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ABSTRACT

This study aimed at establishing the role of meetings of professional learning community for teachers’ Continuing Professional Development in Chibolya and Mumuni Zones in Lusaka district. The objectives of the study were to determine the importance of the Professional Learning Community meetings for teachers’ Continuing Professional Development; examine the organisation and operation of the Professional Learning Community; and establish how the Professional Learning Community meeting of any particular subject area has contributed to Continuing Professional Development for teachers in Chibolya and Mumuni Zones in Lusaka district of Zambia. This study adopted a case study design using qualitative methods of data collection and analysis. The sample comprised 20 teachers consisting of 10 participants from each zone who were purposively selected. The data were collected using in-depth interviews and focused group discussions with teachers of given subject fields in each zone. The study findings revealed that a number of school teachers have knowledge about the significance of professional learning community meetings, however a few teachers did not have the knowledge of these meetings because they were not taught or taken on board for such meetings as such, notably were a preserve of experienced teachers in most cases, particularly when it comes to meetings outside the province. As regards the organisation and operation of professional learning community, the study findings showed that PLC meetings were founded on the leadership team structure which comprises elected or appointed members at association and departmental level in schools and operates within the laid down guidelines. It was also found that the main objective of PLC meetings was to offer educators the opportunity to share new knowledge and best practices that enhance the educational outcomes of the learners, and fostered research or other activities among the teachers that had positive impact on the learners and their institutions. Basing on the findings of the study, the following recommendations were made: since the study findings have shown that PLC has a policy in place but that it is weak, the Ministry of Education should revisit this aspect with a view of strengthening it; school administrators should ensure participation of all teachers in PLC activities so that they all become abreast with the new teaching methodologies; relational agency should be unpacked for teachers in the PLC in order for it to be developed for optimal efficiency and efficacy.
Key words: Professional learning community, continuing professional development, teachers, collaborative learning, effective
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[bookmark: _Toc31833961]1.0	Overview
This chapter presents the background to the study, statement of the problem, purpose of the study and objectives of the study. It also presents the questions which guided the study, significance of the study as well as theoretical and conceptual frame works, scope of the study, definition of operational terms and ethical consideration.

[bookmark: _Toc31833962]1.1	Background
Education plays a major role in the development of any nation. However, the delivery of education in Zambia has been hampered by many challenges. One major concern in education delivery today has been the continuing demand by society and key stakeholders for accountability in improvement of learner academic performance in the first grade subjects especially at grade twelve level of education.

The persistent fall in the standard of teaching, learning, and eventual pupil academic results which are not impressive at all has pressured the teachers to search for the best ways, knowledge, skills and techniques to improve on teaching/ learning provisions necessary to overturn the current position, to insist on sustained improvement at the most through the universally known practice of Continuous Professional Development. In such circumstances teachers tend to gain new knowledge from the cooperative peer teaching all-round the subject areas from well researched materials necessary at that level. Schools are, therefore, called upon to ensure that the learner achieve mastery of the subjects in the curriculum with the sole purpose of guaranteeing their future hold in life. This call is supported by the statement in the Ministry of Education policy document, (Educating Our Future, 1996), which states that, the demand of national development requires that the Government pays attention to the role education plays in human capital formation, particularly in developing the types of knowledge, skills, values and competences that are necessary for economic development and social welfare.

In advancing this call, teachers as movers of the whole concept of teaching and especially in the key subjects and the rest have the duty of developing pupils’ creative minds and initiatives, thereby fostering the skills and attributes from the new knowledge and skills in teaching which will assist them to be successful employees, entrepreneurs or even employers in their own right long after completing formal schooling. Further, of the many acclaimed and accepted measures or practice with promise to improve teaching has been the recent years’ sustained introduction, participation and engagement of teachers in Continuing Professional Development(CPD) programmes at school level, district, province and national level as a community of learners or as popularly referred to as the Professional Learning Community (PLC),  which focus on important collaborative subject knowledge acquisition necessary to improve on school academic performance.

According to the Education Reform (2018) of Canada, Professional Learning Community is defined as a group of educators that meets regularly, shares expertise and work collaboratively to improve teaching skills and the academic performance of students. By this, teachers are recognized as a force that can model the teaching of this subject as they come together in organized teams or groups forming a community ready to deliver to the advantages of their subject needs. In a given subject; say, Mathematics this makes the subject matters to be easily taught and understood by pupils as teachers use improved teaching strategies. 
Therefore, the growing concern by teachers and other stakeholders about the value of organised professional learning community meetings in undertaking a meaningful teacher continuing professional development prompted the researcher to undertake this study in Chibolya and Mumuni Zones with a view to establish the role of Professional Learning Community meetings in the delivery of quality education through Continuing Professional Development interventions.

1.2	Statement of the problem
Professional Learning Community in all teachable subjects is an important tool for effecting teaching and perfect knowledge development to guarantee acquisition of genuine strategies by well-meaning teachers in the schools. Most importantly, rewarding and encouraging is the fact that teachers continue to hunt for teaching strategies, principles and skills even after their formal training from the universities and colleges through Professional Learning Community (Dufour, 2004).

Hord (2004) argues that in advancing the importance, value and purpose of PLCs, meetings remain goal-driven exchanges at which participants concentrate at and exert their energies toward learning tailored at improving the skills and knowledge of teachers collaboratively. Thus the focus of PLCs is to improve the educational aspirations, achievement, and attainment of students through stronger leadership and teaching and as well as a form of action research by continually question, re-evaluate, refine, and improving on teaching strategies and knowledge. However, these aspirations have remained an illusion and farfetched solutions to teacher teaching knowledge, and pupil improved academic performance in many schools. Teaching skills, knowledge and teacher new strategies and knowledge, are but still archaic, pupil academic performance have little changed, academic results still not impressive, and in some cases ethical matters are easily ignored, yet year in year out teachers continue to attend and value these meetings. Schools spend a lot of money sponsoring these activities in and outside and have become routinely and annual retreat in the life of all the teachers without tangible outcomes. Waste still in most such meetings, while the meeting agenda may carry effective and well-designed item agenda to address critical issues of the profession, such meetings unfortunately have been hurriedly organised in what has become a patterned fashion in almost such events and meetings either by the presenters or organisers, racing against time, may follow compressed or squeezed activities from the norm- compromising the quality of the agenda design and execution of listed items and ending up with poor facilitations and lapse in conversations and yet bring home uneconomic professional benefits, Hord (2004). 

While the Professional Learning Community remains an important tool for teacher professional progress, the meeting design, organisation and structure remains a challenge to achieve the teacher professional goals without an attempt to research on its paramount. Most of the research conducted have focused on highlighting the characteristics, importance and perfect benefits of PLC at any level or form of teaching process and say little or none at all about the roles and function of the professional learning community meetings for the teachers. There has been lack of information and appreciation about the role of meetings for professional teachers would play. 

The lack of information about the benefits of professional learning community meetings in Zambia prompted the researcher to embark on this study to establish the role these meetings play in the delivery of quality education in secondary schools using Chibolya and Mumuni zones of Lusaka District as a case study.

[bookmark: _Toc31833964]1.3	Objectives of the study

1.3.1	General objective
The overall objective of the study was to establish the role the meetings of the teachers’ Professional Learning Community play in Continuing Professional Development in Chibolya and Mumuni zones of Lusaka District, Zambia.

1.3.2	Specific objectives
The specific objectives of the study were:
1.	To establish the importance of the Professional Learning Community meetings for teachers’ Continuing Professional Development in Chibolya and Mumuni Zones in Lusaka district, Zambia
2.	To examine the organisation and operation of the Professional Learning Community meetings in Chibolya and Mumuni Zones in Lusaka district, Zambia.
3.	To investigate the extent to which the Professional Learning Community meetings have contributed to Continuing Professional Development for teachers in Chibolya and Mumuni Zones in Lusaka district, Zambia.

[bookmark: _Toc31833967]1.4	Research questions
The study was guided by the following specific research questions:
1	What is the importance of the Professional Learning Community meetings for teachers on Continuing Professional Development in the quest for teacher effectiveness?
2.	How is the organisation and operation of Professional Learning Community meetings for Continuing Professional Development of the teachers in Chibolya and Mumuni Zones conducted?
3.	How have the Professional Learning Community meetings contributed to Continuing Professional Development of the teachers in Chibolya and Mumuni zones?

[bookmark: _Toc31833968]1.5	Purpose of the study
The purpose of the study was to establish the roles played by the Professional Learning Community for teacher Continuing Professional Development in Mumuni and Chibolya Zones in Lusaka District in the quest for teacher effectiveness in teaching.

[bookmark: _Toc31833969]1.6	Significance of the study
The study’s significance lies behind the fact that PLC activities, initiatives and programmes come into effect through some organized meetings whose roles as regards teaching   in school cannot be overemphasized. It is hoped that the study findings may help the teachers to recognise the roles of the Professional Learning Communities play in schools. It is further hoped that the study findings may contribute to the already existing knowledge on Professional Learning Community in Continuing Professional Development. Furthermore, the study findings may help the Ministry of Education and other stakeholders in education to come up with a policy guiding the activities of these meetings for the better delivery of quality education in schools.

[bookmark: _Toc31833970]1.7	Delimitation of the study
Delimitation indicates the boundary of the study in the context of content and geographical coverage. It is used to address how the study is narrowed in scope and covers several factors of which the researcher did not have control at all (Kombo and Tromp, 2006; Kasonde-Ng’andu, 2013). The study was delimited to three secondary schools in Chibolya and Mumuni Zones, namely Chinika Secondary School, Libala Secondary School and David Kaunda National Technical Secondary School. These schools were chosen to participate in the study because they do host and participate in matters of PLCs at school, district, province and national level. Further, the researcher’s choice was supported by the fact that some teachers in these schools constitute members of executive committees in various subjects at district, province and national level with a lot of experience at hosting teachers’ CPDs in these associations or PLCs.


1.8	Limitations of the study
According to Kombo and Tromp (2006), limitations identify potential weakness of a study. These include whether the findings could be generalized to the larger population or not and geographical restrictions that prejudice the autonomy of the study, data inaccessibility, and unexpected occurrences. In this study, getting potential participants to participate in the study was a challenge as some were very busy with other duties, thus only those that had time to spare participated in the study. However, the use of several follow-ups helped in reducing on the above challenge. Nonetheless, it suffices to mention that the findings of this study are likely not to be generalized to other districts of Zambia because of the limited sample of the participants and schools. However, moderate generalization may still apply to the schools that have similar characteristics to the ones targeted by this study.

[bookmark: _Toc31833971]1.9	Definition of key terms
A teacher: also called a school teacher or, in some contexts, an educator is a person who helps others to acquire knowledge, competence or virtue.
A profession: an occupation founded upon specialized educational training, the purpose of which is to supply disinterested objective counsel and service to others, for a direct and definite compensation, wholly apart from expectation of other business gain.
Education: the process of facilitating learning, or the acquisition of knowledge, skills, values, beliefs, and habits. 
Mathematics: The science of numbers and their operations.
Professional Learning Community (PLC): a method to foster collaborative learning among colleagues within a particular work environment or field. It is often used in schools as a way to organize teachers into working groups of practice-based professional learning.
Community: a well-defined group of professional teachers.
Learning: the ability to acquire permanent change in behaviour on sustained and continuous period.
Curriculum: refers to are subjects taught or elements of subjects taught in the school.
Skill: the ability to do something well gained through vigorous and persistent learning


[bookmark: _Toc21567630]1.10	 Conceptual framework
The study was guided by the five dimensions of a professional learning community by Hord, (2004) conceptual framework as illustrated in Figure 1.0.
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Figure 1: Five dimensions of a professional learning community
Source: S.M. Hord, 2004. 

A.S.K denotes: Attitude, Skill and knowledge teachers acquire in Professional Learning Community organization of Continuous Professional Development.

This concept shows best practice and provides evidence of five dimensions that are characteristic of schools successfully utilizing the meetings of professional learning community’s framework. These dimensions are important areas administrators and teachers focus on as they collaboratively work to increase staff and student learning. This illustrates these five dimensions identified as foundational to professional learning communities. Considering formal assessment of a school system, it offers for measuring perceptions of teachers and administrators regarding actions related to PLC continual development. The assessment findings assist in identifying staff perceptions and day-to-day actions that more accurately represent phases of PLC development. Thus, it measures everyday classroom and school practices in relation to each of the five PLC dimensions. It also assesses perceptions about school district support for the development and implementation of PLCs in schools which is directly linked to this particular topic on assessing the role of Professional Learning Community meetings.

[bookmark: _Toc31833973]1.11Theoritical framework
The study was guided by the social learning theory propounded by Bandura (1977), who assets that people learn in social settings while observing and interacting with others. Learning would be exceedingly laborious, not to mention hazardous, to rely solely on the efforts of one’s actions to inform what to do. Fortunately, and according to this theory, most human behavior is learned observationally through modeling. He asserted that behavior is learned from the environment through the process of learning and since this is done by observing through modeling: from observing others, one forms an idea of how new behaviors are performed, and later on occasions this coded information serves as guide for action. In a PLC, teachers have the opportunity to engage in cooperative learning, as it encompasses attention, memory and motivation that has the zeal and capacity to influence learning appropriately.

Vygotsky’s (1978) Zone of proximal development strengthens on this theory as it emphasis on peer collaboration. He proposed that people are motivated to learn when encouraged and supported to do so. In this zone, people work together on various tasks that one person could otherwise perform alone.  Bandura (1977) in agreement with Vygotsky’s (1978) asserts that learning is a social process aided by people who are capable and that this transforms learning experiences.
When related to PLC, social learning theory enables teachers to acquire knowledge over time while collaborating with others. For example, in PLC, teachers are given opportunity to collaborate with teammates to help each other improve in their own learning and, in doing so, develop themselves professionally, and gain new knowledge on their subject nature.

Wenger (2000), driving his authority from Bandura’s (1977) theory, he too cemented on social learning theory. His social learning theory focuses on learning as both an active and social involvement requiring many coming together. He coined in the concept of community of practice as well as emphasized a condition for learning to occur that involves the construction and transfer of knowledge. Yakhlef (2010) explains that in order for individuals to learn, they have to be participants in the social process of everyday life of a community. Wenger therefore contends that people become who they are by learning through social interactions with their colleagues. In community of practice a replica of PLC, teachers have the opportunity to construct knowledge and apply new strategies.

In grounding on this theory, Dufour et al. (2008) defined a PLC as educators working in collaboration to probe, discover and share best practices for the purpose of increasing student achievement. It brings them together to work collaboratively. The teachers as professionals will think critically in PLC, about their practice, resulting in new knowledge and professional growth. Gordon (2008) added that knowledge is attained when people come together to exchange ideas, articulate their problems from their own perspectives, and construct meanings that make sense to them. On the background of this success there are suitable conditions aimed at achieving a success story of coming together and learn new ways. The above data relates well with the current study as the focus was on establishing the role of meetings of professional learning community for teachers continuing professional development using Chibolya and Mumuni zones of Lusaka district as a case study.

