwe ku bantu icaakuti nenguiyve ni 111 langaa:
imitima ya bantu yaaleewﬂfvw ivazcibobe, pamiectoka 1vo.
(13) Lwa ku Kabanga kwali icipeooma ca Kundabwika icaslespooms
lvonse. {14) Hga ni mu mainsa Kalungwishi ngs aspoosa elyo
caaleecila ukutuuta. (153 Ubushiku ngs wayva ku kulsals
uleskutika ify@ amenshil valeepooma kuti waluba neefyvo uleele;
kwatili mwana ulva halees nsuntila buyvefva-buyefva ku muleshi

1 1l

{18} Ku masamba kwall inika umo absntu baasleepita pakuyas
kwisamba lya mumana wa Kalungwishi.

{17) Katanabawa aali ni mwine-mushi uwacindams nganshi kabili

abantu baalimutemenwe nganshi. {183 Abaamulitents

ifyaalekana-lekana baaleemutuula imisango ne misango iy:
a

i)

.
4.8

*yakuly (1931 Ku mulaasa kwena abantu nga neaabalima, maabalse
va <1 ha asha. (200 Jivlumbi, ubucindami, umun1n3h¢ T,
malumbo eefisaamc fyaleetassamo Katanabaws (21 Inyimbo
shaaleeshikwa isha mipukumo, ne phd *1&63@ fimbi filva
tulumbwile, zhaalestaataskuls Katanabawa. (o8 We  lulumbi
viakula we! {232y Na Leesa babeﬁpafye!

{Improvized by DUN, the Researcher, June 1891
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1

cdy icipuki  oil
kupwisha ubu b
va miti muunshits

nshi o)
masamba

“Lwaku ..."  (13). Ava mashiwi valeslands

L&) pa ntunga va cipooma

(b)) pa ntunga ukwabeeleele Kundabwika ukufuma ra mushi
ra Mutintwa

(c) pa ntunga ukwabeeleele umushi uwkufuma pa cipooma

ntunga yaabeeleeleko uyu mushi.

o]
T
o)

Y., gaalsecila.. .’ (14). Il ciputulwa ceeshiwi
irishililwepo cileiminina

(a} icipooma

(b)Y Kalungwishi

To)y  ukutuuta

(d) ukupocsa

"L... kwati mwana...' (153, Ni naani baleepashanyva ku

mwanas mull uyu mutande”

§

tal muuntu uwuli mu busanshi ubushiku elve aleumfwa ko
Kundabwika aleetuuta

(b} muuntu wuleefwaya ukulaals inshita va bushiku

N

(<) muuantu uo baleesunsuntila ku muleshi

{d) muuntu unleumtfwa uko amenshi valeepoooms pa clpooms
s Kundabwika.

Ukulingaana neefveo twaumfwa ukutuma pa mutande (13
vkwisatika pa (163, kuti twatiils icipooma caslil

fay kwisamba lys Kalungwishi
by mupeepi ne niks

»

fo) Eu muuiv wa Kslungwishi

.t%

(d)  ku masamba va niks.



104

119

baaleemutuula. .. (18). Ici ciputulwa ceeshiwi

icishililwepo cileelanda..

(a)
(b)
(e)
(d)

(k)

(e

(d)

pali mwine-mushi

pali baaciloolo baamufitente

pa bantu bonse aba muli uyuw mushi

pali balya bantu abaatemenwe no kucindika Katanabawa
eefisaamo -oaat (20) 0 Ili shiwi lileelanda

pa - macinshi. baaciloolo baamufitente baaleepeela
Katanabawa

pa  fyaskufwala ifisuma kabili ifyaacindama ifyo
Katanabawa aaleefwala.

pa bulamba na buukateebeebe Katanabawa aipeele ilyo
aali mwine-mushi.

pali buukaanabeesa bwapeelwe kuli Katanabawa no
kutaatakulwa asleetastakulwa.



Pakwasuka aya meepusho uleelemba amaasuko yoobe muunsoselo
ishaapwililika.

1 Londolola umulolele ishi nsoselo:’
(1)¢ "... ‘dciyayays ca mushi .’ (1)
(ii) "... abantu baawa nge fishimu." (3)
(131 oo windiila umo njile." (4)
B Bushe buupusanonshi bwali pafyo abantu baaleeéita.

muunshita ya kasuba elyo ne nshita ya bushiku?

3 Bushe ubutungulushi bwa miteekele vaakwa Katanabawa muli
uyu mushi bwapekanishiiwe shaani?

4. " .. mali* langaashe...” (12) " eekutiila shaani?

D Londolola umulolele insoselo yaakuti "buyefya-buyefya"
1o

8. Ni muunshilanshi abantu ba muli uyu mushi baaleesungilamo

mwine-mushi wabo?
s Bushe amabala ya cishawasha maabala ya musangonshi?

B Aaloseshe mwi kalemba pakutiila, '"Na Leesa babeepafye"?
(237
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(i) Umushi uukalamba nganshi.

‘(ii) Abantu baalifulile nganshi; "baafula kwati ni filya
ifishimu fiba ifingi nga fyaawa (fyaabako)."

{441 Ukuba abaapikintika/abaaswangaana, kwati
baleecimfyanya. Kuti uuli apa naafitwalana ne
milimo yaakwe, ulya palya nao ne milimo vaakwe.

2 Muunshita ya kasuba abantu abengi baaleebomba incito
ishaalekana-lekana, elyo ubushiku baaleeyangala ifisela
(maka-maka abaice) ifingi nangu ifyaapusana-pusana.

3. Katanabawa aali ee mwine-mushi, elyo mu fitente fya mushi
mwali baaciloolo baakwe abo abaaleemwafwa ukuteeka nangu
ukutungulula abantu mu mushi uyu.

4. Eekutiila mu mweshi wa lusuba lukalamba/mu mweshi wa
langaashe lilya akasuba kabala saana icaakuti no
tumilonga tumo twalaakama.

0. PanoonOvpanoono/paniini—paniini/mutembo—
mutembo/muteeleelwe—muteeleelwefmutende—mutende, ete.

6. Abantu ba muli uyu mushi baaleetuula mwine-mushi
ifyaakulya ifyaamisango na misango; elyo baaleemulimina
na mabala ayakulu saana. ‘

1. Maabala ayakulu saana ayaakuti abantu baali balalyaamo
ifisabo baanakafye amabala yalifye umo vaabeela;
ayashipwamo ifyaakulya bwangu kumulandu wa bukulu.



