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ABSTRACT

This study was carried out to investigate community involvement in the implementation of Comprehensive Sexuality Education in rural areas particularly in selected secondary schools of Chibombo district of Zambia. The objectives of the study included: to determine the major community stakeholders involved in the implementation of CSE in selected secondary schools in Chibombo district; to examine how head teachers promote community participation in CSE in selected schools in Chibombo district; to establish the challenges that the rural secondary schools face in involving the community in the implementation of CSE in selected secondary schools in Chibombo district and to determine measures which can be put in place to enhance community involvement in the implementation of CSE in rural secondary schools. The research design which was used was Case Study in which qualitative data was collected. Data was collected from 92 respondents: 48 females and 44 males. The 92 respondents were distributed as follows: fifty (50) pupils; seven (7) head teachers; seven (7) heads of department; fifteen (15) teachers; three (3) headmen; six (6) parents and four (4) church leaders. Data was collected using questionnaires, semi-structured interviews, and focus group discussions. The findings of the study showed that teachers, health personnel, parents, chiefs, headmen, church leaders, law officers, and civic leaders were used in the implementation of CSE. The school managers created opportunities for community involvement in the implementation of CSE through the integration of CSE in other programmes in the school such as guidance and counselling, AGMs, infrastructural development, awards day, re-entry policy, controlling of bad behaviour and motivational talks. Traditions, low educational levels and literacy levels, negative attitude to educational programmes, long distance to school, irregular communication between the school and community, the use of English in secondary schools, women willing to be involved but not fully committed, lack of funds from the government and poverty among the members of the community were the major challenges to community involvement in CSE. The measures to be put in place to enhance CSE in rural secondary schools included sensitisation meetings, workshops, opening programmes which were specifically for CSE and include the community. Finally, based on the findings, the following recommendations have been made: The Ministry of General Education must make CSE a standalone subject and must be examinable. There is need to train all in-service teachers in CSE through workshops. Deliberate CSE programmes and activities must be put in place to allow the community to be involved in the implementation of CSE in rural secondary schools. The community must be allowed to use familiar language and not just English when they are involved in the implementation of CSE in rural secondary schools.  
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CHAPTER ONE: INTRODUCTION
1.0 Overview 

This chapter gives an overview of the study by looking at the background, statement of the problem, purpose of the study, research questions, research objectives, significance of the study, limitations, delimitations, theoretical framework, conceptual framework and operational definitions.

1.1 Background

The United Nations Fund for Population Activities (2017, 11) defined, Comprehensive Sexuality Education “as a right-based and gender-focused approach to sexuality education, whether in school or out of school.” This sex education instruction method aimed at giving students the knowledge, positive attitudes, skills and values to make appropriate and healthy choices in their sexual lives. It was also intended that with the provision of such information, students would be prevented from contracting Sexually Transmitted Diseases, Human Immunodeficiency Virus, Acquired Immune Deficiency Syndrome, reduction in the teenage pregnancies and help to lower the levels of Gender-Based Violence. Comprehensive Sexuality Education did emphasize sexual abstinence as the best and safest sexual choice for young people. However, the curriculum and teachers were still committed to teaching students about topics connected to future sexual activity, such as the age to consent, safe sex, contraception such as birth control pills, abortion and use of condoms (Rubenstein, 2017).

Comprehensive Sexuality Education was also aimed at empowering adolescents with life skills such as communication, assertiveness and conflict resolution skills. Therefore, it focused on a holistic way of imparting positive knowledge and information about sexuality and sexual behaviour among the young people as this could enable them to make informed decisions and put into practice their rights and responsibilities as members of the school and community within which they lived. Comprehensive Sexuality Education was also considered as a right-based and also gender-focussed approach. (Braeken and Castellanos, 2016).

Comprehensive Sexuality Education was introduced in the Zambian education system that was in primary, secondary and teacher training colleges as one way of adding more to the provision of Reproductive Health and Sexuality Education and also as part of the human rights. The International Conference on Population and Development which was held in Cairo in 1994 did affirm that Sexual and Reproductive Health and Rights are also human rights. Due to this affirmation, several international instruments contributed to the global consensus on how reproductive health was intrinsically linked to other fundamental human rights (UNFPA, 2017). The government of Zambia signed and committed to putting into practice the Sexual and Reproductive Health and Rights in the country. 

The Sustainable Development Goals were another reason why Comprehensive Sexuality Education was introduced in Zambia. These goals were formulated at the United Nations Conference on Sustainable Development in Rio de Janeiro in 2012. The main objective of the SDGs was to produce a set of universal goals that met the urgent environmental, political and economic challenges which were being faced by the world (United Nations, 2015). The SDGs were a replacement of the Millennium Development Goals which were a global effort in 2000 to handle extreme poverty and hunger, to prevent diseases which were deadly and also to make primary education accessible to all children regardless of their background were among the priority objectives.

The Government of the Republic of Zambia had also committed itself to achieving the Sustainable Development Goals of the 2030 Agenda for Sustainable Development which were adopted by 193 countries of the United Nations in 2015 at a historic United Nations Summit (United Nations, 2015). These goals were seventeen and among these were those connected to the Sexual and Reproductive Health and Rights (SRH&R). The following goals of the SDGs were connected to SRH&R: Goal (3) which looked at good health and well-being. This Goal was to ensure healthy lives and promote well-being for all at all ages; Goal (4) was on quality education and was to ensure inclusive, equitable, quality education and a promotion of lifelong learning opportunities for all. Another Goal was Goal (5) which focused on gender equality. The Goal was to achieve gender equality and empower all women and girls. Goal (10) was another Goal that was connected to SRH&R. This Goal aimed at reducing inequality within and among countries. Lastly, Goal (17) which focused on partnerships for the goals that were to strengthen the means of implementation and revitalise the global partnership for sustainable development.

The alarming levels of school dropouts due to pregnancy-related issues was another reason for the introduction of CSE in Zambia. The Ministry of Education Statistical Bulletin stated that in 2007 to 2009, over 17 000 cases, in 2010, over 11 000 cases and in 2011 over 15 000 cases of dropouts were due to pregnancy-related issues (MoE, 2013). Sexually transmitted infections including HIV and AIDS were very common among the age groups of 15 to 24 (Zambia Demographic Health Survey, 2010). The 2010 population bureau also reviewed that 12per cent of the girls and 16 per cent of the boys experienced sex before the age of 15 (MoE, 2013). Further, investigations were made on the quality of Reproductive Health and Sexuality Education which were given to learners in schools. All these findings were an indication that there were sexually related challenges in the school and that solutions had to be found for these challenges.

In 2011, the Government of the Republic of Zambia enacted an Education Act No.23 and in Section 108(1) (i), the Act empowered the Minister of Education to amend the curriculum to introduce Comprehensive Sexuality Education (UNFPA, 2017). In 2013, the Comprehensive Sexuality Education framework was developed and distributed to all schools. The curriculum’s target was children between the ages of 10 to 24 who were in Grades 5 to 12. Comprehensive Sexuality Education curriculum was also introduced in the teacher training colleges to equip the student teachers with knowledge to implement CSE in schools they were going to be teaching.

Cross-cutting issues were also included in the CSE curriculum and were focused on all aspects of human sexuality.  These aspects were placed under themes such as human development, relationships, values, attitudes and skills, culture, society and human rights, sexual behaviour and sexual reproductive health. In Zambia, CSE was not a standalone subject but its content was integrated into subjects which were standalone. In Primary and Junior Secondary Schools, CSE was integrated into Integrated Science, Religious Education, and Social Studies. At Senior Secondary, CSE had been integrated into subjects such as Biology, Civic Education, Religious Education, and Home Economics.

The inclusion of CSE in the curriculum was very vital especially in schools and communities where young people were at the stage of life when sexual issues affected them more and they did not know how to handle them. The issues included puberty, pregnancies, sexually transmitted diseases, HIV/AIDS, abortion, self–esteem, how to handle relationships with the opposite sex, communication skills, Gender-Based Violence, and human rights. It was for this reason that CSE provided young people with the age-appropriate, culturally relevant, and scientifically accurate information (MoE, 2013).

The education system could not function in isolation or without the involvement of the community in implementing its activities and some parts of the curriculum, which had cross-cutting issues, such as Comprehensive Sexuality Education. The communities provided the learners and resources that were needed for the effective functioning of the schools, therefore, the was need for the people in the community to be involved in activities that were being implemented in schools. According to Sanders (2003:162), “Community involvement in schools refers to the connections between schools and individuals, businesses and formal and informal organisations and institutions in a community.” The provision of quality education had been placed on the school, however, there was more to education than just providing the academic work for the learners within the confinement of the classroom in the school. This was because the process of providing education goes beyond teaching and learning in classrooms. The support, which was needed for teaching and learning, required the urgency to address students’ social needs as well as their academic ones and this broad-based support was essential to closing achievement gaps (United Nations Educational Scientific Cultural Organisation, 2007). There was a need to look at the social needs of the learners, which required community involvement. Community support of the educational process was considered as one of the characteristics common to high performing schools (Henderson and Mapp, 2002).

Issues, which described community involvement, included, parenting, communicating, volunteering, learning at home, decision-making and collaborating with the community (Epstein and Salinas, 1992). Community involvement in implementation implies that programmes and activities could be created and also added on to the education process within the schools’ mission and goals. Hence, this involvement could lead to building very strong community support, strengthen the relationship between school and the community within the location, leading to high levels of student achievements.

Education had a big function in building the character of individuals. Through schools, education enabled changes in the social order of any given society. Therefore, community involvement in the implementation of programmes, activities and some cross-cutting issues found in the curriculum was very important. There was a need for a good relationship between the school and the community as the school was an agent of change. School-community relationship was a two-way symbiotic arrangement through which the school and community worked with each other to realise the goals of the community and vice versa. The community needed the school for its survival and progress (Bakwai, 2013). Additionally, the school was part of the community and belonged to the community where it was located. Hence, the need for community involvement in the implementation of educational programmes and activities such as CSE in schools.

Communities had values, ideas, norms and beliefs, which were to be perpetuated by the school being a social institution and the pupils in the school came from the community (Aminu, 2006).  Schools and communities had to work closely with each other to meet their mutual goals of provision and management of education as well as teaching, learning, and enforcement of processes (Bibire, 2014). This could result in both the school and the community strengthening and developing each other and could provide for both educational renewal and community regeneration (Sa’ad and Sadiq, 2014).

Most countries could not manage to fully depend on their government for the provision of all that was needed in the education system and so the need for the participation of the community. Community involvement was one of the effective ways, which could be used to organise resources to bring about improvement in the education, which was provided by the government of a country. According to Sharma (2016:8), “community involvement in education facilitates the identification of community-specific education issues and informs the development of strategies to remove barriers to access and quality in education within a given community.”

The school as a social institution had a connection with the community within which it was located. Therefore, the school was also connected to the issues, which affected the community, and it was able to have an impact on the growth of the members of the community. Sharma (2016:8) says, “Strong, sustained community participation in the management of local schools can enhance transparency and accountability in the education system and promote a sense of ownership, agency and responsibility for positive change.” People involved in policymaking must consider putting in place policies, which focus on the needs and expectations of the community.

The involvement of the community in the implementation of programmes and activities in school was of great importance. This was because if the community was involved in implementation, it could lead to an increase in the range of the knowledge, understanding or even experience of the learners in school and also a boost to the learning process. The members of the community could bring something new, different and interesting to the classroom situation, thereby further involving the pupils’ experiences (Magazine for Alumni and Friends Connected, 2010). As a result of community involvement in the implementation of programmes and activities, a good relationship was created between the community and the school leading to them having feedback on issues, which were being implemented in the school. 

A number of areas were positively influenced, especially the fact that the pupils learnt to interact with the real world in an interesting manner alongside their academic learning (Magstadt, 2009).   School managers realised the importance of community involvement in the implementation of programmes and activities, which enabled them to create an environment where the community was given opportunities in the implementation process. Many educational innovations of recent years were based on the strong foundation of community support and participation and as a result of both a process and a product approach (Laurence, 2010).

Education involved a lot of things and the teachers were not the sources of all knowledge. Additionally, learning was not just confined to the classroom situation or just within the school. This demeaned and stole the value communities and other stakeholders were capable of adding to the complex and fluid curriculum implementation (Burkill and Eaton, 2011). Community involvement was not limited to the monetary contribution, the support of the construction of the school and anything outside the classroom (Laurence, 2010). Community involvement in schools had always been there in many African countries and was a response to the failure of the government’s provision (Rose, 2003).

Policymakers, educators and others who were involved in education were searching for ways to make use of the limited resources efficiently and effectively to identify and solve problems in the education sector to provide quality education for children. Their efforts had contributed to realising the significance and benefits of community participation in education and had recognised community participation as one of the strategies to improve educational access and quality (Uemura, 1999).

1.2 Statement of the Problem

Comprehensive Sexuality Education was being taught in secondary schools of Zambia (MoE, 2013). This meant that within the school environment, the youths were equipped with accurate and scientifically proven information concerning the knowledge, skills, attitudes and values about sex (UNFPA, 2015). However, despite the implementation of CSE in schools, issues such as increasing levels of teen pregnancies (MoE, 2013), child marriage (ZDHS, 2010) and STI including HIV and AIDS prevalence among the youths in schools (ZDHS, 2010) continued to affect the schools negatively especially in the rural areas (Matengo and Tembo, 2008). This was an indication to say the teachers could not manage to combat such issues, which continue to affect the school and the community negatively, on their own. There was need for members of the community to be involved in the implementation of CSE particularly in rural secondary schools where most of the learners were at the adolescent and puberty stages of their lives. One of the conditions needed for the successful implementation of CSE programmes was an enabling environment, which encompassed positive cultural norms, and values, infrastructure needs as well as policy level and community-level support (UNESCO, 2000, Chau et al., 2016). The Community needed to be involved in the implementation of CSE especially in the rural areas, which were bound by their cultural practices, and traditions, which prohibited people to talk about sexual issues publicly (Tolosi, 2004). Other information from the community was also in conflict with sexual issues that were taught in CSE. However, if the community was involved in the implementation and empowered with the accurate and scientifically proven information about CSE, which looked at right-based and gender-focused approach, problems of teenage pregnancies, abortions, child marriage, STIs, HIV/AIDS, and also GBV which negatively affected the schools, as well as the communities, would be solved.

1.3 Purpose

The purpose of the study was to investigate community involvement in the implementation of Comprehensive Sexuality Education in rural areas particularly in selected secondary schools of Chibombo district. 
1.4 Research Objectives

1.4.1 General Objectives 

To investigate the community involvement in the implementation of Comprehensive Sexuality Education in the rural areas particularly in selected secondary schools in Chibombo district.

1.4.2 Specific Objectives  

(i) To determine the major community stakeholders involved in the implementation of Comprehensive Sexuality Education in selected secondary schools in Chibombo district.

(ii) To examine how headteachers promote community involvement in the implementation of Comprehensive Sexuality Education in selected secondary schools in Chibombo district. 

(iii) To establish the challenges that the rural secondary schools face in involving the community in the implementation of Comprehensive Sexuality Education in selected secondary schools in Chibombo district.

(iv) To determine measures which can be put in place to enhance community involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools. 

1.5 Research Questions

(i) Who are the community’s major stakeholders involved in the implementation of Comprehensive Sexuality Education at selected secondary schools in Chibombo district? 

(ii) What ways do headteachers use to promote community involvement in the implementation of Comprehensive Sexuality Education in selected secondary schools in Chibombo district?

(iii) What are the challenges that the rural secondary schools face in involving the community in the implementation of Comprehensive Sexuality Education?

(iv) What measures can be used to enhance community involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools?

1.6 Significance

This study may add value to the existing information on Comprehensive Sexuality Education. It could help school managers to come up with suitable and better ways of implementing policies, programmes and activities, which would involve the immediate community within which the schools are located. This could also enable learners and the community to have the accurate information, which was needed to solve the problems affecting the country such as teenage pregnancies, abortions, child marriage, Gender-Based Violence, and defilement.

1.7 Limitations

The study was not applied to all secondary schools in the rural areas of Central province of Zambia instead, due to time and space factors, the study only sampled selected secondary schools in the rural district of Chibombo in the Central province of Zambia. Therefore, the findings may not be generalised to all schools in Chibombo district of the Central province. 

1.8 Delimitations

This study was limited to selected secondary schools in the rural area of Chibombo district of Zambia and not any other schools within or outside Chibombo or the Central province.

