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Abstract
Worldwide, anxiety is one of the many psychological challenges learners face in their course of learning (UCLA, 2018). However, lack of knowledge on the causes, and poor management of learners’ anxiety can exacerbate the problem and may lead to dropout in some cases. Despite the Zambian government’s effort in removing barriers that may make a learner’s stay in school unease and uncomfortable, there are still factors in schools that make a learner develop anxiety. This study was set to establish the factors which cause anxiety among learners at Sedase Secondary School in Sinda District, and to find out how anxiety is managed. The study was guided by three specific objectives which were carried out through a qualitative descriptive design. Data were collected using semi- structured interview guides using five teachers and fifteen learners. The study used non probability purposive sampling technique. Results of a study showed that the factors that caused anxiety among learners were: social, academic, environmental and economic in nature. This study revealed that despite having guidance and counseling services in school, most learners opted to seek help from peers, introspection and others from God through prayer. This was so because; most learners had no trust in teachers in general, the room for guidance and counseling was poorly situated; some guidance and counseling teachers had assumed the role of the administrative wing of the school and where closer to the administrators than to pupils, and that some learners lacked knowledge of the services provided by the guidance department. For proper management of anxiety, respondents proposed a creation of a forum where peers would counsel each other and only involve teachers when they fail on their own. A holistic approach is needed to tackle the challenges of anxiety which includes awareness of the cases of anxiety, change in attitude of both learners and teachers, awareness of the available support services and improvement of the school environment.
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1.0. CHAPTER ONE: INTRODUCTION TO THE RESEARCH
1.1. Background
The problem of anxiety has been in existence long before now. Dwyer (2014) dates its existence in American school to as far back as 1950s. However, the concern about anxiety in schools is that children who suffer from it experiences fear, nervousness, shyness and may start avoiding places and activities which may be school related.
Learners undergo a lot of circumstances that give them discomfort and make them feel unease. Anxiety should not be taken lightly as studies have shown that it affects one in eight children. Children who suffer from anxiety are at a higher risk to perform poorly in school, miss out on important social experiences and may engage in substance abuse.

Hofmeijer (2012) contributed that the impact of anxiety is mostly negative and can lead to co morbidity and cognitive dysfunction. It is from such a background of knowledge therefore that this research wanted to establish what causes anxiety among learners, and to find out in the first place whether both learners and teachers at Sedase Secondary School even know what anxiety is.
1.1.1 Education policy -Global Context
World over, education is recognized as key to human development. In view of this, a lot of policies have been formulated in world forum. Examples of such forum are the Jomtien and Dakar Conferences which focused on education for all and emphasized on literacy (Lim, 2000, Ito, 2012).These conferences saw a lot of countries implement education reforms among them the free basic education and the re-entry policy.
Regardless of these significant achievements made in improving education, there are issues that may result in poor education outcomes. A substantial proportion of learners continue to face challenges which may include anxiety (DeBeer, 2015).
As an educator in the field of education, the researcher often perceived that learners appeared to have been experiencing some distress, and that the causes of such distress needed to be investigated further.
Anxiety is a highly prevalent condition in secondary school pupils, with an estimated prevalence that is greater than the comparable similar-aged samples of young adults who are not enrolled in secondary schools. According to Goldstein (2017) 1 out of 8 children suffer from some form of anxiety including depression. Though there is evidence that a good number of pupils may experience anxiety, and that there are initiatives put in place for learners undergoing anxiety to access, most learners would rather die in silence for fear of being teased than seek help. (Huberty, 2009) The reluctance to engage with and complete interventions after initial service access remains a significant challenge for the success of existing preventive strategies.
Some studies conducted by World Health Organization (WHO) reveal that the anxiety disorder prevalence rate for Africa stands at 10%. Studies have also revealed some levels of anxiety prevalence among learners in relation to presumed difficulty subjects such as mathematics and computer, and social and environmental aspects.  In Sub-Saharan countries a study conducted on computer anxiety found that males had less anxiety due to self-perception (self-assurance) while females had more anxiety due to hesitation (Bross 2005).Elsewhere, studies have indicated that anxiety is associated with academic problems such as test anxiety, failure to complete education, negative impacts on personal and social development, and reduced physical health and this study wanted to establish what the case could be at Sedase Secondary School. 
1.1.2 Zambia -local context
Anxiety amongst learners produces substantial human cost in suffering and is a significant fiscal burden on public and private sector especially parents and guardians of pupils. Above all the learners suffer more as they become anxious leading to poor concentration and ending up failing the examination (Smith, 2013).
In trying to achieve education attainability by all, the Zambian Government through the Education Act of 2011 has removed some factors in schools that may arouse anxiety in learners such as corporal punishment and degrading or inhuman treatment of learners. It has also declared free universal basic education which is currently being implemented in primary schools, and has implemented guidance and counseling programs in schools, (Ministry of Education, 2011) so that learners and the staff alike who may have difficulties such as anxiety can find help.  Regardless of such efforts, anxiety still exists in schools and therefore the need to find out what really causes it, and how it should be managed.
This dissertation consists of six chapters. Chapter 1 is the introduction to a research, and focuses on the literature about global and local perspectives of education and anxiety. Further, the chapter looks at purpose, objectives, conceptual and theoretical frameworks of the research. Chapter 2 looks at literature review while chapter 3 deals with research methodology. In chapter 4, the findings from the participants are presented. Chapter 5 discusses the findings in relation to literature, counseling theories using the Rational Emotive Therapy (The A B C modal) by Ellis Albert and researcher’s interpretation of the findings.
Finally, summary, conclusion, recommendations and suggestions for possible future research are given in chapter 6. 
1.2. Statement of a problem
Anxiety is a highly prevalent condition among secondary school pupils, with an estimated prevalence that is greater than the comparable similar-aged samples of young adults who are not enrolled in secondary schools. According to Goldstein (2017) 1 out of 8 children suffer from some form of anxiety including depression. Unhealthy anxiety inhibits you from enjoying every day activities and relationships, causes you to perform poorly, and blocks your creativity (Ellis, 1997, in Kobo, 2016). Though there is evidence that a good number of pupils may experience anxiety, and that there are initiatives put in place for learners undergoing anxiety to access, most learners would rather die in silence for fear of being teased than seek help (Huberty, 2009).The prevalence rates of anxiety, reluctance to engage and complete interventions after initial service access remains a significant challenge for the success of existing preventive strategies. Similarly, failure to seek available services warrants research on the knowledge base and attitudes regarding anxiety among the learners and the staff in school. Not all teachers understand the signs of anxiety (Dodson, 2012), and so their actions should be a contributing factor to learner anxiety. If both learners and teachers were knowledgeable of anxiety, they would develop positive attitudes and help in alleviating learner anxiety. 
In Sub-Saharan countries (which include Zambia), the study conducted on computer anxiety found that males had less anxiety due to self-perception (self-assurance) while females had more anxiety due to hesitation (Bross, 2005). In Zambia, studies on anxiety concerning mathematics and computer subjects among pupils have been done and the findings were that the two subjects were rated as difficult (Nakawa, 2012, Mulendema, 2012).
It is further noted elsewhere that anxiety in learners is common and that it may be related to academic problems such as test anxiety, failure to complete education, negative impacts on personal and social development, and reduced physical health (Prabba 2016, Huberty,2009).
However, what causes anxiety among learners at Sedase Secondary School despite the Zambian Government’s interventions is not known and is therefore a problem.
1.3. Purpose of the study
This research was concerned about establishing factors that cause anxiety in learners at Sedase in Sinda District and to find out if there are deliberate policies towards management of learner anxiety with a view to reducing anxiety. 
1.4. Significance of a study
The findings of the study may: firstly, generate information to school management on the causes of anxiety among learners with the hope of curbing it, secondly, influence policy formulation and implementation at the school, thirdly, contribute to the already existing knowledge in guidance department by providing literature and information for further study and planning, fourthly, raise awareness to learners, teachers and the management at Sedase Secondary School of the factors that can bring anxiety to them, and find solutions to such anxieties, and fifthly, increase awareness of importance of utililisation of guidance and counseling.
1.5. Main Objective 

To establish causes of anxiety among selected learners at Sedase Secondary in Sinda District
1.5.1. Specific Objectives:
a. To determine learners’ perception of anxiety.
b. To ascertain factors causing learners’ anxiety at Sedase Secondary School in Sinda District.

c.  To find out how anxiety is managed by learners and the school authority
1.6. Main Research Question. 

What are the causes of learner anxiety at Sedase Secondary School?
1.6.1. Specific Research Questions
 1.6.2.1. What is the learner’s perception of anxiety?

1.6.2.2. What factors cause anxiety?

1.6.2.3. How do learners and the school authority manage learner anxiety?

1.7. Conceptual Framework/ Theoretical Framework
Concepts can be used to frame research questions and develop a model to explain past and present situation (LoBiondo-Wood 2010). This can lead to the development of a new conceptual model from the data collected. The theoretical framework guided the studies, and was derived from the counseling theories, the Rational Emotive Therapy (RET), and specifically used the A B C modal by Ellis Albert (Dobson, 2010) 

Ellis (1948) in Dobson (2010) postulated that man was born disturbable, and that it is not mainly the activating circumstance that influence the consequences but rather that it is how a person interprets the circumstance (person’s behaviour) that leads to the consequences. The theory was justified in the research as respondents held different views on the factors influenced anxiety despite the factors being the same. What could have been considered a factor to one respondent was not a factor to another.    

