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Abstract
This study was an evaluation of the performance of guidance and counselling programme in
handling pupil indiscipline cases in Secondary Schools of Chadiza District of Lastern Zambia.
Four objectives guided this research, which were to:

Determine how established the guidance and counselling units in the selected Secondary
Schools are; assess how the guidance and counselling units are structured in the schools:
identify how the guidance and counselling units handle pupil indiscipline cases and explore the
strategies that guidance and counselling teachers could employ in order to effectively handle

indiscipline cases.

The research has argued that guidance and counselling vnits in Secondary Schools in their
current structure may not be the right answer to deliver the right performance in handling pupil
indiscipline cases. The research has proposed alternative strategies in order for teachers to
effectively employ in handling pupil indiscipline cases. Key issues identified by this research
include: Guidance and counselling units were available in Schools but not properly structured:
through a well structured guidance and counselling unit, some of indiscipline cases in
secondary schools could be addressed

| have used qualitative research methodology in this study. The respondents in this rescarch
were drawn from two Secondary Schools, of which one was a Boarding and the one was a Day
so that a balanced outcome could be generated from the two forms of Schools. The study also
argued that there is need for guidance and counselling teachers to employ the right strategies in
order to cffectively handle indiscipline cases. The rescarch has equally revealed that there are
no trained guidance and counselling teachers in guidance and counsclling; meaning that those
who teach guidance and counselling teach other subjects they are specialized in. The study has

revealed that such teachers are overloaded with work.

Although a lot has been donc on guidance and counselling, studies revealed that indiscipline
cases in Schools have continued. Findings also revealed that administrators were not giving
guidance teachers enough room in handling indiscipline cases in schools as they felt that such
cases are basically in the office of the deputy headteacher.

Studies equally revealed that in rural schools there was an in balance in terms of gender in

guidance section as there are more males than females.
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CHAPTER ONE:
1.1 Introduction
This chapter outlines a brief description of the inception of guidance and counsclling
services from World view, African view, as well as in the Zambian view. The chapter also
presenis the statement of the problem, the purpose of study, objectives of the study, research
guestions, the significance of the study, operational definitions as well as ethical

considerations.

1.2 Background
In this modern age, there is an emphasis of imparting good morals to learners as a way of
preparing them to becoming useful citizens of tomorrow. One of the obvious ways to do this
is through guidance and counselling. At School level, pupils are faced with several problems
such as examination related cases, socio- psychological problems pupils indulging themselves
in drug abuse, prostitution, truancy, coupled with financial challenges. In the light of these
problems, parents expect Schools to provide solutions to the problems their children are
facing. As to whether Schools are adequately doing this important exercise is what this study
intended to establish.

Robson (1996:12) adds that ‘Social experimentation in drugs and sexual relationships has
left some casualties among students. A significant number of students indulge in drugs,
prostitution, truancy, poor discipline and other misdemeanours (Robson: 1996),
Nzimaramasanga (1999:67), Steinberg and Morris 2001:86). The outcome of the above
problem is equally summarised by Lines in (Davies 2003:915) who views school as a hive of
activity where teenage difficulties and peer group tension arise. Similarly Elkins (1990:17)
further argues that schools should move into a leadership role in dealing with the emotional

and tamily problems of their students.

Additionally Nziramadanga (1999) attests that because of many pressure imposed on the
family, parents tend to have little time with their children to give them necessary guidance.
The parents expect the school to provide solutions to problems facing their children in
sccondary schools. UNESCO (2002:2) adds that “African adults have become more
concerned with earning money and are less occupied with many traditional practices that
formerly contributed to the upbringing of young people. Rapid sociological changes

emanating from modernisation and urbanisation stress students as well.



As though that is not cnough there is also an increase in divorce rate in a number of single-
patcnt headed families all over the world which is also a stressing factor for parents making. ,
hoping schools would facilitate it to their children as cited by (Yurk Yec and Brennan
2004:58).

Gora, Sawatzky and Hague (1999) further elaborate that the increase in diverse student
problems and the current economic situations have equally made the need for effective

counselling services even more critical than in the past.

Madhuku (2005) concur with Gora (1994) and Mapfumo (2001} when she maintains that
there a number of socio-economic and psychological problems which disturb the learning
process of students. The growing number of socio- economic and family problems requires
more school guidance and counselling services. To a lesser extent [ consider the observation
made by Paisley (2001)who calls for guidance and counselling units to be restructured away
from their current stale so as to make them become responsive to the existing social.
economic and political realities in today’s” complex and diverse society. The argument onc
may still advance from the above quotations is that are guidance and counselling units any
better in the absence of the much needed programmes which comes from this well structured

guidance and counselling units in these schools?.

1.3 Statement of the Problem

In recent years, studies in School guidance and counselling services (Tuchili; 2008, Kasonde,
Ndlovu and Phiri 2009, Nkhata, 2013) have shown that guidance and counselling services are
being offered in Secondary Schools in Zambia. Secondary Schools Pupils are unique in that
most of them are adolescence. During this period they depend on their peers and teachers tor
guidance and counselling in regulating their behaviour towards education. Several studies
have been conducted on the relevance of guidance and counselling services in Secondary
Schools as well. Even after efforts by the government through the Ministry of General
Education to curb indiscipline, cases such as drug abuse, fighting, and immoral conduct
including protfering among the School pupils in Zambia are still on the increase.
The current study would therefore evaluate the performance of guidance and counselling in
handling pupil indiscipline in Secondary Schools.

1.4 Aim of the Study

To evaluate the performance of the guidance and counselling programme in handling pupil

indiscipline cases in Secondary Schools of Chadiza District.



1.5 Objectives of the Research

(i) To determine how established guidance and counselling units are in the selected
Secondary Schools.

(ii) To asscss how the guidance and counselling units are structured in Secondary Schools.
(tii} To identify how the guidance and counselling units handle indiscipline cases in selected
Sccondary Schools.

(iv) To explore the strategies that guidance and counselling teachers could employ in order to

effectively handlc indiscipline cases.

1.6 Research Questions

(i) How cstablished is guidance and counselling unit in your School?

(ily What is the structure of the guidance and counselling unit in your School?

(ili) How do guidance and counselling unit effectively handle indiscipline cases in your
School?

(iv) What strategies could guidance and counselling teachers employ in order to cffectively

handic indiscipline cases in your School?

{.7 Significance of the Study
The findings from this study may help to improve the operations of the guidance and

counsclling units in Secondary Schools in Chadiza, thereby reduce cases of indiscipline.

1.8 Theoretical Framework

Psychoanalytic theory of counselling was used to guide this study. The theory was first
propounded by Freud. According to Freud, behaviour is determined by irrational forces,
unconscious motives, biological and instructional drives as these evolve through key
psychosexual stage in the first six years of life (Corey, 2005). The main goal in this theory is
to make unconscious conscious and then strengthen the ego so that the behaviour of people is
based on reality. The study used this theory because according to Freud, a guidance and
counselling teacher must be a therapist as well as an educator of the learners. He or she must
take time to resolve problems his or her pupils are facing during the school time. In schools,
counsellors need to help pupils. Psychoanalytic theory of counselling includes development

and organization of the mind, influence of external environment, the importance of family



and the attitude of society. This is the only theory of human psychology which has been
intluential in helping learners; BACP (2006).

The study uscd this theory because it is the corner stone of modern counselling.

Many techniques used today in counselling derive some fundamental formulation from this
theory. The theory encourages learners to express themselves freely in order to reveal the

unconscious contents that can help in helping the learners (Fisher and Greenberg, 1977).

Through guidance and counselling, learners are helped to understand what happens to them as
they undergo biological changes. Psychoanalysis has also proven to be of helptul to parents
and teachers in the upbringing of the children during their education life. Pupils need to be
helped in modifying their personality and character structures.

Additionally, using this theory the childhood experiences are reconstructed, discussed,
interpreted and analysed; BACP (2006).Moreover using this theory, teachers arc likely to
provide a relaxed atmosphere where all the learners can express themselves freely eventually
be able to make better decision. This can as well help the teachers to know what is troubling
their learners.  Similarly, through guidance and counselling, learners are helped in building
their characters, improve their behaviour and help them in making their career choices. This
study, therefore, intends to establish whether guidance and counselling units in Secondary
Schools is being applied in handling pupil indiscipline in Secondary Schools as

psychoanalytic theory implies.

1.9 Limitations to the Study
This study only confined to the selected Secondary Schools in Chadiza district, as such it is

not possible to generalize the findings to other parts of the Country.

1.1.1 Operational Definitions

Guidance: Giving scrvices 10 a pupi! (learner) so that he or she grows into a responsible
citizen.

Guidance Services: Organised procedure and process to achieve a helping refationship.
Counselling: a skilled activity in which the counsellor helps the ‘client’ to understand their
problems, take responsibility for them and develop ways of overcoming them using their own
inner resources.

Indiscipline: A situation where students set aside the school rules and regulations and do

whatever they like and lecave undone what they are expected to do



Stress: The bodily changes that can take place when the external pressures on an individual
reach an intolerable pitch causing weakened performance in the given task.

Emotional stress: This is a time when the mind is unable to copy up with pressure exerted on
it

School Guidance Counsellor: A School professional who provides individual and group

counsclling to pupils.

1.1.2 Ethical Considerations

Ethical constderations were taken into account in this study by assuring all the respondents
were treated with maximum confidentiality. The names of all the respondents in this study
remained anonymous. The researcher sought permission from the school manager and
abtained consent from the actual participants before interviewing them. The respondents were
guaranteed that the data cotlected was to be used for academic purposes only. The researcher
further ensured that the data obtained would not be shared with anyone in order to maintain
the levels of confidentiality. Confidentiality was also cnsured by using pscudonyms lor the
participants in the study so as to hide their identity. The respondents were fully informed

about the aim of the study. (See Appendices)



CHAPTER TWO: Literature Review

2.0 Introduction

To remain focussed on the research, the literature review will be gencrated from the themes
as well as objectives of this study which tries to cvaluate the performance of the guidance
and counselling programme in handling pupil indiscipline cases in Secondary Schools. The
literature covers the back ground of guidance and counselling from Global, African as well as

Zambian perspectives.

Definition of guidance and counselling

2.1 Guidance

The term guidance is derived from its root word “guide” which means to direct, pilot, manage,
steer, aid, assist, lead, inform or show the way (Makinde; 1993). Therefore, people view a
counsellor as a person who directs or steers the counselee (client) in a certain direction or path
or to a certain course of action. The UNESCO ( 2000) Says guidance is a process,
developmental in nature, by which an individual is assisted to understand, accept and use
his’her abilities, aptitudes and interests and attitudinal patterns, in relation to his/her
aspirations. Guidance as an educational construct, involves those experiences that assist each
learner to understand him/herself, accept him/herself, and live effectively in his/her society.
Guidance is therefore a process that builds up a human character rather than a single event.
Agreeing with this, Tolbert in Kochhar (2013) adds that guidance is the total programme or
all the activitics and scrvices engaged by an educational institution that are primarily aimed
at assisting an individual to make and carry out adequate plans and to achieve satisfactory
adjustment in all aspect of his daily life. In other words the definitions raised by these
scholars suggest that guidance facilitates pupils throughout their lives to manage their own
cducational, training occupational, and personal, social and life choices so that they reach

their full potential and contribute to the development of a better society.

2.2 Counselling

Counselling is the consultation, discussion, exchange of ideas and/or advice (Makinde,
1993:42). The British Association of Counselling and Psychotherapy (BACP, 2006) attests
that, Counselling takes place when a counsellor sees a client in a private and confidential
setting to explore a difficulty the client is having, distress they may bc experiencing or

perhaps their dissatisfaction with life, or loss of a sense of direction and purpose.