According to Hord (1997), successful PLCs possess certain features; a Principal who involves staff members in the decision making process, a shared vision that is constantly communicated, cooperative learning and implementation of such learning among staff, observation and assessment of colleagues’ teaching and capable participants that support the PLC vision. Furthermore, Dufour (2008) suggested all PLCs should have six similar characteristics; that is a school PLC should share a common mission, vision, values and goals focusing at achieving academically and professionally. The teachers should also have a collaborative culture that focuses on learning and is action oriented. PLCs should have participants who research best practices and current education trends and also are committed to improving education, and achieve results. The above statement supports well the need for conducting a study of this nature as the notion seems to be new development in the Zambian educational context.

In social learning theory, teachers are seen as oriented to provide learners with the best education possibility and aim to improve learner achievement, in which they must work together to discuss, share and create ideas that are appropriate and will yield results in the school. Dufour (2011) posts that when schools are organized to support the collaborative culture of a Professional Learning Community; classroom teachers continue to have tremendous latitude. Teachers following the social learning theory therefore, will share common goals and willing to work together to achieve such goals which will benefit them. Active participation in PLCs will make them learn new ideas and skills that could enable them to help their learners.















[bookmark: _Toc31833976]CHAPTER TWO
LITERATURE REVIEW

[bookmark: _Toc31833977]2.1	Overview
This chapter explains the nature of professional learning community, the operations of professional learning community, collaborative and reflective learning in PLCs, importance, purpose and value of PLC, Meeting organization of PLC activities and professional learning community organization in schools for the purpose of understanding the roles of professional learning community meetings. Thereafter, the chapter gives a detailed conceptual and theoretical framework practices as regards PLC activities in schools and beyond.

[bookmark: _Toc31833978]2.2	The nature of professional learning community
Professional Learning Community, in this instance is made up of a group of teachers specialized in a particular field of taught subjects in the school with a shared commitment to reflect on their teaching practice and to learn both individually and collectively about the teaching practices that are the most effective for improving teaching and learner academic performance in the school (Dufour, 2008). In furtherance the understanding of this practice, it is important to learn that the term professional relates to well trained and specializing teachers practicing or rather teaching the particular subject area say mathematics subjects in the schools.PLC is nothing but an initiative that allows teachers to have a say in what they do when teaching for learners’ sake every day (Dufour, 2008). In a school setting a PLC include every teacher as in mathematics subjects, who can assist in realizing the goal set by the teacher group, from administrators to custodians, from subject teachers to guidance teachers, following the standards agreed as an achievement in which teacher successfulness is key and paramount to sustain the profession. A community is therefore, established when professionals are learning together and collaboratively with each other on regular basis, with common goals and purposes. It becomes a systematic arrangement of gathering together professional teachers for a definite purpose (Dufour, 2004). In line with the above information, this research, therefore seeks to establish the nature, role and operations of PLC for teachers continuing professional development in the Zambian context.

Professional learning community worldwide is known differently from place to place, such as Professional learning groups, subject association, collaborative learning, critical friends group, or community of practice (Dufour, 2004).In countries such as Japan the practice is called lesson study or lesson research while in Zambia it has taken the form of Continuing Professional Development as executed through subject association programming, classroom lesson study departmental internal CPD, cluster meetings and conference patterns. Though the term Professional Learning Community may sound to be new phenomena in our schools, it is imperative to know that this has been in practice for a long time now in schools and using the terms indicated above, with approaches remaining the same in terms of the aims, information gathering and management of knowledge across board (Dufour, 2004). This community, is made up of practicing teachers, subject academicians, researchers, facilitators, at times community members (Hord, 2008), taking turns as organizers, whereas each member take up some role to play to effect the most important activity approved to undertake in the interest of learning and learner improvement.

[bookmark: _Toc31833979]2.3	Operations of professional learning community
The Professional Learning Community meet regularly by schedule in schools in what is commonly known as Continuing Professional Development, solely and take form through Subject Associations, Cluster meetings, departmental Meetings, teacher group meetings, all base their focus on the taught subject matter through the group of teachers only. In PLC we see teams of teachers, which include all core-subjects of every nature, but whom they share the same group of learners in real school situation. They share a specific vision often developed by the group as it relates to the national vision of the greater part of education governance system. In all cases a community decides on its own values, and sets their individual goals based on those values. Teachers here join forces to achieve the goals of education and most importantly reflect upon, and report the findings when the job is thoroughly completed (Hord, 1997).This aspect of teacher operationalisation of the CPD activities is made possible in PLC, arranged as a meeting of professional teachers of homogeneous in nature, styles, and this is the cause under which this study is premised to enlist the roles of such meetings, have on the professional life of the teachers.

[bookmark: _Toc31833980]2.4	Professional learning community organisation in schools
In practice the term or practice, is safely applicable in schools where collaborative learning is the most famous method through which teachers interact and guide one another on the improvement of teaching and adoption of the best practices, more so directly providing responses to the worries and concern of the present day stakeholders. Whether it is in organized method of subject association or lesson study or cluster meetings, the purpose and achievement as well as benefits overrides the failure of PLC in achieving its goals. In subject associations such as Zambia Association for Mathematics Education or otherwise PLC is exhibitive of the aims, objectives and focus on learner achievement in such gathering of homogeneous teachers at one time and place. Here only teachers trained in mathematics would attend the school meetings, zonal or otherwise while school based continuing professional development remain the most active and effective tool to offer immediate response to professional perturbing situation. Better still PLC in taught subjects, at this stage will apply to schools where all the teachers and school leaders like Heads of Department, subject specialists and others must use specific recommended strategies for excellent future results (MoE, 2013).

According to Dufour (2004), teachers in this instance come together to analyse and improve their classroom practice and therefore PLC is not simply a meeting of specialized teachers, but it is an ongoing process in which educators work collaboratively in recursive cycles of collective inquiry and action research in order to achieve better results for students they teach. As much as meeting as a community of learners of the same field is paramount to achieve the set goals in discovering the new skills and knowledge, professional development and learner improved performance is the focus, and remain the essential elements to gauge through, by which the community will tag its activities to such elements in professional learning community which would include consistent criteria that teachers use to assess student work, ongoing assessment process that includes frequent team developed common formative assessments and a collective sense of responsibility for learners’ teaching and learning process.
PLC in any teachable subjects in schools and national expectations tend to serve three broad purposes namely;
· Improving the skills and knowledge of teachers through collaborative study, expertise exchange, and professional dialogue.
· Improving the educational aspirations, achievement, and attainment of learners through stronger leadership and teaching, in which the PLC must be looked at as a form of action research, resonate, continually questioning the status, refine and improvement of teaching skills and new knowledge.
· As a form of teachers’ gain of new teaching skills, new knowledge addition and shaping of new attitude towards liking of the subject area as well as towards the job of teaching and its value needs (Hord, 2004).

In schools practicing PLC, meetings are goal driven exchanges facilitated by teachers who have been trained, chosen, elected, or selected to lead professional learning community. In a true design of PLC say, in mathematics subjects; teachers, as a form of continuing professional development discuss and reflect on their instructional techniques, lesson designs, and assessment, practices in which lead questions, strategies and issues are highly debated on, evaluated and mutually agreed as the best way to move on(Hord,1997). Dufour (2004) also, said that powerful professional learning is embedded in the routine practices of the schools when teachers are organized into teams, provided time to meet during the school day, and given specific guidelines for engaging in activities that focus on student achievement.
In schools we see teachers’ organise themselves into teams, come together as specific teams collaborate positively in a way in which they work interdependently; access knowledge and skills to common goals for which member teachers are mutually accountable. The whole purpose of PLC, therefore, is to organize teacher knowledge and skills necessary to score the highest grade in their teachable subject areas. More so, professional development as a form of in-service training, provided through PLC in education sector and school refers to, a wide variety of specialized training, formal education or even advanced professional learning intended to help administrators, teachers improve their professional knowledge, competences, skills and effectiveness(Wellingtone, 2012).In practice, CPD for teachers encompasses an extremely broad range of topics and formats, and this is why such activities whether they are school based or beyond are fully funded in order to seize an opportunity to harness and use the knowledge to earn a good reputation. It is also imperative to note that while some scholars and leading voices like Dufour (2004) defined PLC as an organized meeting of professionally trained teachers, Dorph (2014) has defined PLC as a method to foster collaborative learning among colleagues within a particular work environment or field. This means PLC serve as a meeting of professionals and method professionals used to aid teaching and learning much easier. In the words of Dorph (2014) PLC is used in needy schools as a way to organize teachers into working groups of practice based professional learning. The methodical nature of PLC, then relates to the organization of teachers, and whether the approach in such meetings is a workshop, seminars, conferences, peer teaching or merely lesson observation (Dorph, 2014).
Another great academician, Hord (1997) viewed and defined PLC, as extending classroom practice into the community, bringing community personnel into school to enhance the curriculum and learning tasks for students or engaging students, teachers and administrators simultaneously in learning. In the long run professional learning community compel the membership or teachers to rely for their yet to be discovered new knowledge on any one with proficient skills and especially members of the community with interest in education service. In case of a study cycle in which peer teaching and criticism of the lesson is reviewed students have been used as demonstration tools to perfect the future lesson. Teachers shall be less isolated, better informed and will be committed to make strides for learner’s gains.
In view of the PLC say, in mathematics subject’s benefits and importance to teacher professional development and school academic improvement, lay the belief that effective schools must break from the industrial model upon which they were created and embrace a new model that enables them to function as learning organization focused on results by investing and promoting   PLC programmes in schools and outside. Dafour and Eaker (2004) termed learning organization as Professional Learning Communities. They referred to organization to suggest a partnership enhanced by efficiency, expediency, and mutual interest, and community placing greater emphasis on relationships, shared ideas, and a strong culture-all factors that are critical to school improvement. Arising from this understanding the academic hope of school learning programme say in mathematics shall be based on the advanced performance in Professional Learning Community related activities in order to grow the teachers professionally and create a catalogue of professional clues to teaching; and discovery of new strategies, knowledge, techniques and skills necessary to introduce vibrancy in teaching (Dufour and Eaker, 2004).
As evidenced from the various positive ideas drawn from the many scholars, campaigners and authors, in Lusaka city schools, there is need to count on the benefits, value and importance of this self-determined and beneficial learning for school teachers’ choice to remain a PLC in discharge of their valued duties. Therefore, it will suffice for teachers to echo the statements of Hord (2007) who concur with findings and suggest that professional learning community members engage completely in reflective conservations and exhibit mutual support for each other, while Dufour (2004) also suggest that PLC focus more on learning and results in a culture of collaboration with the clear purpose of affecting professional practice and as usual improving learner academic performance. Further, the statements of (Hord,1997, 2003;Kruse, Louis and Bryk, 1995; Little, 1993;McLaughlin and Talbet, 2001), agree with Hord (1997, 2003)’s findings and suggest that professional learning community members engage completely in reflective conservations and exhibit mutual support for each other. Furthermore, Dufour (2004), also suggest that PLC focus more on learning and results in a culture of collaboration with the clear purpose of affecting professional practice and as usual improving learner academic performance.
Due to increased accountability from the teaching process, schools all over the world are implementing PLC in which Continuing Professional Development (CPD) is the main theme, gunner support for teachers in identifying instructional strategies to meet learners’ needs (Thessin and Starr, 2011). Teacher learning, therefore, is very necessary for furthering results. Without doubt, when teachers participate in PLC, they accept the responsibility for learners’ learning as well as their professional growth. PLC in this instance has the potential to aid teachers grow professionally and improve their teaching practices if they are active and accept engagement in serious PLC activities and responsibilities meaningfully, beneficial and when appropriately designed. The opportunity for teachers to participate actively and collaboratively in PLC is an essential component of high quality professional development and learner performance that need not let lose.

Masaiti (2018) also consolidates this understanding in the work of teacher professionalism and in recognition of teacher self-professional growth that, professionals not only specialize but once fully qualified, engage in continuous professional development since being an expert requires on-going learning. In this way Professional Learning Community exert much pressure and influence on the teachers to remain competent and honorable through the performance of their core-functions in the school as an attribute of their own findings necessary for the acquisition of new knowledge needed to improve teaching and learning.

We see PLC also as a form of teachers wanting to specialize in this field of teaching only than the other and this makes the most distinctive factors in the life of teaching, teaching profession and the teacher. The reason to wage a war of becoming proficient and effective teachers at mastering facts, concepts, best practices and ideal knowledge. All these are achievable at the meeting of such teachers who through their leadership system are supported to indulge into the objectives of wishing to attain the best teaching excellence and attainment to high heights in knowledge management for personal edification and school improvement.

2.5	Focus on meetings of professional learning communities
So far the meetings of PLC when well-designed paint a successful picture in providing adequate knowledge and skills to teachers as seen tailored toward teachers focusing on learning so as to make learners purely master the concepts that applies to teaching and learning in schools. In this case teachers judge their effectiveness on the basis of learner academic performances in teachable subjects as the main focus. In schools the PLC meetings represent the method and ways teachers in the school and beyond would assemble together in order to interrogate the purpose of teaching challenges and focus on the way forward. 
Dufour (2008) therefore, stated that initiating and sustaining a PLC life of Continuing Professional Development, requires the school teachers to focus on learning rather than teaching, working collaboratively on matters related to teaching and learning subjects and hold themselves accountable for the kind of results that fuel continual improvement. This understanding had a great toll on the Ontario Ministry of Education definition of PLC as, a shared vision for running schools in which everyone can make a contribution and teachers were encouraged to collectively undertake activities and reflection in order to constantly improve their student performance. With this in mind teachers in our schools too, are called for through PLC activities targeting teacher continuing professional development at heart to regard these meetings as a shared vision, reflective conservations and a focus on inquiry, and improved student learning clearly aligned with disposition of professional learning community. Teachers in schools need to focus on relationship around learning (Dufour, 2008).

Stoll et al. (2006) focusing the attention on the core-functions on student learning; the PLC in promoting CPDs in schools, has become a powerful tool embedded in the routine practices of the school when teachers are organized into teams, provided time to meet during the school day and given the specific guidelines for engaging in activities that focus on teacher new knowledge and skills acquiring and student achievement. As teachers are so organized into various teachable school curriculum represented by departments, they come together as specific teams, either as in cluster meetings or subject associations working collaboratively and working interdependently to achieve common goals for which a member teacher mutually become  accountable to deliberations, conclusions and resolutions agreed upon. In so doing, the PLC meetings remain the facilitator in achieving the main goals of organizing it, and tend to care two major areas in teaching and learning in the school namely; improving the attitude, skills and knowledge of teachers through collaborative study, expertise exchange, professional dialogue; and improving the educational aspirations, achievement, and attachment of learners through stronger leadership and teaching (Dufour, 2008).

In this format of its use the PLC meeting focuses also on bringing the professional teachers together, so as to take an enquiry into the deeper part of the subject areas and refine the subject knowledge aimed at improved teaching strategies and gaining the new knowledge teachers yearn for so much in their professional growth. Dufour (2004) argued correctly that PLC would include consistent criteria that teachers would, for instance come together to analyze and improve their classroom practice. He further noted that PLC should be taken as a meeting of specialized teachers, an ongoing process in which educators together in recursive cycles of collective inquiry and action research in order to achieve the best for students they serve. Basically in these meetings teachers are to take care of the essential elements of PLC in teacher CPDs use to assess learners work at school, also an ongoing assessment process that might include frequent team developed formative assessments, and a collective sense of responsibilities for student learning. The above literature however, does not seem to bring out information on the role of PLC meetings for teachers continuing professional development which is core in this study. 
In teacher arrangement into organizing for teaching and learning in schools, Professional Development is the sole purpose and focus of PLC’s existence and practice in schools, zones, districts, province or national level to organize teacher knowledge and skills necessary to secure reasonable improved teacher professionalism and competency at individual schools. More so teachers therefore are encouraged to be connected and have time to verify the teaching methods, syllabus effectiveness, content update and new ways suitable in favor of the teacher and the learners as recipients of new knowledge, skills and changed attitude. 