Green (2014) suggested that the framework could often be found as a section in the literature review. Similarly, Fultonand and Krainovich (2010) suggested that the conceptual and theoretical framework could be embedded in the literature review. The conceptual framework and the theoretical framework guided in the framing of the questions. (Parahoo, 2006) Polit, Tatano and Beck (2004) postulated that the role of conceptual and theoretical framework was to make the research findings meaningful and generalisable.
They suggested that the linking together of findings into a coherent structure could make them more accessible and so more useful to others. LoBiondo (2012) felt that the fit between the theoretical framework and other steps of the research after the design strengthens the study and gives the researcher confidence in the evidence provided by the findings. After research data were collected, through semi- structured interviews, the findings were generalised. The discussion could have centred on the categories identified. However, it was at this point the data were brought back to what the categories had to say about the above concepts were answered.
 A conceptual framework was present throughout the research project. It helped frame the research questions, design and outcomes. The use of a conceptual framework helped the researcher to order her thoughts and organise the way the data would be represented.  
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The conceptual framework illustrates that anxiety is influenced by a number of factors which include personal, school, family, and social connectivity
1.8. Operational Definitions
1.8.1. Anxiety
a state in which an affected person manifests as distressing, unpleasant emotional state of nervousness and uneasiness.

1.8.2. Learner  a person attending formal school, and it will be used synonymous to pupil (Hornby, 2010) 
2.0. CHAPTER TWO: LITERATURE REVIEW
2.1. Introduction
The previous chapter provided the background to the research while this chapter discusses the various literatures on the subject of anxiety. The primary objective of this chapter is to provide an overview of the literature relating to factors causing learner anxiety and how learner anxiety is managed by both learners and teachers. Literature Review will help in understanding research conducted on the same topic by other researchers so as to have a broader understanding of the subject matter.
Much has been written and talked about the need to improve education and enhance quality of education. Equally, much has been done to improve education by the international community as well as the local community. Efforts have focused on individuals and communities, nations and global society to provide education for all which is free of any barriers. Anxiety has been said to be one of the many factors that can hinder the attainability of education though some authors believe it can actually push someone to act positively. Unhealthy anxiety inhibits you from everyday activities and relationships, causes to perform poorly, and blocks your creativity (Ellis, 1997 in Kobo 2016).
Despite the significant efforts, the search continues to come up with solutions that target to attain education for all. New concepts and ideas arise to renew, compliment or replace what has been put in place before. Ministry of Education (2011) showed that in its quest to make education attainability a reality, the Zambian Government through one of its main education policy documents, Zambian Education Act 2011, has removed some hindrances which include corporal punishment and payments of schools at primary level (which in a way could lead to anxiety in learners), and many policies have been replaced (UNESCO, 2016). 
Education is a means through which the aims and habits of the group of people are passed from one generation to the next. Education is the deliberate effort to transfer knowledge, skills, customs and values from one generation to another. Currently, education is becoming an international and global issue. It has been agreed that everyone has right to be educated. (UNESCO, 2016) This means that policies and strategies must be put in place to alleviate factors that may hamper learning including anxiety.
The Health Line (2016) defined anxiety as a feeling of fear, unease and worries. Seabrook (2016) contributed that anxiety is the most urgent problem of the current time. A survey conducted by The Anxiety and Depression Association of America, shows that seven in every ten American adults had experienced anxiety daily at least at a moderate level (The Anxiety and Depression Association of America,2008)

The Health Line (2016) contributed that though anxiety is not pleasant, it can motivate some to work hard. Similarly, Ellis (1997 in Kobo, 2016) stated that healthy anxiety can arouse a sense of feeling of concern and can make someone do things at the right time, but continued that unhealthy anxiety prevents someone from enjoying life to the fullest.  

Though anxiety indeed can motivate a learner to do things in the right way and at the right time, too much of it can become stressful, and is likely to hamper the performance, and defeat the very essence of one’s reason for going to school. This is congruent to Dobson (2012) and Needham (2016) who contributed that when pressure impacts negatively on the pupils’ ego, it affects performance. 

Gallagher, (2008) and Mackenzie et al (2011) also added that though pressure in life is inevitable, it is becoming more prevalent among the learners. A little anxiety indeed can motivate a learner to do things in the right way and at the right time. When the prevalence is too high; however, it becomes a source of concern. This then calls for the search for such prevalence so as to prevent further occurrences.

Most scholars have agreed that we all experience anxiety at one time in our lives (Sherly, 2018. Vos, 2012), signs of anxiety vary significantly from an individual (Bleakley, 2018). Anxiety comes with both physical and emotional signs such as fear, worry, palpitation, muscle tension, dry mouth and many (Bleakley, 2018, Fischer, McDowall, 2003). Anxiety is characterized by the feeling of tension, apprehension and worry (Fischer, McDowall, 2003). The anxiety Disorders Association of America (ADAA) also contributes that people with anxiety presents muscle aches, tension and tiredness. They also find it difficult to relax or sleep when they are faced with serious problems. Symptoms of anxiety may include profuse sweating, trembling, nausea or other stomach discomfort (Psychology Today, 2018)

 Emotional signs include fear and worry, while physical signs include palpitations and dry mouth (Bleakley, 2018). Other authors also have added that restlessness, irritability and palpitations are common signs of anxiety as well as depression (Tiller, 2013).  

From the literature above, it can be concluded that anxiety manifests itself differently in people. These manifestations (both physical and emotional) can be described as disturbing to the advancement and the well being of individuals, especially to learners who are supposed to be concentrating on academic work.  Though these signs (especially the physical ones) may be common among the learners, both the learners and the staff may not be aware of what they are since they are similar to common sicknesses. There is a need therefore for both the learners and the school staff to be sensitized on the signs of anxiety so that ways of managing anxiety are quickly devised.
In Sub-Saharan countries (which include Zambia), the study conducted on computer anxiety found that males had less anxiety due to self-perception (self-assurance) while females had more anxiety due to hesitation (Bross, 2005). 
Studies have also revealed some levels of anxiety prevalence among learners in relation to presumed difficulty subjects such as mathematics, and science, and social and environmental aspects. In Zambia, a study conducted on grade five learners on anxiety concerning mathematics and computer subjects among pupils have been done and the findings were that the two subjects were rated as difficult (Nakawa, 2012, Mulendema, 2012).
It is further noted elsewhere that anxiety in learners is common and that it may be related to academic problems such as test anxiety, failure to complete education. These may have a negative impact on personal and social development, and may reduce physical health (Prabba 2016, Huberty, 2009).
What is not known is whether learners have the knowledge base of anxiety for them to seek learner support services such as guidance and counselling when undergoing anxiety, and why they do not utilise guidance and counselling services when such services are readily available in schools.  Further, it is not known whether there is any deliberate policy in school to manage learner anxiety, and to check on the practices that can lead to anxiety among learners.
 Literature reviewed show that studies done in Zambia mostly focused on difficult subjects, which in a way would trigger stress and thereby causing anxiety in learners. Much as these difficulty subjects no doubt can cause stress in learners, there are other aspects too that may cause anxiety in learners. Clearly, anxiety in this age group is of paramount importance and warrants serious study.
The Health Line (2016) contributed that though anxiety is not pleasant, it can motivate someone to work hard. Similarly, Ellis (1997 in Kobo, 2016) stated that healthy anxiety can arouse a sense of feeling of concern and can make someone do things at the right time, but continued that unhealthy anxiety prevents someone from enjoying life to the fullest.
This is congruent to Dobson (2012) and Needham (2016) who contributed that when pressure impacts negatively on the pupils’ ego, it affects performance. Gallagher, (2008) and Mackenzie et al (2011) also added that though pressure in life is inevitable, it is becoming more prevalent among the learners. A little anxiety indeed can motivate a learner to do things in the right way and at the right time.
Though anxiety indeed can motivate a learner to do things in the right way and at the right time, too much of it can become stressful, and is likely to hamper the performance, and defeat the very essence of one’s reason for going to school. When the prevalence is too high; however, it becomes a source of concern. This then calls for the search on prevalence so as to prevent further occurrences.
According to a study done in India by Prabba (2016) anxiety prevails more in boys in urban pupils, 35.41percent where as in case of girls it was 29.41 percent. In the case of boys from rural area, it was found to be 22.37 percent of anxiety, which was more than in girls (17.37).

 The result of the above study is contrary to a study carried in New Zealand in the standardized test on motivation and achievement which showed that anxiety levels were higher in female students than male students. This result of the study is in line with Mental Health Foundation which stated that, although on average, women rate their life satisfaction higher than men; their anxiety levels are significantly higher than men (Mental Health Foundation, 2014)