This therefore looks at counselling as a helping relationship, between a counsellor and clicnt
which has to be done voluntarily. It does state clearly that counselling is not advice giving but
rather an exploration of the issue of difficulty. While, MESVTEE (2013} holds that
counselling are important to produce a well-balanced individual who will fit in society and
contribute positively for his or her own good and society at large. The four areas of guidancc
and counsclling are personal, social, vocational and educational. It is further said that these
should be provided to the learner in a well-balanced manner in order to develop a bolistic
individual. According to MESVTEE (2013), these four componcnts of counselling revolve
around the following three main areas: learning to live, learning to learn, and lcarning to
work. In other words one may also say, Counselling is a helping process that uses safety
engendered by a special kind of relationship to help individuals to get access to a greater part
of their personal resources, as a means of responding to the challenges of their life. It uses
specific skills and techniques in that relationship to help people become more competent,
more contented and more creative. It does not deal primarily with the mentally ill but with
normal individuals facing all the difficulties involved in domestic, work-oriented and social
life. Similarly, this definition captures the three basic principles of counselling:

-That counsclling is a process whose aim is to help or assist the individual;

-It involves a relationship; and,

-That it entails the use of certain techniques and skills.
It also emphasizes on the safety of that relationship, for instance in a code of regulation for
counscliors. That *“it does not deal primarily with the mentally ill but with normal individuals
facing all the difficulties ...” captures the phenomenon that counselling deals with all kinds of
people facing all types of difficulties or issues in life including what Egan (2002) refers to as
management skills. The BACP (2006) definition captures what goes on in a counselling
session. It also refers to both the counselling training and the need to explore various aspects
of life: In the counselling sessions the client can explore various aspects of their life and
feelings, talking about them freely and openly in a way that is rarely possible with friends or

family.

Bottled up feelings such as anger, anxiety, grief and embarrassment can become very intense
and counselling offers an opportunity to explore them, with the possibility of making them
easier to understand. The specific goals of counselling therefore would be:

(2)To help the individual access a greater part of their personal resources



‘This is the mcans of cnabling them to regain their (lost) energy and get back on track
{Egan, 2002);
b) To cnable or help the individual to live more competently and/or with contentment (BACP,
2006; McGuiness, 1998); and,
¢) To improve the mental health and reduce psychological disturbances (Egan, 2002:
McGuiness, 1998).
In ¢ifect, counselling ¢nables or helps the individual to live a more fully satis{fying life. This
is 50 also in the school as explained by Hornby and Hall (2003:4):
Counselling in schools involves helping students individually or in small groups to deal with
the concerns or difficulties they are experiencing.
Counselling would appear to enable the person to make a meaningful positive change and
lead to a better life. It aims at helping people come to terms with their situation (difticulties.
misscd and desired opportunities etc.) and identify ways and means of coping more
effectively and resourcefully. Hornby, and Hall (2003:45) on counselling and empowering

children and voung people state:

The goal of counselling in school needs to go beyond the initial focus of helping to solve
students’ immediate problems. Counselling should be seen as the first step along the path to
facilitating the development of young pcople so that they become all that they can be.
Counselling and supporting students with difficulties should be seen as a means of beginning
the process of empowering young people to fully utilise their potential. Ndanga (1994) adds
that education counselling is a process of rendering services to pupils who need assistance in
making decisions about important aspects of their education, such as the choice of course, and
studies, decision regarding interest, and ability, and choices of college and school. t:ducation
counselling increases a pupil’s knowledge of educational opportunities.

Empowering young people would involve helping them to develop a sense of mastery and
control over their lives and several other skills such as problem solving and decision making
abilities. and this is in line with the person centred approach adopted in this study. Howcever,
despite these definitions, my argument is that, much emphasis of counselling here concentrate
on counselling as it can be applied in general as opposed to education counselling and how it
can be an answer in handling pupil indiscipline cases in schools which is the main focus my

study.



This can also be observed from Makinde (1994) who views counselling as a service designed
to help an individual to analyse himself or herself to his or her capabilities, achievements,
interests and mode of adjustments to what new decision he or she has made or has to make. A
school counsellor tries to help learners to better understand themselves in relation to their
present and future decisions or problems. Counselling helps individual pupils or learners to
change their altitude and behaviour. Afier being counselled in relation to any problem, a
positive change is expected from the learners or any person counselled by a counsellor. This

study intends to establish if the above services could be what the study may establish.

According to Strong (2003), counselling involves talk, that is, between the counsellor and the
client. There is therefore a need to pay attention by focussing curiosity during the talk on the
client. This is because talk in counselling “invites reflection and inquiry™ that the client
attaches value to. This in turn prompts the client to exchange information with the counscllor.
Indeed. talk, according to Strong, is the primary means of influencing each other in the
counselling relationship. That influence does not result only from the exchange of
information; it results from the human relationship (Rogers, 1951, 1983). This is a good
pointer on the need for both verbal and non-verbal communication in counselling.

In this study, this will become apparent in the need for an appropriate counselling room to
tacilitate the talk. 1 agree with the views of some authors who have argued that counselling
demands special environment to facilitate talking. However as to whether this is being

followed in Schools is what this research is going to investigate.

For Strong (2003), such a realisation of the need to pay careful attention to the conversation
between the counscllor and the client (good listening skills) and make the client feel
worthwhile is only prevalent when the client gets what they came for in counselling. For
example, in the school, young people are looking for help or assistance Lo enable them to
cope with adolescence. It would appear that clients are looking for a new meaning, an insight
or an option that is useful and that they can adopt, that they find applicable to them in their
life or experience. The client might get this instinctive thought, invention, suggestion, idea,
reasoning or ‘I know what to do now’ in the counselling process or as a result of that process.
it is also through such kind of talk that the counsellor and the client (teacher and puptl for
instance) communicate understanding and through the resulting actions may understand and

coordinate with other. In this study, the counselling relationship is investigated as to how



meaningful it is to the individual students. Such talk, even if of an cxpert (professional)
nature, should be used to bring about meaningful change on the part of the client.

Thus, it must be warm, genuine and a moment of ‘meaning — making’ with the client (Rogers.
1961, 1980).

Therefore my study intends to establish whether professional taiks to pupils with social

problems are being offered to pupils in secondary schools.

2.3 Guidance and Counselling
While some people tend to use the terms guidance and counselling in opposition to one
another, others would prefer a more reconciliatory approach, but the opposite maybe the case.
This is because while aspects of guidance are much more concerned with provision and
interpretation of information, counselling is concerned with feelings of the heart; it is more to
do with helping as a process. Counselling is more of an interacting relationship rather than
giving advice or information. Counselling must be client centred and information in
counselling is highly confidential. Thus, on one hand, the two terms might complement cach
other and this would rather be in a continuum but the distinction between them should be
clear to the practising counsellor.
tn the professional counselling world, the distinction between guidance and counselling is
clearly made. Makinde (1993:50) for instance makes the following distinctions between
guidance and counsclling: Guidance and counselling lies in the role of information.
Information is required in guidance (informing, advising, advocatling, assessing) but in
counselling, the role of information is “more modest™ and the concern is in helping the client
meet their nced. Therefore, in my research, counselling is supposed to be recognised as one
programme in guidance in school.

While to a lesser extent | agree with Bowers and Hatch (2000) who examined the relevance
of guidance and counsclling with particular attention of evidence on the mental health and
behavigur of adolescents, however their study had serious weaknesses and contradictions as it
lacked coherence due to the fact that it considered Learners to have mental health rather than
looking at them to have an academic challenge which require the attention of a school

counsellor, hence | see it to have a serious gap hence the need to carry a thorough study.

2.4 Types of Guidance and Counselling Provided in Schools
There are various types of guidance and counselling services provided in schools but
according to Makinde (1981) the major service area of guidance and counselling is
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educational, vocational and personal. Educational guidance and counselling assists learners in
their curriculum and school life choices. Vocational guidance and counselling helps learners
10 choosc and prepare for a career that is well-matched with their interests and aptitudes while
personal and social guidance and counselling assist the individual to behave appropriately in
relation to other members of the society. Coyle (2008) said guidance and counselling is
understood to have three main roles which are: personal, educational and vocational guidance
and counselling. The ordinary meaning attached to counselling is that of consultation.

discussion, exchange of ideas and/or advice; Makinde {1993).

Similarly, Mapfumo and Nkhoma (2013) hold that the main aim of counselling in Schools is
to help pupils gain an insight into the origins and development of emotional difficulties,
leading to an increased capacity to take rational control over feelings and actions. Then to
alter maladjusted behaviour as while as assisting pupils to move into the direction of fulfitling
their potential, or achieve an integration of conflicting elements within themselves. This,
therefore, means that if we were to revisit these explanations above, then the interest could be

do the targeted schools have these types of guidance and counselling in place?.

Historical Perspectives of guidance and counselling in Education System:

2.5 Global Perspective

The ficld of developmental guidance, at all levels ot a school system, is relatively new. In
relation to the teaching profession, school guidance is in its early stages.

To understand the importance and direction of developmental guidance today, it is important

to understand the origins of the field. As the 20th Century began, the concept of
developmental guidance did not exist. School counsellors did not exist. Aside from academic
instruction, teachers were the main providers of student career guidance (Schmidt, 1993)
Michigan high school teacher Jesse B. Davis is credited with providing initial educational
and vocational counselling to students.

Latcr. as a high school principal in 1907, he mandated that guidancc be included as an
clement of his school’s English classes (Wittmer, 1993).

Around the same time, Eli Weaver was implementing his version of guidance in New York.
In his program, Weaver required students, with help from teachers, to formulate career plans.

Additionally, he helped create teacher guidance committees in an attempt to help students
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cultivate their strengths. The goal was for students to use those strengths to find suitable
employment after high school (Stone & Bradley, 1994).

Frank Parsons is also a key figure in the evolution of guidance and counselling. Remembered
by some as the “Father of Guidance,” he instituted a scientific selection process to assist
students in choosing a career path. Later Parsons trained vocational counsellors to assist in
educational facilities. He was instrumental in getting students and educators alike to think
about career development (Muro & Kottman, 1995). As Parsons was known as the “Father of
Guidance,” William H. Burnham has been credited with being the “Father of Elementary
Guidance” (Faust, 1968). Burnham contributed a rationale for developing guidance
specifically for the elementary schools. He was the first to promote programs and activities in
an clementary setting that were both preventative and developmental in nature (Baruth &
Robinson, 1987).

World conflict has been instrumental in the development of guidance and counselling,
especially in the clement of career testing, Early in World War I, army recruits were
randomly assigned military occupations without regards to aptitude or ability. Early results of
system proved disastrous. Battlefield performance suffered because some soldiers had been
assigned tasks they simply weren’t able to accomplish. Recruits who were illiterate were
mistakenly thrust into officer positions (Aubrey, 1982). By World War II, the armed scrvices
had lcarned from its mistakes.

Testing was developed that measured recruits’ intelligence and ability. These tests were used
to screen and classify inductees into suitable positions. After the war, professional educators
adapted some of the tests to use with students. Thus, the guidance and counselling movement
expanded to include the elements of testing and measurement. As noted by Tembo (1980)
guidance and counselling began in response to some of the Conditions and demands made by
different people in working institutions in the United States of America. During the
nincteenth century, division of labour and growth of technology increased industrial
development led (o the development of vocational guidance and counselling, Frank Parson
main concern was trying to alleviate people’s basic problems. Merville (1973) noted that the
most important contributor to the modern guidance and counselling was the national vocation
guidance association which came into existence in 1913. Even to datc it has continued (o
influence school counselling.

From a long time, African societies had various forms of counselling, which include

traditional counselling, The literature from global perspective suggests that guidance and
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counselling was merely preparing the pupil towards the field of work after School as recorded
by Stone and Bradley (1994) who said, the goal of guidance and counselling was for students
10 use guidance to find a suitable employment after high school. While, Madhuku{2005)
look at guidance and counselling in line with testing and measurement of pupils ability in
educational related issues. Therefore the main conclusion one may have from the above,
suggests that guidance focussed much on preparing a pupil towards employment rather than
using guidance unit as a vehicle in handling pupil indiscipline cases in secondary schools, and

this is the path my study intends to evaluate.

2.6 Introduction of Guidance and Counselling Services in Africa

UNESCO (1998) affirmed that the literature on guidance activities in Africa is somewhat
sparse.

However, guidance activities can be traced in Nigeria in the 1950s.

