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ABSTRACT

The purpose of this study was to assess the utilisation teaching time by teachers in
selected secondary schools in Mongu district, Zambia. The study explored factors that
reduced time for teaching and learning and suggested strategies that could be employed
to reduce time loss. The concurrent embedded design of the mixed methods approach
was used with quantitative data adding detail to the qualitative data. A questionnaire
collected data from 32 secondary school teachers while interview guides were used to
collect data from the 4 secondary school head teachers. A focus group guide was used
to collect data from 24 grade twelve (12) learners. The qualitative was analyzed using
emerging themes. Quantitative data from the questionnaire was analysed using
descriptive statistics. The findings revealed that, the time that learners received for
learning was not adequate. Learners being in their last grade also affirmed that the time
that remained for them to cover the remaining content in subjects before they could
write final examinations was not adequate. Teachers noted this from the low coverage
of the syllabus. Head teachers also indicated that, the time for teaching was not
adequate to cover for content in the syllabi. On factors that reduced teaching time, the
study revealed factors such as sports activities that took place during learning time,
unplanned holidays, meetings and national examinations such as GCE, grade twelve
and nine National examinations. Classroom factors included teachers performing
disciplinary cases, attending to slow learners and teaching methods that consumed
most of the time. However, some measures such as having school councils to monitor
teachers, having class registers for teacher’s accountability and utilising holidays were
already employed by some schools as it was revealed by head teachers. It was
concluded that the time that was utilised for teaching was not adequate and a number
of factors revealed in the study contributed to the loss of time in selected secondary
schools in Mongu district. It was suggested that, there was need for proper planning of
co- curricular activities more especially sports and incentives to teachers in order to
encourage commitment to duty. It was recommended that there was need for
continuous professional development of teachers with regard to strategies of how the
limited time could be made manageable such as seminars, workshops and refresher
courses to equip teachers and administrators with knowledge, skills and attitude on

proper time management practices

Key words: Time loss, Learning time, Time utilization, Curriculum implementation
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OPERATIONAL DEFINITION OF TERMS

Learning: the process of acquiring worthwhile and desirable skills, knowledge and

values by learners in classroom environment

Teaching: this is the process of facilitating desirable and worthwhile skills, values and

knowledge to learners in the classroom.

Learning Time: The time that learners are actively engaged in learning in the presence
of the teacher.

Lost time: is the amount of time allocated to instructional activities that, for a number
of different reasons, is not used toward the completion of those activities.

Curriculum: a programme of activities designed so that pupils will attain as far as

possible educational ends of objectives.

Time-on-task: the amount of allocated instructional time during which students are

actually engaged in learning.

Intended instruction time: the number of hours per year during which learners receive

instruction in the compulsory and non-compulsory part of the curriculum

Teaching time: The time teachers are teaching in the classroom.

Xii



CHAPTER ONE: INTRODUCTION

1.1 Overview

This chapter contains the background of the study, the statement of the problem, aim
of the study, research objectives, research questions, significance of the study,
theoretical and conceptual framework, as well as operational definitions of terms.

1.2 Background

The main role of teachers in educational institutions such as primary and secondary
schools is teaching. Education involves the process of acquiring worthwhile and
desirable knowledge, skills, values and attitudes necessary for learners. Education
consequently is an essential process for sustainable development in any society as it
equips learners with knowledge, skills, values and attitudes they need in order to adopt
healthy lifestyles and take active roles in social, economic and political decision
making as they transit to adulthood (UNESCO, 2017). It is, therefore, important to
realise that all these values, skills and knowledge cannot be acquired without a well-
planned and implemented curriculum. It is through a curriculum that the objectives
and aims of education are realised. A well-planned and implemented school
curriculum is also vital in trying to achieve quality education. However, teachers
through effective time use can successfully implement a curriculum. This is because
time provides an opportunity for an individual to acquire skills, knowledge and attitude

they need for survival.

As noted by Njeng’ere (2014), the role of a curriculum is to identify the education
purposes and organize them into goals, objectives and aims to be achieved and
implemented at the different levels of education and training. A curriculum as
expressed in the 2013 Zambian revised Curriculum Framework implies programme of
study for learners in institutions of learning. In another context, Oluoch (1982)
described a curriculum as all that is planned to enable the learner to acquire and
develop the desired knowledge, skills and attitudes. By planning, it entails that a
curriculum has to be well organised and implemented within a specified period. The
period can be categorised into specified years, days and eventually hours of study. For
instance, in Zambia, the Ministry of General Education (MoGE) through the 2013

Curriculum Framework stated the number of hours that schools should teach specific



subjects. For example, the duration of the Senior Secondary School programme
leading to the School Certificate or General Certificate of Education at Ordinary Level
(GCE ‘O’ level) examinations is three years. These years are eventually broken down

into terms, weeks, days and then hours.

However, the attainment of education goals and aims at any level of education such as
schools largely depends on effective implementation of its planned programmes.
Therefore, all planning and management within the school should be a collaborative
effort by those involved in the implementation process of the curriculum. To this
regard, curriculum implementation involves the process of putting all that has been
planned as a curriculum document into practice in the classroom through the combined
efforts of teachers, learners, school administrators, parents as well as interaction with
physical facilities, instructional materials and (Onyeachu, 2008).

Curriculum implementation means translating curriculum documents into action in
the classroom by the teacher. All the efforts and resources needed for effective
curriculum implementation must be directed to the teaching and learning process as it
is the core business of the school. Among the resources needed for effective curriculum
implementation, researchers have considered time to be the best resource in any
education system. Education researchers such as Farbman (2015) observed that more
time enable teachers to cover more material and examine topics in greater depth and
in detail. In this case, time has been realised to be one of the most important resources
in the implementation of any school curriculum. This was also emphasised in the 2013
Zambian Curriculum Framework that more time in the school must be directed to
teaching and learning. However, in Zambia nothing seems to been done in terms of
research to realise the importance of how teachers utilise teaching time in
implementation of the curriculum. This is evident from the scanty of literature related

to the best utilisation of time for teaching and learning in schools.

Furthermore, adequate time for learning promote individualized and differentiated
learning. Time is thus important in learning because meaningful learning is made
possible when learners spend more days per year in school and more actively engaged
in longer school hours learning. In the same vain, the Ministry of Education (MoE)
(1996) realised that the amount of time that pupils spent in organised learning activities

has a strong bearing on how much they learn and on their subsequent academic



performance. Most importantly, enough time for learning has many benefits to the
successful curriculum implementation in a school or, more precisely, more time
creates the possibility for teachers to extend their work and improve learning. Sahito
(2016) stated that if time is managed properly according to needs and the requirements
of the matters and phenomenon of any nation then no one can stop any nation to be a

developed and successful one.

The importance of learning time especially on the time learners are engaged on tasks
oractively learning can be traced to Carroll’s (1963) original theory of school learning.
He outlined the theoretical importance of time as a resource for student learning. In his
model, time is placed at the centre of learning. He illustrated the degree of student
learning as a product of the time students spend learning divided by the time they need

to learn.

In his model, Carrol (1963) further categorises time for learning in different ways.
There is allocated time which is the total time available for teaching and learning. The
time should be planned and used effectively to accomplish effective teaching and
learning. Allocated time at school is mainly for teaching, learning and assessment.
Allocated time also requires that teachers and learners are always punctual for the task

of teaching and learning.

Despite Zambia’s success in expanding access to education, there are significant issues
the country ranks at the bottom in terms of academic achievement as measured by the
Southern and Eastern Africa Consortium for Monitoring Educational Quality
(SACMEQ) (2012). The low academic performance had been as a result of the
distribution and allocation of resources, which also included the less amount of time
leaners are exposed to. According to SACMEQ), critical to an effective education
system is the amount, and use, of the limited time the learners had during the school
year to master content and grow socially and emotionally. Wales and Chipoma (2016)
further reported that, poor performance during the middle stage of primary education
is of particular concern as it suggests learners are not grasping key foundational skills
and will have challenges at higher levels. As such, an assessment of the use of learning
time in the implementation of the school curriculum should be of great concern hence

the importance of this study.



Some studies have indicated that time, as a resource has not been paid attention to
despite its consequences on learner’s academic performance. One of the evaluations
conducted by legislative finance committee formed by UNESCO (2016) which aimed
at assessing time on task and efforts to extend learning time in Mexico indicated that
as instructional time is spent on other activities, student achievement was also
decreasing. The evaluators asked teachers to quantify instructional time lost, not
counting student or teacher absences. When controlling for other factors including
poverty, there was a statistically significant relationship between lost time and
performance scores. From the evaluation, it can be noted that time is an important
element that need serious attention because of its consequences on academic
performance. This is because assessment is one of the measures used to find out
whether the education goals and aimed are achieved by the learners. It is therefore, the
purpose of this study to assess the use of learning time in the implementation of the

school curriculum in Mongu district.

Though curriculum implementation also involves the assessment of learners, the time
that is consumed to assess the national examination in Zambia is of great concern. This
is because of the consequences it bares on the non-examination classes or grades thus
need serious attention. Kelly (1999) postulated that, in most schools, a lot of time is
taken up by activities such as assemblies, meetings held by visiting government
officials, health talks, variety shows held during lesson time. In addition, teacher-
service programmes which last the whole day and learners are either sent away or
asked to stay away from school, unplanned holidays such as when a teacher dies,
teachers’ day, women’s day, mother’s day and many other unforeseen eventualities
that take place at the expense of learners. Despite Kelly (1999) mentioning some of
the factors that reduce time, it is noted that no study was done to assess whether such
factors affect the implementation of the curriculum also exist in Mongu district hence

this study.

Kraft (1994) also stated that the number of hours given to children for the study of any
subject is determined by three factors. These are the length of the official school year
in hours, the number of hours given to the subject and the amount of time lost because
of school closure, teachers’ absence and other interruptions. Thus for this reasons, it is

important for teachers to use the allocated instructional time as much as they can. This



calls for teachers’ consciousness of how he or she uses the given instructional time for

the promotion of teaching and learning.

It is against this background that, the effective use of learning time is a challenge on
the implementation of a school curriculum. More time can allow greater interaction
and more positive relationships between teachers and students, which can also benefit
academic achievement (Farbman and Kaplan, 2005). Essentially, Aronson,
Zimmerman and Carlos (1998) pointed out that an increase in the raw amount of
instruction time does not automatically translate into more engaged time and actual
learning time and, consequently, might prove an inefficient use of resources, given the
high cost of such interventions. Less time can also lead to learners not being exposed
to content they are supposed to learn and lower their academic performance. Less time
has strong bearing on the planned curriculum resulting into the disparity between the
planned curriculum and the implemented curriculum. Less time is thus likely to result
in poor quality education provided to learners. It is for this reason that this study aimed
assess the utilisation and adequacy of learning time in the implementation of school
curriculum in selected secondary schools in Mongu district of Western Province,
Zambia. The researcher randomly sampled Mongu district in this study because every
school as stated by Fisher, (2009) experiences disruptions and interruptions that reduce

learning time or divert time away from learning purposes.
1.3 Statement of the Problem

The amount of time that learners spend on learning activities has a strong bearing on
how much they learn and on their academic performance (Ministry of Education,
1996). More effective time management, supported by adequate professional
development, translates to improve the quality of teaching provided to the learners
(Gettinger, 1995). Additionally, more engaged time for learning, allow broader and
deeper coverage of curricula, as well as more individualized learning support.
However, studies show that learners’ official annual learning time is almost never
completed in classrooms and the losses can be tremendous (Benavot & Amadio, 2004).
In Zambia, the Ministry of General Education through the 2013 Curriculum
Framework has stated the number of hours and periods that schools should teach
specific subjects. Failing to account for proper use of time in learning means missed

learning opportunities for learners. However, little has been done to assess the



utilisation of teaching time in implementing the school curriculum in Zambia

specifically Mongu district of Zambia.
1.4 Purpose of the Study

The purpose of this study was to assess the utilisation of time in the implementation
of the school curriculum in selected secondary schools in Mongu district of western

province in Zambia.
1.5 Research objectives
The research sought to;

1. assess the adequacy of teaching time in implementing the curriculum in Mongu
district.

2. explore factors that could waste teaching time in selected secondary schools in
Mongu district.

3. suggest possible strategies to reduce on the misuse of time in the

implementation of a school curriculum.
1.6 Research questions

The study was guided by the following research questions.

1. How adequate was teaching time for learners in the implementation of the
curriculum in selected secondary schools in Mongu district?

2. What factors reduced teaching time in selected secondary schools in Mongu
district?

3. What strategies where suggested to reduce on the misuse of time in the

implementation of a curriculum in Mongu district?
1.7 Theoretical Framework

A theoretical framework is an explanation of either graphically or in narrative form of
the main things to be studied, the key factors, constructs or variables and the presumed
relationships among them (McMillan &Schumacher, 1994). This study was guided by
school learning time by Carroll (1963). This theory stresses that, what students learn

is related to the time they spend learning. Carroll developed a theory of school learning



in which the time factor plays a central role in students learning process. According to
his theory, the achievement of a student or the degree of learning effectiveness is a
function of the actual time needed for learning and the time actually spent for learning.
Since curriculum implementation entails putting into practice the planned curriculum
into classroom activities, it is on this basis that the utilisation and adequacy of learning
time in the implementation of the curriculum in Zambia specifically Mongu district
was guided by the above theory in maintaining that, effective curriculum
implementation is determined by how time for learning is effectively utilised. The
theory requires that teachers prioritize school activities according to the limited school
time available. They should give priority to teaching time (class lessons). This should
be followed by important school activities which can be done outside teaching hours
of school.

1.8 Conceptual Framework

A conceptual framework acts more or less as the map of the territory were the research
is being investigated. It can therefore, be conceived as the map for the researcher to
navigate. In relation to this study, the conceptual frame in figure 1.1 gives an
illustration of how use of time for learning can bring about positive or negative effects
to the process of curriculum implementation. When there is less time for learning,
learners fail to be exposed to content which may result into rote learning and
compromised education standards. On the other hand, good use of learning time
improves learner performance and good coverage of the content or prescribed
curricular. Furthermore, more learning and teaching time has a lot of benefits to both
the teachers and the pupils. For learners, the key benefit is that, extending learning
time is expected to benefit and enhance their academic performance. This is in the
sense that learners would have more time for learning, more time on tasks and less
rushed lessons. It is also obvious that teachers can cover the curriculum in more depth
and breadth and not just focus on subjects tested in national examinations (Farbman

and Kaplan, 2005). The diagram below shows the conceptual framework of this study.



The use of learning time in the implementation of a school curriculum

4 A 4

Effective use of learning time Ineffective use of learning time

¥ ¥

-Learners acquire desirable .
-Lead to rote learning

-knowledge, skills, attitude and

g - Rushed lessons on teachers
values
] . -Failure to complete the syllabus
- Syllabi completion P y

. . - Poor education standards
-Successful implementation of a

school curriculum -Failure to implement the curriculum

Figure 1.1: Conceptual Framework

Effectiveness in this study is the ability of the official curriculum to accomplish its
designated purpose. A well-planned curriculum is therefore, determined by its
implementation process. In this study, how much time spent on teaching determined
the successful implementation process. When something is effective, it means it is
adequate to accomplish the purpose. Ogula (2002: 20) argued that “effectiveness
measures the degree of attainment of the pre-determined objectives of the project. In
relation to this study, Lam, (1996) defined the effective learning time of learners as

the percentage on task behaviour of students during lessons; “time on task”.
1.9 Significance of the Study

The study was aimed at bringing to the fore how learning time was used in the
implementation of the school curriculum in selected secondary schools in Mongu
district. It is therefore envisaged that the findings of this study would unearth the
factors that bring about instructional time mismanagement. This would afford the
Ministry of General Education the opportunity to address this situation. This study
could help teachers and school administrators find possible and amicable solutions on

how to improve and maximise time for learning which help in the successful



implementation of teaching and learning. The study would provide an analysis and
policy advice to help actors in the implementation of a curriculum and schools achieve
effectiveness and efficiency objectives in education by ensuring that the curriculum
was successfully implemented as planned. The results from the study are likely to help
school administrators in implementing time usage ideas for effective curriculum

implementation.

