REPUBLIC OF ZAMBIA

MINISTRY OF EDUCATION

CURRICULUM DEVELOPMENT CENTRE

A STUDY
ON

VIEWS OF STAKEHOLDERS
OUTSIDE THE EDUCATION SECTOR
ON
THE BASIC SCHOOL CURRICULUM

An activity under the BESSIP Component of
Basic School Curriculum Development

|| First Edition, February 2000




This study was carried out by a research team consisting of:

Dr O. Chakulimba, School of Education, UNZA
Mr B.Z. Ndhlovu, School of Education, UNZA
Ms B.Chimpandu, Curriculum Development Centre
Mr H. Moloka, Curriculum Development Centre




PREFACE

This study is the third in the series of surveys, analysing the views of stakeholders
within and outside the education sector concerning the school curriculum. The first
two such studies, published by the Curriculum Development Centre in 1999, captured
the views and ideas of 2,700 primary and basic school teachers in four provinces. The
present study summarises the views of 1,170 interviewees, mainly parents but also
representatives of private and public enterprises, pupils, students, NGOs and churches.
Parents and other such stakeholders have an important role to play in the shaping of a
relevant school curriculum and in education in general.

We are grateful to the thousands of people who have taken the time to share their
ideas with us. They have greatly contributed to making the process of school
curriculum reform broad-based and democratic. T would also like to congratulate the
research team for having dealt patieritly and professionally with the arduous task of
summarising and analysing such a vast source material. No doubt, the study will be
valuable not only to curriculum developers, but to many other practitioners in the field
of education. It is thus my hope and expectation that the present study will be a useful
tool for the Ministry of Education and other stakeholders in the education sector,
contributing to the achievement of our goal of providing a relevant and quality basic
education for all Zambian children,

/(/%
George N Sililo
Director of the Curriculum Development Centre

Manager of the Basic School Curriculum Development Component




TABLE OF CONTENTS

Page
Preface i
Table of Contents iii
Chapter 1: Introduction 1
Background 1
Purpose of the Survey 2
Methodology 3
Experiences 6
Problems Encountered 7
Organisation of the Report 8
Chapter 2: Stakeholders' Views on the Current Curriculum 9
Knowledge and Understanding °
Vocational Skills 10
Life Skills 11
Virtues and Values ) _ , 13
What is Irrelevant in the Current Basic Education Curriculum? 14
Discussion 15
Chapter 3: What Stakeholders Would Like to See in the Curriculum 16
Priority Areas . ) i 16
Competences Stakeholders Would Like to See in the Curriculum 18
Discussion 20
Chapter 4: Views on Methods of Teaching 22
Teaching/Learning Methods 22
Medium of Instruction 25
Examinations 26
Qualifications of Basic Education Teachers 28

Characteristics of a Good Teacher 29

iii




Roles of Teachers, Parents, Employers and PTAs and Executive Summary

Educational Boards 30 ix
School Calendar | 34 List of Tables
Localisation and Individualisation of the Curriculum 3 xvii
Curriculum Changes 39
Discussion 40
Chapter 5: Views on Aims and Quality of Basic Education 44
Stakeholders’ Reasons for Going to School 44
Stakeholders’ expectations of Basic Education 45
Perceived benefits of Basic Education to the nation 48
Quality of Education 49
Discussion 51
Chapter 6: Conclusions and Recommendations 53
What Should Pupils in Basic School Learn? 53
Methods of Teaching 55
Medium of instruction 56
Examinations 56
Teachers 57
Role of Parents and Employers 58
Role of PTAs and Educational Boards 58
School Calendar 59
Should the Curriculum be Localised and Individualised? 59
Quality of Basic Education 60
Bibliography 62
Appendices 64
Appendix A: Tables Referred to in the Main Text (Chapters) 64

Appendix B:  Sample Questionnaire Used in the Survey (for Parents) 93

Appendix C: Terms of Reference 103
Appendix D: Brief Background on Preparation and Administration

of Instruments 105
Acknowledgements vi

Acronyms vii

iv




ACKNOWLEDGEMENTS

We are greatly indebted to the people and institutions, too numerous to mgntion, who
provided information, and allowed us to visit their institutions during the time of data
collection in all the five provinces namely, Luapula, Lusaka, Eastern, Southern and
Copperbelt.

We should express our most sincere thanks to our research assistants, individ.ually and
severally who worked hard to. collect data in the sampled areas. Their enthusiasm and
patience made it possible to have this survey done. It is our sincere hope that they
appreciated the experience gained from this study. We are sure the work did not only
benefit them in monetary terms, but was also rewarding in educational terms.

We are very appreciative to the members of the CDC, in particular the Director, CDC, the
Consultant Mr. Christensen, Mrs Philipa White with whom we worked, ar}d who
facilitated the survey in various ways. We would fail in our duties if we did not express
our sincere thanks and appreciation to the BSCDP Implementation Team for their valuable
comments and guidance on our instruments and other aspects of this survey.

Our thanks also go to the school of Education Administration, especially the Dean, {he
AAD and the Financial Officer, School of Education, for their moral and administrative
support, and for making it possible for us to carry out this survey. We also thank the data
Analyst who spent many days analysing voluminous work of six sets of instruments.

We would also like to thank our families for their support, patience and understanding
during the times when we worked away from home and when we worked till late on the
document. We would fail in our duties if we did not mention the drivers, who safely and
dedicatedly drove the teams in the places where data was collected.

vi

MOE
CDC
BESSIP
AAD
PTA

SDA
Ucz
ERIP
HIV/AIDS
AIEMS

ACRONYMS
Ministry of Education
Curriculum Development Centre
Basic Education Sub-Sector Investment Programme
Administrative Assistant to the Dean
Parent Teachers’ Association
Seventh Day Adventists
United Church of Zambia
Education Reform Implementation Project
‘Human Imuno-deficiency Virus/Acquired Immunity Deficiency Syndrome

Action to Improve English, Mathematics and Science

BSCDP (unti) Aug., 1999) Basic School Curriculum Development Project

BSCDC (from Sep., 1999)  Basic School Curriculum Development Component

UNzA
PE.
RE.
HE.
NGO
ZERP

GRZ

University of Zambia

Physical Education

Religious Education

Home Economics
Non-Governmental Organisation
Zambia Educational Reform Project

Government of the Republic of Zambia

vii




MS
ADCOMS

FINNIDA

Mean Score

Advanced Communication Systems

Finnish International Development Agency

viii

EXECUTIVE SUMMARY

BACKGROUND

The Ministry of Education has established the Basic Education Sub-Sector Investment
Programme (BESSIP) aimed at providing quality and relevant Basic Education in Zambia.
The priorities and strategies in the BESSIP document are based on the national
educational policy ‘Educating our Future’. The programme is generally aimed at
equipping the child with the knowledge, skills and values which will enable him or her to
be accepted in the community, continue in further education or do various forms of
training at the end of Basic Education. Thus, the Curriculum Reform Component of
BESSIP has planned the following interventions:
® To increase emphasis on the core-competencies at the lower basic level and on
integrated themes at the middle and upper levels. .
* To promote the participation of the local community including teachers in the planning
of teaching and other activities of the school.
To involve the stakeholders in the curriculum reform process.
To emphasise basic skills including practical and life skills.

In view of these interventions, a number of background studies have been carried out in
order to facilitate curriculum reform. This Survey of the Views of the Stakeholders
outside the Education Sector on the Basic Education Curriculum is part of the BESSIP
review exercise. It is expected that the views of stakeholders will provide information that
will be useful to the process or exercise of reviewing the school curriculum.

TERMS OF REFERENCE

The detailed terms of reference are attached at the Appendix of this report. Tl'{e team of
four researchers and assistants from UNZA and CDC were tasked to capture viewpoints
and ideas of a representative sample of stakeholders outside the education sector, analyse
them and present them in a survey report with conclusions and recommendations. The
conclusions and recommendations will feed into the ongoing process of reforming the

school curriculum.

Thus, specifically the survey on stakeholders outside the Education sector endeavoured to
find out stakeholders' views on:

® The aims and purpose of formal education .
® The current Basic Education curriculum in Zambxa
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Ideas on their ‘ideal’ curriculum
How they expect the curriculum to be best delivered
What they think of Basic Education

The stakeholders outside the Education Sector in this survey included among others,l
parents, church leaders, employers of small, medium and large-scale cgmpam'es, employers
of public sector, local chiefs, trade unionists, Non-Government Organisations
representatives, students, pupils and youths.

METHODOLOGY

A survey study, which used questionnaires and interviews, was conducted in ﬁz/:e belt
provinces of Zambia. The provinces covered were Lusaka, Luapula, Eastern, Copper

and Southern. A total of one thousand, six hundred and five (1605) questionnaires were
distributed and one thousand, three hundred and fifty (1350) were returned, but 1170
were analysed. The other 180 were found defective, not fully c9mpleted, and some h?d
the middle pages missing. Nine hundred and fifty-six were received from parents, 99 from
pupils, 35 from students, 29 from trainers and 51 from employers (both private and
government employers, small and large scale employers).

The sample in each of the provinces included the following stakeholders:

* Parents: This included trade unionists, NGO representatives, church leadgrs,
traditional leaders, youths, PTA members and other members of the public. (Note that
though it was intended that local chiefs be included in the sample, traditional protocol
made it impracticable to see the chiefs, so only headmen and those close to the chiefs
were reached).

Employers of small, medium and large-scale companies
Employers of public sector

Students in Training Institutions.

Pupils in Basic Schools.

MAIN FINDINGS AND RECOMMENDATIONS
Views of Stakeholders on the Current Curriculum

On the current curriculum stakeholders:

e indicated that kno

wledge about our cultural heritage was not being taught to their
children

expressed dissatisfaction with the current Basic School curriculum in terms .of .
Provision of practical/vocational skills. But they acknowledged some praf;tlcal work in
a few areas such as Needlework, Bookkeeping, Cookery and Office Practice.

® generally agreed that life skills were not taught at Basic School level. They
nonetheless, singled out some skills, which they thought the current curriculum was
imparting to the pupils. These were ¢ getting along with others’, ‘self-awareness’,
‘decision- making’ and ‘communication skills’.

indicated that the current curriculum was able to help pupils/children gain knowledge

and understanding in literacy, religion, numeracy, science and technology and social
issues.

indicated that the current curriculum was able to help children learn/develop some
virtues/values such as ‘respect’, ‘cooperation’, and ‘hygiene’. But they also indicated
that the curriculum was not effective in inculcating tolerance, self-reliance, conflict-
resolution and interdependence in Basic School leavers.

Views on What Pupils Should Learn at Basic School Level

On what should be in the curriculum at Basic School level stakeholdérs:

® would like the Basic School curriculum to emphasise hygiene. Their next preference

was vocational/practical skills. |

would also like emphasis or priority given to the teaching of literacy and numeracy.

further indicated that school leavers at Basic School level should have compptences m
computer literacy, sport and expressive/creative arts, civic education, life skl.lls,
spiritual and moral values and cross-cutting issues.(The cross-cutting issues included,
among others, HIV/AIDS and children’s rights.)

would like cross-cutting issues, that is life skills, reproductive health, family hfe, otc
gender issues; corruption, drug abuse, children’s rights, environmental education etc,

to be introduced at Basic School level and many felt these should be introduced at
Middle-Basic level.

would like practical subjects/skills to be re-introduced at Middle-Basic school level.
Views on Methods of Teaching
On methods of teaching stakeholders:

® would like teachers to use the following teaching/learning methods: question and

; : .
answer, problem-solving, pupil-teacher discussion, group-work, lecture and visiting
Places of learning.

preferred English to be the medium of instruction at all levels of the Basic School
curriculum.
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would like trained or qualified teachers to teach at all levels of Basic Educatior_m They
preferred Certificate holders for Lower Basic, Diploma holders for Middle Basic and
either Diploma, Advanced Diploma or Degree for Upper Basic level.

would like examinations to be administered at grades 4, 7 and 9 levels of Basic School.

would like the current School time-table to be retained. They, further, preferred the
current calendar to be maintained.

would like the curriculum to remain national with all schools teaching the same
contents/subjects regardless of the location/status of the school. (They would not like

to have a localised curriculum.)

would like the curriculum to change according to the changing needs of the country.

Views on Roles of Teachers, Parents, Employers, PTAs and Educational Boards

Stakeholders indicated that:

the role of teachers was to teach subjects, maintain discipline, counsel pupils and show
good example to pupils.

the role of parents was to provide ‘school requirements for their children’. This was
followed by ‘helping their children with home-work’.

e Parents could help in teaching pupils at home in the following areas/aspects; morals,

culture and hygiene.

e the role of employers was to offer counselling and guidance in careers for pupils.

further, employers indicated that they could contribute towards building school
infrastructure.

e there was lack of knowledge about the roles and functions of PTAs and Educational

Boards
Views on Aims and Quality of Basic Education
On aims and quality of Basic Education stakeholders:

o ipdicated that they sent children to school to be able to read and write (become
literate) and also for careers and preparation for adult life.

° further, indicated that the most important thing they expected Basic Education to
achieve for their children was improved literacy.

xii

indi ) )
ndicated that the current curriculum was meeting their expectaticns, however

zrc;p:}?yne;s and trajner§ indicated otherwise. These two categories of stakeholders did
ink that the curriculum was meeting their expectations.

:ilglcated’ that the maj01t benefits of Basic Education to the nation was ‘literate
1zenry’ followed by ‘informed citizenry’ and ‘numerate citizenry’.

considered trained teachers i
: as number one factor to quality education, follow
learning and teaching materials. T , by

In light of the stakeholders views we are recommending the following:

Content of the Curriculum

The Basic School curriculum:

should provide knowledge and understanding in literacy and numeracy, Social Studies

fmd Science and technology. These should be linked to the pupils’ environment and
its development.

:i}:ﬁ;l;lf hl;lCll.l(.ie some practical skills for enhancement of pupils' entrepreneurship skills
H majority of the leavers may not be able to go beyond basic education level.

15 could be achieved through introduction of practical skills subjects. These
subjects should be varied according to availability of resources in each area.

:houlg inc}ude cross-cutFing. issues. These issues include life skills, democracy,
eproductive health, family life, gender issues, corruption, drug abuse, children's rights,

env1roqmental education etc. These should be taught in an integrated manner within
the subjects.

should help pupils at this level become knowledgeable in their civic rights, duties and
responsibilities. . |

should help pupils to develop spiritually and morally and acquire/develop appropriate

values ?.nd attitudes. The curriculum should therefore include Spiritual and Moral
Education.

S:llould §trengthen and introduce local language(s) at an early stage. The content
should include the cultural heritage of the local area as a basis of understanding other

cultures within Zambia and abroad.

ls hm;ld be ﬂexiple enough to include the cultural, social and economic activities of the
Ocal communities, but should remain national.
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Therefore, we recommend a curriculum at Basic Education level that has the following
subjects at the specified levels.

e At the Lower Basic level pupils should be taught a Zambian language, Spll’m::: and
Moral values, Physical Education, Music, Art, Mathematics and }'j_‘,r.mrc.)nmen ;
Science. At this level we expect pupils to have a foundation in initial hterz_cy arlf heir
numeracy in their mother tongue, and should have a broadened understanding O
environment.

e At the Middle Basic level pupils should continue with the ‘90ntentsf of the It.].t;\;vel‘
Basic, but other ‘contents’ like English, History, and practical subjects s(,juc
Needlework, Carpentry, Woodwork and Gardening should be introduced.

e At Upper Basic level pupils should begin to learn some of the areas ((?onte{lt§) above
in more detail. Social Studies should be dealt with through subjects ll}ce ClVlCSah
Geography and History. Environmental Science could also be dealt with t.hrOUgb.
Biology, Chemistry and Physics. Thus, subjects like Music, Art and practical subjects
such as Carpentry, Woodwork, Typing etc. could become optional at this level to
ensure a fair load of the curriculum

o Cross-cutting issues should be taught in an integrated way through all the subject areas
and at all levels of the Basic School curriculum

Methods of Teaching

On methods of teaching we recommend that:

Teachers should employ learner centred methods of teaching and should as much as
possible use active methods.

At teacher-pupil level the content should relate to the social, economic and cultural

experiences of the pupils. Their characteristics, interests and needs should be taken on
board.

Methods of teaching should foster ownership of learning by pupils, intellectual
freedom, equality and democracy.

The school should be run based on democratic principles, gender equality, freedom of
expression and respect for each other's views. The daily life of the school should

promote a favourable atmosphere for teaching and learning and should offer a2 model
to learn from by pupils as they experience it.

xiv

Medium of Instruction

On medium of instruction we recommend that:
®

Where possible, a-mother tongue or local language should be used at Lower basic.

English could be taught as one of the subjects along side the local language and other
subjects.

From Grade 5 on-wards, English should be used as a medium of instruction with a
local language as one of the subjects.

Examinations

On examinations we recommend that:

® A fair way of assessing the child's performance at Basic level should be introduced at

the suggested levels. Continuous Assessment grades should form a major component
of the final grading system at each level.

Teachers

On teachers we recommend that:

¢ Only qualified teachers should teach at all levels of basic education.

® Teachers who are already in schools should under-go short refresher courses tlo é‘e'
orient them in new contents and methods of teaching. The courses should 1lr:icbu e
assessment procedures based on continuous assessment. These courses could be

conducted in each district using Resource Centres.

Teachers should be remunerated well to keep them motivated for the work that they
do.

Role of Parents and Employers

On role of parents and employers we recommend that:

® linkages between school and community and between school and industry sh<l)<uld b; -
established so that parents and employers feel ownership of the school and take pa

teaching and learning of the pupils. This could be in material or knowledgc form 1n
areas that they have ‘expertise’.
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School Timetable and Calendar
On the school timetable and calendar we recommend that:

e Each school's timetable should be flexible to allow pupils to get engaged in the
prevailing activities of their communities during a particular season.

e The current school calendar should remain.

Teaching and Learning Requisites
On teaching and learning requisites we recommend that:

e The Ministry of Education should provide adequate teaching and learning materials.

e Adequate furniture and infrastructure should also be provided‘ and should be regularly

maintained
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CHAPTER 1
INTRODUCTION

"A well functioning education system should be able to point to evidence of the
personal incorporation by children of useful knowledge, reasoning ability, skills
and values. Its success should be judged by the success of the teaching/learning
process in developing analytic skills of children, promoting their ability to form
and transform concepts, enabling them to use knowledge as well as to acquire

it, stimulating them to identify and solve problems, equipping them 1o express
their beliefs intelligibly, empowering them to develop and live by a personally
held set of values” (Educating Our Future 1996 26).

In this chapter, the background and purpose of the survey, methodology
and problems encountered during data collection are discussed.

BACKGROUND

The Basic Education Sub-Sector Investment Programme (BESSIP) launched in 1998 is a
Ministry of Education's initiative aimed at the provision of quality and relevant Basic
Education in Zambia. This initiative is a response to the educational needs and the
National Education Policy - "Educating our Future", adopted by the Government of
Zambia in 1996. The Basic Education Sub-Sector Investment Progra_mme Was Of.ﬁ(.:lally
launched in October 1999 by the Ministry of Education, and has in view the provision 9f
basic education, which would answer to the needs of both the learner emddthe Clcc}'rlrll;n urgtyl
This, it is hoped, will be achieved by equipping the child with t_he knowﬁ rfi;ii‘yl Coil;nue
values which will enable him or her to be generally acceptable lr;g:S?SEducaﬁC;n' In this
in further education or do various forms of training at the il © in BESSIP whose
respect the curriculum reform or review has been of major C.{mcem to:

main objective is to review the Basic Education curriculum in order to:

. . -y improving pre-service anel
"Enhance the quality and relevance of basic education s A1 o

v 2 71 MENEY © 7 .
in-service teacher education and reviewing currl e T nldien wig

: i1l enable them to particingso +
litevacy, wumeracy | Gife skills and arributes thal will :wel/ ph e]'ﬁcfiff;] licipate fulyy,
y il A . 2cClively 5
in personal, community and national development: @ . Y manage the

challenges of life” (MOE, 1998:2).

To realise the above goal, the Curriculum Reform Component of BESSIP has the
tollowing objectives:

e To develop a basic schoo] curriculum which is relevant, effective and in tune with
other current education reforms.

e To improve the teaching and learning outcomes through a school curriculum with
flexible methodologies and increased emphasis on core skills.

In view of these objectives, a number of background studies have been carried out in order
to facilitate curriculum reform; Historical Background to Curriculum Development in
Zambia 1964-99 (Chondoka and Manchishi (1999), Primary and Basic School Teachers’
views on the Basic School Curriculum (September, 1999) and Luapula Teachers’ views on
the present and future Basic School Curriculum (Qctober, 1999).  The study of Primary
and Basic School Teachers’ captured the views of teachers from Lusaka, Copperbelt and
Southern provinces, while the other study, done in Luapula captured the views of teachers
from a remote and rural sector of the country.

This Survey of the Views of the Stakeholders outside the Education Sector on the Basic
Education Curriculum is another component of the BESSIP review exercise. It is
expected that the views of stakeholders will provide information that will be useful to the

process of reviewing the school curriculum.

The stakeholders in this survey included among others, parents, church leaders, employers
of small, medium and large-scale companies, employers of public sector, trade unionists,
Non-Government Organisations' representatives, students, pupils and youths.

PURPOSE OF THE SURVEY

The purpose of this survey was to capture the views and ideas of the. stakeholders listed
above in selected parts of Zambia on the contents of the current curriculum, ‘what they
would like to include in the curriculum, on the method of teaching and learnmg.the_
contents, and on the aims, nature and quality of basic education ir_l general. Their views
have been analysed and presented in a survey report with conclusions gnd
recommendations, which will feed into the on-going process of reforming the school
curriculum.

Specifically the survey endeavoured to find out stakeholders' views on:

e The current Basic Education curriculum in Zambia
Ideas on their ‘ideal’ curriculum

How they expect the curriculum to be best delivered
The aims and purpose of formal education

What they think of Basic Education in general




METHODOLOGY
Sample

One thousand, six hundred and fifteen (1,605) different stakeholders were selected in the
five provinces chosen. With the help of the Telephone Directory, knowledge of the
research assistants in Resource Centres and other sources of information, individuals,
organisations, and companies were selected. Depending on the town or district, one
group was more predominant than another in the sample. But effort was made to have a
balanced sample in terms of gender, socio-economic status and other characteristics. The
sample was as follows:

o Parents: These included trade unionists, NGO representatives, church leaders,
traditional leaders, youths, PTA members and other members of the public.

e Employers of small, medium and large-scale companies: This group included
representatives of big private organisations, small businesses and individual employers
such as-shop owners.

e Employers of the public sector: These included representatives of the Government
Ministries and Parastatal Organisations.

e Trainers: These were lecturers and administrators of Trades Schools, Nursing Schools
and public and private training institutions.

e Students in Training Institutions: These were from private and public institutions,
Trades Institutes/Schools, Teacher Training Colleges, Nursing Schools and Skills
Training Institutes.

e Pupils in Basic Schools: Grade 9 pupils whose ages were from 14 to 16.