In other countries such as Malawi, Tanzania, Swaziland and Zambia guidance did not exist
until 1960s. Idowu (2004) says that the genesis of formal guidance and counselling in Nigeria
dates back to 1959, a year in which a group of Catholic Reverend Sisters at St. Theresa'
College. Oke-Ado, badan organised a formal careers guidance programme for the graduating
final year students. Professionals were invited to give vocational talks to the students

The Careers Day conference as it was later christened, gave learners an opportunity to interact
with, listen to and ask questions from the professionals about labour market and the fields of
work. Later that formed the basis of the Ibadan

Carcers Council in 1962 which was later transforined into Nigerian Careers Council in 1967

with the participation of other states of the federation.

Denga (1986) says Nigerian civil war of 1967 disrupted the activities of the council but in
1976, the Counselling Association of Nigeria (CASSON}, an offshoot of the Nigerian Careers
Council, was launched.

The activities of CASSON provoked the development of guidance through conferences,
publications, seminars and other professional activities of individual members or the
collective efforts of the organisation. The Kenyan government also recognised the need for
school guidance and counselling. In 1971, guidance and counselling was introduced in Kenya
through the recommendation of Kenya Education report. The “Report of the National
Committee on Educational Objectives and Policies of 1976 recommended that guidance and
counselling be taught using subjects like Religious Education, Social Education and Ethics to
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enable the school promote the growth of self-discipline among students (Republic of Kenya.,
1976). As a resull guidance and counselling played a role in preventing examination

malpractice in the Kenyan education system.

Chileshe (2006) says the introduction of the school guidance and counsclling scrvices as
supportive services to learncrs was started in Zimbabwe after its Independence in 1980. In
1983 the establishment of the Schools Psychological

Scrvices (SPS) within the Zimbabwe Ministry of Education, Sport and Culture provided a
platform that responded to the personal, educational and career needs of students in schools,
Similarly. Ndanga (1994) said that an increase in responsiveness in the range of individual
diffcrences in intelligence, interests, motivation and needs as a result of the expansion in
7imbabwean education resulted in the introduction of school guidance and counselling
services in schools. Learners were guided and counselled against many vices including
examination malpractice.

UNESCO (1998) said that in 1963 Botswana introduced school guidance and counselling in

the education system.

Since 1985, after a policy direction seminar on guidance and counseclling, Botswana directed
her emphasis on making guidance and counselling an integral part of education process its
role is to deal with personal, social, vocational and educational needs of learners.

Since the Jomtien declaration on Education for All (EFA) in 1990, there has been an increase
in gender sensitive policies especially in Africa evidenced in several conferences on women
issues and the education of girls and women. These include the Pan African Conference on
the Education of Girls® (Ougadougou, Burkina Faso, 1993) and the Fourth Conference on
Women (Beijing. China, 1995). The result in Africa for example was the conglomeration of
African Ministers of Education in which a consensus was reached on the need for guidance
and counselling services to be an integral part ot the education of children. In 1994, UNESCO
welcomed a proposal for guidance and counselling from the African Ministers of Education

as a way of addressing these new trends within the African cultural context.

The UNESCO programme on Guidance, Counsclling and Youth Development for Africa was
a response to the growing number of social issues faced by African young people, particularty
girls. These were, among others, adolescent pregnancies, unemployment, street children,

child prostitutes, HIV victims, drug abuse in the young and school dropouts as raised by
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African Ministers of Education. Since then, they have continued their appeal to UNESCO to
support their countrics in implementing this programme. The programme is based on the
premise that young people particularly girls  are without the support they need in the
adolescent years, that the situation is not better for those going to school, and that education
through Intervention strategies such as life skills through counselling needs to take the lead
in addressing these issues. The argument raised in the above quotations by UNESCO (1994)
suggests that counselling services was a preserve for girls on the expense of boy child.
However in this respect, T intend to differ in that the focus was departing from inclusive
cducation where both the girl and the boy are suppose to be given equal opportunity towards

cducation, hence even counselling services are suppose to be administered to both.

The UNESCO programme on guidance and counselling (UNESCO, 2006) is planned around
the needs of girls, but does not exclude boys meaning that if the situation is left unrecognised
a boy child may not be assisted towards learning.

'This is because the programme was a follow-up activity to various international declarations
and platforms for action that identified girls and women as being amongst the most
vulnecrable groups especially in Africa such as: the Sixth Conference of Ministers of
Education and those responsible for Economic Planning in Africa (Dakar 1991); the Pan-
Aftrican Conference of the Education of Girls (Ouagadougou, 1993); the World Population
Conference (Cairo, 1994); and, the Fourth Conference of Women (Beijing, 1995). Their
vulnerability makes good provision of guidance and counselling in schools especially

important.

Aubrey (1982) says guidance and counselling in most African countries was introduced to
substitute corporal punishment which was the only tool used to deter indiscipline among
pupils. Above all literature equally revealed that in Africa historically counselling was more
of preparing a child towards employment as documented by, Idowu;(2004) who said guidance
and counselling was to help the learner towards labour market and field of work. From the
literature review on Aftrica. it is evident that guidance and counselling is provided just as it is
at world level.

However, the provision of this service seem to have alot of challenges in the sense that
schools have neglected the crucial part of using guidance and counselling as a means to

address indiscipline cascs in Secondary Schools, hence the goal of my research.
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2.7 Establishment of Guidanece and Counselling in Zambian Schools

Ministry of Fducation (2003) said that the introduction of guidance and counselling services
in Zambia datcs back to 1967, In 1970, the Ministry of Education instructed all  sccondary
schools to appoint teachers as careers masters.

These appointed teachers helped learners in career choices. In 1971, Carcer Guidance Unit
was established in Zambia. An officer under the psychological services at the Ministry of
Fducation headquarters in Lusaka was appointed 1o coordinate, organisc and inspire the work
of careers teachers in secondary schools. In 1981, the operations of psychological scrvices
were transferred 1o Examination Council of Zambia.

Ministry of Education (2003) says in 1990, the career guidance unit was renamed

School Guidance Services and was responsible for career guidance and even embraced HIV
and AIDS related issues, child abuse and life skills. Guidance and counselling included:
cducational, personal, social or vocational guidance and counselling. Head teachers were
mandaicd to appoint guidance and counselling teachers who reported to district coordinators

who in turn reported to Senior

Liducation Officer- Guidance at the provincial headquarters. Senior Education Officers-
Guidance reported to the Principal Education officer- school  guidance at the Directorate of
Teacher Education and Specialised Services in Lusaka.

In order to have trained guidance and counselling teachers a course on Guidance, Counselling
and Placement was introduced at Technical and Vocational Teachers College and at National
In-Service ‘Training College respectively. However, as to whether teachers from these
colleges created any positive impact in secondary schools in what this research intends to

estahlish.

In 2003 an association called National Guidance and Counselling Association of Zambia
{(NAGCAZ) was formed with Dr Phiri the current Minister of Education, Science, Vocational
Training and Farly Education (2015) as its first Chairperson.

Iis role was to enhance professionalism among guidance and counselling teachers in the
country. A study by Kasonde-ng’andu, Ndhlovu and Phiri (2009) conducted in Central,
Copper belt and Southern provinces assessed the impact of guidance and counselling services
offered in high schools in order to ascertain its significance to the changing needs of Zambian

children in schools.
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The tindings revealed that guidance and counselling services were available in schools and its
impact was significant.

However, this study did not evaluate the performance of the guidance and counselling
programme in Schools in an effort to minimise or rather to eliminate indiscipline cases among

pupils, an aspect this current study intends to establish.

2.8 The structure of guidance and counselling units in Schools

In order for the guidance and counselling unit to operate effectively, there is need for a school
to come up with the structure which is well balanced in terms of gender, so that pupils can
freely access services at these centres. However Aloyce (2014) observed that counsclling
programmes did not receive the serious attention that it descrved from teachers and
headtcachers in many African countries therefore they were unwilling to participant in
counselling services. Because of such syndrome, most of the tcachers were not active in
guidance and counselling related cases. Akubane (1991) echoes that school counselling and
guidance is enhance state-wide, professional, organisational and other stakeholders at the
state and local level work together to establish common goal and expectations for their
comprehensive school counselling program. Whilst this is the case, the challenge in
secondary schools in an event where teachers who are the stakeholders have low morale in
counselling services. Lven the programme of coming up with structure of guidance and
counsclling in schools remains are mere dream. Over the years, much research has been done
to illustrate on school counsellor’s role and not on how other Stakcholders can involved in
helping the guidance unit. For instance, administrators are stakeholders who are expected o
encourage counsellors and teachers to work cooperatively. They are to support and assist with
the development and implementation of the school’s comprehensive counsclling and

guidance program.

Furthermore, parents and guardians are stakeholders who are also supposed to work as
partners with school guidance teachers to help their pupil achieve success. For example,
parents or guardians oflen serve on committees such as in the Parent and Teacher Association
(PTA), in order to take part in decisions that affect their children but as to whether they do
participant in counsetling issues still remains a serious concern. In addition to administrators
and parents. tcachers also serve as stakeholders. Teachers who are not trained guidance

teachers are supposed to work as partners with school counscllors to develop and infuse
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guidance activities into class instruction. It is necessary for teachers and counsellors to work

together in order to help each student attain achievement (Bowers & Hatch, 2002).

Lastly, pupils are the main recipients of school counselling services. In other words, they are
the primary beneficiaries of the individual counselling, group counselling, and classroom
guidance provided by the school counsellor. The school counsellor assists pupils in attaining
the attitudes and skills to be successful. Various stakeholders’ perceptions of the school
counsellor’s roles and functions have been studied over time.

However, as to whether secondary schools have included these stakeholders in guidance and
counselling committees for the effective performance in minimising or rather eliminating
pupil indiscipline in our schools have not been assessed at all. Ibrahim, Ilelms, and
Thompson (1983) looked at how administrators, parents, and the business community view
the school counselior, but did not look at how guidance units can be fully structured. The
study proclaimed that “*students were not included in the sample group because of the cost
and complexity of drawing a sample group of students™ (p. 597).

As 10 whether there are established guidance and counselling structures in Secondary Schools

in Zambia becomes necessary and is what this study would find out.

2.9 Ilow guidance and counselling units’ handle Pupil indiscipline cases in Schools

Indiscipline among pupils in public secondary schools is a problem that has persisted over the
years throughout the world, Zambia inclusive. Acts of indiscipline by pupils sometimes result
into destruction of property and poor performance in examination among other negative
outcome. Consequently schools lose their role of socializing learers and instead produce
members of the society with unacceptable behaviour. Several Scholars have defined

indiscipline differently.

Lincs (2006} definc indiscipline as acts of lawlessness and disorder individually or
collectively precipitated against the established norms, in this casc, the school.  Although
guidance and counselling was focused on career development, contemporary socio-economic
issues (unemployment, drugs, unstable families, truancy) have necessitated the incorporation
of professional guidance and counselling in secondary schools. This is because guidance and
counselling is safe to apply for holistic development of children, notwithstanding. Albert

(2012) says guidance and counselling plays a pivotal role in students’ behaviour management
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and correction in schools, Counselling can be used both as a curative measure in addressing
school discipline and to avert/or correct indiscipline among pupils. It is [urther recorded that
most of these children generally lack courtesy, respect, self control, decency, and social
etiquette. The values they portray are disrespect towards authority, promiscuity drug abuse,
addition behaviour and carefree style. To curb such behaviour, it requires the services of a
dedicated guidance teacher. Now the question one may pose is, are guidance and counselling

teachers in Secondary Schools taking up their role in curbing indiscipline in Schools?

School counsellors have traditionally been expected to fill diverse and often conflicting roles.
They have been called to act in the capacity of confidant, disciplinarian, consultant,
scheduler, politician, administrator, psychologist and academic helper. The ambiguity about
counsellors™ roles and expectations has created confusion among teachers, support staff,
parents, and students. Ettinger, Lambert, & Rudolf (1994) note “in some schools, counsellors
are told to focus much of their time on record keeping, administrative responsibilities, or
crisis interventions with students. There is little time for comprehensive career exploration
and planning for life after graduation” (p.25). Indiscipline can also be seen as any action
considered to be wrong and not generally accepted as proper in a set up or society, Gysbers
and Henderson; (1994).Finding out if what the literature is stating becomes a concern of the

current study.