It is hoped that this study is likely to prove to be valuable by helping teachers to use
instructional time profitably and hence help to improve the quality of education in
secondary schools. Moreover, the study could serve as a guideline to educational
planners, policy makers in education and curriculum developers in their quest to make

sound policies concerning the utilisation of time by teachers in schools.
1.10 Delimitation of the study

Creswell (2003) stated that, delimitation is used to address how the study is narrowed
in scope. In this regard, the study focused on the effective use and adequacy of time in
the implementation of the school curriculum leaving out the use of other resources
such as learning materials, finances, learning equipment and many others. This was
because time provides learners with the opportunity to acquire desirable and
worthwhile skills, knowledge and values through a well implemented curriculum. The
study only focused on the formal school curriculum because it is through the school
environment where the planned curriculum is put into effect through learning
experiences. In addition, this study was only carried out in selected secondary schools
in Mongu district of western province, Zambia leaving out other schools in the

province.
1.11 Summary

In this chapter, the background of the study, the statement of the problem, aim of the
study, research objectives, research questions, and significance of the study,
theoretical and conceptual frameworks, delimitations and operational definition of
terms are presented. Furthermore, the chapter that follows focused on reviewing of

related literature of the study.



1.12. Organisation of the Dissertation

This dissertation consists of six chapters. In the first chapter, the background
information to the investigation, stating the specific problem under investigation and
giving the rationale for the study has been introduced. The purpose and objectives of
the study, specific research questions are addressed and research delimitation were
also introduced. Furthermore, the theoretical framework and conceptual framework
within which the study was undertaken was presented.

In the second chapter, some of the available related literature review that was
considered to be of relevance to this study in order to place the investigation within
the context of similar surveys were reviewed, thereby enriching it and providing a

justification for the study.

In the third chapter, the methodology used by this study in order to provide answers to
the questions raised in chapter one has been described. In this chapter, a brief summary
of the methodology employed in data collection and analysis, the details of the research
design employed in this study, population and sample size, sampling techniques, data
collection instruments, procedures, data analysis and reflections on ethical issues were
presented. In the fourth chapter, the research findings are organized in terms of themes
which were guided by data collected through questionnaire, interview guide and focus
group discussion were presented too. The themes were derived from the research

questions as set out in chapter one.

In the fifth chapter, the discussion of the findings in response to the research questions
that guided the study were presented. The answers to the research questions as drawn
from the data that were collected in this study were also presented. Emerging themes
from the research objectives provided headings under which the findings were
discussed in order to find what answers had been provided from the data. Finally,

chapter six presents the conclusion and recommendations of the study.
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CHAPTER TWO: LITERATURE REVIEW
2.1 Overview

In this chapter, literature related to the topic under study has been presented. This was
done under the sub headings which are; the concept of a curriculum, theoretical
conceptions of learning time in relation to the school curriculum, importance of time
in the implementation of the school curriculum, review of studies related to the topic
under study, the research gap and the summary of the chapter.

2.2 The Concept of Curriculum

From the onset, there is a need to understand the meaning of the word curriculum.
Many works on education theory offer definition of curriculum in different ways.
According to Urebvu (1994), the word curriculum originated from a Latin word
“currere” meaning a “race course”. A curriculum can also mean the set of courses and
their contents offered at a school or university. According to Kelly (2008), a
curriculum is a prescription of all learning experiences that learners go through under
the direction of a school and based on a more general syllabus, which merely specify
what topics must be understood, and to what level to achieve a particular grade or
standard. In simpler terms, a curriculum includes all courses offered at a school and

conducted in a formal setting such as a school.

To have an understanding of a curriculum, it was important to note that the concept is
a specification about the practice of teaching which involves learners’ experiences.
Experience as a general concept comprises of knowledge or skills of something or
some events gained through involvement in or exposure to that thing or event. A
curriculum is an important element of education in which overall objectives of
education depend largely on the nature of the curriculum. Common sense tells us that
when it comes to learning, time matters. An individual simply cannot advance in any
given area of study without committing a certain amount of time to grasping new
content, practicing and honing skills, and then harnessing knowledge and skills to

realize specific aims (Farbman, 2015).

It can be stated that a curriculum involves an organized plan of course outlined with

the educational objectives and aims to be achieved by learners through the planned
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curriculum. Akinsola and Abe (2006) suggested that modern interpretation sees the
curriculum as all the knowledge and experience got by a child in and out of the school
walls, either on the time table or outside it. A curriculum can therefore be organised in
a formal or informal setting. Essentially, it could be said that putting the curriculum
into operation requires an implementation agent. And in this case, the teacher is
identified as the implementation agent. For the purpose of this study, a school
curriculum refers to the combination of subjects studied within a school year and in
sequential years as the learner moves through the educational system provided by the
school (Urebvu, 1994).

From the description of the concept of a curriculum given, it can be concluded that a
curriculum is planned and organised, meaning it has a specific time frame in which the
course must run. In Zambia, the periods are stipulated in the Zambian Curriculum
Framework (ZCF). The framework has stated the number of periods in terms of
minutes allocated to specific subjects taught in schools. In order to use time more
effectively as an element of the curriculum, the teachers in the school must
demonstrate greater commitment to the purpose of educating the learners. This implies
that teaching time in the classroom needs must be used more efficiently. In this regard,
it was the purpose of this study to assess the utilisation of teaching time in the
implementation process of a curriculum in selected secondary schools of Mongu

district in Zambia.
2.3 Implementation of a School Curriculum

As mentioned in the background of this study, the achievement of objectives of any
level of education depends largely on effective implementation of its planned
programme. Curriculum planning emphasizes that education should serve to enable
society to achieve its needs and aspirations. Scholars in the field of curriculum
development have explained curriculum implementation in many ways. Onyeach
(2008) defined Curriculum implementation as the process of putting all that have been
planned as a curriculum document into practice in the classroom through the combined
efforts of teachers, learners, school administrators, parents as well as interaction with
physical facilities, instructional materials, psychological and social environments. In

addition, curriculum implementation can be explained in terms of the planned or
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officially designed course of study is translated by the teacher into syllabus, scheme
of work and lessons to be taught to learners through classroom interactions.

Some scholars like Onyeachu (2008) have argued that, no matter how well a
curriculum of any subject is planned, designed and documented, implementation is
important. The reason put forward is that, the problem of most programmes arises at
the implementation stage. The focus of curriculum developers therefore, should not be
centred only on the development side but also on the implementation process. In order
to have relevant and high quality education, there is a need for implementers of the
developed curricula to put more efforts to improve the education systems of any
country. Comprehensive and deliberate efforts should be put in place to ensure the
implementation of curriculum is achieved. One of the efforts to effective curriculum
implementation is the concern on how teachers utilise time to implement the
curriculum. All efforts should therefore, be focused on time because every activity is
time dependent. To this effect, the researcher in this study sought to assess how time
was utilised in implementing the curriculum in Mongu district in order to equip
learners with worthwhile and desirable skills, values and knowledge needed. This is
important because the development of any nation largely depends on the skilled and

knowledgeable citizens.

In relation to the use of time in the implementation of the school curriculum, Abadzi
(2009) contended that curricular objectives are prescribed for coverage within specific
timeframes, so the implication is that learners should be engaged in learning 100
percent of the time. It is therefore, imperative to have researched data on the prevailing
situation regarding the time spent in the process of teaching and realise the importance
of maximising time for teaching, as it is the core business of any learning institution

such as schools.

When it comes to classroom activities, the class teacher is the main player. All the key
players of curriculum implementation such as school administrators and teachers
should see to it that the planned curriculum is implemented as planned in order to
achieve the national aims and goals. To achieve this, all the efforts must be directed

and to the teaching process as it is the core business of the school.
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Since curriculum is planned, Miller and Seller (1990) stated that curriculum
implementation as a process of applying the curriculum-planning (programme) in the
form of learning activity involves a student-teacher interaction in the context of the
school environment. Teachers therefore, play a very important role in the facilitation
of the learner’s acquisition of the desirable knowledge, skills, values and attitudes
(Mulenga, 2015). Nevertheless, several factors can affect the implementation of the
curriculum. Studies been conducted on the factors that can affect curriculum
implementation and these are discussed in detail in the next paragraphs.

Equally, other factors support successful curriculum implementation in the school. In
view of this, effective curriculum implementation is the one that reflects what the
learner eventually takes away from an educational experience. In many circumstances,
there would be a gap between the intended curriculum and the learned curriculum
Instructional facilities are identified as one of the factors that support curriculum
implementation. School facilities are basic structures and facilities necessary for

effective teaching and learning.

Factors that may hinder curriculum implementation may be different from country to
country. In Nigeria, Adeleke (2007) expressed that education had suffered the plight
of inadequate instructional materials, inadequate qualified teacher, poor funding,
inadequate instructional facilities and lack of motivation among others. Adeleke
further recommended that there was every need to resolve issues surrounding
functional education system in Nigeria. Similarly, in Zambia, Mkandawire (2010)
outlined factors such as unavailability of school facilities to be a major impediment to
curriculum implementation. Though time loss was also listed as one of the factors that
affected curriculum implementation, Mkandawire did not explain the effects of loss of
learning time on curriculum implementation. From the two studies done, it can be
deduced that no attention was given to the utilisation of time in curriculum
implementation process. As such, in this study, the researcher sought to bridge the gap
assessing how teachers used teaching and learning time to implement the school

curriculum.
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2.4 Theoretical Conceptions of Learning Time in Relation to the School

Curriculum

Some educational scholars find the concept of learning time to be intellectually
unexciting, and of such obvious importance that it only leads to trivial understandings
and to findings that have the status of truisms Johnston and Aldridge (1985). The
conceptual framework connecting time to learning first took root in 1963 when
educational psychologist John Carroll articulated a model of school teaching time.

Carroll’s framework reviewed the connection between time and leaming,
demonstrating in educational terms how quantity of time serves as the pivot point in
what he called the degree of learning that any individual achieves. Since then, many
studies have confirmed Carroll’s theory and, specifically, have argued that spending
more time in productive learning environments does, indeed lead to increases in

proficiency.

Impressed by Carroll's work, Bloom (1971) extended Carroll's theoretical premises,
developing his own theory and model of school learning. He recognized that while
students vary widely in their learning rates, virtually all learn well when provided with
the necessary time and appropriate learning conditions. If teachers could provide these
more appropriate conditions, Bloom believed that nearly all students could reach a
high level of achievement and, hence, differences in their levels of achievement would
vanish (Bloom, 1971).

The general observation from Bloom’s theory is that, variations in learning and the
level of learning of students are determined by the students' learning history and the
quality of teaching they receive. Appropriate modifications related to the history of the
learners, the quality of teaching can sharply reduce the variation of students and greatly
increase their level of learning, and their effectiveness in learning in terms of time and
effort expended (Bloom, 1971). These theories give a deeper understanding in this
research to assess how time use is related to learning. Both scholars alluded to in the
previous paragraph clearly show the importance of having more time for teaching
considering that time is an essential element of any curriculum development and

implementation process.
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2.5 Importance of adequate Time in the Implementation of a School Curriculum

Time is a very important aspect when it comes to the implementation of any
educational programme (Mulenga, 2008). Since the 1990s, undeniable progress
towards expanding access to education in the world has been made however; this
success has not been matched with comparable progress in the improvement of
educational quality and equity. Learning time can be linked to the underlying concerns
and the broader concept of quality education as affirmed at the Jomtien Conference,
the Dakar Conference and more recently in the Sustainable Development Goals
(SDGs) for 2030 ( UNESCO, 2000). In this context, several ways to improve the
quality of education such as teacher training, better infrastructure and curricula among
other things have been explored. Nevertheless, learning time is occasionally
mentioned, but rarely the theme of studies in the context of developing countries. The
few studies on the use of learning time show that students’ official annual learning
time is almost never completed in classrooms and the losses can be tremendous
(Benavot & Gad, 2004). It is therefore, important to examine activities that may reduce
time for learning so that possible solutions are provided in order to attain the country’s
educational goals and objectives, which was one on the objectives of this study. In
realising the importance of time for learning, this study sought amicable ways of how
possible to reduce on the lost time for learning by actors in curriculum implementation

at the school level.

Concerns about effective use of resources in schools raise a question of how to
distribute, allocate and organise them in a way that would be most conducive to
learning. Importantly, the most valuable resource in the educational process is no doubt
learners learning time. This is because an individual simply cannot advance in any
given area of study without committing a certain amount of time to grasping new
content, practicing and honing skills, and then harnessing knowledge and skills to
realize specific aims (Farbman and Kaplan 2005). In view of this, Gettinger, (1995)
stated that rearrangement of student learning time, next to reduction of the class size
and increase of teachers’ salaries, has emerged as one of the key ideas for reallocation
of newly available resources in countries with a decreasing number of students. For
this reason, some education system has realised the importance of increasing learning

time in schools. In South Africa for instance, the Organisation for Economic
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Corporation and Development (2013) realised that optimising this resource has been

presented as one of the key measures in improving student achievement.

Furthermore, teaching time, or the total number of allocated classroom hours has also
been realised to account for public spending and constitutes a key resource that offers
opportunity to learn (Organisation for Economic Co-operation and Development
[OECD] 2013). Understanding the effective use of time helped this study to establish
the positive effects of time on learner outcome. Similarly, teachers can cover the
curriculum in more depth and breadth and not just focus on subjects tested in national
or examinations, which can better correspond to students’ interests (Farbman &
Kaplan, 2005). More time can allow greater interaction and more positive relationships
between teachers and students, which can benefit learners academically.

Every event in school is time dependent. Eventually, successfully completed events
are measured from total time expended. In school organization, curricular and core-
curricular activities depend on the time scheduled like other organizational tasks.
Ugwulashi (2013) asserted that, the existence of man is evaluated by the total time
spent measured in daily, weekly, term and yearly. Time management has been
considered as one factor that can lead to efficient and effective educational
improvement. This study therefore sought to assess at how time was used for the
benefit of educational productivity. Assessing how learning time was used in schools
was likely to help the schools on how best they can work in coming up with strategies

to reduce on the lost time for learning.

2.6 Review of Studies Related to the Topic under Study.

Studies have reviewed some literature on the distribution of time and its use in
curriculum implementation. A recent evaluation by UNESCO (2016) was conducted
in Mexico in order to assess the time available for teaching in New Mexico public
schools. The evaluation further established factors that caused loss in teaching time,
and how those factors affected student achievement and different student populations.
In the same evaluation, the evaluator also reviewed research-based best practices to
promote time-on task and their use by schools. The evaluation used a state-wide
representative survey of teachers and principals, along with administrative data, to

assess how instructional time was utilised across the state.
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From the evaluation, there were some recommendations such as having continued
investments in strategies that resulted in increased instructional time, implement better
accountability measures for public schools’ flexible use of at-risk funding and the
school calendar, create a framework for assessing and maximizing the effective use of
instructional time through a collaborative process of evaluation, technical assistance
and professional development (UNESCO, 2016). The evaluation established factors
that reduced time for learning. It is therefore, important to assess whether such
practices to reduce loss of time were being practiced in Zambia. As such, this study
also aimed at examining factors that may reduce time for learning as compared to those
established in that study. This is because, not much has been done to establish the
prevailing situation in secondary schools in Mongu district of Zambia. It was hence
the intent of this study to do so.