The table below shows the number of questionnaires distributed and returned according to
the sample groups stated above.

Table 1.1: Questionnaires Distributed and Returned by Type

Type of Questionnaire Number Distributed | Number Returned % of Returned
Questionnaire
Parents 1300 956 73.5
Pupils 105 99 943
*Trainers 50 29 58.0
Students 50 35 70.0
*Employers 100 51 51.0
Total 1605 1170 72.9

* The numbers refer to one or fwo representatives of these institutions or companies. other wise many
from these categories responded as parents

Although the numbers of the sample involved in the study as shown in the table appear
small, this does not adversely affect the extérnal validity (applicability of the findings to
other populations and situations) of this survey. The findings from these various groups

may be a true reflection of these populations. This is so, because (i) group discussions
were held with the students and trainers in Trades and Skills Training Institutes, Nursing
Schools and Primary Teachers Training Colleges as well as with pupils in Basic Schools.
(i) There were interviews conducted with some selected employers, trainers and members
of the public. The information obtained through these instruments supplemented and
confirmed the information obtained from these samples through the questionnaire.

Further, the employers, trainers and students in the study were ‘representatives’ of the
Institutions in the provinces visited. Selected work places and training institutions in each
province were visited. The respondents in these places represented the training
institutions and employing companies or organisations. Their views reflect the views of

those types of organisations and training institutions found in the country.

However, caution should be exercised in considering the views especially of employers.
These represent companies which have different policies; and the types of labour force
required differ from company to company.

Geographical Areas of the Survey

The Survey covered five provinces of the Republic of Zambia, namely, Lusaka, Lugpula,
Eastern, Copperbelt and Southern Provinces. The reasons for choosing these provinces
were that the study; '

 Should include urban, peri-urban and rural areas.

e Each cross-section of the country should be represented in terms of main economic
activity, general life styles, attitudes and other attributes. Thus, Luapula _re_:presented all
provinces whose economic activity is predominantly fishing and communities thgt are
rural. Eastern and Southern represented all provinces whose main economic activity 1s
farming (subsistence farming)--these are Northern and North Western. Copperbelt and
Lusaka Provinces represented Central Province. These have a bias to manufacturing.

* Should take care of various important industries in the country, which may affect the
views of people about education, for example, fishing industry, crop and animal
farming, public service, financial and mining industries.

* Should include the views of some missionary societies which have been involved in
education in this country, for example, Roman Catholic, UCZ, and Dutch Reformeq,
SDA, Salvation Army, Brethren in Christ, Baptists, Christian Brethren gmd Evangehcal
Fellowship of Zambia. Some of these groups have been providers of education,
medical services and employment, especially in their hospitals.

In these geographical areas, all the stakeholders who represent all socio-economic groups

were found. Further, NGOs, unionists, employers and employees were found.




Instruments

A questionnaire was used to collect the views of stakeholders. The questionnaire
contained some questions as highlighted in the terms of reference and other questions
suited to respondents. The questionnaire had closed ended responses and a few open-
ended responses, and had different sections to cater for different stakeholders. The
questionnaire was such that it could be answered by the respondent or filled in by the
researchers or research assistants in form of interviews. However, realising the limitations
of structured questionnaires, scheduled and unstructured interviews were carried out with
certain individuals, groups of pupils, students and trainers in schools and training
institutions. In addition, group discussions and interviews were carried out with pupils,
students, trainers and some members of the public. This was done to supplement the
questionnaires and interviews.

Administration of the Instruments

The pilot study was carried out in Lusaka and Kafue from 2" to 4™ June 1999 to test the
suitability and clarity of the instruments to be used in the main survey. During the pilot
survey, it was discovered that some of the concepts used in the questionnaire were not
familiar to some respondents, and that other respondents would not remember their days
of basic education well. It was also found that some questions drew wrong answers, for
example, where we wanted to know the place where the respondents were staying, some
gave us the places where they were born. Further, the questionnaires were found to be
long, with some questions repeated, though in a different way, but on the whole the
comments received from the respondents on the questionnaires indicated that the
Instruments were good, and solicited important information.

-In view of the problems encountered and comments made during the pilot survey, the
Instruments were re-done and methods of administering some questionnaires were
revisited. Questions and concepts, which were found difficult to understand, were
simplified. A few items found to be repeated in one form or the other were removed to
mak.e the questionnaires and interviews shorter. It was decided that the questionnaire for
pupils should be administered in the presence of researchers or research assistants so that
respondent could ask where they had a problem.

The main survey was carried out from13th June to 2 July 1999 in Luapula, Copperbelt,

Ealitem and Southern Provinces, while in Lusaka the survey was carried out from 3* to
16 August 1999,

lI:afiZ?-: prqviqce, 240 parents’ questionnaires were administered (catering for church

» Unionists, traditional leaders, NGO personnel, PTA members and other members
of the public), 20 questionnaires for employers, 20 for pupils, 10 for trainers, 10 for
students and 20 interview schedules were administered in each of the four provinces -
Luapula, Easterp_ Copperbelt and Southern Provinces. In Lusaka Province, 340

questionnaires for parents, 20 for employers, 25 for pupils, 10 for trainers and 10 for
students and 32 interview schedules were administered.

The table below gives the summary of the questionnaires distributed and returned in each
province. :

Table 1. 2: Questionnaires Distributed and Returned by Province

Province Questionnaires Distributed: Questionnaires Returned
Number Number Percentage

Luapula 300 210 70
Copperbelt 300 270 90
Eastern 300 237 79
Southern 300 255 85

Lusaka 405 378 91.1
Total 1,605 1,350 84.1

Note: Out of the returned questionnaires, only 1170 were found useful and were
analysed to give us the information presented in this report representing 72.9% of the
sample. 180 questionnaires mostly from the parents’ category could not be used because
some had missing pages (blank inside pages) while in other cases some respondents did
not adequately complete answering the questionnaire.

Experiences

The people in the areas were generally supportive and co-operative, they found the
questionnaires to be good, comprehensive, interesting and instructive, covering many
areas of the curriculum. Some respondents felt the exercise was a worthwhile one and felt
it was good that stakeholders were involved in the matters affecting them. At Livingstone
Trades Training Institute, for example, students felt that it was very good that they were
asked to participate in this exercise; however, they complained that they needed a lot of
time to complete the questionnaires.

e The returns in Lusaka were more than they were in the other provinces. This was due
to the time allocated to the exercise. Researchers and assistant researchers had ample
time to make repeated visits to the respondents. The number of research assistants
also contributed to the high return of the questionnaires and interview schedules. Each
research assistant had a reasonable number of questionnaires, which made it easy to
have a follow up within the period, which was allocated to the exercise.

e Education authorities were very supportive. In schools, researchers were allowed to

administer the questionnaire to pupils in form of a test. This made it possible to have 2
hundred per cent return. ‘




In general the exercise in Lusaka was more successful than it was in other provinces. The
returns were higher than in other provinces. :

Problems Encountered

In spite of a generally encouraging response and good return of the questionnaires, there
were some difficulties, which need to be stated here.

_The following limitations and difficulties were encountered while carrying out the survey
in the provinces:

Respondents took time to fill in the questionnaires. There was a problem of retrieving
the qQuestionnaires from the respondents who wanted longer period to fill in the
questionnaire, but time for data collection was short.

Some respondents were reluctant to give the information and demanded cash before
they could fill in the questionnaire or be interviewed. They had to be convinced that

this was an important exercise, and that we could not afford to pay about 1,000
respondents. S

Another problem experienced in the collection of questionnaires was the attitudes of
SOme parents. Some parents were not willing to answer the questionnaires and usually

referr'ed us to the teachers who they thought were appropriate to fill in the
questionnaires.

Some interviews could not be conducted and some questionnaires were not
returned/not completed because some respondents felt that those were matters of
policy which could only be discussed by their superiors (at head office). This
drastically affected the returns of the questionnaires from the employeré‘ category

Rlespondents preferred questions, which needed "yes" or "no" answers and those with
% l?sed-ended questions to open-ended questions, which they felt, were demandin
ey felt the questionnaires were quite long and demanding, s

T . .
lorcarllsllanOn of some uncommon concepts such as assertiveness, fife skills, etc into
al languages was not easy. In trying tc? translate these terms in local la;lguages

there Was a g egs . . . .
possibility ofygiving a slightly different meaning to the d. Thi
affect the data, byt this danger is not great. g word. Hhis can

S . .

w(;me feSpondents were reluctant to give the information Th

Sler.e the ri ght people to answer the questions since the
JeCts they were teaching and why they were teachin

ey argued that teachers
Y were the ones who knew the
g those subjects.

A number of parents did not know what their children were learning in schools. They,
therefore, found it difficult to answer some of the questions dealing with the content
and methods of teaching.

Women found it difficult to spare some time to participate in the exercise due to their
being busy at home. Some married women preferred their husbands to answer the
questions - "My husband has good ideas." So, although we had aimed at having the
same number of women as that of men in this survey, the reality turned out to be that
there were more men than women who were prepared to participate in the survey.

The Table below shows the distribution of respondents in the survey by sex.

Table 1.3: Distribution of Respondents by Sex

Sample group Sex
Male Female All
Number % Number % Number
Parents 656 68.6 300 314 956
Pupils 51 51.5 48 48.5 99
Students 16 457 19 54.3 35
Trainers 18 62.1 11 379 29
Fmployers 45 88.2 6 11.8 _ 51
Total 786 ' 384 1170

This chapter has discussed the background, purpose and terms of reference of the survey.
It has shown the sample, and the areas of survey, the instruments and method of collecting
information, and experiences and problems encountered during data collection.

Organisation of the Report

Chapters 2, 3, 4 and 5 present the views of the stakeholders on the following issues:

Content and relevance of the current curriculum,

What pupils should learn,
Methods of teaching, examinations, teachers, roles of parents, employers, PTAs and
School Boards, school calendar, localisation of the curriculum and curriculum change;

Aims and quality of Basic Education

The last chapter (chapter 6) presents the conclusions on the findings and recommendations
of the report.




CHAPTER 2
STAKEHOLDERS'VIEWS ON CURRENT CURRICULUM

"A school is not merely a teaching shop, it must transmit values and
attitudes. It is a community in which children learn to live first and
Jforemost as children and not as future adults... A child brought up in such
an atmosphere at all stages of his education has some hope of becoming a
balanced and mature adult and of being able to live in, contribute to, and
1o look critically at the society of which he forms a part..." (Thinking
About the Curriculum, 1971:14).

One of the major features of the curriculum is the content - the body of material

considered academically worthwhile that is transmitted to the pupil through either a
teacher or other agent of learning. In many cases, if not in all, the education authorities
degxde on behalf of the learner and the community what is to be learned supposed]

guided by the needs of the nation, and pedagogical philosophies and other factors. ’

This cl{apter lopks at the views of stakeholders in relation to the content of the Basic
Education curriculum and its relevancefirrelevance. The areas of the curriculum which

will be considered: are: knowledge and understandin i TIRT .
i ’ > t
virtues or values. g g, vocational skills, life skills and

Knowledge and understanding in the current curriculum

_Stakeholders were asked on whether they thought Basic School leavers gained knowled
n the aspects presented in table 2.1 below. Out of 1170 respondents who successfull #
completed the questionnaires, 79.2% indicated that children learn literacy in the curren}':
curriculum. - Similarly, as the table below shows; many respondents felt that children
gawned knowledge and understanding in Religion (67.0%), Numeracy (69.7%), Scienc

and Technology (60.7%) and Social Issues (71.7%) S ©

Table 2.1: Respondents’ Views on Whether Pupils Gain Knowledge and

Understanding

Literacy Cultural Religion Numeracy | Science & Social Issues
Response Heritage Technology

No. % { No. % | No. % | No. % | No. % No. Y%
Yes 927 79.2 | 369 31.5] 784 67.0 [ 815 69.7 | 710 60.7 | 839 71.7
No 237 203 | 795 67.9 | 380 32.5 | 350 29.9 | 455 38.9 | 319 27.3
No response 6 056 05 |6 05]5 0.5 5 04 |12 1.0
Total 1170 100 | 1170 100 | 1170 100 | 1170 100 1170 100 1170 100

Thus, many stakeholders feel that the learning that takes place in the schools is able to
offer knowledge and understanding in many areas; literacy, religion, numeracy, science
and technology and some social issues. Though the levels of agreement on the success of
the present curriculum on these aspects vary considerably among the different.
stakeholders - parents, employers, trainers, pupils and students, it appears many are
satisfied with the current curriculum in these respects. :

However, from the table it was clear that many stakeholders indicated that our cultural
heritage was not being learnt in the present curriculum. About 68 % of the total number
of respondents indicated that children do not learn their cultural heritage. It appears Basic
School leavers are deprived of knowledge and understandings of how to live in their
communities, and to fully develop as persons thriving within their culture.

Looking at the pattern of responses for each category of respondents, it was revealed that
they were all in agreement except in Numeracy where pupils felt that they were not
gaining much. Out of 99 pupils 82 (82.8%) indicated that they do not learn Numeracy
(Table 2.6 in the Appendix). This was surprising as other stakeholders indicated that the
current curriculutn does fulfil its role of bringing out numerate citizens. These included
parents, employers, trainers and students. It may be that pupils interpreted numeracy to
mean 'Mathematics', which perhaps many have difficulties in.

Another exception was in Cultural Heritage where many ‘employers’ felt tha.t tl?e Basic
School leavers had the knowledge and understanding. Out of 51, 27 (53 %) indicated that

Basic School leavers learn cultural heritage. But the majority of other stakeholders as
explained above did not think so.

We asked our respondents what vocational skills were taught through the current Basic
School curriculum.

Vocational skills

In many areas, respondents felt that the current curriculum is not able to help pupils
acquire skills. The areas in question are: carpentry (51.8%), farming (50.2%), tailoring
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(65.8%), bricklaying (80.5%), crafts (66.1%), black-smithing (82.6%), fishing (90.3%)
and typing (59.0%). The areas where stakeholders indicated that the current curriculum is
able to impart some skills was in the following; Needlework (59.4%), Bookkeeping
(70.6%), Cookery (71.9%) and Office Practice (72.6%). Table 2.2 below shows these
responses shown above.

Table 2.2: Respondents' Views on Whether Pupils Learn Vocational Skills

Vocational Skills YES NO NO RESPONSE Totals
‘ No. % No. % No. % No. %

Carpentry 560 479 606 51.8 4 0.3 1170 100
Needlework 695 594 471 40.3 4 0.3 1170 100
Farming 579 49.5. 587 50.2 4 0.3 1170 100
Tailoring 396 33.8 770 65.8 4 0.3 1170 100
Bricklaying 224 19.1 - 942 80.5 4 0.3 1170 100
Crafts 393 33.6 773 66.1 4 0.3 1170 100
Black-smithing 199 17.0 967 82.6 4 0.3 1170 100
Bookkeeping 826 70.6 340 29.1 4 0.3 1170 100
Cookery 841 71.9 325 27.7 4 0.3 1170 100
Fishing 109 9.3 1057 90.3 4 0.3 1170 100
Typing 476 40.7 690 59.0 4 0.3 1170 100
Office Practice 849 72.6 311 26.6 10 0.8 1170 100

Thus, the current curriculum does not impart most of the vocational skills listed in the
table. This information collaborated with views of stakeholders interviewed who
expressed dissatisfaction with the current curriculum providing skills for the leavers. This
appears to be a cry from many stakeholders, for the majority of Basic School leavers are
not able to continue to higher education, which the curriculum appears to concentrate on.

Though many stakeholders indicated that pupils learn practical skills in Carpentry,

N?edleWQTk, Farming, Cookery, Office Practice and Bookkeeping, this should be received

with caution, as these subjects are not offered in many schools at Basic School level.

?:l%r;gl ithe colonial period this aspect (practical skills teaching) was emphasised at Basic

Sl o evel, but the scenario has changed over the years. There are very few schools that
OMer such subjects and they offer these at Upper Basic and high school levels.

Therefore stakehold . . .
’ ers
were offereq. may bevremembenng their own school days, when these subjects

We also askeq st

ak v . . .
the life skills ing; eholders whether they thought the current curriculum was imparting

cated below.

Life skills

n[\:[:: Y stakeholders indicated that the Basic School leavers did not acquire life skills in
Y areas. They indicated that leavers did not have skills in assertiveness (67.4%)

2
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feeling for others (55.6%), coping with pressures (76.1%), coping with stress (74.4%) and
critical thinking (52.2%).

However, some respondents thought that some life skills were being acquired. Out of
1170 respondents 73.8% indicated that Basic School leavers are able to 'get along with
others'. Respondents also thought that Basic School leavers have skills in creative
thinking (63.5%), self-awareness (54.4%), decision-making (52.1%), communication skills
(77.3%) and problem- solving (64.6%) as table 2.3 below shows.

Table 2.3: Respondents’ Fiews on Whether Pupils Learn Life Skills

Life-Skills YES NO NC Totals
Learned RESPONSE

No. % No. % No. % No. %
Assertiveness 374 32.0 789 67.4 7 0.6 1170 100
Getting along with 864 73.8 299 25.5 7 0.6 1170 100
others
Communicatien 904 773 259 221 706 1170 100
Feeling forothers | 513 43.8 650 55.6 7 0.6 1170 100
Creative thinking 743  63.5 420 359 7 0.6 1170 100
Self-awareness | 637 54.4 526  45.0 7 0.6 1170 100
Decision-making 609 52.1 554 47.2 7 0.6 1170 100
Problem-solving 756 64.6 407 34.8 7 0.6 1170 100
Coping with 273 23.3 890 76.1 7 0.6 1170 100
pressures
Coping with stress 289 247 871 74.4 10 0.9 1170 100
Critical thinking 547 468 611 522 12 1.0 1170 100

Employers, meanwhile, felt that many of the Basic Education School leavers lacked
communication skills. This may be seen as contradictory as the same category of
respondents indicated that the Basic Education school leavers are literate. However, there
might be a point being made in that literacy is not restricted to learning how to read, write
and count, but it includes permanent education where candidates are able to communicate
intelligibly.

Employers further felt that the Basic Education school leavers lacked ‘life’ skills in
general. It was their view that perhaps the ‘leavers’ needed more education in this area.
Amongst the skills identified are: assertiveness, empathy (feeling for others), coping with
pressures, coping with stress and critical thinking. The employers, however,
acknowledged getting along with others, communication, creative thinking (though half as
many disputed this), self-awareness, decision-making and problem solving (again half as
many did not think so) as life skills that candidates come with when they join their
organisations (See Appendix A, Table 2.7)
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Virtues/vglues What is Irrelevant in Current Basic Education Curriculum?

About balf of tl:ne parems (50.3%) indicated that Music was irrelevant in the Basic
Educatlop curriculum. This was followed by Zambian Languages with 126 responses
representing 13.2% of the total population of parent respondents. Seventeen percent of

the students and 19.2% of the pupils indicated Zambian Languages to be irrelevant (see
table 2.5 below).

Nearly 94% of the respondents indicated that the Basic Education school leavers have
respect and 60.3% indicated they are self-reliant (see table 2.4 below). Though many
stakeholders indicated that leavers become “self-reliant’, this should be received with
caution, as the reality appears to attest to a different scenario. Pupils too did not think
that they become self-reliant as it is revealed in Table 2.9 in Appendix A, Page 67.

However, a large proportion of stakeholders in each category: 48.3% of trainers, 48.6%
of students and 65.7% of pupils, did not respond to this question, while a small percentage
of respondents in each category indicated that nothing was irrelevant in the curriculum.

Further, it appears the current curriculum is able to bring out candidates who have
virtues/values in hygiene, and co-operation. Eighty-seven percent indicated that Basic
Education school leavers learned Hygiene. About 80 % of the respondents indicated that

‘pupils in Basic Education learned the virtue of co-operation. _ _ _ _
: Table 2.5: Things Respondents Considered Irrelevant in the Current Curriculum

Table 2.4: Respondents' Views on Whether Pupils Learn Virtues or Values

Parents Number %
Virtues/Values | YES NO NO Totals Music 481 50.3
Learned RESPONSE Zambian Languages 126 13.2
. No. % No. % No. % [No. % Is“m‘e_ S Zg 7
Respect 1098 939 | 66 56 6 S | 1170 100 pecia. paper -
- 2 Physicdl Education 34 3.6
Tolerance 524 44.8 639 54.6 7 0.6 1170 100 Other 208 217
Self-reliance 705 60.3 459 39.2 6 0.5 1170 100 ’
Conﬂlqt- 362 30.9 802 685 6 0.5 1170 100 Total 956 100
resolution
Co-operation 943 80.6 221 18.9 6 0.5 1170 100 - -
Interdependence | 575 49.1 589 503 6 05 [1170 100 Trainers Number %
Problem-solving | 684 58.4 | 480 410 605 [1170__ 100 gg;:slm“se 154 ‘1‘3 ;
| Hygiene ‘ 1017 86.9 145 124 8 0.7 1170 100 Most teaching materials 3 10.3
A . . . . Mathematics 3 10.3
However, many respondents did not think that basic school leavers show signs of Other 4 13.8
tolerance or patience, conflict-resolution and interdependence. - About 54.6% of
respondents indicated so for tolerance, 68.5% for conflict-resolution and 50.3% for Total 29 100
interdependence. )
Students Number %
There was agreement on almost all aspects of values by stakeholders. But many pupils ﬁin::;ag;?g“ages 167 i;'é
(66.7%) indicated that they did not learn self-reliance. This could be attributed perhaps to Histor;/) 2 5.7
lac!c of confidence for many to engage in any venture of their own to sustain themselves. French 2 2.9
This could further shed light on teaching approaches adopted in the schools where pupils Other 9 25.7
are not allowed to take control of their own learning. This could be furthet evidence of Total 35 100
lack of practical and survival skills.
Employcrs Number %
The respondents were asked what aspects of the current curriculum they thought were Too many changes in the curriculum 29 36.9
irrelevant. The section below presents their views according to each category of Too much theoretical teaching 4 7.8
respondents. - : Zambian Languages 3 59
Other 15 29.4
Total 51
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Pupils Number % 1
Zambian Languages 19 19.2 ‘
No response 65 65.7
Other 15 15.1
Total 99 100

Employers appeared to worry more about the number of changes in the curriculum rather }
than irrelevance of the contents. Twenty-nine employers representing 56.9% of their total |
indicated this. Others in the same category considered theoretical teaching to be a

problem. This was indicated by 4 out of 51 (7.8%). And another smaller group of them
indicated Zambian Languages (5.9%).