Witter (1993) as cited in Yurk and Brennan (2004) says that indiscipline is any act or
behaviour of an individual or group of people that is not in conformity with the general
accepted pattern of standard norms in the society. It involves lack of ebedience to constituted
authority or law of a nation or organisation. According to Maddy-Bernsterin (1994) attests
that school indiscipline is any mode of behaviour, action and conduct which deviates from the
established and approved rules and regulations of a school and the acceptable code of
behaviour, action, norms and ethics of the society at large. Therefore behaviour that does not
conform to acceptable and permitted standards is considered as act of indiscipline.

When schools fail to clearly define the counsellor’s role, school administrators, parents with
special interests, teachers, or others may feel their agenda ought to be the guidance program’s
priority. The results often lead to confusion and criticism. Additionally, the changing
terminology concerning the guidance program compounds the situation

Traditionally, the guidance program was considered to be an ancillary student service that

remained isolated from the instructional program and designed mainly to encourage students
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to attend college. Furthermore, counsellor’s work was reactionary and crisis-oriented in
assisting students with everyday life occurrences (Walz & Ellis, 1992).

Adding to the confusion is the perception that school counsellors place students in classes
based on their personal biases.

Somc teachers feel that counsellors reserve classroom space or counselling time for students
they favour as the best measure to address possible indiscipline which maybe noticed,
{Maddy-Bernstein, 1994).

n fact, Professional school counsellors examine their own biases and stereotypes and
understand that they are ethically bound to avoid preferential student misbehaviour.
Ultimately, school counsellors are cognizant that students are to be held responsible for all
wrong their decisions. In turn, students must be aware of and understand all their options it

they are to make informed decisions.

It has also been observed that in many learning institutions, which include, among othcrs,
primary (even nursery), secondary as well as higher learning indiscipline is the order of the
day. In different national as well as private media a term hardly passes without announcing an
act ol indiscipline among pupils in these institutions. Therefore, Schools are expected to
institute disciplinary measures to inculcate self-discipline and maintain discipline in schools.
Indiscipline according to Pereoride (1995), means unruly bchaviour. disobedience and
general disorder.  Indiscipline among students come out clearly when they flout their school
rules. refuses to do their assignments, cheat in examinations and participate in immoral
parties or riots cither in school or elsewhere.

Similarly, Dittiniya (1996) contends that indiscipline is any act that docs not conform to the
societal values and norms. Indiscipline takes many forms and shapes depending on how it is
being carried out in its assorted forms. Indiscipline is also a destructive and undeserving

element to progress, training or mode of life in accordance with the rules.

Hden (1982) argues that indiscipline as a violation of school rules and regulations is capablce
of obstructing the smooth running and orderly functioning of the school system and should
be cansequently avoided through perfect orientation of Students and imposition of positive
sanction in case of obvious violations of the disorder. As to whether such acts are being
expericnced in Secondary Schools is what this study intends to establish.

While indiscipline according to Akubue (1991) says in typical classroom, the teacher is
likely to encounter insolence, class disruption, failure of students to comply with orders,
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general apathy, fighting, cheating damaging the school properties, failure to obey prefects,
neglect of rules and united habit in dress. For effective management of a school, discipline is
important and goes hand-in-hand with good performance. It is disciplinc that harmonics
members of the school institution promote peace and dignity. 1t is, therefore important to give
pupils the skills, besides the classroom instructions, which will make them morally mature,
and responsible members of the society. The recent studies on the public schools have
indicated that student discipline is the most significant problem facing our schools and
occupies most of the administrator’s time: Bryman (2008).

Although efforts has been made to discuss many challenging issues which come along with
indiscipline in schools, this research concerns itself so much with how guidance and
counselling units in secondary schools can handle pupil indiscipline cases so as to achicve

high performance.

2.10 Strategies Teachers can employ in order to cffectively handle indiscipline cases in
Schools

School guidance and counselling is expected to use a variety of preventive and intervention
strategies in order to effectively handle indiscipline cases in their schools. By emploving the
right strategics in guidance programmes, pupils can be assisted in overcoming some of the
barricrs 1o learning which can make strong connections with educational opportunitics in their
schools, hence ensuring that every child learns in safe and supportive environment. The idca
in cmploying strategics is to prevent threatening behaviour from ever occurring, According to
Kinyanjui(1978), strike do not just happen but they are often a result of continued unresolved
problems by the school authorities. Kinyanjui noted that there were more strikes in boys,
schools than in girls school and targets is often the headteacher, the schoo! offices and the
school properties. This study was best on the premise that the likelihood of such danger
school be predictable and that it can be detected and/or averted before it occurs if teachers in
the were prepared for it. While I agree with the above study, the argument 1 advance is that
the rescarch did not look at what strategies can be used by teachers can employ in Boarding

as well as Day Secondary Schools in order to effectively handle pupil indiscipline cascs.

Additionally other research (Mutic and Ndambuki; 2011) show that the use positive
behaviour support is one of the best strategy while punishment is another alternative.
However this rescarch did not reveal the form of punishment which can rightly be employed
1o a puptl as in an cffort to effectively handle indiscipline cases in schools.
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Similarly another study carried out by Gordon in Khotari (2004) indicated that the best
strategy in handling indiscipline cases in our pupils is by setting realistic goals. Realistic
goals allow us to objectively measure progress towards an identified desired outcome.
Unfortunately as to which goals may be considered to be realistic were never thoroughly
examined in his study. Therefore this research tries to argue that the above findings did not
gencrate the operational strategies that teachers can employ in order to effectively handle

pupil indiscipline cases in secondary schools.

2.11 The Research Gap Addressed

While | agree that several studies have been conducted at Global, Africa as well as Zambian
levels as regards to guidance and counselling in schools, NO research has been conducted in
Zambia on The cvaluation of the performance of guidance and counselling programme in
handling pupil indiscipline cases in Chadiza District of Eastern Zambia. The significance of
this research thercfore, it is the first of its kind in this area. The study departs from most of the
studics on guidance and counselling. Other than just identifying important aspect of guidance
and counselling. this study went a mile by evaluating the performance of guidance and
counselling in Chadiza District, an area which is predominately rural, but yet with high levels
of indiscipline cases among pupils in both Boarding as well as Day Schools. This research,

therefore, focuses much on all aspects of guidance and counselling in Secondary Schools.
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CHAPTER THREE: Recsearch Methodology and Methods

This chapter presents the methodology for my research. The chapter covers the following
subtopics, 'The Research Design, The Study Area where the research took place. study
population, study sample, sampling techniques, instruments vsed in  data collection,
procedure for data collection as well as a conclusion based on what the chapter would have
dwelt on.

3.1 Mcthodology

The methodology employed in this study is qualitative. Although this research adopted
qualitative approach, some simple statistical figures are used as part of analysing data.

3.2 Research Design

This research was designed as a qualitative case study. Kothari, (2004) says design is the
arrangement of the conditions for the collection and analysis of data in the manner that aims
to combine relevance to the research purpose with economy in procedure. Hamel (1993)
¢laborates that a case study is an in-depth study of the cases under considerations, she lurther
cmphasizes that case studies employ various methods such as interviews, participant

observations and field notes.

A research design is a plan of the proposed research work. Khotari (2004) explains that a
rescarch design is a pre-plan of the methods that are to be used for the data collection. It takes
account of techniques to be adopted in the analysis, while adhering to research objectives,
time or monelary resources available.

Gosh {(2003) points out that a research design is not a rigid plan to be followed without
deviation, but a series of tlexible guide posts to help the research maintain the focus of the
study.

This study adopted a qualitative descriptive study research design which is a non
experimental research method that is eligible when the research intends to collect data on
occurrences such as opinions, attitudes, feelings, and habits. Creswell (2009:4) says that —... a
qualitative research is a means of exploring and understanding the individual or group
attributed to a social human problem.”This entails that an individual or group becomes the
hub ot the study. Additionally, a general overview of the research design, methods and
sampling methods for the selection of research participants, triangulation techniques and data
collection are equally used. The triangulations techniques are used to allow the researcher
employ other possible methods.
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Additionally. Kombo and Tromp (2006) say qualitative research is a systematic collection,
analysis and interpretation of data in order to provide descriptions and accounts of social
events and objectives of research in their natural settings.

The study does not interfere with the respondent’s environment but undertakes the study right
in its natural state. Bryman (2008) says that a qualitative research design has various
characteristics: It is inductive or contextual, naturalistic, process bound, meaning oriented
or descriptive. Boon and Biklen (1998) say that qualitative research is inductive. By being
inductive it entails that no hypothesis or theory is provided but the aim is to sce a

phenomenon take shape as data is being collected and examined thus making it contextual.

Hammersely and Atkinson (2009) say that by being naturalistic it means that qualitative
rescarch is undertaken in a natural premises or location of the participant.

‘They {urther explain that the researcher does not interfere in the routine life of the participants
or their social or natural setting. Information is collected from the respondents without
disturbing their day to day way of life.

The significance of thce naturalistic characteristic of the qualitative research is that it
recognises the entirety of the human being -that is, the motives, the values, the beliets,
intentions and the discourse because all these are imbedded in the social and cultural aspects

of people.

Boon and Biklen (1998} explain that qualitative research design is process bound; meaning
the researcher is not only interested in the outcome of the revelation of the results of the
research but also on what goes on before one makes a conclusion. In addition, Pettigrew
(1997: 338) in Bryman (2008) looks at the process as being *... a sequence of the individual
and collective events, actions and activities unfolding overtime in context.”

This design does not, theretfore, distort the participant routine but gather the data within that
context. The characteristic of a qualitative research design being descriptive survey implics
that the research adopts an exploratory nature of data collection rather than dwelling much on

figure description.

The direct quotations of the participants are used so as to stick as close as possible to the
participants’ point of view. In this rcgard the researcher tries as much as possible to
understand the social phenomenon from the perspective of the participants.
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The aforementioned attributes of a qualitative descriptive survey rescarch design were put
into consideration by the researcher to evaluate the performance of guidance and counsclling
programme in handling pupil indiscipline cases at Chadiza Boarding and Chadiza Day

Secondary Schools of Eastern Zambia.

3.3 The Study Area
All the interviews were conducted in Chadiza district of Eastern Zambia, precisely at Chadiza

Boarding and Chadiza Day, utilising the school managers, the teachers as well as the pupils.

3.4 Study Population
The study population composed of all the School Managers, guidance and counsclling
tcachers, class teachers and pupils from all the Secondary Schools of Chadiza District of

LFastern Zambia.

3.5 Sample Size

The sample size comprised 60 respondants of whom 30 were from School A and the other 30
from School B.

Out of this total sample, 12 were teachers with 6 from cach of the two Schools but holding
different positions ranging from school managers, guidance and counselling fcachers

including class teachers. The 48 pupils were equally sampled from the two schools.

3.6 Sampling Techniques

To sample the 60 respondents who participated in this study purposive sampling technique
was used. Kombo and Tromp (2006) state that the power of purposive sampling lies in
selecting information rich cases for in-depth analysis related to the central issues under study.
In this case, the pupils, the guidance and counselling teachers, class teachers as well as the
school managers were believed to have rich information on guidance and counselling services

being offered in the schools under study.
3.7 Research Methods

To carry out this study, the researcher used various methods such as semi-structured

interview, {ocus discussions, Documentary analysis, as well as checklists observations.
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3.8 Interviews

Interviews are a systematic way of talking and listening to people and are another way of
collecting data from individuals through conversations (Cohen; 201 1).

Semi-structured interviews were used to collect data from respondents. All the interviews
were conducted in English to allow the interviewer do it thoroughly without the aid of an
inferpreter. Interviews were done to individual respondents. The interviews focused on
several themes as they related to the research objectives. Interviews were not digital but the
research took notes during the interview process. All the interviews conducted outside

learning hours to avoid disturbing school programmes.