Another survey by Rodgers and Mirra (2014) on Learning Time and Educational
Opportunity in California High Schools concluded that learning time was an essential
resource for addressing educational goals, yet it seemed to be in short supply in many
California schools. The researchers in the survey asked a representative sample of high
school teachers to report on how factors inside and outside of their schools shaped
students’ learning time and teachers’ work. It was found that high school teachers were
constantly racing against the clock in order to pursue the educational goals. The survey
also revealed that students across different communities experience these allocated
days and minutes in dramatically different ways. California students attending high
concentration poverty schools are not able to access as much instructional time as the
majority of their peers. Despite receiving different amount of time in terms of learning,
teachers had strategies that were put in to cover the content. They pursued many
purposes such as providing a strong preparatory curriculum and promoting critical and
creative thinking, to meeting students’ social and emotional needs. It was concluded
in that study that despite the limited time that teachers had to cover the content,
measures were put in place in order to race against time to cover the content in the
curriculum. However, the fact that those measures were implemented in Californian
school may not suggest that the situation is similar in the Zambian context. It was thus
important to have researched data from the Zambian schools particularly in Mongu
district on whether or not such measures implemented by the teachers in California are

being practiced in Zambia, hence the purpose of this study.
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It was established in another study conducted by UNESCO (2016) in Mexico on time-
on-task and effort to extend learning time. The study contacted superintendents of 15
largest districts and interviewed 12 of the 15 superintendents of the largest districts
state wide by student population in person and by telephone conference. The study
reviewed that, when primary school teachers were in school, various non-academic
activities, especially administrative work, took a considerable amount of their time.
While in classrooms, these teachers engaged students in learning tasks more than 80%
of the time. However, classroom activities mainly involved routine, traditional
teaching and rote learning methods, compared to active and innovative higher-order
learning tasks.

In the same study by UNESCO, it was established that when teachers were engaged in
teaching activities, students in small groups were found to be “off-task” in more than
80% of the classrooms surveyed. This was especially true in multi-grade classrooms
when a teacher was addressing one specific grade and the remaining students were
assigned to do tasks in small or large groups. The study clearly indicated that learners
were not receiving the expected amount of time they were supposed to receive. This
was because of the non-curricular activities that were performed by teachers during
teaching. In other words, the survey clearly indicated that time was lost in classrooms
during teaching and learning. Nevertheless, the study did not provide solutions to
reduce the lost time for learning but rather focused on how much time was used for
the learning. One of the objective of this study was to find strategies that can help
curriculum implementers in Zambia to properly utilise time for learning bearing in
mind that it is through a well-planned curriculum that learners can acquire worthwhile
and desirable knowledge skills and values necessary for them to survive. Besides, it is
through education that a nation can develop its social, economic and political will. In
this study therefore, the researcher sought to find possible strategies to help teachers
reduce on the loss of time in the implementation of the school curriculum in Mongu

district.

It is through assessment that curriculum goals and objectives are realised or achieved.
Heyneman and Loxley (1983) conducted one of the studies in some Low Developing
Countries (LDCs) in Africa. The study examined the impact of instructional time on
pupil achievement in LDCs. In Iran, India and Thailand, it was found that more

instructional time, which spent on general science, was associated with higher
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academic achievement. In the same study, increased pupil reading time also had a
positive effect on pupil achievement in Chile and India. In Zambia, it was recently
indicted by SAQMEC (2012) that the learners ranked at the bottom in terms of
academic performance in literacy and numeracy. One of the reason that was put
forward was the distribution of resources, which also included the failure to properly

utilise teaching time as a resource in education.

Learning time in schools is utilised differently depending on how schools allocate it
on the timetable. Studies have been conducted in Africa on how teachers use the
allocated time for learning. Information about how teachers and students use their time
in the classroom is vital to the development of educational policies to improve the
quality of education. Although the time a teacher allocates and uses for instructional
activities is important, the amount of time that students actually spend on curriculum-
related activities is critical for improving learning outcomes. Kipkoech (2017)
conducted an analysis of time management strategies for instruction in public
secondary schools in Kenya. The study analysed teacher spending of instructional time
in public secondary schools and examined teaching interruptions and teachers’
commitment to time. It was established in the study that teaching interruptions reduced
teaching time. The study revealed that unplanned teaching activities that form teaching
interruptions were on a high side. In the same study, head teachers claimed that
interruptions of teaching time were not a common phenomenon. According to them, it
was only on unavoidable circumstances (emergencies) that interruptions could happen.
According to the head teachers, school activities that were planned included half-term
breaks, academic days, meetings, sports and games, tours and field excursions and so
on. While occurrences which cannot be planned include; teacher’s sickness (in cases
where one teacher teaches a subject alone), teachers’ and students’ strikes, staff
funerals, school fees breaks (where half-term breaks are not available), impromptu
visits by prominent persons among other emergencies. These disruptions in some way
suggested that the implementation of the planned curriculum was affected. It is
obvious as noted by Farbman (2015) earlier in the background that every school
experiences disruptions that hinders proper time use for learning. For this reason, it
was imperative to assess how time was utilised in schools to achieve the set education

goals. However, the disruptions that were established by Kipkoech (2017) may be
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similar in Zambia, there is no study that seems to have been done in Mongu district of
Zambia to assess such disruptions.

In Mali, Abadzi (2007) using snapshot conducted a similar study as research
instruments to compare time use in countries with different socioeconomic indicators.
The study sought to find out how time was utilised in classrooms by teachers. The
study revealed that teachers were found to be engaged on task, which in other terms
were actively teaching and learning to be at 70.9 percent of the time that they were in
the classroom, of which 45 percent to non-curricular activities. When teachers were
off teaching, they were most likely performing classroom management roles not
directly related to teaching or they were absent from the classroom altogether these
two activities accounted for 67.4 percent of their off-task time which was the time
learners where involved in performing a task. The study clearly showed that there was
a gap between the time learners were expected to actively learn and the time utilised
for learning. Although in that study time spent on teaching was indicated, the study
did not show the practices that lead to the lost time.

In Uganda, strategies were put in place by the Ministry of Education to ensure effective
use of time for academic learning rather than non-teaching activities. CECDE (2008)
suggested that, to ensure close monitoring of the school calendar, school authorities
on how long the school year was supposed to be informed the education officials and
community members. Government ministries informed education officials,
stakeholders, and communities about the time the state had allocated time to learning.
The government also ensured that students were provided with appropriate instruction
by providing teacher in-service training and other activities in which teachers were

obliged to participate.

In line with the strategies by the Ministry of Education in Uganda, Walberg (1984)
also suggested that, the most common way to increase classroom-learning time was to
assign homework to be done outside of school. This can be an effective strategy for
increasing learning, provided teachers evaluated the homework. The researcher in this
study sought information from the teachers, pupils and head teacher on what measures

they had put in place to cover for the lost time specifically in Mongu district.

In another study, Ginsburg and Chudowsky (2012) conducted surveys on instructional

time in seven countries, which included Benin, Brazil, Ghana, India, Mali, Morocco,
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and Tunisia. The survey measured student engagement and disengagement with a
given activity in the classroom. The overall rate of engagement for all students for the
entire period was 67 percent. The study also suggested that a large amount of teacher
time (98 percent) was spent on assessment activity, but this may have been because
observations took place during the part of the semester when teachers tended to focus
on assessment. From this survey, it can be concluded that most teachers in these
countries used classroom time effectively. In this study therefore, the researcher sought
to assess the utilisation of teaching and learning time in Zambia specifically Mongu
district.

A case study was conducted in Senegal by UNESCO (2013) to establish the actors or
actions in time loss in Senegalese schools. The research indicated that, the loss of
school time in Senegal was not only because of a single actor’s actions, but originated
from multiple actors. These actors or actions were observed from the national level to
the provincial school level and at all levels in between. A multi-level stakeholder
namely, the national government, the provincial and district authorities, the national
teachers’ unions, religious bodies, school head teachers, teachers, families and

students were held accountable for teaching and learning time loss to some extent.

In addition, the results of the same study by UNESCO showed that the amount of
instructional time received by the learners in primary schools in Senegal was generally
low, with significant disparities depending on the location and types of school.
Instructional time loss was related to structural problems and to the actions of multi-
level actors, with various ranks of responsibilities and diverse representation strategies
and constraints. The loss of school time in quantity affects the quality of the use of
time in the classroom, the coverage of school programs, and ultimately the quality of
education. Since that study was done in Senegal, the researcher in this study assessed
whether the prevailing situation in Senegal is also similar in Zambia particularly in

secondary schools of Mongu district.

Benavot (2002) conducted a study in different countries in Africa on actual
instructional time in primary schools and factors that reduced school quality in
developing countries. In his study, he concluded that, the amount of time students spent
engaged in learning tasks was related to learning outcomes. An assessment of the

amount of time used in the schools of Tunisia, Morocco, Ghana and the Brazilian state
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of Pernambuco showed that the percentage of time that students were engaged in
learning ranged from 77.9 percent in Tunisia to 38.7 percent in Ghana. As instructional
time was spent on other activities, student achievement decreased. In this study, the
researcher focused on factors that reduced time for learning and suggested possible
strategies for schools manage the available time for learning in secondary schools in
Mongu district.

A similar study by Abadzi (2007) titled Absenteeism and Beyond Instructional Time
Loss and Consequences was conducted in Tunisia, Morocco, Ghana, and the Brazilian
state of Pernambuco. That study was undertaken to develop an efficient methodology
for measuring instructional time loss. Interviews and observations on a representative
sample of schools were conducted as research instruments. Thus, instructional time
use was measured in sampled schools. The percentage of time that learners were
engaged in learning activities was approximately 39 percent and 63 percent. The study
also revealed that learners were often taught for less than the intended time.

Similarly, in the same study in Brazil and Niger, Abadzi (2007) indicated that only a
half of the intended instructional time was utilised for learning tasks. Sometimes
schools were found closed, particularly before or after holidays due to teacher delays
and other engagements, and teachers taught only for two to three hours a day. The
study further reviewed that when teachers were present in school, they were found to
be engaged in activities other than teaching and spent much class time in handing out
textbooks, doing small chores. Lacking parental support, poorer students tend to fall
behind early and repeat grades or drop out illiterate. School councils and village
education committees often did not know how much time their children should have
been spending in learning activities and had no basis for demanding what was due to
them. However, the situation in the sampled countries of that study was not known
whether it was similar to what is prevailing in Zambia particularly in Mongu District.
In this study, the researcher assessed whether such interruptions such as delays in
opening of the schools in the countries in that study are similar in secondary schools

in Mongu district.

Curriculum implementation is a very crucial stage of any curriculum process. The
problems that may arise during implementation can cause disparities between the

intended curriculum and the implemented curriculum. Lockheed and Verspoor, (1992)
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postulated that the disparity between official, intended instructional time and actual
patterns of time implementation in local schools and classrooms, as well as the factors
affecting this disparity, were fundamental issues that deserved scholarly attention. As
such, studies have been conducted around the world to address and find out factors
that cause disparities and measures to address them. Among the factors that cause such
disparities is how teaching and learning time was utilised on curriculum

implementation.

Time is a very important aspect when it comes to the implementation of any
educational programme. An evaluation conducted by Mulenga (2008) on the
Academic and Productive Unit (APU) observed that, all the board members, Quality
Assurance and Standards Officers, teachers and head teachers reported that time for
teaching and learning was not adequate or enough for learning. The findings about the
use and management of time for teaching and learning in the APU programme
indicated that there was a lot of time that was not properly utilised for due to teacher
absences. The study further suggested that there was a great need for head teachers
and other staff in the administration to ensure that time for teaching and learning in the

APU programme was given its paramount importance.

Teachers also needed to take their responsibilities to teach seriously in order to
implement the curriculum effectively. In that study, the researcher only focussed on
how time was lost in APU classes but did not include regular classes (morning classes).
Despite the researcher looking at factors that reduced time for learning, the researcher
did not clearly indicate how much time was allocated for learning either in form of
days or hours. In this study, the researcher investigated how teachers utilised time to

implement the curriculum,

It has been observed from different researches conducted that, linking time to learning
requires a common strategy that will compel schools to make use of each minute of
teaching time effectively. However, this cannot be achieved if teachers did not fully
use teaching periods and maximum punctual attendance of learners. Time is obviously
essential for learning. This was noted from the literature that has been reviewed around

time allocation and time usage in schools (CECDE, 2008).
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2.7 Research Gap

It is observed from the studies reviewed in this chapter that time use in schools is a
valuable resource that has not received much attention despite its benefits and negative
effects on the learners and the process of curriculum implementation at large in
Zambia. This is evident from the little literature yielded from the Zambian context. It
was the purpose of this study to assess the use of learning time in the implementation
of the school curriculum in selected secondary schools of Mongu district. As noted in
the literature, more learning time allows the learners to be exposed or grasp the
intended concepts and acquire desirable and worthwhile skills, values and knowledge
they need to survive in society. There is no doubt that adequate time for learning
improves the academic performance as evidenced in some of the studies reviewed in
the chapter. This study was different from the studies that have been reviewed in this
chapter in terms of research focus, context and research methodology. While other
researches done on time use examined how time was distributed and lost in classroom
during teaching, this study focused on both classroom and school factors that may
reduce time for teaching and learning that maybe similar to those reviewed in the

literature.
2.8 Summary

Chapter two covered the concept of a curriculum, theoretical conceptions of learning
time in relation to the school curriculum, importance of time in the implementation of
the school curriculum, review of studies related to the topic under study, the research
and the research gap. The next chapter consists of the methodology that was used in

this study.
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CHAPTER THREE: METHODOLOGY
3.1 Overview

This chapter contains the methodology used in the study. The chapter is organised
under the following sections: research paradigm and approach, study site, target
population, sample size, sampling technique, data collection instruments, validity,
reliability, trustworthiness, data collection procedure, data analysis and ethical

considerations.
3.2 Research Paradigm

A research paradigm is a procedure for collecting, analysing, interpreting, and
reporting data in research studies. It represents different models for doing research,
and these models have distinct names and procedures associated with them. In other
words, a paradigm is a guideline system or framework used for solving a problem
(Dawson, 2013). To this study, the researcher adopted a mixed method approach where
the researcher mixes or combines quantitative and qualitative research techniques,
methods, approaches, concepts or language into a single study. Mixed methods
research is also an attempt to legitimate the use of multiple approaches in answering
research questions, rather than restricting or constraining researchers’ choices. To this
regard, the researcher collected both forms of data at the same time during the study
and then integrated the information in the interpretation of the overall results
(Creswell, 2003). The mixed method approach was applied for this study because it
allowed the opportunity to compensate for inherent method weaknesses, capitalize on

inherent method strengths, and offset inevitable method biases (Greene, 2007).

The mixed method was preferred for inclusion in this study because the use of learning
time in the implementation of the school curriculum is both qualitative and quantitative
in nature because of the number of learning hours spent on teaching and learning.
Dawson (2013) postulated that the fundamental principle of mixed methods research
is that multiple kinds of data should be collected with different strategies and methods
in ways that reflect complementary strengths and non-overlapping weaknesses. This
is in line with Creswell (2014) asserts that allowing a mixed methods study provides

insights not possible when only qualitative or quantitative data are collected.
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3.3 Research Design

The research employed a concurrent embedded method, which was aimed at providing
insights into the topic under study. The embedded design is a mixed methods design
in which one data set provides a supportive, secondary role in a study based primarily
on the other data type (Creswell, 2003). The premises of this design are that a single
data set is not sufficient and that different questions need to be answered by different
types of data (Creswell, 2012). The concurrent embedded design therefore, enabled
the researcher to gain perspectives from the different types of data or from different
levels within the study (Creswell, 2014). Researchers use this design when they need
to include qualitative and quantitative data to answer a research question within a

largely quantitative or qualitative study.