1.9 Theoretical Framework

This study was guided by the Social Capital Theory according to Robert Putnam’s Approach. The relationship between the school and the community where it is located for both to work together in the implementation of educational activities and programmes is important. According to Agneessens (2006:5), “The need to construct bridges between the teachers and the communities in implementation is the Social Capital Theory excitement.” In trying to involve the community in the implementation of programmes and activities with the schools, it was vital to look at the things that were important to both the school and the community.

Social Capital was used by Putnam to describe those substances that count most in the daily lives of people, which included goodwill, fellowship, sympathy and social intercourse (Putnam, 2000). Social Capital was the collective value of all social networks and the inclinations that arise from these networks to do things for each other (Putnam, 2000). Putnam explains that social connections as individuals and as a community provided us with value and that we get value through four ways and these are: Information which we get through social networks, that is, talking to other people; Reciprocity that is, people that have relationships and connections help each other; Collective Action which means, working as a group, action has a lot more impact than an individual action that you might take. As people work together, a foundation of a relationship connection is built with trust, which can be put to use in the future; and Identity and Solidarity, which brings about a sense of empowerment when we are connected to a community and are members of that community (Putnam, 2000).

There was need to understand the application of Social Capital Theory about community involvement in the implementation of Comprehensive Sexuality Education. Building social networks and trust with shared norms, values and understanding are key issues in the Social Capital Theory. Therefore, the school managers, as well as the teachers, needed to consider these issues in involving the community in the implementation of Comprehensive Sexuality Education. Schools had become more effective centres of learning when the parents and local communities were closely and actively involved (Tedin and Weiher, 2011).

There was need for schools to involve the community even when the curriculum had been amended so that both had knowledge and information on what was being taught in school. Regular involvement of the community in the implementation of the curriculum enabled the schools to get assistance from interest groups and stakeholders as support pillars of teacher effort (Mufanechiya and Mufanechiya, 2011). Social networks were being created through the community involvement in the implementation of programmes and activities in schools as supported by the Social Capital theory.

1.10 Conceptual Framework 

The word Conceptual comes from the word concept. Kasonde (2013:24) says, “A concept is a word that speaks for several coherent ideas.” Svinicki (2010:5) defines Conceptual Framework as, “an interconnected set of ideas about how a particular phenomenon functions or is related to its parts.” It helps to understand the relationship between ideas and how to interpret them. In this study, school managers were the ones who made sure that programmes and activities were being implemented in school. Therefore, the school managers had the powers to create opportunities for the community to be involved in the implementation of programmes and activities within the schools.

Imparting of positive attitudes and knowledge on the learner must not be restricted to the members of staff in a school but also the community members within the location of the school. This entails that Comprehensive Sexuality Education needed the participation of the community in its implementation. The headteachers, heads of department, heads of sections and teachers have a responsibility of educating the parents and the community of any policies, programmes or activities that were supposed to be implemented in schools. This could help in the effective implementation of Comprehensive Sexuality Education programmes and activities at the school level. Comprehensive Sexuality Education dealt with issues that were cross-cutting and which affected the school and the community. Hence, the need for community involvement in the implementation of CSE. The focus was that of imparting accurate and scientifically proven information on the learners, which could help the learners to make the right and healthy decisions. There was need for the school headteachers, heads of department, heads of sections, teachers and the community to come together and have one voice when imparting the acceptable attitudes and knowledge of CSE on the leaners as shown in Figure 1.1 below.

Figure 1.1: Community Involvement in the Implementation of Comprehensive Sexuality Education
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Note: CSE Means Comprehensive Sexuality Education

1.11
Operational Definition of Terms
Community Involvement
These are efforts that are made to bring the various people in society together to find solutions to the problems and challenges that are being encountered. In this case, the focus is on people participating in the implementation of policies and activities within the secondary schools.

Community
This is a small or large group of people from the same geographically located area with different characteristics and backgrounds, which are connected by social ties. Paul et al., (2012:14) define a community, “as a group or network of persons who are connected (objectively) to each other by relatively durable social relations that extend beyond immediate genealogical ties and who mutually define that relationship (subjectively) as important to their social identity and social practice.”

Comprehensive Sexuality Education
This is a curriculum-based and right-based approach, which uses participatory methods, integrates a focus on gender, includes linkage to relevant services, and aims at giving the learners knowledge, attitudes, skills, and values to make appropriate and healthy choices when it comes to sex-related issues in their lives. (UNFPA, 2014).

Culture
These are ideas, customs, traditions, and social behaviour of specific people in society.

Implementation
This is the process through which decisions made or planned are put into action, effect or executed. Ideas, which have been planned, are not just left on paper but are brought into reality through the process of putting them into practice.

Involvement
This is the ability to take part in something. An environment is created where an individual or individuals participate, leading to relationships, which are better, and set goals can be achieved.

Sexuality Education
This is the learning process that involves issues to do with sexual behaviour. According to UNESCO (2009:2), it is an “age-appropriate, culturally relevant approach to teaching about sexuality relationships by providing scientifically accurate, realistic, non-judgmental information.” 

Stakeholders
These are individuals, groups of people, or organisations that can affect the decisions and actions directly or indirectly in an organisation.









CHAPTER TWO: LITERATURE REVIEW
2.0 Overview

This chapter presents literature reviewed on Comprehensive Sexuality Education, how it was being implemented with the community involvement globally, regionally and locally. It also looks at the rationale for community involvement in schools, barriers to effective community involvement in schools and challenges to education in rural areas. Religious views on Comprehensive Sexuality Education are included. 

2.1 Rationale for Community Involvement in Schools

For the process of learning to take place effectively, there was need to involve people who were near the learning places in the implementation of education programmes and activities. The community and the schools were usually affected by the same problems and challenges, hence, the need for both to work together to create solutions to their problems. The Dakar Framework of Action did call for developing responsive, participatory, and accountable systems of educational governance and management (UNESCO, 2000). Community involvement which was also a synonym for community participation and community engagement enabled better ways of running the education system when it came to transparency, accountability and also efficiency. Through the involvement of the community, there could be flexibility so that the responses were more effective to the diverse and continuously changing needs of learners (Kumar, 2013). The processes of community involvement were strengthened by a management information system that benefited from both new technologies and community participation to produce timely and relevant accurate information (UNESCO, 2019). 

In the United States of America, community involvement was closely linked to economic competitiveness and that the primary responsibility of the school was to prepare the nation’s workforce (Berger and Fisher, 2013). Community involvement was also vital for student well-being because families, neighbourhoods, children, and youths despite the prevailing circumstances of social-economic background, were growing up without the social capital necessary for their healthy development (Sanders, 2003). Through community involvement, social capital was created and exchanged through positive, caring relationships in which knowledge, guidance and values were shared (Coleman, 1988). Proponents of community involvement asserted that through a variety of community volunteer and service integration programmes, schools could become islands of hope for students whose social environment were increasingly stressed and fragmented (Dryfoos, 1998).

Some community stakeholders that were involved in schools included the law enforcement officers. These were people such as police officers. Law enforcement officers were qualified in handling criminal offences in schools. Schools in the United States of America did make use of law enforcement officers. According to national research conducted by Coon and Travis (2005:5), “one way that many schools have chosen to address safety concerns is by having greater law enforcement involvement in their schools.” The USA report also indicated that most of the school principals relied predominantly on public law enforcement (Coon and Travis, 2005). Reasons for involving the law enforcement officers included to help in handling school violence, crime prevention, teaching drug awareness education classes, mentoring as part of policy efforts, safety education classes and alcohol awareness prevention (Coon and Travis, 2005).

After India got its independence, the education system received immediate attention as the governance of school education was largely given to the states government and this brought about decentralisation in public governance, particularly in education (Kumar, 2013). This meant that the education system in India had started a process by which educational activities such as planning, decision making and implementation had been moved away from a central authoritative location or group to a local level. For the implementation of decentralisation to be successful in India, there was a need to establish mechanisms below the state level and it was in this context that the concept of panchayati raj and the community development framework was adopted (Kumar, 2013). The involvement of the community in schooling helped improve the relevance of provision according to need and when schools were brought closer to the community, India developed an interface between the school and community which had been a major policy focus (Kumar, 2013).

The school had been given a lot of responsibilities and on its own, it could not manage to sort out all the responsibilities especially with the increasing number of learners. In urban and rural areas of India, schools were overwhelmed by the social and emotional needs of children who were growing up in poverty (Shore, 1994). There was need for additional resources for the learning and teaching process to be successful. The school could not isolate itself from the community because additional resources, both human and material were housed in students’ communities (Epstein, 1995).

Political and economic shifts that happened in the early 1990s in Zambia, led to a large number of uneducated children (USAID, 2019). When there was no public school nearby and also the inabilities of many Zambians to pay for the education of their children, the communities began to develop their own schools. Teachers and learners were coming from communities, which meant that the community did involve itself in the provision of education through the actual teaching, and learning in the schools they formed. As a signatory to the Convention of the Rights of a Child, the 1990 Education for All and the Millennium Development Goals, Zambia recognised the critical role the community played in the provision of education. The Ministry of Education also signed a memorandum of understanding with the Zambia Secretariat for Community Schools in 2001 (USAID, 2019). This was intended for providing universal quality basic education and increasing enrolment through the creation of community schools.

Community involvement in schools was very important because it helped in building and maintaining healthy communities. In the case of the community involvement in the implementation of Comprehensive Sexuality Education, it could empower both the members of the community and the learners in the school to have accurate and scientifically proven information to make better choices in their daily lives. In rural communities, the educational, social and recreational needs of the rural population can be enhanced by utilising local school facilities and expertise and the school can use the community as a learning resource (Sanders, 2003). According to Keith (1996), schools should develop a horizontal tie with the community to foster social networks, educational and economic opportunities, enhancing cultural richness to social and economic growth, and developing school-community collaborations. This requires healthy communities in serving the youths.

Comprehensive Sexuality Education, being curriculum-based, uses the participatory method. For this reason, is the community and not only the school managers and teachers need to understand the school curriculum. Implementation of the curriculum starts with multiple decision-making points when the individual teacher decides to put a curriculum into use through the practical processes (Burgess, Robertson and Patterson, 2010). According to Ndawi and Maravanyika (2011:68), “Curriculum implementation is the process of the school facilitating the interaction between the learner and the curriculum.” The key person who is fully involved in curriculum implementation is the teacher. However, there is need to involve the community in the implementation of Comprehensive Sexuality Education and the school must create opportunities for the community to be involved. This study, therefore, aimed at investigating community involvement in the implementation of CSE.
Community involvement in the implementation of the school curriculum has been neglected. In Ethiopia and Zimbabwe, the literature reviewed showed that curriculum implementation does not pronounce community participation in contentious and sensitive areas of lesson planning and instruction, classroom management, the conducive learning environment, and lesson evaluation (Swift-Morgan, 2006, Nyoni and Mufanechiya, 2012). 

Schools in most rural areas of Zambia usually involve their traditional leaders when planning, making decisions and implementing programmes and activities in school. Most countries in the world have come to accept and recognise the importance of traditional leaders as the custodians of their culture (Mbokozi, 2015). Traditional leaders have got influence on people especially in the rural areas and are also given a lot of respect. Thus, traditional leaders are regarded as the true representatives of the people (Logan, 2008). According to the study done by Mbokazi (20015: iv) in KwaZulu-Natal in South Africa, “the context of the interaction between the traditional leaders and school governance provided an important platform where issues of school development, safety, security, school partnership, and identity can be interrogated and facilitated.” It is for this reason that community involvement in schools especially in the rural areas must include stakeholders such as the traditional leaders. 

2.2 Implementation of Comprehensive Sexuality Education

There have been a lot of cases of teen pregnancies and sexually transmitted infections including HIV and AIDS among the youths in the United States of America (USA). Sex education has been an important public health policy issue in the USA over the past four decades (Leung et al, 2019). According to Hall et al., (2016) There was a singular Abstinence Only Until Marriage (AOUM) approach to sex education which was being implemented in 49 states, in schools, in the late 1990s. As the years went by, it was noted that Abstinence Only Until Marriage in reducing risky sexual behaviours was not effective as indicated by empirical evidence. The Abstinence Only until Marriage approach was not effective because despite being introduced in schools, the young people were indulging in risky sexual behaviour. As a result, the Abstinence Only Until Marriage approach was proposed to be eliminated and replaced by a more comprehensive programme which was able to put into consideration the reality that teens were indulging in sex and this was under the Obama administration (SIECUS, 2019). There was also an increase in budget allocation to programmes involving teenage pregnancy prevention which equipped the youths with the necessary skills to ensure lifelong sexual health and wellbeing (SIECUS, 2019). Trump’s administration has gone back to the approach of abstinence and puts funding on programmes which support abstinence, sexual risk avoidance, and encourage sexually active youths not to indulge in sex (Belluck, 2018).

Sex education has been mandated according to the states, districts, and schools in the USA. Different states and school boards have the powers to determine the implementation of federal policies and funds for sex education. In the USA, there is lack of cohesive and consistent policies governing the implementation, hence, there has been a lot of criticism on the subject as it is considered to be a highly diverse patchwork of sex education laws and practices (Hall et al., 2016). 

Comprehensive Sexuality Education is gaining popularity and supported by many organisations due to the evidence, which is indicating that there is a delay in sexual activity and decreasing risky sexual behaviour among young people (Christensen et al., 2017).

Christensen et al., (2017) explains that although Comprehensive Sexuality Education programmes have the potential to improve the sexual health and well-being of young people, many social conservative rural states in the USA have laws and policies restricting school-based Comprehensive Sexuality Education and supporting abstinence-only education. The authors were able to describe what should be involved in the process of building a community-university partnership to implement a community-based sexuality education programme for high- risk young people. It was further stated that community-based sexuality education programme is important, however, it should include the following components: establishing local connections and legitimacy; adapting and tailoring programmes to meet community context; sustainability planning and flexibility, persistence and patience (Christensen et al., 2017). 

Implementation of sex education is done according to the states and also individual schools do have autonomy on how and when to teach it in the USA. Sex Education in the USA is often included as part of health and physical education curriculum in secondary schools and it is delivered by health and physical education teachers. However, there remains a lack of evidence-based conceptual models on Comprehensive Sexuality Education for adolescents in the USA. The USA is making efforts which encourage adolescent’s sexual health, however, teen pregnancy rates in this country continue to be ranked as the highest among Western countries (Leung et al, 2019). Therefore, there is need for the schools to involve the communities in the implementation of Comprehensive Sexuality Education as this could help adolescents to have both school and real-life experiences from the community and apply them in their daily lives. 

Literature from China shows that sex education in China began in the 1960s and it focused on family planning and contraceptive knowledge (Research Office, 2019). The Research Office (2019) records that in 1971; a memorandum was issued by the Education Department, which suggested the inclusion of sex education topics in some formal subjects in all Hong Kong schools. A more detailed guideline on sexuality education in secondary schools which had recommendations on topics, resources and references for promoting relevant programmes was revised in 1986, and in 1997, it was revised to strengthen the promotion (Research office,2019). The guidelines which were created in 1997 included key concepts such as human development, health and behaviour, interpersonal relations, marriage, family, society and culture in sex education and this framework was used only for reference.

The Education Department did integrate sexuality education into the curriculum of Moral and Civic Education in 2000 and was revised in 2008 to help schools in implementing sexuality education systematically (SIECUS, 2004). The disadvantage of this curriculum is that it looks at a social and sexual relationship without considering emotional and moral competence, which are part of the psychological development, hence, it is considered to be shallow in manner (Leung et al., 2019).

The implementation of sexuality education in schools is suggested by the government of China as “life education” (Ying and Tsang, 2002). Teachers are also encouraged to take up sex education that covers wider topics through the use of various teaching resources and learning activities (Fok, 1997). Most schools in Fok’s survey reported that sex education is provided by adopting the comprehensive approach that aims at preparing the students for expressing their sexuality appropriately but not just focusing on the prevention of negative consequences of casual sex (Fok, 1997). However, most schools still passively depend on the school social worker, community resources and Non-Governmental Organisations in carrying out sexuality education (Lee, 2005). It is for this reason that this study focuses on community involvement in the implementation of Comprehensive Sexuality Education. This does not mean that the school and community will work independently but both will work together using scientifically, accurate, and age-appropriate knowledge.