3.9 Focus Group

Focus group discussions was used in this to solicit information from the pupils who were
rcady to shade more light on the evaluation of the performance of the guidance and
counselling programmes in handling pupil indiscipline in Schools

Maximum of cight (8) respondents were taken on for a focus group discussion at a time and
each discussion lasted about thirty (30) minutes. The discussions allowed group members to
spontancously give their views on the performance of guidance and counselling programmes

in their schools.

3.2.00 Documentary Analysis

Realising that disciplinary issues in schools arc usually documented, it was ideal for the
researcher to enrich the findings concerning indiscipline cases by interacting with deputy
headteachers who are chairpersons for discipline in schools,

Weiss (1998:260) attests that documents are “A good place to search for answer™. They
provide a useful check on information gather in an interview.” He further adds that when
“other techniques fail, to resolve a question, document evidence can provide a convincing
answer”. Another view shared by Hammersley etal, (1995:156) about documentary evidence
is that it would be hard to conceive of any approaching ethnographic account without some
attention to documentary material in use”. Apart from providing evidences, Weiss (1998) has
noted that documentary analysis also allows the analyst to become thoroughly familiar with
matcrial and helps to save on time. Therefore, using documentary as a method, first hand

information concerning indiscipline a cases in schools.
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3.1} Checklists

The researcher went further in sourcing information by using  checklists. The designed
checklist exercise aimed at checking pupil’s perception on the performance of guidance and
counselling programme in handling pupil indiscipline cases. The checklists also acted as an
effective tool of the consistency of the findings through the focus group discussions and the
interviews conducted with the pupils, teachers as well as school managers. The data was
jotted down in the notebook as part of the findings and as a way of consolidating to the

interview, documentary analysis and focus group discussion results.

3.12 Rescarch Instruments
To gather data, the following research instruments were used: Interview guide, I'ocus Group

discussion guide, Checklists guide as well as documentary analysis guide.

3.13 Data Analysis

Kothari, (2004;: 122) says data analysis refers to “the processing, editing, coding.
classification and tabulation of collected data so that they can be amenable for analysis”

In this research data was generated from the themes which were derived from the literature

revicw, objectives as well as from the whole data collected for the whole study.
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CHAPTER FOUR: Presentation of the Findings

4.0 Introduction

This Chapter presents the findings collected through in-depth interviews, focus group
discussions, documents analysis, observations and checklists of the study. The findings from
the participants have been divided into four parts, generated from the themes as well as
rescarch questions raised from this study. In order to be focussed in the presentation
thematic approach has been used on the finding which dwelt on the following among others,
Determining the cstablishment of guidance and counselling programmes in  schools,
Assessing how the guidance and counselling units are structured, Identifying how guidance
and counsclling units handle pupil indiscipline cases and Exploring the strategics that
guidance and counselling teachers could employ in order to effectively handle indiscipline
cases in their Schools. The lindings from the pupils are presented first followed by thosc from
tecachers as well as school managers. However where possible the presentations from the two

groups of the respondents have been presented comparatively to avoid some repeations.

4.1 Availability of established guidance and counselling units in schools:

Responses from the Participants

On whether Schools had established guidance and counselling programmes, the majority of
pupils from the two schools indicated that guidance and counselling programme were
available. This was revealed during focus proup discussions held separately at School A and
BB where the rescarch was conducted. The same view was shared by their teachers, as

indicated by onec member of staff who had this to say:
Yes sir, our school is an old school with alot of pupils. Therefore guidance and counseiling
programmes are as old as the school itself. It is not possible to have a school of this size
without guidance and counselling  because that is where much of the information such as
examinations as well as other sensitive documents are kept.

As regard to pupil’s awareness of the duties of the guidance and counselling teachers in their

schools, the findings have shown that the majority of the pupils were fully aware of the duties

of their school counsellors (see Fig 4.1.0)
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Figure 4.1.0 Pupils knowledge of the duties of guidance and counselling Teachers in

Schools.

Sehool Yes Frequency No Frequency Total Frequency
A N 5 e
B > 5 -
| Total T RPTE 2 T

Some pupils even went further to specify some common duties performed by their guidance
and counselling teachers, which included issuance of certificates to pupils who complete
school, entering of candidates names towards examinations just to mention but a few.
Although pupils were fully aware of the duties of the school counsellors, the findings from
both School A and School B are that a good number of them did not seek services from the

unit as indicated in figure 4.1. 1 below:

Figure 4.1.1 Pupils accessing guidance and counselling services per term

‘Number of times School A School B
Freqguency Frequency
Many times |7 s
None - 13 il
Total |24 ' 24

The findings revealed that there were an insignificant number of the pupils who visited
guidance and counselling centres per term in the two Schools. However teachers revealed the
low number of visits to guidance centres by the pupils could be due to the in adequate number
of guidance teachers available for them as most of the teachers were merely assisting in this
section.
One tcacher from School B said in her own words:

You sce. 'm a teacher of science, but because female teachers in this school are very tew

and that the school has na guidance teacher who is female, the headteacher had no option but

simply appoint me 1o assist in this section. Unfortunate the school has also a problem of

science leachers, meaning that in natural science we have more teaching periods, making it

cqually ditficuli to attend to pupils in guidance office on the expense of teaching the subject

I'm trained in. You see, when standards officers come to observe me, they will definitely
monitor me in my subject which is science and not guidance and counselling because there,
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['m simply helping and it is not my field of study. Therefore 1 work in guidance only when

["m not teaching.
Although findings revcaled that the majority of the pupils did not visit guidance and
counselling units in a term in their schools, many respondents felt that teachers assigned to
work in this section were always available to assist the pupils whenever possible. (See Figure

4.1.2

Fig 4.1.2 Frequency of Guidance and counselling Teachers assisting Pupils at the Centre

Number of assistance School A School B
Frequency Frequency

‘Many times 14 12 '

omee T Tty T

None 2 4

Total 24 24

The findings above reveal that in both schools, slightly over half of the guidance and
counselling teachers do assist pupils at their cernitres. The high number of the respondents who
indicated that they were being assisted at the guidance section may suggest that tcachers were
willing to work in this department. However, while the review indicated that pupils were

being attended to, one teacher had this complaint:

The low number of pupils coming to our office (guidance and counselling) is mainly
because of lack of interest some of these pupils have 1o interact with us (teachers) in this
department. The majority of them only ask for assistance during entering them in final
registers for their leaving examinations. Even during the same period, those whose
infurmation is ¢lear in the register, have nothing to do with us. So how do we dream that
such a pupil wants our assistance or not? We've tricd to sensitise them so that they could be
coming to us for other services but it seems they are comlort.

As regards to types of guidance and counselling programmes offered at the two schools,
findings rcvealed that a good number of programmes were being offered. The majority of
teachers as well as pupils acknowledged that both schools do offer ditferent types guidance
and counselling programmes in their schools. During focus group discussions, some pupils
revealed that guidance department was not only for entering pupils for final examinations, but
they equally assist pupils in other types of programmes. To substantiate on this, one senior

stafT at school b had this to say:
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Types of guidance and counselling programme offered in this school are many Sir! Although
there are a variety of such programmes, our pupils normally prefer using a few programmes
to others. For instance, records are there because we have guidelines handbook from the
ministty (MOL) of the programmes we as a school are mandated to offer such as social and
cmotional, stress, career talks, educational issues and some types. However, of these it's like
our pupils mainly request for cducational related issues such as things to do with
examinations. Very few seem to be requesting [or other types of guidance and counselling,

but types are a variety

Regarding to different types of guidance and counselling programmes offered by the visited

schools, majority of the pupils expressed higher satisfaction with them (sce figure 4.1.3)

Figurce 4.1.3: Pupil’s level of satisfaction with School Counsellors services

'School Yes No Total Frequency

A _ 20 18 38 o
B 4 6 o

TOTAL 24 24 8

From the findings above, it can be deduced that pupils are really happy with the services of

their teachers while those who indicated unsatisfactory the numbers were really negligible.

However, although findings from pupils indicated satisfaction on school counscllor’s

services, teachers had their own observations to make as shown by one participant from one

school that had this to say:

Although we may satisfy pupils expectations at our School teachers in this section were not
well trained as such, but they are doing it out of their interest. However their training is
through expericnce because they have worked in this section for a long time. So 1 would say
they are as good as someone who is trained for the job because we don’t record any problems
with exam related or otherwise.

It was also revealed as regards to teachers gender, findings indicated that male teacher were

more accommodative to pupils concerns in comparison to their female counterparts. (sec

figure 4.1.4)
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Figure 4.1.4: Teachers gender accommodative to Pupils concerns

' Sex - School A School B Total |
I Frequehcy Fréaﬁeﬁcy frequency

| Males Only 2 I5 27 |
i Females Only 9 7 16 ’Wi
‘ Both 3 2 5

iﬁﬁ Total " 24 24 48

As seen from the outcomes above, pupils from both schools are of the view that male teachers
are more accommodative to them compared to female staff. However pupils indicated that
given a chance to choose the teachers gender to work in guidance and counseclling
department, findings were that the majority of the pupils indicated that the ideal situation is to
have both attending to them since bays and girls had unique problems which may require the
attention of a similar gender attending to them freely. One pupil from School A had this to
say in her own words:

It is actually very necessary for guidance and counselling commitice to have both sexes

because it is easier tor us (pupils) to express our problems to them. As you know, as Alricans it

is sometimes difficult for us to interact with the opposite sex freely even if they are teachers.

So. when the section is well balanced. with both males and females being represented. it gives

us freedom o visit them without any negative teclings. S0 I’'m saying when the guidance and

counselling comimittee has only males, the girls would be dis-advantaged, but when both are

there it would be balanced.
Although people talk of gender, lo some extent it does not work in certain cases.

4.2 Structures of guidance and counselling Units in Secondary Schools

IFindings from the study regarding structures of guidance and counselling commitices, it was
revealed that none of the visited schools had the right structure of guidance unit (committee)
in place as demanded in the guidelines of the administration of guidance and counselling
guide of the MESVTEE (2013) which stipulates that thc composition of the guidance
Committee in a school shall include the following:

Guidance teacher (School Counsellor)

Two other tcachers (Male and Female)

Two learners (male and Female)

One PTA or Board representative
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Unfortunately, no school at the time of the research had a well structured guidan
counsclling unit in place.
counsclling teacher from a visited school, this is what he had to say:

The thing is. many Schools feel when the School has a number of teachers working in
guidance office, and it makes up guidance and counselling committee. That is not the case,
According to guidance guidelines on guidance and counselling on the education system is
suppose to be, a headteacher, guidance teacher, two other teachers (malc and female) two
lcarners (male and female) then at least one P A or Board representative.

Now when you look at this composition very few Schools would claim to have such an
arrangement. All what we have in schools are not the approved combinations of school

ce and

When the researcher tried to interview one guidance and

guidance commiltees but a group of members in guidance section. As you can see our staff

chart in this oflice we’re only three of us, two males and a lady, would you call that a guidance
and counselling structure? Not at all, so we have to do something about it il we are to have
solid structures in schools.

The same views were also held by the majority of the teachers from both school A and

3. (sce figurc 4.1.5)

Figure 4.1.5: Availability of guidance and counselling structures in Schools.

“Teacher’s Responscs School A School B Total
N Frequency Frequency | Frequency
Yes 0 0 0
No 6 6 12
Total ) 6 6 2

school

IFrom the results revealed above, the findings were that in the two visited schools. although

guidance and counselling teachers are available and the programmes of guidance
operational, sadly, schools lacked a formidable structure of guidance and counscl

required in the guidance guidelines of the ministry of general education.

arc in

ling as

It was further revealed that, coupled with nonc availability of guidance and counselling

committees in these schools problems of the facilities where guidance teachers could

effectively operate from. One participant from School B had the following lamentation

Because of limited rooms, guidance committee operate not necessary in its own room but
mastly in one of the store rooms. However, when there are issucs to be discussed we usually
lake advantage of social sciences departmental room since guidance is under this department,
However, lor the sake of examinations, the School has better and well secure strong rooms.
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4.3 How the Guidance and Counselling Units handles pupil indiscipline cases in Schools

On how guidance and counselling units in the visited schools handles pupil indiscipline cases,

several respondents came from both the teachers as well as the pupils.