Therefore, the study embedded a quantitative component within a qualitative design
in which quantitative data supplemented qualitative data. This means that qualitative
was more than the quantitative one. The use of the concurrent embedded design in this
research enabled the researcher to answer both the what and why questions for a deeper
understanding of the research problem by comparing the qualitative and quantitative

findings concurrently.
3.4 Target Population

A study population is defined as all the individuals the researchers are interested in
studying specific characteristics in common (Macnee and McCabe, 2008). A
population is a group of elements or cases, whether individuals, objects or events, that
conform to specific criteria and to which the researcher intend to generalize the
findings (Ary, Jacobs, Razavieh & Sorensen, 2006). Kombo and Tromp (2006) also
explained that a population is the entire set of objects, events or group of people which
is the object of research and about which the researcher intends to determine some
characteristics. The target population for this study therefore comprised of all the
secondary school teachers, secondary school head teachers and all the grade twelve

pupils in Mongu district.
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3.5 Study Sample

Bryman (2001) explained that a sample is the segment of the population that is selected
for investigation. The sample comprised of 62 respondents broken down as follows; 4
head teachers, 32 teachers and 24 pupils.

3.6 Sampling Procedure

Sampling is as the process of obtaining information about an entire population by
examining part of it (Kothari, 2004). Sampling is an important aspect in research
because it facilitates the representation of the population from a few participants in the
study. Therefore, both non-probability and probability sampling techniques were used
when selecting respondents for this study.

3.6.1 Schools

In selection of secondary schools in Mongu district, simple random sampling was
employed. All the names of twelve secondary schools in Mongu district were written
on pieces of papers and put in a small box. Selection was done at random until the
fourth school was picked from the box. This is because the researcher took into
consideration that the curriculum was implemented in every school and that the results

of the study may represent other schools that were not part of the sample.
3.6.2 Teachers

In the selection of secondary school teachers in Mongu district, the researcher used
simple random technique. Simple random sampling is a procedure in which all the
individuals in the defined population have an equal and independent chance of being
selected as a member of the sample (Kombo and Tromp, 2006). Simple random was
done bearing in mind that every teacher was involved in the process of implementing
the curriculum. Based on the advantages of this technique, the researcher requested for
all the names of the teachers in each school, wrote their names on pieces of paper
according to gender, and then put them into a box. The names were then raffled and
the selection of 5 males and 5 females was done at random in each of the boxes until
the required number (10) was attained from each sampled school. This was done to
ensure adequate gender representation. However, eight (8) teachers from one school,

2 from one school and 3 from one school) were not cooperative and so did not
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participate in the study leaving thirty-two (32) teachers in the sample. In stratified
sampling, each member of the population has an equal chance of being selected and
the member is not affected by the selection of other members. The scholars explained
that the advantages of simple random sampling are that: the samples yield research
data that can be generalised to a larger population; it also allows the researcher to apply
inferential statistics to the data as well as providing an equal opportunity of selection
for each respondent of the population. Kombo and Tromp (2006) stated that stratified
sampling involves dividing the population into homogeneous subgroups and then
taking a simple random sample in each sub group. Stratified sampling was then be
used in this study to address the problem of non-homogeneous populations in the sense
that it attempts to represent the population much more precisely than can be done with
simple random sampling (Creswell et al 2003).

3.6.3 Head Teachers

The study used purposive sampling to select head teachers as advised by Kombo and
Tromp (2006) that in purposive sampling, the researcher purposely targets a group of
people believed to be reliable for the study. The power of purposive sampling lies in
selecting information rich cases related to the central issues being studied which in this
case are the school head teachers. All head teachers from the four (4) schools that were
sampled were included in the study because they are directly responsible for the
leadership and administration of the implementation of the school curriculum. Head
teachers were also responsible in keeping records of the events happening in schools
that may disrupt the effective use of time or disrupt learning. Bearing in mind that
there were different types of purposive sampling, the researcher specifically used
homogeneous because it aims at picking a small sample with similar characteristics in
order to describe some particular subgroup in depth. All the four (4) head teachers

participated in the study.
3.6.4 Learners

It is obvious that learners are the direct beneficiaries of the curriculum. Teaching and
learning cannot take place without the learner. The researcher sampled grade twelve
pupils because they were considered to have been the cohort that had covered the

curriculum in depth in their respective subjects. It is for this reason that the researcher
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sought to sample from them. The researcher used simple random sampling to sample
three streams from each of the four schools. The researcher requested for the names of
the streams, put them into a box and randomly picked until the third number was
obtained. To sample the pupils, researcher requested for the class register of the stream
selected and then stratified each class into boys and girls. All the names of each stratum
were then put in a box to pick 2 pupils (1 boy and 1 girl) from each stream until a total
of 24 pupils was drawn from the four sampled schools.

3.6.5. Characteristics of participants

This section consists of brief demographics of the participants in the study in terms of
gender, professional qualifications and their years of teaching experience. Using item
number 1, 2 and 3 from the secondary school questionnaire, such information was
obtained. Additionally, the samples also included the following participants who took

part mainly in interviews and focus group discussions as follows;

e 24 learners (focus group discussion)

e 4 secondary school head teachers (interview)

Table 3.1: Percentage and Frequency distribution of teachers according to their

Gender and Professional Qualification

Characteristic f %

Gender

Male 15 46.9
Female 17 53.1
Total 32 100
Professional

gualification

Secondary diploma 6 18.8
Advanced diploma 5 15.6
Bachelor’s degree 20 62.5
Master’s degree 1 3.1
Total 32 100
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In terms of gender, 15 (46.9 percent) of the participants were male teachers and 17
(53.1 percent) of them were females indicating that the sample had more females
compared to males. This is as indicated in table 3.1. The researcher sought information
for gender in order to get the balanced views of the homogeneous groups of both males
and females.

In terms of professional qualifications, the study indicated that 62.5 percent had
bachelor’s degree while 18.8 percent had secondary diploma, 3.1 percent had masters
and 15.6 percent had advanced diploma as their professional qualifications.

Table 3.2: Frequency and percentage distribution of Teachers according to teaching

experience
Teaching experience f %
Below 5 years 7 21.9
5t0 10 11 34.4
10to 15 10 313
16 years and above 4 125
Total 32 100

Table 3.2 shows 34.4 percent of the research participants had 5-10 years of teaching
experience, followed by 31.3 percent of those with 11-15 years of experience. 21.9
percent had less than 5 years of teaching experience and 12.5 percent had 16 years and
above. It was observed from the research that most of the respondents had taught for a
considerable number of years and hence have an understanding of the process of

curriculum implementation in the school.
3.7 Research Instruments

The researcher collected data using three research instruments; questionnaires,
interview guides and focus group guide. The questionnaire were used to collect
quantitative and qualitative data. Questionnaires and interview guides were used to
collect data that gave answers to each of the research questions. A questionnaire was

used to supplement information that was given in interviews and focus group
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discussion. Focus group guide was used to collect qualitative data from the grade 12
pupils.

3.7.1 Interviews Guides

The recorded interviews facilitated the extracting of verbatim expressions from the
interviewees. While the respondents expressed themselves, the researcher took
handwritten notes. In this regard, unstructured interviews were employed in the study
to collect data from the head teachers. Sapsford and Jupp (2006) stated that a semi-
structured interview does not have a standard format but there is an agenda that is used
as a reminder to ensure that all the basic points are covered. The advantage is that
semi-structured interviews can give greater depth than a questionnaire, because the
researcher can probe or encourage respondents to elaborate their answers and can

crosscheck information.
3.7.2 Unstructured Interview Guide for Head teachers

The researcher used unstructured interview with head teachers to get views on school
the utilisation of time in implementing the curriculum in the school. The interviewer
collected information on the utilisation and adequacy of teaching and learning time,
factors that reduced time in the school and strategies to be employed to reduce on time
loss. In-depth interviews helped the researcher to gain a deeper understanding of what
participants said in interviews and how they said it, their gestures, reactions and

emotions.
3.7.3 Questionnaires

The Questionnaires had both open-ended, close-ended questions and the attitude rating
scale, which was used to collect information from teachers. The questionnaire
collected quantitative data from the teachers. Quantitative data was used to add detail
to the study. Questionnaires were preferred because they form a large group of the
sampled population. The researcher used questionnaires on the teachers because they
can collect objective, consistent data, can give respondents time to consult files, and

are a uniform measure of (Sarantakos, 2005).
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3.7.3.1 Questionnaire for Teachers

The questionnaire for teachers consisted of four sections. The first section was
designed to collect demographic data about the respondents (teachers). The second
section consisted of both closed and open-ended questions collecting information on
utilisation and adequacy of teaching time in school. The third section of the
questionnaire consisted of information on the factors that reduced time for teaching
and learning. In addition, the last section sought information on strategies to be
suggested to reduce time loss for teaching.

3.7.4 Focus Group Discussion Guide for Pupils

In this study, focus group discussions were conducted with pupils as key informants
on adequacy and utilisation of time, factors that reduced time for teaching and learning
and suggestions for reducing time loss in school. The purpose of the focus groups
discussions in this study was to get views on the topic under study. Morgan (1993)
explained focus group discussion as a type of in-depth interview accomplished in a
group, whose meetings present characteristics defined with respect to the proposal,
size, composition, and interview procedures. FGD is an interview conducted by a
trained moderator among a small group of respondents in an informal and natural way
where respondents are free to give views from any aspect. The researcher also
discussed with pupils on what strategies teachers used to cover for the lost time for
learning. The researcher used FDG because it simultaneously solicit for opinions and

experiences of participants.

3.8 Reliability and Trust Worthiness
3.8.1 Reliability

Mugenda and Mugenda (1999) defined reliability as a measure of the degree to which
a research instrument yields consistent results or data after repeated trials. In other
words, reliability is concerned with the consistency of the results obtained from a
measuring instrument. Reliability was done using pre-test technique through pilot.
Therefore, to ensure content reliability in this study, the piloting process was done
prior to the actual research data collection exercise. This was conducted in Nalolo
District in Western province. This was done to familiarize the researcher with the

procedures of the study and most importantly, to test the validity and reliability of the
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research instruments. Through piloting of questionnaires, the researcher was able to
identify possible areas where participants could have encountered difficulties and
useful suggestions for improving the research instruments. Piloting this study enabled
the researcher to make amendments on the research instruments, which lead to
collected appropriate data from the sampled respondents. Piloting questionnaires
therefore, was designed to make the instruments as accurate as possible. In addition,
to ensure validity and reliability of this study, the researcher used methodological
triangulation, which enabled to collect data through questionnaires, Focus Group
Discussion Guides (FGD), and interviews guides. This approach was important as it
validates, corroborate and ascertain the truthfulness of certain statements from the
different sources of evidence consulted.

3.8.1Trustworthiness

Ensuring trustworthiness begins with the research findings, which must be as truthful
as possible. Trustworthiness in this study was done by giving a clear and distinctive
description of the research context, selection and characteristics of respondents, data
collection as well as the procedure for data analysis. Trustworthiness also included

credibility, dependability and transferability.
3.8.1.1 Credibility

Credibility is the level that the research results are believable from the participant’s
perspective. In this study, member checking and rich description of the participant’s
responses obtained. Member checking is an opportunity for members (participants) to
check (approve) particular aspects of the interpretation of the data they provided. This
was done by asking the participants to check whether the information provided was

correct.

3.8.1.2 Transferability

Transferability is the degree that research can be transferred to other contexts or
settings, in this study; transferability was insured by a large description of the
participant’s responses. The researcher made sure that the sample was representative

enough.
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3.9 Data Collection Procedure

The researcher sought permission in advance from the relevant authorities to access
and conduct research in the selected secondary schools under study. The researcher
carried an official introductory letter from the Assistant Dean Postgraduate studies at
University of Zambia (UNZA), School of Education for identification purposes.
Before meeting the secondary school teachers, the researcher requested for permission
from the head teachers of the respective secondary schools. Appointments were made
with head teachers of the sampled schools on when to conduct the study in their
respective school. The researcher established rapport between the head teachers and
teachers. The researcher further got consent from the respondents and then administer
questionnaires to respondents and make appointments for interviews and focus group
discussions. This was done to get their views on the use of time in the implementation
of aschool curriculum. To ensure that all of the information shared during the sessions
were retained, audio from the sessions were recorded. A voice recorder was used to
record the discussions and the researcher sought verbal consent from the participants

before using the voice recorder in all the cases of the discussions.

The recorder was placed in a central and strategic position so that all the information
during the discussion was captured clearly for the purpose of transcription and record.
Participants were informed prior to each session that it would be recorded. The contact
teacher prepared venues which were quiet and with less disturbance for a smooth flow
of the interviews. In cases of any interruption, the recorder was put on pause and
restarted when convenient. The time for the focus group discussions varied between
45 and 60 minutes. This accorded the participants a chance to take part in the

discussions.
3.10 Data analysis

3.10.1 Quantitative Data Analysis

Quantitative was analysed using descriptive statistics and presented in form of
frequency tables and graphs. Descriptive statistics is a collective name for a number
of statistical methods that were used to organize and summarize data in a meaningful
way (Maree 2008). Descriptive statistics does exactly what they say; they describe and

present data for example in terms of summary frequencies, graphs and tables. Using
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the Statistical Package for Social Sciences (SPSS) and excel computer packages, the
data was summarised in frequencies and percentages. This served to enhance the
understanding of the properties of the data. The researcher opted for the descriptive
statistics because of the nature of the data that was obtained in this study. Besides this
reason, the study involved a mixed method approach. The complete responses were
separated into categories according to study objectives, frequencies developed and
percentages computed.

3.10.2 Qualitative data analysis

Ary, et al (2006) stated that data analysis for qualitative data is often done concurrently
or simultaneously with data collection through an interactive, recursive and dynamic
process. In analysing qualitative data for this study, the researcher employed the
constant comparative strategy for which the researcher combined inductive category
coding with simultaneous comparison of all units of meaning obtained (Ary et al,
2006). Usually, qualitative data analysis is broken down in three key stages, which
include familiarization and organization, coding and recoding as well as summarizing
and interpreting. All interview responses were transcribed and categorized according
to topics, which were done as soon as data collection began in order for the researcher
to be familiar with the data being collected and be in the position to notice any gaps,
which would need further clarification. The analysis in this study involved sorting out
of data into various themes according to the objectives raised by the study and
discussing the information objectively. This was done by carefully recording
conversations in order to interpret, reduce and code key responses. In this regard, the
researcher listened to the recorded interviews repeatedly as soon as data collection

starts in order to start getting familiar with the data during the collection process.

After familiarizing with the data and organizing it for easy retrieval, the researcher
started the coding and recoding process. LeCompte and Preissle (1993) identified
several procedure tools in qualitative data analysis. These include analytic induction,
constant comparison, typological analysis and enumeration. In this study, the
researcher employed constant comparative strategy. Ary et al, (2006) explained that,
the strategy combines inductive category coding with simultaneous comparison of all

units of meaning obtained. As advised by Maree (2007), the researcher used this
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strategy of inductive data analysis because it is more likely to help identify the multiple
realities potentially present in the data.

3.10.2.1 Coding of Participants

For easy identification of participating schools, participants and their contributions
to the study, codes were assigned to all participants as follows: Head teacher for school
1 (HT-1), Head teacher for school 2 (HT-2), head teacher school 3 (HT-3) Head
teacher school 4 (HT-4). Pupils from Focus Group Discussion 1(FGD-P1) school 2
(FGD-P2) school 3 (FGD-P3), school 4 (FGD-P4).

3.11 Ethical Considerations

According to Cohen et al (2007: 51), “Ethics concern right and wrong, good and bad”.
Ethics are questions of norms and values. Research ethics seeks to protect human
participants, serving the interest of participants and examine specific activities for the
ethical soundness and informed consent (Patton, 2002). Based on this knowledge,
before data collection, an introductory letter was be obtained from the University of
Zambia and obtain clearance from the Ethics Committee. Informed consent was sought
from all participants. Dierner and Crandall (1978) defined the principle of informed
consent as “the procedures in which individuals choose whether to participate in an
investigation after being informed of facts that would be likely to influence their
decision”. The researcher provided the consent form to the participants before

proceeding with the research.