Mchunu (2007), did a study on the Teacher’s perception of the teaching of Sexuality Education in secondary schools in the Pinetown district of South Africa. It was stated that teachers had an obligation to teach sexuality education since it was part of the Life Orientation curriculum. This study was conducted on the basis that most adolescents in secondary schools were sexually active and curious. The findings of this study revealed that there are a lot of challenges which are associated with teaching sexuality education even when it was taught to learners in school in South Africa. The challenges included parent resistance, conservative cultural and religious education, poor policy and inadequately trained or poorly motivated teachers (Mchunu, 2007). However, this study did not look at the community involvement in the implementation of Comprehensive Sexuality Education, which the current study intended did.

Bwalya (2012) did a study in Zambia to investigate an ethical perspective on how the “UNESCO International Guidelines on Sexuality Education” can be implemented in Zambian secondary schools. It also assessed the curriculum at the time of the study on sexuality education. The study further explored the informants’ views concerning the implementation of school-based sexuality education in Zambian secondary schools, gave an ethical evaluation of how the UNESCO International Guidelines on Sexuality Education can be implemented in the Zambian secondary schools (Bwalya, 2012).

The findings showed that at the time of the study, the Ministry of Education did not have a serious policy on sexuality education in schools despite the Zambian education policy, Educating Our Future, having a statement on teaching sexuality education in schools. The curriculum for the secondary school indicated that the young people learnt about sexuality education in Environmental Science, Biology, Civic Education and Religious Education. However, at the time of the study, the subjects did not cover the important information and skills that young people needed and some of the subjects were optional except Environmental Science, which is compulsory at the junior secondary. (Bwalya, 2012). This meant that those learners who were not taking some of the optional subjects were not benefiting from sexuality education in secondary schools.

It was noted that very few parents talked about issues concerning sexuality with their children due to certain social norms or because they were too busy. Additionally, some parents were against school-based sexuality education because the programme in school discussed sexual issues in a crude way such as the use of condoms and contraceptives, which they believed, encouraged the young to indulge in premarital sex (Bwalya, 2012). Even though the researcher did look at the implementation of the UNESCO International Guidelines on sexuality education in secondary schools of Zambia, the study did not look at the community involvement in the implementation.

Simasiku (2012) did a research study on Sex Health Education in selected high schools of Lusaka, Zambia. It focused on exploring ways and means of strengthening sex health education at the high school level in Zambia by analysing and exploring ways to improve policy provisions on sex education. Not providing students with adequate sex education is breaching their right to sexual and reproductive health care information and services. Consequently, girls are more affected because they suffer alone due to having lost their virginity, falling pregnant, dropping out of school, and facing as inexperienced mothers all the complications of childbearing at a tender age. For girls who choose to terminate their pregnancy, they usually do it illegally based on ill-formed choices and using harmful, life-threatening substances (Simasiku, 2012).

Simasiku (2012) found that there was no single policy on sex education and little or no framework for implementing the scattered references made to it in several policy documents. It is for this reason that teachers limited their teaching of the subject to no more than simply mentioning HIV and AIDS on passing during the teaching of core academic subjects. The implementation of sex health education was hampered by religious and traditional beliefs; adults view young people as children and simply encourage them (especially girls) to abstain from sex until marriage (Simasiku, 2012). The researcher did recommend the importance of reinforcing community sensitisation on healthy and sensitive sex education. However, the researcher did not look at community involvement in the implementation of Comprehensive Sexuality Education in secondary schools.  

Jere-Bedding, Chakulimba and Mbozi (2017), wrote an article, which focused on the appropriateness of elements that support the integration of HIV and AIDS education in Teacher Education Programmes in Zambian Colleges of Education. The article established that the appropriateness of the content, method of teaching, and learner assessment which are essential characteristics that support the integration of HIV and AIDS education in teacher education programmes were inadequate in most areas (Jere-Bedding, Chakulimba, and Mbozi, 2017). It was because HIV and AIDS education was cut across many subjects like Sociology of Education, Mathematics, English, History, Geography, Environmental Science, Civic Education, Religious studies, which left it fragmented in an already overloaded curriculum, which made the delivery of content difficult (Jere-Bedding, Chakulimba, and Mbozi, 2017). 

The study revealed that student teachers acquired knowledge about HIV and AIDS whereas learners’ assessment was not adequately managed; HIV and AIDS were not examinable at the college level as it was attributed to lack of teaching and learning materials; lecturers focused on core subjects such as Mathematics, History, Religious Education and Geography as the content of HIV and AIDS was not properly packaged (Jere-Bedding, Chakulimba, and Mbozi, 2017). This study also revealed that it was considered taboo for elders to talk about sex and HIV and AIDS and that some lecturers and teachers felt that some contents were not suitable for certain age groups that teacher trainees were going to teach upon completion of their training (Jere-Bedding, Chakulimba and Mbozi, 2017). The study also revealed that some lecturers and teacher trainees felt that some of their colleagues taught using only familiar information, which they were comfortable with to teach (Jere-Bedding, Chakulimba and Mbozi, 2017).

The article focused on the integration of HIV and AIDS education in teacher education programmes in Zambian Colleges of Education. HIV and AIDS are just one of the components of Comprehensive Sexuality Education. The article also focused on HIV and AIDS in Zambian Colleges of Education and not secondary schools. The study did not include community involvement in the implementation of Comprehensive Sexuality Education, hence, the study on community involvement in the implementation of Comprehensive Sexuality Education in selected secondary schools of Chibombo district of Zambia.

Chavula (2016) conducted a study, which examined sexuality education in Blantyre district of Malawi. The study examined how sexual learning out of school and without written formalities both complements and contradicts sexuality education in realising sexual and reproductive health rights in Malawi. Notwithstanding being a state party and reproductive health (SRHR) rights, Malawi is in breach of the instruments, the laws, and the policies and ignores the reality that although children are not taught in sexuality education how to play sex, they still know it from sexual learning (Chavula, 2016).

According to Chavula (2016: v), “The findings showed that unlike sexuality learning, sexuality education is wanting in conceptualisation and competences of teachers teaching sexuality education and that unlike sexuality learning, there is extreme and unsustainable sexual control of adolescent sexuality in sexuality education.” The sex/gender barriers were also found to be one of the issues affecting sexuality education. Among the learners, girls did not have access to fertility control or even information in schools and homes of the learners (Chavula, 2016). The study did make recommendations that there should be a collaboration with the Ministry of Health, Ministry for Youth, and the Ministry of Gender and Children. However, the study did not look at community involvement in the implementation of Comprehensive Sexuality Education an area which the current study focuses on.

2.3 Community Involvement in Schools

Implementation is the process of putting into action all that has been planned on paper. According to Webster’s Collegiate Dictionary, “implementation is the process of moving an idea from concept to reality.” Ideas are not just left on paper but they are put into action usually to bring about change. It is for this reason that this study’s focus is on community involvement in the implementation of Comprehensive Sexuality Education in rural areas. Therefore, it is important to look at how the school involves the community in implementation. This study, therefore, aimed at investigating community involvement in the implementation of CSE
For the management of any school to be effective, there is need for the school headteacher to make sure that educational policies are being implemented. A well-informed headteacher who has a vision will strive to find solutions to the many challenges or problems encountered at their school, should also be aware of the education system goals that are to be achieved based on teaching and learning (Kambilima, 2015). In doing so, it is also very cardinal that the school managers create a conducive environment that will enable the involvement of the community in the implementation of policies in school. Hence, headteachers should not ignore the importance of stakeholders from the community (Kambilima, 2015).

Community involvement in the implementation of programmes and activities at the secondary school level is usually done through the Parents Teachers Association and School Boards. As one way of enhancing development in the schools, the Parents Teachers Association and the School Boards provides funds through school fees and also materials that are needed for the teaching and learning to be successful. The Parents Teachers Associations (PTA) have become the major financiers of school expenditure and the government contribution is less than the total income of the schools (Lasibille, 2000). Research on the importance of the parents’ involvement (Chindanya, 2011) as well as other members of the community (Swift-Morgan, 2006) has shown the merits of teachers’ use of various approaches to teaching learners. The learning process cannot just be confined within the classroom (Barnhardt, 2006). 

The Parent Teachers Association began in the USA with the Kindergarten developments, which were engineered by the mothers’ meetings in Chicago, in 1855, taking off effectively in 1894 through the Mothers’ Congregation (Maryam, 2008). It is through the Parent Teachers Association that the community is involved in the implementation of programmes and other activities in schools. The PTA seeks to promote the welfare of the child and youth at home, in the school, and the community. In the USA, the PTA is a national organisation enshrined in the constitution with each PTA serving a local state (Maryam, 2008).

The Ministry of Education in Zambia does encourage community participation in the management of the education sector at all levels. Liberalisation and democratisation to enhance the involvement of civic society in development are a major objective and this can be achieved through community participation in education (MoE, 1996). The education policy of Zambia’s principal thrust is that of giving people the chance to give educational services or to improve on what is being offered, and must, therefore, include community involvement (MoE, 1996).

Community involvement helps the local government to be able to meet the needs of the constituents and also enable the appropriate distribution of resources. Citizen influence in the formulation and implementation of policies is also enhanced. This could encourage responsiveness, local participation in these types of issues and is likely to increase accountability and resource mobilisation (Mullins, 2006).

Gardner (2007), explains that teachers in Germany do agree that their expectations’ focus is on particular ways parents can support their efforts in school-reinforcement academic achievement, support them in issues to do with discipline and also help students to understand the importance of education. This involves family-community oriented teachers which connects their expectations of the parents to the family-parent commitment, to the well-being of the child through giving time to the child and being involved in the child’s life generally (Gardner, 2007).

In the Philippines, community involvement in the implementation of policies and activities is also done through the Parent Learning Support System (PLSS). Parents are allowed to observe their children in classrooms and make individual arrangements with teachers and the teachers also visit their homes (Tadewos, 2014). The parents’ support system showed an increase in cognitive and affective achievements of students improved relations between teachers and parents and also increases coherence between what is taught at home and school. Parents are introduced to why and how certain subjects are taught as this brings the school and parents closer (MoE, 2006).

In Ethiopia, the community is involved in the implementation of policies and also activities in school through Parent-Teacher Associations. The functions and responsibility of the Parent Teachers Association in Ethiopia include evaluating the efficiency of teachers and appropriate attendance of students, and extend the necessary support such as offer themselves and extend the necessary academic support to students; construct additional classes to avoid congestion; fulfil the educational materials that are in short supply and take measures against those teachers and educational professionals who do not discharge the duties properly and set a bad example (MoE, 2006).

2.4 Barriers to Effective Community Involvement in Schools

There are a lot of advantages of cooperation between the school and the community as both can benefit. This can be possible if the school and the community understand each other. According to Davis et al., (2002:35), “the journey to get to know each other and come to a working agreement is never easy.” This is because wherever there are people, differences and conflicts are also there. Therefore, barriers are there when it comes to community involvement in schools. 

One of the barriers to community involvement in schools is the inferiority complex by community members because the teachers are the ones who have been trained and have got the qualifications needed to educate their children (Gorinski and Fraser, 2006).  The members of the community would rather they left the implementation of policies and activities to the qualified teachers who are considered to be the experts. Community involvement in implementation is also seen as a disturbance to the implementation of the curriculum.

Language is another barrier to effective community involvement in implementation in secondary schools. When teachers are implementing the curriculum, they usually use English and most examinations in secondary schools are conducted in English. The use of English as the medium of instruction has marginalised most of the population with regard to involvement in educational matters (Mufanechiya and Mufanechiya, 2011). The use of English in secondary schools such as Zambia and Zimbabwe has not helped in the desired relationship between the teachers and the community members (Ternieden, 2009). A lot of communities have been excluded from classroom activities because languages in most African countries favour the development and use of ex-colonial languages of Europe as mediums of instruction (Miti, 2008). There is a threat to the interests and survival of the communities when English is used as it favours the minority (Mufanechiya and Mufanechiya, 2011).

The emphasis, which is placed on the implementation of the academic subjects and also time factor in secondary schools is another barrier to community involvement in implementation. The teachers aim to teach and finish the syllabus in time and any interruption to this is a very big disturbance especially when involving the community in implementation. Preedy (1993:202), argues that “with this pressure for time in a content-heavy curriculum, community engagement receives a low priority.” The job description and time allocation for teachers do not include an educational partnership with the communities (Preedy, 1993). The focus of the teacher is on getting good results in externally and internally set examinations and these come with the pressure of finishing the syllabus on time (Singh, 2010). Time factor is also a reason why most teachers do not even involve the community in the implementation of the curriculum. 

The perceptions and attitudes of community members in implementation is also another barrier to community involvement. Involving the community in the implementation of the curriculum seems like the teachers are failing in their duties and it paints a very bad picture to the community. They would rather survive alone within the confinement of the classroom (Barnhardt, 2006). The research in Ethiopia by Swift-Morgan (2006) showed that teachers felt that there is no viable role for communities in the classroom because they are not educated and cannot contribute anything to the teaching and learning process and community involvement in the classroom would provide no advantage. Also, teachers’ beliefs concerning their profession that is guarding their territories, fear of being exposed, their classroom experiences, their expectations about success, and failure (Mclean, 2008) is a barrier to community involvement in the implementation of the curriculum.

2.5 Challenges to Education in Schools found in Rural Areas

Attitudes about gender issues are a big challenge to education in rural areas. Child marriages are very common among girls than boys and in rural Bangladesh, women get married at an early age due to social pressures (Nasrin and Rahman, 2012). Yowela (2016:2) explains that “culture also promotes child marriages especially in rural Zambian communities; it creates problems to both sexes although girls are more affected since they are most vulnerable to early marriage and are the majority victims; it limits the child’s education, affects the general health and puts the affected in a disadvantaged position.” Hence, child marriage in rural areas disadvantages the girls as they drop out of school with little or no education.

Lack of qualified teachers is another factor that hinders the development of education in the rural areas of China (Mcquaide, 2009). Most teachers prefer to work in areas where there is development and can have access to certain things such as good roads, health facilities, good accommodation, and electricity. During the reform years, when the government lifted the regulation and control over labour mobility, a large number of experienced teachers left the poorer regions or countryside for developed areas and urban centres (McQuaide, 2009). Lack of qualified teachers does affect the teaching and learning process negatively and this is a challenge in rural areas.

The government’s inability to make rural education an immediate priority is another challenge to education in rural areas. Due to the nature of the rural areas, there is less attention given to quality education as compared to urban areas. There is less funding in rural education as compared to the funding given in urban areas. In the early 1990s, Shanghai which is a developed coastal metropolitan city in China spent five times more than the poorest rural area on education, and a decade later, Shanghai spent ten times more than the poorest rural area in China (Hannum and Park, 2002).

Most African countries have got similar challenges in education especially in schools found in rural areas. One of the challenges is that most rural areas are involved in agriculture activities and that is the source of their livelihood. Therefore, involving themselves in the implementation of education policies and activities in school seems to be a sheer waste of time. The fact is schools are designed to follow a very rigid schedule in terms of time and term dates and usually children are expected to be in school during busy periods in the agricultural calendar (Taylor and Mullhall, 2001). 

In Zambia, there are some rural areas where families within the communities have got farms that are very far away from their homes. During the agricultural season, they shift and move to the farms with their children who are in school. If the school invites them to come and be involved in the implementation of education policies and activities, they prefer going to their farms than getting involved in school activities. Hence, agricultural practices also do affect school attendance by the learners; that is, they are absent from school during farming seasons (Chiwele and Wichern, 1999). 

Most of the rural areas in Africa have got low levels of educated people and much lower values to schooling (Mulkeen, 2005). Even when some parents do send their children to school, they are not able to help their children with their academic work because they are either illiterate or not very conversant with what is being taught in school. Some of the parents in rural communities are too embarrassed to talk to their children about topics that are being taught in schools, as they do not have the information about those topics. Often times, homes in rural areas are not equipped to meet the needs of children to study and often lack facilities like electricity (Taylor and Mulhall, 2001).

According to Mulkeen (2005:1), “The perceived lack of relevance of schooling may be enhanced by a rigid curriculum often designed for a context (and sometimes culture) removed from that in rural areas.”  In addition, the curriculum in countries such as Lesotho, Malawi, Mozambique, Uganda, and Tanzania do not apply to rural areas (Mulkeen, 2005).  Rural schools rarely adapt the curriculum to make use of local examples or to link the curriculum to local needs (Taylor and Mulhall, 2001).