Findings indicated that by comparison, cases which arc commonly committed by pupils in

School A which happened to be a Boarding were not the same as those committed by the

pupils in School B, a Day school. During focus discussions held at the two schools, the

following information was recorded. (See figure 4.1.6)

Figure 4,1.6): Common indiscipline cases in Schools:

[ Type of indiscipline. School A School B Total

3 Frequency Frequency

i Drug abuse (beer drmkm;;) 3 N . I
" Immeoral conduct 4 5 9
Proffering 3 f ) 4
Missing lessons 3 4 N 7
Fighting 2 0 2

! “Out of bounds 6 0 6 |

‘t Any other 3 6 9

| Total ) 24 24 a8

As shown above regarding the common indiscipline cases committed by pupils in secandary

schools. findings revealed that in School A, (Boarding School) the majority of the cases

pupils Tind themselves in are out of bounce. This is a case in which pupils go out of the

school campus went any form of permission from the School authorities. It was revealed that

mostly pupils usual go out of bounds during weekends. One administrator at this School had

this to say:

You sce, these pupils are funny. From Monday to Friday, you may think they are responsible
boys and girls. But during weekends, that is when most of them commit oflenscs. especially
out of bounce. Last term alone, you cannot believe if I tell you that my office being the
chairperson of discipline in school, send cight pupils home for out of bounce related cascs.
IFrom this number, two were given foreed transfers because they repeatedly found themseives
in similar cases. Now if such is the case, where cight pupils per term are involved in these
cases. then even the community around this school will start misunderstanding us thinking that
we are not responsible.

Infact if there is a serious case a pupil can commit in a boarding school then out of bounce is
onc of them. Qur fear as a school, we really don’t know what these pupils usually do ihete.
Mostly for boys they go and sell things they steal from their friends here, while givls they
follow their men. So you can see that these are bad activities they involve themselves whilst in
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the Boma. They can be attacked without us knowing, which means their parents will be on us.
So 10 defend ourselves, we usually send them home to call their parents. First offenders are
warned, but once they repeat, then we have no option but giving those open transfers.

However findings also revealed that whilst in School A out of bounce was prevalent, School
B recorded beer drinking as the most common case. Similarly, findings indicated that
proffering is high a boarding school compared to a day school. When the research interacted
with pupiis from the two schools, it was discovered that period when proffering is high at
School A is towards the end of the term. This may suggest that it could during the period
when pupils have no pocket money which they were given by their parents as they were
coming into school at the beginning of the term, Meanwhile, at School B such cases were low
since pupils come from their homes, therefore they usual leave all the valuable items home
and only carry books with them to school.

As regards to common cases presided by guidance and counselling units in these schools,
majorily revealed that, there are many more cases which are also tackled by guidance

office,(See fig 4.1.7)

Figure 4.1.7: Other issues (problems) presided by guidance committees

Issucs Presided Upon ‘School A School B Total

Frequency Frequency trequency
1

Possession of cell phones 2 3 5

Poor dressing 1 2 3

Funny hair cuts 0 1 l

Pregnancy cases 2 1 3 o

Total 6 6 12

Findings in the table above indicate that the two schools had other disciplinarily cases which
may not be too common but guidance and counselling units usually also handle. As regards to
pupils to be in possessions with the cell phones whilst in school, the rescarcher was told by
school authorities that, although it may not be by policy of the ministry of education that
pupils in schools are not suppose to be allowed to use the phone as schools, we don’t allow

these devices in schools for various reasons.
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Findings, in fig 4.1.6 shows that at School B that majority of the pupils

carry phones to

School compared to the other School. However, more pregnant cases are recorded at School

A in comparison to School B. From the document analysis in a boarding schoo! where the

rescarch was conducted, it revealed that even though pregnant cases were high at this school,

authorities did mention that the majority of these cases were coming from home. This came

when the researcher wanted to find out where the source of these pregnant cases came from.

It was revealed that the cases were generated from their homes when they go for the holidays.

To substantiate this one administrator had this to say:

According to our tecords, most of the pregnant cascs are coming from their homes. For
example, for the past three years, no single pregnant case recorded had a case within school.
But instead, all the cases we have had presided upon had their source from outside school. In
this case, 1’m happy to inform you that, as far as I know, that may not mean that. s a school: we
may not have immoral conduct amongst these pupils. Issues of such nature may be that but |
would say they are insignificant as at now.

Findings from the pupils further revcaled that in most of the cases presided on by the

guidance and counselling, pupils had different perceptions as regards to confidence they have

in their teachers. (See fig 4.1.8)

Figure 4.1.8 Pupil’s confidence in their Teachers

| Levelof Confidence School A School B Total
Frequency Frequency Frequency
Much contidence 23 22 45
“Less confidence o 2 3
_No confidence 0 0 7
Total 24 24 48

Findings in clearly indicates that pupils in both schools have much confidence in their

gutdance and counselling teachers. As demonstrate by the figures above, very few said they

were nol confident with the way counsellors help them in guidance cases towards promoting

discipling in school. As for those who said they were confident with their guidance tcachers

they had their own rcasons as quoted from one pupil who said:

Frankly speaking guidance team in our School | would say it is very effective. Why I have
said su is that. when it comes to recording keeping. such as keeping certificates tor those who

finished School some years back, we are able to have updale information. I someone by

whatever reasons gets another persons’ certificate, it is easier 10 make a [ollow-up and trace
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the person responsible. We have done this on several oceasions. Again we have helped a lot
ol venerable children by connecting them to different organisations. This T would say is an

indication that we are very effective. This infact is one way to clfectively handling of

indiscipline in School, because when pupils discover that the School through guidance is
helping to {ind them sponsors, their behave is somchow regulated, hence good moral
behaviour is upheld on our School

The researcher was concerned with the pupils who indicated that they had no confidence in

their guidance and counselling teachers, one participant in group four during focus

discussions lamented:

There is need for guidance and counselling teachers to have well prepared programme in
which they deliberately meet pupils of all grades, educating them on some of the cases which
pupils may not be aware of. Some ol us {pupils) are found in disciplinary cases possibly
because we don’t know that some of what we do is forbidden by our school. For example,
some of our fricnds have been found with cases, within two days of their being enrolled in
this school. This simply means it is possible that some pupils  commit cerlain cases
unknowingly

Apart from guidance and counselling teachers it was revealed that where possible, some

personnel although they are not in guidance office they equally come to the aid of the pupils

to explain to them on the dangers of indiscipline as pupils. The findings are as shown below

(Sce fig4.1.9)

Figure 4.1.9): Other officers who assist pupils in explaining on dangers of indiscipline

cases in school:

Findings revealed that in the two visited schools, other officers have also taken a deliberate

cftort to assist pupils in explaining to them on the dangers of indiscipline cases to learners. At

School A for instance, findings did indicate that School managers usually talk to their pupils

concerning upholding to discipline in school. One of the teachers did mention that during

school assemblies, the headteacher usually warn the pupils on the dangers of being

indiscipline at school. While at School B, senior member of staff revealed that as a school.

they had a deliberate school policy in which classteachers are suppose to sensitise pupils

during class registration to spare at least five minutc talking about school rules. The following

words were quoted from one administrator:
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As a school. we have put up a deliberately policies in which cach class teacher is expected
to sparc somc minules during registration in the morning. during this period our pupils are
supposed to be reminded of our expectations in terms of discipline in this school. However.
this does not mean that as administration we do not warn them over the same, it is our duty o
do that which is right. But the major challenge is that our school is still in its infant, meaning
that we do not have enough rooms to accommodate all the pupils at once.

Therefore, we have some classes which report in the morning while others come in the
afternoon. In this respect we have problem to meet all of our pupils at once, So we depend on
our able classteachers who are doing a recommendable job to continuously remind them on
good discipline in school so that when they are caught in a web, they have no one to blame
rather than themselves.

The statement above may suggest that classteachers at School B are also performing duties of
guidance and counselling teachers as a way of handling pupil indiscipline cases.

However, it was further revealed that in an effort to handle indiscipline cases in the visited
schoels, guidance and counselling teachers did mention that they were some challenges as

they handle cases. One the School Managers had this say in his own words:

One of the major challenge that we face is that once we have discipline a child, certain
parents, you know, go to higher offices, seek sympathy there and then you receive a letter to
say you rein state such a child back into school. So I'm saying influence from people high up
there in the higher positions sometimes tends to diclate situations {or decisions) in the
School, which 1 think is not proper. That’s one major problem [ have so far faced.

The researcher had an opportunity to interact with pupils to give their views on how best
tcachers can fairly handle indiscipline cases concerning them. One pupil from  School A

during focus group discussion was quoted in her own words:

Onc of the major problems that we face is that once we have a simple disciplinary casc. we
are forced to go and call our parents regardless of where we are coming from. Some of us
{pupils) are coming from far places, so to invite parents over simple cases is not only costly
on our part. but also unfair to our parents who are made 1o abandon their work to come for
simple disciplinary cases. I feel guidance and counselling commitiees should be fair enough
to determine the type of cases which can warrant CPs (calling parents). Because of this that is
why I said, am not happy with their services.

Whilc at School B some pupils cqually had their own views regarding cffective ways of
handling them. From focus group discussions, alot of views, and notable was held by onc
pupil who was heard saying:

At times pupils are not treated equally by the guidance and counselling teachers. Some arc

favoured because they are in relationship with our fellow pupils. Just because they know a

certain pupil they will not be treated like any other. To a larger extent there are some

disparitics. The ones who are not known by leachers will be treated unlairly,
From the statement of the pupil the findings could be that as much as guidance and
counselling teachers handle pupil indiscipline cases, not all of them are doing the work

professionally well. Contrary to pupil’s perception on how indiscipline cases are handled in
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schools, teachers had their own side as noted by from words of one administrator from school

who said:
Another challenge in maintaining discipline in our School is over protection of erring pupils

under the government *aceess’ to education concepts. where expelling crring pupils is now

almost non-existence
4.4 Strategies Guidance and Counselling Teachers could employ in order to effectively
handle Pupil indiscipline cases in Schools.
On whether there are some strategies that guidance and counselling teachers could employ in
order to cffectively handle pupil indiscipline cases in school, several suggestions were
registered from both teachers as well as pupils.
Pupils had their own views on how best their teachers could handle indiscipline cases for the
mutuai benefits of both the teachers as well as the pupils themselves. During focus group
discussion at one of the two schools where the research was conducted, several findings on

pupil’s perception on this were recorded: At School A onc pupil said in his own words:

The Scheol administration should make sure that teachers who are appointed to work in
guidance and counsclling should be those who are interested in pupil’s affairs. Some of the
teachers in guidance and counselling are not available to us (pupils). Somectimes their
language is not good because they seem not to care about our problems.

We need those who are mature enough to work in the department, unlike where some of
them {guidance leachers) are almost our age mates, who take things we share with them
lightly.

Where School counscllors are sharing with everything which is discovered during
disciplinary sitlings is not good because some of us are now secn as if we arc serious
problems. When a pupil has been forgiven by the disciplinary committee, it is important to
keep it us confidential. But when they are shared openly like that, we are considered as being
stubborn.

The lamentations {rom this individual pupil may have suggested that to some extent pupils
may not be very comfortabie to be iabelled as problematic meanwhile, it was simple an cvent
rather a permanent behaviour. Further findings were that once the disciplinary case have been
discussed in confidence are suppose 1o be treated just like that.

However teachers in the visited schools had their own views on possible measures which
could be instituted in order to effectively handle pupil indiscipline cases in schools. The
rescarcher had an opportunity to interview teachers from the two schoals to get their views on
the best strategies which could be employed in order to tackle indiscipline cascs in their
schools. Scveral suggestions come from individual teachers had different opinions; (Sce

figure4.1.9)
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Figure 4.2.0: Teachers views on curbing Pupil indiscipline in Schools.