This was the general pattern of responses from other stakeholders (Trainers, Pupils and
Students, see table 2.5 above). The only commonly mentioned area of irrelevance was
Zambian Languages. However, the number of respondents indicating this as irrelevant is
insignificant, 154 or 13.2% out of 1170 respondents.

It appears the current curriculum does not have major areas of concern as far as
stakeholders are concerned. But it is still worth noting the few areas of their dissatisfaction
though indicated by fewer respondents. Further, there were a number of areas in life skills
-and practical skills that respondents indicated that pupils were not learning at Basic

Education level. -In looking at the new curriculum, there will be need to take all this into
account. ‘

Discussion

It would appear from the stakeholders views that the current Basic Education curriculum
18 adequate in terms of providing the knowledge and understanding in the various areas
identified, but that it is inadequate in preparing students/leavers in practical and life skills.
In fact it has been pointed out by other studies or documents that the current curriculum
has ?ended to be very academic that is preparing pupils for higher education and thus
putting more emphasis on academic subjects and their examinations. But it is apparent
that the majority of the pupils do not in fact end up in higher institutions of learning.

Further, a look at the general areas of knowledge and understanding suggests that we
need not have this knowledge compartmentalised in subjects in the form that we have
now, but may be through themes or contents that bring out desired knowledge and
unflgrgtanding. Thus, the knowledge and understanding should take into account those
gong 1nto higher levels of education (academic track), those moving into technical or
vocational fields and those likely not to complete the educational sequence. The

curriculum should endeavour to develop.the intellect of the school leavers and help foster
desirable social attributes in them.
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CHAPTER 3
WHAT STAKEHOLDERS WOULD LIKE TO SEE IN THE CURRICULUM

"The child's right to safe, joyful and formative childhood implies that the
curriculum . . . must be concerned with the pupil’s complete needs: those
of the body (physical education, sport, performing arts) as well as those of
the mind (concepts, literacy, numeracy, knowledge); affective (music,
dance, creative arts ) as well as social needs (hygiene, citizenship); moral
(values, attitudes) as well as spiritual needs (living in harmony with self,
with others, with the supernatural)” (Educating Our Future, 1996:32)

This chapter looks at what stakeholders would like to see in the Basic Education

Curriculum. What they considered to be priority at the Basic Education level and
assoctated competences are presented.

Priority Areas

The Survey required respondents to indicate what they thought should be the priority
areas in the curriculum. Their views are presented in this section.

The table below shows the frequencies of priority areas indicated by all respondents. Many
stakeholders considered hygiene as a priority area in the curriculum. Four hundred and
twenty respondents indicated it. The high preference for hygiene among the respondents
may be a reflection of the respondents' school experiences. These respondents Yvent ‘
through the colonial education system in which hygiene was very much emphamged. This
high preference for hygiene may also reflect stakeholders' concern about the environment
in schools and the reoccurring diseases such as cholera.

The next frequently appearing priority area was vocational/practical skills. A good

proportion (265) indicated this as a priority area io be considered in the curriculum. The
other areas indicated are as presented in table 3.1 below.
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Table 3.1: Stakeholders' Priority Areas in the Curriculum

Emplovers Number %
Practical skills 20 39.2
PRIORITY AREA . FREQUENCY Literacy and numeracy 12 23.5
Hvgiene 420 Maths. English. Science 6 11.8
Vocational/Practical skills 265 Language for communication 4 7.8
English 152 Other arcas 9 17.6
Numeracy 92
Literacy 83 Total 31 100
Home Economics 80
Mathematics 72 Students Number %
Science n2 Subjects which will be useful to the pupil's future 6 17.1
Morals . 1 Eng. Maths. Science. Skills (practical.) 6 17.1
Reading and writing 71 Hygiene & Interdependence 3 8.6
Communication skills 67 No response 15 429
Subjects useful to the pupil's future life 6 Other areas 5 14.3
The three Rs 4 Total 35 100
Interdependence 3
No response 15 *A combination of Eng.. Numeracy, H.E. Hygiene means 80 respondents indicated these as priority in the
Other areas 135 .
curriculum etc.
Note: The figures refer to frequencies of the indicated areas. Parents' responses show that they would like the following to be included; Hygiene
. . . . . 35.39 i i 0 lish, Numeracy, H.E., Hygiene (8.4%), Morals,
The frequency for English should be received with caution, as it appears some respondents gea din/");:gcagggal (S7k23; gzéom’uﬁ?c.gaﬁso; skills (6 g,y ) Math}gnatics( En ol)i sh and
. d . . g . .07), ,
confused it with Literacy. Some respondents indicated English and Numeracy, probably 5 WItng {/.47), tomm &

A - . ; ... T i 3% mbinations of subjects.
meaning Literacy and Numeracy. It is common in some communities to consider ‘spoken Science (6.3%) and many other areas mostly co )

- 'Y . . . . _ . ; .
English as evidence of Literacy as a general criteria and a fore-gone conclusion. [ Employers responses indicated the following suggestions; practical skills (39.2%), literacy

and numeration (23.5%), Maths, English and Science (11.8%), Language for
communication (7.8%) and other areas too numerous to itemise. The other categories of
respondents,(trainers, students and pupils) also highlighted vocational skills and subjects
that they thought would be helpful in the future.

The table below indicates areas where respondents, in each category agreed. The
respondents' views on what should be priority in the curriculum varied considerably.

Table 3.2: Respondents' Priority Areas in the Curriculum by Category

The indicated priority areas it appears suggest that whatever aspects we include in the

o - .
Hygiene Farents Nu;;!,)er 35/03 Basic Education curriculum there should be areas/subjects that foster Iltgracy.and
Vocational skills A . 229 24.0 numeracy, acceptable morals, hygiene, some science, and practical and life skills.
*Eng.. numeracy. H.E. Hygiene ] 80 8.4 . .
Morals, reading and writing 71 7.4 Competences Stakeholders Would Like to See in the Curriculum
Communication skills 63 6.6
gﬁi‘f ;rEeI;EllSlL clence 16 106 162'31 Respondents’ desired competencies in the curriculum fell in the following brc?ad areas,
Total 956 100 reading and writing, numeracy, computer literacy, sport and expressive/creative arts,
practical/vocational skills, civic education, life skills, spiritual and moral values and cross-
Trainers Number % cutting issues (Refer to Table 3.5 Appendix A.). The levels of agreement ranged from 60
Vocational skills 10 34.5 to 95 percent.
The three Rs 4 13.8
Economy and agriculture - 3 10.3 The crosscutting issues included democracy, HIV-AIDS, Human ﬁght§, fePTOFlUCtive
g‘t’lres"mse g %;; health. corruption, family life education, drug abuse, population education, children’s
To::lr aress 59 I 0'0 rights. gender issues and environmental education. Table 3.6 in the Appendix, shows the
. levels of agreement among all stakeholders.
-~
;'\\ 17 18




Almost all respondents were in agreement that these issues must be dealt with at all Basic
Education levels including High School. For example, 37 % of the respondents felt that
children's rights should be taught at lower basic followed-by 32.2 % for middle basic. Only
8.8 % of the respondents preferred this to be taught at Upper basic level. However, some
concepts were too close to expect respondents to separate them, these were Reproductive
Health, Population Education and Family Life Education. Therefore, the responses
obtained should be received with caution. It is meanwhile worth noting that there were no
major differences among stakeholders in their responses to the same issues. The maijority
responded in favour of introducing the issues in the Basic School curriculum.

The Table below indicates the levels at which stakeholders felt the crosscutting issues
should be taught. Many respondents indicated middle-basic level for democracy (43%)
HIV/A]EDS (53%), reproductive health (37%), Drug abuse (34.1%), human rights (38%;)
corruption (35.8%), Environmental education (36.8%), Population Education (36.6%) ’
and Family life Education (40.7%) | |

Table 3.3: Levels at which Crosscutting Issues Should be Introduced.

similar responses were indicated for Woodwork (37.3%), Home Economics (37.3%) and
Brick-laying (36.9%).

Table 3.4: Levels at which Practical Subjects/Vocational Skills Should be Introduced

Skills Lower Middle Upper Whole No Response | Totals
Basic Basic Basic System
No. % [No. % | No. % | No. % [ No. % No. %

Carpentry |24 2.1 | 422 372|334 294|218 192|137 121 1135 100

Woodwork | 24 2.1 | 423 37.3 [ 370 326|216 19.01102 9.0 1135 100

H/Econom | 23 2.0 | 423 373|371 327|216 19.0 102 9.0 1135 100
ics

Brick 27 24 | 419 369371 327|217 191|101 89 1135 100
laying

Cros i

Issue:'c““mg LOWER MIDDLE UPPER g;GH-S(Ef NO. RESP.

‘ No. % No. % No. % ) ? No o

Democracy 123 105 | 504 43 [262 20 |26 33 255 318

HIV/AIDS 255 217 621 53 |65 55 |20 1.7 209 17.8

Reprod.Health | 46 3.9 | 437 37 382 340 |22 19 (285 220
| Drug Abuse 298. 255 399 341 157 134 |22 19 1205 252

Children's rights (435 370 | 377 322 | 105 88 |19 1% P4 200

Human rights | 36 :

Corruption 229 196 | 419 358 |13

r A . . 7117 |2 T
Environ.Bd.. [369 315 | 431 368 |104 89 |} 3'28 }2‘;’ T
Gender'lssues 187 16.0 235 201 |254 220 |22 1 9 0
Population Ed.__| 46 39 1430 366 34 277 | 101 Tam—avs

(FamilyLifeEd. [103 88 | 476 407 | 243 205" 40 34 308 263

For Children’s rights many indicated Lower Basic lex
| as i
1170 or 37% of the respondents preferred this. S ovel. Four hundred ang thirty-five out
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It appears the majority of the stakeholders would like practical subjects to be introduced at
the Middle-Basic level. These could be extended to Upper Basic, as the next favourite
level for the respondents was Upper Basic.

Discussion

The curriculum should not be limited to facilitating cognitive or perception processes
(though these are very important), but it is also essential to take into account the
handicrafts and some entrepreneurial skills and initiation into nationally accepted values.

The responses from stakeholders require a different approach to be taken if their desires
are to be met. The approach to be taken should accommodate the stakeholders' desire to
include crosscutting issues and practical skills in the curriculum. The current Basic
Education already has many subjects and may not accommodate any more subjects. But
the question is whether it should remain in the current form; subject-based and

examination-oriented.

The other aspects of life skills and values may be achieved by the characteristics that
schools adopt, for example, democracy may have to be experienced rather thaq taught.
This goes for many life skills. These issues should be integrated across the curriculum.
Therefore, it may be most convenient to introduce some informally at an early age (Lower

Basic).

It is also important to note that an education system should endeavour to produce a well-
rounded individual, whose spiritual and moral potentials are developed. The respondfents
saw the need to have a child who is morally and spiritually equipped to vope with various
stresses and pressing needs of the society. The pupils should be physically and culturally,
economically and socially prepared to meet the challenges of life. The pupil dqes not only
need the academic knowledge, but needs practical skills, social, spiritual, physical and
other skills and, needs to be well informed in other issues of importance in the society.
These issues include life skills, democracy, reproductive health, family life, gender issues,

corruption, drug abuse, children's rights, environmental education etc.
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In short, what the pupil needs is not just the subject areas, but educatioq whose objective
"is to arouse and to develop in the child a certain number of physical, intellectual and
moral states which are demanded of him by both the political society as a whole and the
special milieu for which he is specifically destined . . ." (Ballantine, 1985:22).

It is in these formative years that pupils have to be equipped with knc?wledge about their
rights if we are to have a society where individuals know their civic rights a.nd
responsibilities. Children, therefore, need to know that there are not only rights, but that
these rights go with corresponding responsibilities.

Thus, the content of the curriculum should endeavour to meet the intellectual,
physiological, social, moral and spiritual needs of the pupil. However, the way the
‘content’ is delivered or ‘taught’ may determine whether or not the pupil will learn the
content of the curriculum. The chapter below explores views of the respondents on how
the contents should be delivered.
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CHAPTER 4

VIEWS ON METHODS OF TEACHING

Hence, the curriculum as taught should stimulate learning through
inquiry, guided discovery, problem solving, application, and similar
activity-based teaching and learning methods" (Educating Our Future,
1996:32).

The other most important feature of the curriculum is the methods without which the
curriculum is just as good as dead. It would be a futile exercise to have the content of the
curriculum that cannot be communicated to the learner because there are no means or
methods of passing it on to the learner. The curriculum content has to be passed on to the
learner through a number of selected methods of teaching, in order to realise the aims and
objectives of the curriculum. In this learning process, it is not only the methods which are
important, but the various agencies which are either directly or indirectly involved in the
process. The survey therefore asked the stakeholders various questions concerning
methods of teaching/learning and other related issues.

This Chapter provides information on what stakeholders - parents, employers, student§,
trainers, pupils and employers - say about the teaching methodologies at the Basic
education level. It also discusses the views of stakeholders on issues such as medium of
instruction, examinations, qualifications of Basic Education teachers, characteristics of
good teachers, the roles of teachers, parents, employers, PTAs and School Boards, school
calendar and the localisation of the school curriculum.

Teaching /Learning Methods
The respondents were asked which methods they thought teachers should use at the Basic

Education level. The following table shows the responses on which methods they felt
should be used often, rarely and not at all.
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Table 4.1: Teaching Learning Methods

Table 4.2: Teaching Learning Methods Pupils Would Like Teachers to Use.

Method Number %
Problem solving 9 9.1
Question and answer. Problem solving 8 8.1
Project work 6 6.1
Group work. Visiting places of work 3 3.0
Group work. Question and answer. Teacher talking. Problem 5 5.1
solving

Visiting places of learning. Group discussion. Doing things 14 14.1
oneself

Group discussion. Problem solving, Doing things oneself 18 18.2
Question and answer, Visiting places of learning, Group work 11 11.1
Acting/Drama. Visiting places of learning, Group work 5 5.1
Teacher showing, Pupil-teacher talking., Group work 4 4.0
Pupil-teacher talking 2 2.0
Acting/Drama 2 2.0
No response 12 12.1
Total 99 100

METHOD | OFTEN RARELY NOT AT ALL | NO TOTAL
RESPONSE

No. % No. % No. % No. % No. %
Acting/Dra | 411 36.7 | 600 53.6 96 8.6 12 1.1 1119 100
ma N
Group work | 675 60.3 412 36.8 25 2.2 7 0.6 1119 100
Project work | 500 447 | 469 41.9 134 12.0 16 1.4 1119 100
Teacher 628 56.1 411 36.7 49 4.4 31 2.8 1119 100
talking
Doing things | 603 53.9 |286 25.6 168 15.1 62 5.4 1119 100
oneself
Question 978 874 114 10.2 16 1.4 11 1.0 1119 100
and answer
Problem 863 77.1 | 208 18.6 17 1.5 31 2.8 1119 100
solving
“Teacher 501 448 | 440 39.3 161 14.4 17 1.5 1119 | 100
showing
Pupil- 834 745 | 235 21.0 30 2.7 20 1.8 1119 100
Teacher
talking
Visiting 625 55.8 | 415 37.1 65 5.8 14 1.3 1119 100
places of ’
learning

From the table, it is clear that the question and answer method was popular among the
respondents as 87.4% of them suggested that this method should be used often. - This was
followed by the problem solving method with 77.1% and the pupil-teacher discussion with
74.55%. Other methods suggested by respondents to be used more often ‘are group work
(60.3%), teacher talking (56.1%) and visiting places of learning (55.8%).

On the other hand, some respondents felt that, methods such as "doing things one self,"
"teacher showing" and "project work" should not be used at all. This is contrary to the
current educational philosophy where emphasis is on learner centred approaches (doing
things oneself). With such methods, the teacher is more of a facilitator of the learning
process than the provider of information and knowledge. In addition, pupils are also
expected to engage in project work. Probably these methods are unpopular because some
respondents are not aware of what is actually involved in these teaching methods.
Further, the respondents might have been expressing their past experiences from school,
as they went through the same school system, where the teacher might have been the
centre of attraction in the classroom. There was then much of one-channel
communication system of teaching in the schools.

Pupils were asked what methods they preferred. The table below shows their responses.

Eighteen percent of the pupils favoured group discussion, problem solving and doing
things on their own.

Further. pupil respondents were asked what methods they do not like at school. The table
below shows their responses.

Table 4.3: Teaching Learning Methods Not Liked by Pupils

Method Number %
Group work 8 8.1
Doing things oneself. teacher showing 21 21.2
Giving answers 10 pupils 2 2.0
Teacher showing. Teacher/pupil talking 24 24.2
Doing things oneself 8 8.1
Drama. Project work. pupil-teacher talking. doing things oneself 7 7.1
Question and answer' Pupil-teacher talking 4 4.0
Question and answer 7 7.1
Acuing/Drama. teacher talking 2 2.0
Project work. Question and answer 4 4.0
No response 12 12.1
Total 99 100 ‘

A large proportion of pupils (24.2%) did not like the teacher showing and teacher talking
methods. Twenty-one percent of the pupils were also not in favour of the teacher

showing and doing things oneself. It may be that pupils would like to have as many facts
as-possible within a given time so that they can retrieve it from their memory during I
examinations. The other methods are seen to be time consuming. ‘
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Medium of Instruction

Stakeholders were asked about their views on the medium of instruction. The table below

shows their responses as to what language should be used at Basic School level.

Employers were not asked this qiiestion hence the total number of respondents in this case

is 1141.

Table 4.4: Preferred Medium of Instruction at Lower Middle and Upper Basic

Table 4.5: Pupils' Responses on Medium of Instruction at Basic Level.

Language | Lower Basic Middle Basic Upper Basic
Number % Number % Number %

English 73 73.7 97 98.0 95 96.0

Mother 15 15.2 -- -- -- --

Tongue

Local 6 6.1 -- -- -- --

Language

Eng. & 3 2.0 -- -- -- --

Mother

Tongue

No response 2 2.0 2 . 2.0 4 4.0

Total 99 100 99 100 99 _ 100

Language | Lower Basic Middle Basic Upper Basic
Number % Number % Number %

English 877 76.9 1024 89.7 1029 89.9
| Mother ' 40 34 -- -- -- --

Tongue

Local 56 49 20 1.8 19 1.7

Language

Eng. & 80 7.0 - 61 5.3 60 53

Mother

Tongue

Local 53 4.7 1 0.1 1 0.1

Language &

Mother

Tongue

Eng & 6 0.5 4 0.4 4 0.4

Local lang. ‘

No Response 29 25 31 2.7 31 27

Total 1141 100 1141 100 1141 100

Nearly 77% of the respondents preferred English to be used as medium of instruction at
lower basic, while 89% preferred English as medium of instruction at the Middle and
Upper Basic levels. Thus, it appears English is the most popular medium of instruction
preferred for Lower, Middle and Upper Basic sections of the education system.

Only 7% of the respondents felt that both English and a mother tongue should be the
medium of instruction at the Lower basic level. Further, only 0.5% of the respondents
preferred the use of English and a language spoken in the area. The trend was similar
even at Middle and Upper Basic levels where English was preferred at the expense of
Zambian Languages. The majority of the respondents felt that there was no need for one
to learn in the language he/she already knew, for example mother tongue or a local
language.

Pupil respondents were asked what language they preferred as a medium of instruction.
The table below shows their responses.
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The table shows that 73.7% percent of the pupils preferred the use of English as the
medium of instruction at lower basic. However, some pupils felt that the mother tongue

and language spoken in the area could also be used at this level.

It is also worth noting that at both Middle and Upper basic levels, over 90% of the pupils
preferred the use of only English as the medium of instruction. Others felt that at Lower
level there was no need to for one to learn in any local language other than their mother
tongue. It was also-found that many pupils thought it was a waste of time learning in a
language which they would not make use of in their future careers.

However, there were also misgivings about learning local languages among those whose
mother tongues were not the local language. First of all the language will not help them,
and secondly that this was an imposition upon those whose mother tongue was different
from the local language. Thirdly, English is a status symbol - it is seen as a sign of
influence and social standing. It is also thought as a sign of an educated person. This is
what perhaps they have seen and heard from the adult generation.

Examinations

One of the concerns of this survey was to find out the opinion of students, pupils and
other stakeholders as to whether there should be examinations in view of planned
automatic promotion up to grade 9. The table below shows the results.

Table 4.6: Should there be Examinations during Basic Education?

Response - Number %

Yes 136 vi.0

No 11 7.0

No Response 3 2.0

Total 150 100 .
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The table above shows that 91% of the respondents felt that there should be examinations
during Basic Education while 7% are against writing examinations at this level. Probably
the majority of respondents felt that examinations serve as incentive for better
performance for both teachers and students and hence they should be held at Basic School
level.

Pupils were also asked whether there should be examinations at Basic School level. The
table below shows their responses.

Table 4.7: Pupils' Responses on Examinations at the Basic School Level

Response Number %
Yes 89 89.9
No 8 8.1
No Response 2 2.0
Total 99 100

The majority of the pupils (89.9%) also favoured the idea of having examinations at Basic
School level. It appears examinations are thought to be very important and hence,
abolishing them could be contrary to the expectations of many stakeholders. They may
not like automatic promotion from grade 1 to grade 9.

Pupils and students were asked at what level examinations should be administered. The
table below shows the results.

Table 4.8: Respondents' Views about Grades at Which Examinations Should be Taken

Grade Yes No

Number % Number %
Grade 4 25 16.7 -, --
Grade? 98 65.3 -< --
Grade 4 and 7 9 6.0 -- --
Grade 9 9 6.0 -- --
All Grades 4 2.7 -- - -
No response 5 3.3 -- - -
Total 150 100 -- --

Three grades were chosen; these were grade 4, 7 and 9. The majority of the respondents,
65.3% felt that examinations should be held or maintained at Grade 7. This was followed
by 16.7% of'the respondents advocating for the introduction of examinations at Grade 4
level to assess the pupils before proceeding to Middle basic. It was also a general feeling
that pupils should continue writing examinations at Grade 9 level. About 2.75% of the
respondents felt that pupils should write final examinations at all Grades.