All the participants were made aware of the nature and purpose of the study. This was
done to respect the freedom and self- determination of an individual as a democratic
right (Zambia being a democratic nation). One way of achieving this was by having
participants sign informed consent forms in which they agree to the provisions of the
study before they provide data (Creswell, 2014). Moreover, participants were informed
about their right to withdraw. The participants’ right to privacy and confidentiality
were be respected. All respondents were told not to write any name on the research
instruments and every response concerning the study was be treated with high level of
confidentiality besides being used only for the purpose of the study. All data that was

collected during the study was kept secretly and used only for the intended purpose as
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out lined in the section on the purpose of the study. Subjects were allowed to

participate voluntarily. Names of the respondents and of schools were not be disclosed.

3.12 Limitations of the study

The findings of the study are limited to Mongu and therefore, may not be generalised
to other areas. However, this is not to say that the information could not be used in
schools with similar situations. This study was further constrained by the scarcity of
literature on the use of learning and teaching time from the Zambian context as little
research existed on this topic. If such literature was available, the researcher could

have learnt one or two things from it.

3.13 Summary

In this chapter, details on the methodology which were employed for the study have
been explained, which incorporated research design, target population, study sample,
sampling techniques, research instruments, validity and reliability, data collection
techniques, data analysis as well as ethical considerations. The next chapter is the

presentations of the research findings.
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CHAPTER FOUR: PRESENTATION OF FINDINGS
4.1 Overview

The previous chapter was a description of the methodology used in this study. These
findings are a reflection of the data collected through questionnaires administered to
the secondary school teachers, Focus Group Discussion (FGD) conducted with the
pupils and interviews with the four secondary school head teachers in Mongu district.
Using the Statistical Package for Social Sciences (SPSS) and excel computer packages,
the quantitative data was summarised in frequencies and percentages. However, the
findings were guided by the following research objectives;

1. Assess the utilisation of teaching time by teachers in implementing the
curriculum
2. Examine factors that reduced teaching and learning time

3. Suggest strategies that could reduce the loss of teaching and learning time.
4.2 Research Findings from the Pilot Study

The pilot study was done amongst fifteen (15) secondary school teachers from Muoyo
secondary school in Nalolo district in western province of Zambia. A gquestionnaire
was administered to obtain information on the utilisation and adequacy of teaching and
learning time in implementing the curriculum. This was done to assess the reliability
of the research instruments and to find out whether the instrument measured, what was

intended to be measured.
4.3 Utilisation of Teaching Time by Teachers

As already indicated in the overview of the chapter, objective number one sought to
assess the utilisation and adequacy of teaching time in implementing the curriculum in
selected secondary schools of Mongu district. This was done in order to determine
whether time was used according to the way it was planned. This was important
because learning time gives learners an opportunity to acquire the desirable and

worthwhile skills, knowledge and attitude through the process of learning.
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4.3.1 Syllabus Coverage and adequacy of Time.

In order to determine whether time for teaching and learning was enough, the
researcher sought to understand the number of periods teachers taught in a week. To
elicit this information, item 4 of teacher’s questionnaire asked teachers the number of
periods they cover within a week. The table below shows the number of periods

covered by teachers in week.

Table 4.1: Frequency Distribution of Number of periods Taught by Teachers in a week

Item Response
Number of periods taught f %
Less than 6 1 3.1
61012 8 25
1210 24 15 46.9
Above 24 8 25
Total 32 100

The table indicates that most of teachers 46.9 percent had 12-24 periods, 25 percent
had 6-12 periods, another 25 percent had more than 24 periods and only 3.1 percent
had less than 6 periods. The majority of teachers were found to be teaching more than

12 periods in aweek and that teachers had too much to cover within the shortest period.

From table 4.1, the teachers had less contact hours with the learners. Teachers were
asked to state whether the time allocated to their subjects was adequate or not and give
the reasons as to why time for teaching was not adequate. Several reasons were given
by teachers. The reasons had to do with the disturbances that occurred in the school,
the practical nature of some subjects that consumed time. Other reasons for inadequate

time for teaching were core curricula activities that at time disrupted teaching time.

Similarly, head teachers also had a similar views pertaining to the inadequacy of
teaching time. All the four head teachers were of the view that time that was utilised

for teaching was not enough. (HT-1) expressed that:

The time is not enough, for example, social studies in which we have three
components that includes civics, geography and history. It is really a big
problem to complete the syllabus, so as a result, you will find that teachers
are forced to work extra hard outside the allocated time. Otherwise, the
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time, which is allocated as per revised curriculum, is not sufficient ‘to
carry out some good work. Yes! This is what we are getting from the other
subjects, they struggle, and they work outside the working time to ensure
that they complete the syllabi.

(HT-2) also affirmed that:

Time is not all that enough, you find that we are human beings, maybe
someone has got a funeral and will not be there as a result time is moving
and teachers are not teaching at that time.

In order for the curriculum to be successfully implemented, there is need for the
syllabus to be completed within the stated period. In order to extract this information,
item number 5 required teachers to indicate whether the syllabus was completed within
time. Results in figure 4.1 indicate that 62.5 percent did not complete to teach what

was in the syllabus and 37.5 percent completed the syllabus.

80%

60%

40%

Percentage

20%

0%
Complete the syllabus Do not complete the syllabus

Teacher's Response

Figure 4.1: Percentage distribution of teacher’s completion of the syllabus.

When the teachers were asked to state the reasons as to why they did not complete the

syllabus within time, issues to do with practicality of subjects were raised.

On the other hand, some teachers noted that their time becomes limited due to too
many unplanned holidays. Other teachers faced the challenge of compressing the bulky

content to fit the limited time.
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During focus group discussions, (FGD) pupils were asked using item number 5 in the
focus group guide to comment on whether they had covered enough topics in their
respective subjects. A pupil (FGD-P4) stated that:

Looking at the time, we have and the content we have covered, | feel we
are very much behind in some subjects like chemistry, history and English
but for other subjects like RE we have completed the syllabus.

A pupil (FDG- P3) also expressed that:

We are still very much behind especially in biology, our teacher just comes
to give us notes and tell us am committed somewhere.

Pupils seemed to have been worried with the coverage of the content because of the
time that was remaining for them to write final examinations. Another pupil from the
same focus group (FDG-P3) added that noted this:

We are worried whether we are going to pass exams because in subjects
that are important, we have not covered much especially in biology. When
I compare my notes with others from other schools, | see that we are very
much behind.

To the contrary, one head teacher was not in agreement with the views of the learners
pertaining to the coverage of the syllabus within time. He mentioned that despite time
being inadequate, some measures were put in place to cover for the loss of time for

teaching. This was noted when (HT-1) echoed that;

Generally, we have a way of covering the syllabus. We usually have free
tuitions were teachers cover the remaining topic and during weekends, we
sometimes work. In other words, our school is generally performing well
because we cover the content within time.

HT-4 was in agreement with the views of (HT-1) by stating that:

Usually though time is an issue, our teachers cover the topics according
to time. Eh eh we usually monitor our teachers regularly to make sure they
teach the pupils and cover the topic though some subjects they do not finish
teaching them.

It was noted that, the respondents had different views pertaining to the completion of
the syllabus. This was because in some subjects, teachers completed the syllabus while
in other subjects they lagged behind. The teachers, head teachers and learners noted
this through different views. However, their syllabus workload indicated to be

moderate in the findings. The researcher using item number 9 in the teacher’s
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questionnaire asked teachers to rate their syllabus workload ranging from too much to
moderate. Figure 4.2 shows the summary of the teacher’s workload.

90%

64.3%

60%

Percentage

32.1%

30%

0%
Too much Moderate
Work load

Figure 4.2: Percentage distribution of Teachers syllabus load.

It was indicated that 64.4 percent of the teachers rated their workload as moderate and
32.1 percent rated it too much. None rated it light. The majority of teachers indicated
their workload to be moderate. From the response given from the respondents, it was
established that the time for teaching and learning was not enough as compared to the
content of the syllabus. Some teachers confirmed that they had no enough time to cover

the content that was remaining.
4.3.2 Summary of the Results on Utilization of Teaching Time

It was noted from the findings of objective number one that time for teaching was not
adequate. This was noted from the coverage of the syllabus, which was not completed
within time and their workloads. However, it was indicated by the respondents that
time was not enough and hence became difficult to be well utilized within the stated
time. Reasons put forward were that the incompletion of the syllabi was because of the
bulkiness of some content in other subjects, which could not be completed within the
stipulated period. The inadequacy and utilization of time as indicated in the study

shows that there were factors that reduced the time for teaching.
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4.4 Factors that Reduced Time for Teaching

Objective number two sought to assess factors that may have reduced teaching and
learning time in selected secondary schools in Mongu district. In order to answer this
research question, it was cardinal to first establish whether teachers were involved in
other duties in the school besides teaching. This was cardinal because teachers are the
key implementers of the curriculum who translate the designed and planned
curriculum into classroom activities. Additionally, to answer the research question, it
was also important to examine classroom and school factors that reduced time for
teaching and learning. Item number 15 in the teacher’s questionnaire and 5 in interview

guides sought information with regard to teacher’s duties in the school duties.

4.4.1 Teacher Duties in the School

It was established in the study that the majority of teachers had other duties in the
school that at times reduced on their time to teach the learners. Figure 4.3 shows the
summary of the teachers who had and had no duties in the school that affected their
teaching.
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Figure 4.3. Percentage distribution of Teacher’s Responses on Duties in the School

It was established in figure 4.3 that, 57.9 percent of the teachers had extra duties while

42.1 percent had no extra duties besides teaching. The teachers who had duties in the
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school stated the different kinds of duties they were involved in. the duties that teachers
had included that of teachers attending to disciplinary cases, coordination sporting
activities, guidance and counselling of the learners, monitored learners in boarding
schools and supervising production unit. It was noted that most teachers instead of
attending to classes, they were involved in some extra duties that affected their use of
time for teaching.

However, during interviews, HT-2 expressed that such duties teachers were involved
in was as the result of the education system and policies. The same head teacher HT-
2echoed that:

Sometimes the system and the programmes we have in the education would
require a teacher to attend to other national duties, for example marking of
exams, taking pupils for sports and attending meetings at DEB or sometimes
maybe he or she is going for studies or meetings.

It is worth noting that these duties affected teachers teaching time. Instead of teaching.
Teachers were involved in other activities that disturbed their teaching time.

4.4.2 Classroom Factors that Reduced Time during Teaching

It was imperative for the researcher to examine classroom factors that disrupted the
process of teaching and learning. To solicit for this information, Item 12 of the
questionnaire and one in learners focus group guide sought information on the

activities that wasted their time during the process of learning.

The findings reviewed that some teachers faced challenges when it came to managing
time in class. These included challenges that were related to some of the teaching
methodologies employed to teach such as group work and role-plays. This was noted

by common responses from teachers. For instance, teacher A stated that:

Lesson plans are not usually completed during the lessons because of some

methods we use to teach such as remedial work.

Similarly, teacher B stated that:

Group work mostly waste my time because the pupils are too many.
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Teacher C expressed that some of the teaching methods that were thought to have been
consuming a lot of teaching time were not employed during teaching. He further stated
that:

Some of the methods of teaching are not employed due to limited time; as
such employing them would waste time that cannot be recovered.

Additionally to classroom factors, prominent responses from teachers on activities that
reduced time during teaching included calling of class registers by teachers (7 percent),
late coming by learners, disciplining the during class giving of announcements by
prefects and attending to slow learners.

However, the pupils had different views on factors that reduced time for learning in
classroom. Some of the factors were mainly caused by the teachers doing other
activities in class instead of teaching. For instance, FDG-P4 indicated that:

Some teachers just come in class instead of teaching they start telling us
stories staff like that. Maybe the whole period can finish without writing
anything. All is done is sometimes just talking for the whole period.

FDG-P1 also commented that:

Some teachers are just lazy but others teach us. Sometimes they just come
to shout at us without teaching. Sometimes they just give us notes to copy
and at the end of the day we write the same exams with our friends without
learning much.

To the contrary, to what pupil from FDG-P1 and FDG-P4 stated, a pupil, (FDG-P2)
was of a view that factors that reduced time for teaching were caused by pupils

themselves as she explained that;

Sometimes it’s us pupils who loose time because we ask too many questions
and end up not learning. Some pupils make a lot of noise causing the
teacher to start disciplining us instead of teaching.

It can be noted from various responses that factors that disrupt learning in class range
from the learners and teachers. Both the learners and teachers contribute to the loss of
time though some causes are beyond the teacher’s control. The views implied that

some causes in loss of time are beyond the control of both the teachers and learners.
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4.4 School Factors that Reduced Time for Teaching

Activities or events that happened outside the school classroom had a strong bearing
on how the curriculum was implemented and eventually on how much learners can
learn. As such, it was imperative to look at factors outside the classroom that can affect
learning time. To seek information on school factors that reduced time for teaching
and learning, the researcher was guided by item number 4 in the head teachers
interview guide, item 4 in the pupil’s focus group discussion guide and question 19 in
the secondary teacher’s questionnaire. The findings reviewed a number of school
factors that reduced time for teaching and learning such core curricular activities such
as sports, meetings and unplanned holidays and examinations. This was expressed by
the pupils and head teachers.

During focus group discussions, pupils seemed to have had their own views pertaining
to factors that reduced time for learning in the school. Some pupils indicated that some
teachers did not attend to their lessons due to various reasons. In giving reasons, FDG-

P2 explained that:
Some teachers come to class and others do not come.

When asked to give the reasons as to why the teachers did not attend to their lessons,
another pupil from FDG-P2 echoed that:

Some teachers just like giving excuses that, no! | forgot that it was my

period, no, | was busy somewhere and they just apologise.

Adding to the same view, a pupil from FGD-P1 was also in agreement with FDG-2 by
stating that:

Our teachers just sit in the staffroom and forget to teach us but when the
tests come; they give us what we did not learn. You find that time that is
lost is never again recovered by the same teachers who decide to stay in
the staff room charting. If only the head teachers could do something about
teachers who do not really teach us.

To the contrary, when head teachers were asked to state whether teachers attend to
their classes as expected, HT-2 and HT-4 explained that some time teacher absences
were not because of teacher’s laziness but the demand of the education system and

natural circumstances.
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HT-2 mentioned that:

Partly as | earlier mentioned eh because of what | would say it’s part of
the curriculum needs for example if a teacher has taken out pupils for co-
curricular activities ,sometimes if he or she has gone out ,especially in
subjects that has few teachers like mathematics, it is very difficult to cover
all the periods so you find that in such cases ,some pupils will miss
lessons.

HT-4 added that:

Sometimes illness, the teacher has a funeral or any other pressing family
issue can make a teacher fail to attend class. But Sometimes there are what
| can call lame excuse, no, I did not check my time table properly, no I
thought the day was what.

Some pupils expressed that some of the reasons for missing lessons was due to

invigilating of examinations.
4.4.1 National Examinations and Time Use

Assessment is one method in which a curriculum can be measured and whether a
learner has attained educational achievements or not. The extent to which they were
conducted was worrisome as it consumed a lot of time for learning. To seek for this
information, the researcher used a three Likert scale to make the extent to which
examinations affected the utilisation of time by teachers. The Likert scale was as
follows; 1=to a large extent, 2=to some extent and 3=not at all. The figure 4.4 indicate
the teachers’ responses on the extent to which examinations affected teaching and

learning time.
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Figure 4.4: Percentage Distribution of Teachers Response of the Extent of

Examinations.
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The study revealed that 50 percent of the respondents were of the view that exams
affected teaching and learning to a large extent, 46.9 percent indicted that to a larger
extent teaching and learning was affected while 3.1 percent said exams did not affect
teaching and learning time at all. Some head teachers expressed concern when it came
to the time that was consumed during examination which included GCE and grade 9
and 12 examinations. To them, the school found it difficult to find time to teach the
learners and complete the syllabus. They said that some of the teachers were assigned
duties in other schools to invigilate exams.