Dunhill (2017) concludes that when teachers meet as a PLC in their usual meeting arrangement, it is common knowledge that they will primarily focus on, working with colleagues to develop teaching skills and create new understanding in the courses or school curriculum that is taught, develop specialized skills to better teaching and support the learners with various challenges, such as lack of language proficiency, acquiring leadership skills, such as skills that can be used to develop and coordinate a school improvement initiative as well as training and mentoring themselves. The same, therefore, is the expectation of how the meetings of PLC will ever have to achieve its goals in this way all the time. Further scholars such as Miles, Odelen, Fermanick & Archibald (2005) state that as much as learner needs would be ultimate aim of PLC organizing in schools and beyond, an emerging consensus suggests that professional development that has the highest impact focuses on the teacher. This is because teachers know too well where the teaching and learning challenges fall, especially within their classroom ambit, which would only improve by focus on them before the learners would receive the attention of the teacher findings in all respective. In this way the focus would move from student learning to teacher coaching in order to seek to improve all teachers so that learning is school wide rather than developing an individual. 

Academicians, such as Spake (2007), further put an emphasis on teacher skill development, an encouragement to teacher skills professional development and summarized this undertaking when, he strongly suggest that, if every student is to have a competent teacher, then virtually all their teachers must be learning virtually all the time. This is in response to suggest the vital focus in PLC which is profitable to all, that it must be tailored towards teacher professional development in which the element of Continuing Professional Development is the pipeline through which proficiency and competency is revived again. In view of the above revealed literature, the objectives of this study have not been fully addressed, especially the overall objective of the study which aims at establishing the role the meetings of the teachers’ Professional Learning Community play in Continuing Professional Development in Chibolya and Mumuni zones of Lusaka District, Zambia. The above study by Spake (2007), emphasis on teacher skill development and did not look at the role of PLC meetings in teacher CPDs. As such, it can be said that the element of the role of PLC meetings is missing from this study.Literally, in PLC meetings it is expected of the teachers to put their mind on matters for the high professionalism in which the vision of the subject field is shared in running the schools and allow everyone make a contribution in order to constantly improve in their areas and grow a professional acumen.

2.6	Professional learning community and teacher collaborative learning
Collaborative professional learning in Professional Learning Community is a form of professional development in which teachers work together to improve teaching and learning in the school, (Fullan, 2008).Through the meetings of PLCs teachers in their various departmental, cluster meetings or subject association arrangements, use this method to foster collaborative learning among colleagues within a particular work environment or field. In schools where collaborative professional learning is practiced and attained, teachers are understood to use practices that have long been successful, such as quality cycles, to bring teachers together within their schools or beyond to construct, share and distribute knowledge about teaching and learning throughout the school professional life of teachers. Teachers in most cases have received positive results from such collaborations.

According to the study conducted by Austin (2017), among the teachers at a high school, they responded that their work was more satisfying, that they serve time because they are sharing responsibilities with peers, that their work is more focused, and that they would not return to the way they previously worked on their own. He further concluded that schools with CPDs in which teachers work in collaborative teams make steady progress toward improvement goals, and produce results. Collaborative learning is therefore, an initiative to bring together professional teachers to find means and ways to improve the school. This study has brought about good insights as regards to work satisfaction. However, it is not known whether or not this can be the case to teachers in Zambia which prompted the need to conduct the study in Lusaka district.
Morrissey (2016) reminds schools that collaborative professional learning is distinctively different from more traditional forms of professional learning such as in workshops, seminars, courses and training sessions. Schools and beyond should recognize that PLCs with their great attachment to CPDs themselves are not the reform initiative but rather are supporting structure for schools to continuously transform through their own internal capacity. It is a special call for teachers’ undertaking in their professional life that compel them to regroup and build a professional learning community in which recognition of the logic to work together to achieve their collective purpose of learning for all is paramount, enhanced and promoted.

Hord (1997) argued that any powerful collaboration characterizing Professional Learning Communities must be a systematic process in which teachers work together to analyze and improve their classroom practice. Teachers grouped in such meetings work together in teams, engaging in an ongoing cycle of questions that promote deep team learning. In collaborative learning teachers cease to be bored and answers to lonely unsolved professional problems find space from the willing team members who freely give and share them out. This increases their motivation as they collaborate in such meetings in order to remain successful and determined teachers whose success in teaching become heavily and  reliably moved by the team spirit contributions from the consensus  proved resolutions for the given subject areas or topics, which may cover material selection, methods of delivery and employment of teaching and learning strategies. 

In support of this view point, Miller (2015), noted that collaborative conservations call on team members to make public what have traditionally been private-goals, strategies, materials, pacing, questions, concerns and results. In collaborative learning of Professional Learning Community for Continuing Professional Development, these discussions give every teacher member someone to turn to and talk to, and they are explicitly structured to improve the classroom practice of teachers individually and collectively. In this order of coming together, teachers search for solutions pertaining to their taught subject puzzles, which one teacher may not be able to clarify alone. Collaborative learning in this way remain valid to the profession of teaching and learning as it roundly bring the teachers together and make them recognize as well as appeal for their growth in the job which is instrumentally defined by the level of the teachers quality of work realized not only from formal training but mainly so from non-formal trainings the teacher receive in well-organized continuing development programmes. Intentionally the teachers become more experienced and highly proficient in the job and regards important the curriculum activities emanating from this organization of teacher activities for the profession. By collaborating together for classroom work management, teachers will further, seek to improve themselves in their taught subject areas so that learning is school wide rather than developing each individual (Miller, 2015).
It would be very necessary that self-training by teachers performed in this way would engineer its paramount knowledge for its importance to the teacher members, correctly as one of the reasons why it must be favored by teachers who participate in meetings of Continuing Professional Development in schools.

Schmoker (2005), noted with conviction that collaborative learning, is the best, least expensive, and most professionally rewarding way to improve schools. Within this approach of teacher preparations, say in Mathematics subject, the cheapness and favoritism of the model arise from the homogeneous nature of subject teachers as they work together either as a department, teacher group, cluster meetings, lesson studies or study circles, as well as through specialized subject associations in the school, zone, district, province or the nation as a whole to solve problems, design and refine instructions, curriculum review and implementation procedures, assessment strategies and deep interactions to gain the field’s most insights and learner’s advantageous needs. This is because in their everyday operational and routine work teachers  are met with professional huddles posed by the subject complexity, content and variety of learner’s response due to their social background and psychological academic challenges, as well as the new or revised curriculum begin to demand more intellectual rigor, teachers require latest information, technical approach and expertise, social and emotional support far beyond the teaching resources they could master as individuals working alone (Schmoker, 2005). Therefore, Fullan (2004) mentioned that, collaborative learning therefore enriches teachers’ technical and social resources and make teaching more effective. This is attained through and as they learn more about professional matters of the subjects, observe and react to one another’s teaching and presentations, curriculum definition, interpretation and implementation strategies, assessment practices, engagement in joint subject planning and curriculum development matters in which teacher members are participants and an important constituency. Teachers also in collaborative learning tend to carry very important responsibilities, especially towards their own professional growth, in which high performance and mastery of the subject matter must remain beyond reproach and; of being excellent teachers providing the best and well-designed lessons to propel the learners to pass the national examinations. Teachers show purposive shared collective responsibilities by the manner they attack the crucial matter of the profession in a gathering legally called for them to discuss and deliberate, whereas at the end of this professional fortune it helps to sustain each teacher’s commitment to the job. This culture consolidates the teacher efforts together into a whole and realization that any meaningful knowledge for teaching is only possible when a culture of collective responsibility is taken as a norm and standards to achieve more on behalf of the consumer-the learner (Fullan, 2004).

Hord (2004) recognized the fact that a culture of collective responsibility is demanded on the staff (teachers) who may not have carried their fair share of work appropriately, and it can also ease the burden on teachers who have worked hard in isolation but who  felt unable to help some students, and in the same vein, Dufour (2008) stated that, schools where teachers focus on student work, interact with colleagues to plan how to improve their teaching, and continuously bring new skills and knowledge to bear on their practice and are also schools that produce the best results for students (National Education Association Foundation for Improvement of Education 2000). In general, teachers in collaborative learning as Professional Learning Community in the quest to sustain heightened Continuous Professional Development in such meetings develop norms and protocols to clarify expectations regarding the roles, collective responsibilities and maintain strong relationships among themselves in which student achievement and goals linked to school goals prompt the practice (Miller, 2015).This in itself compels all the practicing professional teachers as a Professional Learning Community to build a strong collective responsibility in which every teacher has a professional claim and duty to maintain this gainful norm requiring determined teachers to find a professional breakthrough. This notion represents the findings by Merzano (2009), in a study conducted at Freeport Intermediate School. It revealed that when teachers collaborate, they develop consistent instructional calendars and administer the same brief assessments to all the students at the same grade level at the conclusion of each individual unit. In so doing teachers are afforded the chance to share their results from all of these assessments with their colleagues, and they quickly learn when teammates have been particularly effective in teaching certain skills.       
Team members consciously look for successful practice and attempt to replicate it in their own; they also identify areas of the curriculum that need more attention. In general terms teachers such as in focus of this study should take these meetings too essential and thus organized in objective manner and tailored to achieve the goals and meaning of the roles meetings of PLC should positively achieve meaningfully. The researcher, therefore is to trace the challenges of teachers have in these meetings to fail to meet the conclusions of such meetings of PLCs.

2.7	Reflective teaching as form of continuing professional development
A Professional Learning Community provides a platform for teachers to come together as a meeting of specialized particular teacher family, grouped and organized to reflect on the whole range of the curriculum, learn from one another, the needs and demands of the given subject matter, so as growth in the profession is fully attained by possibly all the teachers. Dufour (2008) also noted that actually PLC is a group of teachers with a shared commitment to reflect on their teaching practice and to learn both individually and collaboratively about the teaching practices that are the most effective for improving student learning. The teachers pay attention to new ideas about the presentation and teaching of the subject component part and area in need of professional attention in order to guarantee effective teaching for the benefit of the students. In the same vein for teachers to manage the activities and make them responsive an organized meeting of such officers becomes very paramount.

According to Jack (1999) reflection or rather critical reflection refers to an activity or process in which an experience is recalled, considered and evaluated, usually in relation to a broader purpose. In Continuing Professional Development in teaching, this squarely is an indication as a response to past experience and involves conscious recall and examination of the experience as basis for evaluation and decision making as well as a source for planning and action taking. A reflective teaching therefore is a conservation wherein two or more colleagues reflect with each other and in which people deeply engage based on experience, data and literature (Brown, 2017). In school life so is in education circles, reflective teaching relates to the situation where teachers explore their own teaching through critical reflection which develops changes in attitudes and awareness which they believe can benefit their pedagogical growth as teachers  as well as improve the  kind of support they provide their learners (Brown, 2017). It is also more emphatic to take reflective teaching to mean the act and art of remembering the teaching and learning activities in a classroom situation which posed challenges to the teacher and now need to be tackled in a circle of multiple minds of qualified professionals at a specially organized meeting for such activities. In more befitting understanding a meeting is organized at which teachers of a particular field gather and takes a serious and deep wind up and remembering of the difficulties and challenges met in teaching and tackle the matter as a family of professional teachers (Brown, 2017).

Reflective teaching take the form of dialogue of teachers wishing to defend their integrity of the profession and is presumably engaged in, because of student learning issues, and as such used in Professional Learning Community as a form of teacher professional development towards perfect job to adapt to improved student performance. Experience is considered to be the biggest source on which reflection is initialized (Korthagen & Vasalos, 2005). Bartlet (1990) points out that becoming a reflective teacher involves moving beyond a primary concern with instructional techniques and how to question and asking why and what questions that regard instructions and managerial techniques not as an end in themselves, but as part of broader educational purposes. In reflecting on the above kind of questions teachers begin to exercise control and open up the possibility of transforming the everyday classroom life. An experience within a concrete situation often is the starting point from which teacher’s would reflect. This experience might entail an event that occurred during practice and which is still lingering in the teacher’s mind, for example, a teachers notices that there are still a number of learners who seem to have difficulties with some aspect of investigative learning and the situation appears to affect every other teacher in the same subject or many more schools in the zone, cluster, district, province or nation, therefore subject to teacher review. The process of reflective teaching supports the development and maintenance of professional expertise levels of conceptualized successive expertise in teaching-those that affect student-teachers may attain at the beginning, middle and end of their courses, those of how the teachers after their induction to full time school life, and those of the experienced expert teachers failing to make a grade (Bartlet, 1998).

From Schildkamp et al. (2016) it is apparent that teachers need to combine experience with evidence. Reflective teaching would be required and use it as personal teacher tools that can be used to observe and evaluate the way teachers behave in their classroom situation. Decisions solely based on experience or intuition is not always made well. Here data and literature can be used to inform a decision based on evidence and this can support teacher improvement in order to improve student performance (Schildkamp et al., 2016; Brown et al., 2017; Brown, 2017). With regard to Professional Learning Community’s, the inquiry component of data based decision making is crucial as this can improve instruction. The procedure focuses on teachers meeting, sharing and discussing opinions with colleagues (Schildkamp et al., 2016). Teachers should be able to collect the information regarding what went on in the classroom concerning a particular lesson in a given subject, and take the time to analyze it from a distance in order to identify more than just what worked and what did not. Reflection teaching fits in this procedure, because central to thesis the current way of working and the reasoning why something needs to be done differently (Schildkamp et al., 2016; Brown, 2017; Brown & Flood, 2018). The teachers are therefore engaged in reflective teaching in a particular subject or topic, discovering challenges the given area of study expose and discovering the areas of concern. It can be seen as an activity in which members of a Professional Learning Community are reading and discussing literature about a subject together (Schaap & Bruijin, 2017). It is a kind of self-awareness which stand as a powerful ally for teachers, especially when in a situation so much of what and how teaching in the preceding lessons can change in the moment (Jack, 1990).

With regard to reflection teaching, Schon (2017) proposes that reflection- on- action is reflecting when an action has occurred. This allows for a re-visitation of that action to determine how the action is performed (Schon, 2017). Connecting this to Professional Learning Community, reflective teaching is used as a reflecting on action as after the practice a reviewing conversation takes place between colleagues. The teachers identify a variety of different aspects of their lessons or subjects for their partners to observe and collect information on. Areas of concern would represent subject areas teachers are finding difficult to deliver positively in classrooms. For example, organization of the lessons and notes, teachers’ time management, students’ performance challenges on tasks, teacher questions’ and student responses, student performance during homework, classroom interactions, class performance during a new topic or activity and student use of the communication language etc. Reflective teaching usually and most time allow teachers gain a number of insights about their own teaching from their professional colleagues’ observation of the whole curriculum content and teaching process on a regular basis. Further, for the purpose of professional growth teachers also obtain new insights into aspects of their teaching.

This segment of the review expose what teachers in the meetings of PLC do little and rush issues against the programme and thus fail to reflect on the importance of these meetings to their profession and the whole learner needs.