Although the results from the above studies show contradictions on gender and anxiety, it can be concluded that anxiety affects both males and females. Though anxiety was significantly reported in females than males in most studies, there is need to assess mainly the coping mechanisms for both male and female learners regardless of the numbers affected. This research intends to find what the cases of anxiety are for both male and female learners.
Literature studied elsewhere has reviewed that there are several causes of anxiety. Some of those are presented below in the following literature, and they include: family discord, social connectedness and academic related stress. Others are: good grades, economic factors, school environment and personal attributes/ personality, negative affect, and perfectionism. The causes of anxiety vary from country to country, and this research intends to establish causes of anxiety at Sedase Secondary School, in the rural areas of Sinda District whose causes may be completely different from others due to the geographical set up.
A study conducted by Seabrook (2016) on the contribution of Social Networking Sites (SNS) to depression and anxiety reviewed that positive interactions, social support and social connectedness is consistently related to lower levels of anxiety and depression while lower levels of social connectedness was correlated with high levels of anxiety and depression. Further, Seabrook (2016) purported that anxiety is the most urgent problem in our today’s world. Similarly, Mitchinson (2008) and Twenge (2000) alluded the causes of anxiety to the decrease in social connectedness, an increase in environmental dangers and crime rate.
Anxiety seems to be a multi-dimensional construct that has roots in how parents react to children’s early achievement strivings, and in the family line. Family discord and negative relationship with parents have been associated with an increased suicide risk in depressed adolescents (Consoli et al 2013).
Diener and Danier (1996) contributed that good relationships (family and friends) generally lead to an overall life satisfaction, and that people with high levels of anxiety report a worse quality of life than people without high levels of anxiety.
The first people any child associates with are family members, and so the bond in a normal circumstance is so concrete that any break in it can be so distressful. Good relationships with family, friends and one’s environment can cushion the impact of anxieties that may arise while poor relationships in themselves can be a ‘catalyst’ of anxiety. 
Thurber and Walton, (2012) attributed the presence of anxiety and stress in some students to the stress of leaving one’s home to a different place. 
A transition from either one’s home to another or from a junior institution of learning brings stress due to the challenges involved in acclimatizing and not having regular contact with family and friends.
 Indeed social connectedness is paramount to the people of all ages and especially to learners in secondary school who have to deal with school related anxieties such as the pressure to succeed in academics, to deal with stresses caused by the school environment, and even those caused by themselves as they pass through the identity crisis, a stage in which most of them belong. Finding a listening ear from peers or the staff in school can be interpreted as finding half a solution to their anxieties. Learners would develop resilience to challenges they face in school if the relationships with the school are supportive.
Early onset depression among adolescent students interferes with psychological, social, and academic functioning. For some students, the experience of academic stress leads to a sense of distress (Prabba 2016).
A study carried on students by Spielberger (2013) suggested a link between anxiety, stress, depression and academic performance, pressure to succeed and what to do after graduation. From this study it was discovered that the most anxious were said to be pupils on transfers, senior learners and those living off- the institution. 
Academic pressure to reach grade requirements, pressure to take a test, the volume of material to be studied and time management are major causes of stress and anxiety in learners (Crocker and Luhtanen, 2003; Kumaraswamy, 2013; Misra and Mckean ,2001).
Anxiety can be as a result of a stressful situation but sometimes an individual may not even identify the situation that is triggering it. People feel stressed when the brain’s and body’s capacity is overpowered by multiple competing demands placed on them. Worrisome situations such as facing a big test can causes nervousness. A situation that can cause embarrassment in a social contest causes a feeling of being unease and, consequently, the feeling of anxiety (The Health Line, 2016).
Some learners are reported having test related anxiety. There is greater need for research to be done on why learners develop anxiety when it comes to be tested. There is need also to find out more on issues to do with attitude in relations attitude towards a certain subject and policy.  Further, through research, it must be established whether learners are aware of support services.
Though academics is perceived as a tool for positive change,(Smith, 2013) having a negative attitude towards it can be detrimental to one’s mental health (Kumaraswamy, 2013).
Some subjects which are considered to be difficulty and those that are new in the curriculum pose a great challenge to learners. Mathematics, English and Information and Communication Technology (ICT) cause anxiety among learners of different gender in the Sub Saharan region which includes Zambia. (Broos, 2005; Leder, Forgas & Solar, 1996). Leder et al (1996) emphasized the need for change in the curriculum development and intervention strategies. Sokoya (2016) contributed that a number of learners show signs of computer anxiety. Leder (1996) further emphasized the need for developing appropriate criteria and methods for evaluating such programmes.
Much as identification of challenging subjects is a milestone in the problem solving process, there is need to do a broader evaluation of all aspects that are involved in the teaching and learning of the perceived difficult subjects. All players such the teacher and learner attitude (practices) are supposed to be researched.
A study carried in Indian on academic stress and it’s sources among university students revealed that parents high expectations of their children make them to be overburdened and stress out (Reddy, 2018).Hayden (2016) also contributed that there is too much pressure on the pupils from the community and parents in particular to do better and complete school with good grades. There is too much pressure put on the learners to study and succeed. (Misra and Mckean, 2001, Crocher and Luhtanen 2003; Kumaraswamy, 2013). 
The revelations in the above discourse reflect a Zambia situation where both the parents and government have heavily invested in education and would like to see better results from learners. However, there is need to find out through research, especially rural secondary school learners’ knowledge of the cases of stress and anxiety. There is also a need to find out whether they have pressure for good grades as most of their parents do not have proper education themselves. There is a need to find out whether such learners are aware of where to turn to in times when anxiety hits them as pressure to succeed academically is on. 
A healthy learning environment is one in which learners and educators’ network to facilitate security, peace, safety and well-being of all. The school management should aspire to educate learners who will be competent to handle pressures of school and beyond school life. Being the implementers of education policies, the school management has a role to play in ensuring a health learning environment. School management and staff should be at the fore front of advocating for learning environment that is conducive and fit for its purpose. To achieve this there should be systems and strategies put in place that will enhance teaching and learning (Cole et al 2009). The environment should be supportive and allow learners to express their concern. This can be achieved through formulation of a clear and concise plan of action which includes referring learners to school counselling centre (Gomes and Forbus, 2009).
Studies conducted in Nigeria revealed a significant relationship between distance covered and academic achievement of learners due to stress of commuting especially on foot (Ebinum,2017).  Anakpoma (2008) also revealed that the distance covered to school was among the major reasons for high dropout rates in primary and secondary schools 

Mostly, rural schools a set apart as communities are not densely populated. There are a lot of challenges that arise from commuting on daily basis. The stress that comes due to exhaustion, painful feet and hunger can bring about worry, a feeling of unease and discomfort in learners. 
Wingfield (1989) argued that economic factors seem to be less effective on anxiety but rather that birth cohort plays an influential role. Similarly, an individual’s reaction to stress and anxiety is different from another. (Raghunathan, 2006, Wigfield et al,1989). Howie (2003) also added that social economic factors have lesser effects when certain class- levels were taken into consideration.
Though economic factors can be said to be less effective on anxiety, they cannot completely be ruled out from the causes of anxiety. It can be argued that poverty (which is a product of poor economy) can lead to anxiety. For instance, schools send learners home to remind their parents to pay schools fees while others are learning. Missing of the lessons may lead to exam anxiety due to unpreparedness. Further, poverty may also lead to stress in learners especially that learners have other issues that may stress them such as the bulky academic material which they need to study. Some learners from poor families end up dropping out school since they fail to source the school as well as the personal requirements. Depending on the level of poverty and the individual’s interpretation of poverty, poverty can or cannot lead to anxiety. 
There is a perceived link between anxiety and depression. Anxiety on learners who are highly reactive can cause depression. Depression causes dysfunction of thoughts which may include loss of interest in academic activities (Mihailescu, 2016, Sanders, 2001) Other factors leading to anxiety in adolescents include a negative perception of body image (Spielberger,2013).
Transitioning from childhood to puberty can bring about anxiety. Early puberty can cause anxiety in that it brings about a lot of changes to the adolescent that may include bodily changes, as well as hormonal changes. Most learners in secondary schools are in the adolescence stage who may therefore be affected by the challenges of adolescence. What is needed is to understand whether schools have given enough knowledge to learners for them to survive the challenges of adolescence.
Many scholars on anxiety have agreed that anxiety can be both positive and negative. Vos (2010) contributed that signs of anxiety are essential signals that can help a person to maneuver through the daily challenges. The discomfort that anxiety brings in different situations can be considered to be normal, beneficial and can cause someone to work harder and prevent the worst from happening. (Sherly, 2018). Anxiety is one of the internal warnings that alerts one to danger and prepares the body to take action (Canadian Mental Health Association, 2015).Anxiety can motivate people to deal with difficult challenges (The Mental Health Foundation, 2014). The Canadian Mental Health Association (2015) also agreed with The Mental Health Foundation (2014) that a manageable bit of anxiety can motivate someone to prepare for things such as test and finish a task in good time. The Mental Health Foundation (2014) further added that when anxiety is moderate, it can arouse action.
On the contrary, Vos, (2010) contributed that when anxiety is experienced without adequate stimuli, it may become a serious burdening condition (Vos, 2010). This idea is congruent with Mental Health Foundation (2014) which stated that when anxiety persists, it can cause emotional distress that can lead to malfunctioning, and that in that situation even the name can change to disorder.
Though anxiety can be a source of motivation, it must be checked that it does not surpass the learner’s ability to handle its effects or else the same anxiety may lead to further and a more serious anxiety. 

Anxiety comes with both physical and emotional signs such as fear, worry, palpitation, muscle tension and many (Bleakley, 2018, Fischer, McDowall, 2003). Anxiety also has an effect on social decision making.(Psychology Today) Social decision making involves making choices in the context of a social interaction (Rilling & Sanfey,2011) Social decisions are those that affect others as well as the social agent.(Fehr & Camerer, 2017) Excessive or inappropriate anxiety negatively affects social life. (Wu, 2018)
High anxious individuals are more likely to avoid social interactions as communication to strangers (Wu, 2018) Anxiety is a good predictor of avoidance with strangers (Samochowiec & Florack,2010)Social anxiety cause excessive self- consciousness in social situations. People with social anxiety have the fear of being watched and judged by others, and of being embarrassed or humiliate by their own actions. The fear may be so severe that it interferes with work, school or other activities. People with social anxiety experiences low self- esteem and depression. They may also have fear of speaking or performing in public or where they are other people.(Psychology Today, 2018)
When people with social anxiety have opportunities to pursue activities that could generate positive affect, they seem not to exploit those opportunities, but instead are preoccupied by attempts to conceal or suppress their socially anxious feelings (Kashdan & Steger, 2016)Many people use strategies to enhance and sustain positive affective states; these include thinking about the experience that triggered the positive self- qualities, reflecting on how good life is or thinking about situations that bring about positive affect( Eisner, 2009).
On the contrary, some people are likely to have thoughts that dampen positive affect. They have thoughts that look at unwanted situations as everlasting (Fieldman, Joormann, & Johnson, 2oo8).Thoughts that sustain positive affect are connected to high self- esteem while those that are connected to diminishing positive affect are tied to lower self- esteem (Feildman et al., 2008)
Though less is known about how people with anxiety respond to positive affect, there is evidence for existence of maladaptive regulatory responses to positive affect among people with symptoms of anxiety. (Eisner, 2009).There is also indirect evidence suggesting that people with severe anxiety may engage in less cognitive elaboration of positive mood states, savor their positive experiences less, and are more likely to dampen their positive moods, compared to persons who are less anxious.(Kashdani,2007).
There is a great need to established through research as whether schools have deliberate policies to cultivate positive affect in learners, or learners are left to hang on to negativity such as avoidance of social gatherings and concentration on unwanted situations. There is also a need to find out whether or not schools are contributors of negative or positive affect.
Social anxiety can also affect a student’s academic performance. If a student has social anxiety, the student might not feel comfortable asking for help in class. Social anxiety can go along with or even lead to academic anxiety (Dobson, 2012). Anxiety can negatively affect academic performance students who report higher levels of anxiety show low levels of academic achievement. Some low levels of anxiety can be helpful to some students (Dobson, 2012). Anxiety can have a negative effect on the information processing system. People with anxiety have difficult storing and retrieving information (Nelson Harwood, 2011). Some students including learners in this study may be very difficult to formally or informally assess because of anxiety (Dobson, 2012). 
Anxiety has been linked to poor academic performance. High levels of academic anxiety can negatively affect working memory (Owens, Stevenson, Hadwin and Norgatt, 2011). Students high in test anxiety would perform poorly in comparison to students low in test anxiety (Cale and Remfer, 2012). Anxiety is also associated with high levels of worry that can also affect academic performance.(Dobson,2012).
In one of the researches conducted to test the relationship between anxiety, academic performance and working memory, results indicated that when students levels of anxiety, depression and worry increased, academic performance decreased (Dobson, 2012). Low math self-concept at an early age can lead to increased math anxiety when one gets older. Students with higher levels of anxiety and lower levels of self-concept mostly fail the test (Ahmed, 2011).
 Lower self-efficacy of students can lead to higher level of worry in regards to academic tasks. The average learners, with learning disabilities and gifted ones can all suffer from anxiety (Dobson, 2012).
 Fletcher and Speirs (2012) in their research conducted on the impact of perfectionism and achievement showed that even gifted students can suffer from academic anxiety because of unrealistic expectations set by themselves or others. Though perfectionism is said to be beneficial to students, socially prescribed perfectionism (Perfectionism imposed by others) can be more harmful to students. Students can develop anxiety problems because of being very worried about fulfilling others expectations (Dobson, 2012).
Psychotherapist, Ellis Albert(1961, in Dobson, 2012) contributed that mostly, it is not the circumstance (the activating circumstance,(A)) that leads to a person’s consequences but rather it’s a person’s own interpretation of a circumstance at hand (reaction to the circumstance or behavior, (B)) that can lead to consequences(C). 
[image: image2.png]