122

Aaloseshe mukutiila umucinshi no lulumbi lwakwete
Katanabawa fyaalicilile pa mucinshi no lulumbi abantu
bapeela Leesa mukulu. ;



ittt

PANABAWA - (ULUBALL L [BILI)
£ Awe mukwai ifi nasho shaafula ukucila amas a5 ko VA Nama,

tuuluba  ne mwela walwilemo, abantu baasakaatuka abati
twashindilwa pa mitwe pasfula; Katanabawa tatuleemutws pamo

peene na baaciloolo baakwe! (2) Mwe banensu, \hﬂﬁu. kuli
~ilambatondolo wesu bwafuma kwi? {3y Abati, Buw BDO

tumulimina no  kumubembela incito shonse twaliltumpa® i 4
Minshi twasangukila abasha na baana heegu”?

£1  Insambu sheesu na maka yeesu fyonse naafipokwa.

(3) Katanabawa na bsana baakwe pdmw na basashicitente baakwe

ebo  balestupingwils ne miku  abakashi  beesu  batwilie
ukulaatukafiszha amenshi ya kusamba ne miku tufwile uvkuliva ma
mulungu ume? {7y Ifwe na baana bveesu cusanguke abashse mu

mushi WaL fikolwe fyeesu 1lvo beena . Ralungwishi
baleibuulilamotye isabi ilyvo baleefwaya elyo mu mpanga nanc

inama baleibanshilapofye! () Ifwe twaleeti twikala ne

nshimba kanshi ni mbwili?

{91 Iei ecintu caacitiike ww mashi mwa  Mubtintwa  osalil
ciisungusho icikalamba nganshi. (100 Mwine-mushi 103

haaciloolo baakwe baalyeaAshP ukulondolwela abeekala-mushi

ukuti umusango baaleebateskelamo wall uusuma nganshi, kabili
waiminiine pa bufuma-cuumi no mulinganya pamo peens  ne

~itemwiko o miamu Leesa. (113 Abantu baakaanininaiye nadsyi .
kwati ni filva fyakeene lubule ukufwalsa, abati, "Leelo ubusuma
nabo balailtashal (121 Kabili ifikolwe fyeesu fyastiille,
“iciweme ciillombe

la umucelie’ . (13) Limbi nalyoe =sbati,
‘amulimo usuma tawalinga ukutasha pantu aliba na kenwa kuti

waitasha uwine .

(14) Jyu wmulandu watampile nge nseks leelc impela  yauko
ilaleeta ubulands. (15} Ico Katanabawa na baaciloolo baakwe
naeli ni baa cishiki muunshitentela mwela elyo abeek ala~muahi

&
nabo baali ni ba kabulubulu akashitiina nas mu iinso  1va
shaapamukupo, shaalisandeene impeta mwibeta icaskuti ileelo
£ino tuleelanda uyu mushi takwaba. (16) Abantu nga bhaibukisha
hakumunatrve no kutiila, “lIvo ciine~ciine 1oaaio ni matako
mangalawila; nga kanshi ubwafya bwatfumine kwi”



Cila liipusho naalikwata amaasuko yane, (a), (b), (e}, (d).
Iwe usalepofye ubwasuko ubulungeeme ukucila ayashaala elyo
ulembe (a), (b), (c¢) nangu (d) muli cila liipusho.
s e “...omasho. .." (1). Il1i shiwi lileelanda pa

(a) nshiku

(b) masako

(c) mwela

(d) milungu

3% ]

" ... ihwashinddilwa. . &'lea(l). Ici eiputulwa ceeshiwi
icishililwepo cileiminina

“(a) Dbaaciloolo baakwa Katanabawa
(b) abantu ba muli uyu mushi bonse
(c) abeekala-mushi baafye
(d) baacileocoleo bamo-bamo abaasakaatwike muli uyu mushi

Bushe amashiwi yali mu mutande wacibili yaleetweba
amatontonkanyo ya baani?

2

{a) ni balya baashicitente abaaleumfwilako Katanabawa
uluse

(b) ni baaciloclc baakwa mwine-mushi beeka
(c) kuti caaba ni Katanabawa na baaciloolo baakwe nangu
abeekala-mushi baafye bamo abashasangukiile
intungulushi shaabo.
(d) beekala-mushi baafye bonse
4, ... baleetupingwila..."” (86). Ici ciputulwa ceeshiwi

icishililwepo cileelanda

(a) pali Katanabawa na baashicitente baakwe
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()

Nga twabelenga ukufuma pa mutande (3) I
~1leumfwika ukuti icaakaliifve abeekala-mushi imitima

(ol

pall mwine-mushi,
abaaleemwafwa ukute

5K a debhi

Iy

pa iupwa lwakwa Katanabawa elyo ne fitente Iva mu
mushi.

alil mwine-mushi b basciloolo hasleemwatiws
uskuteeks umushi

s}
el

knukaanﬁta%ha, ubwilikishi, wulucu no kuitemwa R
fubal lwa ntungulushi, elyvo no kaliila abanta
amAasSulku TAa mitwe.

buunka lwe, ubulyatibl, L bwilikishi bwa kW,

Fatanabaw

ni filva Katar dbﬁWd aslecuusha asbanty mukumuhonbe Lo
1nclto elvo aleebalesha ukwipayva imabi W
Kalungwishi, ne nama md mpangs.

ni filva mwine-mushi & baaciloolio
baaleilikisha abantu no kukaanatashs  pa
haaleebabombe La

cinta. L) Ava mashiwl yvaleiminina
inzhila Katanabawa, abaans, rankwe elyvo
haashic ;tﬁntﬂ haakwe baateekeelemo abantu muli
mushi

ukuilishanva kwa bantu mulil uyw mushi

imibeele vaakwa Katanabawa TLE
pasleemwafwa ukuteeks

Wa MUShiy

(11 oo
Katanabawa na bamshicitente Laskwe el ni
baamunsheebws
mwine-mashi T baaciloolo haakwe basnli i
basshikamiatna
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CLASS A2

QUESTIONS ON TEXT D

é-f rrx,

[a
*

L

RN
o

akw
sha

wasuka ava meepusho uleelemba amassuko voobe muunsose Lo

C
sapwililika.