2.8	Organisation of PLCs into a meeting of professional teachers
Professional Learning Communities are a group of teachers who work together to study learning standards and develop ways to improve student outcomes at a preferable meeting in the school, district, province or nation (Fullan, 2008). Groups of teachers in their variety of specialization taught subjects will use the information they gather during observations and discussions at their schools and cluster meetings to adjust their instructions as needed (Senge, 1990). In such meetings, by observing problems and trying new solutions, teachers experiment to find teaching methods that make best for their students. These meetings, therefore, encourage teachers to work together and solve specific problems, making time for teachers to get creative with lesson planning, join projects and cross-curricular work that allow them partner with other professionals. In so doing teachers learn from each other expertise and show new ways to approach issues. 

Miller (2012) noted that teachers were likely to meet regularly, every other week or every month, for example and work together to improve and diversify their instructional techniques. This prompted Dufour (2008) to further describe the Professional Learning Community, as an organized meeting of professionally trained teachers. These meetings of teachers held in one or related subject fields help them reflect on the successes and challenges in using methods that are often new to their teaching practices, including classroom assessment, differentiated instruction as well as in project based learning. Timeliness of meetings of PLC is essential especially that learning time is preserved and shared to fit in the programmes of continuing professional development in the school routine, and thereby avoid clash of activities that would disadvantage student learning progress. In respect of this regard, Fullan (1990) stated that time for meetings is often scheduled during school day and participation in a Professional Learning Community maybe an expected teaching responsibility not an optional activity that competes without out-of-school personal time. The meetings therefore, allows for adequate planning and order of the activities teachers will undertake at any level of such forums in which common goals and expectations could be agreed in advance. The importance of the activities of PLC in this way also creates norms and standards which could not be deviated from by an individual or group of members regarding the standardized formats in which the activities can be organized at any level, occasionally below the nationally organized activities. It is essential as in the reactions of Dufour (2008) who argued that meeting procedures are commonly guided by norms or a set of conduct expectations that group members collaboratively, develop and agree on these standards. He further stated that such norms may address meeting logistics, such as starting meeting times, stick to the agenda and end of meetings. With the meeting norms members also expresses the ideas that the members of Professional Learning Communities have reached an agreement about the mission of their schools and values and norms that are to shape their behaviors as professionals, and interactions, like listening attentively to colleagues and make sure feedback is respectful and constructive.

Kruse, Louis and Bryk (2001) emphasized that the purpose of all actions in a PLC should be the growth and development of all students through teacher continuous learning. This element is characterized by ongoing professional conversations and decision making about curriculum, teaching and learning that concentrate on students. By interactions among the teachers, professional relationships are developed that encourage teachers to share ideas, learn from one another and help their colleagues. This element also known as de-privatization of practice include behaviors that lead teachers to open their classrooms for observation by other teachers-in a lesson study taking a study circle format (MoGE, 2015). The above literature underscores how these meetings are organized in the Zambian context. In Zambia, PLC are based on committee set-up and internal organizational procedures focusing on budgeting for activities, improving teaching strategies, revisiting goals and draws standard guiding rules and meeting procedures. Meetings of Professional Learning Community, whether it is a formal subject association, school or cluster arrangements are goal driven exchanges facilitated by teachers who have been trained, chosen, selected or elected by the majority members to lead professional learning communities. This is a guarantee that a self-home grown programme of this nature has the capacity to consolidate the meeting ends so as to furnish the participants with new knowledge, skills,  attitude necessary  to handle the business of teaching and learning, thereby mutually; develop trust in the whole executable programme.  Fullan (2018) stated that meetings are coordinated and run by teachers who have been trained in group facilitation strategies, often by an outside organization or training professionals. It is within the mandates of facilitators that typically have to use protocols or set of procedures and guidelines developed by the teachers to structure the group conservations and help keep the discussions focused and productive. The findings of Fullan (2018) have a bearing on the PLC in Zambia. A PLC meeting enables teachers to come up with uniform standards of planning teaching strategies in schools. Professional learning communities are typically a planned school improvement strategy designed to reduce professional isolation, foster greater faculty collaboration, and spread the expertise and insights of individual teachers throughout one’s professional life in the school. It is through this, that teachers are able to share and acquire new knowledge on matters relating to teaching in schools.

The advocates of Professional Learning Communities such as Dufour (2004) argue that the practice can foster and promote a wide variety of positive professional interactions and practices among teachers. Teachers may assume more leadership responsibility or feel a greater sense of ownership over school or regional improvement processes, sitting on the seat of success. Teachers would feel more professionally confident and better equipped to address the learning needs of their students, and they may become more willing to engage in the kind of self-reflection that leads to professional growth and improvement. The meeting of PLC being the hive of activities on any given subject area in the school among the teachable and offered subjects compels facilitators make the conservations on any topic, subject or field remain respectful, constructive, objective and goal oriented, and may step in and guide the conservation in a more productive direction if it becomes digressive or negative (Miller, 2018).
	
In as far as Professional Learning Community meetings are concerned, Senge (1990) also wrote that, typically, PLC meetings have to follow predetermined agendas that are developed by facilitators in response to group requests or identified teachers on student needs.	In this way conservations will also be made, remain objective, and factual rather than subjective and speculative throughout the gathering period- at the end failing to achieve the intended goals.
The above revealed literature highlights what is also happening in the Zambian education system. In Zambian schools such arrangement is also held every term at provincial and national level as; and in form of subject associations. At such meetings, teachers mainly will agree to identify and monitor student learning needs in their classes, observe content richness of their colleagues’ lessons in case of a lesson study, while they teach and give them constructive feedback, collaboratively develop and refine lessons and instructional techniques, and improve the support strategies they use to help students.

Typically, this study focused on changes in meeting organisation and tackling of issues of PLC in relation to the professional ways the teachers must conduct themselves to the effect that the desired outcome is achieved every time meetings of this nature are organized or called upon. The researcher intended to see effective and trusted teacher self-organization, planning of these meetings and positive implementation of the programme activities that produces a desired result for learners.

2.9	Professional learning communities for advancing teacher continuing professional development
There is great emphasis from advocates of Professional Learning Community, such as Kruse, Louis, and Bryk (2009) that the purpose of all actions in a Professional Learning should be the growth and development of all the students, in which there is an environment of continuous teacher learning, and pupil learning too; as direct recipient of teachers’ newly acquired knowledge and skills. Through organized Professional Learning Communities for teachers’ Continuing Professional Development as  is promoted and enhanced, these elements shall be characterized by ongoing conversation and decision making  about the education system as ultimately learning will concentrate on student achievement and teacher progressive growth .This is a valid scenario in teaching which is enhanced by interactions among the teachers that wish  professional relationships  are developed that encourage teachers to share ideas ,learn from one another and help their colleagues (Kruise, Louis and Bryk, 2009). Furthermore, Professional Learning Community must be taken to mean the teacher as a professional and that teachers are at the heart of Professional Learning Community. Literally Professional Learning Community is an initiative that allows teachers to have a say in what they do for pupils every day. This format and power to intervene in own profession is already a form of continuous learning necessary for every teacher worth the salt must without hesitation be participants and undertake to help oneself remain abreast with the needs of the subject area towards becoming an expert teacher for the needs of clients in the school and the entire education system (Kruse, Louis and Bryk, 2011). 

Spark (2007), in his views stated that if every student is to have a competent teacher, then virtually all their teachers must be learning virtually all the time. That; this kind of learning will occasionally happen in workshops and short courses, or in-house training, a lot more will occur as teachers plan lessons together, examine their students’ work to find ways to improve it, observe one another teach, and plan improvements based on various data (Miles, Odden, Fermanick & Archibald, 2005). Relating the above reviewed literature to the current study, these meetings have helped teachers get organised to learn together. It is through these meetings that teachers get organised and invited to continue learning in order to upgrade their approaches, skills and knowledge in the delivery of quality education, and this should be upheld. Through PLC various illustrations and even newsletters offer new and ideal training to many teachers who could hardly raise enough money and pursue studies at Universities and colleges.

Progressively, Professional Learning Communities, in which the work of teachers and self-training has become a norm, teachers find easy to attend and organize such meetings to respond to their teaching enquiry into their specialized fields to attain excellence in subject delivery with latest guides and approaches about the subject matter. Newman and Wehlage (1995) identified common factors in schools that achieved disproportionally higher student programmes in Mathematics, Science and Social Studies that their schools had staff members who formed learning communities, focused their attention on students’ work and assessment, and changed their instructional practices to improve their results with students. Teachers therefore, in conducting their Continuing Professional Development, they attain an essential competency of high quality professional development as a family of professionals. In a school setting a Professional Learning Community will include everyone who can assist in the goal setting by the teacher group, from administrators to custodians, from personal aides to guidance counselors, because teachers must answer a professional expression that “Our job is to be successful teachers” (Miller, 2017). This is because when professionals are learning together and collaboratively with each other on regular basis, with common goals and purposes, they develop into a community for sharing and dialoguing for the professional supremacy and efficiency where learning is by itself. Communities of teachers become a systematic arrangement for a definite purpose.In Zambia, PLC meetings enables teachers to develop shared goals, that is, PLC meetings are intended to incorporate school goals into the search for new teaching methods necessary for teachers to develop long life shared goals for all the teaching fraternity in a given subject with a view of raising the standard of teaching and learners’ expectations. The aim is to improve the educational anticipations, success, and high learner academic outputs through stronger leadership teaching goals.

Professional Learning Community extend the teacher knowledge beyond the school boundary in seeking the rightful information to enhance proper provision of teaching and learning materials, prompting Hord (1997) to state that it is a form of extending classroom practice into the community, bringing community personnel into the school to enhance the curriculum and tasks for students, engaging students, teachers and administrators simultaneously in learning. This is the belief that school life and its core-business is the responsibility of many stakeholders and in building the teaching profession everyone is important to pull the needed resources together for the best results. In this regard, therefore, PLC needs administrative and systems support and authorization, strong policy direction to overcome huddles. 

Professional Learning Communities are well advanced methods to shape teacher knowledge and provide retraining as well as professional mind refreshing into subject dynamism long after formal training. They operate under the assumption that the key to improve learning for students is continuous job embedded learning for educators (Miller, 2017)). As a community of educators, therefore, this would include a facilitator-each member may take turns being the organizer, or each member may take other equal roles toward activity edifications. With emphasis on oneness, a community of professionally qualified teachers would meet regularly by schedule in schools in what is known as Continuing Professional Development, which take the form of subject associations, cluster meetings, departmental meetings, teacher group meeting, based on the taught subject matters by the group of learners. In Professional Learning Communities we see a team of teachers which include all core-subjects, but whom share the same group of learners. Dufour (2008) states that the community shares a specific vision, often developed by the group, and in a school setting, the vision is most often based on the school objectives. In this format of work provision, the community tends to provide the solutions to the aim of the school and what it is assumed necessitated its establishment in the community. In all fairness a community of professional teachers decides on its goals, values and sets their individual goals based on those values. It joins forces to achieve the goals, and most importantly, reflects upon and reports the findings when the job is completed (Dufour, 2008).

In relation to the above, it is evident that PLC encourages professionalism among the teachers. PLC meetings define the role of teaching and make teachers become knowledgeable about the matters of their teaching field, thereby, turning out to be more knowledgeable and defensive of all matters related to teaching as true professionals of the job, without breaking the norms and standards in teaching at all costs. As professionals’ teachers become independent in the manner plc meetings will be carried out in a mature associate and corporate approach and rules.

2.10	Importance of professional learning community in advancing school improvement

2.10.1	Better school community
Professional Learning Communities are formed in schools that are ready to take big strides in improving student learning. It is the group of teachers meeting in advancing the hunt for new ways, knowledge, skills as well as teaching strategies so as to reflect, discuss and generate ideal solutions to the question of best practices for school improvement. Focus herein is at teacher group retraining, learning and student gains from the organized new knowledge and skills of the teacher beyond the one stop knowledge obtained from Colleges and Universities as parameters for a teaching job only giving one the specialized qualification, which at times block the way for the teacher to negotiate and progress in the provision and supply of ideal knowledge to students. Therefore, PLC in advancing the teacher CPD, establishes an ideal school learning environment, in which there is increased meaning and understanding of the content that teachers teach and the roles they play in helping students achieve their expectations (Bryk, 2018). The above studies relate well with the current study. The powerful collaboration that characterizes professional learning community is a systematic process in which teachers work together to analyze and improve their classroom practice. He further said that teachers work in teams, engaging in an ongoing cycle of questions that promote deep team learning, and this improves teacher understanding of teaching principles and sharpen one’s knowledge and skills of teaching a particular subject. However, the contention of this study is focused on the role PLC meetings for teachers’ continuing professional development which is not tackled in the above studies. Teachers in school improvement crusade are the most important human resource in building a strong educational and school system in response to the stakeholders’ anticipation as set in the national curriculum and aims of education in the country; therefore, Professional Learning Community remains one of the best methods in preserving the profession from eroding, thereby guaranteeing good teaching for the rest of one’s active years in the service in line to public enquiry on its validity and universality. Globally, Professional Learning Community is seen as a response to increased accountability to support teachers in identifying instructional strategies to meet student’s learning needs (Thessin and Starr, 2011).

Further, Hord (1997) extended this thought at global level to mean an extension of the classroom practice into the community, bringing community personal into the school to enhance the curriculum and tasks for students, engaging students, teachers and administrators simultaneously in learning. The emphasis and focus is on teachers meeting, working together, collaborating, sharing teaching responsibilities and pausing questions about difficult part of the subject area, for the professional breakthrough, providing clues, solutions and answers leading to the creation of the ideal position of the profession. While the other assumption is that in building a strong classroom teaching and educational system, teachers ‘professional development is essential in order for them to remain current with the subject demands in which the community as major stakeholders must play a pivotal role such as in resource mobilization and thriftiness to maintain the standards on demand. Locally, Professional Learning Community is a vehicle through which teachers of various professional qualifications meet, at an appointed time to table hanging professional matters, questions and challenges paused by the dynamism of the subject fields in which lonely teachers found challenging to reach a well thought position in the quest to polish the teaching process in favor of the learners (Hord, 1997). 

In the Ministry of General Education School academic management document,(Standards and Evaluation, 2011) it clearly indicates the methods of such teacher meetings for Continuing Professional Development process to include programmed, planned and timetabled many activities carried out in schools and beyond to include, subject associations for all organized subjects; operating as such, cluster meetings in which two to three schools are zoned and meet for all the subjects periodically, departmental meetings, lesson studies in which study cycles are the approach, and mere subject meetings. This gives school teachers an opportunity to participate and collaboratively meet as professional communities where reasons of teachers focusing on aspects of the needed inquiry of the teaching subjects constitutes an essential component of high quality professional development.

2.10.2	Deeper teacher commitment
From the foregone close analysis of Professional Learning Communities in schools; it is imperative to note that the more the teachers become abreast with latest information, data collection tact, methods and styles of lesson delivery in a more self-convincing and effectiveness in holding the learners together, the higher the rate of commitment to their work thereby, a guarantee to higher learner academic achievement. Teachers tend to verge their efforts at arriving at the latest answer, clue or approach which motivate to do more of their teaching profession demands, thereby, Dufour (2008) noted that increased commitment should not only at teaching values but also increased commitment to the mission, values and goals of the school and increased vigor in working to strengthen the mission. In Zambia, PCL have been found to enable teachers become accountable to what they hold in terms of important teaching information. The PLC approach is a long-term teaching intervention, and help teachers to be accountable to the materials they develop for teaching and self-actualization as they fully incorporate the desirable work into a school’s routine practices. Suffice to mention that PLC meetings have brought about accountability among the teachers in the delivery teaching.