SOURCE: Ellis Albert (1961,in Dodson, 2012) 

In alleviating anxiety amongst the learners, there is need to explore factors that influence anxiety amongst learners. There is need to have an awareness of how learners react to the challenges they face, that is, whether their own reactions to challenges are activating anxiety or not, so that better solution can be given.
2.2. Conclusion
In the literature reviewed, it is evident that anxiety exists amongst learners and that its causes are multiple and hence there is need to employ holism in finding its solutions. Literature has also revealed some disparities in the prevalence rates among learners of different gender. However, the fact still remains that anxiety affects both gender.
 This literature will help in discussing the findings on the causes of anxiety at Sedase Secondary School bearing in mind that the people sampled, the cases, the culture, the location and the policies on the management of anxiety in the studies in the literature above may be different to the situation in this study. 
3.0. CHAPTER THREE: RESEARCH METHODOLOGY

3.1. Introduction
The previous chapter talked about the literature review while this chapter describes the methods used in the study. It comprises of several sections which deals with the description of the research among other sections: research study and design; Target population, sampling procedure and sample size; data collections methods; data collection instruments; methods of data presentation and analysis and ethical considerations. 
3.2. Why Do Research?
Research usually arises from some need so that it has a certain purpose to fulfill. The main purpose of research is to get deep into the topic so that something helpful can be churned out which can be helpful for everybody and used that particular niche sector (Reddy, 2018) Research is a systematic approach to gathering of information to solve specific problems(Mackay, 2001) 
 Research can encourage the sharing of knowledge and skills and can give rise to better understanding and attitude towards the different cultural norms and values within a society, and can also assist in the appropriate identification of a community’s needs.

The process of identifying community’s needs is a vital component to the success of any intervention whether health or education. Participation in research is key in that community go through identifying and tackling of their own problem. This can be achieved by choosing the types of approaches or paradigms used in research, the use the results are put to, and who has access to the resulting information.
3.3. Research Paradigms
3.3.1 Introduction
Methodology basically illustrates the form and shape that a particular research will take (Carter & Little 2007). Robson (2002) and Ross (2012) suggested that adopting a suitable study methodology is believed to produce appropriate information from suitable participants under desirable conditions.
Paradigms are certain values and beliefs we hold that inform the way we act in the world, shape what we look at, how we look at things what problems we consider worth investigating and methods preferred for investigation and action (Kivunja, 2017). Within the context of the social sciences, there are paradigms which include; Positivist, ethnographic, participatory and feminist. These paradigms can be grouped into two main categories; the traditional paradigm which include positivist and ethnographic and alternative paradigm which incorporate participatory and feminist. 
Traditional paradigm like positivist are said to be incapable of emphasing the importance of social reality and put more emphasis on numerical figures and facts (quantitative research methods or traditional paradigm). The other type, emphasis is in valuing existing of independent peoples’ subjective awareness. The qualitative research explores questions like ‘how?’ or ‘why?’ It should be mentioned that two paradigms (quantitative and qualitative) are based on fundamentally different assumptions about knowledge creation and the purpose for which social knowledge is generated. However, this research acknowledges the paradigm (alternative paradigm) which attempts to present people as researchers themselves in pursuit of answers to questions of their daily struggle, survival and domination and to promote action that changes their social positions and quality of life.

By linking knowledge creation about social reality with concrete action, participatory research removes the traditional separation between knowing something and doing (Tandon 1988). The bridging of the gap between knowing something and doing it is vital. People may have knowledge about something (e. g anxiety) but would not do anything about it because they do not understand the problem.

Participatory research aims at developing a critical consciousness to improve the lives of those involved in research process and to transform fundamental societal structures and relationships. According to Maguire (1987 p.37) participatory paradigm offers partnership, “We both know something, and neither of us knows everything”. Participatory research is liberating as it leads to increased critical understanding of the problem. (Vaughn, 2017) Participatory research increases the quality of research (Jogosh, 2012) However, this research was anchored on the theoretical framework derived from the counseling theories and used the Rational Emotive Therapy (The A B C modal) by Ellis Albert (Dobson, 2010), and participatory paradigm was used as it attempts to empower and involve the people involved in the research.
3.3. Research Methodology Chosen for the Research Study.
Although there is no strict definition of qualitative research, it can define it as the opposite to quantitative research. The emphasis on numerical evidence is removed from qualitative research methods, by asking open-ended questions and involving active participation of both the researcher and the researched, allows people to answer in their own words and give them freedom to express themselves and expand their thoughts on the subject. Qualitative research methods can give valuable insight into the local situation and people’s feelings and can help to ascertain how local culture and beliefs, as well as economic and physical environment, affect human behaviour patterns.
It is imperatives in both quantitative and qualitative research methods to be aware of the limitations and benefits of different methods. Though both methods are said to work well in combination (Creswell, 2011) within the context of this research, the most appropriate research methods are qualitative research method. The qualitative approach values both the respondents and the researcher as equal partners; respondents are treated as co-researchers. The key difference between qualitative research methods and quantitative research methods lies in the location of power in the research process (Cornwall and Jewkes 1995). In view of the above, this research used qualitative research methods.
The research used a qualitative descriptive design. Orodho (2003) points out that a descriptive survey is a method of collecting information by interviewing individuals, and that it can be used when collecting information about people’s attitudes, opinions and any other social issues. The descriptive research may result in the formulation of important principles of knowledge and solutions to significant problems (Kerlinger1969 in Kombo and Tromp 2006).The study aimed at collecting information from respondents on their attitudes, opinions and experiences to stressful life events. The researcher used the interview guide as a tool to solicit information from respondents.

3.4. Research Location
The study was carried out at Sedase Secondary School in Sinda District. Purposive sampling was used to select Sedase School due to its heterogeneous advantages; it is a co-education school, with weekly boarding facilities but has some day scholars too. In addition, it is an area of interest due to accessibility and proximity to the researcher, and helped researcher apply and monitor suggestions that came out of the research.
3.5. Study Population
Sedase comprises of seven classes with a population of 263 learners and 26 teachers. The respondents comprised both senior and junior learners, and teaching staff.
3.5.1. Sample Size
The study comprised 5 key informants and 15 focus group members, bringing the total number of participants to 20. The sample size was determined by saturation as the participants were being interviewed.
3.6. Sampling Techniques
The researcher used purposive sampling. Kombo and Tromp (2006) pointed out that in purposive sampling; the targets are groups of people believed to be liable for the study.

A non-probability sampling technique was used. In purposive sampling, selection is done on rich cases for in-depth analysis related to case understudy, in this case factors contributing to anxiety among learners at in Sinda District. The key informants and the focus group members were sampled using opportunity sampling. The criteria for recruitment depended on availability, supposed to be either learning or working at Sedase Secondary School for at least six months and had consented. 
3.7. Data collection Methods/ Instruments
This study employed semi-structured interview (interview guide).The in-depth interview guide and topic guide were designed for the key informants and focus groups respectively.
Focus group discussions were used because they were most appropriate and effective way of discovering how the respondents felt and reacted to factors influencing anxiety among learners. Focus group discussions are said to provide informants with an opportunity to discuss their world and to argue over the situations which they are involved. Within focus group discussions there could arise competing views and differences though the positive aspect of it is that participants select the manner in which they respond. The respondents are encouraged to interact and are allowed to change their opinion after discussing with others. Rich information is elicited as respondents give submissions from their divergent personal experiences, beliefs and attitudes (Nyumba, 2018). Similarly, the other advantage of focus group discussion is that ideas are easily generated and the group has the opportunity to develop the ideas to the full as the researcher probes and builds upon the responses leading to more data than would have been yielded by one person.