Bushe "cillambatondolc” muuntu wa' musangonshi’

Baaloseshe wmwi abantu pakutiila intungulushi shaabo
shaaleebapingwila imiku abakashi baabo bafwile

ukulaabakafisha amenshi”

Bushe nga wmrei51ga umiutande wa cine-lubali kuti watiilas
intungulushi s} 1& muii uyu mushi shaali no macisha-cinani?
Fiishinkanshi filees hlﬂlﬂkl:hd ubu bwasuko boobe?

Muulandunshi ici cintu caacitiike mu mushi mwa Mutintws
caabeeleele icisungusho?

Cinshi cingalenga ukuti tutiile mwine-mushi na baaciloolo
bdmhwe baali tuubelebele?

1i) Bushe "ukukaans ndayi’ eekutiila shaani?

(ii) Nega inscselc yaakuti "...filva fyakeene lubule
unkufwala ..." vaalola mwi?

Amashiwi yvaakutiila "uyu mulandu watampile nge naseko.
vaalola mwi?

Cishiki muunshitente ls mwe la ninshi muuntu wWa,

musangonshi’

seshe mwi kalemba pakutiila ... shaalisandesne
impeta mwibeta ... 77



MARKING KEY FOR QUESTIONS ON TEXI D

CLASS Al
A A
o I )
4 ey
~t o
5, A
£, d
o o
o o)
10, d
3 .
CLAGS AZ
1. Muuntu uwafuuka, uwamutembo. uwateekanya, uwanakilila,

n

uwaiceefya kabili uushaishiba ifvaskulandalanda, etc.

Baaloseshe mukuti intungulushi shaabo shaaleebapangila
amafunde ayaakosa icaakuti tabaali abaakakuluka uvkucita
akantu neelyo kaamo ukwabula ukuti babasuminishe;

+tabaakwete insambu shaakucita ifintu ifingi ukwabula
unkusuminishiwa ku ntungulushi.

Ee, pantu baleetweba ukuti intungulushifyve sheska
5:'hﬁalLLPakLuhﬁ ifvaskulya elyo no bunonehi bonse ubwalil
muli ilya ncende bddlwlhdlaﬁc dbantu heena tabaakwete
nsambu shakuibuulila ifvo ba leﬁinya.

Fantu ukwa ‘Luka kwa bantua no kutampa ukusuusha
intungulushi shaabo fyapumikiishefye; takwalil waenekesle

ukuti abantu ab acindiike filya intungulushi shaabo kuti
haisashaalukila filya.

Pantu basli abaacelenganva mukulanda; baaleiwamisha wu

milandile no kuipokolola bucenjeshi-bucenjeshi kwati

hantu baascishinka kanshi nakalya

(iy Eekutiila ukukasnininafye, ukukaana umupwilapo,
nkukaans  icaakuti taulli uwaipekanya ukubweshamo
umutima, amaano 1yoo.

1111 Yaalola mukuti tilya fiine Pﬁl;dng tye apaabuuta
ukuti imbwa vendafye ubwamba (ukwabula ukufwala),
kabili tapali nawingatwishika, etfyo nabo ukukaans
gwabo kwalifye pa bwplu i: akuti no munbtu onse
aizhiba ati ciine-ciine aba bantu tabaatontoloks mu
kufulwa kwabo.



e

Vaaslola mukuvi ilvo
] | intunguliueg =

rakuli uko cllesya kanst
mannamna-nikati .

ukuilishanya no
alesnoneka  Ewatl
i taata cllestwala

Muuntu uwaikosa umutima nge libwe, muunshesbwa, uwakuti
nangu abantu bailishanye ehaani/bamwebe ifintu, nac ali
ne fyaakwe: apc eeminiine nl apo peene teswakwalula nangu
vukupilibula amatontonkanyo vaakwe 1yoo.

Kaiemba aaloseshe mukuti kwall impagase nganshi pakatl kKa
bantu ne ta guluahl, kwali ukutintana. ukushenkana.
ukusumbana, ukushaashaala mpaka icibote conae  no
kuumfwana Iyvapasangansa.

-
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vaaswe; 1limbi eeco Spinks a : -'tl impumi yaakwa FEob
imene insundu pamo nge mpumi yaakwe. (22) Umulvpa waleesuuma
ukufuma mu menso na mu myoona yaakwa DBob. {23
fimina - ifyasakeene no mulu
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GRADE 11

READING COMPREHENGION IN BEMBA

QUESTIONS ON TEXT E

o Spinks
(i

1) takemulumbwile

. Muli uwvu mulandu

iG]

Spink

Iy}

Ia", &5
(b)Y aslifulil

(o) aalestutu

. YLooL umulopsa watampilie

:ngaana na mashiwi vali
- s i L4 5

"':m;fm;a:r» vane, {9
LUnNgeasms

T L e

BArab s

naaT L

ishina

umafu ni

eemukuti

iz leeperemekess

fv
o
!.;.

nga

uma

[
s

mi mutande (9), vaa

fa)  buushikbu pakati
() cuungulo-bushiku
() ciitumba-suba

lucee looe

=P

i
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aamwenemo ... (12). Ici ciputulwa ceeshiwi

iéishililwepo cileelanda pa

(a)
(b)
(e)
(d)

(a)
(b)
(ec)

(d)

menso

muntu

matanta

mulumendo

‘palafini” ..." (17) muli uyu mutande ileiminina
kulya kwine kwipusha Bob aipwishe Spinks
vkubulubuusa kwa kwa Bob

valya mafuta babiika pa malasha pakuti umulilo wake
bwangu

umulilo uwakile kale

mu mutande walenga ikumi na cine-konsekonse twaumfwa

ukuti

(a)
(b)

(o)

(d)

Spinks aaleeyasuka Bob uku aleemulokosha amakoofi

Spinks aatalile aayasuka Bob elyo aalaamulokosha
amakoofi

Spinks aatampilefye ukulokosha Bob amakoofi
cinshinshi-cinshinshi

Bob taayaswike ilyo baaleemulokosha amakoofi kuli
Spinks, aalifye tondolo

"... fyvaaleikonkolokelafye." (23) Ici ciputulwa ceeshiwi
icishililwepo cileelanda pa

(a)
(b)
(e)
(d)

filamba ne fimina
fimina, umulopa ne filamba
mulopa wasaakeene

fimina nomulopa
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. ca ..." (25). 1Ili shiwi lileelanda pa

(a)
(b)
(c)
(d)
Muli
(a)

48)

(&)
(d)

mutima

cilumba

cikope

cikabilila

uyu mulandu kuti twatiila Spinks aali ni
ntata

bwabi

kuuwe

copooshi



Pakwasuka aya meepusho uleelemba amaasuko yoobe muunsoselo
ishaapwililika

b o

-

30.