Possible Strategies | School A School B { lotal
| Frequency Frequency J‘ frequency :
‘ : |
1
Manual Punishment 3 ) 2 5 ]
Involving Parents ' 2 T3 B |
1 Forced Transfers - 1 3 4 {
“Corporal Punishment 0 0 0 |
“Total 6 6 o o
|
| |

Findings were that at School A, half of the teachers who were interviewed proposed manual
instant manual punishiment to the erring pupil are supposed to be instituted immediately the
offence is committed. It was revealed that when punishment to offenders is given alot of time
from the time the offence is committed to the time punishment is instituted, eventually the
punishment may losc its meaning.

While responses from School B revealed that the majority of the teachers felt that forced
translers was the best alternative in curbing indiscipline cases in schools. As to why forced

transiers to the erring pupils, one teacher had this to say:

I think forced transfer is the better option because we are dealing with local pupils who may
want to bring the culture from their homes into school. Here, we have some pupils who feel
they arc more than a teacher simply because their parents have the status arcund this area,
therefore they would love to carry that status from their homes wherever they go including in
school. We have specific families who have failed to control their own children thinking that
schoot would mould them. I think this is not possible so T strongly feel to help such pupils
forced transfer may help such pupils to realise the importance of education.

Findings in the table above indicate that from the two schools, the least option is corporal
punishment. This may suggest that teacher due to government policy in forbidding corporal
punishment in learning institutions, schools inclusive.

Further findings revealed that in an effort to institute some strategies to curb indiscipline
cases, Pupils had own their views which they feel pose as challenges. One pupil from School
A in one focus group discussion had this to say:

However, as regards to the above accusation levelled to the guidance and counselling unit
interms of unfair strategies of handling pupil indiscipline cases, one senior member of staft

who happens to sit on disciplinary committee did explain to me how the
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One ol the major problems that we face is that once we have a simple disciplinary case, we
are lorced to go and call our parents regardless of where we are coming from. Some of us
{pupils) are coming from far places, so to invite parents over simple cases is not only costly
on our part, but also unfair to our parents who are made to abandon their work o come for
simple disciplinary cases. [ feel guidance and counselling committees should be fair erough
1o determine the type of cases which can warrant CPs (calling parents). Because of this, that
is why 1 suid [' am not happy with some of the strategies being instituted by guidance and
counselling in this school.

Further findings revealed that teachers in both schools had clear procedures in addressing
indiscipline cases in schools. [t was revealed that strategies to handle indiscipline cases were
made aware to stakeholders such as parents and pupils themselves. It equally was observed
that at no point did guidance and counselling units in the visited schools carried serious
disciplinary procedures against a pupil without notifying their parents who in this casc are
serious stakeholders in maintaining pupil discipline in schools. As a matter of procedure this
is what one teacher was quoted saying:

A good number of our pupils have already signed commitment forms over cases such as oul

of bounds and beer drinking. By doing so it helps us to regulate their behaviour becausc they

know that any repeat of bad behaviour would automatically send them home without even

calling their parents for another disciplinary sitting, However, it has to be noted that these

commilment forms are signed by both the erring pupil and the parent. The whole ideca is that

no party should complain, when a verdict is passed in an event where the pupil continucs
behaving otherwise.

On whether there could be other strategics which could be employed as a way of handling
indisciplinc cascs in schools rather than what were suggested, one guidance teacher from
schoo! was quoted in his own words:

All the teachers have to be involved in responding to pupils by being closer to them and treat

them as their own children. Wrong dowers should be shown love mostly by the teachers.

When a pupil has gone wrong, they should not be condemned completely to an extent of

chasing them from School. This would mean sending more youths in the streets. | feel each
teacher today should have counselling skills.

The findings here indicate that within the guidance and counsclling personnel. there were
strong obscrvations that indiscipline cases were not the preserve of the guidance tcachers
alonc but cven other teachers who may not be trained in guidance, counselling and placement,

as revealed in the statcment above.
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SUMMARY OF THE FINDINGS
This chapter presented the {indings of the study that was conducted at two Secondary Schools
in Chadiza District of Eastern Zambia. Opinions from the pupils and teachers on the
performance of guidance and counsclling programme in handling pupil indiscipline cases in
Schools were explored extensively. A number of interesting trends have been identified in the
data {rom the two Secondary Schools.

The findings also indicated that there were striking differences of opinions on matters of
indiscipline and how guidance and counselling tcachers can effectively handle them. It was
revealed that indiscipline cases which are committed by pupils in School A which in this case
is a Boarding may not be the same with those in School B which is a Day School although to

a larger extent they are cases which are prominent in both Schools.
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5.1 CHAPTER FIVE: Discussion of the Findings

This chapter discusses the findings of the study carried out from two Secondary Schools
in Chadiza District of the Eastern Zambia. To do this some assumptions to evaluate the
performance of the guidance and counselling programme in handling pupi! indiscipline cases
were advanced and then investigated at School A, a Boarding and School B, Day Secondary
both happened to be public Institutions. Some pupils, teachers as well as Schoo! managers
were interviewed in order to get their views on various perceptions under this study. The
section discussions the responses from the respondents according to what the respondents

advanced.

The results from this study indicated that guidance and counselling programme was available
in the two visited Schools. As regards to pupil’s knowledge of the duties of the guidance and
counselling teachers the findings also suggested that most of the pupils were fully aware of
the rojes of these teachers. This maybe in line with Coyle (2008) who said guidance and
counselling is understood to have three main roles which are personal, educational and
vocational guidance and counselling. 1t revealed that the majority of the respondents

expressed knowledge of what guidance and counselling teachers ought to do in Schools. .

Resuits also further indicated that the majority of pupils who had time to visit the counselling
centre seem to appreciate the duties of guidance and counselling teachers. This maybe in line
with Albert (2012) who explains that guidance and counselling plays a pivotal role in
student’s behaviour management and corrections. Counselling can be used both as a curative

measure in addressing school discipline and to avert/or correct indiscipline among pupils.

Although results provided to the fact that pupils said they were aware of the guidance and
counselling programme offered by School, not all of them accessed these services. The
findings could be in line with writings of Mutie and Ndambuki (2011} who said more
activities should be available to pupils. This may imply that pupils do not have interest in
seeking for guidance and counselling services when need arises. As revealed, half of the

respondents had not yet accessed guidance and counselling services in these Schools.

The study established that those guidance teachers are to some extent available to offer
assistance to the pupils although the number still suggests that alot need to be done, a good
number scem to agree to this a point. While as regards to the types of guidance and
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counselling offered in Secondary Schools, it was revealed that much of what were offered
were educational issues. This may be line with Neuman (2003} who attests that in Schools
counsetlors are told to focus much of their time on record keeping, administration
responsibilitics on the expense of indiscipline. Research also showed that participants were
satisficd with the scrvices rendered by their guidance teachers since they met most of their

cxpectations.

It was also revealed that male guidance teachers are more accommodative to pupils
compared Lo their counterparts. This could mean that females are to some extent not available
when they are needed by clients in this section to offer help. However, reasons as to why such
may be the case may not be so clear, but onc may simply infer that due to some housc duties
such as cleaning, taking care of the entire family could be the possible reason for the low

response of the female guidance teachers towards pupils.

However. slightly over half of the respondents suggested that they would prefer to be
attended to by both male and female guidance and counselling teachers in Schools.

Such unfortunate behaviour from certain guidance and counselling teachers is definitely
against the ministry of general education as documented in the Vision (2030) which records.
that exemplary work ethics, honesty, high human and ethical values, quality consciousness
and the quest for excellence is the desire of this nation. In the study findings also revealed
that in schools there are no proper guidance and counselling structures rather than a group of

only tcachers appointed by the school administration to work under this office.

Unfortunately an arrangement where some stakeholders are left out in guidance and
counsclling structure may not be in line with Akube (1991) who echoes that school
counselling and puidance is enhance-state wide, professional, organisational and other
stakeholders at the state and local level work together to establish common goal and
cxpeclations for their comprehensive school counselling programme. Further results revealed
that a significant number of the respondents showed great confidence in their guidance in that
they were able to keep things which were private as confidential after discussing with the
guidance teachers. The findings agreed with Strong (2003) who stated that, for any guidance
and counselling programme to succeed, there is need for the guidance teacher to uphold the

code of ethics and keep high levels of contfidentiality of the client’s information. It is

44



therefore imperative for the guidance and counselling teachers to maintain confidentiality as

much as possiblc.

The findings further revealed that guidance and counselling teachers in the surveyed schools
could spare their time from their busy schedule explaining on the dangers of guidance and
counsclling to their pupils.

This would automatically indicate that the guidance section is to some extent doing
everything possible to make pupils be aware of the dangers of being indiscipline towards
lcarning. However despite the pupils reporting that guidance and counselling tcachers took
time to explain to them the dangers of being indiscipline as learners, results indicated that
there were some indiscipline cases which came out prominent in the responses ol the
participants. This may suggest that they could be some unresolved issues in school which
may rapture into pupils being indiscipline. This is in line with Kinyanjui (1978) who says,
strike do not just happen but they are often a result of continued unresolved problem by the

school authoritics.

Since the research was conducted at Schools with unique arrangements, the results indicated
that cases which were common at School A were far different from School B. At the day
school studics revcaled that the common indiscipline recorded are combination of beer
drinking coupled with missing lessons while at the Boarding was mainly out of bounds cascs.
this could mean that it may be difficult to monitor the drinking habits of pupils in day
schools since they do interact with many other people after knocking off from School, while
those in Boarding they usually go out of School during weekend when teachers are relaxing at
their homes. This could be in line with, Makinde (1994) who argues that lack of guidance and
counselling services during certain period of the day disadvantage pupil’s interms of carcer
interest, sclf awareness and character formation in our learning institutions. The importance
of guidance and counselling cannot be overemphasised, just like Muti (1999) echoes that
counscHing helps pupils meet their therapeutic needs by helping them make decision or plan

any form of change.

It was also revealed that rather than school counsellors, pupils are equally assisted by other
officers. At School A for instance, findings were that school managers usuaily meet pupils
during school assemblics every after a week to sensitise them on the dangers of being

indiscipline in school. Besides meeting the pupils during assemblies, finding were that each
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head of department was assigned a stream to assist pupils in maintaining high levels of
discipline in school. While at School B findings were that classteachers were also given a task
of performing dutics of a school counsellor 1o help pupils in understanding school rules so
that they may not find themselves with cases in school. From this one may be right to
conclude that schools are doing everything possible to maintain high levels of discipline in

secondary schools.

Similarly the results revealed that guidance teachers need to employ other strategies in order
to effectively bandle indiscipline cases in Secondary Schools. It was further cstablished that
most of the guidance and counselling teachers were not trained in this field.

The results also revealed that slightly over half of the participants indicated that common
issues guidance section presided on are educational as opposed to other issues. However
findings were that in the two schools guidance and counselling section did not have operating

rooms insicad they were using shared rooms.

As rcgards to the availability of guidance and counselling committees, the results showed that
none of the two  schools had formidable committee in place. It was also discovered that at
school B, there was no room for guidance room; instead they were operating from a strong
room for keeping examinations, meaning that during examination period, pupils in this school
have no access to guidance and counselling services which is against the policy of ministry of
cducation. Findings equally indicated that most of the teachers were not even awarc of the
combination of the guidance and counselling committee in a School, this may be against the
guidclines on the administration and management of guidance and counselling in the
education system, MESVTEE (2013) which stipulates that the combination of the guidance
committee in an institution shall include the following:

lleadteacher;

Guidance teacher (School Counsellor)

Two other teachers (male and female)

Two learners (male and female) and

Onc PTA or Board representative

[Mowever it was further revealed that in the two surveyed Schools there were some
misconceptions that when a group of teachers operate in guidance office they constitute a

committee. Therefore there is an urgent need for the relevant authorities to educate the
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Schools on the proper combination of guidance committecs in learning institutions as outlined

in the guideline of the ministry of education.

There are disparities as regards Lo indiscipline cases committed by pupils in Boarding Schools
compared to those at Day School. At Boarding common cases were out of bounce, well at day
the most prevalent were missing lessons. These  disparities could be as a result of
differences in freedom enjoyed by the pupils at the two Schools. Additionally studics
revealed that guidance and counselling does not treasure in sending ailing pupils out of

school, because through such many pupils could be forced to drop out of School.