To avoid dominating roles in focus groups males and females were divided into two separate groups and one mixed group (male and female). The teachers as key informants were interviewed individually considering their role which could have hindered learners to express their views freely. In addition cultural implications of conduction focus group discussion are that learners may not be free to express themselves amongst the elders. During the focus group discussions the researcher ensured that respondents were actively involved by offering the opportunity for everyone to contribute and express their views. 
3.8 .Pre-Testing
The data collection instruments were tested in order to ensure that it generated the right responses from the participants. This mainly ensured validity and reliability of the research. Some questions were either rephrased or placed to make it clearer and easier for participant to understand the questions.  The researcher replaced the question dealing with policy. Initially the question was; ‘What school guidelines are put in place to curb anxiety?’ That was rephrased as ‘What does the school do when a learner is experiencing anxiety?’ That was because it would have been difficult for the respondents especially in the focus group to understand and respond on matters of school policy.
The researcher added another question. ’In your own opinion, how best do you think the school should curb anxiety?’This helped the learners and teachers to give the researcher other options to reduce anxiety other than what was currently being practiced. This helped to avoid shortcomings and ambiguity during the actual data collection (Kombo and Tromp, 2009).
3.9. Data Collection Process
The permission to conduct research at Sedase was sought from Sinda District Education Board Secretary’s office (DEBS) Educators were interviewed using key interview guide. The learners were grouped in groups of six by gender, and there was one combined sex as shown in the table below. However, during the time of interview, some members were absent and so some groups had less than six respondents. Focus group discussions were conducted within the school departmental office which was arranged prior to the interviews. The room was conducive, situated in a place where there was privacy and minimal disturbances from noise and by passers.
Prior to data collection informed consent forms were signed for those who volunteered to participate in the study. Informed consent refers to consent obtained freely, without threats or improper inducements, after appropriate disclosure to the participants of adequate and understandable information in a form and language that is understood by the participant. How are for the members of the focus groups, the head teacher assented for them as most of them were minors.
3.9.1. Demographic characteristics of Respondents

Table 1: Characteristics of respondents
	Group 

	Number of respondents 

	Gender

	Designation

	age range 


			male 

	Female

		
	AFG

	5

		5

	Learner

	16-18


	AMG

	4

	4

		Learner

	15-20


	MXG

	6

	3

	3

	Learner

	16-20


	KEY INFOR

	5

	4

	1

	Teacher

	28-50



	


The age of respondents ranged from 15 to 50 years. The respondents were teachers and learners who had been teaching or learning at Sedase Secondary School for at least six months respectively. 

The participants were given a date, time and venue for the interviews. The time taken for interviews was about 30 to 45 minutes. However, there was one interview that took double the agreed upon time as respondents has a lot of submissions to make.
During the course of each interview, the researcher paraphrased the submissions of the respondents so that they clarify any misunderstood point.
3.10. Data Analysis
Data was analysed qualitatively by identifying main themes which were further categorized (Creswell, 2012). Transcription of data was done after each day’s interviews so that the emerging themes and sub themes would be identified corresponding to the interview guide as well as emerging topics until data saturation was reached.
3.11. Trustworthiness of the Research

Credibility, transferability and dependability are important in qualitative research. The pilot study was conducted prior to the actual study to test the data collection instruments. Respondents were allowed to use the local language if they so wished so that they could freely express themselves. Further, member checking was done to verify the findings and elicit further clarifications of the results.

3.12. Ethical Consideration
Every research that deals with human subjects requires application of ethical principles and code of conduct. The ethical principles entail voluntary participation in the research, anonymity, confidentiality and informed consent based on the fundamental human rights of the participants in the study. Apart from getting permission from management, ethical consideration in this study was done through;
Voluntary Participation:

The participants were informed of their own decision to be part of the research after information on the purpose, benefits and risks were clarified to them. Participants who declined to take part in the research had their wish respected. 

Privacy: 

The researcher protected the privacy of all participants in the study. Therefore, anonymity in terms of participant’s names was maintained through the use of codes and the data collected was not linked to the names. In addition, the place of interviews was conducive and information divulged by participants was kept secretly. 
Prior to any audio recording, permission was sought from the participants and the information kept under lock and key with limit access to researcher in the study, and would be destroyed upon completion of the analysis process and marking.
Prior to the focus group discussion, the researcher explained and clarified ethical issues, which included the following: 

	1. The purpose of the research study, and the aim and objectives

	2. Respondents’ anonymity and confidentiality, that is, their names and their contribution wound remain confidential.

	3. Information about the use of the tape recorder, note- taking and duration of the interview was fully narrated.

	4. Ground rules to be set by the respondents themselves.

	5. Participation was to be done willingly and not obligatory.

	6. Informing the participants that there were no direct benefits from the research other than the fact that the information that would be elicited from the research might help change policy at school level and there by indirectly benefiting them. 

	7. Assuring and encouraging learners to access the progress and final documents from the research.


3.13. Dissemination of Results
Analysis and interpretation of data has been done. The study results will be disseminated to participants through a school assembly, senior management meeting and through report that will be submitted to DEBS. The meeting for presentation of findings to stakeholders (Learners) will also be held after the submission, marking and completion for academic purposes.
3.14. Conclusion
This chapter synthesises the methodology by highlighting study population and sample recruitment, sampling, ethical considerations (confidentiality), pilot study and data analysis. This has been discussed in the findings chapter, highlighting what took place in the study.
4.0. CHAPTER FOUR:  PRESENTATION OF FINDINGS
4.1. Introduction

This chapter is devoted to the presentation of data which was gathered from 20 respondents in which 9 were female and 11 were male. In order to obtain the accurate findings the researcher used the interview guide which was phrased in line with the objectives of the research and the research questions. The chapter presents data on: perception of anxiety, factors causing anxiety in learners and management of anxiety by both learners and school authority at Sedase Secondary School in Sinda District and concludes by providing the summary. 

4.2. Findings on how learners perceived anxiety

The respondents were asked how they perceived anxiety, several answers were given.
Table 2: Definition of anxiety by respondents
	Definition of anxiety by respondents
	

	Worry 
	*

	Unease
	*

	Fear 
	******

	Phobia
	*

	Negative curiosity
	*

	Nervousness
	*

	Unpleasant
	*

	Nkhawa
	***


The table above shows how the respondents defined the term anxiety. Mostly, respondents defined anxiety as fear followed by nkhawa (anxiety) a local term equivalent to anxiety which was explained as unpleasant, discomfort and unease.
Others defined anxiety as supported by the following statements:
Anxiety in my own way has something to do with uneasiness, discomfort, may be unpleasantness. In our local language, we can put it as nkhawa. [Meaning– a feeling characterised by unpleasant, discomfort, distress and unease] (Key Infor- M1)
I just want to explain in vernacular how I understand it, its ‘nkhawa’ (AFG-F4) Anxiety is something that you feel to say, it can result into something bad, in Local language nkhawa (AMG-M4)
’eeh you also have that fear that may be you’ll not manage to do it.(Key Infor –F1). 
 The respondents defined anxiety as phobia which is fear of unknown, negative curiosity or something positive or negative.
‘’Let me say is fear which comes when you see the presence of people that you may not be in good terms with ‘(MXG-M3).

It can be described or defined as phobia or fear of unknown, say a negative curiosity, something either positive or a negative. (Key Infor- M3). 
Fears or worries.(AMG- M1) 
It simply means this person is afraid of something.(AMG-M2)

Anxiety is something that causes someone to have fear AFG- F5.
Other learners, respondents, AFG-F2 &AFG-F3: also agreed with AFG-F5 
From the submissions above, we can conclude that the majority of the respondents knew anxiety as fear despite some of them defining it in the local language as simply ‘Nkhawa.’4.3. Signs of anxiety
4.3.1 The respondents reported that they had experienced anxiety themselves, and they had also observed it in other learners. The signs and symptoms of anxiety can be further classified as emotional, Physical and behavioural. This is shown in the table below: 
	Table 3: Signs of anxiety

	Physical
Emotional
Behavioural
Headache

Cry

Urinating

Stomach-ache 

Loneliness

Lack of concentration

Heart beat

Phobia

loss of sleep

Weakness

Nervousness

Loss of appetite

Stammering

Fear

Mute

Dry mouth

Anger

being inactive

Red eyes

Sadness

Uneasiness

Diarrhoea

Sorrow

Restlessness

Trembling

Worry

Shunning duties

Shaking

Startled

Sweating




 Respondents submitted that signs of anxiety include the following: 
In some people, you’d see that there’s anxiety in them by them sometimes shunning away from some duties. (Key Infor- F1)
People say if a person is anxious, he or she urinates on his or her body (AMG-M2)
Menso awo amaoneka ofuwila, [Meaning-Their eyes look red.] like they’ve smoked (AMG- M1).
 ‘An anxious person fails to do something, is afraid and the body shakes.’ (AMG-M2)
Anxiety has something to do with uneasiness. So if a person is anxious, you would see some discomfort, uneasiness. Sometimes, that is illustrated by maybe somebody is shivering, some nervousness and instability, may be, somebody just becomes unstable with the situation, and restlessness (Key Infor- M1)
A phobia that comes in, where you feel there is no saliva in your mouth. Your mouth dries up. Even sweating, you start sweating even before you’re asked one or two things. And there is trembling, the shaking of my body. You become language doomed. There’s some kind of stammer in your language, you start stammering. Your knees, the body joints, they become numb. A person fails to look straight in your face. Sometimes you find mucus from the nostrils dripping. Some people urinate on themselves or maybe they suffer from diarrhoea. (Key Infor- M5)
Idleness, quietness, non-humorous or sometimes absenteeism, late coming and when you call you a learner, atilimuka-nokutilimuka [Meaning-the learner is startled]. The other is not being focused, low attention span. (Key Infor M3)
The signs of anxiety are shivering, lack of concentration, talking to one’s self and absent mindedness.( AFG-F4)
For one to know that a person has anxiety, a person avoids chatting but rather goes to sleep, look sick. When asked, a person says, “There is nothing wrong.”(MXG-F3)

Anxiety brings about Shivering………..Amaoneka wacisoni [Meaning- A person looks sorrowful]…….They look like they’re sick, suffering from malaria because they look inactive. (AMG-M1)
They ‘jack’ their heads. (MXG-F3)