When the responses of pupils were analysed separately, it was revealed that the majority

of them felt examinations should only take place at Grades 4 (21.25%) and 7 (76.8%) as
Table 4.9 below shows.
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Table 4.9: Pupils' Responses about the Grades at which Examinations Should be Held

Grade Number %
Grade 4 21 21.2
Grade 7 76 76.8
No Responses 2 2.0
Total 99 100

The general observation is that many respondents were in favour of having examinations
at Basic Education level.

The experience of all stakeholders of the current education system where examinations

have been used as the sole means of evaluating the pupils' performance and deciding the
progress of the pupils in the school system makes it difficult for respondents to think of
other means, such as continuous assessment. The new education policy however, is
stressing the use of continuous assessment instead of examinations in assessing the pupils'
performance and ability to proceed from one level or grade to another.

Qualifications of Basic Education Teachers

The respondents were asked what kind of teachers should teach at Lower, Middle and
Upper Basic levels. The table below shows their responses.

Table 4.10: Professional Qualifications for Basic School Teachers

Qualificat Lower Basic Middle Basic Upper Basic
ions

Number % Number % Number %
Certificate 563 51.9 244 22.4 53 4.9
Diploma 375 344 575 52.8 321 29.4
Advanced 109 10.0 182 16.7 302 27.7
Diploma
Degree 23 2.1 68 6.2 393 36.1
No response 20 1.8 21 1.9 21 1.9
Total 1090 100 1050 100 1090 100

The table shows that 51.7% of the respondents preferred teachers with primary school
teacher certificates to teach at lower basic, followed by 34.4% for diploma holders. At
Middle basic, 52.8% of the respondents preferred diploma holders while at Upper basic
preference was for degree holders (36%). This is followed by the diploma and advanced
diploma with 29.4% and 27.7% respectively. The general picture is that respondents
preferred trained or qualified teachers to untrained ones at all levels of Basic Education.
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Characteristics of a Good Teacher

the
The survey also found out what parents (public) students and pupllz '; bou% reachers.

characteristics of a good teacher, and the attributes they did not lik
The Tables below show their responses.

Table 4.11: Characteristics of a Good Teacher in Order of Preference

Table 4.12: Attributes Respondents Dislike about Teachers

Item Rank
Drinking on duty 1
Laziness 2
Beating 3
Short temperedness 4
Favours some pupils 5
Likes boasting 6
Does not explain the work well 7.5
Does not mark the pupils' work 7.5
Likes insulting pupils 9
Dresses indecently 10
Flirting with pupils 11
Unhelpful to pupils 12

Characteristic All Parents Pupils
Respondents -';,""— -
% Rank | % Rank | % Rank {‘; = ._—-———Ra;‘
Maintains discipline 92.01 1 94.45 1 6767 | 3.5 ?ob 2 —
Prepares lessons 91.19 2 92.15 2 78.78 1 - __._..3
ils work 88.44 3 90.16 3 |68.68 97.1 A
Marks puptls wo o714 =
Helpful to pupils 84.95. 4.5 86.40 55 |67.67 3.5 28—
Motivates pupils 84.94 4.5 89.01 4 42.42 10 94.2 T _
Gives homework 84.22 6 86.29 7 64.64 5 82.85 —
ll1vws no favouritism 83.11 7 85.35 9 58.58 6 | 91.42 ——
W 83.02 8 8640 | 55 |4444 | 85 | 100 ]
Smart______ 82.20 9 85.98 8 |44.44 | 85 |85.71 | 82
W““ 81.65 10 84.10 10 | 56.56 7 [85.71 | 85 |

he respondents felt that the most important characteristic of a good teacher was
.o discipli llowed by "lesson preparation”, "marking pupils work" an
taining discipline, fo y prep . g pup
f,?)al;g helpful to pupils". Note that the groups of respondents agree about themﬁrst three
h:racteristics except the students among whom maintaining discipline ranks 5" Note
Zl o that to the students, "punctuality” is the most important characteristic of a 00 h
S They view keeping time as a crucial element in the learning process. But t0 the

cher. : : . . .ot
;:fpils this is not the most important characteristic. It ranks low, just as "motivating

Most of t

pupilS" ranks low.

There were other characteristics of a good teacher which were mentioned, such as
nallowing pupils 1O participate in class discussions," "answering pupils' questions”, an
being kind to PUPIS"

asked about things which they did not like about teachers, most of .the-respo.ndents
arents, pupils and studen’fs) singled out drinking on duty as the one attribute/habit they
- Jiked about teachers. This was followed by laziness. The Table below shows the
::r:butes disliked in rank order of their responses.

When
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These responses should be understood in light of what may be prevalent in the schools.
Though other aspects may be equally distasteful, stakeholders appear to have understood
the question to mean what bad attributes were common in the schools. Therefore, these

results should be received with caution.
Roles of Teachers, Parents, Employers and School Organisations.

Stakeholders were also asked about their perceived roles of the teacher, and whether or
not they thought they had a role to play in the learning process of the Basic School pupils

Roles of Teachers

Respondents were asked to indicate what they thought were the teacher's role in school, in
order of perceived importance. The Table below shows the responses.

Table 4.13: Stakeholders' Perceived Roles of Teachers

Role All Parents Pupils Students
Respondents

Mean Rank | Mean Rank | Mean | Rank { Mean | Rank

Score Score Score Score
Teaching subjects 1.7 1 1.7 1 1.6 1 1.9 1
Showing good 3.0 2 2.9 35 4 3.2 3.5
examples
Maintaining Discipline 3.2 3 3.2 3 2.6 2 2.6 2
Counselling pupils 34 45 34 4.0 5 4.3 6
Imparting desirable 3.4 45 33 4 51 6 3.2 3.5
attitudes and values ‘
Teaching children self 4.5 6 4.6 6 3.2 3 3.7 5
discipline,
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i show that the most important role teachers have is that of
l}esull;is mn Stl}:s Z?;"t);? ag%;/: was ranked first by all three groups of respondents. It was
f::?ngg by -'Jshowing good examples' by parents. But pupils and students felt that thg
next important role of a teacher is ‘main?anmng discipline’. This was important to pupils
and students because may be their experiences have shown that if the teacher fails to

control the class, learning is disturbed.

Other roles which were mentioned were "teaching religious and sex education”,
wsocialising the pupils”, "making a link between pupils and parents", "building pupils”
character”, and "providing notes to pupils.”

The Table below shows employers and trainers' perceived roles of teachers in rank order
of their perceived importance

Table 4.14: Employers and Trainers' Perceived Roles of Teachers

Role . Employers _Trainers
Guidance to pupils 1 ’ 5
Maintaining discipline 2.5 2
Teaching children self discipline 2.5 6
Being role models to pupils 4.5 3.5
Imparting values 4.5 1
Teaching subjects 6 , 3.5
Explaining Govt. policies - 7 A 7

The responses of the trainers and employers showed that "giving guidance to pupils" was
their most important role for the teacher, followed by "maintaining discipline" and
"teaching children self-discipline” which shared one position among the employers.
‘Teaching subjects’ which was the most important role to parents, pupils and students was
placed sixth by employers, but third by trainers. Trainers, on the other hand, viewed
‘imparting desirable values and attitudes’ as the most important role, followed by
maintaining discipline, which was also placed second by the employers, pupils and
students. Only parents did not view this to be an important role.

The survey also found out whether parents felt they had a role in the education of their
children. Employers too were asked the same question. Their responses are presented
below.

Roles of Parents

Parents were asked to indicate their role in the education of their children.

94.7 percent of them indicated they had a role to play. The roles they indicated are
presented in the tables below.
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Table 4.15: Parent's Perceived Roles in the Learning of Their Children in Basic Schools

Role Mean Score Rank
Providing school requirements, e.g. uniforms 2.10 1
Helping with homework 3.36 2
Imparting desirable values and attitudes 3.74 3
Providing conducive environment for children to learn 4.11 4
Providing adequate nutrition 4.17 5
Counselling and guiding children concerning school work '4.20 6
Teaching cultural heritage '5.26 7

Many parents ranked ‘providing school requirements’ number one. This was followed by
‘helping their children with home-work’. Parents did not consider teaching their children
cultural heritage their ‘official’ responsibility as this was ranked seventh. Perhaps what
they meant was that this was usually done informally.

There were two other roles which parents mentioned they had in the learning of their
children. These were "instilling discipline in pupils" and "paying school fees".

Parents were asked what aspects they could teach their children at home. The table below
shows their responses.

Table 4.16: What Parents Can Teach at Home

What to teach No. of times mentioned Rank
Morals 409 1
Culture 104 2
Hygiene 72 3
Hard work A 69 4
Looking after home 41 5
Reading and writing 37 6
Speaking English 37 7
Perseverance 35 8
Punctuality 32 9
Crafts 28 10
Others 16 11

The largest proportion of the parents indicated "morals", followed by 'culture’. Hygiene
was yet another aspect among others that parents indicated they could teach their children
at home. Perhaps what could be noted is that parents would like to be involved in the
education of their children and they could be of help in the aspects indicated in the table
above.
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Roles of Emplovers ‘

Employers indicated that they had roles to play in the learning of Basic Education pupils.
The majority of the employers (84.3%) indicated so. Only 3.9% indicated no while 11.8%

gave no response. Table 4 .15 shows thefresponses in order of their importance to the
employers.

Table 4.17: Employers’ Roles in Basic Education

Table 4.18 Should PTAs Have More Responsibilities in the Running of Schools

Response Number ' %
Yes 767 70.4
No 216 19.8
No response 107 9.8
Total 1090 100

Role Mean Score Rank
Counselling and guidance 3.05 1
Building school infrastructure 3.11 2
ﬁponsoring needy pupils 3.78 3
‘ Supporting in-service 3.94 4
rogrammes for teachers
Providing school equipment 3.97 5
| Financing running of schools 4.28 7

Counselling and guidance was ranked high. This tallies with what thiey indicated they
would teach pupils if they went to these companies. Each of these companies indicated
they would offer guidance in the skills required on the job. This was followed by ‘building
school infrastructure’. Financing running of schools was ranked seventh, perhaps an
indication that this would be the last aspect they would want to get into.

Roles of PTAs and Educational Boards

Respondents were asked to indicate what they thought were the roles of the PTAs and the
Educational boards. It appears very few knew the roles of these organisations, though they
indicated that the PTAs and Educational Boards had roles to play. . This was especially so
with the Educational Boards which some indicated they did not know about. This was not
surprising because these are new. features in the education system, and are only in
existence on the Copperbelt in secondary schools and tertiary institutions.

However, some of the roles mentioned were "to improve school environments", "oversee
the running of the schools", "look after school funds”, "provide financial support to
schools", "assist in the administration of schools', "help the government in running of
schools".

For School Boards the indicated roles were "improving standards of education in schools,"
helping schools to be self sufficient", "supervise teachers", "implement school projects",
and "making workers in schools do their work."

When asked if the PTAs and School Boards should be given more responsibilities, the

majority of the respondents (parents, pupils and students) indicated yes. The tables below
show the responses.
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The table shows that 70.4% of the respondents felt that PTAs should have more
responsibilities than they currently have in the running of schools. Several reasons were
given such as "PTAs should promote self-help projects in schools as well as be resource
persons in such projects." They should work with school managers and also see how
school funds are used. "PTAs should also help solve pupils' problems."

On the other hand, the respondents who felt that PTAs should not be given more
responsibilities stated, among other things, that "teachers should play a major role as they
know better about the institution than PTAs." Some indicated that some PTAs do not
help schools and they tend to interfere with professional ethics.

A similar question was asked about Educational Boards, that is, whether Boards should

have more responsibilities than at the moment. The table below shows the responses from
the stakeholders.

Table 4.19 Should Educational Boards be Given More Responsibilities?

Response Number %

Yes 630 57.8
No 264 24.2
No response 196 18.0
Total 1090 100

Most of the respondents felt that the Educational Boards should be given more
responsibilities. But we should note here that though some answered this question they

had very little idea of what these were. Therefore, these results should be perceived with
caution.

School Calendar

Table 4.20: Should Children Spend Longer or Shorter Time in Schools than
Currently?

Period Number ’ %

Shorter Period : 225 20.6
As it is currently 422 ) 38.7
Longer Period 384 35.2
No Response 59 5.4
Total 1090 100
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! . p . () il’l )
: . . ared while others indicated integrp.: My a dicay .
Further, respondents were asked on how the school should be organised in their areas. | puplls and stydents' categories. Atio, angcord. €d other options. There were parents

ln . . - -
Seasof t0 the main economic activity in the

The table below shows their views.
These views appear pronounced in

The Majority of the pupils preferrey
| gchedule. From Luapula for\ex.dmpleother o
| SchOOIS to run according to the“Sea\s6 mOI‘e

Table 4.22: How Would you Like the School to be Run in Your Area? '
pti()ns

Response Number % - : Pup; Other than following the current time
According to main economic activity 58 53 Slmllaﬂy In Southern .and Eastern Pr(:t;than th(l));ls (44-4%) indicated preference for
in the area : _ ' 5chools to run according to seasop, as Nees ¢ ere (27.8%) who preferred the status quo.
To be mtegra'tefi in the main 153 14.0 ! o those che.C Were as many respondents opting for
economic activity of the area - 1 A similar but some-what different pic 08ing the statug quo.
Accordfng to the season__ 171 15.7. were as many students (28.6%) op; ture €mer
According to the current time 636 58.3 economic activity of the area as ﬂlfolng for the Sg ©d with responses from students. There
schedule individual provinces like Easter s (28,69, ©ho0ls to be integrated in the main
No Response 72 6.6 . . . D, Luapyy, .- °/ Choosing th i
1050 . mtegfatIOn than fO“oWlng the cu Pu a and C g the status quo. However, m
Total 100 TTent ¢ Opperbelt m dents indicated
generally would prefer the school e sched ore responde
, . 0 to be j ule. Thus, it would appear that students
Six hundred and thirty-six or 58.3% of the respondents preferred schools to be run area. ®8rated in the main economic activities of the
according to the present t.xme schedule. However, 15.7% felt schools should be run )
according to seasons for instance, some felt that schools should be closed for a longer ' Further, from the interviews and discysg; :
period during the rainy season since this is the farming season. would like their children to help with farr(:lps With respondents, it was revealed that parents
. n . >

' . hat 14.0% of th d ‘ felt money was hard to come by dUrmg the & SO as to raise money for school fees. Some
It is also “{Oﬂh “0“38 th h °l 1 TSPO“ ents would like the major activities of the Other respondents were of the view that Tainy season, as this is the festive season.
area to be integrated in the school curriculum. as the cold environment is not c:onduciveschools should be closed during the cold season,

. basic. Or learning especially to the young ones at lower
A similar pattern of responses was obtained from parents from each province visited. The o

table below shows preferences of parents by province. A large proportion of the parents

)
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Localisation and Individualisation of the Curriculum

The study tried to solicit the views of the stakeholders concerning localisation and

individualisation of the curriculum. Below are the responses of the respondents to the
questions.

Table 4.24: Should We Teach the Same Subjects in Basic Schools Regardless of the
Local Conditions?

Response Parents Pupils Students Total

No. % No. % No % No. %
Agree 684 62.7 84 84.8 19 52.5 787 72.2
Disagree 250 26.1 15 15.2 9 23.9 274 25.1
No Response 22 2.3 - . - 22 2.0
Total 956 100 99 - 100 35 1090 100

An overwhelming majority (72.2%) of the respondents, parents, pupils and students, all
stated that the curriculum should not be localised. They would prefer to have a
curriculum which is national, a curriculum which will teach common things through out
the country and which should not be confined to the local conditions. Respondents who
expressed the opinion that as long as the job requirements were the same and the fact that

children are not prepared for their own communities, supported the idea of a national
curriculum.

The same question was put differently, this time soliciting a yes or no answer. The
responses are shown in the table below.

Table 4.25: Should Learning and Teaching be Adapted to Local Conditions?

Response Parents Pupils Students Total

No. % No. % No. Yo No. %
Yes 389 40.7 | 53 53.5 16 45.7 458 42.0
No 545 570 | 46 46.5 19 54.3 610 56.0
No Response | 22 23 | - -- 22 2.0
Total 956 100 | 99 100 35 100 1090 100

Except for the pupils, the majority of parents and students reaffirmed what they had
indicated in Table 4:22, that basic education subjects should pe the same regardless of

local conditions of the schools. In other words, the basic education curriculum should not
be localised.

This should be interpreted to mean the academic competences, entrepreneurship skills, life
and survival skills. But in terms of subjects like Zambian languages, there will be
differences in each area/province. This will also be true for practical subjects which may
be varied according to availability of resources in a particular school, area or-province.
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We also asked respondents questions on the interests and abilities of the learners.. whether

-the learners’ interests or abilities should determine what they should learn. The tables
below show the responses.

Table 4.26: Pupils Should Learn the Same Things Regardless of Their Interests

Response Parents Pupils Students Total

No. % | No. % No. % No. %
Agree 384 40.1 | 89 89.9 15 42.8 488 44.8
Disagree 548 5731 10 10.1 20 57.1 578 53.1.
No Response 24 2.5 -~ -- 24 2.2
Total 956 100 99 100 35 100 1090 100

The majority of parents and students (57.3% and 57.1% respectively) were of the view
children should learn things in which they have interest. But 89.9% of the pupils felt that
they should not learn only those things in which they are interested. For them, the best
thing was to learn every subject offered in the curriculum because some of these subjects

may be required for proceeding to the next level of education, getting a job or for training.

When it came to abilities, the majority of respondents among the parents, pupils and
students (54.8%) were of the view that abilities should not determine what students learn.
But note that although among the pupils and students the responses in favour of "pupils

learning the same things regardless of their abilities" were overwhelming, it was not so
among the parents.

The table below shows their responses on whether pupils' abilities should be considered

Table 4.27: Should Pupils be Taught the Same Things Regardless of Their Abilities?

Response Parents Pupils Students Total
No. % | No. % | No. % | No. %
Agree 494 516 |77 77.8 26 74.3 597 54.8
Disagree 444 46.3 | 22 22.2 9 25.7 475 43.5
No Response 18 1.9 -- . - 18 1.7
Total 956 100 99 100 35 100 1090 160

To find out what they felt about the private schools and special education, pupils were
asked other questions.

Table 4.28: Private Schools Should not Teach What is Taught in Government Schools

Response Number %

Agree 24 24.3

Disagree 75 75.7

No Responsc - -

Total 99. 100
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The’table above shows that the majority of pupils (75.7%) would like every pupil in the
school to learn the same things regardless of the kind of school they attend. In the
discussion with the pupils, the argument in favour of their idea was that schools, whether
private or public, are serving the Zambian people and the nation, so there should be no
difference in what children learn. They are all serving the interests of Zambia.

Table 4:29: Disabled Children Should Have Their own Schools

Response Number Percentage
gee 22 22.3
Disagree 77 77.7
No Response -- -
Total 99 100

The responses in the questionnaire as well as responses from those pupils, and students
interviewed showed that they were in favour of having the children with disabilities learn
with those without in the same school. They would not mind having children with
disabilities in the same school so long as they were learning separately, and having their

- own teachers.

Curriculum Changes

Stakeholders were asked as to how often the curriculum should be changed. Their
responses are shown in the table below.

Table 4.30: How often Should the Curriculum be Changed?

Response All Parents Pupils Students Trainers Employers
No. % | No. % | No. % | No. % | No. % | No. %

Every year 128 10.9 | 88 9.2 | 31 313 |5 143 11 34 |3 5.9

In 5 years 361 30.8 | 336 35.1 4 4015 143 | 4 13.8 | 12 23.5

In 10 years 171 146 | 129 13.5 | 25 25315 143 |1 34 | 11 21.6

20 years 13 1.1 ]2 0212 20| - 6 20.7 3 5.9

30 years 8 612 0215 5111 29 | -- -

After 50 81 69|70 7319 9.1]2 57 | -- -

years

Never 64 54 | 37 39| 16 16.2 | 1 29 | 10 34.5 1 2.0

As need 308 26.4 | 266 278 |2 20|15 42.9 5 17.2 | 21 41.2

arises

No response | 27 23 |26 27| -- -- 1 2.9 -

Total 956 100 | 99 100 { 35 100 | 29 100 | 51 100

Results show that respondents would like to have the curriculum changed only as often as
need arose. They were not in favour of changing the curriculum (every now and again)
for the sake of changing. The curriculum should be determined by the changing needs in

the country.
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Discussion

A number of interesting points rise from the views of the stakeholders in this chapter,
concerning the methods of teaching, which include the views on how the curriculum
should be delivered. '

According to the current practices in the education system, especially at the basic school
level, the teacher is the custodian of knowledge - he/she is the all-knowing party dealing

~ with the ignorant client or party. It is a relationship of profession and client at this level in

our education system, and this may continue to be so, if the examination oriented system is
maintained, and also because of our culture which does not encourage the inquisitiveness
of the young people, and where we consider the young people to posses nothing, but
should be given what the community or old generation has.

Although the national policy on education emphasises the need to use inquiry, and
problem solving methods in teaching the children at Basic School, the findings show that
these are not the methods many parents WQuld\hke teachers to use. Stakeholders would

like the teacher to take a leading role in presenting the children with a certain set of

knowledge. There seems to be an apprehension among the stakeholders that children may

notbeina position to learn on their own, or to carry out these methods. There was also a
fear that if these methods are used, teachers will leave everything to the children, they will
not work, because of their attitudes and their not being prepared for these methods in

colleges.

Medium of Instruction

It is worth noting that, while parents and pupils favoured the use of English as a medium
of instruction at lower basic, the National Education Policy recommends the use of at least
a Zambian language at this level. Research shows that at foundation level, children learn
initial literacy more easily using their mother tongue or local language than when they use

a second language or foreign language.

While educators have tried to convince the public and the learners that use of a mother

. tongue in the first few years of training is very useful educationally, the respondents felt

at this was not the case. The overwhelming majority of the respondents felt that starting
from Grade 4 the medium of instruction be English. There was also a good number of
respondents who indicated that Enghsh should be used as a medium of instruction starting
from Grade 1. Some of the reasons given in favour of English as-a medium of instruction

were that:

(i) In a nation where English was the official language as well as common
language of communication it was in order to start learning in English.
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(ii) Because pupils, especially in urban areas, have diﬁterpnt mother tongues ltt
would be too expensive and impracticable to provide teachers of differen
languages.

(iii) Using a local language would mean imposing that language upon those who
‘may have a mother tongue different from the local language.