Mostly when a pupil commits an offence as guidance office, the common punishment is
counselling and involving pupils in simple manual work. The studies also established that
girls are mostly aftfected by indiscipline cases in the two Schools where the surveys were
conducted. The highly recorded cases were immoral related which may have be increased duc
to high levels of poverty since the schools are located in rural place where many people are
peasant farmers. The results also revealed that guidance committee does not only concentrate
on handling indiscipline cases in Schools but also other issues in helping the learner in
realising their goals. This is in agreement with MESVTEE (2013) guidelines which records
that the tunction of guidance committee includes mobilisation of resources required to carry

out the activitics.

However it was also cstablished that guidance committees in Schools were not very ettective
in handling indiscipline cases as they were not fully involved by the school authoritics.

1 guidance is to be relevant to Schools, there is need for this section to be fully involved as
recorded by Davies (2003)

While as regards to the challenges the school face in providing guidance and counselling
programme apart from the internal factors, facts on the ground revealed there are always
some external interference among within the stakeholders in the name of providing education
for all. This includes certain directives Schools receive from higher offices forcing Schools
to take up measures in line with promoting pupils access to education as recorded in Vision
(2030). Teachers also indicated that apart from what the guidance and counselling teams were
doing in handling pupil indiscipline in Schools, there are other members of staff could help in
combating bad behaviour of pupils in Schools. This was in line with literature from Albert

(201 1) who argues: how much support guidance teachers will render to the discipline policy
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in a School largely depends on the relationship that they obtain between other members in

School inciuding administrators.

Finally, the results suggested that due to inadequate training of teachers in guidance,
counselling and placement, limited strategies are being applied to handle indiscipline cases in
schools. This is in fine with Khotari (2004) who argues that the best strategy in handling
indiscipline is by setting realistic goals. This may suggest that some of the strategies teacher
may ermploy in handling indiscipline may not only be unrealistic but also unfair to the pupil

as it may make the dislike school.

48



CHAPTER SIX: Conclusions and Recommendations

6.1 Introduction.

This chapter covers the conclusion of the findings on the study which was catried out on two
sclected Secondary Schools in Chadiza District of Eastern Zambia. To do this some
evaluations of the performance of the guidance and counselling in handling pupil indiscipline
were advanced by some pupils and teachers who were interviewed from the sampled Schools
in order to get their views on various themes under the study. The section also suggests some
recommendations made by the researcher to different authorities based on the findings of the

study.

6.2 Conclusion

Arising from the findings from the respondents, it can be concluded that guidance and
counselling programme werce available in Secondary Schools. However it was established that
most of the guidance teachers in these Schools were not trained for the job. This means that
there was more of what it could be considered as job on training towards guidance and
counselling services.

Additionally the study also revealed that in these Schools there are no adequate rcoms
{olfices) where guidance teachers could effectively operate.

In this regard it can be concluded that guidance teachers had problems discharging their

duties well in the absence of specialised rooms for counseiling

As regards to the availability of guidance committees it was discovered that no single School
had approved composition. What came out from the findings were that Schools only had
teachers in this section who constituted guidance section as opposed to the Ministry of
Education guidelines which stipulates that the guidance committee should be a combination
of the School head teacher, guidance teachers(male and female) pupils (male and female) and
al lcast apparcnt.

[n this regard it can be concluded that most Schools were ignorant about the right
composition of the guidance committees in Schools.

It can also be concluded that unless the School authorities could fully involve guidance
teachers in managing guidance and counselling programme in Schools, they may not be as
effective as expected. 1t was also revealed that indiscipline cases which were common at
Boarding Schools were not the same as those in Day Schools. In this case one may be right to
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conclude that Day Schools had unique indiscipline cases compared to Boarding Schools.
Therefore School managers are supposed to be aware of the sources of cases if at all they arc

to manage their indiscipline cases well in their Schools.

it was also concluded from the results that the most victims in indiscipline cases in the
sampled Schools were girls. This was because most girls are more vulnerable 1o issucs such
as immoral conduct than the boys. For example it was established that the sources of most
such cases were from their homes rather than School.

From the results of the study we may as well conclude that pupils to some extent were
satisfied with the scrvices rendered by certain guidance teachers although there were other
teachers whose behaviour lives much to be desired. Therefore it can be concluded that some
gutdance tcachers were failing their duties as they could not attend to their clients

accordingly.

As regards to the gender which is accommodative to pupils concerns, it was concluded that
male guidance teachers were easily approachable compared to females. It may further be
concluded that female guidance teachers are fond of treating pupils unfairly whenever issues
are taken to them. In this regard it maybe concluded that pupils prefer to be attended to by
both gender as long as they could lessen to their concerns. It can be concluded that pupils in

the surveyed Schools had confidence in their guidance teachers as they discharge their duties.

However, it was equaily concluded that guidance and counselling committees were not
adequately handling indiscipline cases in Schools due to external inference, such as certain
dircctives from higher offices in the name of pupil’s access to education, [t was also
concluded that guidance committees in Schools were not very effective as most of the issues
which should have been handled by the guidance teachers were being done by the School
management.

The study further revealed that the performance of the guidance and counselling programme
in handling pupil indiscipline cases was met with alot of challenges. The challenges include
lack of trained counsellors, unbalanced ratio between male guidance teachers compared to the
females in that there were more maie teachers than females hence disadvantaging a gir! child.
Other challenges included lack of specialised rooms for counsellors and failure by the School

authorities to involve guidance teachers during disciplinary sittings in Schools.
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Moreover it was also established that the guidance teachers in Schools were not working
effectively due to the fact that they were overloaded with periods to teach other subjects they
were trained in, on the expense of guidance programme in which they were merely assisting.

In this respect, the other conclusion could be that guidance teachers had no enough time to
handic counselling related cases which resulted in them being considered as not performing to
the public expectations. All in all it can be concluded that issues of handling indiscipline
cases in Schools cannot be left in the hands of one group but combined efforts may address

the problem adequately.

6.3 Recommendations

The findings of this study have a number of implications for both guidance teachers and other
authorities. As has been argued by Aloyce (2014) who says for the teaching and learning
process Lo take place eftectively in a School, or for a School to maintain standards that are
necessary for the attainment of its goals, a healthy disciplinary climate is needed. The study
therefore has the following recommendations to make to the relevant authorities:

» Ministry of education is supposed to deploy more trained guidance teachers in
Schools as way of enhancing professionalism in guidance and counselling department.

» School authorities should allocate specialised rooms (offices) where counselling
excrcise can take place unlike the current situation wherc guidance teachers are
sharing rooms with other members of staff. This may reduce client’s morale to fully
express their challenges to the school counsellors.

» There is need for the ministry to balance up the gender as there are more male teachers
in rural Schools than females making it difficult for the School management to
allocate cqual number of male and female guidance teachers attending to pupils in
guidance and counselling.

» For pupils 1o access guidance services adequately, there is need for counsellors to
keep themsclves available whenever they are needed.

» School authorities should ensure that any disciplinary action taken toward an crring
pupil is not aimed at punishing a pupil but the undesirable behaviour. In other words,
such action should be impersonal by not being used for revenge or renting one’s
frustrations.

> There is necd for the Ministry of general education to sensitise Schools on the right
composition of the guidance committees as required in the current guidclines for
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administering guidance and counselling in learning institutions unlike the current state
where only tcachers make up guidance committee leaving out other stakcholders, such
as parents and pupils themselves.

» For cffective performance of the guidance and counselling in handling pupil
indiscipline cases in Schools, external interference from politicians as well as other
officers (higher above) should be minimised as doing so undermines the authority of

the Schools to maintain pupil discipline.
6.4 Recommendations for the future Research
Investigate the pereeption of school managers towards their guidance and counsclling

teachers for effective managing pupils with learning difficulties.

Studics should be done to explore the effectives of male guidance teachers in comparison to

female guidance teachers in Secondary Schools.

Studies should be done to assess how guidance and counselling section can effectively

facilitate dialogue amongst teachers with social problems for effective lesson delivery.
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APPENDIX 1
UPLLS FOCUS GROUP DISCUSSION GUIDE

'he information collected from this discussion will be treated with the utmost confidentiality

ind anonymity. Please try to express yourselves as honesty as you can.

—_—

Do you have guidance and counselling at your School?

[Re]

Are you aware of the duties of guidance and counselling teachers in your School?

3. During your stay in this School, how many times have you been helped by guidance

and counselling teachers in accordance with their duties?

I Would vou please give rcasons for the answer you have just raiscd?

. What type of services do guidance and counselling teachers normally offer to pupils in
your School?

. Do you think the services rendered by guidance and counselling teachers meet your
xpectations as a puptl in this School?

AT guidance and counselling teachers are not meeting your expectations, what do vou think
re the reasons?

. What type of guidance and counselling teachers seem accommodative to pupils whenever
hey are faced with challenpe?

0. Given a choice which gender of guidance and counselling teachers would you prefer to

ttend to you needs in your School




1. Would vou please give reasons for the choice for the gender you have just mentioned?

12. How much confidence do you have in your guidance and counselling teachers, especially

when it comes to revealing issues considered confidential to you?

13. Do guidance and counselling teachers help you in explaining on the dangers of indiscipline
as a pupil?

[5. Would you please statc at least any four indiscipline cases committed by pupils in vour
School?

16. Apart from guidance and counselling tcachers, who else assist you to understand vour

challenges in School?

17. Do you think there is anything the administration in can do to improve the effectiveness of

guidance and counselling teachers in your School?

[8. In your view, what do you think your school administration can do to improve the

aperation of guidance and counselling?

19. What advice would you wish to share with guidance and counselling teachers in order to

effectively handle indiscipline cases in your School?

Thank you for your Cooperation.



APPENDIX 2
INTERVIEW GUIDE FOR TEACHERS AND SCHOOL MANAGERS

The information collected from this interview will be treated with the utmost
confidentiality and anonymity. Please try to answer the questions as honesty as you can.

I. Do you provide guidance and counselling programme in your schools?

2. If yes, are teachers trained in guidance and counselling in your school?

(Plcase state their qualification) ------=s----- e S e
3. Which are the common issues ( problems) that you preside over?

5. Hnot, where do you carry out guidance programme?

6 Does the school have established guidance and counselling commitiee

7 What is the combination of guidance and counselling committee in terms of how many
teachers, pupils as well as parents?

8 s the guidance and counselling committee gender sensitive?
% if not how do you think of enhancing the committee

10 How many times does the guidance and counselling committee hold meetings in a tcam?

1T In your view is the guidance committee effective enough in managing guidance and
counselling programme in your school?

12 I yes, how effective is the committee?
(Plcase explain) oo

[3 IN your school, from the following types of counselling, crisis counselling, psychosocial,
facilitative, and preventive and bereavement, which one is available, why do you think
they are the MOSt7 ——ormem oo e e i s e




14 According to your experience, are there any common indiscipline cascs committed by
pupils in your school?
5 1fyes, state any four indiscipline cases committed by your pupils?
) T (ii)-mmmmmmmmmmm o (iii} ~=---m oo
(IV)  mmmmmmmmm

16 Which punitive measures does the guidance and counselling committee employ in trying

to regulate the behaviour of ailing pupils?
(1) e s (i1) mrmmmememm e (111} ===mmmmm e e e e

17 Which gender of pupils is mostly affected by indiscipline cases at your school?

(8 Apart from handling indiscipline cascs, which other services does the committee performs
in your $ChOO!? ——-mmm e

19 How cffective is guidance and counselling committee in handling indiscipline cases at
your school? (Please explain) —mmmsmsem s o s o e e e e

20 In your view, what gender of pupils benefits from guidance and counselling programme at
your school and why?

pupils?

22 Apart from what the guidance and counselling committee is doing do you think there are
other strategies they could cxploy in order to effectively handle indiscipline cases in your
school.

23 If yes, explain briefly how this could be done.

THANK YOU VERY MUCH