Other respondents submitted that

Some learners with anxiety become lonely. (AFG-F5)

Upeza soti benangu amanka okalipa. [Meaning-Some become angry.](AFG-F2)
Furthermore describing her personal experience of anxiety one respondents indicated that she does not want people come near her meaning would rather be alone:
When am angry, I don’t want any person to come near me because I can tell him or her bad words. (AFG-F3)
When you’re calling that person, he cannot respond for the first time, they’re absent minded. Some people start crying (AFG-F2)
 It was stated that some learner’s loose appetite for food and they are emotionally affected as indicated by the two respondents below: 
Some people don’t feel like eating (AFG5)
Some say, a person look sad and loses appetite (AMG-M4)
From the submissions made by respondents on signs of anxiety, it can be said that there were a variety of responses given from both the key informants and the focus groups. Some of the signs were physical while the others were emotional and others bordered on behavioural aspect. Common ones on the physical signs being: headaches, stomach-aches, weakness and shaking.
4.3. Learners mostly affected by anxiety by gender.
Respondents gave the following responses concerning the perception of anxiety in relation to gender
	Table 4: Learners mostly affected by anxiety by gender

	Respondents

Learners mostly affected by anxiety

Key info-F1

Females

Key info-M1

Females

Key info-M3

Females

AFG(F1,F2,F3,F4,F5)

Females

AMG (M1&M3)

M2&M4

Male

Females

MXG (M2,F1,M1)

M3

Females

Both




 From the table above, data shows that the majority of the participants submitted that the female gender was most affected by anxiety than the male gender.
Below are more detailed responses of participants.
Key infor-M 3 submitted that in most cases the females are most affected. Yah, they are mostly affected because in most cases they are taken as the minority, they have that inferiority from among learners on their group together for example in a co-education.
Girls are more affected by anxiety than the boys. (Key Infor-F1)
Female. (Key Infor- M1)
Females were affected the most.( F1,F2,F3, F4, and F5).

One respondent, however had a different view with regards to gender and anxiety : MXG M3 said “ Both genders are affected”.

Two respondents (AMG: M1 and M3) submitted that males were mostly affected.
4.4. Findings on the factors causing anxiety

The question was asked to find out what factors cause anxiety among learners.
The respondents gave the following responses

Table 5: Factors causing anxiety

	Factors causing anxiety

Punishment
penal code(school rules)
Examinations
Unfriendly teachers
Prejudice
Teachers Attitude towards work

Name calling/bullying

Frequent changing and transferring of teachers

Religious beliefs

Tests

Repeating policy

Time factor

Culture

Difficult subjects

Economic factor

Menstruation

Unpreparedness

Poor infrastructure( accommodation)
Medium of communication

Distance to school                        


The above data on factors causing anxiety shows that punishment, harsh penal code, poor accommodation, unfriendly teachers were the most common factors that causing anxiety among the learners at Sedase Secondary school.
Anxiety can arise from some gender specific matters. In this research, the females experienced anxiety during the time they were menstruating as indicated by the responded who submitted that:

 Like us girls, when you’re menstruating, sometimes you feel shy when you did not put on the clothes [meaning-wear sanitary towels] properly. You won’t concentrate on what the teacher will say. You’ll just think of the same situation you’re in. (AFG- F5).
The other point raised concerning factors causing anxiety was related to learner/teacher relationship and how teachers and learners interacted in learning and teaching. This was in line with the submissions below: 
Some teachers are too harsh to the learners. (AFG-F5)

 Another respondent contributed that

It happens that when a teacher gives an exercise, he or she says, ‘Whosoever will fail will be punished.” Because of that, most pupils don’t hand- in the exercise for fear of being punished. (AMG-M1)’ 

When some teachers are teaching, we’re afraid of asking some teachers some questions because of the teachers’ behaviour and looks. ….When you commit a simple case, the punishment that is meted is so severe. Furthermore, when he or she comes we’re afraid of asking even if we’ve questions. (AMG- M3)
I just want to concur with AMG- M3, the fact is also that there’re some teachers who when you ask them a question, they say, “No, I’m tired of your questions, can you ask your friends.” So, that makes us to fear that we can’t ask a question to a teacher who doesn’t want to answer. (AMG-M2).
 Respondents further revealed that:
Some teachers rarely come to teach others come but never give tests and exercises.  Others give but only two or three learners may pass. Even when the pupils fail, teachers don’t come to revise. (AMG -M4).
The other thing is that of the test, you know that you did not learn that, so a person or learner can fall into anxiety thinking, “What am I going to write under that topic, because I don’t know that topic?” (AFG -F4).
What can cause anxiety is how our teachers teach us. There could be one teacher teaching two classes A and B in Mathematics for example. One class may be ahead of the other, yet when it comes to testing, the teacher sets the same questions for both classes despite the other class not learning. So we will be worried of what to write. (MXG -M3).
The other anxiety comes as a result of teachers who miss lessons. You may be very much  ready to  learn Science that day, then the teacher does come to teach, When time to write tests come, you discover most of the work is from un covered topics. ‘Calculate this and that’, yet you haven’t even heard of the formula. (MXG-F3)

 Teachers tell learners to write notes on the board. Some write wrong spellings. When we write those spellings on tests the teacher crosses them out. (AFG -F1).

When the bell goes, teachers leave before the lesson is concluded. When they return to the class next time, they start a new lesson instead of concluding the previous one. (AMG -M2)
School rules bring anxiety because I’ve seen when pupils become pregnant; they’re sent home before the pregnancy is due instead of waiting In line with policy. (AMG -M1).

It was further submitted that:

 They say they’re afraid of the repeating policy. (AMG-M1)
 At this school, learners are anxious over the issue of repeating the grade next year (AFG-F2)
Another submission made in relation to factors causing anxiety was poor infrastructure which affected their learning time as indicated by respondents who said that
Here at school, we don’t have a cooking shelter (AMG-M1)
I develop anxiety when it starts raining and I’m here at school because the roofs of the dorms where we sleep leak, I’m worried that the blankets are getting soaked. So I leave the classroom to go and check on them, meanwhile my friends are learning. (AFG-F3)
During the rain- season, roofs leak. When learners go for prep, they find their property soaked. So, most learners stay away from prep to secure their property. You find that it’s time for lessons and one is learning. When it starts raining, one rushes to the dormitory to go and secure the property. (AMG-M1) 

There was some degree of difference in the experience of anxiety in relation to factors that cause anxiety as indicated by day scholar and boarder respondents:
For us day scholars, we’ve the challenge of finding the batteries to use in a torch for lighting, so studying is a problem (AMG-M3).

 As it is time for tests, now that may be you come for evening prep, then, the lights are not lit. So you find that may be its rain season, you don’t have power so it maybe tomorrow you’re writing the tests. (AMG-M1)
In relation to location and distance to the school, AMG-M 2stated that

If you’re a day scholar who covers a long distance sometimes the bell to signal the beginning of the lessons goes before you reach the school….. So you become anxious for fear of being punished for late reporting. Furthermore, as one is preparing go to school, the rains may start falling. It becomes difficult to start off to if one doesn’t possess an umbrella. So one stays at home, meanwhile one is charged penalty fee for missing lessons. The boarders can manage even when it’s raining but the day scholars can’t.

Some respondents connected experiencing of anxiety by learners to poor preparation for tests or examinations which at times leads to exam malpractices like cheating.
On our part as learners, we start preparing for tests late, in early weeks; weeks one, two, we don’t study and most classes are noisy. However, in week eight, everybody starts coming for prep, and noisy classes become quiet (AMG2)
Madam what this one (referring to AMG-2)has said is actually what causes learners to go to the exam room with pre written materials .The reason being that one is frequently disturbed as lessons are going on. Unpreparedness causes learners to go with pre written materials. We’re the cause of this because we aren’t serious with our studies. Some learners say even if they don’t study much, they’ll browse the answers using technology, especially whatsaap. They’re not eager to learn……..So, anxiety comes in because of writing and carrying of a leakage into the classroom, and in fear of being found with a leakage. Furthermore, Madam, another thing is that here, we don’t have group discussion. (AMG -M4).
As learners had different submissions of factors that cause anxiety, the key informants who were teachers also had the following to say: 
I think one of the factors is lack of confidence in teachers. Teachers put anxiety in learners, in the sense that will start giving such comments as “Aaha! Masamu niyovuta” (Meaning -Mathematics is difficult)(Key Infor- F1)
Learners also have anxiety in subjects like Sciences, yes, in sciences especially when it comes to Physics and Chemistry.(Key Infor- F1)
Another thing that causes anxiety in them is lacking confidence in them-selves. That also brings anxiety in them. They feel they have that inferiority complex.(Key Infor F1)
Another factor causing anxiety which was submitted was related to family relations, that is, the interaction between learners and their parents
Before I talk about others, even the church has contributed. At this school, one of the factors is the family back ground. You see where these children are coming from, some of them do not have any freedom to do certain things ………And sometimes, some parents are bullies, you know, and so, they bring fear in children to participate in certain things.( Key Infor- M1).
One respondent mention that anxiety can arise from poor relationships amongst learners’:

Uhm, the other factor madam that gives us anxiety comes from among us. Lack of good relationships. If my friend knows about something instead of just asking how to go about it, they start torturing you. (MXG -M2).