Furthermore, Professional Learning Communities are formed in schools to make them ready to take big strides in improving student learning. In PLC arrangements, teachers have the chance to look at the student data collaboratively and as a collective responsibility to ease professional tension for the subject in a given single subject - say mathematics, analyzes school systems, and examines all facets of student achievements as to focus on the challenges of helping all students learn. On grounds of uniformity, teachers create common outcome goals or statements that show high expectations for student performance as a professional community. They at times indulge into simple research and decide on new teaching practices that will help reach those levels of student achievements, punctuated by the methods of teacher come together approach (Kruse and Louis, 2011). In the Zambian context, Professional learning community (PLC) involves much more than a staff meeting or group of teachers getting together to discuss a book they have read. Instead, a PLC represents the institutionalization of researched knowledge, sharing of experiences and best teaching practice and a focus on continuous improvement in staff performance in order to enable learners to learn.

A Professional Learning Community, also provide a platform for specialized teachers who have felt isolated in their classrooms for a long time, but in this way they come together with all of their colleagues to discuss teaching efficacy, thereby increasing the motivation to  learn more and teach better. Senge(1990) remarked therefore, that the vision of PLC is to create an environment where inquiry happens collaboratively, decisions are made together; and instruction is planned across the whole community of teacher learners as professionals. The closeness and collaborations removes teacher rigidity when positive gains are well stipulated and colleagues could easily visit each other’s classes to observe and discuss the observation in a community set up. At the heart of this process is the desire for all the teachers to improve their teaching daily practice, (Dufour (2008). The teachers will build confidence in these discussions and observations as well as build respect and trust between staff members, deriving the desired qualities that are important in colleagues; because of the shared responsibilities to achieve excellent teaching and learning for student success. As much as support grows among them PLC allow teachers to bring challenges and struggles to the group and ask for help, and within this level of considerations trust that is built allows the problem to be aired and then addressed as a group (Miller, 2008).In the current study, it was found that Professional learning community (PLC) involved much more than a staff meeting or group of teachers coming collectively to discuss a book they have read. However, PLC meetings should be viewed as representing the institutionalisation of researched knowledge, sharing of experiences and best teaching practices, and a focus on continuous improvement in staff performance in order to enable learners to learn. It is through these meetings, where decisions are made on the academic affairs of the learners as a school or department by inviting parents to attend teaching or coaching sessions as a way of broadening teacher knowledge of the subject matter toward perfect acquisition of knew knowledge being pursued. 

Teachers in the PLC hold a great deal of responsibility, not just for their students but also for their colleagues, through their collaborative teacher groups hold discussions about student activities and about modeling the best practices for each other, research and implement new techniques, and accept feedback from peers. Therefore, Hord (2008) observed that this work gives teachers the opportunity to be significant decision-makers in the school on teaching and learning procedures and requirements from the popular findings and consensus minds. It is within this bracket that when teachers receive this kind of support that they do from a PLC, they see their own practice grow and evolve. As PLC pause a challenge to teachers, they become more committed to the school itself because of their growing relationships with their colleagues. This in itself present a landmark of progressive work because teachers under the PLC environment tend to show and give teachers more satisfaction, higher mark achievement and lower rate of work absenteeism. In this current study, in relation to the findings of the other authorities above, PCL have increased commitment competitiveness and proficient teaching. It has been observed that for some time now PLC activities had led to teacher commitment in the way they handle their learners with parental care, as they demonstrate the outcome of their CPDs in class. Teachers have tended to compete well, and proficiency in teaching has replaced inertia and laziness among the teachers.

2.10.3	Student success and achievement
As the school moves forward, every professional in the building must engage with colleagues in the ongoing exploration of three crucial questions within a professional learning community:
· What do we want each student to learn?
· How will we know when each student has learned it?
· How will we respond when a student experiences difficulty in learning? (Dufour, 2008).
These questions are paramount for our schools practicing Professional Learning Community because their goal is to improve student learning and achievement. Every teacher is on the team, looks at the student data to inform them of current student achievement, viewed as a department, cluster or subject association to consolidate the reason for higher achieving by the teachers on the team. Fullan (2008) observed as a group, they then create goals to improve that level and decide what evidence would show progress toward those goals. Evidently enough the learning community will help each teacher understand the data they are looking at progressively. Student data in a PLC is no longer seen as belonging to just one teacher, instead every teacher in the team is responsible for ensuring every student’s success (Louis 2004). In this way PLCs tend to empower the teachers, because working with colleagues allows teachers to reflect on their own processes and develop their own skills for achievement and perfection. They receive insights from other teachers and develop it and they gain strength and help them build their practice as well as help them build their practice in new areas leading to high achievement and improved learner academic performance.
 
When the Professional Learning Community focuses on supporting student achievement, it also transforms teaching. Lee, Smith and Croninger (1995), in a report on one of the extensive restructuring studies conducted by the Center on Organization and Restructuring of Schools, shared findings on 11000 students and 820 Secondary Schools across the nation, that in schools that were characterized by professional learning communities, the staff level worked together and changed their classroom pedagogy. As a result, they engaged students in high intellectual learning tasks, and students achieved greater academic gains in mathematics, science, history and reading than students in traditional schools. Further both teachers and students posted lower level of absenteeism too. In the work of Restructuring Schools, Lieberman (1996), reports that providing ways for teachers to talk publicly with each other about their work on behalf of students, reduces the isolation of teachers and mobilizes them to commit themselves to making major changes on how they participate in the school.

2.10.4	Teacher perspectives about professional development
Teachers’ views about their Continuing Professional Development constitute yet another revelation about the importance of Professional Learning Communities for their professional comfort. Teachers view the PLCs as the most reasonable root and method through which latest, modified responses to the challenge in the profession receive a modest conclusive attention and reasonableness clues and answers (Amanda, 2017).This leads to shared responsibility for the total development of students and collective responsibility for student success. 
Teachers as PLCs have a special professional institute under the umbrella of their CPD, which has identified them and their weakness in order to engage into deeper thinking in the more involving assumptions. This ensures powerful learning that defines good teaching and classroom practice that creates new knowledge and beliefs about teaching and learning, Fullan(1990).We see the teachers out of these professional meetings, develop increased meaning and understanding of the content that teachers teach and the roles that they may play in helping learners achieve their expectations. This form of meeting and gathering is an inspiration to teachers to competitively excel in teaching, and ironically there is higher likelihood that teachers will be well informed, professionally renewed and inspired to inspire students (Louis 2003).

The above literature highlights an important aspect of the PLCs. In line with the current study, teachers perceived PLC meetings as those that bring groups of people who share a common concern, a set of problems, or a passion about a topic and who deepen their knowledge and expertise in this area by interacting on an ongoing basis. They see PLC meetings as those that focus on shared values and vision; shared and supportive leadership; shared power and authority; collective learning and application to practice; shared personal practice; and supportive conditions that encompass both relationships, that is, trust and respect, risk taking; and structures that include resources of time, money, people, materials and communication. 

Professional Learning Communities therefore, draws the teachers together to address the national professional education difficulties, and set the more satisfying and higher morale standing for achieving the goals, and hence help to lower rates of absenteeism in both the teachers and students. In these meetings, teachers take advances into making teaching adaptations for students, and changes for students made more quickly than in traditional schools. Fullan (1990) thus stated that commitment by teachers to make significant and lasting changes become paramount. This change may mean that is distributed more equitably across the curriculum, or methodical changes relevant to the topic of choice which would remain the cure to increased dropout rate of students, thereby would begin recording significant gains in all the subjects in the school. From the above literature, it can be concluded that schools need to have a high consensus of collaborate practice aiming at increased learning. It should be noted, however, that low-consensus schools lacked the elements of collaborative practice that developed a common technical culture. The result in low consensus schools was the isolation of teachers in their classrooms, which led to insulating barriers around their working lives, thus affecting the learner outcome.

2.11	Nurturing continuing professional development in professional learning communities
 When schools begin to function as a professional learning community, teachers become aware of the incongruity between their commitment to ensure learning for all students and their lack of a coordinated strategy to respond when some students do not learn. Dufour(2008).The act and process of it is the offshoot of continuing professional development-the action of self-teaching and retrospective looking at challenges in the profession undertaken through the community of learners, directly to modify teaching and learning procedures in a particular subject field. By learning community it means schools with its personnel and the activities they do which offers or compels those lacking in subject delivery and competency to provide knowledge organize the informal adult learning to update themselves and obtain renewed energy, vigor and proficiency to remain active in the profession, (Dufour, 2008). As a Professional Learning Community, the school is characterized by an active participation by all in a collaborative culture taking responsibility for learning. According to Fullan (1990) and Hargreaves (1991), they argue that no longer is learning solely the domain of those vested with power in a hierarchy of knowledge relationships, but requires the interactive involvement of families and children, as well as principals, teachers and administrators. As Watkins and Marsick (1993), note such an organization is one that learns continuously and transforms itself. Professional Learning Community in itself improves on the role of teachers from “receiver” of external policy and curriculum syllabi and ‘dispenser’ of knowledge to the number of mediator between societal expectations of presumed schools based outcomes and the forces of the children’s own thirst for information. With PLC teachers begin to teach them and gain more advanced knowledge from the habits, thus, developing into professionals. Teachers are propelled into broadening their own knowledge base as well as their strategies for teaching and inspiring learning. 

Bryk (2004) stated that teachers take more responsibility as learning leaders for the students and the school community. They are also leading learners as they find themselves learning with fellow teachers and from the students and possibly the community in an aspect of PLC in schools (Fullan, 1990). In this way a teacher reach the potentials for meeting the characteristics of Professional Learning Community, where collaboration and individualism are central elements of the overall school culture, and which impinge upon all stakeholders (Fullan, 1990; Hargreaves, 1991).

Professional development is thus enhanced, and overcomes the isolationist nature which characterizes schools where the traditional educational structures of class teacher and student confined in a room, graded by age, and moving up the levels year by year, receiving prescribed curricula, provide the very antithesis of what is required for a collaborative culture, (Louis, 2004). Using PLC as a meeting of teachers of one form of profession, professional learning is the key to the development of the curriculum and is the main way to improve the quality of children’s learning (Nias et al., 1992). This professional learning requires that the capacity to learn on a continuous basis is for all members of the PLC (Fullan, 1993).In this sense, rather than schools becoming as sites for student learning they must also become sites for teacher learning too. Professional development and learning is not something undertaken as a course or outside school but is fully integrated into the ongoing, and lifelong learning processes of all within the context (Louis, 2004). thus, professional development becomes more broadly conceived as opportunities for learning that occur naturally in their workplace as well as special occasions (Johnson, 1996).
Teachers’ workplace learning is viewed as an essential component of the overall professional development of teachers. It occurs largely in school settings and involves the transmission of knowledge, values and beliefs into classroom practice. It also includes both informal and planned learning, often involves input from others such as academics or consultants and has the intention of improving the quality of teaching (Retallick et al., 1994).Learning at the school or workplace is about learning from colleagues in informal ways as such, as learning from formal professional development sessions with the key ingredient for collaborative learning being reflection, particularly if carried out in a group where participants feel free to openly discuss their concerns as well as their success. The above literature entails that for schools as teacher’s workplace, supportive working conditions, shared values and goals, collaboration among teachers and administrators, and a focus on student learning are most essential. Groups of educators possessing these attributes would eventually be known as professional learning communities.

A PLC can be seen as an effective staff development team approach and a strategy for school improvement. It is a process aiming to be an effective process where both individual and community growth is achieved, connected with the school’s vision for learning. In his book the Fifth Discipline, Senge (2008) indicates that the practice of shared vision involves the skills of unearthing shared ‘pictures of the future’ that foster genuine commitment and enrollment rather than compliance. In the school as professional learning community in which teachers’ professional meeting is the norm, creation of shared vision involves sharing diverse ideas and making compromises so that all the members are satisfied with the direction in which the provision learning and teaching is moving, (Bryk, 2004). Through this commitment and creation of shared vision the team may become empowered to work together and achieve goals (Senge (2006). As teachers’ capacity increases and they develop a sense of professional growth; they may find they are able to reach goals they could not reach on their own. In the educational setting so are the schools, a PLC would include people from multiple levels of the organization who are collaboratively and continually working together for the betterment of the organization or the school (Hord, 2008). Senge (2006) believes that it is no longer sufficient to have one person learning for the organization, indicating yet a major principle of PLC as in favor of CPD approach as where people learn more together than if they were on their own, if conditions are right. Teachers on their own right, may promote the idea of team learning in their classrooms, but may not practice team learning in their professional lives, but PLC aim to help teachers’ practice team learning that they preach. 
In this respect, vision leads to the collective courage for risk taking and new thinking and serves as a helm for direction. Shared values and vision impact the ways in which teachers work individually and collectively toward common goals. When teachers and administrators share a belief in providing an excellent education for their students, the schools do not undertake innovation purely for the sake of change. When schools passionately and sincerely adopt the mission of ensuring high levels of learning for all students, they are driven to pursue fundamentally different questions and work in significantly different ways that according to the research help improve student achievement. This in due increases the efficacy of teachers and administrators. This goes a long way toward motivating teachers and administrators to maintain confidence and high expectations for increasing student academic performance.

Further, Senge (2006) suggests correctly that when teams learn together there are beneficial results for the organization. Vescio, Ross and Adams (2008) in their research finding stated that the teaching culture and collaboration improved as teachers focused more on student learning. Guldberg and Pilkington (2006) in a study of online PLC on teacher CPD identified the potential for members of networked learning opportunity to move from basic sharing to thoughtful, meaningful conversations resulting in consensus on the qualities of best practice. It is understood therefore, that members of the professional learning community as they conduct their continuing professional development programmes share common concern; members interact and share stories of practice (Iverson and McGhee, 2002), with the goal of improving practice by collaboratively constructing knowledge (Wenger, 1998).They are distinguished by their level of collaboration (Stuckey, 2001). It is also an interdependent system of learning within the common culture of professional learning community (Barab and Duffy, 2000).

Dede (2005) of the Harvard School of Education notes that pedagogical approach underlying more than half of teacher professional development is grounded in the communities of practice theory. Other research findings reveal the influence of professional learning communities in advancing the continuing professional development among the teaching fraternity, thus it has significance potential to improve teaching and learning (Sherrersheu & Kriesteusen, 2003) and that participation in professional learning communities or community of practice benefits both the teacher and the student (Riel& Fulton,2001).Not only do communities of practice encourage collaboration and knowledge construction (Ardickvilli, Page & Wentling, 2003), also have significant potential for improving teaching and learning (Sheerer, Sheu & Kriestensen, 2003).Learnt teacher membership and participation in such communities enable powerful teacher learning that translates to improved learning for students.