People in rural areas are often suspicious of anything contrary to their way of life that is, their traditions and customs. In this case, involving them in the implementation of Comprehensive Sexuality Education, which is quite different from the traditions, is usually treated with suspicion. Therefore, if they are not involved in education in their areas, they shun away and will not take part. For any education policy or activity to be successfully implemented, there is need to involve the communities especially in places such as the rural areas. Debrah (2015:130), argues that “current research in the area of community development encapsulates that the major questions of resource utilisation, ownership and sustainability are better understood in the context of community participation of community members.” It has been common in rural areas of Ghana for communities not to take part or abandon schools when they are not involved in policies and projects in schools located within their communities (Education Development Centre, 2004).

Poverty is another challenge to education in rural areas. This is evident in Nigeria as a lot of people in rural areas live in poverty. Education is a very powerful tool that could be used to bring about development. It empowers people with the right knowledge and also skills that are needed to solve problems affecting any country. However, this is not the case for most of the rural areas of Nigeria. According to Amzat (2010:55), “in Nigeria, the accessibility of education is at stake, as more people are getting access to poverty than to education.” There is a connection between education, an individual, and a community. This is because education is a powerful instrument that can be used to bring about development (Ebong, 1996).

The conditions of the school are also a challenge to education in rural areas (World Bank, 2000). Most schools especially secondary schools in the rural areas are not well equipped with necessary materials that are needed for teaching and learning. In Zambia, a lot of primary schools have been upgraded to secondary schools and most of them do not have laboratories, libraries, and infrastructure is not enough for teaching and learning. Poor nutrition, poor or non-existent sanitation at schools, uncomfortable or even harmful conditions within classrooms all act to reduce students’ capacity to learn (World Bank, 2000). The low levels of learning among the children in rural areas can also be associated with the poor or even inadequate facilities of schools. Physical facilities are vital factors in better learning and achievement of students. Most of Nigeria’s secondary schools have unconducive environments, lack the basic materials needed for teaching and learning, and thus hindered the fulfilment of educational objectives (Ahmed, 2003).

Most schools in rural areas are geographically isolated. They are far away from the homes of the learners and so the learners have to walk long distances to school. The geographical isolation of these schools further poses challenges to issues of educational access and equity because pupils are made to walk long distances on foot to get to the nearest school (Schaf et al., 2008).

Low levels of formal qualifications in the local adult population and poor employment opportunities contribute to low motivation for education in rural areas (Mbozi, 2009). It is also very common in the rural areas for young people to try to behave in acceptable standards of the communities like not having any motivation for education. If a community has values, attitudes, practices, or activities that conflict with schools’ academic values, pupils get drawn away from what schools have to offer to conform to community norms (Redding and Walberg, 2012).

2.6 Religious Views on Comprehensive Sexuality Education

Religion has a role to play when it comes to community involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools. According to UNFPA (2016:11), “a wide range of actors are involved: religious institutions, religious leaders (male and female), faith-affiliated and faith-inspired service delivery mechanisms, government-sponsored or supported faith-based service partners, faith-based advocates, international-inspired organisations and informal movements and groupings are all part of a varied and dynamic faith-linked infrastructure that extend from the global levels to a very local community level.” Religious beliefs do have a very big impact on people’s attitudes and behaviour. Hence, the need to involve the community in the implementation of Comprehensive Sexuality Education. This study, therefore, aimed at investigating community involvement in the implementation of CSE.
Comprehensive Sexuality Education being a rights-based and gender-focused approach to sexuality education has received some negative attitudes from religious leaders. As a gender-based approach, most religious leaders and organisations tend to associate it with feminism, which advocates for women’s rights on the basis of equality on the sexes. Religious beliefs about women according to scriptures tend to make people refrain from being involved in the implementation of Comprehensive Sexuality Education. According to the UNFPA (2016:11), “while the calls for interpretation are deeply contentious in a terrain long dominated by patriarchy, religious texts are particularly debated when it comes to issues of sexual and reproductive health.” 

Discussing sex-related issues publicly is not acceptable in most religions. This has posed as a challenge in the quest to involve religious leaders in the implementation of Comprehensive Sexuality Education. Studies done in countries such as Zimbabwe, Malawi, Zambia, and Swaziland showed that most religious organisations were uncomfortable about children being exposed to more data than they could handle or process and that it was not always possible to ensure that information related to sexuality education was age-appropriate (INERELA, 2015). Children are considered pure and they must be protected from ideologies and teachings that could excite them to experiment sexually (INERELA, 2015).

Sex-related issues are not discussed freely and publicly in a lot of religions. According to INERELA (2015:18), “African culture laid down clear rules and procedures relating to who can speak about sex and sexuality and to whom.” They have got rules and regulations on how sex issues are to be handled.  Most religious leaders are considered to be people who are holy and could not be seen contaminating themselves with issues that are associated with sex and sexuality (INERELA, 2015). Therefore, some people have been given the responsibility of implementing issues to do with sexuality education and usually done when individuals are about to get married.

Homosexuality, which is part of Comprehensive Sexuality Education, is another issue that poses a threat in the quest to involve religious leaders in implementation. It is a condition in which one is attracted to his or her own gender, which is evidenced by erotic and emotional involvement with members of his or her sex (Gulia and Mallick, 2010). These issues are not in line with most religious teachings. Therefore, Comprehensive Sexuality Education is linked to the promotion of homosexuality, which is against most religious teachings. According to INERELA (2015:19), “especially in Ethiopia and Kenya, it was felt that this connection ran the risk of derailing religious leaders’ effectiveness when addressing human sexuality; in Zimbabwe, homosexuality emerged in the context of whether children had rights to sexual orientation and gender identity.”

In the Zambian Constitution’ preamble, there is a declaration which states that Zambia is a Christian Nation which upholds the rights of every person to enjoy that person’s freedom of conscience or religion (Constitution of Zambia, 1996). This implies that the laws of Zambia must be interpreted according to biblical principles. All scriptures in the Bible approve of no other sexual union than that between a husband and wife (Stanton, 2019). From this Christianity point of view, sex must only be between males and females who are married. Therefore, in the Zambian syllabus for Comprehensive Sexuality Education, homosexuality was left out.

2.7 Summary

This chapter looked at literature that is related to community involvement in the implementation of educational programmes and activities and what it implies to this study. It included the rationale for community involvement in implementation in schools. Since Comprehensive Sexuality Education is part of the school curriculum, there was need to show its importance. Related literature to Comprehensive Sexuality Education was discussed, both the findings and the gaps. The literature did explain how community involvement in implementation in schools is done and also the barriers to effective community involvement in implementation in schools. Challenges to education in schools found in the rural areas was also discussed since the study includes rural areas. Religious views on Comprehensive Sexuality Education have also been included. All these issues have been included because they do have an impact on the study, which is community involvement in the implementation of Comprehensive Sexuality Education in rural areas. 

CHAPTER THREE: METHODOLOGY
3.0 Overview 

This chapter looks at the methodology that was used in the study. It is presented according to sub-themes, which include research design, targeted population, sampling techniques, research instruments, data collection, data analysis, and ethical considerations.
3.1 Research Design

A research design is a plan that expresses the structure of the research problem and the plan of investigation used to obtain empirical evidence on those relationships (Cooper and Schindler, 2008). It is a summary of the procedures a researcher uses to carry out a study. A case study research design was used in which qualitative data was gathered. According to Simmons (2009:21), a case study is an in-depth exploration from multiple perspectives of the complexity and uniqueness of a particular project, policy, institution, programme or system in ‘real-life’.
3.2 Study Population

According to Kasonde (2013:37), “The study population is the target population or the group of people that will be used by the researcher to conduct the research and come up with a conclusion about the study. It is not all the members of the population that may interest the researcher, but a sample of participants; that is a portion of the population.” In this study, the targeted population included learners, teachers who teach the specific subjects in which CSE has been integrated, heads of departments who have CSE integrated into their subjects and school managers at selected rural secondary schools, parents, church leaders, and headmen/women from the community.

3.2.1 Sample   

The sample comprised 92 respondents broken down as follows: 7 headteachers, 7 heads of department, 15 teachers, 50 learners, and 13 community members, which included 6 parents, 4 church leaders, and 3 headmen.

3.2.2 Sampling Technique

According to Kasonde (2013:37), “sampling technique is a process a researcher uses to gather people, places or things to study on and this will determine how the researcher will generalise the results of the study.” Respondents were selected through purposive sampling in this study. Purposive sampling is a non-probability sampling which focuses on people with the needed information. Tongco (2007:1147) explains, that “the purposive sampling technique also called judgement sampling is a deliberate choice of an informant due to the qualities the informant possesses.” 

3.3 Research Instruments


Kasonde (2013:42), notes that “research instruments refer to the tools that the researcher uses in collecting the necessary data.” In this study, data was collected using, the following instruments: questionnaire, interview guide, and focus group discussions. 

3.4 Data Collection



Kasonde (2013:44), defines data collection as the gathering of information to answer the research question and specific information aimed at proving or refuting some facts. The Questionnaire was used to collect data from the teachers who teach subjects in which Comprehensive Sexuality Education has been integrated.  An interview guide was used to collect data from the heads of departments and the headteachers and community members. The focus group discussions were used for collecting data from the learners. 

3.5 Ethical Considerations

Before going into the field to collect data, ethical clearance was sought from the ethical committee of the University of Zambia. A letter of introduction was obtained from the Directorate of Research and Graduate Studies of the University of Zambia. The letter was presented to the District Education Board Secretary in Chibombo district to get permission to conduct research at selected secondary schools in Chibombo district. Permission was also obtained from the headteachers before arranging for appointments for collecting data from the school administrators and teachers.

3.5.1 Reliability and Validity of the Study

To address the issues of reliability and validity of the study, a detailed account was provided on the focus of the study, the informants and their role and positions with regard to implementation of the CSE curriculum and this was the basis for the selection of the sample population from which data was gathered. Additionally, data collection and analysis strategies were reported in detail in this study.
3.6 Data Analysis

Data analysis is the stage where the researcher has to interpret all the information collected from the respondents (Kombo and Tromp, 2006). The qualitative data that was collected in this study was systematic and helped the researcher to easily discuss the findings. The information from the questionnaires, interview guide, and focus group discussion were analysed by coding and emerging themes. When analysing qualitative data, the initial task is to find concepts that help ‘make sense of what is going on’ (Lloyd and Blanc, 1996).
CHAPTER FOUR: PRESENTATION OF FINDINGS
4.0 Overview

This chapter presents the data findings and analysis of the study, Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Areas: A Case of Selected Secondary Schools in Chibombo District. It addresses the research questions and objectives. The first research question provides findings on the major stakeholders from the community who were involved in the implementation of CSE in the selected secondary schools. The second question presents findings based on how the head teachers use to promote community involvement in the implementation of Comprehensive Sexuality Education in selected secondary schools in Chibombo district. The third question is on the challenges that are faced by rural secondary schools in involving the community in the implementation of CSE in rural secondary schools. Lastly, the study answers the question on the measures which must be put in place to enhance community involvement in the implementation of CSE in rural secondary schools.

4.1 Major Community Stakeholders in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools as Cited by the Respondents

One of the objectives of the study was to establish who the major stakeholders involved in the implementation of Comprehensive Sexuality Education in selected rural secondary schools in Chibombo district were. The respondents listed some people whom they considered to be the major stakeholders in as far as community involvement in the implementation of CSE in rural secondary schools of Chibombo district was concerned.

4.1.1 Major Community Stakeholders in the Implementation of CSE as Cited by Teaching Staff
Table 4.1 shows responses by the teaching staff (head teachers, heads of department and teachers) on who the major community stakeholders involved in the implementation of CSE in the selected rural secondary schools of Chibombo district were. Out of the 29 teaching staff, 21 stated the parents as the highest among those cited as the major community stakeholders in the implementation of CSE at 72 per cent. This was followed by the teachers who were cited as the second highest major community stakeholders that is 17 out of 29 respondents, representing 59 per cent. The chiefs and headmen were cited by 13 respondents out of 29 at 45 per cent and these were the third highest. Eleven (11) respondents cited the health personnel at 38 per cent to be among the major community stakeholders.  Out of the 29 teaching staff, 8 respondents cited the civic leaders, church leaders and NGOs at 14 per cent, 3 respondents cited the farmers and businessmen/women at 10 per cent and 2 respondents cited the elderly people at 7 per cent as the least on the list of major stakeholders who were considered to be among those involved in the implementation of CSE. 
Table 4.1: Major Stakeholders Involved in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools as Cited by the Teaching Staff
	S/N
	Stakeholders
	Total Teaching Staff out of 29
	Percentage out of 100%

	1
	Parents
	21
	72

	2
	Teachers
	17
	59

	3
	Chiefs and headmen
	13
	45

	4
	Health personnel
	11
	38

	5
	Civic leaders, church leaders and NGOs
	8
	28

	6
	Law officers such as police officers and DEC
	8
	28

	7
	Learners
	4
	14

	8
	Farmers and businessmen/women
	3
	10

	9
	Elderly people
	2
	7


Field Data: 2019

4.1.2 Major Stakeholders who were Involved in the Implementation of CSE as Cited by Learners
The learners shortlisted the major stakeholders who were involved in the implementation of CSE in the selected rural secondary schools. According to the learners, the teachers were the highest with 40 out of 50 respondents who listed them at 80 per cent. The health personnel, learners, chiefs and headmen/women had 20 out of 50 respondents with 40 per cent each. The church leaders and the elderly people had 10 out of 50 respondents who included them at 10 per cent each. The law officers and civic leaders were included as major stakeholders with 5 out of 10 respondents listing them as major stakeholders at 10 per cent each as shown in Table 4.2 below.

Table 4.2: Major Stakeholders who were Involved in the Implementation of CSE as Cited by Learners
	SN
	Stakeholders
	Learners out of 50
	Percentage out of 100%

	1
	Health personnel
	20
	40

	2
	Parents
	20
	40

	3
	Law officers such as police officers, DEC
	5
	10

	4
	Chiefs and headmen
	20
	40

	5
	Civic leaders
	5
	10

	6
	Church leaders
	10
	20

	7
	Teachers
	40
	80

	8
	Elderly people
	10
	20


Field Data: 2019
4.1.3 Reasons Why Those Listed Were Considered as the Major Community Stakeholders in as far as Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools 
a. Parents

The majority of the respondents stated the parents to be one of the major stakeholders in the implementation of Comprehensive Sexuality Education in rural secondary schools that was 98 per cent of the respondents. This was due to the fact that the parents are the ones who provide the schools with learners and that they must participate in the implementation of CSE. One respondent (Parent 1) explained in Lenje;

Ndiswe tutuma bana bachikolo mushikolo alimwi ninga teshindiswe ashikolo ninga takuwo. Bashali balielete kushiba bana babo nchebeya kuchikolo.” (We are the ones who provide the school with learners and without us, the school would not exist. Parents need to know what their children are learning in school).”
b. Teachers

The teachers were among the people to be shortlisted among the major stakeholders in the implementation of CSE because they were viewed by pupils as knowledgeable and more open to discuss sexual related issues than parents. The respondents included them as major stakeholders in the implementation of CSE at 95 per cent. One respondent (parent 5) explained in Lenje;

Bana bachikolo balanguluka kubandika makani akonana ku bamayi babo kwiinda kuba mashali babo. Bamayi balite alimwi bala pandulula kabotu makani achatikisha konana kubana besu (Learners are very free to discuss sexual issues with their teachers than their own parents. The teachers are trained and in a better position to explain such sexual issues to our own children in schools).”

c. Chiefs and Headmen

The chiefs and the headmen were listed by 76 per cent of the respondents because they were perceived as the custodians of traditions and customs. . They were also perceived as helpers in sensitising the members of their communities on a lot of issues such as CSE issues and certain traditional or cultural practices that are bad. One respondent (Headman 2) explained in Lenje:

“Bama nduna balichite nkusu muma sena mobakala. Bala yumiayumia bantu bamumishi kwambai batole lubasu mumakanialwiyo (The headmen/women have got big influence in the community. They can convince the members of their villages to participate in educational matters).”
d. Health Personnel

The health personnel were among the members of the community who were considered as the major stakeholders in the implementation of Comprehensive Sexuality Education. These included nurses, clinical officers and doctors. Respondent explained that these were listed because they were the experts in health-related issues. One respondent (Administrator 1) stated that:

“The health personnel such as doctors, nurses and Clinical officers are experts in health related issues especially the issues related to reproductive health. They have got accurate information which is of benefit to learners and the community. They deal with issues to do with puberty and reproductive health which are part of CSE.”

e. Civic Leaders, Church Leaders and Non-Governmental Organisation
Civic leaders were cited as major stakeholders because they were the policymakers and had a huge influence in the making and in the implementation of the policies. They also had a big influence on the community. Policymakers were able to explain to the people as well as the learners in schools why certain educational programmes such as CSE were being implemented in schools. According to one respondent (Administrator 3):
“Policymakers are able to address issues that are perceived as taboo. They are also able to explain openly why sexual-related issues are being taught in school such as CSE. This enables members of the community especially in the rural areas to participate freely in the implementation of sexual-related issues which are in CSE as they are assured by the policymakers of the importance of talking about such issues to the learners.”