Key Infor- M3 submitted that: 
Gender sensitivity being a co-education, yah, these are some pupils that don’t feel comfortable when they sit with the opposite sex. Additionally, another anxiety (Pause) which I can make a mention of is aah, related to may be to like socialising, how they socialise themselves. Because of course there strings attached saying, “No don’t socialise in this way because you’ll be taken as if you’re couples, eeh, you’re pairing that and similarly lack of exposure also bring anxiety. 
Another respondent, Key- Infor M5 stated that
Due to some policies like the policy of vernacular... not speaking vernacular language, eheh! Most pupils have that anxiety where they fail to like express themselves freely in this foreign language, English, Furthermore, I can say that there’s still anxiety in those lines, eeh, like may be to do with school rules, or may be of course even these other policies which can be aah, put in place to curb certain behaviours so that may be you shape them

Key Infor-5 further said

There’re cultural aspects where they anchor themselves to, so that certain things they feel as an abomination if at all they share those things with teachers. for instance if it’s a girl child who’s experiencing certain challenges may be with female teachers cannot freely meet the male teacher and express herself, and the same with the boys, yet what I understand very much is that if, if a girl child has problems with female teachers, she is at liberty to see the male teachers and explain. But that tradition, that culture they have hinders them.
Another thing that brings anxiety is teachers proposing learners. If the teacher proposed you and you turned down the proposal, the teacher will be looking at you in such a way that you’ll develop anxiety (MXG-F2).
Additionally, Key Infor- M3 stated that using abusive language or harsh words and mistreating learners can cause learners’ anxiety. This was mentioned by other respondents
Another point is being mistreated; it also contributes to learners’ anxiety. And another thing is prejudice. Yes, prejudice…some teachers have prejudice towards these learners. We’ve already programmed the learners that they can never be anything….…they lack motivation since we have already judged who they are. Since they have seen that they have been prejudiced, because they are human beings, they reciprocate; in return they simply say this is who we are because these is how we’ve been judged. Hence they don’t have any driving force because there is no motivation. So that affects learners. (Key Infor- M3)
It’s always bad, the abusive words are used on them that they’re emotionally affected. So a person who is emotionally affected definitely cannot do anything positive, because they will have negative anxiety, hence there is nothing he or she can do at school. That’s coming from the home environment.(Key Infor- M3)
When you give a wrong answer, the teacher laughs at you and nick names you the very wrong answer you gave. Whenever the teacher comes, he/ she always points at you only, calling you by that nick name (MXG-F3)

The other thing that causes us anxiety is that when you’re learning and you give a wrong answer, the teacher scolds you and say, “Is this the answer you can give? Look at your head, like mponda [meaning-local yam]. So you give up (MXG-M1)

One respondent from the focus group mentioned that unhygienic practices can result into disease outbreak and can cause anxiety as stated below: 

…some pupils use those outside brooms to sweep inside the classrooms; they use them there at the toilets, so I’m very afraid of some diseases, (AMG-M1)
The other cause of anxiety was related to economic factors as indicated below:

This program of reminding parents about school fees gives us anxiety. This week, that week, going home daily disturbs learners (MXG-M1)

Anxiety also comes from home. You may not be given enough necessities. You may not be given enough relish to take you up to two weeks. They tell you, “We don’t have anything, what do you want us to do? So you start thinking about what to eat when you go to school since you can’t be studying without eating (MXG-M3).
Some respondents submitted that good grades and how to get employment cause them anxiety.
 Another anxiety comes from those who finished school with poor results. They tell us that no matter how hard you study, what you study doesn’t come. So we’re anxious that even if we study, they won’t come. (MXG-M2)

In addition, our friends who finished a long time and obtained good results, 8 points, 10 points are still not working. When we ask them they say, Even if you you’ll get good results you’ll not find an employment (MXG-M3)
4.5. Findings on how anxiety is managed by learners and the school authority
4.5.1. How do learners manage anxiety?
The respondents gave the following responses on how anxiety is managed by learners. 
Table 6: Management of anxiety
	Management of learner anxiety 
	

	Seek Guidance and counselling from teachers
	******

	Peer advice/counselling
	******

	Intra personal advice 
	**

	Prayer
	***

	Drinking alcohol
	**

	Smoking
	*

	Truancy
	*

	 Do nothing
	**

	Mocking/Laughing at
	**


From the table above, it is shown that anxiety was mostly managed by teachers and learners at Sedase Secondary School through guidance and counselling from teachers and their peers. Guidance and counselling was followed by seeking prayers while others received no help but instead they were mocked and laughed at. Other learners found comfort in drinking alcohol, smoking, doing nothing but did introspection. 
On the management of learner anxiety the following responses were submitted: 
The teachers from that department (guidance and counseling) will call the pupil and give advice. (AFG- F4)
If the pupil has no one to sponsor his or her education they look for an organization so that that child can be helped. (AFG-F4)
Some teachers when they recognise that a pupil is facing anxiety, they can call that particular pupil and counsel him or her but some don’t care. (AMG-M4)
Some teachers as AMG-4 said, they call that particular pupil and ask him or her why him or her why he or she is anxious. After finding out, they, some teachers counsel that particular pupil. But some teachers after hearing that, they can say,” There is no sweat without sweat, uhmm!(AMG-M2)
It’s like some teachers are not helping us.( AMG-M1)
 Some learners opted for unhealthy habits to manage their anxieties as shown in the following submissions:
Others say, “Let me go to drink a little bit of beer so that I forget about the problems.” (AMG -M1).
Yes, may be smoking. That’s why you can see that some pupils are used to drinking and smoking. (AMG -M2.)
Others also submitted that they helped those undergoing anxiety as shown by the following response
I give them advice, and then I give them company. Someone who is going through anxiety needs not to stay alone for a long time because he or she may be thinking about that anxiety. (AFG - F2).
From the key informants’ point of view, it was submitted that: 
Teachers counselled such children, called them and encouraged them, and were they feel there is need for continued counselling. (Key Infor -M1)
Some teachers, they’ve really helped pupils, eeh! But some have always been passing negative comments that cannot build learners at all. So I...should say some teachers actually have not put learners’ interest first. (Key Infor -M5).
Like in pupil to pupil,...in such cases, pupils prefer to keep quiet…but...........most of the teachers normally talk to that pupil….Yes, others they prefer to keep quiet, just remain silent.(Key info -M3).
..such learners undergo counselling, yes to sit them down and talk to them.(Key Infor- F1).
I think we’ve called such children, encouraged them, and we’ve tried to counsel them and guide them. Furthermore the principle is that teachers are surrogate parents, because of that, I have a duty not because I’m in the school authority but as a teacher, I’ll call this child counsel , and try to give direction…. sit them down, give them the, the confidence. You need to make follow ups, you need to continue until you see results.(Key Infor-M1).
There is no one concerned about checking on learners’ anxiety (MXG M-1) 
Key Infor-M5 stated that

I personally, you know, it’s better to be frank. It depends also in the mood the pupil has found me in, ehe, when I’m in the right mood, I normally call the child and talk to that chid, find out what is normally really giving him or her pressure or give counsel or guidance.
Key info-M3 suggested a procedure as follows: 

Inform subject teachers who informs deputy head and later refers to counseling. So if that has been done but no change is not observed, then the school will write a letter which is called C.P….So that those parents will be informed on certain elements which have been noted. Then later on discuss. Teachers we’ve got a disciplinary committee that have to sit with the parents and will talk, help…..then they’ll discuss… later on, … And inform the pupil.
From the teachers’ point of view it showed that the school authority and the teachers at Sedase Secondary School managed learner anxiety by guiding and counselling learners, and by calling the parents. In addition, in relation to financial aid school authority recommend pupils to organizations that could help them financially. However one responded mentioned that some teachers did nothing about it.

The learners who experienced anxiety had this to say in relation to managing anxiety.
I confide in a friend to help me.( AFG -F3)
I confide in friends to help me find the solution to my anxiety.( AMG-M3)
I consult from my friend for good advice. (AFG-F5)
I share with my friends so that that they help me find the solution. For school related anxieties, I confide in certain teachers whom I trust. They talk to me and encourage me. That’s what I do. (AMG-M4)
According to me if I’ve anxiety when I have a very big problem then I share with my best friend (MXG-M2)
The thing which I used to do, I go to the department of guidance seeking for advice. (AFG-F4)
I pray. (AFG-F1)
As for me when I’m facing anxiety, I must tell my friends that anxiety, and if he is failing to help me, then I go to the teacher. If he is also failing to help me, then I can go to my parents. If they’re also failing to help me, then in my mind comes that divine knowledge that there’s someone who is mightier than everything. Then I pray to God. (AMG-M2)
Timaenda ku bama phemphero kuti atipempheleleko.[Meaning- We go to people who pray so that they pray for us.] (AMG-M1)
4.5.2. Suggested solutions to curbing anxiety in learners.
Respondents, from both the focus groups and key informants suggested the following solutions on how best anxiety could be curbed.

Key Infor- F1 suggested that 

Put up a group of learners that are going to be helping other learners who have anxiety. May be the school should put up a forum where the learners can be free to express themselves.

Forming a committee where four or five pupils can be members to give peer counselling if one does not change then inform big, big people the teachers to say that I have tried to talk to but he/she does not change (MXG-M2)
Key Infor- M1 stated that

Yah, the school can curb anxiety by, one, improving on the..., improving as positive, the teacher-pupil relationship. The school should also come up with a deliberate policy where these learners should be exploring in certain activities. Yah, and giving them time to sometimes reflect on the, on what they’ve done at school, and may be now they are resting, they trying to reflect. And then sometimes as a school, it is important to bring in other professionals in the school to come and talk about certain issues

Key infor-M3 suggested that 

Administration should be proactive. That is the only word that I can use. Proactive means, they should be able to identify each and every element that they discover in a pupil so that they should, in emergency that they can use. During the AGM or other meetings of headmen and others then you call and educate them about the importance of their education about the importance treating the children whether they’re dependents or their biological children should be treated fairly according to what they deserve. Assigning pupils to class teachers, subject teachers so that they should be observing the individual pupils, how that pupil is progressing. Then from there the administration will be receiving reports

The school authority should be following up learners who are absent in the register and find out why they are absent in that particular subject this will help learner not to miss their lessons. (MXG -M2).
The learners who took part in the research suggested that:
The teachers should examine learners on taught topics. Why bring untaught topics? Can a learner learn in an exam? .(AFG-F4 ) 
the other thing they should at least give tests in classes because what happens us pupils if they say tomorrow we’re going to write tests, we study with understanding such as we don’t want to fail. So, they’re giving us tests frequently, thrice at least in a term, we cannot be having that anxiety for exam. (AMG -M4).
also.....Teachers should be giving us tests thrice a term, CAT1, CAT2 and end of term…..  Class teachers should ensure that groups are active. (AMG-4)
Teachers should be lending us exam past papers so that we should have a picture of how the exam questions come. (AMG-M1)
The teachers are supposed to give notes which are summarized.( AFG-F2)
The teachers should be friendly to learners. Teachers use harsh words. (AFG-F5)
Teachers of guidance they’re supposed to keep secrets .If I tell them that I come from a poor family, then immediately everyone should know. There’re some teachers who do this. When you’re wrong they tell you in the presence of others, this may let a pupil also use emotions.( AFG-F4).
It can provide may be proper cooking shelters, and then some dormitories. May be building proper dormitories, as well as proving enough lighting. (AMG -M1).
They should be cooking for us… (MXG -F1). 