Bushe Spinks uko aaleele ni kwi?

Kalemba aalosha mwi pakutiila Spinks aali no mulopa
uwakabila limo?

Muulandunshi waleteleele Bob Mwendapole?
Cinshi caalengele ukuti Bob Mwendapole abuuke?

Lemba icintu icaacitiike ilyo Bob talaikalako icileelanga
ukuti umunankwe amaano yaalyulwike.

Muulandunshi Bob aatampiile ukututuma?

Finshi fileetulanga ukuti Spinks aaleepcosa amakoofi
ayakali kabili mukwangufyanya?

Bushe Mwendapole aaliishiibe intulo ya kutondwa nangu
ukukafiwa kwakwe? Londolela ifishinka ifyaakushininkisha
Ubwasuko boobe.

Bushe, ukulingaana no kutontonkanya koobe, kuti watiila
Bob aali ni mupwa-wa-talala nangu mwilye uushilukutilwa
iloba? Londolola ifishinka ifileeshininkisha ubwasuko
boobe.

Ukulingaana na mashiwi yali mu mutande (25), kuti watiila
Spinks aali muuntu wamusangonshi?
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GRADE 11 READING COMPREHENGION IN BEMBA
MARKING KEY FOR QUESTIONG ON TEXE E

CLASS Al

+

T 0T s 0 I

a

"
I

[AERNN

[

e
i, 7
fedy 3 L

o

o

Tt T 0

:

g‘[ eg';"ﬁ gt)

[

]

o

Ni ku nshiishi/ku manda pa luputa lwakwa ERebeccs.

Kalemba aalosha mukuti 2pinks sali uwacipyu, umukalil
saana, uuuhaaLeekokold ukufulwa, uwacifukushi, etco.

;l'
il’
s
8]
o
n
g
o

Muulandun wakukaa ukwali Spinks ku nshiishi no
kumubwesha ymﬁuti cese alaale m Janﬂu. nangw liine Bot
Mwendapole ashaishiibe uvkuti imfumu va beene vaalil ku
nshiishi sko vasleele

Niico baamutobele ikoofi kuli Spinks ilye
Kanshi liikeoofi lyvamubuushishe.

e
(11
G
-
ot
=
=
<
p
[
P.

o

Hob baalimufimbwile ubulangeeti aafimbeene kuli Spinks
aabupoocsa na panshi, Bob aashaalatve ubwamba.

Niico aamwene ubukali buleefuiums mull Spinks no kEwiluka
ukuti llyd nkaska yva muntu tayaamupanye 1yoo. 1leemuums
bubi-buli.

Maashiwi kalemba aabomfeshe avaakutil "ukulokosha”
"avaaiosa ngo tushimb “ob”.
-~

i, Yimpompn Ku mpumi vaakwa D
MUKULUHQILOLB umasango wa makoofi Spinks aaleepo ,
umisango asaleepooselamo elvo neefvo yvaatrfimfishe Bob ku
mpumi .

Bob Mwendapole taizhiibe intulo nangu vmulandu aumiinwepo
ivoo pantu mu mulandu naabatweba ukutl nangu aapundiie
iive "makaofi vaakallipe ati, “"Naapaapaata
nldhab ekeshepo!"” ico ashaali nakubwekeshapo nac wine
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(1) Maggie aafikiile ku cifungo {5Qma va 6 koloko wa luceelo
tailaalila.

(2) Aikeele kunse ya lupango lwa cifungo, naikumbata inkumba-
bulili ngo mwana wa nshiiwa. «(3) Ifilamba fyaleepona ukufuma
mu menso yaakwe bulanda-bulanda. (4) Aaleelila Ronald
Mutale. (5) Ilyo abantu bonse, ukubiikako na baawishi kumo,
baaleepatisha Ronald, eena elyo icimbilimbili ca citemwiko
caakwe caaleebilima mu mutima wakwe kwati muulilo mu caani
cauma. (8) Taaleelya. (7) Taaleelaala. (8) Ico
aaleefwaishafye kuumonapo Ronald Mutale -nangu ukulengelakofye
impumi yaakwe...

(9) Lintu aikeele aleelindilila ukuti abakaili bafume, mu
mutwe wakwe mwaiswile amatontonkanyo ya bulanda yeka-yeka.
(10) Aalilabile yalya mashiwi aebele Ronald ukuti ubulanda
eebuseko bwine. (11) Aaleetontonkanyafye pa muuncishanya wa
mu caalo. (12) Icaalo capatile bamo; catemwako bambi.

(13) Bushe cinshi Leesa aapangiile abantu bamo ukuti
baleecuula pe? (14) Cinshi aapangiile bambi ukuti baleesekela
pe? (15) Cinshi taapangiilefye iciibuseko cimo icikalamba ne
ciibulanda cimo icikalamba elyo aabuula abantu bonse mu caalo
aabaakanya ubuseko no bulanda icaakuti ubulanda bwakwa uyu
bwalingaana no bulanda bwakwa ulya; ubuseko nabo ifyo fiine?

(16) Maggie aumfwile kwati umutwe wakwe walaapanduka, eeco
aanashiisheko ukutontonkanya. (17) Aatendeeke ukupalanya
ubuseko ku libwe 1lya makaasa ya mfula. (18) Ubuseko
bwatemenwe ukusunguluka. (19) Kuti wabwikata mu minwe; nomba
lilya liine wati wikatishe saana bwangu-bwangu bwasunguluka
bwakushiilafye umundowendowe.

(20) Aaleefwaisha ukuba na Ronald inshita yonse.

(21) Aaleefwaya icintu icikalamba ukufuma kuli Ronald.

(22) Miiku iingi aaleelenganya naalela akanya akaapalile
Ronald Mutale. (23) Miiku iingi aumfwile mu matontonkanyo
yaakwe aka kanya kaleelila... kaleeseka..... aatemwa kaleepanga
ifyongo fyabula ukulondoloka mu ceeni caakwe. (24) Ee, miiku
iingi aonseshe aka kanya mu filooto fyaakwe.... (25) Maggie
aabuulile icitambala aakuumuna ifilamba...