(iv) Children could easily learn other languages from friends in the community, as
these languages would not affect children's future careers.

Examinations
Examinations

: 1 i i ducators, parents and other
- ations have raised a lot of discussion among e \ d other
h 132—2 Questions have been asked as to whether there should be examinations, what
stakeho . ! .
ho:ld be examined and what purpose do they serve?
s : ,

sent education system, examinations are used to determine the pupils' ability to
In the pre the next level of the education system, to get into the labour market. Only
pro-ceed 0 ss or achieve a certain standard proceed to the next level of the education
those who pi credentials for employment. At the Basic Education level examinations are
sy:t::nggdie-, to decide who should go to the upper level of Basic Education.
se

dition to the purposes stated above, exan}inations h.elp.to reveal l}ow successful the
In add! tem has been in meeting the curriculum objectives. In this way areas of the
education sy;at need greater attention are usually identified, and teachers' performance is
curriculum_;he are, therefore, justified as a means of evaluating the education system as a
ev:ltllzt“t’gé curgculu’m and the performance of a teacher. It is thus argued:
w. 0lC,

"Without exams, which impose an authoritative concept of the subject the
individual teacher is left very much to his own devices ... Exams measure Pe‘_’Ple
against standards distilled from human traditions and achiev.ements not agamsl
inclinations spun lazily out of the ‘self’. To create an education system without
examinations is to fail to prepare children and students for the realities

of adult life" (Thinking about Curriculum; 1971:14).

ally there are those who look at examinations as unnecessary, not giving any

qua”y f the students' future performance or life. They have argued that
indication® 7 have been used, like school fees, as an obstacle placed in the education
: : atlonsevent the less do’minant groups from obtaining a prestigious education which
gystem to pft oups have achieved. Some have argued that examinations are used as the

he domunan & f a difficult situation of not having many places at various levels of the

sieSt.waB;yos‘:;g shifting the blame from the providers of education to the recipients -

educatlon ’

1 earncfs.

4]

The interestin
do not, but th
especially wh

g observation is not so much that some favour the examinations and others
e fact that the majority of stakeholders in this survey favour examinations,
en they would like the pupils to acquire basic education.

It is not surprising that res
of the education system si
has been given to continu

pondents favoured examinations. Examinations have been part
nce schools were established in this country. Not much attention
Ous assessment as a means of evaluating the pupils' perfomancg
and the performance of the system. Even in the University of Zambia where this system is
used it was not until the middle of the seventies that it was introduced. Even there,
€xaminations have remained part of the evaluation system. However, the Ministry of
Education in the Policy Document "Educating our Future" has placed emphasis on the us¢
of continuous assessment at the Basic Education level. For this to work, the Ministry has
stated as one of its strategies to train teachers in the use of the assessment system to o
evaluate the system and the performance of both teachers and pupils. This is a progressive
direction, especially when there is need for children to achieve nine years of basic

education, for this system miay allow children to work at their own pace and not to be put
under pressure. :

Teachers

Teachers who are teaching in the upper basic edueation should be as qualified as those'
currently teaching in the secondary schools. Seconded teachers from the lovyer and middle
basic should not be used in the upper basic, because it creates a discrepancy in terms of
performance and the feelings of the pupils. Those who come from secondary §chools feel
they are superior to those who are in basic schools. Upper Basic level has an image of _
primary, because teachers come from the primary level. This affects the way these pupils
see them selves in relation to others from secondary schools that have grades 8 to 12.

A Good "l{eacher'

A good teacher is one who is a role model to the pupils .and members of the communitl}:.
This teacher strives to uphold the good characteristics discussed. The role model teacher
is a link between the school and the community.

Role of Parents

\

It has been argued that education is now a joint responsibility of parents and te.acherfs. .
Research has shown that when parents as individuals are interetsted in the learning of the
children, children tend to perform well. It has also been established that _whgn parents elzs a
group are interested in what is going on in the school as a parents' organisai.cn they help
teachers maintain discipline and this reflects well on the performance of pupils.
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Role of Emplovers

Employers, especially those employing Basic Education leavers, may play a vital role in
the provision of Basic Education in general and in the learning of pupils in particular, in
various ways. They may contribute by maintaining the infrastructure, py:viding of learning
materials or by sponsoring pupils. They may also contribute by mounting the awareness

programmes about their companies in schools. The participation of the employers in Basic
Education may contribute to the provision of qn.\ality education.

Roles of the PTAs and Educational Boards

Although the respondents indicated that these organisations had a role to play, they were
not sure of the roles. But, these organisations can contribute to the smooth running of
schools by scouting for funds and working together with school authorities. Cooperation

between the PTAs and school authorities has been known to contribute to the creation of
good relationships between teachers and pupils.

School Cale;,ndar‘ Localisation and Change of Curriculum

There were those who thought the current calendar of our education system did not
consider the economic activities of the country. They thought it would be helpful if
schools opened in September after which they had sold their produce and were in a
position to pay for school fees. It was heavy on them to receive a letter of acceptance of

their children in January and fulfil all the requirements at the time they werg trying to get
money for farming inputs.

| For the workers in formal employment, the argument was that the first or second week of
~ January was the wrong time to start school. They will have spent their money on

Christmas and their next pay would be at the end of January. They wondered why schools
should not start in the first or second week of February. Pupiis felt that schools should be
closed in the rainy season. They argued that some pupils who came from long distances
missed classes because they could ot afford an umbrella or raincoat. If schools were open
in dry season, it would mean having a two-term school calendar instead of three terms

with someé short breaks within and between the t\v\v\O\terms.
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CHAPTER 5
VIEWS ON AIMS AND QUALITY OF BASIC EDUCATION

"Basic education aims at providing each pupil wzl'th a solid academic and
practical foundation that will serve as the basis for a fulfilling life and
that will equip each one with the pre-requisites needed for a working life,

various forms of training or continuation of school education" (Educating
Our Future, 1996: 30).

In this chapter the study shows and discusses the views of the respondents concerning the
aim of education in general and of basic education in particular, the nature and quality of
Basic Education. The questions discussed are why children are sent to school, what
benefits the nation would get from basic education, the expectations respondents have

about basic education, how the curriculum should be run and the determinants of quality
basic education.

Stakeholders' Reasons for Going to School

While it may be easy to state officially the aims of curriculum and of education in general,

it may not be easy to achieve these aims for various reasons. Worse still, the official aims
of education may not be the same as those of stakeholders who may have conflicting
expectations from education because of their different interests. In light of this, one of the
major questions posed to the stakeholders - parents, pupils and students - was why they
sent their children to or why they were at school. The survey required the respondents to

mention three major reasons why they sent their children to school and they (pupils and
students) were at school.

The table below shows the responses of the stakeholders to this question.
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Table5.1: Three Major Reasons for Sending Children or Going to School.

Reasons Parents Pupils Students Total
No. % No % No. % No. %
To learn to read 720 25.0 79 28.3 29 27.6 828 25.3
and write rﬂ
To prepare for 605 21.1 54 18.2 25 23.8 684 20.9 ﬂ
careers
. To prepare for 543 18.9 4 1.4 23 21.9 570 17.43
adult life
To be self- 431 15.0 55 18.5 19 18.1 505 15.44
reliant
To get jobs 361 10.0 79 28.3 6 5.7 401 12.26
To keep out of 124 43 -- -- 3 2.85 127 3.88
mischief
No response 129 4.5 26 8.75 -- -- 155 4,74
Total 2868 100 297 100 105 100 3270 100

Note: Calculations in this table are worked out using the number of responses given by
respondents (each giving three reasons) not the number of respondents.

The table shows that the major reasons why children go to school are for reading and
writing (literacy) indicated 828 times or 25.3% of the times; preparing for careers (684 or
20.9 % of the times, followed by adult life, which is mentioned 570 times or 17.4% of the
times. It should be noted, however, that although getting jobs was not a prominent reason
in case of parents and students, this was as important as literacy was to the pupils. This
reason is even made stronger when we consider that the two other important reasons
(mentioned the same number of times) are preparation for careers and self-reliance. So
stakeholders may see the aims of education in somewhat tangible ways - they have in mind
something they would like to get from education, things which would be visible and real to
the learner and the parents. This question led to other questions about the stakeholders'
expectations of Basic Education.

Stakeholders' Expectations of Basic Education.

Respondents were asked to rate, in order of importance to them, their various
expectations of Basic Education, and whether or not those expectations were being met.
The survey wanted to find out the expectations of respondents regarding Basic Education
After children have gone through 9 years of schooling, of what benefit will it be to the

learner?

The table below shows the responses in rank of importance of the respondents
expectations.
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Table5.2: Stakeholders' Expectations of Basic Education

Expectation Ist 2nd 3rd | 4% 5th | 6th 7th | 8th | No Mean Rank
Response Score

Improved 544 | 201 151 | 77 89 30 13 |3 62 2.20 1

literacy

Formal 202 210 91 218 112 103 92 3 110 3.50 2

employment

Character 166 122 292 173 180 | 79 68 |1 89 3.54 3

building

Improved 77 185 204 | 155 196 | 197 81 |1 74 4.02 4

numeracy

Informed 107 | 216 66 203 141 | 170 139 {9 119 4.04 5

citizenry

Informal 127 112 104 127 178 | 224 129 | 4 136 431 6

employment

Survival life 170 77 104 59 143 173 332 |3 109 4.60 7

skills

Note: In order to determine the perceived importance of expectations, 8
categories of "importance" were given arbitrary weightings of 1 to 8 - from "very
important” to "least important". A residual category of "No Response" was given

an arbitrary weighting of "0".

The scale of importance was obtained by calculating the mean score from the sum
of the weighted "importance"” scores for the whole sample of 1170 respondents
and also for individual groups (parents, pupils, students, trainers and employers).

The responses or items were then ranked in Yerms of these mean scores. The

smaller the mean score the greater the importance the respondent attached to the
item.

The expectations of the respondents ranged from improved literacy to survival skills.
Improved literacy was higher in preference as the one important thing stakeholders

expected from Basic Education. At the bottom of the list was "survival skills."

It is interesting that when the responses are analysed group by group and compared, they
The table

display a range of difference of expectations among different stakeholders.
below shows the differences in expectations.
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Table 5.3 Compared Stakeholders' Expectations of Basic Education

Table 5.4: Are Your Expectations Being Met?

Response | Total Parents Pupils Students Trainers Employers
No % | No. % | No. % No. % No. % |No. %

Yes 624 53.33 | 527 55.13 [ 57 5758 | 16 457 | 9 31.03 |15 29.41

No 501 42.82 | 390 40.79 |42 4242 |18 574 |17 5862 |34 66.67

No 45 3.84 39 408 | ------- 1 29 3 1034 | 2 3.92

Response

Total 1170 100 956 100 99 100 35 100 29 100 51 100

Item All Parents Pupils Students Trainers Employers
MS Rank |MS Rank |MS Rank |MS Rank [MS Rank | MS Rank

Improved 220 1 207 1 3.56 3 203 1 323 3 217 1

literacy

Formal 350 2 354 3 241 1 400 4 ---- 440 6

employment |,

Character 354 3 348 2 4.70 7 336 3 307 2 336 2

building

Improved 402 4 402 4 4.11 6 476 7 368 4 371 4

numeracy

Informed 404 5 409 5 375 4 423 5 504 5 ~ 1447 7

citizenry

Informal 431 6 437 6 275 2 465 6 --- 404 5

employment

Survival life | 4.60 7 491 7 379 5 319 2 300 1 352 3

skills

Total 1170 956 99 35 29 51

Survival skills are the important taxpectations among students; trainers and employers,
while parents and pupils rated this la}st. Trainers, employers, parents and students rated

cter building 1,2 and 3 respectively, while pupils saw this as the least expected. For
chara heir expectation of this education was formal employment, followed by informal
theg;;yrenem and improved literacy, confirming the responses in the question of why they
em

went to school.

thing the employer expects from Basic Education is formal employment, not
The 1?ast employment. The employer it appears sees the helplessness and
even lﬂ"?ness of the products of the Basic Education as they join the industries.
hope es

hing the pupil expects is character building. May be because they do not see
The least tf his nature in the curriculum, or it is not as visible or prominent in the society
. is. What they want to get from school is employment - they have higher

this - it appears this is the essence of education on their part.
fo

d about their expectations of the Basic Education, it was necessary to find out
: ¢ BasicC Education was meeting these expectations. The responses for the
ba are shown in Table 5.4 below.
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The majority (53.33%) of the respondents stated that they felt their expectations of the
Basic Education were being met, while 42.82% indicated their expectations were not
being met. It should be noted that the majority of those who said yes came from parents
and pupils, while the majority of the students; trainers and employers indicated that their

" expectations were not being met.

Considering the expectations indicated by various groups it is not surprising that those
who are dealing with the products of Basic Education in the world of work and the world
of training indicated that their expectations had not been fulfilled, while the pupils felt they
had their expectations fulfilled and so were the parents who were dealing with the children
at home and could see those expectations being fulfilled as they have indicated.

Perceived Benefits of Basic Education to the Nation

Respondents were asked to indicate in order of preference, from the most important to the
least important, the benefits, which they thought the country could get from Basic .
Education. Supposing the Government introduced Basic Education for all Zambians and
the majority of Zambian people had only 9 years of learning, what would it benefit

Zambia? The Table below shows the responses of 1170 respondents showing the benefits
in order of their perceived importance.

Table 5.5: Respondents' Perceived Benefits of Basic Education to the Nation

-Benefit 1st | 2nd 3rd 4th S5th |6th | 7th [ 8th | No Mean Rank
Response Score

Literate 720 | 382 249 328 175 12 | - - 57 1.67 1

citizenry )

Informed 254 | 327 122 . 106 926 191 5 2 68 2.67 2

citizenry . ]

Numerate 92 265 251 153 241 | 89 - 1 78 341 3

citizenry

Improved 88 176 329 199 182 | 62 35 3 81 .48 4

Health ‘ :

Semi skilled | 51 97 146 315 170 [ 307 |3 7 74 429 5

workforce

Improved 96 40 127 217 276 308 |9 4 93 440 6

nutrition
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The picture in the table above shows that most of the respondents thought the major The table below shows the responses of the respondents.
benefits Basic Education could give to the nation were "literate citizenry”, "informed ) . ) _
'etri]zenry + and a "numerate citizenry." Other benefits.which were not as important as Table: 5.7: Determinants of Quality of Basic Education from All Respondents (1170)
o we;re nhealth" “literate labour force", and lastly "nutrition". -
these Item Ist |2nd [3rd |4 5th | 6th | 7th |8th |No Mean | Rank
ve groups of respondents are examined separately, there are some differences Response | Score
| When the f 'vgetl bsneﬁts_ Trained 740 [99 |85 108 |18 |24 [10 |3 83 1.79 1
\‘ in their percet ‘ teachers
' . . . Teaching/lea | 226 796 | 462 484 150 | 528 | 483 | 104 71 2.94 2
& The table below shows the differences in preference of the items among the respondents. rning
. . . . materials
| Jable 5.6: Compared Perceived Benefits of Basic Education to the Nation Adequate 117 1362 | 1084 | 728 | 490 | 468 |3532 |40 o1 350 3
g a textbooks
i | All Parents | Pupils Students | Trainers Employers Resourced 60 124 | 209 198 227 |144 | 112 |13 83 4.24 4
| ——[MS Rank | MS Rank |MS Rank |MS Rank | MS. Rank | MS _Rank Suitable 108 [ 106 | 157 |[176 |232 [157 |107 |42 79 4.29 5
" 167 1 | 159 1 |241 2 163 1 1.12 1 0.90 1 infrastructur
Literate €
| citizetY —5% 2 [316 2 [224 1 263 2 [354 3 |239 2 Good 82 |70 [42 140 | 209 (249 |272 |17 89 5.07 6
Informed : sanitation
iigzgnj%_/— 341 3 | 340 3 |374 4 |353 4 307 2 1334 3 Adequate 67 49 |47 116 [180 |267 [271 |64 92 5.26 7
Numerate furniture
%’ﬁ? 4 |35 5 [268 3 [366 5 |39 4 [395 5 : o :
Improv The table shows that teachers were the most important factor to quality education. Many
W 429 5 4.33 6 |48 6 336 3 404 5 347 4 respondents in the questionnaire, including those interviewed emphasised having trained
Sem“g‘rﬂce _ , and experienced teachers in the education system if quality education was to be offered.
__‘!‘.’El-‘/vgd"’/ 440 6 342 4 1401 5 410 6 421 6 481 6 Of course, to have qualified and experienced teachers, was not enough, but that these
Impro status | ——— - teachers should be motivated teachers, through offering them good conditions of service,
W 1170 956 99 35 29 51 s ; > ; . .
[Total —— and government providing learning and teaching materials, a determinant of quality
. ion which was ranked second followed by adequate text books.
fro upils, all the other respondents agreed that the most important benefit the educat as y aded
rovision of Basic Education is a literate citi . . st ; I
:ﬁion et f“?m;lh;igh priority. Except for th:m:;lsilz E;ilr?rain:e::e:lrlyé All tcilelsle X In the last place was furniture, which was ranked below good sanitation. To the majority
oups £2V€ this ite v that of making citizen &fgrmed follomed & nﬁree that the of the respondents these items did not assume high priority. But when the results were
next important bene ' Y fumeracy - compared, there were some differences, though the five groups of stakeholders still
. . " ' i i cation. The .
srceived benefit is, however, improved nutrition status. It may have been showec! s%mglagsresegleints among some determinants of quality edu results are
The least fhat though these pupils go through the education system, there is very little shown in Table 5.8 below.

obsr—:l’V"f-d terms of nutrition. It may also be that that there is not much in our education
change ™ ° ch has to do with home economics or food issues. The same thing could be

m health which did not receive high rating among the groups of stakeholders.
of health,

Quality of Education

iders were 210 asked as to what they thought would contribute to quality
The stakehotion They were asked to list those things in terms of their importance or
s ducl?at o thought P22 of.the foremost importance and of the least importance in
PﬂOﬂty r;::ibution to quahty education.
their €0
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Table 5.8: Determinants of Quality Basic Education among 5 Groups

Determinant | All Parents Pupils Students Trainers Employers
MS Rank |MS Rank |MS Rank |MS Rank |MS Rank | MS Rank

Trained 1.79 1 1.77 1 2.22 1 187 1 1.84 1 1.44 1

teachers

Teaching/lear | 2.94 2 2.93 2 3.54 2 236 2 257 2 2.55 2

ning

materials .

Adequate 3.50 3 3.46 3 3.59 3 325 3 465 17 3.54 3

Textbooks

Resourced 4.24 4 1420 4 4.64 5 427 4 396 4 426 5

library '

Suitable 429 5 425 5 5.60 8 431 5 326 3 3637 4

infrastructure .

Good 5.07 6 |511 6 5.03 6 436 6 434 5 5.30 7

sanitation

Adequate 5.26 7 1545 7 3.60 4 503 7 503 6 5.17 6

furniture

Laboratories --- --- 5.11 7

When the results were compared, the two most important determinants of quality basic
education - "trained teachers" as number one and "learning and teaching materials" which

came out as first and second among all the groups. All the five groups agreed on these
items as the major determinants of quality education.

Textbooks were considered the third most important determinant of quality education by

all, except, the trainers who placed it at the bottom of the list of the things, which could

affect the quality of Basic Education. All, except pupils and employers who rated it 5%,
rated resourced library 4th.

There was a difference of opinion on the contribution of infrastructure and sanitation to
quality education among the five groups of respondents, though not so much with
_furniture, which was rated almost least by all, apart from pupils who rated it 4. It is
under

standable that it is mainly pupils who feel the inconvenience of sitting on the floor

when they are learning, They are the people whose performance may be directly affected
by inconvenience of not having a chair to sit on.

Discussion

As stated in the earlier chapters, gducators, r.esearchers. and stakeholders have discussed
he quality relevance and flexibility of Zambia's education system in general and of the

the q " m’ in particular. They have argued that the education system has failed to rise to

A currlc\l‘l1 es of the nation, t0 meet the various expectations of the stakeholders. It has
the chal endgthe curriculum is inflexible, irrelevant and insensitive to the interests and
been .statef the learners and the needs of the community, and that it is of poor quality
abilities O Learning, 1992). In the same document, it haa been further stated that the
(Foq‘é\sﬂ(\);r‘n has usually been imposed upon the iearners ard their parents by the officials
curry
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from the Ministry - not taking into consideration the views of the stakeholders - the
learners and the public including the teachers'.

Respondents generally agreed on the nature of the education system, what they expected

of it, what its benefits to the nation and to individuals were and on other general issues
although there were a few who had dissenting views.

In the Ministry of Education Policy Document "Educating our Future," the aim of basic

education in its broad terms is that education exists for the sake of the learners and the
community in which the learning takes place. It is thus stated:

"The overarching aim of school education, therefore, is to promote the full and w‘egl-
rounded development of the physical, intellectual, social, affective, moral and spiritual

qualities of all pupils so that each can develop into a complete person, for his or her own
personal fulfilment and the good of the society” (Educating Our Future, 1996:29).

Many stakeholders have advocated for quality (primary) basic education with the
understanding that more people will benefit from basic education in that it contributes to
the development of the nation by equipping the majority with basic knowledge of hygiene,
farming, family planning, civic responsibilities, numeracy and literacy, problem solving and
decision-making. It is partly for this reason that the Ministry of Education and the
participating partners are trying to invest a substantial amount of money in basic education

through BESSIP by providing learning materials, training teachers and rehabilitating the
infrastructure.

But over the years the investment in basic education has not yielded the desired results to
the expectations of the nation and individuals. FINNIDA's industrial programmes in

primary schools in the eighties failed to yield the expected results as equipment slowly
vanished from schools. The Home Economics classes in basic schools have also not

ielded much of the required results, as there has not been steady supply of equipment

(Chakulimba and Simukoko, 1994). In general, graduates of basic education schools have

not been equipped with the required knowledge skills and values. This has therefore

necessitated the re-examination of the education policy in general, and the basic education
curriculum, in particular.

It has generally been observed that the education system has not been providing pupils
with the standard education to which they are entitled. It is not providing the people of
Zambia with the good return for the substantial investment in basic education that the
government makes each year. Children in basic education have the right to the fullest
possible personal development, through high standard of teaching and educational support
that will promote effective learning. To safeguard this right, the Ministry of Education has
he obligation to ensure that the many factors that contribute to quality education - the

curriculum and its associated materials, the actual teaching methodologies, the teachers,
the assessment processes, school supervision, the management structures, the

infrastructure - are such that they will promote effective teaching and learning.