Church leaders were included as major community stakeholders in the implementation of CSE. The respondents stated that the church cannot be separated from the school as they help to impart positive knowledge and attitudes on the learners such as those found in CSE. A respondent from the community (Church leader 6) explained that;
“The church, just like the school, is an agent of change and whenever there are policies that need to be implemented in school, the church is always in support. There are times when the school communicates to the community about certain activities happening in school through the church.”
Another respondent (Church Leader 6) stated that:

“Church leaders have got a voice and when they speak, people listen. Also, church leaders can help in implementing educational policies such as CSE because they are not just preachers, but also career people. Some are trained teachers, nurses, lawyers and medical doctors. It is important for the church leaders to be involved in the implementation of CSE so that they also know what is being taught in school and also bring about positive change in the lives of the learners in schools.”

Another group that was listed as a major stakeholder were the non-governmental organisations. These were according to respondents able to educate the learners and the community on CSE issues in school. Additionally, the NGOs were able to fund sensitisation workshops for the learners and the community members. They also fund them through the provision of food and also some allowances which act as a motivation for community members to attend the workshops. One respondent (Administrator 7) explained that: 

“Non-governmental organisations such as Plan International and Restless Development have been very helpful in conducting workshops and funding them. They are also able to provide CSE materials for schools and also give food and allowances to participants.”  

f. Law Officers Such as the Police Officers and the Drug Enforcement Commission

The law enforcers were also included as major community stakeholders in the implementation of CSE. These included the police officers and the Drug Enforcement Commission Officers who were cited by 22 per cent of the respondents as major stakeholders. The respondents who listed them explained that law enforcers help to educate learners and the community on criminal offences such as gender-based violence, rape and others. Through an interview, one respondent (HOD 4) stated that:

“The police officers and the Drug Enforcement Officers help in educating the learners about certain criminal offences such as drug abuse, alcohol abuse, defilement, rape, gender-based violence and also consequences of such type of behaviour. The police officers have also helped to arrest some pupils who misbehave in school due to drug abuse and also drinking alcohol which usually results in violence and disturbing the learning process in the school.”

g. Learners

Some respondents stated that the learners were among the major stakeholders involved in the implementation of CSE in school because they had obtained knowledge on various issues in CSE and were also trusted by their peers. A member of one a focus group discussion stated: 
“We are able to impart knowledge to our fellow learners about sexual issues like the use of condoms to prevent STDs and pregnancies. Some of our friends are sick and some have done illegal abortions which resulted in death. Even though our parents, teachers, and at church, they tell us to abstain, the fact is learners are having sexual relationships. Therefore, when we are involved in implementing CSE and when we talk about such to them, they do listen.” (Group 3 FGD Member).
h. Farm Managers, Farm Workers and Businessmen/Women

Among the many major stakeholders listed by the respondents, were also farm managers, farmworkers and businessmen and women who were listed because some schools were surrounded by commercial farms and also some business activities. These people are in contact with the schools and are the people who are invited to schools to participate in the implementation of CSE and other policies in school. One respondent (Administrator 6) stated that:

“Most of the parents to the learners work in the commercial farms that surround the school. Farm managers have got influence on the farmworkers who have got children who learn from our school. These are the members of the community who are involved in the implementation of CSE in school. They are the ones who are involved in the implementation of most policies and activities within the school. Also, they are able to go back to the commercial farms and educate their fellow farmworkers on issues to do with CSE.”

i. Elderly People

The elderly people were also listed among those considered to be the major stakeholders involved in the implementation of CSE. According to a respondent (Head of Department 4),

“The elderly people in the community are trusted by the community members. This is because they have got the experience and are well vested with the wisdom and knowledge on sexual-related issues. These are also the same people who are used especially by members of the villages to teach young boys and girls about sexual-related issues.”

4.2 Ways in which Head Teachers Promote Community Involvement in the Implementation of CSE in the Selected Secondary Schools of Chibombo District
The head teachers in the selected secondary schools had used a number of ways to promote community involvement in the implementation of CSE. These included programmes such as sports, guidance and counselling, Annual General Meeting (AGMs), infrastructure development, awards day, re-entry policy, motivational talks and controlling of bad behaviour.  
Figure 4.1 shows the responses from the respondents on the ways that head teachers used to promote community involvement in the implementation of CSE in the selected secondary school. In sports, the community involvement as found by the study was 31 per cent, guidance and counselling was 48 per cent and Annual General Meetings were 23 percent. Infrastructure development was 15 per cent, while awards day was 29 per cent, and re-entry policy was 35 per cent. Controlling bad behaviour was 72 per cent and motivational talks was 36 per cent.
Figure 4.2: Ways in which the Head teachers Promote Community Involvement in the Implementation of CSE in the Selected Secondary Schools
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Field Data: 2019
4.2.1 Disciplinary Cases

Disciplinary cases in the schools was among the ways stated by the respondents as the ways in which head teachers used to promote community involvement in the implementation of CSE. According to a respondent (Head teacher 5);

“The school experiences a number of bad behaviour, especially among the learners. There are some learners who come to school drunk and they become quite violent towards the teachers and also their fellow learners disturbing the teaching and learning process. Some learners have been indulging themselves in unprotected sex, which resulted in pregnancies and some have even done abortions after a pregnancy test was done and confirmed that they were pregnant. There have been instances were a girl just faints during class and loses a lot of blood due to illegal abortions. It is during such times that people like parents, the health personnel and the police officer are called upon to attend classes to help control bad behaviour and also to talk to the learners.”

Another respondent (Head teacher 1) also stated that they had cases of discipline such as riots and the police were called upon to help handle such cases:
“We do have cases where some learners plan riots and also violence within the school. Police officers have been called upon to help us handle such cases. The school on its own cannot manage to handle riots and violence by some groups of learners who are fond of encouraging other learners to be involved.”

4.2.2. Guidance and Counselling

Most of the teachers explained that community involvement in the implementation of CSE was done through the Guidance and Counselling committee. According to a respondent (Teacher 10);

 “The guidance and counselling committee always prepares a programme every term where they fixed times and dates in which the community were called upon to help in the implementation of CSE in schools. Such programmes are restricted to the Guidance and Counselling Committee.”

4.2.3. Motivation Talks

Motivation talks was another way in which the community was involved in the implementation of CSE. The motivation talks were done to encourage the learners to be focused with their education and not to be destructed. According to one respondent (head teacher 6);

“Motivation talks are organised in such a way that certain people from the community such as the Police officers where the victim is, headmen, health personnel, people from the Drug Enforcement Commission and also, the Area Counsellor. It is during the motivational talks that CSE issues are also integrated into and talked about. These include teen pregnancies, Gender-Based Violence, substance abuse.” 

4.2.4 Administering of Re-entry Policy
Re-entry policy has helped a lot of girls who got pregnant while in school but were given a chance to continue with their education despite getting pregnant and having a child. The community was involved through the administering of re-entry policy. Another administrator (head teacher 2) explained that:
“One way of helping girls who fall pregnant while at school is through inviting other people who have been through the same situation as they are and who have benefitted from re-entry policy. Arrangements have been made in which such people come to school and talk to the pregnant girls about having self-esteem, working hard at school as well as having confidence even after getting pregnant or having a child while at school and also about the importance of girl child education. We do have some female teachers who also benefitted from re-entry policy and they have always been available to counsel and encourage girls who fall pregnant at school.”

Another respondent (Administrator 6) said:
“Most of the dropouts among the girls in our school have been as a result of pregnancy-related issues. There are some who have come back after giving birth as they know about re-entry policy while others stopped school. They are other girls who have been married off by their parents and taken to faraway places. However, we keep on involving the community when administering re-entry policy as one way of also reminding other members of the community that a girl can still complete her education even after getting pregnant and also after having a child while at school.” 

4.2.5 Sports

Sports was another way in which head teachers involved the community in the implementation of CSE in the selected secondary schools. According to one administrator (Head teacher 7), as highlighted in the quotation below, during sports activities, schools gave chance to community members such as health personnel to talk about CSE issues:
“When conducting sports activities in school, we do give chance for some members of the community such as the health personnel, police officers and also some parents to talk to the learners about CSE issues such as the dangers of drug abuse, the importance of abstinence, use of condoms, self-esteem and consequences of GBV. This is usually done a few minutes before the pupils start to play ball games or athletics.”

4.2.6 Awards Day
Awards day was another occasion which was stated as an occasion when the community was involved in the implementation of CSE. This is a day when the students were given awards for best performance in academics, discipline, and sports. According to one respondent (Head of Department 3);

“During this day people like parents, police officers or the health personnel talk to the learners about sexual-related issues such as substance abuse, relationships and HIV and AIDS. This is usually done before the awards are given to the best-performing students.”

4.2.7 Annual General Meetings

Annual General Meetings were another way in which the community was involved in the implementation of the CSE curriculum. Every year, the schools have the Annual General Meetings in which the parents are invited to school so that they discuss issues to do with the school and also come up with ways in which they could help to develop the school. Some of the issues that are discussed include cross-cutting issues that are part of CSE.  One of the administrators (Head teacher 5) explained that;

“There have been instances where the school experiences high levels of teen pregnancies among the learners and such issues bring a lot of concern to the school and also the members of the community. Some parents are appointed to talk about such issues to their fellow parents at the beginning of the AGM. The parents are made to realise that such issues lead to absenteeism in class, absenteeism during examinations, loss of interest in education especially among the school girls who get pregnant, dropping out of school and also most common causes of child marriage.”

4.2.8 Infrastructural Development 
Another way in which the community was involved in the implementation of CSE was through infrastructural development. According to one respondent (Administrator 4), communities sometimes form groups and it is through these that they are involved in the implementation of CSE curriculum:
“Our school and the community have formed a group which is called Community Action Group (CAG). This group looks at improving the infrastructure and were possible to build classroom blocks. At the moment, the group was alerted for the need of building bathing shelters and also ways of disposing of sanitary towels. The school has also been able to buy pads for girls who have their periods while in school. Instead of such girls going back home while missing out on the learning, they are given pads at school. The building of bathing shelters will help girls who reach puberty stage while at school.”

4.3 Challenges Faced by the School in their Quest to Involve the Community in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools
The schools in the rural areas particularly in Chibombo do face challenges in their quest to involve the community in the implementation of CSE. There were a number of responses from the respondents on the challenges that the school faces in their quest to involve the community in the implementation of CSE. The following were some of the challenges faced by the rural secondary schools.
4.3.1. Traditions/Culture

Most secondary schools in Chibombo are surrounded by villages headed by the village headmen/women. There are traditions and customs which are followed and these include those that deal with sexual-related issues. There were 39 out of 162 responses that stated traditions and culture as challenges when it comes to community involvement in the implementation of CSE in rural secondary schools. Therefore, 24 per cent of the responses from the respondents explained that traditions have got a lot of restrictions especially when it comes to talking about sexual issues. Tradition and culture do not allow for people to talk about them publicly. There are special occasions when such are talked about and there are also people who must handle such issues. Usually, it is done during initiation ceremonies, before getting married and in marriage.

One respondent (Parent 5) explained in Ichibemba;

“Intambi taya suminishya umuntu uli onse ukulanda pabantu amalyashi yakukati. Ngamwamona umuntu ulelanda pama lyashi yakukati nangula aya pafichitika kubantu babili abaupana pa lwelele ninshi takwata ifunde, (According to our traditions and culture, it is unacceptable for someone to talk about sexual issues. When you see someone speaking publicly about sexual issues that happen between two people who are married, it is an indication that the person is not well brought up or not taught).”

Another respondent (Church leader 4) also said:
“According to our traditions and culture boys and girls are taught separately on different occasions sexual-related issues. Women are taught to be seen and not heard and that they are not supposed to expose their homes to the public especially when dealing with sexual-related issues such as rape, defilement, child marriage incest and GBV especially in their homes. In schools, we see girls and boys being taught together and told to report crimes such as rape, defilement, child marriage, incest, and GBV.” 

4.3.2. Low Educational Levels and Low Literacy Levels Among the Community Members

Only 14 per cent that is 22 out of 162 of the respondents explained that low educational levels and literacy levels among the community members were a challenge in trying to involve them in the implementation of CSE in the selected rural secondary schools. One respondent (Administrator 7) explained that:

“Some members of the community have not gone very far in their educational levels. Some are Grade seven, nine and twelve dropouts. When trying to involve them in educational programmes such as CSE which they do not fully understand, they usually misinterpret the importance and benefits of CSE. Some think that we are trying to promote immorality since the topics in CSE deal with sexual related issues.”
Another respondent (Teacher 11) explained that:

“Some members of the community feel very uncomfortable to work with teachers whom they see as very educated and also some of them have got inferiority complex because they are not as educated as the teachers.”

Another respondent (Administrator 2) stated that: 
“Low literacy levels among the members of the community in the rural areas also poses as a challenge as there are some who are not able to read or write. Even during meetings when they are told to sign the attendance register, some of them are not able to write their names. Even when they are given the minutes of previous meetings, they fail to read.”

4.3.3. Negative Attitudes to Educational Programmes
Negative attitudes towards educational programmes by community members was another challenge faced by the school in their quest to involve the community in the implementation of comprehensive sexuality education in in rural secondary schools. According to the responses from 40 out of 162 respondents translating to 25 per cent,   members of the community in the rural areas show negative attitudes to educational programmes. When the community members are invited to participate in educational programmes, they do not get involved or even attend such programmes. According to a respondent (Teacher 13):

“Some members of the community are in fear of what the other members of the community will say about them for being involved in implementing CSE. Some members of the community do not know what CSE is all about and so, they just prefer to stay away from being involved than being embarrassed in things that they do not know. Other members of the community just feel that it is the responsibility of the teachers to teach the learners and not the community members.”

4.3.4.
Long Distance to School and Irregular Communication between the School and the Community

Eight per cent (8%) of the respondents indicated long distance and irregular communication between the school and the community as a challenge. The respondents explained that some villages which are very far from the school and irregular communication between the community and the school was a challenge. One respondent (Parent 4) stated that:

“Most of the times the schools do not communicate in good time when there are activities in which they would want the community to participate. Sometimes communication between the school and the community is never there. Communication is very important as it helps us to prepare for us to participate in implementing CSE in school.”

 4.3.5.
The Use of English

The use of English language in secondary schools was another challenge raised by 6 per cent of the respondents. One respondent (Parent 5), stated that:
 “The use of English in secondary schools makes it quite difficult for some members of the community to be involved in the implementation of CSE especially those that cannot express themselves in English. Most of the times when there are meetings and activities, only those who are able to speak in English are considered even when giving suggestions towards the development of the school. Also, most teachers are not able to speak in the local language which is Lenje. Most of the times when the community members are involved, there is always need for an interpreter.”   

4.3.6. Women Were the Ones Willing to Be Involved

The study found that among the many challenges was the challenge that most of the times when there is need for the communities to be involved in implementing policies and activities relating to school issues, women were the ones who were more willing to be involved than men. Among the responses, one per cent (1%) stated that women were the ones willing to be involved. According to one respondent (Administrator 5);
“It is quite unfortunate that even though women are willing to participate in the implementation of CSE, they shun leadership positions. Also, even when they take up the leadership positions, they do not do their duty to the best of their abilities due to other responsibilities which they have in their homes.”

4.3.7.
Lack of Funds (From the Government) and Poverty
Eight per cent (8%) of the responses from the respondents stated that lack of funds from the government in funding community involvement in schools and high levels of poverty in the rural community posed a challenge to community involvement in the implementation of CSE. According to Administrator 7;

“Most of the community members would want some incentives such as allowances and also food when the school involves them. If these are not there, then they will not take part. Some members of the community think that secondary schools have got a lot of money and when invited to take part in educational programmes such as CSE they expect to be given money and also food to eat during the time they are involved.  High levels of poverty in rural areas make most of the community members to expect payments when they are involved in the implementation of educational programmes such as CSE.”