It should be noted that learning within professional learning communities is a habitual activity in which the group learns how to learn together continually. Collective learning and application to practice has been found to promote seeking answers to questions about what students need to learn, how we will know it has been learned, and how we will act when students struggle. Thus, to incorporate collective learning, the capacity for dialogue among the members must be fostered. A professional learning community must function as a democratic environment that “allows dissent and debate among its members, and this can result in increased understanding and learning of the members. When educators learn together, new skills and strategies evolve as they question the status quo in search of the best knowledge and practice.

Professional Learning Communities representing the gathering or meeting of such teachers in which continuing professional development is enhanced is as well an effective venue for sharing globally and for facilitating teacher learning as they enable access to content experts, and global connections with fellow licenses (Siemens, 2008).Knowledge creation, evaluation and sharing occur in interactions in networks (Ivanova, 2009) as they enhance lifelong learning (Siemens, 2003). In Continuing Professional Development; therefore, the teacher membership is thought to be more efficient and effective conduits of information and experiences that provide strength and courage for teachers to face any doubtful situation in the subject area of concern appropriately.
While many organizations tend to provide manuals to meet the training needs of their employees, Continuing Professional Development at workplace or organized one stop venue help foster the process of strengthening the professional inquiry among colleagues which in turn helps them strengthen their skills on the job. (Seely, Brown & Duguid, 1991). Studies have also strongly shown that workers spend a third of their time looking for information, and are five times more likely to turn to a co-worker rather than an explicit source of information (Davenport & Prusak, 2000). This aspect makes CPD a firm trusted pathway to perfect teaching and learning in schools and teachers are highly motivated to share knowledge among colleagues which is the critical pursuant to success in professional learning communities. Studies have further shown that teachers are motivated to become active participants in continuing professional development when they view knowledge as meant for the public good, a moral obligation and or as a community interest and benefit (Ardchvili, Page & Wentling, 2003).

This study; therefore, is an attempt to awaken the teachers to regard in high esteem the objectives and outcomes of such meetings which aim to refresh their mind and make teaching live and interesting. Further focus here is to strive to open up the mind of the teaching profession to recognize that best teaching is only maintained and achieved through CPDs as an organization of the teachers wishing to become a profession and remain professional in all the teaching programmes.

2.12	Gaps in Literature Review
In terms of the gaps in the reviewed literature, the subsequent section gives a summary of these.
In view of the above revealed literature, the objectives of this study have not been fully addressed, especially the overall objective of the study which aims at establish the role the meetings of the teachers’ Professional Learning Community play in Continuing Professional Development in Chibolya and Mumuni zones of Lusaka District, Zambia. The study by Dufour (2008) for instance looked at what the professional learning community in educational leadership was and overlooked the role the meeting of PLC play to achieve the learning goals by teachers for their Continuing Professional Development, which this study is endeavoring to address. Eaker and Dufour (2008), their study focused on Re-culturing schools to become Professional Learning Communities in which they found that teachers desired to cooperate, discuss and observe the proceedings of PLC so as to improve the daily teaching practice. However, this study little did it took to heart and registers the validity of the call for the meeting and its purpose and deducts its contribution to the success of such PLC for teachers’ CPDs.

Fullan (2008) in his study titled ‘Leading Professional Learning’ found that collaborative professional learning is a form professional development in which teachers work together to improve teaching and learning in the school. This study created a vacuum and hanging in the sense the manner of collaboration was not fully explained about how teachers not coming from the same school could easily collaborate with others and learn which the current study is addressing. 

Hord (1997) carried out a study titled ‘Professional Learning Community: Communities of continuous inquiry and improvement’. This study showed that PLC is an extension of classroom practice into the community, bringing community personnel into school to enhance learning, however, it did not inform at what level or format of participation would such happen because PLC is more professionally teacher trained in a particular subject related. Thus, prompting the need to conduct the current study which endeavored to address the shortfall of the study by Hord.

Newman & Wehlage (1995) the success of school restructuring through PLC and found that Schools that formed PLCs focused their attention on student’s work and assessment that changed their instructional leadership but the study did not inform the method the schools will use to achieve this focus, especially as to how the teachers will be gathered for the purpose provoking the need for the current study.

Of the other studies reviewed, Smocker (2005) looked at ‘the key to continuous school improvement’ and established that professional learning community is essential and most professionally, the focus is on rewarding way to improve school academic activities, but study did not attach any emphasis on the benefit of PLC as a form of retraining the teachers but overlooked the process and procedures of training them, needing further research. 

Fullan (2008) conducted a study titled ‘Leading professional learning’. The study’s findings revealed that meetings of PLC are coordinated and run by teachers who are have been coached in group facilitation strategies. However, the study missed out stating out the structure of teachers leading the professional learning at school level, district, province or national level to propel the teacher learning initiative. Further, Senge (2008) also carried out a study titled ‘The fifth discipline in teaching’. It was discovered that through PLC, teachers practice shared vision about their profession, nonetheless, this study did not explain whether the PLC is an organization of teachers or a meeting carried routinely for the purpose of sharing ideas and reflecting what was taught earlier as an individual. 
[bookmark: _Toc31833981]All the above studies did not specifically seek to establish the role of meetings of PLC for teachers’ continuing professional development which the current study endeavored to establish.

[bookmark: _Toc31833982]CHAPTER THREE
METHODOLOGY
[bookmark: _Toc31833983]3.1	Overview
This chapter presents the methodology which was adopted by this study. It describes research design, target population, sample size, and sampling procedures, the research instruments, data collection methods and data analysis and ends with ethical issues.

3.2 	Research design and approach
According to Kean (2005), case studies are in-depth investigations of a single person, group, event or community. This study adopted a case study design using qualitative methods of data collection and analysis. Therefore, a case study is a research method involving an up-close, in-depth, and detailed examination of a particular case. This study adopted a case study because it targeted and examined a group of specific teachers, that is, those who participate in professional learning community for teachers.

[bookmark: _Toc31833984]3.3	Study area
Study area implies identification and justification of a site picked to locate participants’ involved in the study (McMillan & Schumacher, 2010). The current study was conducted in two zones of Lusaka district, namely Mumuni and Chinika. The choice of these zones was based on the fact that they have clear attributes related to the research problem. 

3.4	Study population
Cooper (1998:40) defines target population as “those individuals or groups that the researcher hopes to represent in the study”. Kombo and Tromp (2012:76) define population as “a group of individuals, objects or items from which samples are taken for measurement”. The target population for this study was all subject teachers in all teachable subjects from Chibolya and Mumuni Zones in Lusaka district.




3.5	Sampling techniques and procedures 
Sampling refers to the process of drawing a sample from the sampling frame whilst sampling methods are the approaches used in selecting the sample and samples that are convenient and strategic (Ary et al., 2002). Kasonde-Ng’andu (2013) further posits that sampling technique is  “that part of the research plan that indicates how cases are to be selected for the study” It is a process  of selecting a number of individuals or objects from a population such that the selected group contains elements representative of the characteristics found in the entire group. Thus in selecting participants for this study, the researcher employed purposive technique. This technique was deemed suitable for the study as it only targeted those participants who could offer the researcher with comprehensive information about the phenomenon under study.  

3.6	Sample size
According to Neuman (2006), a sample is a small collection of cases drawn from the sampling frame that a researcher uses to collect data and make generalization to, or deepens the understanding of the larger population. However, in qualitative studies, researchers do not only focus on small samples but also on reaching the point of saturation in the responses (Babbie, 2001). Locke (2001) further asserts that between 10 and 30 interviews are sufficient for a researcher to get to the point of saturation. If a researcher is to exceed 30 interviewees, then the purpose of extra respondents may be to validate the patterns, concepts, categories, properties and dimensions that the researcher has developed (Strauss & Corbin, 1998).In relation to the above data, this study, therefore, targeted a total of 20 participants from two zones, namely Chibolya and Mumuni in Lusaka district. Each zone was represented by10 participants. A total of 20 participants were enough for this study as it was a convenient way of collecting qualitative data.

[bookmark: _Toc31833986]3.7	Data collection procedures
Data collection is the collection of specific information aimed at providing and refuting some facts on how a researcher gathers data and with what instrument (Kasonde-Ng’andu, 2013).  To facilitate access to the research subjects, an introductory letter was first obtained from the Directorate of Research and Graduate Studies of the University of Zambia and the letter presented to the ‘gatekeepers’ of the targeted institutions for permission to carry out the study. Gatekeepers, according to Fraser (2004) are people or institutions that control access. Before conducting the research, the researcher explained the purpose of the study and made the participants understand the need for their participation, in this regard that this was purely and academic exercise. A total of 20 interviews were held, 10 in each zone. During interviews, voice recorders and note pads were used. Voice recorders were used to uphold the originality of the data that was recorded verbatim after the process of information gathering. Note pads were used to supplement voice recorders and important notes were inscribed on the note pads.

3.8	Data collection instruments
Data collection instruments refer to the tools the researcher uses in gathering the necessary information for the study (Kasonde-Ng’andu, 2013). The data for this study was collected using in-depth interview guide and semi-structured questionnaires. The researcher chose to use in-depth interview guide because it allowed him to understand themes of the experiences from the subject’s own perspective (Kvale & Brinkmann, 2009). The in-depth interview guide was important to use in this qualitative study because it contains conversational techniques kind of questions which are in an emotive and ethical manner for this subject on Professional Learning Community, which is desirable in obtaining the relevant data. This approach was also interactive, that is, between the participants and the interviewer and consequently provides an opportunity in which participants freely tell their stories concerning the subject matter. This allowed for the greatest detail and opportunity for the participants to speak in their own words rather than those of the researcher. The semi-structured questionnaire was used to gather information that could not be easily obtained through interviews. It also helped in the gathering of information at a short period of time as these were to be answered by individual participants at their own time. The use of these two instruments helped in triangulation of the results as they enhanced the chances of limiting the shortcomings present when only one kind of instrument is used. 

[bookmark: _Toc31833987]3.9	Data analysis
Data analysis in qualitative research according to Creswell (2014) consists of preparing and organizing the data (i.e., text data as in transcripts, or image data as in photographs) for analysis; then reducing the data into themes through a process of coding and condensing the codes; and finally representing the data in figures, tables, or a discussion. Flick (2014) defines the process of data analysis as the grouping and clarification of linguistic material to make statements about implicit and explicit dimensions and structures of meaning making in the material and what is presented in it. Kasonde-Ngándu (2013), defines qualitative data analysis as the manipulation of the collected data for the purpose of drawing conclusions that reflect on the interest and theories about ideas that initiated the study. Kombo and Tromp (2006) observe that data can be analyzed thematically using themes which refers to topics or subjects that come up in the discussions. The most significant elements in the responses given by the participants, in this case constitute themes. Augustine (2010) also argues that thematic analysis as a method of data analysis is very relevant because researchers do not just get the literal meaning of responses but they have to analyze it critically to get the meaning applicable to their study. However, it should be noted that the appropriate methods of data analysis are determined by the data type, variables of interest and the number of cases. Therefore, the information that was collected from the field using in-depth interviews were qualitatively analysed using the Interpretive Phenomenological Analysis (IPA) method. Therefore, the analysis of the raw data enabled the researcher to transform it into meaningful information, after which the researcher classified the statements and summarized them in narrative form. This method of analysis allowed the researcher to categorise the gathered data to generate themes from it in accordance with the study objectives. 

3.10	Validity and reliability of the study

3.10.1	Validity
Bryman (2008) describes validity as whether a device or indicator is supposed to gauge a concept. Further, Gilbert (2008) argues that information remains valid as long as there is a provision of correct measurement of the concept. Further, according to Pilot & Beck (2014) cited in Connelly (2016), posits that trustworthiness or dependability of a study refers to the degree of confidence in data, interpretation, and methods used to ensure the quality of the study. In this study, to ensure credibility of the results, data gathering and analysis involved triangulation of the methods of data collection and analysis. In addition, the research instruments were piloted before the actual data collection to avert ambiguities. Furthermore, the researcher sought for opinions and feedback from the supervisor before administering the research instruments.


3.10.2	Reliability
According to Cohen et al. (2011), reliability is a synonym for dependability, consistency and replicability over time, on instruments and groups of participants. It deals with precision and accuracy. For a research to be reliable it must demonstrate if it were to be carried out on a similar group of participants in a similar context, then similar results would be found. In this study, the reliability of the research instruments was obtained through precision and accuracy in the formation of the research instruments items, collection of data, coding of the responses, and pilot testing of the instruments. This helped in assessing how well the various items appears to reflect the participants’ views on the role of meetings of professional learning community for teachers’ continuing professional development in Chibolya and Mumuni zones of Lusaka district in Zambia 

[bookmark: _Toc31833988]3.11	Ethical considerations
Ethics is a set of moral principles suggested by an individual or group and which is widely accepted, it entails official rules and behavioral expectations about the correct conduct towards experimental subjects and respondents, employers, sponsors, other researchers, assistants and learners (De Vos et al., 1998). Babie (in Delport et al., 2016), defines ethics as preferences that influence behavior in human relations, conforming to a code of principles, the rules of conduct, the responsibility of the researcher, and the standards of conduct of a given profession.

In this study, ethical issues were paramount. Before commencement of data collection, the researcher sought for permission from the Directorate of Research and Graduate Studies of the University of Zambia and the Ministry of Education. Further, full consent was obtained from the participants prior to the study and research participants were not subjected to any harm. In addition, anonymity and adequate level of confidentiality of the individuals who participated in the study was assured through protection of the privacy of research participant. The purpose of the study was thoroughly communicated to the participants and was explained to the participants indicating that the data collected was purely for academic exercise. Participants were also informed that they were engaged voluntarily and were free to withdraw from participation at any time when they felt they were not comfortable without any penalty.
Ethical considerations are very important when research is conducted. Cohen et al (2002) identify three main areas of ethical issues when interviews that this research adopts, namely informed consent, confidentiality and consequences of the interview. To these, Blaxter et al. (2003) add the aspect of being truthful and the desirability of the research. As of this research, it is the responsibility of the researcher to do everything possible to respond to these issues. In this study the following ethical measures will adhere in the process of data collection, analysis and dissemination.
[bookmark: _Toc31833989]Firstly, participants were reached for participation in the study mostly by face to face whereby they were informed of the purpose of the study. They also were assured about confidentiality before, during and after the research. Secondly, the participants choose the time and date of their convenience. Thirdly, a written permission to conduct the research at the schools was sought. Fourthly, in order to guarantee confidentiality, anonymity, non-identifiable and non-traceability of the participants, the researcher used codes or pseudo names instead of actual titles and names.



















CHAPTER FOUR

[bookmark: _Toc31833990]RESEARCH FINDINGS
4.1 Overview
The preceding chapter focused on the research methodology and design to collect the necessary data for this study. The current chapter presents a detailed discussion of the research findings beginning with the descriptive data for the demographic information followed by the findings in relation to the specific research questions of the study. The research questions were:
1.	What is the importance of the Professional Learning Community meetings for teachers continuing professional development in the quest for teacher effectiveness
1. How is the organisation and operation of Professional Learning Community for Continuing Professional Development of the teachers in Chibolya and Mumuni Zones in relation to teacher effectiveness?
2. How have the Professional Learning Community contributed to Continuing Professional Development of the teachers in Chibolya and Mumuni Zones in the quest for teacher effectiveness?

4.2	Demographic data
In order to establish the role of the Professional Learning Community (PLC) meetings for teachers’ Continuing Professional Development in Chibolya and Mumuni Zones in Lusaka district, demographic information was gathered from the study participants consisting of 20 teachers. This aspect was considered important as it helped the researcher in determining the effects that this variable has on information pertaining to the roles of these meetings.