CHAPTER 6
RECOMMENDATIONS

* "The school curriculum consists in the content, structure and processes of
teaching and learning which the school provides in accordance with its
educational objectives and values. It includes the concepts, knowledge,
skills, attitudes and values, which pupils incorporate through the process
of schooling. But it also denotes those aspects that arise from the general
character and organisation of each individual school and which
collectively make up the culture or ethos of the school” (Educating Our
Future, 1996: 32).

This chapter looks at some salient findings of this study and presents the researchers'’
recommendations based on these findings.

What Should Pupils in Basic School Learn?
The general picture from the respondents in the questionnaire and those who participated

in the interviews and group discussions was that while the current curriculum has all the
necessary content, it was lacking in provision of practical and survival skills. Further, it

‘was pointed out that Basic Education curriculum didmnot impart the desired values and

virtues of the Zambian society. The stakeholders fizrther indicated the inadequacies of the
current curriculum in imparting our cultural heritage to the pupils.

" The respondents indicated that they would like practical subjects/skills to be re-introduced

and that the curriculum should emphasise hygiene, literacy and numeracy. They further
indicated that crosscutting issues should be introduced and in some cases strengthened at
all levels of the Basic School curriculum.

Responden:cs also indicated that Basic School leavers should acquire knowledge and
understanding in literacy, religion, numeracy, science and technology and social issues.

In }ight of the views of respondents above about the curriculum and what they would like
to see we are recommending the following:

® Learners at the Basic Education level should be equipped with adequate and

relgva’nt knowledge and understanding of literacy, numeracy, science, technology,
religion and social issues.
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e The curriculum should help pupils acquire virtues, values and attitudes, which are
required of them in the community. These could be strengthened in all subjects
across the curriculum especially spiritual/ moral education and social studies.

e In light of the stakeholders" need for crosscutting issues like life skills, democracy,
reproductive health, family life, gender issues, corruption, drug abuse, children's
rights and environmental education, the curriculum should include these issues.
These issues, however, should be taught in an integrated manner across the
curriculum

e Since the majority of the leavers may not be able to go on to higher levels of
education some practical subjects for enhancement of pupils' entrepreneurship
skills should be included in the curriculum. This could be achieved through the re-
introduction and, in some cases, reinforcing of the teaching of practical subjects,
such as carpentry, woodwork, home economics, tailoring, metalwork and
gardening. These could be offered according to availability of resources in and
their relevance to each area.

e To offer practical skills, Basic Schools should be equipped with necessary tools
and materials and security should be tightened to safeguard the tools and materials.

e Pupils at the Basic education level will need Sports, Music and aesthetics, and thus
subjects like Physical Education, Music and Art should be taught.

e In order to give due attention to the teaching of practical skills, values and virtues,
greater weight should be given to continuous assessment than to examinations as a
‘means of evaluating pupils' progress. This will help to lessen the emphasis placed
on teaching for examinations.

e Culture should be fostered through the teaching and using of pupils' languages and
history. The content should include the cultural heritage of the local area as a basis
of understanding other cultures within Zambia and abroad. Therefore, the teaching

_of Local Languages should be strengthened and introduced at an early stage.

In terms of subjects to be taught at Basic School levels we are recommending the
following:

e Lower Basic pupils should be taught a Zambian language, Religious Education
(spiritual and moral values), physical education, music, art, mathematics and
environmental science. At this level we expect pupils to have a foundation in
initial literacy and numeracy in their mother tongue, and should have a broadened
understanding of their environment. English should be taught simultaneously with
the relevant Zambian Language.




o Middle basic pupils shoulc\i continue with the ‘content’ of the Lower Basic, but
other ‘contents’ should be introduced like practical subjects. At this level the

pupils are older and able to appreciate and understand what they learn and can
make use of the knowledge in their lives.

Upper Bas}c pupils should begin to learn some of the areas (contents) above in
more detail. Thus, subjects like music, art, practical subjects could become
optional at this level, but subjects like civics, geography should be introduced. The

environmental §cience could also begin to be dealt with in a more specialised way
through areas like biology, chemistry and physics etc.

Methods of Teaching

The views of different stakeholders indicated that the Basic School leavers lacked ‘life’
skills in general and this was further confirmed by the pupils’ responses who also felt that
they lacked confidence to be self-reliant. This could be linked to methods of teaching

currently being used in the schools. Pupils appear to be on the receiving end, as teachers

assume the role of knowledge providers. It appears pupils are mostly spoon-fed to an
extent where they rely on the teacher for aJ aspects of their learning.

Many stakeholders and especially pupils indicated that they would like to be taught
through methods where they have an active role (participative). Among the methods
preferred are problem solving, group work, visiting places, pupil-teacher discussion and
question and answer. Pupils further preferred approaches where they take control of their
own learning. i

In light of these views we recommend the following:

e Teachers should utilise pupil-centreq methods as much as possible. The use of a

variety of methods in the teaching/learning process motivates pupils. The methods
should be selected in relation to the local situation and need.

nhen. presenting the subject content, pupils' social, economic and cultural
experiences, interests and needs should be taken into consideration.

Methods of teaching should foster intellectual freedom, equality and democracy.

e The daily life of the school should be based on demogratic principles, gender
equality, freedom of expressio

, ; n and respect for each other's views in order to
promote a conducive atmosphere.

Curricuh}m should constantly be reviewed according to the changing needs of the
community and the nation as a whole.
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Medium of Instruction

The overwhelming majority of the stakeholders indicated that English should be the her
medium of instruction starting from the lower basic level. They rejected the use of mot
tongue or local language as a medium of instruction. They would not like to have oné
local language imposed upon them or on their children. Pupils felt that local languages
would not help them in the labour market. They were in a world where English had
assumed a central role in the lives of the people now, and will do so in future.

It should be pointed out that stakeholders are not looking at this issue from 2 pedagogical
point of view but from the economic and cultural aspect. However, research has shown
that children easily learn or acquire initial literacy when they learn in their own mother
tongue. There is evidence that those who start education in their mother tongue find 1t
easier to learn to read and write than those who start learning in a second language-

We, therefore recommend the following:

e Where possible, a mother tongue or local language should be used at Lower Basic
~level, because of the educational benefit. English could be taught as one of the
subjects along side the local language and other subjects.

. In urban schools where children of different mother tongues are found, a local

language used in that area should be a medium of instru¢tion from Grade 1 to
Grade 4.

From Grade 5 onwards, English should be used as a medium of instruction with a
local language as one of the subjects.

Books in local languages or/and mother tongues and teachers to teach in loca!
languages should be provided.

Examinations

All respondents who included pupils agreed that there should be examinations, and

indicated that these should be at Grade 4, 7, and at the end of the Basic Education level -
Grade 9.

However, in our discussion it was pointed out that examinations should not form the

backbone of the basic education system, but rather they should seek to inform pupils
about their progress. Such information would be useful for teachers and ouiie”

N

stakeholders (parents, Ministry officials etc) as well. Thus, the focus and structure and

reporting of the results of such tests or examinations should change. Results are expected

to highlight strengths and areas of difficulties on the part of pupils where attention or
funher help may be provided and so a new way of assessing the pupils should be adopted.
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We, thus recommend the following:

¢ Examinations should not be used for selection purposes, but to determine pupils'
attainment levels. Such examination results should be used to inform the pupil and
other stakeholders. Further, teachers should utilise such information to improve
their pedagogical approaches to the benefit of all pupils.

e Continuous assessment should be one of the ways used to assess pupils'
performance at each of the levels indicated by stakeholders (grade 4,7 and 9) at
Basic Education level in addition to end of year examinations

® Teachers should be trained in the assessment procedures based on continuous
assessment. This could be done in pre-service training colleges, and/or by
mounting short refresher courses for teachers who are already in the system.

Teachers

Stakeholders indicated that they would like to have qualified teachers at all levels of Basic
Education system. Pupils in discussion groups felt it was unfair for them in Basic Schools
to have teachers who are untrained, and to have seconded teachers from the lower and
middle basic levels teach at upper basic, while their counterparts in secondary schools,
now high schools, had teachers trained to teach at the upper level of the basic education.

Stakeholders also indicated that they would like to have teachers that ‘maintain discipline’
and are able to prepare for their lessons. The other attributes indicated were; marking
pupils books/work, giving homework, being helpful to pupils, motivating pupils, showing
no favouritism, being punctual, being smart and knowing the subject matter. They further
lndl.cated that they would like to see teachers perform the following roles; teaching
subjects, showing good examples to pupils and counselling pupils.

We, therefore, recommend the following:
* Only qualified teachers should teach at all levels of basic education. The

govemment should provide more trained teachers to schools, for one of the major

determinants of quality education s the availability of trained teachers. Availability

of trained teachers in lower basic will ensure a strong foundation in pupils'
education.

The MOE should not second teachers to levels that they are not qualified to teach.
Tegchers trained for the lower and middle basic should not be used in the upper
basic. Teachers who are teaching in the upper basic education should be as
qualified as those currently teaching in the secondary schools.

In-service training should be strengthened for teachers who are already in the
system. Short refresher courses should be mounted to re-equip serving teachers

A

with the new contents and methods of teaching. This could be done in districts
using Resource Centres.

e Teachers should be motivated by improving their working conditions, and raising
their salaries.

e A body to look into professional ethics of teachers should be established to come

up with a code of conuuct

Roles of Parents and Employers

Stakeholders indicated that parents would provide school requirements for their children.

They further indicated that they would be of help to their children With, home \_vork wl.aere
possible. Further, parents were of the view that they could bF of help in teachmg'puplls at
home in the following areas/aspects; morals, culture and hygiene. These ranked highly

among other aspects mentioned.

Among the responses from employers counselling and guiding pupils was rated number

one followed by ‘building school infrastructure’. Employer stakeholders saw their :;0;;’ in
Basic Education as that of offering career counselling and guidance. They indicated also

that they could contribute towards building school infrastructure.

We, thus, recommend that:

i i hould be established so
e Linkages between school and the community (parents) s : :
that parents develop ownership of the school and take part in the teaching and

learning of their children. This will ensure security for the school.

e School-Industry partnership should be considered. This could help both
institutions to the benefit of the pupils.

Roles of PTAs and Educational Boards

Many stakeholders did not respond to questions abgut PTAs a}nd Educationa}l Boards. ’ A
few who responded indicated that PTAs had a role in ‘improving sc,hool tmqugments ,
‘overseeing the running of the schools’, ‘looking .aﬁgr school funds’ and ‘providing )
financial support to schools’. Others, however, indicated that PTAs should not have the

stated responsibilities because in their view they ‘mess- up schools.

Respondents perceived the roles of Educational Boards to,b? ‘imprc.)v.ing stanaard’s Of;i
education in schools’, ‘helping schools to be self sufficieat’, ‘supervising teachers’ an

‘implementing school subjects’.

It appears there is lack of information and mistrust about what Parents and Teachers
Association (PTAs) are and what they do. Educational Boards on the other hand are still
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a new concept and it is understandable that many stakeholders were not aware of their
role or functions.

In light of the above, we recommend that:

e The Ministry of Education should sensitise the parents (communities) and teachers
about the importance of PTAs

e Good works and models of PTAs and Educational Boards should be publicised

e Public accountability of PTAs and Educational Boards wherever they exist should
be emphasised.

School Calendar

There were varying views among the stakeholders when the question concerning what the
timetable of the school in each area should be. The majority of the parents felt that the
current arrangement in the school should continue, whereby the activities-of the
communities and seasons are not considered. But the majority of the pupils and students
felt that activities of the communities and the seasons should be considered in making the
sqhool calendars. Some parents and pupils mentioned that schools should be closed in the
rainy season so that pupils can help in farming activities. Others felt that rainy season
disadvantaged pupils who stayed far away from a school. A few respondents felt that

schools should close during the cold season for the sake of pupils in the lower basic
schools.

We thus, recommend the following:

® The current calendar should continue, at least for now, but it should be revisited in
future considering that a good number of parents in rural greas find it difficult to
pay school fees at the beginning of the year. In future, opening schools in
September should be considered, and reducing three terms to two terms with a
long winter break.

* Based on the current arrangement, schools should open in February to allow
(working) parents to get their January pay, considering that December pay is
usually spent on the festival activities.

Should the Curriculum be Localised and Individualised?
The majority of the respondents indicated that the curriculum should' not be determined by

what was prevailing in the local community. Their view was that pupils in the country
should be subjected to the same curriculum.
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As to whether interest and abilities of the pupils should.be taken into consxdgratlon in
running the schools, the majority of respondents, especially parents felt that interests and
abilities of the learners should not determine what should be taught. They felt that
individual interests should give way to national interests.

Recommendations

e Although the majority of the respondents would like to have.a.c-urricul.um that i§
national, learning in various local areas should reﬂect the activities which are going
on. In other words the curriculum should be flexible enough to include the
activities of the local communities, where those who drop out of the school
system will live.

e To implement the recommendation above, the me.mbers pf the community sl}ould
be involved in the teaching of practical and life skills. Thlt} can be made posglble by
making the school timetable flexible enough to allow p_u.plls to get engaged in the
local cultural and economic activities of their communities.

e Learning should consider the interests and abilities pf the pupils. _SCh‘?OlS ShOUl_d
provide a number of "elective" subjects, which pupils can take acc?rdlng to their
interests and abilities apart from those which could be considered ‘core’.

Quality of Basic Education

Quality education is highly dependent on a number of deterrmn'fmts. :Alt}ong the .
determinants of quality education to which stakeholders gave high pnorlty. were trau_led
teachers, teaching and learning materials and textbooks. T.he othfer detgrrnmants, which
were mentioned by the respondents, were resourced libraries, suitable mfras.tructure and
adequate furniture. Pupils gave higher preference than other stakeholders did to .
"adequate furniture."

It has generally been observed that without trained teachers, there could.b.e no qua]ity
education. Trained and well-motivated teachers are essential to the provision of qu?.hty
education. Besides teachers, learning and teaching materials in form of charts,. equipment,
supplementary books, and more especially adequate textbooks are very essential
determinants of quality education. Textbooks enhance capabilities of the learners.

In the same vein, libraries are very necessary tools for learning. They supplement that

which teachers offer. They enhance learning capacities of the learners. Further, quality

education can only be provided in an environment which is conducive to learning. Run-
down infrastructures and absence of furniture have been found to be a hindrance to the

provision of quality education and, indeed, tc the learning of the pupil.s. Pppils_ cannot
concentrate on learning when the roof is leaking; the windows are letting in wind, and they
are seated on the floor.
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Therefore we are recommending the following:

The Ministry of Education should ensure that all teachers at all levels are qualified.

This could be done by sponsoring teachers for in-service courses.

The Ministry of Education should spend a reasonable proportion of funds on
provision of learning materials and textbooks to enhance learning and teaching
processes.

To sustain a steady supply of textbooks, learners should directly contribute to the
supply of textbooks. Each pupil should pay an affordable and reasonable rental
fee, which should be put into a revolving fund in each school or in an Education
Board. This fund should be used to replenish supplies of learning materials and
textbooks at least every third year or at the end of a life span of a textbook.

To check and restrain the abuse of this system by School Boards or school
authorities, legal regulations should be put in place.

Basic Schools should be equipped with libraries and laboratories.

There should be a continuous rehabilitation and building of the learning
infrastructure to create a favourable learning environment, and to provide more
places.

Furniture should be provided by the Ministry of Education, and regularly repaired
by the schools through their school workshops.
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Appendix A

Tables Referred to in the Main Text (Chapters)
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Table 2.7: Showing Respondents' Views on Whether the Indicated Vocational Skills Are Being Learnt in the Current Curriculum or

“Not
Carpentry Needlework | Famiing Tailoring Bricklaying Crafts Blacksmith Book Keeping * | Cookery Fishing Typing Office Practice
Parents Y 465 48.6% | 574 60% 472 49.4% | 349 36.5 197 206% | 319 33.4% | 179 18.7% 712 74.5% 705 73.7% | 85 8.9% 387 40.5% 744 77.8
(956) N 491 514% | 382 40% 484 50.6% | 606 63.4% | 759 79.4% | 637 66.6% | 777 81.3% 244 25.5% 261 26.3% | 871 91.1% | 569 59.5% 212/22.2%
NR 1 0.1% | 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 0.1% 1 m.c._o\e
Employers | Y 26 51% 32 627% | 29 569% | 10 19.6% |9 17.6% 24 471% | 6 11.8% 27 52.9% 35 68.6% 8 15.7% 18 383% 26/51.0%
(51) N 24 47.1% 18 35.3% | 21 41.2% 40 784% | 41 804% | 26 51.0% | 44 86.3% 23 45.1% 15 29.4% 42 82.4% 32 62.7% 4 47.1%
NR 1 2% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0% 1 2.0%
Trainers Y 13 448% 22 75.9% 12 41.4% 5 17.2% 4 13.8% 8 27.6% 2 69% 19 65.5% 19 65.5% 2 69% 11 37.9% 17 58.6%
(29) N 16 552% 7 24.1% 17 58.6% 24 82.8% 25 86.2% 21 72.4% 27 93.1% 10 34.5% 10 34.5% 27 93.1% | 18 62.1% 8 27.6%
NR 4 13.8%
Pupils Y 34 343% 35 354% | 46 46.5% | 24 242% |9 9.1% 26 26.3% 10 10.1% 39 39.4% 52 52.5% 12 12.1% 42 42.4% 35 354%
(99) N 62 62.6% 61 61.6% | 50 50.5% | 72 72.7% | 87 87.9% 70 70.7% 86 86.9% 57 57.6% 44 44.4% 84 84.8% 54 54.5% 59 59.6%
NR 3  3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 3 3.0% 5 5.1%
Students Y 22 62.9% 32 91.4% 20 57.1% 8 22.9% 5 14.3% 16 45.7% 2 57% 29 82.9% 30 85.7% 2 57% 18 51.4% 27 77.1%
(53) N 13 37.1% 3 8.6% 15 429% 27 77.1% 30 85.7% 19 543% 33 943% 6 17.1% 5 143% 33 143% 17 48.6% 8 22.9%
NR
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Table2.9: Showing Respondents' Views on Whether the Indicated Virtues/Values Are Being Achieved.

Respect Tolerance Self-reliance Conflict Co-operation Interdependence | Problem solving | Hygiene
resolution
No. % No. % | No. % | No. % | No. % | No. % | No. % | No. %
Parents Yes 913 451 606 293 781 496 634 850
(956) No 95.5 472 63.4 30.6 81.7 51.9 59.0 88.9
NR 42 503 349 662 174 459 391 105
44 52.6 36.5 69.2 18.2 48.0 409 11.0
1 2 1 i 1 1 1 1
0.1 0.2 0.1 0.1 0.1 0.1 0.1 0.1
Employers Yes 42 23 29 12 34 21 24 36
(51) No 824 45.1 56.9 23.5 66.7 41.2 471 70.6
NR 8 27 21 38 16 29 26 14
15.7 529 412 74.5 314 56.9 51.0 275
1 1 1 1 1 1 1 1
2.0 2.0 2.0 2.0 2.0 2.0 2.0 2.0
Trainers Yes 24 14 15 10 23 17 13 23
29) No 828 48.3 51.7 345 79.3 -58.6 448 79.3
NR 4 14 13 18 5 11 15 3
13.8 48.3 44.8 62.1 17.2 37.9 51.7 10.3
1 1 34 1 34 1 34 1 34 1 34 1 34 3
34 10.3
Pupils Yes 86 14 30 34 75 25 59 76
(99) No 86.9 14.1 30.3 343 75.8 253 59.6 76.8
NR 10 82 66 62 21 71 37 20
:W._ 828 66.7 62.6 21.2 n7 374 20.2
3.0
Students Yes 33 22 25 13 30 16 24 32
(35) No 94.3 62.9 714 37.1 85.7 45.7 68.6 914
NR© 2 57|13 10 2 5 19 1 3
37.1 28.6 62.9 14.3 54.3 314 8.6
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COMPETENCE PARENTS ~ EMPLOYERS TRAINERS' PUPILS STUDENTS TOTALS
Cont’d : . ,
Fishing . AG 406 - 42.5% 24 411% G 636% |14 400% | 507  44.4%
DS 520  544% 16 314% 27 273% |20 571%  |583  511%
NR 30 31% 1 216% 9 91% |1 29% ST 4.5%
Farming AGT 21 754% a4 86.3% 83 838% |27 T11% |85  76.7%
DS 211 22.0% 2 3% 7 % |7 2% |27 199%
NR 24 25% 5 98% 9 91% |1 29% 39 34%
Home Economics AG 780 81.6% 45 88.2% 24 828% 91  92.0% 30 857% 970 $2.9%
DS 116 12.1% 1 2.0% 2 6.8% 4 4.0% 4 11.5% 127 10.8%
NR 60  63% 5 9.8% 3 103% 4 40% 1 29% 7 6.3%
AG 587 61.4% 40 78.5% 22 75.8% 64 647% - |27 T712% 740 63.2%
Tailoring DS 341 35.6% 7 13.7% 4 13.8% 21 212% 7 20.0% 380 32.2%
NR 28  29% 4 7.8% 3 103% 14 141% 1 29% 50 43%
AG 680 71.1% 39 . 764% 21 72.4% 56 56.5% 19 543% 815 69.6%
Music DS 246 25.8% 9 17.6% 4 13.8% 34 343% 13 37.1% 306 26.2%
NR 30  31% 3 5.9% 4 138% 9 91% 3 86% 49 42%
AG 558 58.3% 37 72.6% 20 68.9% 45 455% 18 54.3% 679 58.0%
Pottery DS 365 38.1% 8 15.7% 4 13.8% 45 45.5% 15 42.8% 437 37.4%
NR 33 3.5% 6  118% 5 172% 9 91% 1 29% 54 4.6%
AG 627 65.6% 44 86.3% 23 79.3% _uo 39.4% 21 60.0% 754 64.4%
Crafts DS 282 29.5% 3 5.9% 2 68% 51 51.1% 13 372% 351 30.0%
NR 47  49% 4 7.8% 4 138% 9 51% 1 29% |5 5.6%
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COMPETENCE Cont’d PARENTS EMPLOYER | TRAINERS | PUPILS STUDENTS TOTALS
S
AG 855 895% | 40 785% |26 89.6% |93 940% |31 885%]| 1045 893
Sport %
DS 62 6.5% 3 59% | 2 6.9% | 1 1% 2 5.7% 70 6.0%
NR 39 4.1% 8 157% 1] 1 34% | 5 51% | 2 5.7% 55 4.7%
AG 912 954% | 44 863% |26 89.7% (83 839% |33 943%| 1098 938
Hygiene %
DS 20 2.1% - -l - -1 8 81% | 1 2.9% 29 2.5%
NR 24 2.5% 7 137%{ 3 103%| 8 8.1% | 1 2.9% 43 3.7%
AG 795 832% | 44 863% |28 966% |88 888% |32 914%| 987 843
Gardening %
DS 86 9.0% 1 2% | - -1 4 40% | 1 2.9% 92 7.9%
NR 75 7.8% 6 118% | 1 34% | 7 71% | 2 5.7% 91 7.8%
AG 903 945% | 45 883% |27 932% (91 919% |33 943%]| 1099 939
Civic Education %
DS 26 2.7% 1 2% | 1 3.4% - -1 - - 28 2.4%
NR 27 2.8% 5 98% | 1 34% | 8 81% | 2 5.7% 43 3.7%
AG 923 96.5% | 44 863% |27 93.2% (83 838% (34 97.1% ] 1111 949
Spiritual & Moral Values %
DS 7 0.7% 2 39% | 1 34% | 12 12.1% | - - 22 1.9%
NR 26 2. 7% 5 98% | 1 34% | 4 4% | 1 2.9% 37 3.2%
AG 836 874% | 45 883% |26 89.7% |75 757% |32 914% | 1014 86.7%
Production Units ]
DS 67 7.0% - -1 - =112 121%| 2 5.7% 81 6.9%
NR 53 5.5% 6 118% | 3 10.3% | 12 121% | 1 2.9% 75 6.4%
Activities For Children With Special Educational AG 803 84% 39 765% 25 862% 65 657% 29 82.8% 9%1 82.2%
Needs (SENS)
DS 89 9.3% 4 78% 2 69% 13 131% 5 143% 113 9.6%
NR 64 6.7% 8§ 157% 2 6.9% 21 212% 1 2.9% 96  8.2%
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AG 44 86.3% | 24 828% | 75 75.7% | 25 N .4% 1021 87.3%
Family Life
DS 59 6.2% 2 3.9% 1 3.4% 9 91% | 9 25.7% 80 6.8%
NR 44 4.6% 5 98% | 4 13.8% | 15 15.2% 1 2.9% 69 5.9%
AG 854 89.4% 43 83.3% | 24 828% | 73 73.8% | 31 88.6% 1025 87.6%
Drug Abuse
DS 54 5.6% 6 118% | 2 6.9% | 15 152% | 3 8.6% 80 6.8%
NR 48 5.0% 2 39% | 3 10.3% | 11 11.1% 1 2.9% 65 5.6%
STUDY AREA Cont’d PARENTS EMPLOYERS TRAINERS PUPLLS STUDENTS TOTALS
AG 915 95.7% 43 83.3% | 26 89.7% | 82 828% | 30 8.7% | 1016 86.8
Children's Rights %
DS 28 2.9% 4 7.8% - - 6 6.1% | 4 11.4% 42 3.7%
NR 13 1.4% 4 78% 1| 3 10.3% | 11 11.1% 1 2.9% 32 2.7%
AG 914 - 95.6% 47 92.2% | 26 89.7% | 84 84.8% | 32 934% | 1103 943
Environmental Education %
DS 1 0.1% - - - -1 6 6.1% | 2 5.7% 9 0.8%
NR 41 4.3% 4 78% | 3 10.3% 9 9.1% 1 2.9% 58 4.9%
AG 701 73.4% 40 784% | 22 65.8% | 77 77.8% | 21 60% 861 73.6
Gender Issues . %
DS 199 20.8% 6 118% | 3 10.3% 8 8.1% | 11 314% | 227 194
, %
NR 56 5.9% 5 98% | 4 13.8% | 14 141% | 3 8.6% 82 7.0%