Another respondent, Administrator 2 explained;

“Poverty in the rural community poses as a challenge in involving the community not just in the implementation of CSE issues but also other educational programmes in the school. Our school is surrounded by commercial farms and the workers in these farms are fond of having sexual relationships with the girls in our school in exchange for certain necessities such as lotion, food, clothes and money. This has led to a number of girls getting pregnant and also dropping out of school. Other girls are married off after getting pregnant as they are seen as a burden to the family which is already in poverty.  Some parents are also culprits in that they send their girls into some form of prostitution where they make money for their parents resulting in them being absent from school. All these issues such as some members of the community having sexual relations with the schoolgirls, some parents sending their girls in prostitution and child marriage pose as a challenge in involving the community in the implementation of CSE. Such members who are involved in such bad practices do not even involve themselves and they discourage others from being involved.

 4.3.8.
Unwillingness to Involve the Community by the Schools as the Teachers’ Main Concern was the Completion of the Syllabus

The study found that teachers were unwilling to involve the members of the community in the implementation of CSE because they were preoccupied with the need to complete the syllabus. Three per cent (3%) of the respondents stated that unwillingness to involve the community by the schools as the teachers were more concerned with completing the syllabus was a challenge. One respondent (Teacher 2) said:
“I have a target to meet to finish the syllabus and a lot of time will be wasted trying to involve the community in implementing CSE. Also, there is limited time as there is a time table to follow strictly.”
Another respondent (Teacher 12) explained that:
“CSE is an integrated subject and, therefore, I plan before the beginning of the term on what will be taught and so involving the community will disturb my targets and also the teaching and learning process.  It is not necessary to involve the community because l am too busy moving from one class to another.”

Another respondent (Teacher 8) said:

“We have never been oriented in CSE and on how to involve the community in its implementation. We were not even aware that CSE has been integrated into Religious Education because in the syllabus and the books which l use, there is no title such as CSE just its components. Let the Guidance and Counselling who are usually taken for workshops for CSE be the ones to involve the community in implementing CSE.” 

4.3.9.
Shyness towards the Contents of Comprehensive Sexuality Education

Some respondents mentioned that some members of the community are too shy to be involved in the implementation of CSE due to its contents. There was 6 per cent of the responses from the respondents who stated shyness towards the contents of CSE as a challenge. One respondent (Teacher 12) explained that;

“Contents of CSE are just too sensitive and some members of the community especially parents are too shy to stand before learners to talk about sexual-related issues.”

4.4.
Measures to be put in Place to Promote Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools as Cited by the Respondents 
The respondents made suggestions on the measures that could be put in place to enhance community involvement in the implementation of CSE in rural secondary schools as shown in Table 4.3. Out of the 92 respondents, 55 who were the majority, and representing 60 per cent suggested sensitisation meetings, workshops and outreach on CSE in homes as a measure to promote community involvement in the implementation of CSE in rural secondary schools. This was followed by 48 respondents out of the 92, translating into 52 per cent, who suggested provision of incentives such as food, t-shirts and money as one way of promoting the community involvement.  The third highest suggestion was from 32 respondents out of 92 who suggested the school and the community to speak the same language concerning CSE. Out of the 92 respondents, 28 respondents stated the use of familiar language and printed materials in familiar language when involving the community in CSE. 

Other suggestions stated by the respondents in table 4.3 include open CSE programs in schools which involve the community members and it was stated by 19 respondents out of the 92 respondents at 21percent, seventeen (17) out of the 92 respondents suggested the choosing of leaders from the community to spearhead CSE programmes involving the community at 18 per cent. Fifteen (15) out of 92 respondents at 30 per cent suggested sensitisation through outreach in homes on CSE and by opening public libraries. There must be laws to hold the community accountable on CSE issues that was 13 out of 92 respondents stated it at 14 per cent and 11 out of 92 respondents suggested coupling CSE with gender pedagogy and make it a standalone subject at 12 per cent. The least suggestion as cited by the respondents was 1 out of the 92 respondents who suggested involving the community during assembly and open days at 1 per cent. 

Table 3: Measures to be put in Place in Order to Promote Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools
	SN
	Measures the school managers can put in Place to Promote Community Involvement of CSE
	Total (92)
	Percentage

(100 %)

	1
	Sensitisation meetings and workshops
	55
	60

	2
	Open CSE programmes in school which involve the community
	19
	21

	3
	The school and community to speak the same language on CSE
	32
	35

	4
	Choosing leaders from the community to spearhead CSE programmes
	17
	18

	5
	Use of familiar language and printed materials in familiar language when involving the community on CSE
	28
	30

	6
	Couple CSE with gender pedagogy and make it a standalone subject
	11
	12

	7
	Involve the community during assembly and open day
	1
	1

	8
	Give incentives to the community such as food, t-shirts with CSE messages and money
	48
	52

	9
	There should be laws to hold the community accountable on CSE issues
	13
	14


Field Data: 2019

4.5 Summary
This chapter presented findings on community involvement in the implementation of CSE in the selected secondary schools of Chibombo district. The study established a number of major stakeholders who were involved in the implementation of CSE in the selected rural secondary schools of Chibombo district. These included the health personnel, teachers, parents, Law officers, chiefs, headmen, Civic leaders, farmers, businessmen/women, church leaders, NGOs, elderly people and learners. 

The study also found that some teachers, as well as community members, were not familiar with the term “Comprehensive Sexuality Education” or what is involved in it as they were not oriented in the various aspects of CSE or in the curriculum itself with regard to teachers. Comprehensive Sexuality Education was an integrated subject and so there were only components of CSE which were mentioned in the textbooks and not the term Comprehensive Sexuality Education. 

School managers created opportunities for community involvement in the implementation of CSE by integrating it into various planned programmes and activities in school. These included sports, guidance and counselling, infrastructure development, award day, re-entry policy, motivational talks and controlling of bad behaviour.

The study found that there were challenges which the schools face in involving the community in the implementation of CSE in the selected secondary schools of Chibombo district. The challenges included traditions/culture, low educational levels and low literacy levels among the community members, negative attitude to educational programmes by the community members, long distances to school and irregular communication between the school and the community. The use of English in secondary schools, women being the only ones who were more willing to be involved, lack of funds from the government, unwillingness to involve the community by the school as the teachers’ main concern was the completion of the syllabus and shyness towards the contents of CSE were among the challenges which were considered by the respondents.
Various measures to use to promote community involvement in the implementation of CSE were suggested by the respondents. These measures include introducing sensitisation meetings and workshops, opening CSE programmes in school which involve the community, choosing leaders from the community to spearhead CSE programmes, using of familiar language and printed materials in familiar language when involving the community on CSE, coupling CSE with gender pedagogy and making it a standalone subject, giving incentives to the community such as food, money and t-shirts with CSE messages and putting in place laws to hold the community accountable on CSE issues.
CHAPTER FIVE: DISCUSSION OF FINDINGS
5.0 Overview
This chapter is a discussion of the findings of the study presented in chapter four. The focus of this study was on four main objectives: to determine the major community stakeholders involved in the implementation of CSE in the selected secondary schools of Chibombo district; to examine how head teachers promote community involvement in the implementation of CSE in the selected secondary schools in Chibombo district; to establish the challenges that the rural secondary schools face in involving the community in the implementation of CSE in selected secondary schools in Chibombo district and to determine measures which can be put in place to enhance community involvement in the implementation of CSE in rural secondary schools in Chibombo district. 

Discussion of Findings

5.1 Major Community Stakeholders in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools as cited by the Respondents

The results of the study showed that community involvement in the implementation of CSE was valued in the selected secondary schools of Chibombo district. The selected schools did make use of some of the major community stakeholders in the implementation of CSE. As stated in the literature review, involving stakeholders from the community in educational matters brings about a lot of merits which empowers the teachers to use various ways in the teaching and learning process (Chindanya, 2011, Swift-Morgan 2006). The study showed a number of people from the community who were considered to be the major community stakeholders involved in the implementation of CSE in the selected rural secondary schools of Chibombo district. 

5.1.1 Major Community Stakeholders in the Implementation of CSE as Cited by Teaching Staff
The teaching staff, that is the head teachers, heads of department and teachers shortlisted the major community stakeholders in the implementation of CSE in the selected rural secondary schools of Chibombo district. The list included parents, teachers, chiefs, headmen, law officers, civic leaders, learners, farmers, the elderly people, businessmen/women and church leaders. The results of this study established that the teaching staff considered the parents, teachers, chiefs, headmen and the health personnel as the main source of information in the implementation of CSE in the selected secondary schools of Chibombo district.   

5.1.2 Major Community Stakeholders Who Were Involved in the Implementation of CSE as Cited by Learners
The learners shortlisted the major community stakeholders who were involved in the implementation of CSE in rural secondary schools of Chibombo district. These included teachers, health personnel, parents, chiefs, headmen, learners, church leaders, the elderly people, civic leaders and the law enforcers. From the shortlisted, the majority of the learners stated teachers, health personnel, parents, learners, chiefs and headmen as the ones who were their main source of information when it came to community involvement in the implementation of CSE. 

5.1.3. Reasons Why They Were Considered as the Major Community Stakeholders in as Far as Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools 
a. Parents

From the interviews that were done with the parents, the majority of them explained that they were the owners of the learners who came to school and that there was need for them to know what they learnt in school and be involved in the implementation of CSE. Parents played a very important role in schools through their consistent check on the performance of their children in school and also their involvement in school programmes and activities. Involvement of the parents in the implementation of CSE was very important because the parents were made to know some of the challenges that their children faced especially the sexual related issues such as puberty, sex, relationships, pregnancies, substance abuse, STDs and also HIV and AIDS. The involvement of parents in the implementation of CSE in secondary schools could help the learners have learning experiences from both the parents and the teachers. For any school to have good performance and also maintain its effectiveness, there is need for parent involvement (Harris et al., 2003). 
 b. Teachers
The educators who implement the curriculum and also in the forefront of implementing other educational programmes and activities in school are teachers. They have an obligation of teaching CSE as it is part of the school curriculum (Mchunu, 2007). Imparting relevant CSE knowledge on the learners was part of their responsibilities, however, there was need for them to work together with other stakeholders from the community to help learners not to involve themselves in harmful sexual-related activities. Teachers were also in a better position to educate the community on what CSE was all about and also found various ways of involving them in the implementation of CSE in schools. However, teachers on their own could not handle issues which negatively affected the teaching and learning process such as teen pregnancies, child marriage, relationships, abortions, substance abuse and GBV among the learners. They needed the help of members of the community to come in and work together with them. Hence, the need for community involvement in the implementation of CSE. 
c. Chiefs and Headmen

The Chiefs and the headmen are the custodians of traditions and customs (Mbokazi, 2015). The study showed that traditional leaders such as the chiefs and headmen play a significant role in rural secondary schools. The study showed that people in the communities had respect for traditional leaders as they listened to them when they spoke. The leaders also helped in sensitising the members of their villages on a lot of issues in the education system such those to do with CSE. Therefore, their involvement in the implementation of CSE had a positive impact on the learners. 

d. Health Personnel

The school could not work on its own without involving the health personnel who were experts in all health issues. These were health professionals who were trained and were given respect in society because their main aim was to save lives. They had the scientifically proven information which was also needed in the implementation of CSE in schools. This was the reason for their involvement in the implementation of CSE. Studies showed that teachers and health personnel work together in school when implementing CSE (Leung, 2019).
e. Civic Leaders, Church Leaders, and Non-Governmental Organisation
Policymakers addressed issues that were perceived as taboo when they were involved in the implementation of CSE. They were also able to explain openly why sexual related issues are being taught in school to the community members. This enables some members of the community especially in the rural areas to participate in the implementation of sexual-related issues which were in CSE as they were assured by the policymakers of the importance of talking about such issues to the learners.

The church and the school cannot be separated because the same learners who attended school were the same ones who also attended church. Church leaders had a big influence on their followers and they included those implemented in the school which brings about positive change such as CSE. The members of the church faced the same problems as the school such as teen pregnancies, STDs, HIV and AIDS, GBV, defilement, rape, and child marriage. Church leaders were also involved as they had experience in the implementation of CSE.

The non-governmental organisations were considered among the major community stakeholders because these have always been in the forefront when it comes to educating the learners and the community on CSE issues in schools. They also fund sensitisation workshops especially for the community members. They fund them through the provision of food and also some allowances. Provision of CSE materials was another reason for their involvement in the implementation of CSE. Studies revealed that some schools depend on NGOs in carrying out CSE (Lee, 2005). Hence, the need to involve them in supplementing government efforts in providing quality education.

f. Law Enforcers Such as the Police Officers and the Drug Enforcement Commission

The law enforcers included people such as the police officers and the Drug Enforcement Commission Officers. These people were included among the major stakeholders because they were experts when it came to criminal offences such as drug abuse, alcohol abuse, defilement, rape and GBV. They were also able to educate the learners on the consequences of the mentioned criminal offences. Some administrators also explained that the law officers helped to arrest some pupils who misbehaved in school due to violence, crime, drug abuse, drinking alcohol in school and disturbed the process of learning. Law enforcers have got a very big influence in schools and also in the community when it comes to keeping law and order. Furthermore, studies have shown that schools usually make use of law enforcement through handling violence, crime prevention, mentoring, alcohol awareness and drug awareness classes (Coon and Travis, 2005).

g. Learners

The learners were the owners of CSE and it was important for them to be involved in its implementation. Learners have an impact on their fellow learners and their involvement in the implementation helped other learners to know the importance of CSE. When they implemented CSE in school, they were able to influence their fellow learners on the importance of living healthy lifestyles through the teachings of CSE. They also helped their school mates by educating them about the dangers of substance abuse, risky sexual behaviour, and also the importance of reproductive health as well as having self-esteem. Learners helped their friends to understand issues such as the puberty stage which bring a lot of stress and confusion.

h. Farm Managers, Farm Workers, and Businessmen/Women 

Some respondents did state the farm managers, farmers, and businessmen/women among the major stakeholders. This was because some schools were surrounded by commercial farms and also some parents of the learners were either involved in farming or business. Farm managers, farmworkers, and businessmen/women were the people whom the learners looked up to. One study showed that rural areas were not very exposed to other jobs or careers because most adults in rural areas have low levels of formal qualifications and as a result there were poor employment opportunities and this contributed to low motivation in rural areas (Mbozi, 2009). It was because of this that most of the learners would want to be involved in farming and business. Therefore, it was important for farm managers, farmworkers and businessmen/women to be involved in the implementation of CSE in the secondary schools as they were role models for the learners.  

i. Elderly People

The study showed that the elderly were people from the communities who were respected because of their wisdom and experience in life. When it came to sexual-related issues in the rural areas, they were the ones who were entrusted with the responsibility of teaching the young girls and boys about sex related issues. Just like the chiefs and headmen, when the elderly speak, people listen especially in the rural areas (Mbokazi, 2015). They have an important role to play in the implementation of CSE in the selected schools. However, this study revealed that there was need for the elderly to be sensitised especially about certain traditional practices that were harmful and not in line with the teachings of CSE such as child marriage, relationships, communication, and reproductive health. 

5.2 Ways in Which Head Teachers Promote Community Involvement in the Implementation of CSE in the Selected Secondary Schools of Chibombo District
The study showed that various ways were used by the school head teachers of the selected secondary schools to promote community involvement in the implementation of CSE. It also established that the head teachers did not have programmes specifically for community involvement in the implementation of CSE but that they used other planned programmes in which CSE was integrated. These programmes include the following:

5.2.1 Handling of Disciplinary Cases
Community involvement in the implementation of CSE was done through the handling of disciplinary cases and the study showed that it was stated as the most used way of promoting community involvement in the implementation of CSE at 72 per cent. The schools did not have to wait for the times when there were disciplinary cases in school for them to involve the community in implementing CSE. Such bad behaviours could have been controlled before they happened by planning CSE programmes and activities where the community could have been involved.  As stated in the literature review, in the USA, the school managers had planned programmes were people from the Law enforcement and health personnel were involved, not just handling disciplinary cases but also mentoring on how to leave healthy lives, crime prevention, alcohol awareness and drug awareness classes (Coon &Travis, 2005 and Leung, 2019). When imparted on learners, such knowledge helps them to follow acceptable standards of behaviour and also helps them to refrain from anything that is considered unacceptable behaviour.