4.2.1	Gender and qualifications of the participants
In terms of the above variable, these were as illustrated in Table 4.1 below.

Table 4.1: Gender and qualification
	Qualification
	Gender
	Total


	
	Male
	Female
	

	Certificate in education
	Nil
	Nil
	Nil

	Diploma in education
	3
	4
	10

	Bachelor’s degree or equivalent
	7
	6
	10

	Total
	10
	10
	20




4.2.2	Gender and work experience of the participants
Participants who participated in the study were asked to indicate their work experience as a teacher in secondary school. Their responses were as illustrated in Table 4.2 below.

Table 4.2: Gender and work experience
	Work experience in years
	Gender
	Total

	
	Male
	Female
	

	0 – 5
	1
	-
	1

	6 – 10
	1
	1
	2

	11 – 15
	02
	1
	3

	16 – 20
	3
	3
	6

	21 – 25
	1
	2
	3

	26 and above
	2
	3
	5

	Total
	10
	10
	20



[bookmark: _Toc31833991]4.3	The importance of the Professional Learning Community meetings for teachers continuing professional development in the quest for teacher effectiveness
Teachers who participated in the study were asked to indicate their perceptions on the importance of Professional Learning Community meetings. Their responses were as presented below.
Interviews with the teachers on the importance of the PLC meetings revealed various views from the participants. In separate interviews, the study participants expressed their own views on the importance of Professional Learning Community meetings. The findings are as presented in the following segment. 

4.3.1	Enables teachers to collaborate and reflect on their teaching capabilities
In relation to the above variable, one of the participants said the following:
The powerful collaboration that characterizes professional learning community is a systematic process in which teachers work together to analyze and improve their classroom practice. He further said that teachers work in teams, engaging in an ongoing cycle of questions that promote deep team learning, and this improves teacher understanding of teaching principles and sharpen one’s knowledge and skills of teaching on a particular subject.

Another participant narrated her views in the following manner:
Teachers who successfully depend on a professional learning community built programmes recognize that they have to work together with other teachers to achieve their collective purpose of learning for all. Therefore, they create structures to promote a collaborative culture. Structures, she said, would help ligitimise the professional learning community meetings and coordination of teacher learning into useful grouping depending on each other’s expertise and subject knowledge to hold the professional teachers accountable to what they should teach correctly.



4.3.2	Enables teachers to come up with uniform standards of planning teaching strategies in schools
Commenting on this variable, one of the study participants said:
Professional learning communities are nearly usually a planned school improvement strategy designed to reduce professional isolation, foster greater faculty collaboration, and spread the expertise and insights of individual teachers throughout one’s professional life in the school. 

Another participant said the following:
In my own understanding, the importance of these meetings is that they afford teachers to engage in planned strategies for quality delivery of teaching in secondary schools and fostered professionalism.

In valuing the response of other participants, another participant had this to say:
PLC creates a professional space in which teachers come up with uniform standards of preparing teaching materials to respond to the immediate needs of the class and school academic goals.

4.3.3	Enables teachers to come up with shared long term objectives
As regards to the above variable, a female participant reported the following:
“The PLC approach is a long-term proposition, taking three to five years to fully incorporate into a school’s routine practices” (Female 2019). It has a tendency of acclimatising the participants or teachers to new discoveries or agreed approaches to the subject which could be new concepts, teaching methods and strategies. This takes time to mature or mulled into daily teaching activities and the plc meetings serve to settle the teachers professionally and extend the line of experience about the subject matter to meet the ultimate objectives of teaching.  

A male participant, reported the following:
Teachers in their various subject specialisations need to have time to meet during the specified and timetabled workdays in the year, in order to focus their efforts on essential questions about learning and generate products such as lists of key teaching strategies, techniques of teaching for student outcomes, methods of assessment, teaching materials development and strategies for the meeting’s goals and long term objectives of PLC. The meetings of this kind could take place in the school departmental level, district, province or national level, he said.

4.3.4	 Teachers become accountable to what they hold are important teaching information
As regards to the above variable, interviews with the study participants revealed that the PLC approach is a long-term teaching intervention, and help teachers to be accountable to the materials they develop for teaching and self-actualization as they fully incorporate the desirable work into a school’s routine practices.
 One of the participants reported in the following manner: 
PLC meetings brought about accountability among the teachers in the delivery of teaching and that the meeting outcome must be relevant and in conformity with school budgetary expenditure of teacher professional development for excellent pupil academic performance as a long term ultimate goal.

Still on the subject of accountability teachers had further various answers, as one of them had this to say:
PLC meeting sets the new gauge for professional focus of teachers, so it allows them an opportunity to develop relevant teaching and learning materials which meet the needs of current teaching demands and attract the pupils to assimilate the content from professionally and consensus agreed and built materials, raising the teachers’ ownership for own trusted made materials and this increase the motivational pride to achieve higher for teaching.

Yet another viewed the accountability of   PLC meeting very relevant if teachers are to grow professionally and she mentioned that the PLC meeting arrangement:
Sets standards very difficult for individual teachers to deviate once taken on board as collaborative agreement on very important aspect of teaching  certain concepts, when    approved and become acceptable; make easy to approach difficult concepts which once paused challenges to individual teachers.

4.3.5	Enables teachers to develop shared goals
Most participants took this aspect as one of the ultimate goals for PLC meetings in teacher CPDs in which individualism and monopoly in arranging teaching and learning materials almost for business motive has proved a disaster and has in most cases failed to meet the needs of school curriculum, a replica of the national curriculum, and therefore almost all the participants in both zones unanimously agreed that:
“A PLC meeting is intended to incorporate school goals into the search for new teaching approaches necessary for teachers to develop such, into long life shared goals for all the teaching fraternity in a given subject or departments in order to raise standard of teaching and learners’ expectations and aim to improve the educational anticipations, success, and high learner academic outputs through stronger leadership teaching goals.

4.3.6	Encourages professionalism among the teachers
 The general study finding on this issue was that PLC meetings defines the role of teaching and make teachers become knowledgeable about the matters of their teaching field thereby becoming more experienced and defensive of all matters related to teaching as true professionals of the job, without breaking the norms and standards in teaching at all costs. Thus to draw a strong point on this matter one male therefore said that:
As professionals’ teachers become independent in the manner plc meetings will be carried out in a mature associate and corporate approach and rules and regulations control the motives of teacher come together.


And yet another participant felt that:
Teachers can only be recognized as professionals if they worked within a collaborative grouping which promotes teachers capacity to set  new standard and regulations in the defense of their teaching contents and, governance of own profession on what they say ,do and disseminate without any dilution by any member.

[bookmark: _Toc31833992]4.4 Organisation and operation of professional learning community
The findings on this variable revealed the following as presented in the following segment.
One of the study participants reported that PLC meetings are based on: leadership team structure, terms of references and life span.
Commenting on the same issue, a female participant stated the following:
PLC are based on committee set-up and internal organizational procedures focusing on budgeting for activities, improving teaching strategies, revisiting goals and draws standard guiding rules and meeting procedures.

A male participant, commenting on the same issue said:
In my view, stated a male participant, an agenda must be drawn as guide for PLC. In this regard, PLC needs administrative and systems support and authorization, strong policy direction to overcome huddles. There should be as well certification and recognition of participation, methods of recording and retrieving proceedings are paramount issues in organizing PLC meetings. 

Commenting further on the organisation and operation of professional learning community, a male participant reported the following:
PLC ensures solution identifications to identified issues of concern. It also ensures that working teams cooperate and provides a forum for encouragement of experimentation. It also focuses on continuous improvement based on evaluation of outcomes, time management and non-deviation or compression of activities

[bookmark: _Toc31833993]4.5	Teacher knowhow and extent of PLC contribution to CPDs of teachers
In furtherance of the need to embrace the value of Professional Learning Community in the job of the teacher, participants were asked to elaborate their understanding of the PLC and extent to which it has contributed to the teachers ‘Continuing Professional Development. The findings of the stuffy were as presented in the following segment.
The findings on this variable showed that, generally the study participants had adequate knowledge of the PLC and were aware about the existence of Professional Learning Community in their respective schools. For instance, one of the participants said the following in reaction to teacher’s knowledge about PLC:
In my own view, the main objective of PLC meetings is to offer educators the opportunity to share knowledge and best practices, or carry out research or other activities that have a positive impact on their institutions.

Another participant had this to say on the subject:
Most of us understand it from the point that teacher collaboration brings about better education results. Not only does Professional Learning Community strengthen economic development but also leads to open-mindedness, citizen values, critical thinking and many other skills vital for present and future generations.

However, some teachers expressed lack of knowledge about PLC. For instance one of the participants narrated as follows:
I do not know much about the Professional Learning Community, as I am not invited to such meetings. All I hear is that the meetings with other teachers brings about collaboration and change in teaching practices which enhance quality delivery of teaching in secondary schools.

A male teacher had this to say on the matter:
PLC meetings are meant to recognize the community members input into school teaching/learning experience on areas. He further said that learned community members were conversant by this classroom practice. It has brought community members into closer contact with the school to enhance the curriculum and learning tasks for learners through engaging learners, teachers, and administrators simultaneously in learning in the school.

Another participant had this to say:
Professional learning community (PLC) is different from a staff meeting or group of teachers getting together to discuss an immediate challenge occurrence such as in content material of a recommended book in use. It must instead strive to gather knowledge from teachers’ observations and action research, to the effect that such researched knowledge, recommended professional reports, sharing of experiences and best teaching practice becomes a norm and focus on continuous improvement in staff performance in order to enable learners to learn.

Another female teacher said:
It is through PLC meetings, where resolutions are made on the academic affairs of the learners as a school or department by inviting parents to attend teaching or coaching sessions as a way of broadening teacher knowledge of the subject matter toward perfect acquisition of knew knowledge being sought and enhancement of the home curriculum relevant to teaching and learning.

On instructional strategies, the study findings revealed that most participants were of the view that PLC meetings were an intentional school improvement strategies designed to reduce professional isolation and foster greater interdepartmental collaboration and spread the expertise and insights of individual teachers throughout a school.

On incorporating common lesson plan for development, most participants indicated that PLC is the most powerful professional development and change strategy available, because when Professional Learning Communities are well managed, they lead to reliable growth in learner academic performance in the school since teacher capacity to manage from dependable latest information and teaching approaches becomes paramount and a none negotiable norm.
And on discovering successes and challenges, a male teacher said:
PLCs is one great form of involving all the teachers in the school in various aspects of their teaching subjects in a process of intensive reflection upon instructional practices and desired learner benchmarks, as well as monitoring of results to ensure success. 

Another male teacher said the following:
PLCs enable teachers to continually learn from one another via shared visioning and planning, as well as in-depth critical examination of what does and doesn’t work to enhance learner achievement.

Commenting on the same subject matter, a female participant said:
Professional Learning Community is seen as a long term strategy;it marks as a tool for educators of future teachers to use in any faculty of education and as a way to participate in academic networks. 

Commenting further on the matter, another female participant said the following: 
Participating in PLCs makes the most of all the possibilities that the new information and communication technologies in teaching will offer to support educational processes in diverse populations and contexts which becomes a necessity in today’s teaching profession. 

Another male participant had this to say: 
The education of the future is greatly influenced by the actions educators undertake at the present time. These actions vary according to the contexts and access to technology, among other factors. Some educators engage in blended or online programs, discussions, or networks to update their knowledge. Some of them choose these virtual communities due to geographical conditions that do not allow them to travel long distances. 


Commenting on the same subject, one of the participants reported consequently the following:
Professional growth is also achieved through cooperative actions among educators, in which the better place for such gains in cooperative knowledge is only attained at the plc meeting arrangements that guarantees teacher professional development.

In support of the other participants’ views, a male teacher said the following:
This make the organization of such meetings to be carried out in a more professional manner following all the known and internationally recognized arrangement imperatives, thus reducing or not diverting programmed work in the process which would result into substandard work, and this does not motivate teachers for further engagement and participation into the activities of PLCs in the future.

4.6	How the Professional Learning Community meeting has contributed to continuing	Professional Development for teachers
Participants were also asked to indicate how the Professional Learning community had contributed to teachers continuing Professional Development. Interviews with the participants revealed that these meetings have: helped teachers to identify difficulty aspect of their subject areas requiring attention; kept teachers abreast with new trends in the professional dynamism; increased teacher commitment, competitiveness and proficient teaching; organised teachers together to learn; helped method and ways of teacher in-service training strategy; and has been a strong guide to professional growth of many teachers. 

As regards to helping teachers to identify difficulty aspect of their subject areas requiring attention, one of the participants said: 
PLC had on many occasions helped the teachers to identify difficult aspects of the subject matter, and through PLC during CPDs at school or away at subject association levels teachers come up with various strategies to correct the situation.

Another participant reported as follows:
PLC improves teaching and makes teachers to teach with ‘no tears’ at all because the interest of the school and the learner becomes paramount in the right teachers’ teaching mind.

In terms of keeping teachers abreast with new trends in the professional dynamism, a female teacher stated the following: 
Teaching materials, methods and teaching strategies have changed face and to overcome this and cope up with the professional dynamism the PLC has become the only intervention in which new ways can be learnt and thus implemented in schools through CPD platform of PLC. This they said enriches the curriculum and teacher knowledge and skills become broadened and apparent.

As regards to increased commitment competitiveness and proficient teaching, four male and two female participants reported the following:
That for some time now PLC activities had led to teacher commitment in the way they handle their learners with parental care, as they demonstrate the outcome of their CPDs in class, thereby teachers tend to compete well; and proficiency in teaching would replace inertia and laziness by many of them. They further, said that though one maybe a passenger and passive during study circles; however, will still pay great attention and grasp points necessary to move the learners to excellence because skills and teaching knowledge is only made ease and free through this means.

As regards to organising teachers together to learn, interviews with the participants revealed the following as presented in the subsequent segment.
One of the participants said:
These meetings have helped teachers get organized to learn together, and because of the need to teach by latest methods, information technology devices, teacher made materials and strategies have become a norm and more trusted when they are correctly reviewed and approved.

Substantiating to the above sentiments, another participants commented the following:
PLC is the only way in which teachers are organized and invited to continue learning in order to upgrade their approaches, skills and knowledge in the delivery of quality education, and this should be upheld.

As a method and way of teacher in-service training strategy, it was found that almost all the teachers in both zones were in agreement of this stance. For instance, one female participant was of, and said:
Because of the need to upgrade one, teachers have found cheaper ways, easy and important strategy to be re-trained in the aspects of their teaching field through PLCs’ organisation of CPDs, by means of attending workshops, seminars, departmental study circles.

A male participant said:
Through PLC various demonstrations and even newsletters offer new and ideal training to many teachers who could hardly raise enough money and pursue studies at Universities and colleges.

Another male participant had this to say on the subject:
In my view, the training obtained through PLC is more specific, more skill based and packed with ideal knowledge, and it is tailor made to meet the needs of the teachers and eventually to the learner.

In terms of being a strong guide to professional growth, it was found that most of the teachers were of the opinion that teacher professional growth and professionalism have been spearheaded by the PLCs to the extent that even the Teaching Council of Zambia has promoted and set PLC as one of the qualifications for one to be registered as a teacher in the colleges of education.