(26) Ronald aali mu minyololo. (27) Inshiku shaakwe shaali
mpeendwa. (28) Ali no kukakwa imyaka iingi; limbi no kufwa -
ukumukulika... ukumuputula umukoshi kwati ni nkoko ya pa
bwinga baleipaya.

(From Ubuseko mu Bulanda. By Chongo Kasonkomona, 1983, pages
168-169)



Cila liipusho naalikwata amaasuko yane,
Iwe usalepofye ubwasuko ubulungeeme 'ukucila ayashaala elyo
ulembe (a), (b), (c), nangu (d) muli cila liipusho.

;Y

(&), (b)y (6)¥s 18]}

"... tailaalila..." (1). Muli ili shiwi i ileiminina

(a) iaoma
(b) 6 koloko
(c) Maggie
(d) icifungo

Mu mutande wa cibili twaumfwa ukuti

-~

(a) wumuntu abafyaashi baakwe nga baalifwa taba

uwasansamuka iyo

(b) Maggie aali mwana wa nshiiwa

(c) icifungo caali kunse ya lupango

(d) abaana ba nshiiwa baatemwa ukwikala kunse ya lupango

no kuikumbata.

% caaleebilima..." (5). Ici
icishililwepo cileelanda pa

(a) caani

(b) citemwiko

(c) mualilo
(d) cimbilimbili

“...ukulengelakofyve..." (8). Ici
icishililwepo cileepilibula

(a) paniini

(b) nangu

ciputulwa ceeshiwi

ciputulwa ceeshiwi
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(c) bwino
(d) nomba

Nga twabelenga ifyo batwebele mu mitande (9) na (10) kuti
twamona ukuti ciine-ciine

(a) icaalo muukunku tacisalila‘umo
(b) uulutambile eululwile

(c) mfunda buteshi alatena

(d) umwaka ushili obe taucilwa ibaka

" . ..aabuula sib {15). Ici ciputulwa ceeshiwi
icishililwepo cileiminina

(a) Maggie

(b) abantu
{c) Leesa
(d) Ronald

Mu mutande (15) muli itontonkanyo lyaakuti

(a) ubulanda no buseko fikalingaana

(b) mu caalo amukaanaba umucisha-cinani nga caaliwama
(c) mu caalo tamwaba ubuseko no bulanda bwa muyayaya
(d) abantu balatemwa nga baamona abanaabo baleecuula
Mu mutande (16) twaumfwa ukuti Maggie

(a) amatontonkanyo yaalitaampile ukumukalifya umutwe,
kanshi eepakuceefyako amalangulushi

{b) aalilekele ukutontonkanya,pantu umutwe waleekalipa

(c) umutwe nga Walipandwike ku mulandu wa
fyakutontonkanya ubwingi

(d) aalinashisheko ukutontonkanya.

: bwasunguluka...” (19). Ici ciputulwa ceeshiwi
icishililwepo cileelanda pa
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mundowendowe
libwe lya makaasa ya mfula
bulanda

buseko

.. icintu icikalamba..." (21). Aya mashiwi yaleelanda

pa cikonko caakwa Maggie
pali Ronald Mutale
pa mwana

pa matontonkanyo yaaleecuusha Maggie.



Pakwasuka ayva meepusho uleelemba amaasuko yoobe muunsoselo

ishaapwililika.

s Ni kwi umukashaana wa muli uyu mulandu aaceeleele?
Aile mu kucita finshi?

2. Cinshi caalengele ukuti Maggie eepulilafye uko aimiine
ubulendo?

3 Nga twabelenga ukufuma pa mutande wa cimo ukwisafika pa
wa cine-lubali tuleumfwa ukuti Maggie aali uwaibeela
muunshila imo ukufuma ku bantu bambi pali aka kashita.
Ni muunshilanshi Maggie aali uwaibeela?

4. Lumbula umulandu Maggie aapeele Leesa.

B N& muunshilanshi muno caalo mwingabeela umulinganya?

S. Bushe icintu icikalamba ico twinéasambilila mu mashiwi
vaakupalanyva ubuseko ku libwe 1lya makaasa ya mfula
cinshi?

1. Londolola umwalola "umundowendowe''.

8. Ukufuma pa mutande (20) ukwisafika pa walenga (24)
baleetweba ifintu ifikalamba fibili ifyo Maggie
aaleefwaisha. Fintunshi?

9. Lemba ifintu fibili ifileelanga ukuti uyo onse uwingamona
Maggie kuti aishiba ukuti aali no bulanda.

10. Ukulingaana na mashiwi ya mu cipande caakulekelesha muli

uyu mulandu cinshi caalengele ukuti Maggie asakamane
nganshi pa bukaili bwa kwa Ronald?
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CLASS A2

Uyu mukashaana aaceeleele ku cifungo. Aile mukupeempula

Ronald Mutale, uwali umufungwa pali ii nshita.

Icaalengele ukuti Maggie eepulilafye mukati ka cifungo
niico aasangile ukuti inshita (6 koloko) yaakuti abakaili
bafume mu cifungo tailaafika.

Inshila Maggie aabeeleelemo uwaibeela yaakuti ilyo abantu
bonse, ukubiikako na baawishi kumo, baaleepatisha Ronald
Mutale, wena icitemwiko pali uyu mulumendo
caaleekulilakofye cila-nshita, icaakuti taaleelya kabili
taaleelaala pakusanga uyu mutemwikwa wakwe aali mu
cifungo.

Umulandu Maggie aapeele Leesa wakuti Leesa aall no
mucisha-cinani pantu aapangile abantu bamo ukuti
baleecuula pe elyo bambi nabo ukuti baleesekela pe;
mucifulo caakuti abantu bonse mu caalo abaakanyefye
ubuseko no bulanda ubwaliingaana.

Muno caalo kuti mwabafye umulinganya nga caakuti ubulanda
bwa cila-muntu bwalingaana no bulanda bwa banankwe bambi;
elyo ubuseko nabo ifyo fiine ukwabula ukucilana multi ifi
tinty Tipill:

Ico twingasambilila mu mashiwi yaakupalanya ubuseko ku
libwe lya makaasa ya mfula caakuti filya fiine ilibwe lya
makaasa ya mfula lisunguluka bwangu-bwangu efyo no buseko
bushitwalilila; kuti umuntu aakwatafye ubuseko panoono,
lilya liine aleefwemfwenteka mwaponena fimbi ifyabulanda.
Ubuseko tabutwalilila panshita iitali iyoo.



raminina Kwa rintu mukﬁﬁWH
a.Ilntu. ubusuma ubushaala
yaaskuipakisha ifilve fimo

“Umundowendows T - sekutliild
paanuma yvaarupwisha ukulya
buleumfwika mukanwa paanuma
ifisuma.