During the interviews and focus group discussions with the pupils, both head teachers
and pupils expressed concern with regard to more time that was used for conducting
examinations especially in the third term of every academic year. According to them,
the loss of time was because of the ECZ timetable that consumed much of the time.
When asked to comment on the teaching time that was used for national examinations,
HT-1 commented that:

What has stolen contact time is the long marathon of national
examinations GCE run from July to August; I mean where do teachers get
time to seriously teach.

In a separate interview. When asked to comment on how examinations affected time
for teaching, HT-2 stated that:

As you can see around that we have few classes that can both be used for
examinations and learning. As a school, there is nothing we can do but
just tell our pupils to go home. Sometimes we go even for two months or
so without classes because it’s not within our powers. | think something
must be done by these ECZ people. ECZ is a big culprit the whole of term
3 is claimed by ECZ with limited classrooms furniture and teachers not
exam classes are not spared. The ministry should look at reforms with
regard to examinations.

Pupils also showed the same concern when it came to issues of examinations. They
explained that mostly the same teachers who teach them are sometimes involved in

invigilating the exams. FDG-1 explained that:

when teachers are invigilating the G C E, they do not come to teach us,
they would rather leave some notes and go, when their exams, we could
come to school but don’t learn, sometimes you can be in school the whole
day without learning.
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4.4.2 Sporting Activities and Time Use

The participants attributed sports activities to be the cause of time loss for teaching in
the schools. This was because most of such activities occurred during learning time.
There was a worrisome concern with pupils who participated in sports activities with
regard to missing lessons. Learners expressed that they missed lessons when they went
for such activities and such lessons were sometimes not covered. Pupil for FDG-4
stated that:

Us who are selected to go for sports stop learning maybe for one month
for us to prepare and sometimes we go to camp in other schools leaving
our friends learning, and when we come back, we just continue with our
friends who were learning.

Another pupil from the same FDG-4 added that:

Whenever there are sports in the school like inter- houses, we do not really
learn and at time we even stay back home.

In support of what the pupils said, HT-3 also affirmed that sporting activities were a
major cause of time loss as such; there was nothing they could do because it was part

of the education policies and programmes. This is what he had to say:

Sports to some extent disturb lesson though they may seem to be important
to the pupils. However, some of our teachers are maybe at district level or
provincial level that require them to be there. For example, this term we
hosted district ball games and provincial ball games where teachers took
our pupils who participate. Therefore, in such cases learning usually does
not take place accordingly.

4.4.4 Unplanned Holidays and Time Use

It was also established that holidays disrupted learning in the school of which some
holidays were not on the calendar. When head teachers were asked whether the school
experienced some disruption, some head teachers related the disturbances to

unplanned holidays. This is what HT-1 and HT-2 had to say;
HT-1 answered that:

Yes they are there, because you find that for example, the second term is
always interrupted they are a lot of holidays, even next week we will have
another holiday, not mentioning yesterday when we had a holiday which
the president declared as a holiday. So even the exams that were supposed
to be written today were postponed to next week.

50



HT-2 stated that:

Some of the holidays really affect teaching and learning. For instance, |
can say, as you are aware that there was a recent cholera issue that saw
schools closing including ours. So it becomes difficult also for our teachers
to cover for such time though as a school we have a way of recovering
such but that cannot be fully covered.

It is worth noting from the findings that factors that disrupted learning such as
unplanned holiday affected how learners learnt and how much they learnt. The
respondents were in agreement that time was lost due to unplanned holidays.

4.4.5 Time Use and learner Performance

Since learners are the beneficiary of the curriculum, time loss can affect how much
they learn and their academic performance may be affected. It was therefore,
imperative for the researcher to find out whether such factors affected learner
performance. To seek this information, the researcher was guided by item number 23
in the questionnaire and item 5 in the focus group guide for learners.

Do not affect learner performance I.3%

Affectleamer performance _

0% 20% 40% 60% 80% 100%
Percentage

perntage of teacher's responses

Figure 4.5. Percentage distribution of Time Loss and Learner Performance

Figure 4.5 indicate that events that disrupt learning time affect learner performance as
indicated by 93.8 percent who responded to the affirmative while 6.3 percent did not
agree that time loss affected learner performance. The teachers were asked to explain

how learner performance was affected by such activities. They indicated the following:
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-Learning time is lost which affects coverage of work and the syllabi are

not completed (60 percent).

-Due to such events, learners who are not involved or selected stop

attending classes (7 percent).

-Learners are not taught as per expectations of the planned curriculum
because of disturbances (33 percent).

During the focus group discussions (FGD), the pupils expressed how factors that
disrupted learning affected their performance. This is what they had to say:

FGD-1 said:

When it comes to the mid-term exams, teachers will just cover what was
planned to be taught and we will be asked questions on what we have not
covered, as for me, | find it difficult to write that were not explained in
class. For example, in biology and stuff like that, so when it comes to study
alone it becomes difficult for me to understand what am reading.

A pupil from FDG-4 explained that mostly the time that was lost for learning was at

times never recovered by teacher. FDG-P3 expressed that:

Some teachers do not even consider that we went for sports or JETS, they
will just tell us to study hard and ask what our friends wrote in class. Then
our results go down.

4.4.6 Summary of the Factors that Reduced Teaching Time

Research objective two sought information from head teachers, teachers and pupils on
the activities that may reduce time for learning. Results indicated that there were many
factors that included classroom to school factors that reduced time for learning in
schools. These activities included teachers having multiple duties such as monitoring
of pupils at the dormitory, guidance and counselling, sports activities and many other.
However, it was noted that such activities affected learners because they were exposed

to few hours of learning instead of the stated time.
4.5 Possible Suggestions that Reduced Loss of Time for Teaching

This section consists of suggestions of possible strategies that reduced time for
teaching. Item number 16 in the head teacher’s interview guide, item number 8 in

learner’s focus group guide and item 28 in the secondary school teacher’s
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questionnaires sought information on strategies that could be employed to cover for

the lost time.

4.5.1 Strategies Employed by Schools

When teachers were asked to suggestion what was to be done to properly utilise time
for teaching, some suggestions such as having core curricular activities outside
teaching hours, reducing on unnecessary meetings and planning properly for activities
in the schools. Table 4:2 indicate frequency distribution of teacher’s response on the

suggestions for reducing loss of teaching time.

Table 4:2. Frequency Distribution of Teacher’s Response on the Suggestions for

reducing loss of teaching time.

Response f %
Core-curricular activities to be done during free time 11 344
There should be proper planning for all activities in the schools 7 219
Holiday tuitions to be conducted 5 156
Reduce on unnecessary meetings 6 1838
Revision time should be included in curriculum 3 94
Total 32 100

The study indicated that most of the teachers (34.4 percent) suggested that core
curricular activities are to be done outside teaching time, 21.9 percent suggested that
there should be proper planning of all activities that take place in school, 18.8 percent
of the teachers suggested that, there was need to reduce on the unnecessary meetings
while 15 percent of the teachers suggested that there was need for holidays to be
utilised for tuitions and 9.4 percent suggested the inclusion of the revision time table
in the curriculum. It was noted from the suggestions by teachers that there was need
for all core-curricular activities to be done outside teaching hours. This will in turn

reduce the time lost for teaching.

Despite the suggestions given by the teachers, head teachers argued that measures
where been put in place to reduce on time that was lost for teaching. All the head
teachers mentioned several strategies that reduced time loss. Schools had already put

some measures in place to reduce on time loss. This was seen from different responses
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that were given. The following were strategies that schools employed to reduce on tie
loss for teaching.

HT-1 stated that:

Firstly, we have encouraged teachers to utilise the study time to teach.
Secondly, they are encouraged to teach during weekends. Thirdly, during
the holidays, we have normally given our selves those first two weeks to be
used by teachers to teach the pupils, so we have somehow denied our
pupils resting time because part of the resting time has been brought back
into learning time.

HT-1 further added by saying that:

The other thing is we have a school council, the school council is really
helping in monitoring teachers especially in collecting home works, so in
doing that we are able to get what is on the ground, as you know we cannot
monitor everyone at the same time, so they are our eyes in the classroom.

HT-2 also indicated that:

We have put some registers where the teachers have to sign and | have a
book with me where I monitor the books and the files of the teachers to see
whether they are matching. This is because a teacher can tell you that no,
I have taught whilst the pupils had not been taught.

In the same interview, HT-2 added that:

The other thing is that we monitor through the suggestion box, the pupils
write what they feel is not good when the teacher doesn’t come, so we get
these suggestions and put them together, sort them out and look into the
issue of pupils.

Commenting on the measures that have been put in place for reducing time loss, HT-
3 also stated that:

With us maybe | will say, pupils can go for co-curricular activities after
prep. So, you that pupils have been selected to go for provincial or maybe
district teams and they miss classes. In such cases, you find that it is
difficult on what to do, because they should be very few who have gone
out. You just encourage the teachers to find time to those pupils when they
are free but it’s a challenge.

HT-4 added that:

Usually what we do, when one teacher is absent from work, the head of
department, will look for someone within the department who should stand
for the other teacher.
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4.5.2 Managing the Limited Time for Teaching

One of the themes that emerged from the responses of the participants had to do with
managing the limited time for teaching. During the interviews, head teachers
mentioned that, there were some ways in which schools managed the limited time for

teaching despite disruptions. The following were the responses from the head teachers

HT-3 pointed out that: Teachers compete on how their pupils work hard in class, so
they all work hard to make sure there up to work hard.

HT-1 pointed out that:

We have a way of recovering some periods. There is remedial work policy.

Some teachers sacrifice to teach during the weekend because of time,
which is limited, though at times it disadvantages the learners who go to
church during weekends. One thing is that we have an incentive that make
our teachers work hard, so there is a competition in terms of academic
performance.

Similarly, HT-2 stated that;

Firstly, we have encouraged teachers to utilise the study time to teach.
Secondly, they are encouraged to teach during weekends. Thirdly, during
the holidays, we have normally given our selves those first two weeks to be
used by teachers to teach the pupils, so we have somehow denied our
pupils resting time because part of the resting time has been brought back
into learning time.

Getting another view of how schools managed the available time for learning,
HT-4 expressed that:

With us maybe | will say, pupils can go for co-curricular activities after
prep. So, you find that pupils have been selected to go for provincial or
maybe district teams and they miss classes. In such cases, you find that it
is difficult on what to do, because they should be very few who have gone
out. You just encourage the teachers to find time for those pupils when
they are free but it’s a challenge.

However, in a different suggestion, one pupils expressed that as pupils, they have
measure that help the recover for the lost time. In response, FGG-2 said that:

Sometimes we have study groups in the afternoon and teach ourselves.
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4.5.3 Suggestions for Curriculum Developers

In the same vein, teachers were asked whether people who design the curriculum
considered marching the time and the content of the subjects. It was mostly suggested
that the curriculum developers should widely consult the teachers in relation to content
and time allocation because teachers were the implementers of the curriculum and

hence understand it better.
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Figure 4.6: Teachers views pertaining to Time and Content

The majority of teachers were of the view that time factor is never considered while
62.5 percent were of a view that time was considered while 37.5 percent were of the
view that time was considered. Teachers expressed that curriculum developers did not
consider proper time allocation due to the bulkiness of some content in other subjects.
Figure 4.6 shows the responses of teachers who thought curriculum designers did not

consider time.

Teachers who were of the view that curriculum developers did not consider time
explained that the developers did not take into consideration some activities that
disturbed time for teaching and learning. These included the GCE examinations, which
are conducted during the learning period. Teachers suggested that, there should be
proper and strategic planning on the part of teachers, introduction of weekend tuitions,
encouraging responsibility allowances among the teaching staff by incentivizing

teaching, and employing more teachers to reduce workloads. There should be equitable
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sharing of co-curricular responsibilities among teachers. Teachers suggested the
involvement of teachers during the development of the curriculum so that the content
was matched with the located time. That work coverage could be made realistically
manageable by curriculum developers in order to match matching subject content with
the allocated time.

Seeking the same information on measures to be put in place in order to reduce
time loss, some pupils placed emphasis on teacher’s commitment to duty. This
was noted when FGD-P1 mentioned that:

Many times our teachers are lazy, they just like giving excuses for no
reasons. The administration should do something so that teachers teach us
because at the end of the day when we fail, the same teachers punish us
that we are not performing well. In addition, our parents don 't understand
that some teachers do not usually teach us, they will just say that we are
too playful so something must be done about it.

To the contrary, a pupil from the same focus group (FDG-P1) had a different view on
measures that were put in place that reduced time for learning. His view was that, there

was need for pupils to commit themselves to learning. This is what she had to say:

For me it’s us pupils who loose time by making noise, so you find that
instead of teachers teaching, they start disciplining us maybe for the whole
period. So measures should be put in place for pupils who waste our time
because some of us are committed to learning.

However, in an interview with, HT-2, he suggested the idea of curriculum designers
to revise some content especially in social studies so that the content suits the with the

allocated time. This is what he had to say:

Firstly, they should have looked at the topics how much content are you
allocated in such a program. I think the content is too bulk, they should
have reduced on one way or the other in all the subjects, because you see
heah! ...i think it’s good that pupils are taught and complete the syllabus
on good time so that we have the time to teach and to revise makes them
understand them better, but you find many schools actually that they only
have time to teach, to revise with them is a problem. The subjects are too
bulk; they should have been revised that is my opinion.

HT-3 also said that:

Time is an issue in the sense that, if it is not used wisely, people
are not going to accomplish what they want to accomplish, so,
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we always tell our teachers not to make excuses. As such, there
is just a need for teachers to be committed to duty in order for
us to have a common goal which is helping our learner. Also
what | can say is that the ministry should provide workshops
so that our teachers are trained to deal with issues of
managing time.

4.5.4 Summary of the Strategies that Reduced Time loss for Teaching and

learning.