73




A

— -
9L
Sle 69| 10 1 L't ¥i€ | 99¢ 0oty ] 6'¢ 14 eioy
sl - A8 41 01 S19A0jdwg
s - '8 1 (4 sisulel],
0z - 9 9 € SJuspn)S
£€ - 53 0¢ (4] spiang
96¢ 1] S8 Tz| <8¢ 89| 61 61 SIIRIEg
% ON % ON % ON % ‘ON % ‘ON
‘dSON | [ooyds ySig oiseq 1oddn) | oIseg o[pPIA | oiseg Jomo]
uonesnpyg uonemaod
uoneonpy uonedod :1.'c qe],
(44 $9T | 800 1] 68 $01 | 89¢ Ity | SI€ 69¢ leloL,
8¢ 01| 1 1 | 8¢ v | ¢ € | T9 £7 s1oAoidurg
81 Sl - - | 8T €| €T 0T | € 11 sloures],
£T 9 - - 8T €] €T o1 | € 91 sjuapng
¢8 . U - - L1 81 66 1€ | 9L 8T sjidng
L8 (444 - - €L 9L c8 L9t | 6L 16T Sjuareq
% ‘ON % ON % ON % ON % "ON
"asay ON To0Y3s§ Y314 Jiseq saddny a1sed SPPIA Jiseq 19mM0']
uoneosnpyg
[EJUSWIUOIIAUS
uoneINPY [BIUAWMUOIIAUY Y. °C IqEL
0t PET [ 91 61 |88 0T ([ Tte LLE | LE 193 4 JeloL
I's u |- - [ 8% STy 91 [ 1'¥ 81 s19Aodwig
| 4 S |- - | 8¢ vitre 8 (8¢ (4 sidutes],
97 9 |- = |61 [ KX IT|L€ 91 SjuapmS
901 ¢t |- - [o1 Impé6e S Il 8Y sjidng
6L 981 001 6l |6L €8 | L98 LTE | €8L 8§79 sjualeq
% ‘ON % ‘ON % ‘ON % ‘ON % ON
"dsay ON T00Y9S YS1H oiseg 1addn | o1seg a[ppIA oiseq 19mM0]
SIy3u
S,u1piny)
SISTy s,wIppy) 3 L€ AqEL
»
Table 3.7 d: Corruption
Corruption |
. Lower Basic Middle Basic | Upper Basic High School No Resp.
No. % No. % No. % No. % No. %
Parcnts 193 84.2 | 361 86.2 101 73.7 125 96 276 76.9 W
Pupils 21 9.2 | 14 33 |15 109 |- - 49 13.6 ,
Students 3 1.3 |15 36 5 36 |- - 12 33
Trainers 5 2.2 Il 2.6 5 3.6 - - 8 2.2
Employers 7 3.1 18 4.3 11 8 1 3.8 14 3.9
Total 229 19.6 | 419 358 137 11.7 | 26 2.2 | 339 30.7
Table 3.7 e: Reproductive Health
Reproductive health
Lower Basic Middle Basic Upper Basic High School No Resp.
No. % No. % No. % No. % No. %
Parents 33 72 360 82| 312 82 20 91 231 82
Pupils 6 13 | 24 541 42 11 - -1 27 9.5
Students - -1 17 39|10 2.6 - -1 8 2.8
Trainers 2 43| 12 27| 9 2.4 - -16 2.1
Employers 5 11| 24 551 9 23 2 91 11 3.9
Total 46 3.9 437 37 382 34 22 1.9 283 24
Table 3.7 f: Drug Abuse
Drug Abuse .
Lower Basic Middle Basic Upper Basic High School No Resp.
No. % No. % No. % No. % No. %
Parents 230 24.1 323 338 130 13.6 19 2 254 -26.6
Pupils 33 33.3 33 333 13 12.1 - 21 21.1
Students 13 37.1 11 314 4 11.4 2 5.7 5 14.3
Trainers 9 31 9 31 "5 17.2 - 6 21
Employers 13 25.5 23 45.1 5 9.8 1 2 9 17.6
Total 298 25.5 399 34.1 157 13.4 22 1.9 295 25.2
75
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Table 3.7 j: Family Life Education

. Family Life education

Lower Basic Middle Basic | Upper Basic High School No Resp.

No. % No. % No. % No. % No. %
Parcnts 56 416 197 38 249
Pupils 27 25 16 1 30
Students 5 7 10 | - 13
Traincrs 7 8 9 - 5
Employers 8 20 11 1 11
Tolal 103 8.8 476 40.7 | 243 20.8 | 40 34 1308 263
Table 3.7 k: Gender Issues

Gender Issues

Lower Basic Middle Basic Upper Basic High School No Resp.

No. % No. % No. % No. % No. %
Parcnts 127 68 199 84.6 189 74 20 91 421 89
Pupils 23 12 16 6.8 41 16 - - 19 4
Students 7 37 19 38 |19 3.5 - - 10 2
Trainers 12 6.4 5 2 6 2.4 - - 6 1.3
Employers 18 96 | 6 251 9 3.5 2 9 16 3.4
Total 187 159 | 235 20 254 22 22 1.9 472 40

77




08

9 ol'y L - . co:_bs:
8| ¥ S L 7| 7| ponoiduy
§ 99°€ ) i
§ [l ¢ L] 6 £ ¢l ¢!l ponoxduy
. AUz
q ) - o'
€6t L 9 ¢ 3 8 p| ¢ dwowaN
2210}
noge
| palInys
{ 9¢ ¢ ol -| | sl 9] S 7 ol 6 s
Kuaznio
4 (97 ol -1 -] ¢ ¢ ¢ ol 6| o pouuop
fauazino
! 9] o A I I (7| vl g e
2100§ | asu0dsaY
juey ON pug | 1 wal]
|
panedag suapug 11 2qp),

wonponpy S04 o sufouag

Jable 5.10: Pupils

- \

I
Item

|

1st

Informed
citizenry

45

PR

2nd

17

Literate
citizenry

31

Health

17

| choices
Numerate
citizenry

Improved
nutrition
Semi
skilled
work force

28

\\m\%%\%\\%@\%&\w

%\\&\\w\\\%\%\\w\\

19

“““““\j\“\
3d | 4th | Sth | 6th 7th | 8th [ No Mean [ Rank
Response | Score
9 |- s |2 |5 |- |B 2.24 _
[ A—

14 |5 5 1- |- |- |° 2.41 2

o 1 14 |- |- | 6 2.68 3

o 122 |16 |9 |- | 18 3.74 4

7 {22 |24 |1 |- | 12 401 5

4 5 |11 [39 |- |4 20 489 |6
| |

e ——
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Table 5.12: Trainers' Perceived Benefits of Basic Education

Item Ist | 2nd | 3rd |4th |[5th | 6th | 7th | 8th | No Mean | Rank
Response | Score

Literate 12 |5 5 2 2 - - - 3 2.12

citizenry

Numerate |5 |8 6 1 4 2 - 1 ]2 3.07 2

citizenry

Informed |8 |3 2 4 2 {5 |- |2 |3 3.54 ,

citizenry ;

Improved |2 |5 3 7 4 1 - 3 |4 3.96 4

health

Semi- 8 - 2 4 2 5 1 3 4 4.04

skilled

workforce

Improved |2 |2 4 4 7 4 - 1 |S§ 4.21

nutrition
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The tables below show the views of interviewees on the benefits of basic education to the Nation.

Table 5.14 Parents' Expectations from Basic Education
Item Ist |2nd |3rd [4"™ |Sth |6th | 7th | 8th | No Mean | Rank

Response | Score
Improved | 487 | 178 | 114 |56 73 122 |2 - |33 2.07
literacy
Character | 148 |79 |267 | 158 | 149 |58 |45 |- |52 3.48
building
Formal 153 | 203 |60 200 | 100 [95 |78 |- 67 3.55
employme
nt
Improved | 52 157 | 185 | 140 |162 [165 [62 |- 33 4.02
numeracy
Informed |78 |204 |48 153 [123 [ 143 | 119 |2 86 4.09
citizenry
Informal 102 |80 |87 118 (161 | 187 | 109 |2 110 437
employme
nt
Survival 121 |57 |94 27 108 | 159 |-318 |1 71 492
for life
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Table 5.16: Students’ Expectations from the Basic N&\m&\\wa

Item 1st [2nd [3rd [4™ |5th {6th | 7th | 8th |No Mean | Rank
Response | Score'
Improved |16 (6 5 3 2 - - - |3 2.03 1
literacy
Survival |9 |3 3 4" 13 |- |4 |- |9 3.19 2
life skills
Character {5 _ |8 7 1 2 4 3 - 15 3.36 3
building
Formal 2 |3 4 9 1 3 3 - |10 4.00 4
employme
nt
Informed |6 1 2 6 4 8 3 - 5 423 5
citizenry
Informal | 6 - 5 2 4 5 10 |- 3 4.65 6
employme
nt
Improved |1 4 - 2 10 |6 |3 - 9 4.76 7
numeracy
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Table 5.18: Employers' Expectations from e Basic Education

Item Tt 12nd 13rd |4® [5th [6" |7th |8th|No Mean | Rank
Response | Score
Improved |23 |7 10 |3 2 1 1 - |4 2.17 1
literacy
Character |7 |12 7 6 7 5 2 - 15 3.37 2
building .
Survival 16 |3 1 12 2 6 5 1 |5 3.52 3
for life
Improved |4 |11 7 6 3 7 4 - 19 3.7 4
numeracy
Informal |10 |35 5 2 7 10 |4 2 |6 4.04 5
employme
nt
Formal 8 2 8 5 6 3 7 3 9 440 6
employme
nt
Informed |3 8 3 7 10 |3 7 3 7 4.48 7
citizenry
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Table 5.20: Pupils: What are the Factors which Can Contribute to Quality Basic Education?

Item Ist [2nd [3rd [4" |5th [6th |7th [8th [No Mean | Rank
Response | Score

Trained 56 |19 6 - 4 16 |3 |3 |12 222 1

teachers

Teaching/l {9 |25 |20 [16 |5 3 13 19 |9 3.54 2

earning

materials

Adequate |7 |25 10 12 25 |- 3 3 |14 3.59 3

textbooks

Adequate |15 |2 5 12 5 15 |7 12 |9 3.60 4

furniture

Resourced | - 15 16 |12 12 {12 |15 |6 |11 4.64 5

library

Good 2 19 8 16 14 122 |9 10 |9 5.03 6

sanitation .

Labs 3 |- 17 20 14 |8 7 18 |12 5.11 7

Suitable - 1 13 10 12 [25 |12 |14 |12 m.o_o 8

infrastruct

ure

an
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Jate S22 Tianvers (29) What are the Factors which Can Contribute 1o Quality Basic Education?

Item Ist |12nd |3rd |4™ |[5th [6th |7th | 8th No Mean | Rank A
Response | Score

Trained 17 |2 3 - 2 1 - - |4 1.84 1

teachers .

Teaching/l |9 |8 2 3 1 2 1 - 13 2.57 2

earning

materials

Suitable [6 |5 4 4 3 2 2 - 13 3.26 3

infrastruct

ure

Resourced (4 |3 5 4 2 5 2 1 (3 3.96 4

library

Good 6 2 1 2 5 3 7 - 3 434 5

sanitation

Adequate |5 |- 2 4 3 7 5 0 |3 457 6

furniture

Adequate |5 |5 8 2 5 - 7 - 13 4.65

T/Books

L)\




Appendix B

Grad
Sample Questionnaire Used in the Survey

QUESTIONNAIRE (For PARENTS)

(®) w :
hy g; . . .

A SURVEY OF VIEWS OF STAKEHOLDERS OUTSIDE THE EDUCATION your TRasop Y did you like these subjects? Please tick answer that best explains
: SECTOR ON THE BASIC EDUCATION CURRICULUM . )
| D they were properly taught E )
') they were useful for future career
| Dear Respondent, : if) they were oasy ( g

) . ) ' . . v : day life (

The Basic Education Curriculum (Grades 1 to 9) of the Ministry of Education, f_(ePUb"C ' v)) R?ﬁfﬁ:ffggable to everycay ()

Zambia is under reyiew. We would like you to take part in the review by providing Vi) they were interestin g/enjoyable ()

information that will be used to improve the quality and relevance of education. vi) Other Please SPECIy ...........oooocrrrrrrrrre

] . . . . 9. (a
The views/ideas you give will be held in strict confidence. There is no wrong or right (@) What Subjects dig you dislike?
answer. What we are looking for are your opinions on what is to be taught and how e

teaching and learning is to be organis 4

ed in our schools from grade 1 to 9.

l‘f R _
SECTION A: PERSONAL INFORMATION (b) hy dig Vou dislike these subjects? Tick answer(s) that best explains your
feasongs)
1. Sex (tick): Male ( ) Female ( )

1) they were not properly taught
1) they were not useful for future career
i) they were difficult )
V) they were not applicable to everyday life
............................... (e.g. Farmer, Banker, Business person etc) V) did not like the teacher
Vi) they were boring/not interesting
Vi) Other reasons State, .................coweereminreenens.

PN STNSN N NN

4. Your highest educational leve] attained

(Categorise e
5. Mother tongue

N N N N N N

............................ 10. We Would like to know what you think about the subjects, which are taught j;, Basic
................ Schoolg (Grade 1-9). Indicate by putting X in one of the spaces against the subject
6. Religious affiliation ...~~~ (e.g. Christian, Moslem, Hindu, etc) OF thoPonding to the response which best describes your opinion; whether each
’ ’ Of these Subjects is very important, important, less important or not important
7. Where you live: : —
Province ... .~~~ Town ......ccccuennn..., EUI?,H}EICTS Very important | Important Less mportant | Not im Ortang
nglis
District ...~ Village ......ooooovooeeeooo Zambian
language
Environmenta] \
8. (a) If you went to schog] mention three favourite subjects you did at  Primary/Basic Science —
school level Mathematics ‘_\
Grades 1 -7 (1f You did not go to school, then go to question 1 1) Art and Design ‘Q
.............................................................. Book keeping i
.............................................................. Agricultural \

93 94




Science

Typing

Civics

Home
€conomics

Music

PE

Geography

| History

Social studies

Special Papers

" Office Practice

Industrial Arts

11. What things do you think children learn at primary/basic school? Tick the ones
you think children learn at school in (a), (b), (c) and (d).

(a)Knowledge and understanding

Literacy ()
Cultural heritage ()
Religion ()

Other learning please specify

Numeracy ()
Science and technology ( )
Social issues i.e. understanding
the environment and its
development, civic rights and
responsibilities ( )

®) yocational skills

carpentry ) bricklaying ()
cedlework () crafts ()
? ing ( ) black-smithing ( )
taail oring ( ) bookkeeping ( )

Other please indicate

Life skills
() Assertiveness

g along with others
Communication
Feeling for others (empathy)
Creative-thinking
Self-awareness
Other please indicate

gettiﬂ

) Vmues/values

(d Respect ( )

decision-making
problem-solving
coping with pressures
coping with stress
critical-thinking

N W W W N
N N/ N’ o N’

Cooperation ()

95

Tolerance () Interdependence ()
Self reliance ( ) Problem solving ()
Conflict resolution ()  hygiene ()

12. What other areas of competence would you like children to acquire in basic
school? Please state

why?

15. What things would you like children to be taught at Basic School level? Indicate by
putting an X in one of the spaces against the areas of competence corresponding to the
response which best describes your opinion, whether you strongly agree, agree, disagree

or strongly disagree.

Strongly
Disagreed

Area of Strongly agree Agree Disagree

Competence

Reading

Communication |

Numeracy

Computer
literacy

Typing

Carpentry

Book keeping

Brick laying

Fishing

Farming

Home
economics

Tailoring

Music

Pottery

96




| Crafts . carpentry, woodwork, Home
mmaking 17. At what level do you think practical subjeCtShtS;mh as carpe
N . Economics, brick-laying etc. should be taught: )
€t making i . (
Plumbin Lower Basic (grade 1 to 4) ()
Weavi 3 Middle Basic (grade 5 to 7) ¢ )
caving Upper Basic (grade 8 to 9) Lt09)( )
Dancing The whole Basic School system (&F ade
Drama RS
Painting SECTION C: VIEWS ON METHODS AND TEACHE
Black smith . :
Sports 18. Who should teach the children in schools? Please tick the best answer according
Hygiene to you in (a), (b) and (c).
Gardening (a) at Lower Basic (grades’ 1 - 4) h
Civic education Trained teachers ( ) Untrained teachers ( ) Seconded teachers ()
Spiritual and Fellow students ( )
moral values (b at Middle Basic (grades’ 5 - 7)
i at Middle Basic (grades’ 5 - 7).
zrrlzc;uctlon Trained teachers ( ) Untrained teachers () Seconded teachers ()
Activities for Fellow students ( )
daily living . ,
(c) at Upper Basic (grades’ 8 - 9).
(SENS) = Trained teachers ( ) Untrained teachers ( ) Seconded teachers ()
l:.ntrepreneurs Fellow students ( )

19. What qualifications should Basic School teachers have? Tick your suggestion in
each of (a), (b) and (c).
(a) at Lower Basic,

16. Of the areas of learning listed below, mark the ones you strongly agree, agree
disagree or strongly disagree with, that they should be taught at the Basic School .
) Advanced Diploma () Degree ( )

and also indicate the grade level when teaching should start. Certificate ( ) Diploma (

Study area Strongly | Agree | Disagree | Strongly | Gradee.g.1,5, 7,
agree disagree | above 9 etc. (b) at Middle Basic

Democracy Certificate ( ) Diploma ( ) Advanced Diploma ( ) Degree ( )
HIV Aids
Human rights (c) at Upper Basic _
Population Certificate ( ) Diploma ( ) Advanced Diploma ( ) Degree ( )
education ) i
Reproductive 20. Below are some of the methods teachers use in schools. Please tick how often yoy,
health think teachers should use each method.
CO".“ptf;.m Method Ofien | Rarely | Not at all
F ;mlli'i(l)lne acting/drama _

- — project work
Children's teacher talking
E h::onmental doing things oneself

nv
educatioﬂ
[ Gender 1SSUSS — 98
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21

22

question and answer
roblem solving

teacher showing

pupils/teacher talking

visiting places of learning

. What are the characteristics of a good teacher in your view? Tick those that best
describe your view.

Prepares for lesson ()  Punctual (on time) ( )
Maintains discipline ( )  Gives homework ()
Marks pupils’ work ()  Helpful to children ( )
Smart and tidy ( ) Knows the subject matter ( )
Shows no favouritism ( )  Stimulates learning(inspires) ( )
other, please specify ...l

_ What things don’t you like about some teachers?