Ifintu fibiii. ifikalamba, ifvo Maggzie aaleefwaisha
niifi:

(1) ukuba na Rkonald Mutale inshita yonse.

{11y uvkukwata umwana ukuiuma kuli Bonald Mut

a

Tfintu fibili ifileelanga ukuti uyo onse W Lngamona
& i +1 mishiba ukuti aali no bulanda niifi:

(1) inshits ishingi Maggie aaleeiila; 1131 Lamba
fyasleelukuta mu Menso yasikwe.

(i1 Limo saleikala inkumba-bulili ngo mwana wa nshiiws,
no kuikumbata aaleikumbats.

Teaalengele ukuti Meggie asakamane ngans =hi pa bukalli
hwakwa Ronald nzlmo kwashee 1 efye inshiku ishinoono ukuti
Konald Mutale dmuplnvul : kabili Maggie saliishiibe
akuti  limbi  Ronald  bakamukaka 1myaa'j iingi nangu

ukumuny nnﬂa/ikamnh lika/ukumwipaya
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23y Kambi akati, “Kansghi tuyeetiilas nid
(24 Tumbi  twakazna atuti, "Ngeivoc ne nf
uane

(From Pano S.A. Mpashi, 1956, pages 4-53

AMAASUKD voo ulembe pe peepala bakupeele

sub-test Bl.1d

Cila liipusho naslikwat amarRzuke vane (4). (ad, (b, (-
fdy. Iwe usalepofye umwasukﬁ ubulungeeme ukucila ayasha
2lvo ulembe (&), (b), () nangu (d) mali cila liipushe.

akubalilapo itatu, (1), (23 na £33y, kalemba

-
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oo

LR p

i
«—'«
Lo

fal  itye  amenszhi  vafula mu mimana  munshita  va
Kabengele.

fhYy ifvo imimana irooss mu Kabengele elvo ne ficitikn
ku fvamweo fvonse ifisangwa mu menshi .

isula munshita va mainsa elvo ne fintn

amenshi nga vaatulizha mu mimana.

(dy ifwve amatete vabundwas neefyo insenshi shibutukils
ukukankamwikeko .

)
s

z. Mwishiwi {vaakuti ‘pestenga’, m
muali ifiputulwa fibils-

arande wacihili (2

2! pa na itensa

{ 1{‘_ﬂ\ 3 }:-

i

na iltenga

oy pa

=
v
]
-t
i
F

tdY  pee na tenga

G UL ukuksnkamwikeke” (3. Ici ecirutulwa ceeshiwi
ihishiiilwego clleelanda pa

fay mulundn

(o mumans

foY futondns
fdy malaln
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v mutandes walenga ine (4) mull itontonkanyvoe lvaakuti

tay absana abanoono balasaamwa saana nga beamona 1fvo
LMUMANS WaAPOO&SE
(b)Y abaice baleeshiba ukuti  nukws ku  mumana

uwarabuia kuti mwa fuma umngan:; nomba
bakonkelelafve vemba kwa menshi

-
G
e
¥4
o
o
Ty

ey abakalamba balatiinva abaice ukwangala ku mumana
nga wapocsa nomba abaice balasaamwa.

(dy abakalamba baleeshiba vkuti tacasawama ukwangalsa ku
MInENa nga wapoosa panty kuti omwafuma ubusanso;
nomba abaice  beena tabasakamana nangv ciimo.,
bakonkelelafve ukuvemba kwa menshi filva fiine
cipanga ibemba.

.o baakatumbu. .. (10, I1li shiwi lileelanda
(a) pali cibuulu no mwana wa mfumu
(hY pa baice abo kalemba aleelandapo malil uvyn muland.

() pa baana bamo-bamo abashaleumfwa nga baleebalesha
ukwangala ku mumana.

._.

(dy pali balva baara ba ma mushi abaaleetiina ukuva ku
MIMAana nNga wapoosa.

“Nakalva” {12)Y eemukuti

=Yy Cibuulu taishiibe ukoowa .

fhy Cibuulu aebele abanankwe ukuti zaaleefwavaiy
unkuvaalva nga hdﬁf ka kv mushi.

fey Cibuuin wena aalikeene nkuipoosa peeiwe.

(Y Cibuuly asleesonta kull kalva kantu

Mu mutande walenga ikumi na itatn

(=

gn calekana-lekana ioo

fal T

lespanga pa

KOOWA .




10.

(d)

(a)

(b)

(e)
(d)

147

pa filengwa-na-Leesa ifyapusana-pusana ifyo abaice
baaleemona mu menshi ilyo baaleowa.

.. baalaibishanya"” (16). Caalola mukuti abaice

baaleecita uyu aibila umunankwe icintu ico
aaleeyangasha mu menshi, uyu nao aisacita ifyo
fiine ku munankwe.

baaleecita uyu aatitikisha umunankwe mu menshi; uo
batitikiishe nao aisatumpuka aayalukisha umunankwe.

baaleetamfyanya mu menshi.

baaleibila ulwanondo elyo baleeya mukwibukila
rakati ka mumana.

“Lvcbaatumbula..." (19). Bushe ici ciputulwa ceeshiwi
icishililwepo cileelanda pali baani?

(a)

-~

(b)

' (c)

(d)

Nga

tuukatumbu utwaumfwile uko utunasabo tuleepunda.
peefwe.

abanaabo abaasungwike pakumona icaacitiike.

baakalume abaakonkele balya banaabo abaabaliilepo
ukuya ku mumana.

utwaice tulya utwali tuleeyangala mu menshi.

twabelenga uyu mulandu ukufuma pa mutande (20)

ukwisafika pa (24) kuti twatiila

(a)

(b)

(c)

- {d)

abaice baalyumfwile umwenso ilyo umunaabo
aasendelwe no mukuku ; eico baaleefwaya
ukuifungushanya.

abaice Dbaaleetiina ukupeelwa umulandu kanshi

baaleefwaya ukucita buunshashe-imfumu.

abaice baali no mwenso pakumona umwana wa mfumu
aasendwa no mukuku; eico pa mulandu wakutiina
ukupeelwa umulandu baaleefwaya ukucita buukashinga-
lumpyaata. : ‘

ilyo umwana wa mfumu aasendelwe no mukuku abaice
baaleetiina ukwipaiwa ku mfumu; eico baaleefwaya
ukucita amashaamo.
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Sub-test Bl1.2

Pakwasuka ayva meepusho uleelemba amaasuko voohe muunesceslio
ishaapwililika.