The findings on strategies that reduced time revealed that, schools had measures
already put in place such as utilising weekends for teaching and learning, monitoring
of teachers through class registers so that teachers attended to their classes and school
councils that made sure that teachers did not waste time on other duties besides
teaching. Despite the strategies that were put in place, the teachers suggested that there
was need for reducing on unnecessary meetings and reducing some of the content that
at times was not examined. Some head teachers also suggested that there was need for
the planning of both co-curricular and formal curriculum so that time for teaching and

learning was not lost.
4.6 Summary

As earlier stated in the overview of this chapter, the results of the study were strictly
guided by the research questions. The questions which were being answered were; (1)
how was the utilisation and adequacy of teaching and learning time in implementing
the school curriculum in Mongu district? (2) what factors reduced teaching and
learning time? (3) what strategies could be employed by schools to reduce on loss of
teaching and learning time in Mongu district. The findings indicated that time was not
used properly by teachers as implementers of the curriculum due to a number of
factors. These factors were sometimes beyond their control and some were as a result
of poor planning of activities by either the school or the Ministry of General Education.
Prominent factors that reduced time included sports activities that usually take place
during the term. Other factors were attributed to teachers having a lot of duties,
meetings and teacher absences. However, in some schools, strategies were employed
recover for the lost time. These measures included school councils to make sure

teachers attend to classes, utilisation of some weekends to cover for the lost time. The
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respondents further, suggested that there was need to remove some content from the
syllabus to make it realistically manageable.
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CHAPTER FIVE: DISCUSSION OF THE RESEARCH FINDINGS

5.1 Overview

In the previous chapter, the findings for this study were presented. In this chapter, the
study findings were discussed. The discussion was done under themes which also
informed the theoretical framework. The discussion was based on the findings
presented in chapter four as well as the theoretical framework guiding this study and
other related literature in chapter two. The findings are discussed with special
reference to the results obtained from interviews, focus group discussions and

questionnaires.
5.2 Utilisation of Teaching Time by Teachers in Implementing the Curriculum

Quality education depends on having sufficient time for teaching and learning. Schools
need an adequate number of days and hours for instruction and well-trained teachers
to teach quality lessons, so that learner’s engagement in learning is maximised
(UNESCO, 2017). The theory of time factor by Carrol (1963) which was used in this
study clearly stressed the importance of proper utilisation of time in learner’s learning.
The theory stressed that, what matters in students learning is the amount of time that
learners are supposed to learn. The implications of this theory is that, the more the time
given to learning, the more the learner acquires worthwhile and desirable skills,
knowledge and values needed for life. As objective number one sought to assess the
utilisation and adequacy of time in implementing the school curriculum, the theory by
Carroll was contrary to the findings of this study regarding the time that was utilised
for teaching and learning. The findings indicated that the time for teaching and learning
allocated to particular subjects was not adequate to cover the content in the syllabi.
The findings were confirmed by the teachers, head teachers and pupils who affirmed
that the time for learning was not enough. During focus group discussions with the
learners, some learners expressed that the time that remained for them to cover the
remaining topics in subjects such as biology was not adequate. The head teachers also
showed concern with regard to the utilisation of time. They indicated that some
subjects such as social studies which was integrated needed more time as their teachers

were struggling to complete teaching the syllabi.
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Additionally, the inadequacy of time was indicated from the number of periods that
were taught by teachers in a week. In terms of the periods covered in a week, the study
reviewed that maximum number of periods covered in a week was at 46.4 percent
representing twelve to twenty-four periods. This clearly indicated that the amount of
time received by learners in Mongu district was low. The findings however, were
similar with the findings by Abadzi (2007) who conducted a study in Tunisia,
Morocco, Ghana, and the Brazilian state of Pernambuco. His findings where that the
percentage of time that learners were engaged in learning activities was approximately
39 percent and 63 percent which suggested that learners were taught for less than
intended or stipulated time. The manner in which teaching and learning time was
utilised was worrisome because it is through learning that educational goals can be
achieved. Kaeweit (2009) supported that, proper utilisation of time allows to cover the
curriculum in more depth and breadth and not just focus on subjects tested in national
examinations. However, it is important to confirm from the study that the low usage

of time slowed down the syllabus coverage as indicated in the study.

In order for most learners to excel and reach higher academic standards, they will need
to be engaged in more time for learning (Aronson, Zimmerman, & Carlos, 1998). From
findings, it can be explained that the official perspective concerning learning time did
not necessarily tally with the actual amount time received by learners in the classroom
in Mongu district. This was observed from the responses and work coverage by
teachers. The findings of this study showed that a number of teachers (62.5 percent)
did not usually complete the syllabus in various subjects more especially in social
sciences and practical subjects as indicated by some teachers. Learners being in their
last grade of schooling (grade twelve) stated that, the time that remained for them to
cover the remaining topics in some subjects was inadequate. The findings from the
learners were contrary to what Wright (2002) proposed. Wright (2002) argued that,
time was limited but what you feel it in with matters. This simply implies that what
matters with learning time is how best it is utilised in the school. Benavot (2004)
argued that, to improve students’ learning outcomes, the critical factor for
policymakers to consider is the effective utilization of instructional time in the
classroom. Lockheed and Verspoor, (1992) emphasised that, the disparity between
official, intended instructional time and actual patterns of time implementation in local

schools and classrooms, as well as the factors affecting this disparity, were
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fundamental issues that deserved scholarly attention. The emphasis by the Lockheed
and Vespoor (1992) clearly suggest that time that is stipulated for teaching and
learning should be properly utilised and be taken with serious by the teachers.

The study established that time during teaching in class time was sometimes not used
effectively. The learners stated that at times teachers did not teach but rather come to
tell stories. However, teachers were of the view that time was not properly utilised at
times because of some methods that they used for teaching that consumed most of their
time. These findings were in tandem with the findings by Bank-Netherlands
Partnership Program Abadzi (2007) whose findings indicated that when teachers were
off teaching, they were most likely performing classroom management roles not
directly related to teaching.

The failure to utilise learning time strongly effects how is curriculum implemented.
Carless (1999) and O’Daniel (2005) argued that, insufficient curriculum time are
factors that made curriculum seldom implemented as intended. The findings reviewed
that the syllabus coverage was not completed. This was seen from the number of
teachers who did not complete the syllabus. Most teachers however, were found not to
have completed the syllabus. This situation was worrisome because it suggested that,
what learners were supposed to learn was not covered. Farbman and Kaplan (2005)
postulated that teachers’ ability to deliver quality lessons in teaching determines
coverage of syllabus and student achievement. Teachers with practical subjects
complained of having less time allocated to them resulting in failure to complete the
syllabus in time. Pupils also seemed to have agreed with the teachers by articulating
that mostly they lagged behind especially in biology that was perceived to have a lot

of content.

It can be seen from the views given by the respondents that the time that was received
by learners was inadequate as compared to the content in the syllabus. This was similar
to what some scholars also found. Mulenga (2008) in his study of Evaluation of the
Academic and Productive Unit in Ndola district found that, time allocated for APU
was not adequate for teaching and learning. Benavote (2002) also indicated that, in
both quantitative and qualitative terms, the actual instructional time received by
African students is reduced appreciably owing to diverse conditions and complex

pressures faced by the education systems in this region. The findings of this study with
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regard to the less time for learning comprised the quality of education provided to the
learners. Royelli (2009) stressed that, a key educational resource that provides a good
foundation to support efforts in improving the quality of teaching and learning in
schools is the way time was used as an instructional tool. How then, could quality
education be achieved when learners were only taught for less hours instead of the

official stipulated time.
5.2.1 Time usage and Learner Achievement

Studies have shown that the more the time spent learning, the more academic
performance improves on learners. Heyneman and Loxley (1983) found that more
instructional time spent on general science was associated with higher academic
achievement in Iran, India and Thailand. The amount of time that was received by
learners for teaching and learning in schools in Mongu district paused some negative
implications on leaner performance. Both pupils and teachers revealed that, the less
time they consumed learning on co-curricular activities affected the learners. This was
more prominent from pupils who were usually involved in core curricular activities
such as sports and clubs. Pupils expressed that mostly the time that they lost was
sometimes never recovered by teachers. When pupils where asked how time loss
affected their performance, they expressed concerns pertaining to being assessed on
content that they did not cover in certain topics. The situation of less for learning time
was also similar to the findings of Rodgers and Mirra (2014), who conducted a survey
in many California schools that learning time was an essential resource for addressing
educational goals, yet it seemed to be in short supply. The low coverage of the syllabus
and inadequate time for teaching and learning in this study implies that learners did
not acquire the skills, knowledge and attitude that they needed. The findings are not in
support of what UNESCO, (2016) stipulated that education consequently is an
essential process for sustainable development in any society as it equips learners with
knowledge, skills, values and attitudes they need in order to adopt healthy lifestyles
and take active roles in social, economic and political decision making as they transit
to adulthood.

The study established that factors that reduced time for teaching and learning affected
learner performance. During the focus group discussions with the learners, different

views pertaining how time loss affected their performance were given. Some learners
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mentioned that, being in their last grade, the content that remained for then to write the
final examination was still bulk in subjects such as Biology. The majority teachers
(93.8 percent) indicated that some of the factors that reduced time had effected
performance of the learners. In fact, among scholars, there is consensus that the
presence of teachers in the classroom throughout the stipulated instructional time
boosts the academic achievement of students.

5.3 Factors that Reduced Time for Teaching and Learning

According to Anderson (1985), lost instructional time is the amount of time allocated
to instructional activities that for a number of different reasons, is not used toward the
completion of those activities. Poor time management practices and lack of control of
time wastage leads to low achievement of set objectives (Kanar, 1998). Timely
coverage of syllabus affords both learners and teachers enough revision time for and
end of year exams. However, it was observed in the study that a lot of factors wasted
time for teaching and learning. It has been noted that some of the challenges that
teachers encountered in terms of time loss were beyond their control. A study
conducted in eight Louisiana (USA) school by Leonard (2003) suggested that
continuing misuse of scheduled class time through regular encroachments from
outside the parameters of the classroom serve to erode instructional time and minimise

learning opportunities.

Some causes of lost time established in the study were beyond the school jurisdiction
as expressed by some head teachers. Head teacher’s views where supported by
Leonard (2003) who stated that sometimes factors that disrupted learning such as
weather where beyond the school’s control. This was to some extent in agreement with
the findings in study. Similarly, Kipkoech (2017) indicated that occurrences which
cannot be planned such as teacher’s sickness (in cases where one teacher teaches a
subject alone), teachers’ and students’ strikes, staff funerals, school fees breaks (where
half-term breaks are not available), impromptu visits by prominent persons among

other emergencies.

It is true that schools cannot run without teachers being involved in administrative
activities in order to keep order, sanity and tranquillity in these institutions. It was
established however, that most teachers (57 percent) had extra duties in the school.

Some of the duties were monitoring pupils in boarding schools, attending to
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disciplinary cases, giving guidance and counselling to learners; and co-coordinating
sports activities supervising pupils in Production unit and preventive maintenance. In
addition, some of the teachers had supervise production unit activities and other
maintenance works when they got back to their various schools after such high level
meeting. Therefore, administrative activities were established to be among the factors
that wasted teaching and learning time. The findings of the study meant that time was
directed to performing of administrative duties rather than teaching in class. This is
situation comprised the efforts that was supposed to be put towards the teaching and
learning process. The findings contradicted

Njoroge (2012) postulated that the attainment of timely coverage of syllabus is mainly
achieved through teachers and hence secondary schools should consider putting more
emphasis on teachers™ relational factors. Explanations for teacher absenteeism varied
considerably according to participants. Pupils mentioned that teachers were always in
school but rarely attended to classes due to certain factors. Some factors pupils echoed
were that teachers would usually be available in school but found charting in the staff
room and attend to other issues within the school. Significant proportions of teachers
(and headmasters) go absent or arrive at school late every day. These findings are in
line with Benavote (2002) who found that many teachers were present in school but
absent from their classrooms. When it came to the head teachers, they mentioned that
sometimes it is not the teacher to blame but the system. They explained that most
teachers were required to attend to policy issues and what they called official duties
such as marking of GCE exams and so forth. Though the head teachers also agreed to
the fact that at times teachers can be in school but opt to just stay in the staff room

instead of attending to learners.

The study also established classroom factors that contributed to the reduction of the
intended time for learning. Kipkoech (2017) pointed out that, the huge loss in teaching
time in class presents a more serious issue than teacher absenteeism. The findings of
this study showed that within the classroom, teachers usually spent most of the time
disciplining pupils, giving guidance and counselling and attending to slow learners.
This was expressed by pupils who participated in the study. Disruptions revealed in
the study included abrupt meetings, group work, answering too many questions from
pupils, giving of announcements by the prefects during class, seeking permission by

both pupils. One teacher noted that, punishment of pupils during class wasted time.
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The findings are in line with the findings of Kipkoech (2017) who indicated that, it
was common to find teachers and learners engaging in activities during teaching time
which were not planned for in the course of the school teaching programme for
instance, staff meetings, departmental meetings, games, symposia, local leaders
address, guidance and counselling fora, farm activities and cleanliness. The findings
were also similar to the findings by NEA research (2006) in USA, which established
that, time was lost due to non-instructional issues, such as interruptions from outside
the class, fundraising events and other school-wide activities. In many occasions, these
hours are never recovered and go a long way in affecting negatively on syllabus

coverage and ultimately learner achievement.
5.3.1 Sporting Activities and Time loss

Co-curricular activities have a number of values such as educational, psychological
development, social and physical development, recreational and cultural values. It is
the belief of the curriculum planners that these might be of importance to the learner’s
soundness academically and otherwise. However, despite their importance to the
learners, the findings in this study showed that the time these co-curricular activities
were conducted consumed much of the teaching and learning time. This was because
district, provincial, zonal and national secretaries, coaches, supervisors and so on were
teachers from various schools and had to attend to sports strategic planning meetings,
evaluations and for other purposes as required by their respective committees. It was
noted that most of the time, learning time was interrupted by sporting activities. For
example, one head teacher gave an example of provincial ball games were held in
Mongu resulting in most of the teachers and pupils attend to sporting activities. The
learners who participated in sporting activities expressed that they missed learning.
Although this factor was not similar to what other, scholars such as Farbman (2015),
the activities seemed to have had dominated the consuming of more time in the

schools.

The learners indicated that these activities disturb them because they miss class during
inter-district, provincial and to certain extents, national sports. Unfortunately, the
study indicated that nothing much was done to recover lost time as learners mentioned
that only a few teachers would take time to cover missed lessons with those that went

out for sports and as such, these learners wrote tests and exams on what they never
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learnt. The response on time loss is non impressive on the side of teachers as others
would simply tell the pupils to research on their own which reduces their chances of
better understanding and performance. Koomson, Akyeampong & Fobih, (2009)
contended that, any instructional time wasted or under-utilized will result in a limited
coverage of the designed curricular which will in turn have a tremendous adverse
repercussion on students’ academic achievement, which further implies ineffective use
of time in curriculum implementation. In almost all education systems, government
authorities mandate a certain number of years and a set quantity of hours per year
during which pupils are required to be in school and engaged in classroom learning.
To be sure, not all school and classroom time is devoted to formal instruction or pupil
learning. The study revealed that mostly, teachers rarely taught them because of
attending to other business in the school besides teaching. Teachers were also of the
view that abrupt meetings sometimes disturbed some lessons and that time becomes

difficult to be recovered.
5.3.2 National Examinations and Time Loss

One way of determining whether learning had taken place or not was through
assessment. Assessment helps teachers to determine whether the learning objectives
had been attained by the learner or not. However, the time that was used for assessing
the learners in Mongu district compromised the teaching and learning time. The study
indicated that 50 percent of the teachers were of a view that to a large extent
examinations disturbed time for teaching and learning while 46.9 percent indicated
that to some extent time was affected. The results of the study implied that most of the
time was consumed through conducting examination instead of teaching and learning.
The head teachers expressed concern with the time tabling of the examinations as they
stated that it was beyond their control. Despite the important role assessment plays in
education, there was a need to have a proper plan so that examinations time did not
interfere with learning. Ugwulashi (2012) supported that, the realization of educational
goal despite the amount of resources involved remained ineffective without good time
management. Learners during focus group discussion indicated that most of the
teachers were involved in invigilating of exams instead of teaching. There was need
for proper time tabling of the examinations so that time for learning was not reduced.

Ugwulashi (2012) further suggested that, school activities could easily be achieved by
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the use of time table which enable activities to be simultaneously carried out without
conflict in roles, space by different actors.

5.4 Strategies that Could Reduce Time Loss for Teaching and Learning

Time is a resource that cannot be recovered when lost. In education, the loss of time
for learning bears some consequences especially that government spend a lot in terms
ofteachers’ salaries and designing the curriculum. As such, measures needed to be put
in place in order to manage the available time for teaching. As objective, three sought
to find out the strategies used to reduce on the time loss in schools. The study revealed
that there should be proper planning of co- curricular activities and curricular activities
so that the two do not interfere with the other. Ginsburg and Chudowsky (2012) stated
that, time management is an essential feature of a very effective and productive
educational system that all educators need to come to terms with. This called for a
decision to be taken and all activities tabulated in order of importance. Every school
head needs to prioritize by developing plans both in the short-term and in the long-
term. Educational authorities have in recent past developed lots of techniques on the

effective use of instructional time.