 5.2.2. Guidance and Counselling

In some of the selected schools, the community involvement in the implementation of CSE in schools was left to the Guidance and Counselling committee who planned programmes and activities in which the community were involved. Those who belonged to the Guidance and Counselling committee were usually the ones sent for orientation and training workshops in CSE. However, even when they came back from the CSE workshops, the study revealed that they did not orient the other teachers in CSE. The members of the committee integrated CSE into the implementation of most of its programmes and activities which involved the community in the selected rural secondary schools of Chibombo.

The implication of some schools sending only the members of the Guidance and Counselling committee for training in CSE meant that other teachers did not have the information needed for its implementation. Apart from other teachers discouraged and not wanting to be involved in implementing CSE in class and also involving the community in its implementation, the majority of the teachers who were not part of the Guidance and Counselling committee in the schools did not have the CSE content which was needed for the effective implementation of CSE.

Some members of the Guidance and Counselling committee in the selected secondary schools were not trained in the subjects where CSE had been integrated into such as Mathematics, Geography, and History. This meant that the wrong people were sent for workshops and they did not even implement CSE in the classes they taught. The teachers who needed the CSE content were denied the opportunity to be empowered with the needed information as even those who went for workshops never oriented them on CSE. This led to teaching CSE in classes and also involving the community in the implementation of CSE using only the information which the teachers were familiar with and comfortable with (Jere-Bedding, Chakulimba, and Mbozi, 2017). It also meant that some contents of CSE were not implemented, hence, the CSE did not get the full attention it deserved. 

5.2.3 Motivational Talks
Comprehensive Sexuality Education was being integrated into motivational talks as a way of implementation. As the learners were being encouraged about the importance of education, they were also talked to about certain components of CSE. Motivational talks also inspired the learners to make a difference in their lives and bring about positive change. Members of the community were involved more in the motivational talks and they encouraged learners especially in areas concerning their academic studies and the need for them to work hard.

Although motivational talks were used as a channel to implement CSE, most of the motivational talks focused on the learner’s need to study hard and pass their examinations. Other issues concerning CSE were just a by the way and not much was talked about. This meant motivational talks were based on motivating the learners to only excel in their academic work and no other areas of their lives such as moral behaviour. This meant that learners were might not pay attention to issues to do with CSE such as puberty issues, STDs, HIV and AIDS, GBV, sexual abuse, relationships and all sexual-related issues that are important in the development of a human being. Hence, there was need for the schools to plan programmes and activities which were only meant for CSE.

5.2.4 Administering of Re-entry Policy
When administering re-entry policy, some CSE elements were also integrated through the involvement of some community members. However, the main focus was on the girls who were pregnant as re-entry policy was specifically meant for girls who were pregnant or had given birth while at school. Some people from the community had been called upon to talk to the pregnant girls on the importance of continuing and completing their education even after getting pregnant or having a child while at school. A number of CSE issues were used to encourage the girls who got pregnant. These included having self-esteem, family issues, tolerance, and also reproductive health.

Only the girls who were pregnant were targeted during the administering of re-entry policy in the schools. This meant that the boys and girls who were not present at the time did not benefit from the CSE which was integrated into such programmes. This policy was usually implemented after the girls were pregnant. This meant that the girls who were not pregnant and also the boys did not benefit from the CSE during its implementation when some of the community members were involved. CSE was meant for all the learners and not just those who were pregnant or had given birth.

5.2.5 Sports 

Sports were stated as one way in which head teachers promoted community involvement in the implementation of CSE. The focus on such times was usually on sports activities and the learners’ attention was on participating and winning sports activities. However, a few minutes were given for some community members to talk to the learners about CSE related issues which was not enough. There was need for more time to talk to learners about CSE. Community involvement in the implementation of CSE must be planned and given more time and not integrating it into sports.

5.2.6 Awards Day

This was the day when parents and also other members of the community were invited to the awards giving of the best performing learners academically, discipline wise and also in sports. Some people from the community were given opportunities to talk to the learners about CSE during award giving day. Comprehensive Sexuality Education issues were not given the full attention they needed as they were just integrated into the awards day programme. Therefore, learners did not get the full information which was found in CSE during the awards day.

5.2.7 Annual General Meetings

The Annual General Meetings also known as Parent Teachers Association were held once in a year and usually, the people who attended these meetings were the parents or guardians of the learners. Annual General Meetings (AGMs) were used to promote community involvement in the implementation of CSE (Mullins, 2006, MOE, 2006)).  However, the learners for whom CSE was developed did not attend these meetings and so, did not benefit. Additionally, there were a lot of issues that were addressed during the meetings and the focus was mainly on finances, infrastructural development, the academic performance of the Grade nine, and twelve examinations. Comprehensive Sexuality Education issues were rarely talked about during the AGMs and in cases where they were talked about, learners did not benefit. As earlier stated CSE was meant for the learners and since they were never present during the AGMs, it meant that they did not benefit from the CSE talks that were done during such meetings. Another issue was that AGMs are held once a year, therefore, waiting for a year to talk about CSE issues was not being realistic. Comprehensive Sexuality Education issues need to be talked about on a daily or weekly basis. It would be too late to wait for the AGMs to involve the community in the implementation of CSE as the learners who are not imparted with CSE issues tend to get involved in bad behaviour which is harmful to their lives.    

5.2.8 Infrastructure Development

Studies have shown that most governments have neglected rural areas as compared to urban areas when it comes to funding and making education in the rural areas a priority; this was very evident in the infrastructures found in rural areas that were not in good shape (World Bank, 2000). Good infrastructure was seen to be very important and it did not just focus on classrooms but also the availability of good toilets and shower rooms. When the girls reached the puberty stage and they started having their monthly periods, they needed the use of facilities such as bathrooms or shower rooms as well as toilets. The study reviewed that from the selected secondary schools, only one secondary school had good toilets and shower rooms as it was a boarding school. The other schools did not have such facilities and it made the girls very uncomfortable to be in school due to the fear of messing up their uniforms and also the embarrassment of boys and male teachers seeing their uniforms stained with blood.  Most girls resorted to dodging classes or being absent from school for two to five days as their homes were the only places where facilities were available. As a result, the girls missed lessons. 

It was for this reason that community involvement in the implementation of CSE in rural secondary schools could help through the building of shower rooms or bathrooms for the girls. The school cannot wait for the government to provide funds to build the shower rooms or the bathrooms. This is because it usually took long for government to respond to requests because of the protocols that were to be followed and sometimes the government did not respond. Instead of the secondary schools in the rural areas to sit and do nothing, the community had been fairly involved. Some schools had plans of building the bathrooms for the girls. However, it was revealed that the selected schools did not have such facilities and that a number of girls were usually absent from school every month during the times they had their periods.   

5.3.
Challenges Faced by the Schools in their Quest to Involve the Community in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools in Chibombo District
The selected rural secondary schools in the rural areas of Chibombo district faced challenges in their quest to involve the community in the implementation of CSE. In line with the third objective that looked at the challenges that the rural secondary schools faced in involving the community in the implementation of CSE, the following were some of the challenges:

5.3.1. Traditions/Culture

Most secondary schools in Chibombo district were surrounded by villages which were headed by the village headmen/women. In these villages, were traditions and customs which were followed and included how to deal with sexual-related issues. Studies have shown that conservative culture posed as a challenge when it came to the implementation of CSE (Mchunu, 2007). The differences in the way sexual issues were handled according to tradition created problems between the school and the community and this affected community involvement in the implementation of CSE in the selected secondary schools. In the traditions and culture of communities where the selected schools were located, sexual-related issues were taught to boys and girls separately but CSE was taught to both boys and girls at the same time. Sexual issues were not supposed to be talked about publicly as it was against traditional norms but in CSE it encouraged learners to talk about sex related issues openly. Women were told to be silent when it came to sexual-related problems in their homes such as defilement, incest, rape, and GBV as they would have been exposing their homes to the public and that such issues must only be handled by close relatives. Comprehensive Sexuality Education on the other hand encourages people to know their rights and report to the police any cases of defilement, rape, and GBV. These traditional norms prevented most of the members of the community from getting involved in the implementation of CSE in the selected rural secondary schools in Chibombo district. 

5.3.2. Low Educational Levels and Illiteracy among the Community Members
Some studies have shown that most people in rural areas especially in Africa had low educational levels and illiteracy (Mulkeen, 2005). In this study, it was revealed that low educational levels and illiteracy among the community members was also a challenge in trying to involve them in the implementation of CSE. Some members of the community felt that they were not educated like the teachers and that they felt inferior working with them. Studies have shown that one of the challenges to community involvement in secondary schools was the inferiority complex by the members of the community due to the fact the teachers were the ones who had the qualifications needed to educate the learners (Gorinski and Fraser, 2006). It was quite difficult to involve people who did not know how to read or write in the implementation of CSE. Components of CSE were quite sensitive and they were not comfortable working with people who were educated.

5.3.3. Negative Attitudes to Educational Programmes
When the community members were invited to participate in the educational programme, there were always negative attitudes. Some members of the community did not care to be involved and this was seen in the attendance of the community members for educational programs which was most of the times very low. Studies have shown that most people in the rural areas do not value education (Mulkeen, 2005). The study also revealed that most of the people in the community were not conversant with what was being taught in secondary schools which included CSE and could not be involved because they were quite ignorant about subjects taught in secondary schools, as a result, they had a negative attitude in being involved in the implementation of CSE. The members of the community were mainly concerned about their farming or other businesses in which they were involved and that they needed their children to be involved in the farming and business activities. Some studies have indicated that schools have rigid schedules that were interfering with the agricultural calendar as children were expected to be involved in the agricultural activities (Taylor and Mullhall, 2001). Negative attitude to educational programs was amongst the highest challenges faced in trying to involve the community in the implementation of CSE.

5.3.4.
Long Distance to School and Irregular Communication between the School and the Community
The long distances to school was among the challenges faced by the school in involving the community in the implementation of CSE. Additionally, this led to irregular communication between the school and community which was among the challenges cited. People from the community who lived very far from the school found it difficult to be involved as they had to walk on foot to schools and by the time they arrived at the school premises, they were late, hungry, and tired. Most of the time, the school did not communicate in good time for the programmes and activities in which they wanted the community to participate. If communication was not done in good time, then it became difficult for the community to be involved in the implementation of CSE. As indicated in the literature review, the geographical isolation of schools posed as a challenge to issues of educational programmes (Schaf et al., 2008). 

5.3.5. The Use of English

The emphasis on the use of English in secondary schools made it quite difficult for some members of the community to be involved in the implementation of CSE especially those that could not express themselves in English. The study found that most of the time, when there were programmes and activities in the selected secondary schools, only those who spoke English were considered for leadership positions in PTAs and school boards. Even when giving suggestions towards the development of the schools, only these were given opportunities. Also, most teachers could not speak in the local language or a familiar language which was used in rural communities. This made the community members shun being involved in CSE programmes and activities in secondary schools.  Some studies have also shown that the use of English in secondary schools has not helped in the development of the desired relationship between the teachers and the community members and that there is a threat to the interests and survival of communities as it favours the minority (Ternieden, 2009; Mufanachiya and Mufanachiya, 2011). 

5.3.6. Women Were the Ones Who Were Willing to be Involved
Most women were willing to be involved in the implementation of CSE in the rural secondary schools of Chibombo district. However, most times they shunned leadership positions and preferred the men to take up such positions. Although they were willing to be involved, the responsibilities in their homes were their priority. They did not make use of their full potential because they were always running back home to take care of their responsibilities leaving the programmes and activities of the school unfinished. 

5.3.7. Challenges of Funds (From the Government) and Poverty among Community Members
The study found that lack of funds especially from the government and also poverty in the rural areas posed as a challenge community to community involvement in the implementation of CSE in the selected rural secondary schools. Studies have shown that most governments do not make rural education a priority (Hannum and Park, 2002). It was difficult for the secondary schools to involve the community members in the implementation of CSE because they did not have funds to involve them. The study further revealed that the schools received some funds from the government but the money had some other intended purposes and not for community involvement in the implementation of CSE. It was also revealed that the community members wanted to be involved on condition that the school gave them some incentives such as money or food. The members of the community felt that secondary schools had a lot of money because learners were paying school fees as compared to primary schools where education was free. If such incentives were not available, most of the community members were not interested to get involved in implementing CSE or any other programmes or activities in the selected rural secondary schools.

Other studies have shown that poverty especially in rural areas was a challenge (Amzat, 2010). This study also revealed that some members of the community could not be involved in the implementation of CSE in the selected rural secondary schools because they were involved in sexual relations with the learners. Additionally, some parents were also involved in child marriage and sending of their girl children to indulge in prostitution to make some money and provide the necessities for the families in cases of poverty. Such practices were very common and this made the members of the community who were involved in such bad practices not to be involved in educational programmes in the selected rural secondary schools.

5.3.8. Unwillingness to Involve the Community by the Schools as their Main Concern Was to Completion the Syllabus
Most of the teachers were against community involvement in the implementation of CSE as their main concern was the completion of the syllabus. The study also revealed that most teachers in the selected rural areas of Chibombo district were not very conversant with CSE and they argued that they could not involve the community in the implementation of CSE which they were not very conversant with themselves. Some teachers were implementing CSE through the subjects that they taught but they were not aware that some lessons were part of CSE. This was because in the textbooks the term “Comprehensive Sexuality Education” was not indicated explicitly but through terms such as sex, relationships, reproductive health, GBV, and substance abuse.

The study also showed that most teachers had a focus on completing the syllabus and that making programmes outside the school routine to involve the community in the implementation of CSE would cause interruptions and wasting time as they had targets to meet. This is in tandem with a study that revealed that teachers aimed at finishing the syllabus in time, which meant that community involvement received a low priority (Preedy, 1993). Another study showed that the focus of the teacher was on students getting good examination results which come with the pressure of finishing the syllabus (Singh, 2010).  

5.3.9. Shyness Towards the Contents of CSE

The contents of CSE such as sex, relationships, defilement, rape, and reproductive health were considered to be very sensitive. This made some members of the community too shy away from being involved in implementing such sensitive topics to the learners. Members of the community were against teaching the learners about certain sexual issues as it was not acceptable. A study by Jere-Bedding, Chakulimba and Mbozi(2017) revealed that it was considered a taboo to involve elders to teach the young children about sexual-related issues as some contents were not suitable for certain age groups.

5.4. Measures to be put in Place to Promote Community Involvement in the Implementation of Comprehensive Sexuality Education in Rural Secondary Schools
The study showed some suggested measures needed to be put in place to enhance community involvement in the implementation of CSE. The following were the suggested measures:

5.4.1 Sensitisation Meetings and Workshops

The study revealed that there was need for sensitisation meetings and workshops particularly for all the teachers and community members to be oriented and educated in CSE. Also, through the meetings and workshops, community members could be made aware of the importance of their involvement in the implementation of CSE in rural secondary schools. The schools and the community members could also come up with solutions to problems that affect them through the meetings and the workshops. 

5.4.2. Open CSE Programmes in School Which Involve the Community
Deliberate programmes must be opened in schools which involved the community. When programmes are opened, it could be easy for the community members to participate in the implementation of CSE. The members may feel free to participate because such programmes would also benefit them. The community members could also give the school suggestions on how to effectively involve them in the implementation of CSE in rural secondary schools.

5.4.3 The School and the Community Must Speak the Same Language on Comprehensive Sexuality Education
There was need for the school and the community to speak one language when it came to CSE issues. This was an indication that information which the school imparted on the learners must not be in conflict with the information which the community members imparted on the learners. This included speaking against bad practices such as child marriage, defilement, Gender-Based Violence, and teenage pregnancies. Whatever the learners learn in schools must also be a reflection of what they are taught in the community. This could help learners not to be conflicted with information from the community that could make them be involved in harmful activities such as unprotected sex and substance abuse. 

5.4.4. Choosing Leaders from the Community to Spearhead Comprehensive Sexuality Education Programmes Which Involve the Community
There was need to make the community have a sense of ownership over their involvement in the implementation of CSE. This could be done by choosing leaders among the community members who could help to spearhead the CSE programmes in school and also out of school. These leaders could be accountable for everything that they do as they led those involved in the implementation of CSE. It was also another way of encouraging other members of the community to join in the implementation of CSE.

5.4.5.
Use of Familiar Language and Printed Material in Familiar Language When Involving the Community in the Implementation of Comprehensive Sexuality Education

The study found that among the respondents not were able to use English. The use of English in secondary school had posed as a challenge when it came to community involvement in the implementation of CSE. Some people were able to contribute better ideas than those who spoke in English but because of their inability to express themselves in English, they could not contribute their ideas, or even when they did, their ideas were not considered. Therefore, people from the community must be allowed to use their familiar language when participating in the implementation of CSE and also other educational programmes. The use of familiar language could also encourage other community members to be involved in the implementation of CSE.