1. Bushe ni muunshilanshi imtula va, mu mainsa
ifulunganishishaamo imyvendele yva bantu elyno na ubwikashi
bwa nsenshi?

)

o Lﬁndolnla umulimo wa. mulesha-citendwe un abaice
aaleebomba nga naabava mukucema imbushi.
o Liishiwinshi lingalingaans ne lvaakuti '...vaatibula..”
(17
4. rulingaana na mashiwi vali mu mutande (5% cinshi
cileetulanga ukuti abaice basleelufyvanve pakusha imbushi
sheeka?
5. Bushe cibuulu zali umuntu uwasansamuka nangu uwankumba-
bulili? Waighiba shaani?
£ Cinzhi caalengele ukuti umwana wa mfumu anwene?
7. Londolola umulolele insoselo vaakuti V.. .astumpsukilatve
imiku ibili..." (183
iR {a) Lemba amashiwi yabili mu Uibemba avengalondalols
ifvo  abaice baumfwile ilyo  umwana ws mtumn
asasendelwe no mukuku 189y,
(ht Cinshi caalengele ukuti abaice boomfwe ifi ilyo
umunaabo aasendelwe ku mukuku?
. Muulandunshi twingalandila ukuti uvu mumana nangu mwali

umukuln, walil uawamutende kabhili “uwabalikilwa™?



Sub-test Bl1.1 (10 Marks)

HOOIMOEs WN

CoaToToTop O

Sub-test B1.2 (10 Marks)

33

2

3.

4.

5.

8.

T

8.

9.

~Amalalo yalabunda/yalasendwa, kanshi abantu cilaafya
pakwabuka imimana.

"~Insenshi shibutukila ku mulundu pantu mwisense iyeefwe

muba amenshi.

Baaleeya mukuwila peefwe baleowa.

Liishiwi limo pali aya:
vaafyuulika/yaafumfumuka/yaafubauka/yaalokesha.

Nga baasha imbushi sheeka shaaleeya mukulya ifisabo
fyabeene.

Aali uwankumba-bulili. Baaleemutintanyafye rakuya
mukwangala (abanankwe baaleemupatikishafye ukuya ku
kwangala).

Niico abaice baaleecena bubi-bubi; baaleibishanya mu
menshi.

Eekutiila aibila mu menshi kabili aibuka, imiku ibili.

(a) umwenso/ukusunguka/ukusakamana/ubulanda/ukupeshiwa
amaano/amaka ukupwa/ukupeleelwa.

(b) Niico baishiibe ukuti umwana wa mfumu aafwa, kanshi
mwaishile umwenso wakuti nabo bali no kuyakandwa ku
mfumu.

Pantu tamwali ifiswango ifili nga {ﬂwena ne mfubu.



Belenga umulandu uyu bwino-bwino, elyo wasuke ameepusho
ayakonkelepo mu fiputulwa fyonse fibili.

(1) Bwangu-bwangu aatampa no kushilika pakuti ifyuuni ne nama
shampanga tafiliile insefu. (2) Aasaba amabuula ya mulya-—
nsefu-mupula-mpako. (3) Aayapaapikanya yabili-yabili elyo
aatungamo ne caani candaala. (4) Cilya aakambantanya
amabuula, aabwela pa bucinga. (5) Eepakushiika lwakumilomo ya
bucinga mumyeela yonse ine: ku Kabanga, ku Masamba, ku Kapinda
ka kulyo na ku Kapinda ka kuso. (6) Mu nyambi aafumyamo
akafunda ako aakakilemo icishimba ca nsoni. (7) Aasunako
kanoono aapoosa na mu bucinga; ninshi mu mutima aleepaala
aleeti, "Fyafwa fyabola, ba Chibwe-Mukulu mwebeene ba mpanga
unulandu uyc naamutuula. (8) Naapaapaata nsungileeniko
umunani.” (9) Awe aaputaulako umucila aapoosa na mu nyambi
aalaaya na ku mushi ukwabula ukulolesha kuunuma.

(10) Muunshila aakumanya mwane Kalambila. (11) Nao aaceleele
mukulaalikisha baamuula kuunika. {12) Ubu  bushiku
taalaalikiishe nangu imo pantu aasangile imimbuulu naitamfya
inama shonse. (13) Kutali-kutali wishi ati, “Bambeeni?"

(14) Kalambila aayasukafye ilyaankulilishi ati, "Aala mukwai,
teeyampanga. (15) Nga imwe, baambeeni, amabingo?"

{(16) Wishi ati, "Yaanama." (17) Aafumya no mucila wa nsefu
amulangisha.

(18) Kalambila aatemwa ati, "Tuli pa malyo." (19) Awe bonse
baalaabwelelamo na ku mushi.

(20) Kalambila aalaeba wishi ati, "Insefu niinama-nkalamba,
kanshi muyeitafye umushi onse.” (21) Naendi Chipeepe aakuuta

umushi na mumbali baaya ku kutanta inama.

(22) Cibinda wine aabiikapo ne cipoope ati, "Umunani wena
muleeliila umo mutemeenwe, nakaana ku mafuta, awe kwena
naakaana mwiikatako; yandi ne mwine."

(23) Bamo baalaisosha abati, "Nga fyonse fiimafuta fyafula ifi
akafitwala kwi? (24) Nakalya neefwe beene tuleengululako yamo
tusende, neefwe tukalaabiika mu munani; yambi nayo tukasunga
va cishimba. (25) Nga akaana tuleefiliila munsenga,
tufyonaulefye kumufulo."