Lesson attendance was one of the strategies that reduced time for teaching and
learning. This required teachers’ commitment to duty such that they must plan their
teaching activities in such a way that the learner should be their priority. It deeply
needed removal of all manner of laziness, lame excuses and exhibit a high level of
discipline which some teachers in Mongu district lack. This is evidenced in the
findings in this study that some teachers came late and gave excuses such as, “I was
busy with something” as expressed by someone learners One head teacher during
interview also expressed that sometimes teachers miss lessons in what he called are
‘lame excuses’. UNICEF (2010) supported that teachers who ‘lack’ the time and their
teaching portray that they did not take time to plan, did not think about the lesson
delivery process, not sequential in their teaching and were out of touch with the
syllabus. The findings showed that at time teachers could be in school but absent from
class. Learners during focus group discussions confirmed that teachers could be in
school but stay in the staff room. No learning can take place when a teacher is absent
in class. Thus, the findings suggested that there was hence need for teachers to commit

themselves to duty because teachers are the implementers of the curriculum. The study
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established that there was need for providing incentives such as awards for
hardworking teachers, and other rewards that may be given. This would encourage
teachers to strictly follow time allocated within the curriculum and finish their syllabi

in time.
5.4.1 Managing the Allocated Time to Complete the Syllabi

In terms of managing available time in implementing the curriculum, it was discovered
that proper and strategic planning was cardinal for both curriculum developers and
teachers. Some teachers suggested that government should introduce weekend and
holiday tuitions. The ideas by teachers are supported by Bray (2006) who indicated
that successful time management evolves step by step approach with the primary aim
of setting priorities in the school. This called for a decision to be taken and all activities
tabulated in order of importance. This would imply that, every school needed to
prioritize teaching and learning by developing plans both in the short-term and in the
long-term. This would help mitigate the time lapse that was created by other activities

in schools and help teachers complete teaching their subjects.

In order to manage time, some teachers strongly suggested that some irrelevant content
could be removed from the syllabi. This would reduce the work load on teachers,
though it would to some extent disadvantage the learners. Most of the responded
suggested that some content should be removed from the syllabus in order to have a
syllabus that can be completed. For those who develop the curriculum, the participants
suggested that wider consultation be done more especially with teachers so as for them
to get their needs for a successful implementation of the curriculum. The lesson or
subject coverage should be made in such a way that its coverage becomes realistically
manageable. This entails making subject content with available and allocated time,
removing unnecessary content. The respondents suggested that the curriculum should
be developed in such a way that it gives due consideration to other activities within an
academic calendar so that certain activities do not hinder teaching in schools. As can
be noted from the findings, there was need for a long term curriculum overview by
those responsible in developing the curriculum by considering certain Millennium
Development Goals 2030 under education and other outcomes (UNESCO 2013).

The respondents suggested the need for the use of a mixed approach in planning where

teachers were allowed to make suggestions with regard to the limited time available
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for learning. This would address the exclusion of unnecessary content in the
curriculum which make it difficult for teachers to complete their syllabi and sometimes
not examinable. Though consulting is a long and involving process, it can alleviate a
lot of challenges being faced by the teaching fraternity as far as the workload is
concerned. Batwini (2010) added that the repeated failure of curriculum reform to
achieve the desired outcomes was because curriculum developers overlooked the
social issues that surrounded teachers, school or district. Carl (2012) postulated that,
whenever there was a need of curriculum development, the teacher’s role and
involvement come to the fore of necessity. The teachers in the study were of the view
that curriculum implementers did not take time into consideration when they designed
the curriculum. In support of involving teachers in planning the content and allocating
of time to subjects, Batwini (2012) supported that teachers are to be actively involved
in the design of the new curricula and are expected to have the capacity to interpret,

criticize and implement current curriculum innovations.

The findings suggested that teachers should be given some training to manage the
content in the syllabus. These suggestions were in line with the suggestions made by
a survey conducted by UNESCO (2016) in Mexico. From the evaluation, there were
some recommendations such as having continued investments in strategies that
resulted in increased instructional time, implement better accountability measures for
public schools’ flexible use of at-risk funding and the school calendar, create a
framework for assessing and maximizing the effective use of instructional time
through a collaborative process of evaluation, technical assistance and professional
development. As such, write advocate that there is need for school to priories the
important activities through proper planning of curricular activities. Providing in
service and pre service training of time management will enable schools achieve
educational goals through a successful implementation of the curriculum. UNESCO
(2016) supported that instructional time and quality of delivery can be improved when
teachers receive pre-service training that is inquiry and research-based and focused on
content area knowledge, pedagogical skills, and delivering content to students in
diverse and meaningful ways. Pre-service training equips teachers to be effective in
their use of instructional time, behaviour management skills, strategies to promote

appropriate behaviours, and maximising classroom structure
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Employing more teachers is another strategy that was suggested to manage time was
for the government to employ more teachers. This is seen as a one very important time
management strategy because the more the teachers teaching a subject in a school, the
less the workload and the easier it is to complete the syllabus.

5.5 Implications of the Theoretical Framework of the Study

The theory of the learning time by Carrol (1963) which places time at the centre of
learning provides this study of the utilisation and adequacy of teaching and learning
time an insight into viewing time as an important resource in school learning by
curriculum implementers. Applying this theory will enable both the curriculum
designers and implementers at the school level to take into account proper planning of
the content in order to match with the allocated time. Using this theory could also
address some controllable factors that disrupted time for learning in school.

5.6 Summary

The chapter was a presentations discussion of the findings which were a reflection of
the study objectives. From the study, it can be explained that the official perspective
concerning learning time was not the actual amount of time received by learners.
Sometimes school activities such as staff meetings, administrative work, teacher and
pupil absenteeism, and many reduced time for teaching and learning. Though measures
were put in place, there was still need to properly plan for activities and events that
occur during teaching and learning time. In the next chapter, the researcher will present

the conclusions and recommendations of the study.
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CHAPTER SIX: CONCLUSION AND RECOMMENDATIONS
6.1 Overview

In the previous chapter, the researcher presented the discussions of the findings.
Therefore, in this chapter, conclusions of the research findings that answered the
research questions are presented. Furthermore, the study’s recommendations and some

suggestions on areas for future research are also presented.
6.2 Conclusions

The topic under investigation was an assessment of the utilisation and adequacy of
teaching and learning time in implementing the school curriculum in selected

secondary schools in Mongu district. The following conclusions were made.

The study established that there was no proper utilisation of time by teachers to
implement the curriculum effectively. Despite teachers allocated enough periods to
cover the content. It was established that the majority of teachers, did not complete the
syllabus. The failure to properly utilise the available time was seen in the low coverage
of the syllabus. The findings clearly indicated that time for teaching and learning was
not enough considering factors that at times were beyond the control of teachers. The
respondents expressed that a number of factors where at play contributing to the

improper utilisation of time.

It was also established in the study that, the failure to properly utilise time for teaching
and learning was as a result of factors that ranged from within the classroom and
outside the classroom. Classroom factors that reduced time for learning where related
to some of the teaching strategies that demanded more time. In additional, some factors
included disciplining the learners, teacher absences and attending to slow learners.
School factors included extra duties by teacher, sports, meeting and examinations that

are conducted during teaching and learning time.

With regard to the strategies, respondents suggested that there was need to revise the
school time table pertaining core curricular activities. Additionally, teachers suggested
that ECZ should consider making the timetable during holidays and employ its workers

to conduct exams to avoid teacher absences. There was need to provide continuous
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professional development to teachers pertaining maximising the limited availability of

time for learning.

6.3 Recommendations of the Study

Based on the findings, the following recommendations from the study were made;

a)

b)

d)

The MoGE and CDC should implement proper and strategic policies pertaining
to the proper utilisation and adequacy of learning time. These should include
teacher involvement in curriculum development process to enable proper
planning of the content and allocation of time because teachers are the
implementers of the curriculum.

The ECZ should review the examination time table in order to allow more time
for learning, especially the GCE examinations. There is also need for ECZ to
consider employing its independent staff to be conducting examinations
instead of teachers who are supposed to be teaching.

There was also need for continuous professional development of teachers with
regard to strategies of how the limited time could be made manage. It also
recommended seminars, workshops and refresher courses to equip teachers and
administrators with knowledge, skills and attitude on proper time management
practices. This will help mitigate the time lapse that is created by other
activities in schools and help teachers complete teaching their subjects. Loss
of teaching time can be caused by low self-efficacy to teach and use classroom
management skills so it is important that competencies for effective classroom
management be taught during pre-service training.

Encouraging commitment to duty among the teaching staff is a way of making
sure that available time is properly managed. School head teachers can
maximise teaching and learning time by monitoring teachers during teaching,
developing and consistently enforcing teacher and learner attendance policies,
having regularly scheduled visits from inspectors, and improving school

commitment through an incentives system.
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6.4 Recommendation for Future Research.

1.

3.

The study only focused on secondary schools, there is need to look at other
levels of education such as primary, colleges and universities to assess how

time is utilised to implement the school curriculum.

. The study was carried out in Mongu district, there is need to carry out the study

in other districts in the province and other provinces.
The study focused only on the utilisation of time in implementing the school
curriculum, there is also need to look at other factors that can affect curriculum

implementation in secondary schools.
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APPENDICES

Appendix 1: Questionnaire for Secondary School Teachers

| am a post graduate student carrying out an academic study where your participation
is very important. The study is to analyse the use of learning time in the
implementation of a school curriculum in selected secondary schools of Mongu
district. Please kindly respond as truthful as possible to the items in the instrument by
a tick (V) or a brief explanation in the spaces provided. The information you will give
will be treated with utmost confidence and will only be used for the sole purpose of
this particular study.

SECTION A: Demographic Information

1. Gender: Male[ ] Female[ ]
2. Highest Professional qualification.

Secondary school Diploma [ 1]
Advanced Diploma [ 1]
Bachelor’s degree in Education [ 1]
Master’s degree [ 1]

3. For how long have you been teaching in a secondary school? Please tick.

Below5years[ ], 5-10years[ ] 11-15years[ ] 16yearsandabove[ ]
SECTION B

Teacher’s use of learning time in the implementation of the school curriculum

4. In an average week how many periods do you teach?
lessthan6 [ ] b) 6-12period [ ] c) 12-24periods [ ]
more than 24 [ ]

5. Do you agree with specific time allocation for your subjects?

Yes[ ] No[ ]

84



10.

11.

12.

13.

14.

If your answer in question 5 is NO, state the reasons why you are not in favour of
the allocated time for your subject

When it comes to teaching? Do you complete to teach the syllabus for your
subject? Yes [ ] No[ ]
If your answer in question 7 is no, what are the reasons for not competing to teach

your subject?

How would you rate your syllabus work load?
Too much [ ] b) Moderate [ ]
Do you face challenges in terms of time management during lesson?
Yes[ ] No[ ]

If your answer is yes, what challenges do you face in terms of managing your time

when teaching?

In your own opinion, do you think people who designed the curriculum took into

consideration the time for the content to be covered?
Yes [ ] No[ ]

If your answer to question 13 is no, give reason why you think so?
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15. As a teacher, do you have other duties in the school?

Yes [ ] No[ ]

16. If your answer to question 15 is yes, what kind of activities are they?

SECTION C

Events and activities that waste teaching and learning time in the implementation

of a school curriculum

18. Indicate by a tick (\) the extent to which you agree with the statement in the table

below.

Statement

To a large
extent

To some
extent

Not at all

Grade 12 and 9 Examinations

disturb non examination class

19. What type of non-curricular activities waste your teaching time in this school if

any?

20. Based on your own knowledge, who do you think is responsible for teaching and

learning time loss in this school?
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21. Give reasons to your response to question 20

22.Do you think events that disrupt learning time in your school affect learner

performance?
Yes[ ] No [ ]

23. If you’re answer in question 22 is yes, explain how the performance of learners is
affected

SECTION D
Strategies used to reduce on the teaching and learning time in the school
24. Do you think the time allocated for teaching is implemented as planned?
Yes[ ] No [ ]

25. If your answer to question above is no, how best should the time lost be

compensated of covered to fully implement the school curriculum?

26. Do you think the curriculum in this school is implemented according to how it is

planned in relation to its stipulated time frame?
Yes[ ] No [ ]

27. If your answer to question 26 is no, give reason for your response
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28. What measures would you give/suggest to overcome interruptions that reduce your
teaching time in this school?

29. What suggest would you recommend to people responsible for designing the

curriculum pertaining the time allocated for your subjects?

30. What do you think should be done to manage the limited time available for learning
in order to complete the syllabus?
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Appendix 2: Interview Schedule for Secondary School Head Teachers.

Good morning/afternoon, my names are IREEN MONDE LUBASI from the
University of Zambia. | am here to collect data for my research on the use of learning

time in the implementation of the school curriculum. I have come to you because you

are more knowledgeable on what is obtaining in the school. Kindly share with me your

opinions and views about the topic. The information you will give me will be treated

with due confidence and will only be used for study purposes. In addition to taking

notes, i will ask your permission to use a voice recorder so that | can capture all the

important information that you share with me.

INTERVIEW QUESTIONS

1.
2.

N o o &

10.

11.

12.

How many years have you served as a secondary school head teacher?

What are your views concerning the adequacy of time allocated to teaching and
learning?

As a school what measures do you put in place to recover for the teacher who
is absent or are missed lessons always compensated?

Do you have events or activities disrupt learning in the school?

Are these interruptions educational or social?

How often do you experience interruptions?

Who do you think is responsible for the events that disrupt learning in the
school?

Do your classes close due to GCE exams?

How do activities that waste time affect teaching and learning time? (probe
more questions)

Do you agree with the stipulated time of teaching and learning? (the
interviewer will probe for more questions on why they agree or disagree with
the stated time)

What do you think should be done to compensate for the lost time for teaching
and learning in terms of events that are beyond your control?

What suggestion would you give to the people who design the curriculum in

relation to time allocated for learning and core curricular activities?

Thank you so much for your time and participation!!!
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Appendix 3 : Focus Group Guide for pupils

Interviewer:

School Date:

Place : Start

Time:

1. What challenges do you face during learning with regard to time in
class?

2. In your opinion, do you feel the time available or learning is enough?
(give reasons to your answer.

3. What disturbances do you experience in class that you think waste time
for learning?

4. What activities waste time for learning in the school.

5. Do such factors mentioned in question five (5) affect your
performance? (researcher probe for more views on how their
performance is affected)

6. What measures do you take to mitigate the frequent loss in time if any?

7. What measures seem to have helped you cover for the lost time if?

8. What are your suggestions with regard to the time available for

learning?
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Appendix 4: Consent Form

The purpose and benefits of this study have been explained to me. | further understand
that if | agree to participate in this study, | can withdraw anytime without having to
give any explanation and that my taking part in this study is purely voluntary.

Therefore, |, the undersigned, agree to participate in this research.

Participant’s SIZNatUre........cc..evvevriviiriiiiien e vveeieee e
Date........ovvviiiiiiiene
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Appendix 5: Letter of Authority

THE UNIVERSITY OF ZAMBIA

SCHOOL OF EDUCATION

Telephone: 291381 PO Box 32379
Telegram: UNZA, LUSAKA Lusaka, Zambia
Telex: UNZALU ZA 44370 Fax: +260-1-292702

TO WHOM IT MAY CONCERN

Dear Sir/Madam

RE: FIELD WORK FOR MASTERS/ PhD STUDENTS

The bearer of this letter Mr./Ms... .—.1.—.1..{%."\....‘.].1.[_(.\.(,{.{...AL_.k.‘:fsSl....Computer
number... AQI&IG.STOS........is a duly registered student at the University of

Zambia, School of Education.

He/She is taking a Masters/*hB-programme in Education. The programme has a
fieldwork component which he/she has to complete.

We shall greatly appreciate if the necessary assistance is rendgred to him/her/.

Yours faithfully ;

’
Emmy Mbozi (Dr) e
ASSISTANT DEAN POSTGRADUATE STUDIES- SCHOOL OF EDUCATION

cc: Dean-Education
Director-DRGS
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