However, one male participant noted some shortfalls. He narrated his views in the following manner:
The little progress made in this direction and the positive commitment and health competitions in teaching as well as the manner matters are held which are not cohesive at times have been responsible for the lower teacher professional growth for some time.

Generally the study findings were that the professional learning community meetings are the vehicle for carrying out all the teacher related continuing professional development in-house training and retraining of concerned teachers in new teaching trends necessary for keeping the teaching profession trusted by stakeholders and, as surety forever growing needs for new teaching strategies, material needs and consolidation of the teaching materials and other requirements of the profession. This has remained one of the most and rare contribution the plc meetings have contributed to the teachers’ Continuing Professional Development in schools.

[bookmark: _Toc31833994]4.7	Summary of the chapter
The chapter has shown that the importance of Professional Learning Community meetings lie in the fact that they afford teachers to engage in planned strategies for quality delivery of teaching in secondary schools. The findings further have revealed that the organisation of professional learning community is based on leadership team structure with a policy in place. This chapter has also shown that nearly all the study participants had knowledge about Professional Community Learning. Finally, the chapter has shown that the Professional Learning Community has contributed to teachers Continuing Professional Development by helping teachers to identify difficult aspect of their subject areas requiring attention; kept teachers abreast with new trends in the professional dynamism; increased teacher commitment, competitiveness and proficient teaching; organised teachers together to learn; helped to identify and approve new methods and ways of teacher in-service training strategy; and has been a strong guide to professional growth of many teachers. 



[bookmark: _Toc31833995]CHAPTER FIVE
[bookmark: _Toc31833996]DISCUSSION OF FINDINGS

[bookmark: _Toc31833997]5.1	Introduction
The preceding chapter presented the findings of the study. This chapter focuses on the discussion of the findings on Professional Learning Community in Chibolya and Mumuni Zones in relation to the research questions. 

5.2	The importance of the Professional Learning Community meetings for teachers continuing professional development in the quest for teacher effectiveness
As regards the importance of the meetings of professional learning community, teachers had varied reactions. However, the most prominent ones were that, these meetings enable teachers to collaborate and reflect on their teaching capabilities and also enable teachers to come up with uniform standards of planning teaching strategies at schools. It was also found that the powerful collaboration that characterizes professional learning community is a systematic process in which teachers work together to analyze and improve their classroom practice. 
It was further found that through these meetings teachers work in teams, engaging in an ongoing cycle of questions that promote deep team learning, and thereby improving their understanding of teaching principles and sharpen their knowledge and skills of teaching a particular subject. The above findings relate well with those of Dorph (2014) who has defined PLC as a method to foster collaborative learning among colleagues within a particular work environment or field, implying that PLC serve as a meeting of professionals where professionals discuss and share new ideas for enhancement of teaching and learning making it much easier for teachers to share new knowledge and skills in terms of methodologies they use in teaching.

In terms of long term objectives, it was found that professional learning communities are nearly always an intentional school improvement strategy designed to reduce professional isolation, foster greater faculty collaboration, and spread the expertise and insights of individual teachers throughout one’s professional life in the school. Therefore, it creates a professional space in which teachers come up with uniform standards of preparing teaching materials to respond to the immediate needs of the class and school academic goals.
An interesting finding in this study is that it was found that PLC meetings defines the role of teaching and make teachers become knowledgeable about the matters of their teaching field thereby becoming more experienced and defensive of all matters related to teaching as true professionals of the job, without breaking the norms and standards in teaching at all costs, which is the main aim of conducting this study. The above findings are consistent with Benken & Brown (2010) who argued that professional learning should be viewed to sustain over time. According to responses from field research, PLC is necessary for sustainability, as some teachers mentioned that sustainability is a function of three important variables, namely, recognition by school leadership and administrators, support from the organized teacher movements and subject organizations and teacher commitment.

The statement above holds a lot of truth in the sense that no teacher would excel in ones field without the support of the immediate supervisor and the supportive hands of the committed members of the group as well as the key stakeholders such as the parents, who are the immediate beneficiary of the teacher ideal knowledge and skills. Further, if permanence of the new ideal knowledge and skill is the whole essence of the programme, a little more investment by the sending or sponsoring agency must be put in place to enable the teacher become abreast of the teaching methods and that sustainability of the knowledge and such skills become real and change the teacher attitude towards teaching. 

5.3	The organisation and operation of the Professional Learning Community 
In terms of the the organisation and operation of the Professional Learning Community, the study findings were that these meetings are based on the leadership team structure which constitutes elected or appointed members at association and departmental level in school. The professional learning community has terms of references in which the following are embedded: life span, committee set up and internal organizational procedures, budgeting for activities, improve teaching strategies, revisiting goals, draw standard guiding rules and meeting procedures, need administrative and systems support and authorization, strong policy direction to overcome huddles. Agenda must draw as guide, certification and recognition of participation, methods of recording and retrieving proceedings, solutions identifications, working teams cooperate, encouragement of experimentation, questioning of the status quo, continuous improvement based on evaluation of outcomes, time management and non-deviation or compression of activities. The above factors are some of the functions regarding organisation of professional learning community meetings. For these reasons, PLC is one in which teachers are updated on their professional knowledge and skills within the context of an organised school-wide system for improving teaching practices.  These findings are in line with Durfour (2008) who points out those meeting procedures are commonly guided by norms or a set of conduct expectations that group members collaboratively, develop and agree on these standards. He further stated that such norms may address meeting logistics, such as starting meeting times, stick to the agenda and end of meetings. With the meeting norms members also expresses the ideas that the members of Professional Learning Communities have reached an agreement about the mission of their schools and values and norms that are to shape their behaviors as professionals, and interactions, like listening attentively to colleagues and make sure feedback is respectful and constructive.  In support of the findings of DuFour (2008), Senge (1990) also stated that, typically PLCs have to follow predetermined agendas that are developed by facilitators in response to group requests or identified teachers and student needs. In this way resolutions made will remain objective and factual rather than subjective and speculative throughout the gathering period. Surely a meeting of such importance can hardly achieve the intended goals where inadequate planning and plan guides are least put in place and considered to provide the roadmap on the meeting progress.

5.4	Contributions of the Professional Learning Community meetings to continuing Professional Development for teachers
As regards to contributions that PLCs have contributed to the continuing professional development for the teachers, the views of the participants were that the main objective of PLC meetings were to offer educators the opportunity to share new knowledge and best practices that enhance the educational outcomes of the learners. Further it was noted that PLC meetings fostered research or other activities among the teachers that had positive impact on the learners and their institutions. Further, the study findings revealed that through PLC meetings, curriculum issues are well debated resulting into the formulation of appropriate teaching concepts thus improving the knowledge base of the learners. The above findings relate well with Kruse, Louis and Bryk (2009) who argued by stating that the purpose of all actions in a Professional Learning should be the growth and development of all the students, in which there is an environment of continuous teacher learning, and pupil learning too as direct recipient of teachers’ newly acquired knowledge and skills. 
Thus, Professional Learning Community must be taken to mean the teacher as a professional and that teachers are at the heart of Professional Learning Community. Spark (2007), in his views also stated that if every student is to have a competent teacher, then virtually all their teachers must be learning virtually all the time; that this kind of learning can only be achieved through workshops and short courses, or in-house training. However, a lot more could be achieved as teachers plan lessons together, examine their students’ work to find ways to improve it, observe one another teach, and plan improvements based on various sources of information. However, some participants were of the view hat

As regards to how much teachers understand Professional Learning Community, the study has shown that most of the teachers understood the concept of PLC. However, a few teachers from both zones lacked the knowledge of PLC meetings and were not conversant with the term PLC due to non-participation in such meetings. This lack of knowledge about PLC meetings among teachers, calls for the need to train teacher on the importance of PLC meetings especially the new teachers in the teaching profession.
Generally, important affordances of a PLC identified through this study are relational agency, epistemic agency and a micro-climate of commonality. These affordances are viewed as important enablers of collaborative inquiry and reflective dialogue and underscore the community aspect of a PLC.

[bookmark: _Toc31833999]5.5	Chapter summary
This study found that teachers had notable conception of the constituent of elements of the role of meetings of professional learning community for teachers’ continuing professional development. It was discovered that their conceptions in this regard were supported by extant literature. As regards the importance of the meetings of professional learning community, teachers had varied reactions. However, the most prominent ones were that, these meetings enable teachers to collaborate and reflect on their teaching capabilities and also enable teachers to come up with uniform standards of planning teaching strategies at schools.
In terms of long term objectives, it was found that professional learning communities are nearly always an intentional school improvement strategy designed to reduce professional isolation, foster greater faculty collaboration, and spread the expertise and insights of individual teachers throughout one’s professional life in the school, thus creating a professional space in which teachers come up with uniform standards of preparing teaching materials to respond to the immediate needs of the class and school academic goals.
As regards to the organisation and operation of the Professional Learning Communitythe study findings revealed that the PLC meetings were based on the leadership team structure which constitutes elected or appointed members at association and departmental level in school.
In terms of contributions that PLCs have contributed to the continuing professional development for the teachers, it was found that these meetings offered educators the opportunity to share new knowledge and best practices that enhance the educational outcomes of the learners. Further, PLC meetings fostered research or other activities among the teachers that had positive impact on the learners and their institutions.
Generally, important affordances of a PLC identified through this study are relational agency, epistemic agency and a micro-climate of commonality. These affordances are viewed as important enablers of collaborative inquiry and reflective dialogue and underscore the community aspect of a PLC.
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CHAPTER SIX
[bookmark: _Toc31834001]CONCLUSIONS AND RECOMMENDATIONS
6.1	Overview
The previous chapter discussed the data that emerged from the study. This chapter presents the conclusions and recommendations based on the study findings. 
[bookmark: _Toc13096332][bookmark: _Toc31834003]
6.2	Conclusion
The study has shown that these meetings enabled teachers to collaborate and reflect on their teaching capabilities; teachers  come up with uniform standards of planning teaching strategies in schools; teachers to come up with shared long term objectives; teachers become accountable to what they hold are important teaching information; teachers to develop shared goals; and encourages professionalism among the teachers. More so these professional meetings have been found to be a vehicle through which professional teachers are gathered to discuss, collaborate and conclude on matters of necessity in the profession.

As regards the organisation and operation of professional learning community, the study findings were that these meetings are based on the leadership team structure which constitutes elected or appointed members at association and departmental level in school, that is, it is organized and operates based on the terms of references and guidelines.

As regards to contributions that PLCs have contributed to the continuing professional development for the teachers, the views of the participants were that the main objective of PLC meetings was to offer educators the opportunity to share new knowledge and best practices that enhance the educational outcomes of the learners. Further it was noted that PLC meetings fostered research or other activities among the teachers that had positive impact on the learners and their institutions. Further, the study findings revealed that through PLC meetings, curriculum issues are well debated resulting into the formulation of appropriate teaching concepts thus improving the knowledge base of the learners.

[bookmark: _Toc13096333][bookmark: _Toc31834004]6.3	Recommendations
[bookmark: _Toc31834005][bookmark: _Toc16602875][bookmark: _Toc21567663]1.	Since the study findings have shown that PLC has a policy in place but that it is weak, the Ministry of Education should revisit this aspect with a view of strengthening it.
2.	School administrators should ensure participation of all teachers in PLC activities so that they all become abreast with the new teaching methodologies.
3.	Relational agency should be unpacked for teachers in the PLC in order for it to be developed for optimal efficiency and efficacy.

[bookmark: _Toc13096334][bookmark: _Toc31834008]6.4	Suggestion for Future Research
There is certainly a need for more studies that examine the concept of PLCs as they manifest in the Zambian context. In particular, there is a need for studies that should investigate the actual interactions of the teachers who participate in PLCs and their discourses around these interactions. It is through studying these interactions that researchers will be able to truly understand how participation in a PLC constitutes a resource for professional growth and can lead to changes in practice. 
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APPENDIX I

AN APPLICATION LETTER TO THE DISTRICT EDUCATION BOARD SECRETARY   FOR AUTHORITY TO CONDUCT RESEARCH IN CHIBOLYA AND MUMUNI ZONES.
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APPENDIX II

[image: ]AUTHORISATION LETTER FROM THE DISTRICT EDUCATION BOARD SECRETARY

APPENDIX III

ETHICAL CLEARENCE LETTER FROM THE DIRECTORATE OF RESEARCH AND GRADUATE STUDIES.
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APPENDIX IV

INTERVIEW GUIDE FOR THE SCHOOL TEACHERS IN CHIBOLYA AND MUMUNI ZONES
1. What do you think are the importance of PLC meetings in the school in preparing and effecting teachers’CPD activities?
2. How should be the teachers of a given PLC group regard the meeting(s) of such arrangement in the school or beyond?
3. How should be the PLC meetings be organized? 
4. What steps must be taken into account when organizing the PLC meetings?
5. What should be the focus of PLC meetings?
6. Explain the aims of the PLC meeting in CPD activities?
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orrespondence should be addressed
e District Education Board Secretary

hone: 0211-240250 / 240249 / 0955 623749
||l:. debslsk_@yahoa.com.co.nk

REPUBLIC OF ZAMBIA
MINISTRY OF GENERAL EDUCATION

DISTRICT EDUCATION BOARD SECRETARY
P.O. BOX 50297
LUSAKA

26t September, 2020

The Headteacher

RE: PERMISSION TO CONDUCT A RESEARCH - MR. CHIBILA MAMBA

This serves to introduce to you the above named officer, pursuing a Master of
Education Management Course under UNZA/Zone and currently undertaking
a research entitled : Establishing the role of the professional Learning Course
Meetings in CPDs in Chibolya and Mumuni Zone.

He has been granted permission to carry out the research in your school.
However, ensure that the student’s programme does not interfere with the

learning schedules.

Kindly welcome him and give him all the necessary support accordingly.
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RESEARCH DEPARTMENT

APPROVAL OF STUDY
Sth October, 2020 o
REF. NO. HSSREC: 2020-OCT-001

Mr. Chiliba Mamba
UNZA

IDE-UNZA ZOU

P. O. Box 32379
LUSAKA

Dear Mr. Mamba,

“ESTABLISHING THE ROLE OF MEETINGS OF PROFESSIONAL
LEARNING COMMUNITY FOR TEACHERS CPD IN CHIBOLYA AND
MUMUNI ZONES IN LUSAKA DISTRICT”

RE:

The University of Zambia Humanities and Social Sciences Research Ethics Committee
IRB has approved the study noting that there are no ethical concerns.

On behalf of The University of Zambia Humanities and Social Sciences Research
Ethics Committee IRB, we would like to wish you all the success as you carry out your

study.

In future ensure that you submit an application for ethical approval early enough.

Yours faithfully,

CXhsmittin &

Dr. §. Wwanza

Dip. Clin. Med. Sc., BA.M.Soc., PhD

CHAIRPERSON
THE UNIVERSITY OF ZAMBIA HUMANITIES AND SOCIAL SCIENCES

RESEARCH ETHICS COMMITTEE IRB

cc: Director Directorate of Research and Graduate Studies
Assx:s[ant Director (Research), Directorate of Research and Graduate Studies
Assistant Registrar (Research), Directorate of Research and Graduate Studies
Senior Administrative Officer (Research), Directorate of Research and Graduate Studies