(26) Lintu baleetanta inama, bamo baaleelema amalambo; bambi
beena baikaliilefye ukufunsa inama shakooca baasuka
baafimbilwa no kufimbilwa. (27) Kalambila aalaacincisha



aguteeba  inkuni; bwangu-bwangu baalilika no muliic mu
A . t28Y Ciilya umulilo wanaka. baabunla imitante
COoSa Ppa malambo ne nama shatipo na coool

(29) Bashipwafye ulukanga umunani, Chipeepe aabaakanya bonse
Kublwhakﬁ no  tunva  twamaunuma. {30y Ishasheelepo nan
baamatwalila ku mushi. (31) Mu mushi mwa Chinkwente mwanunks
na nuun ku ceens ¢z neetfu; ne lyaashi lvonese lvasbha lva neefu:
ne filooto fyonse baalaalocotafve insefnu.

(Ubukwetn Bwa Nkaki, M.C. Chilundo, 1983: 3-4:

oub-Test B2.1 (10 Marks)

fay, (b, (oo,
FW*llW avashasla
1

Hfila lidpushe naalikwats ameaasuko vane f4),
11
elyo alembes (=21, 1hi, (o) nangu (d) mali ~ila 13 ipusho .

pody . [we usalepotve ubwasuko ubulungeeme

N1 TIAAT L

ot

1. YL Fatampa no kushiliks... " {
saleeshilika?

’

b Chibwe-Mukula

[$1

(b)) Chipeerpe
(s Kalambila

fdr ni fundi ue bashilumbwile ishina.

0]
o)
)
=

2. .. ratiliile...” (1. Bushe f£i muli ili
ileiminina finshi?

tatl  ifiswangeo Tya mpanga
(k) ifvouni fvs mpanga
oy iryvuuni elve ne nama

td)  inama ishilva inamaz-mbiye

&
5]
r_l
)
i
o
o}
o,
@

Y.L o matungamo. .. (A). Muli il3 =shiwi.

i

ta) pa mabuula

muilyva-nsetua

Qa

ted pe buula lyva mulys-nsefu-mupula-mpako

td)  pa muti wa mabuula, uukulna.
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vy muti aasabilekeo amabuula

(bYy wali ifi. elvo ubucinga mwisamba
ey walil akatalamukila ku

{d) tawall mupeepl saanza no bucinga

... mumyeel=z. .. (5} semukuti
(a) macikuukn
(b)) miuncende shalekana-lelana

(o unwales

cdy muuntungsa shikalamba

bode
o
=t
-

Mu mutande walenga paabula muli ifintu ifikalamba
ifyvo twingasambililapo:

fa) amabingo no kutuba ububamfi

{(by ircdilangiiilo ca bubamfi elvo no lubali lwa mushiliko

(A4 umucila wa nsefu no kuva ko muashi

... mpieeliila...” (2, Puehe icd ciputulwa
reeshiwi icishililwepo cileiminina oinshi®

{a) Chipeepe na Kalambila

{h)y abantu abeo Shi-Kalambila aalaaliike ku kutanta
iTiAma

focy  CUibinda na bapushi

L

abapalu ba nsetu

... nakaana...’ (22) eemukuti

[

Ay kabili

by nshileefways
(o) nomba

(dy nakendi



10,

153

“... baalilika no mulilo mu malambo." (27)
Ici caalola mukuti

(a) baakosha umulilo uwingi mu nyino

(b) baapanga imfuba apaakupeelela amalambo

(c) baabimbula umulilo pa fiipailo

(d) baatwika abantu imitante yakubiika pa mulilo wa
mabingo

Ukulingaana na mashiwi yali mu mutande walenga amakumi
vatatu kuti twatiila

(a) amabingo yaakateeme nga meeno va nsofu.

(b) Chipeepe aalicindeeme pantu aali kabilo wa kwa
Chinkwente

(e¢) ubufumu bucindika abeene

(d) ubulenge bulaleeta buumulopwe

Sub-Test B2.2 (10 Marks)

Pakwasuka aya meepusho uleelemba amaasuko yoobe muunsoselo

ishaapwililika.

2 1 Bushe uyu muntu aaleeshilika muulimonshi aaleebomba mu
bwikashi bwakwe?

A Bushe inyambi cinshi?

3. Ukulingaana na uyu mulandu muulimonshi icishimba ca nsoni
caali no kubomba muli uku kushilika?

4. Bushe ba Chibwe-Mukulu ni baani?

B Ilyo Kalambila baamuposeshe kuli wishi aatiile. "Aala
mukwail, teeyampanga.' (14) Bushe aaloseshe mwi?

6. Cinshi caalengele ukuti Kalambila endefyve ulwankonsha-
moolu?

o Liifundenshi Chipeepe aapeele balya bantu baaleetanta
inama?

8. Bushe "ukufunsa'" (26) caalola mwi?
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Ni liilali abeekala-mushi baapeelwe inama?

Lemba ipinda ilingalondolola amashiwi ayvali mu mutande
walenga amakumi yatatu na umo. ‘



Sub-test B2.1 (10 Marks)

PO W

s

e
il

30,

QAP QUUTROY 0T

(10 Marks)

Aali ni fundi/muulenge wa nama (nangu aaleipaya inama mu
macinga).

Ni ndaka/imbukuli (nangu akaamufuko akaampapa ya nama)
Jcishimba ca nsoni caali no mulimo wa kutalusha ifyuuni
ne nama shampanga ku nama ilya uyu muntu aipeeye - inama

shaali no kuumfwa insoni shakufika ku bucinga.

Miipashi, nangu ingulu, iyo aba bantu baasumiinemo ukuti
eeyaleesunga ilya mpanga.

Aaloseshe mukutiila aabwelelefye iminwe-nkutwa - taipeeye
inama nangu imo pali bulya bushiku.

Niico aasangile imimbuulu naitamfya inama shonse.

Aabeebele ukumusungila amafuta yonse ayo baaleeyengula ku
nama baaleetanta.

Ukushinka, nangu ukulya umunani ukwabula ubwali
Lintu baapwile ukukanga inama.

Ubushiku bufwile insofu, ne lyaashi lya nsofu.
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7.5 APPENDIX V
QUESTIONNAIRE FOR PUPILS
INSTRUCTIONS:

Complete this form by filling correct information in the blank
spaces.

OB b OIS

(8)]

*8 .

+10. ZAMBIAN LANGUAGE(S) YOU STUDIED AT PRIMARY SCHOOL FROM
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154 Z&EﬂﬂJﬂMﬂMﬂﬁﬂJ@QﬂMEJEELﬂNEﬂML&LﬂE@EMﬂ

-------------------------------------------

* Teacher to explain what this means.

+ A pupil should write °NIL’ in the space provided if she
did not study any Zambian Language.

g
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