All the selected secondary schools only had the curriculum framework or syllabus for CSE. They did not have other teaching and learning materials needed for implementing CSE in schools. This made it difficult for those in whose subjects CSE had been integrated to effectively implement it in classes. Therefore, there was need for printed materials in schools in English and also in the familiar or local language which could have been used when involving the community in the implementation of CSE in schools. The provision of printed CSE materials in familiar language will enable the community members to participate fully especially those who were not able to express themselves in English.

5.4.6.
Couple Comprehensive Sexuality Education with Gender Pedagogy and Make it a Standalone Subject

There was a suggestion that CSE should be joined together with teaching methodologies on gender. This could help in the effective teaching of CSE in class as well as when the community will be involved. In addition, the community would be able to see the importance of working together regardless of being male or female. Everyone could be involved and could work towards a common goal which was to involve the community in the implementation of CSE and also helping to reduce sexual-related issues that have been affecting both the school and the community.

Comprehensive Sexuality Education needs to be made a standalone subject. This could enable the school managers to give it the full attention it deserves and not just integrating it into other programmes and activities. Making CSE a standalone subject could also enable the community to be involved in its implementation in schools. 

5.4.7.
Involve the Community during Assembly and Open Days

The study revealed that platforms such as assemblies and open days within the school must be opened for community involvement particularly for the implementation of CSE. The community members should be allowed to give talks to parents and learners on open days before they collected report forms for their children and during assembly. 

5.4.8.
Give Incentives Such as Food, T-Shirts with CSE Messages and Money
Inviting the community to be involved in the implementation of CSE, needed motivation because most of the community members had to leave their duties to come and participate in school activities. These incentives could be in terms of food or money. Giving the community t-shirts with messages on CSE could also be a motivator to getting involved in the implementation of school programmes and specifically CSE There was also to fund sensitisation workshops and other programmes when involving the community. This could encourage them to put in the best rather than when a programme could not be carried out because they were no funds. This tended to discourage community members.

5.4.9. There should be laws to Hold the Community Accountable on Comprehensive Sexuality Education Issues
The study found that the attitude of some community members was Laissez-Faire and did not bother to attend or participate in any school programmes or activities for implementation. The community must be involved in educating the young in school and also those out of school on CSE. Every member of the community needs to be part of the implementation of CSE and so laws to help them develop a sense of ownership and responsibility for educating the young in CSE must be established. When the members of the community fail to take part in the implementation of CSE, they could be held accountable for the consequences that would befall the youths in their communities.

5.5 Summary
This chapter discussed the major community stakeholders in the implementation of CSE in rural secondary schools as cited by respondents. Ways in which head teachers promote community involvement in the implementation of CSE in the selected secondary schools of Chibombo district were also included and discussed. The chapter included the challenges faced by the schools in their quest to involve the community in the implementation of CSE in rural secondary schools. measures to be put in place to promote community involvement in the implementation of CSE in rural secondary schools were also included.

CHAPTER SIX: CONCLUSIONS AND RECOMMENDATIONS
6.0 Overview
This chapter presents the conclusion on the study community involvement in the implementation of CSE in rural areas that is in Chibombo district of the Central province of Zambia. Recommendations have been made by the researcher based on the findings of the study.
6.1. Conclusions
The study brought out important points concerning community involvement in the implementation of CSE in rural areas, particularly in the Chibombo district of the Central province of Zambia. Lack of correct and scientifically proven information on CSE among the learners especially in rural secondary schools of Chibombo district has led to a lot of problems in the schools and also the communities in which these schools are located. Among the many problems are teenage pregnancies, low self-esteem, illegal abortions, substance abuse, and child marriages. It is for this reason that the community needs to be involved in the implementation of CSE in the secondary schools as it looks at all sexual-related issues such relationships, values, attitudes, skills, culture, society, human rights, human development, sexual behaviour, and sexual reproductive health in a holistic way.

The school managers did fairly involve some major community stakeholders in the implementation of CSE in rural secondary schools of Chibombo district. Parents were among the major community stakeholders who were involved because they were the ones who provided the schools with learners. The teachers were the qualified educators who were responsible for the implementation of the CSE curriculum in classrooms as well as involve the community in CSE programmes and activities outside the normal teaching and learning done in classrooms. The health personnel were involved because these were the qualified people in health-related issues including sexual reproductive health. 

The chiefs and headmen were involved as custodians of traditions and culture, and because they had an influence on the people. These were involved because they helped to educate the people in the villages about certain harmful traditional practices such as child marriages. They have also been able to influence people on the importance of educational programmes such as CSE. 

The school also involved the church leaders because they also influenced people in the community. The same learners who attended schools also attended churches where these church leaders led and they talked to them about CSE especially on the importance of abstinence. Most of the church leaders were also professional people like teachers and health personnel and were in a better position to be involved. 

The law officers were involved because they were experts in dealing with criminal offences like violence which the schools could not manage to deal with on their own. Schools involved civic leaders because they were policymakers who were influential and spoke against some bad practices in rural areas. Non-Governmental Organisations were involved because they not only spoke against bad practices such as child marriage but they sponsored educational workshops and provided educational materials.  

It was clear that the school managers fairly involved the major community stakeholders in the implementation of CSE in the selected secondary schools. The implementation of the Zambian educational curriculum which includes CSE within the classroom was restricted to teachers who were trained in their respective subjects (Biology, Integrated Science, Religious Education, Civic Education, and Home Economics) and registered with the Teaching Council of Zambia (TCZ). All the school head teachers reported that with the coming of the Teaching Council of Zambia, no teacher was allowed to teach in the classroom without their registration certificate from the TCZ and practicing license was mandatory for teachers. However, at the time of the research., no teacher in the selected secondary schools had been issued with the license even when they had paid for them. Hence, the implementation of CSE in classrooms was done by registered or professional teachers.

The study established that the school managers created opportunities for the community involvement in the implementation of CSE in rural secondary schools of Chibombo district through the integration of CSE into other planned programmes and activities. The programmes and activities included disciplinary cases, motivational talks, AGMs, administering of re-entry policy, infrastructural development, and awards day. The school managers did not have specific CSE programmes and activities where the community was involved in its implementation. This showed that the school managers did not give community involvement in the implementation of CSE the full attention it deserved as it was just integrated into other programmes and activities.

The study also revealed that the selected secondary schools faced challenges in their quest to involve the community in the implementation of CSE. The challenges included traditions/culture, low educational levels, and illiteracy among the community members, negative attitude to educational programmes, long distances to school, and irregular communication between the schools and the community. The emphasis on the use of English in secondary schools, women being the ones who were more willing to be involved, lack of funds especially from the government and poverty in rural areas were among the challenges. Unwillingness on the part of the schools to involve the community as their main concern was the completion of the syllabus and shyness towards the contents of CSE were also among the challenges. 

The study also revealed that some teachers were not familiar with CSE and some were not even aware that they were implementing it. This was because the books which were used did not have the term Comprehensive Sexuality Education but had contents on sexuality education such as relationships, puberty, substance abuse, and GBV. Additionally, in most schools, the implementation of CSE was left for the guidance and counselling office and the members of school committees that were formed in schools.  Efforts to orient other teachers on CSE were not a priority in most schools.

The study has also revealed some measures which can be put in place by the school managers to enhance community involvement in the implementation of CSE. These include sensitisation meetings and workshops for teachers and the community. Schools need to open CSE programmes and activities which involve the community. There is also need to choose leaders from the community to spearhead CSE programmes and activities. The community members must be allowed to use familiar language when they are involved. Additionally, CSE should be coupled with gender pedagogy and also make it a standalone subject.
 6.2 Recommendations

Based on the findings of the study, the following recommendations have been made:

1. In this study, it was revealed that the teachers implemented CSE as an integrated subject in biology, integrated sciences, religious education, civic education, and home economics. The teachers need to give CSE full attention through its implementation in class as well as through the community members such as the parents, headmen/chiefs, and other community members. Although health personnel, law enforcement officers, church leaders, civic leaders, farmers, and NGOs are involved in its implementation through programmes and activities outside the regular teaching and learning in classrooms, this is not comprehensive but occasional to cause significant impact. Therefore, the Ministry of General Education must make Comprehensive Sexuality Education a standalone subject and not an integrated one so that adequate time is allocated to it on the school time-tables and so that there is no rush in the way it is taught.

2. There is a need for teachers to be fully trained in CSE as most teachers were not familiar with CSE. All in-service teachers should be trained in CSE so that they are fully equipped with the needed information which could help in making community involvement in the implementation of CSE in schools effective.

3. The school managers must ensure that deliberate effort out of classroom activities is planned in schools which will allow the community members to be involved in the implementation of CSE programmes and activities. 

4. The findings showed that some community members avoided to be involved in the implementation of CSE programmes and other educational programmes due to the emphasis on the use of English in secondary schools. Community members who are to be involved in the implementation of Comprehensive Sexuality Education in secondary schools must be allowed to use their familiar language and not just English. This could enable some members from the community who are not able to speak in English or who are not fluent in speaking in English to fully participate in the implementation of CSE in the schools. 

4. The school managers must enhance awareness messages to the community members on the importance and benefits of them being involved in the implementation of CSE in schools and in their homes. Communication and information should be aimed at reaching the community within which the school is located. The community should be involved in spreading the CSE issues such as the consequences of teen pregnancies, child marriage, substance abuse, and GBV.

6.3 Suggestions for Further Research

There is need for further research to be conducted on the perceptions of youths on the introduction or integration of Comprehensive Sexuality Education into the schools. This will help to find out how the youths in schools and the community have been able to make use of the CSE information as well as get their perceptions on the introduction of CSE in schools. This may consequently provide information to policymakers on gaging how useful CSE has been to learners, teachers, and the communities.
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APPENDICES
Appendix 1: Questionnaire for Teachers 

1. Name of your school: ….………………………………………..

2. Position: …………………………………………………………

3. Age: …………………………………………………………………

3. What is your highest education qualification? 

    Certificate ( )            Diploma (  )        Degree (  )        Masters (  )

4. What do you understand by community involvement in implementation?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

 5. What policies and activities are implemented at your school?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

6.  Which policies or activities implemented at your school involve the community?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
7. How are these policies or activities helpful in your line of work?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

8.What subjects do you teach in which Comprehensive Sexuality Education has been integrated?

…………………………………………………………………………………………………

9. Do you involve some community members in the implementation of Comprehensive Sexuality Education?

(i)  If you do, how do you involve them?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

(ii) If you do not, why don’t you involve them?

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

10. Is it necessary to involve the community in the implementation of Comprehensive Sexuality Education in the classroom?  Explain your answer.

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
11. Who are the major stakeholders in your community in as far as community involvement in implementation of policies and activities in school is concerned?

…………………………………………………………………….……………………………….……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

12. What challenges do you face in involving the community in the rural areas in the implementation of policies such as Comprehensive Sexuality Education?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

13. What challenges do you think the community in the rural areas face in their quest to be involved in the implementation of policies such as Comprehensive Sexuality Education in schools?

………………………………………………………………………………………………………………………………………………………………………………………………………………
14. What measures do you think must be put in place in order to enhance community involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools?

……………………………………………………………………………………………………………………………………………………………………………………………………

15. Is there anything else you would wish to say on the subject under discussion? ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

THANK YOU

Appendix 2: Interview Guide for Administrators

1. What do you understand by the term Community Involvement in implementation?

2. What does the Zambian Education Policy say about Community Involvement in

Implementation in school?

3. What policies and activities do you implement in school which involves the community?

4. On what occasions do you involve the community in the implementation of policies and activities in school?

5. How do you involve the community in the implementation of Comprehensive Sexuality Education in school?

6. What is the importance of Community Involvement in the implementation of

 Comprehensive Sexuality Education in rural secondary schools?

7. Who are the major stakeholders in the community in as far as their involvement the implementation of policies and activities such as Comprehensive Sexuality Education are concerned?

8. Why are they the major stakeholders in as far as 

9. What challenges do you face when involving the community in the rural areas in the implementation of Comprehensive Sexuality Education in school?

10. What challenges do you think the community in the rural areas face in their quest to be involved in the implementation of policies such as Comprehensive Sexuality Education?

11. What measures can the school managers in the rural secondary schools put in place to promote the Community Involvement in the implementation of Comprehensive Sexuality Education?

12. Is there anything else you would wish to say on the subject Community Involvement in the Implementation of Comprehensive Sexuality Education in the rural secondary schools?

THANK YOU
Appendix 3: Interview Guide for Head of Department

1. What do you understand by the term Community Involvement in implementation?

2. Does the department involve the community in the implementation of policies and activities in school? Explain your answer.

3. Do you think it is necessary to involve the community in the implementation of policies and activities in school? Explain your answer.

4. Who are the major stakeholders in as far as community involvement in the implementation of policies and activities in school are concerned?

5. Why are they the major stakeholders in as far as community involvement in implementation of policies and activities in school are concerned?

6. On what occasions does your department involve the community in implementation of policies and activities in school?

7. How do you involve the community in the implementation of Comprehensive Sexuality Education in your department?

8.  What challenges does your department face when involving the community in the rural areas in the implementation of Comprehensive Sexuality Education in school?

9. What challenges do you think the community in the rural areas face in their quest to be involved in the implementation of Comprehensive Sexuality Education in school?

10. What measures do you think must be put in place in order to promote Community Involvement in the implementation of Comprehensive Sexuality Education in the rural secondary schools? 

11. Is there anything else you would wish to say on the subject Community Involvement in the Implementation of Comprehensive Sexuality Education in the rural secondary schools?

THANK YOU

Appendix 4: Interview Guide for the Community 
1. What is the importance of involving you in the implementation of policies and activities in school?

2. Are you involved in the implementation of policies and activities at the school?

3. Which policies and activities does the school involve you in implementation?

4. Are the policies and activities which the school involves you helpful in the community?

5. Does the school involve you in the implementation of Comprehensive Sexuality Education?

6. How does the school involve you in the implementation of Comprehensive Sexuality Education?

7. What challenges do you face as a community in your quest to be involved in the implementation of Comprehensive Sexuality Education?

8. What challenges do you think the school faces in their quest to involve you in the implementation of Comprehensive Sexuality Education in rural secondary school?

9. What measures can the community and the school put in place to promote Community Involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools?

10. Is there anything else you would wish to say on the subject Community Involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools?

THANK YOU

Appendix 5: Focused Group Discussion for the Learners
1. What is your understanding of the term Community Involvement in implementation?

2. Which community members do you think can be involved in the implementation of policies and activities in school?

3. On what occasions has the school involved the community in the implementation of policies and activities in your school?

4. What is Comprehensive Sexuality Education?

5. Is it necessary to involve the community in the implementation of Comprehensive Sexuality Education in school? Explain your answer.

6. Which members of the community do you think can be involved in the implementation of Comprehensive Sexuality Education in school in school?

7. Is it a wise move to involve the community members in the implementation of Comprehensive Sexuality Education?

8. What are some of the challenges that the school face in involving the community in implementation of policies and activities such as Comprehensive Sexuality Education in school?

9. What challenges do you think the community faces in their quest to be involved in implementing policies and activities such as Comprehensive Sexuality Education in school in rural areas?

10. What measures do you think must be put in place in order to promote community involvement in the implementation of Comprehensive Sexuality Education in rural secondary schools?

11. Do you have any other comments on Community Involvement in the Implementation of Comprehensive Sexuality Education in rural secondary schools?

THANK YOU
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This serves to confirm, that SEUELAR! KAORSA of NRC
Number AZHS S/16( }fé? and computer mumber ] | 1 32023\ is
a bonafide student of the University of Zambia in collaboration with the
Zimbabwe Open University (UN ZA-ZOU).

The student is pursuing a Master of Education Managemeni and
Administration (MEDA) Programme and that he/she will be carrying out a

reseas'ch on
CoOMMMANTTT TRVALN E M ST N THE W@ W MERTAT oA

0L OO PRENEOIW R SECW AR LT EOVWCATION N
Poer PRI X RS E AT SERECTED JECoR0RR
RS N O Bamaen DIRTRICA

Any assistance rendered to him/her will be greatly appreciated.

s ~ .’)
- A

Plcf Boniface Namangala (PhD)
DIRECTOR

IXSTITUTE OF DISTANCE EDUCATION





iv