23. What do you think is the role of teachers in the schools? Rank these in order of

24

pro

importance to you ( 1 -very important ... 7 -least important)
Teaching children @ e
Maintaining discipline =~ =00 cceeeeeeo
Counselling/advising —————
- Providing appropriate role models

(showing a good example) = -eemeeeee
Imparting desirable values and attitudes = =--aemae.
Teaching self-discipline =~ cceeeeeo
Other, state ........... ———

(a) Do you think you have a role as a parent in the teaching and learning of
children?
Yes () No ()
(b) If your answer is Yes above, what do you see as your role? Arrange in
order of priority to you starting with 1.
Imparting desirable values and attitudes ~ ________
Teaching cultural heritage @~ ________
Helping with homework
providing school requirements e.g. books, uniforms I
Counselling and guiding
viding 2 conducive environment for children to do school work at home -------
providing adequate nutritton

Other, please specify ... e

99

N

(b) Do youthmk PTAs should have more

26. (a)What do you think is the role of Parents Teacherffﬁs.?ﬁlit.lir.lﬁ (PTAs)?

schools? Yes () No (

(c) Give reasons for your answer in (b)
27. (a) What do you think is the role of Educational Bo

(b) Do you thmk Educational Boards sho
running of schools? Yes ( )

No ()

(c) Give reasons for your answers to (a)

28. (a) Should children spend a longer or sh¢
case? Tick answer closest to your view

Shorter

(

)  Same (current case) (

ards?

uld héve more responsibilities in the

responsibilities in the running of

) Longer

horter time in school than is currently the

29 How would you like the school to be runiny

view

According to the main activity in the area €.

the market,

To be integrated in the activities of the area,

or to meet in specific infrastructure

According to the season, that is whether cold or.hot

According to the present time schedule

Other. suggest

100

g. farming, fishing, selling at

()

that is not to follow specific

()
()
()
()

our area? Tick answer closest to your

times,



30. What language should be used in teaching pupils at the following levels of Basic
Education?

(a) Lower Basic (grades 1 to 4)
English( )  Mother tongue of a pupil ()
Language spoken in the area where the school is ()

(b) Middle Basic (grades 5 to 7)

English( )  Mother tongue of a pupil ()
Language spoken in the area where the school is ()
(c) Upper Basic (grades 8 to 9) -
English ()
Mother tongue of a pupil ()
Language spoken in the area where the school is ()
SECTION D: VIEWS ON AIMS AND QUALITY OF BASIC EDUCATION 5.

31. Why do you send your children to school? Tick what you consider to be the three

most important reasons.
To get jobs
To learn how to read and write
To keep them out of mischief
To prepare them for adult life
To train them for various careers
To be self-reliant

NN S — e~ o~
Nt N e N N N

32. What are your expectations of basic education (grades 1 - 9). Rank these in order
of importance to you

Preparation for formal employment
Preparation for informal employment
Character building

Improved literacy

Improved numeracy

Informed citizenry/good citizenship
Preparation for survival in life

Other, please specify
a) Do you think Basic Education is meeting your expectations?

yes ( ) No ()
(b) If your answer 1s No, why not? ...

33. (

hat do you think is the benefit of Basic Education to the nation? Rank these in
der of importance to you

[nformed citizenry/good citizenship
ate citizens

34. W

or

Liter i
Numerate citizens

101

In questions 35 to 37 tick once in the spaces pr

- All children in Basic Schools should learn the
. Should the teaching and learning at Basic E

. How often should we review/change the

40.

41.

Improved health choices
Improved nutritional status
Semi-skilled labour ftorce
Other. please specity

ovided whether you strongly agree, agree, criisn;:rcc or

y = » gpinion
strongly disagree W ith the OP
e things regardless of local

rn the sam 3 g
areas where their school is

All children in Basic Schools should learn ti
conditions. that is circumstances prevailing 11 the
located

Strongly agree () Agree () Disagree () Strongly disagree ( )

All children in Basic Schools should learn the same things regardless of their
intellectual and/or physical abilities.

Strongly agree () Agree ( ) Disagree ( ) Strongly disagree ()

same things regardless of their

interests.

Strongly agree () Agree ( Strongly disagree ()

isaoree )
) Disagre ( level be adapted to local

ducation

conditions?

Yes No

()

things that children learn in Basic

Schools? Tick the suggestion that best fit your view.

Every year ( ) Every five years )
Every ten years ( ) Every 20 years )
Every 30 years () After 50 years E ;

) Should not change at all’

As often as need arises L
( d Basic Education in Zambia.

What things do you think will contribute to a 800
Arrange the following in order of priority to you (1-
important)

Adequate number of trained teachers

Adequate furniture

Well resourced library

Adequate and suitable textbooks

Suitable infrastructure

Good sanitation

Adequate teaching and learning materials

Other. please state

very important to 8 -least

Is there anvthing else you wish to add in terms of experiences or viewpoints on
what is taught and learned in school?

Thank you for your time and answers.
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Appendix C

Terms of Reference

Ministry of Education, Curriculum development centre
Basic School Curriculum Development Project

Version: 8 March 1999-11-19
Draft terms of reference for a Survey on Stakeholders Outside the Education Sector and
their Views on the Basic School Curriculum

Background

One of the components of the development of the Zambian Basic School curriculum is a
set of background studies to facilitate curriculum formulation. There is a study on

curriculum in an international perspective, with emphasis on school curriculum reform in
Sub-Saharan Africa. And there is a study on the importance of international and national

conventions, signed by Zambian Government, and which have a bearing on the curriculum.

The present survey is part of the study components. Together, it is expected that these
four studies will prowde the necessary theoretical and analytical framework for the
development of the new Zambian Basic School Curriculum.

The Task

Formulating and reforming a school curriculum is a task, which requires broad
participation from various quarters in society, not only the education sector. It is of
uttermost importance that the process be participatory, broad-based and democratic.

Hence the need to capture then ideas and viewpoints of important stakeholders in the civic
society. Among such stakeholders are:

Parents

Churches .
. Employers of small, medium and large scale companies

Employers of the public sectors
Local chiefs

Trade Unions _
Non-Governmental Organisations

The task is to capture viewpoints and ideas of‘ a representative sample of then above
stakeholders, 'analyse them and present them in a survey report with conclusions and
recommendations. The purpose is to feed the acquired information into the ongoing
process of reforming the school curriculum.
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It is expected that the survey will be carried out over a period of two months and will
require a team of researchers with research assistants. Two CDC senior officers will be
part of the research team as assistants.

We wish to find out how respondents see the formal basic school to day and tomorrow
What is their analysis of school quality and relevance today? What is the objective and
purpose of formal education? What do they see as missing in today's curriculum? What
do they regard as less necessary or not relevant? Where are their priorities? View points
in terms of pedagogical methods, roles of teachers and parents? Which practical
competencies should school develop? Should the curriculum be adapted to the local
conditions? How do respondents define a good teacher? Which academic competencies
do they wish their children to have? What competencies are prioritised by employers?
Which life skills should schools develop?

The above and many other similar questions should be included in the questionnaires and
interviews. The questions must be in simple words, and the researchers must be able and
prepared to conduct interviews in local languages.

In particular the team shall:

1. Suggest a written plan for the survey, with activities, time plan and budget, describing
how the survey is to be conducted. The plan should include questionnaires. The plan
is subject to discussion and approval by the BSCDP Implementation Team.

Suggest a draft structure of the report.

Make sure the survey adequately covers the above-mentioned stakeholders.

Ensure that the survey obtains responses from a statistically reasonable sample, in
terms of numbers, socio-economic characteristics and geographical coverage.

hWN

After the raw data has been analysed, the research team shall present a draft report to the
BSCDP Implementation team for discussion and viewpoints.

The Research team shall present a Draft Final Report at a meeting with the BSCDP IT. If
found convenient, the research team shall be prepared to present and discuss the findings
in a workshop with participation of CDC and other MOE officials.

The survey must be of high academic quality. At the same time, the research team shaj)
endeavour to use a language, which will make it possible to spread and widely use the
report as a MOE training instrument. It is suggested that necessary academic jargon be
defined in a glossary to help the non-academic reader.

Conditions
Fees, per diems, travel costs and other expenses will be defined and agreed upon i 3

Contract between the research team and the BSCDP
TORSURVEDOQC
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Appendix D

Brief background on Preparation and Implementation of the Survey Instruments
Pilot survey

The pilot study
Survey, it was
familiar 1o SO

was carried out in Lusak:

\ a and Kafue from ond
discovered that some of the c 2
me respondents, and that oth

o € questionnaire were not
: eSpondents would not remember their days
that some question

.In view of the problems enc

Mme . )
INStruments were redone and methods of adminisltns- made during the pilot Survey, the
Tevisited. Questions and concepts, which w, oo ’

g some questionnaj
evisit : ere f; ; aires were
Simplified. A few items found to be Tepeated ip gund it
make the questionnaires an ne fo

cult to understand, were
d interviews sho
- 3 . rt.
should be administered in the It wag

™M or the other Were removed to
presence of Tesearche Scided that questionnaj
could ask where they had a problem_ s

Or research assist
Production of Survey instruments

Six sets of instruments were prepared for the Surve
Were questionnaires for parents, employers, trainery’
schedule. The questionnaires had four sections, Ty Studentg
information about the respondents; the second secyi,, TSt section soy
on the curriculum,; the third, their views on teacherg :nsought the views
last section sought the views of respondents on the o f/nfithods of te
education. The interview schedule had two majo S/aims ang qu

. . .. T Section
general questions and sections similar to those fo

. ns Sim Und in g gos ATSt Section dealt with
section had four minor sections with questiong Specifically f(}:esnonnalres. The other
interviewed. I the

type of Te€spondent to be
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to 4" June. During the pilot
oncepts used in th

. - d paper and a toner for a LaserJet printer

the instruments, 30 reams of bon ' g )
Tc;rr;rggﬁgﬁt Secretarial services and help in collating the instruments were engaged while
:;;e researchers contributed to the printing of the questionnaires arzid 1?terweyv schedules.
This took four days to complete because of use of a printer instead of a copier.

It would have been ideal to buy toner for a copier other than a printer, for it would have
W

been faster to do the work. For the second phase of the study, it would be advisable to
ee .
buy toner for a copier instead of a printer.

Main 1S;‘r§§ie to 2™ July, the four researchers visited four provinces in the sample —
From la. Eastern, Copperbelt and Southern Provinces. Mr. Moloka and Mr. Ndhlovu
Lur?dp:jci;d the su;'vey in Luapula, from 13 to 19" June, and proceeded to Copperbelt from
co

20" to 27™ June 1999. They used the GRZ Land Cruiser, which was serviced using part
of the money from transport and fuel funds.

i Province from 16 to 23™ June using
i du and Dr. Chakulimba went to Eastern . : )
e }(Ei?;?‘\)/t?ﬁ:le from the School of Education. A second vehicle, hired from. ADCOMS,
chs used for Southern Province because the UNZA School of Education vehicle was not
W b

available for the period 25th June to 2™ July, when the survey was conducted in the
Province.

In each province, 240 parents’ questionnaires were administered. These catered for

church leaders, unionists, traditional leaderg, NGQ personnel, members of the ?TAs and
other members of the public. Twenty questionnaires for emplo.yc.ers, 20 for pupils, IQ for
trainers, 10 for students and 20 interview schedules were administered in each province.

Research assistants were engaged to administer the instruments in each province at a fee
of K20, 000 per day. These were identified upon arrival in each province. The researchers
were involved in interviews, distribution and retrieval of the questionnaires and in group
discussions. A total of 1200 questionnaires were distributed in the four provinces
covering the stated stakeholders. Out of these 972 (or 81%) were returned. A total of 80
interviews were to be conducted, however,54 (67.5%) were successfully conducted. The

table below gives the summary of the questionnaires distributed and returned in each
province.

Questionnaires distributed and returned.

Province Questionnaires Distributed | Questionnaires Returned
Luapula 300 ;;g
Copperbelt 300

Eastern 300 237
Southern 300 255

Total 1200 972
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Ex eriencés and difficulties encountered _ .
Th: people in the areas were generally supportive and co-operative, they found the

questionnaires to be good and comprehensive,

areas of the curriculum. Some respondents felt
it was good that stakeholders were involved in t
trades training Institute; for example, students f
asked to participate in this exerci
time to complete the questionnaires.

questionnaires.

se, however,

between places were exte

nsport (buses, taxis etc.) Th
s > e distances
" - . CISIVe in Some cageg and this requireq Research Assistants
Who were mobile to visit such placeg; This put pres earc Ssis

Sure on our limited fe] budgets.
Fuel costs were too hj
cases used their own
were no contingency

money meant for oth

hins
n%oney to;r;::uarfei?s. The teams had ¢, Iationalise and in some
fag Y to 1y tuel or pay some Ireésearch agsig
> O Incidentals ¢, Supplement the
CT activities (secretay ]

> COsts. In some cases
Or other Provinces wag used.
Another problem experienced ip the collection
some parents. Some parents were not willing ¢
referred us to the teachers wh

O they thought

of questionnajre,
O answer the
were appropri

§ Was the attitudes of

questionnaires and usually
ate to fill in the

Some interviews could not be Conducted p
information as they felt that those were m

€Cause some res
discussed by their superiors.

ond
atters P ents ¢

t give th
of policy, wh ould not gi e

ch could only be

Transport arrangements to the Provinces

e For Luapula and Copperbelt Provj
755 BE was used. However, befo

nees, the CDC lapd Cruiser registration number GRZ
Ie 1t could be availapye for the long trips, it had t0 be
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interesting and instructive, covering many
the exercise was a worthwhile one and felt
he matters affecting them. At Livingstone
elt that it was very good that they were
they complained that they needed a lot of

tants because there

that created
serviced. It was serviced using the project funds to tl:le tu?zl cl)f KZHSC(:SOO'I(‘)hiS; o
a lot of pressure on the limited budget for fuel and drivers fow nes u.nexpected coits
especially so as no contingency funds were released to cater for s

For Eastern and Southern Provinces the two researchers used Isur;(li1 :el:crlr?:nt one

e UNZA, School of Education and another from ADCOMS. bpti,l roiect
from ment for these two vehicles was that they would be Pfﬂd for by de ft alge o
anans” letion of the exercise in the two provinces. }‘“he trips wnedr;= llm' € s t‘}: om
ngr}lﬁn ti)) 23" June in Eastern Province and from 25" June to 2" July in Southern
Province.

i the dri
cerning the School of Education vehicle, thg a}rr_angement t\_)vlg ;gatoo (()3 Tr;:ilse;i o
. COnld be paid by the project in addition to the hiring cl}ar%re o o Séhool.would g
Z\;l(::ge was agreed upon on understanding that an o’iij)c(lia; Soc::ie PN e the
the researchers to the Eastern Province : . t
all(i;l(c:::rrlr;i’:: zharge of K500 per kilometre would be I;rald. ;:;{Zitnu;?;ilzl (t:l;e @i;ﬁ::: edld
i om 3
ny the researchers, so upon returning nPr Ve
nl(:;ragcecc;)?igaki%?ometre charges. The invoice for the charges which include @nng and
liilometre charges amounts to K1, 220,000.

: ly a flat rate be charged instead of

> vehicle: The arrangement was thaF on _ . |
ADh(.l:dOlrll\;,I St’ht;, kilometre charge, but that the driver be %ald a ?;ihilzt (I?{anl(;eobgoglz .
mf;)'ect Note that the standing charge is K850, 000- 'mc{;%ated, e i,nvoiée s
p;rjinvéice because the driver was paid the allowance 1n )
p .

: i ents were pr
the case in the first phase of the Survey, six Sets qf msi:[rlt‘lmarents ém}I:IC)e P;r ™
As B bt d 30" July 1999. These were questionnaires for par h 4 yers, :
hoto coplz )tO ? upils and an interview schedule. The quesuonnglrets : :h Our sections,
trainers, St :n S;cf)u;ht the personal information about the respoﬁl 'te}gril, the Second
The first s6¢ Q??he views of the respondents on the curriculum, the- Lo .:‘u' VIEWS on
sectio” Sou§ thods of teaching, while the last section sought t &; V(lie\l’;ShO drtespondgnts
teachel> al: / i s and quality of basic education. The mtefwew.sc,l:r 1t10 this ?0 ajor
on the goaTShal;n t section had general questions and sections simi o the e _Qund in a]
sectio.ns' . ll_]S"he other section had four minor sectiops with q:lhez o il;;:tcllgcauy for
ues;‘:;: 2?;:2ﬁondent to be interviewed - employer, trainer, you pup ent.
the t

and one toner cartridge for 5
e the instruments, 10 reams of bond paper ing and coflas;
e It)gzggfer were bought. One person was engaged for photo copying lating the
ho

. i supervised the work
sruments, while the two researchers at CDC helped in and sup k
.ins ’

. i f employers,
Altogether, 340 copies of parents questionnaire, 20 of pupils, 30 of employers, 10 g,
Alt i

i i ' les were produceq_
iners, 10 for students and 32 copies of the interview schedu Y
tral »
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The decision to buy toner for a photocopier was based on the experiences of the first:

phase in which much time was spent in producing the instruments because of use of @
pnnter. The work was done fas

ier. which cone faster this time, though there was some problem with the |
;Oagfsr Which resulted in using more paper than required because of replacing the wasted

ifficulties encountered

Experiences and di

was the case in other provinces, the people were generally co-operative, they found
o AS estionnaires comprehensive, interesting and instructive, covering many areas of
: the qun—iculum. Respondents were expecting a lot to come out of this exercise. Some
The survey ; the czsted that this being a very important issue, a national debate should be organised
| sugs ss the findings of this survey. They felt good that, for the first time, the
to ilzﬁgl ders were involved in the exercise of reviewing the curriculum.
sta

tns in Lusaka were more than they were in the other provinces. This was due
e allocated to the exercise. Researchers and assistant researchers had ample
ake repeated visits to the respondents. The number of research assistants

etu
from 3rd to 16 August 1999 ngwe by researchers and research assistants ¢ Ehfhre tim
. (o]

. m . . . .
In Lusaka 340 parents’ questionna; ) time tgntributed to the high return of the questionnaires and interview schedules. Each
leaders, unionists, traditiona] lelaudmer esl\‘lnere administered. These catered for church also Crch assistant had a reasonable number of Guestionnaires which .made it easy to |
xllgembers of the public. Twenty que:tiOH?lgirI;er;omel, members of the PTAs and other ' ' reS:: a follow up within the period which was allocated to the exercise.
for students and 32 Interview schedules S for em?‘pyers, 25 for pupils, 10 for trainers ha ) )
were administered jn Lusaka Province ’ ducational authorities were very supportive. In schools, researck}ers were
From tlhe experiences in the Provinces, it w. d o T llle‘:e d to administer the questionnaire to pupils in form of a test. This made it
than planned for, Sixteen reg >, Was decided to ep e alloW have a hundred per cent return.
for 5 days at K20, 0gg per da;a"glfasslstants were °“8agedg:§m?(f§f ;egearch :ssxstants ossible 0
time t.he questionnaires were l'ét\:m:; u::;: this translated into more than :2;8 :: c:)thc:;s the exercise in Lusaka was more successful than it was in other provinces. The
guesltlt;d res in 7 days, while the last onee d'dSt Tesearch assistant collected all);;e v e In geﬂerwere higher than in other provinces.
involved in interviews, distributio 1¢ 50 after 11 dayg returns
discussions in various residentia] :nan:loretneval of the questi}:) : : ;’e;le:rchers were ¢ a generally encouraging response and good return of the questionnaires, there
to Ka!ixe and Chongwe Researchers acmmerc‘al areas of the city. Othe Sroup . In spite difficulties which need to be stated here.
mtervxe“_r§ and discussions in the sgh%l:ompamed Some of these assist TS were assigned were some
personalities in various areas of life and training institutions and v?::;s ond conducteq ndents preferred questions which needed "yes" or "no" answers and those with
A total of 41 ) _ some . RGSP‘:i ended questions to open ended questions which they felt were demanding.
Chong\:e Ost‘g_e:tl‘g‘g:mrebs were diStributed in all thy . f’l}ﬁ:’ felt the qﬁestionnaires were quite long and demanding,
32 interviews were to bes::l; ‘;ted Questionnaires, 373 (C)] ((1)1;};" s - Lu Kafue and i i
. nducted, however, 26(81.250, ) were Teturned. A total earchers and assistant researchers made repeated trips to retrieve the .
The table below gives th -£5%) were successﬁmy °0nducted°£ e RES tjonnaires. Respondents generally took time to complete the questionnaires.
_ ‘ gives t e break down of the king : ques re quite busy with their own jobs. It was difficult to get all the questionnaires
returned in Lusaka Province of questionnaires d; They were 4 e : had to b
. €s dlStnblIted and pack Some respondents lost the questionnaires and in some cases they had to be
ack- :
Questionnaires distributed and returneq, given @ replacement copy to fill.
i h as assertiveness, life skills, etc. into
Type of i : , - glation of some uncommon concepts suc . ,
I'ype of Questionnaire Number DWM\ o TI':; Janguages was not easy. In trying to translate these.terms in local langgages,
Parents _\ er Returned m 1:;56 was a possibility of giving a slightly different meaning to the word. This can
: 3 R e . .
Pupils ig x:;\ls &%i affect the data, but this danger is not great.
Trainers 10 \2\5 )

Students

3.53
Ry
I T — S —
Employers 8 Qb

30 goﬂq
\23 "ﬂ(&/
S50

7 110
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* It was observed that women found it difficult to find time to participate in the exercise

due to their being busy at home. Some married women preferred their hUSbagds.:]:; dat
answer the questions - "My husband has good ideas." So even though' we ha ;u ut to
having the same number women as that of men in this survey, the reality turned o

be that there were more men than women who were prepared to participate in the
survey.

. rs
Some respondents were reluctant to give the information. They argued that teac‘::,lihe
were the right people to answer the questions since they were the ones who kne
subjects they were teaching and why they were teaching those subjects.

A number of parents did not know what their children were learning in schools. They,
therefore, found it difficult

. . . t
to answer some of the questions dealing with the conten
and methods of teaching.

Transport arrangements

e To cover the places where instruments were distributed and administered in ChongWe,
Lusaka and Kafue, researc

hers used hired taxis. In Kafue and Chongwe they took with
them some research assistants

e The sixteen research assistants most of the time worked on their own in the areas pf
Lusaka. Each research assistant was assigned to at least two residential/commercial
areas where they had to distribute the questionnaires and conduct the interviews. They
had to use their own means of transport to get to these places. To enable them t0
move around, each one recejveqd an advance of K30, 000. The remaining amount was
paid after they had brought in at least 20 completed questionnaires.
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