The school must explain to us how guidance can be used and how it works. (AMG-M4)
From the table below, it can be shown that respondents suggested various solutions to curbing anxiety in learners. These can be categorised as teacher-learner relationship, academic (teaching and assessment) counselling and general welfare which included infrastructure and sanitation. However, the most suggested solution to curbing anxiety was related to teacher and learner relationships. In addition the environment or the space in which this relationship exists should be user friendly to promote teaching but above all learning.

The suggestions on how anxiety can be managed are summarized in the table below
Table 7: Suggested solutions to management of anxiety in learners

	Teachers to be proactive

	Explaining counselling and how it works

	Friendly teachers

	Encouragement and comfort

	Give tests frequently up to three per term

	Expose learners to subject past exam papers

	Give summarized notes

	Examine learners on taught topics

	Unveiling the school penal

	Create a forum for expression

	Improvement  sanitation

	Pre-Compulsory guidance and counselling

	Keep secretes of counselling secessions(confidentiality)

	Improving accommodation 

	Source for funding

	Entertainment schedules and sports to be followed strictly


4.6. Conclusion

The tables above presented the findings on the questions that guided the researcher and these questions helped in achieving the research objectives which were; to determine the learners perception of anxiety, secondly to establish causes of anxiety among learners at sedase secondary school in Sinda and finally to find out how anxiety was managed by both learners and the school management. A lot of causes were raised and solutions to management of anxiety were suggested. 
The findings have been presented according to research objectives. They will now be discussed according to themes in which they have been categorised, and in relation to relevant literature.
5.0. CHAPTER FIVE: DISCUSSION OF FINDINGS
5.1. Introduction
The previous chapter presented the findings of the study on the factors that cause anxiety among the learners at Sedase Secondary School and how the study was conducted. This Chapter presents the discussion of the findings from the study in line with the objectives set out to establish the causes of anxiety among learners at Sedase. To achieve this, the researcher used the research objectives, the questions, and the themes that arose from the submissions by participants, and related them to relevant literature. The results pertaining to the study on causes of anxiety among learners at Sedase Secondary School revealed that anxiety existed among learners, and that it was known among the teachers as well as the learners. It was revealed that respondents had the knowledge of anxiety, its sings and how it was caused. Further, this research also discussed the established causes of anxiety among learners at Sedase Secondary School. The reasons why some respondents did not seek supportive services from the school guidance department was also discussed.
5.2. Perception of Anxiety-Respondents’ perspectives

The respondents defined and identified signs and symptoms of anxiety as being an emotional, physical and behavioural aspect. The definition of anxiety and its signs reported by the respondents were similar to those cited by other scholars who dealt in the field of anxiety.
There were some slight differences in the definition of anxiety but generally anxiety was connected to emotions, physical and that it was something common, and at times regarded as normal. This is in line with studies that have shown that anxiety is a common emotion characterised by fear, and a normal phase in everyone’s life (Dodson, 2012).This idea is congruent also to that of Ekman (1982) in Wiedemann (2015) who stated that anxiety or fear was common among people of all cultures. Journal of Depression (2018) contributed that depending on the extent and frequency of the symptoms; however, such an experience may become a disorder which may need medical attention. Similarly, Vos (2010) also contributed that when anxiety persists, it can be an emotional distress leading to malfunction and even the name changes to disorder. However this research did not intend to discuss anxiety as a disorder and respondents did not regard it as such though the signs of anxiety were connected to some physical ailments.
Anxiety comes with both physical and emotional signs such as fear, worry, palpitation, muscle tension and dry mouth (Bleakley, 2018, Fischer, McDowall, 2003).
Oxford Dictionary (2018) in its definition of anxiety depicted emotions of worry, nervousness and unease. DiSano (2015)in  his research on signs and symptoms of anxiety and agitation citing Frazier (et al.,2002) defined anxiety as a feeling of unease, uncertainty, worry, or fear that triggers the body’s stress response and reaction to a perceived or real threat.
Boyes (2018) contributed that anxiety falls into five categories but those categories overlap. This idea is similar to those of Bleakley and Parasha who narrowed the signs into three categories namely: physical, emotional and behavioural (Bleakly, 2018, Parasha, 2012) Physical signs include: headaches, stomach-aches, palpitations, a dry mouth and diarrhoea or constipation.  Emotional signs include: fear, worry, irritability and hopelessness, while as behavioural signs include: sleeping more or less, using alcohol and smoking cigarettes.
Not all teachers understand the signs and effects of anxiety on their students. This was evidenced by the way in which respondents struggled to define anxiety before the researcher gave them a vignette. 
If teachers can recognize the signs, they can help the students cope with academic anxiety (Dobson, 2012).Though teachers are not therapists, they can still learn the stress-reducing techniques and teach their students to be aware of their actions and thought processes. Teaching students self-regulation skills can reduce anxiety and increase academic performance (Ader and Erktin, 2017)

5.2.1. Gender and anxiety.
People are affected by conditions differently, age and gender can contribute to severity and proneness of conditions. In this research it was reported that females were more affected by anxiety expect one respondent who reported that both gender were equally affected. 
Though results are inconsistence in relation to which gender is more affected in relation to anxiety, there is evidence that females are more affected with anxiety especially in line with public speaking. Males were found to be easily interacting with the opposite sex while females had experienced social anxiety disorder (Caballa 2014).According to Zhangetal (2017), gender difference might be a confounding factor which results in heterogeneous findings especially in decision making. This can also be related to upbringing and cultural values especially in Zambia were females are told to be submissive, speak less in the presence of male folk. As much as certain cultural aspects are valuable if not taken cautiously or positively to empower people they can lead to detrimental results like lack of confidence in making decisions and having self-esteem. It can be said then that encouraging the girl child to learn to express themselves without being cultural insensitive would be profitable.
5.3. Factors causing anxiety.
Safara (2008) contributed that some existentialist philosophers and novelists introduced the idea of anxiety as loss of inner freedom and that this freedom was considered to be core of human existence. Loss of human freedom could be as a result of factors ranging from the nature of an individual, or the circumstances from an external environment, (intrinsic and extrinsic factors). The factors causing anxiety were related to conceptual framework which had the following components (Family, school, social, economical and individual’s factors). The following are some of the factors elicited as the respondents responded to the question requiring them to give factors that cause anxiety.
5.3.1. Religion and anxiety.
It was reported in this research that church is powerful and can influence people’s behaviour. The concern however is how to balance between one’s faith and following school rules. This was in connection with what is taught in church and what the school rules demand. It was learnt that certain churches would teach their children never to do certain things as doing so would be going against their religious beliefs, yet at school what the church forbids is demanded that it be done. Such conflict of interests can lead to anxiety. Though there is evidence that having some belief in religious affiliation lowers anxiety (Safara2008), having to obey two conflicting authority can be challenging in choosing where to pay allegiance to avoid punishment. In this case were pupils are told to sing or do something contrarily to their belief system, who should be obeyed between the school authority and parental/church authority where singing the national anthem is concerned. It can be concluded that the conflict of interest between the school policies and religious beliefs in terms of where to place one’s allegiance can bring about anxiety.
5.3.2. Environment and School location.
The results of this study revealed that learners’ experienced anxiety in relation to poor academic performance was associated with location of the community. Some respondents in this study were learners coming from surrounding villages who walked distances every morning to come to school. However others were weekly boarders and lived within the school. The study revealed that natural occurrences such as rains would hamper day scholars’ school attendance. Similarly, the study revealed that most day scholars missed school because of the distance to the school. It was revealed that lessons would start while day scholars were still on their way. This led to most of them not reaching the school for fear of being punished, and consequently missing the content that the teacher may decide include in their future test. This is in conformity  with some studies done which linked learner’s poor academic performance to the walking distance which the learners ’cover to reach their schools. (Onyeachu1996 in Mhiliwa 2015).This is also congruent with Ebinum (2017) whose studies revealed a significant relationship between the distance covered and academic achievement of learners due to stress of commuting especially on foot. Studies have further revealed that the distance covered to school was among the major reasons for high dropout rates in primary and secondary schools (Anakpoma, 2008).
It can be concluded then that though walking can be of a benefit to physical health, long daily walks can be tiring and can affect one’s concentration especially in school work. Arriving late at school due to long distances can lead to anxiety due to fear of punishments which are normally given to late comers.
While distance covered to school by day scholars was a challenge and that it somehow contributed to poor performance resulting in anxiety, learners who were boarders had challenges of poor infrastructure at school especially where the learners were accommodated. The environment had challenges with dormitories as they were below human habitable conditions. Some of the issues highlighted as a source of anxiety indicated by the respondents were that the dormitories are dilapidated, floors are not smooth, and that the learners are at risk of being attacked by thieves as the doors are not lockable. These lead to poor sleep as a result of insecurity and discomfort of sleeping spaces. Such conditions can affect their academic performance and cause a viscous circle of anxiety.
Similarly, Persky (2018) also found out that sleep serves to re-energise the body cells, clears waste from the brain and supports learning and memory. In addition, sleep even plays roles in regulating mood and appetite. Sleep deprivation (which in this study arouse from poor infrastructure) not only inhibits academic performance negatively but also impacts an individual’s physical and mental health, which include anxiety.

Poor infrastructure also came with other challenges. One respondent reported that they developed anxiety especially in rain season because the roof of the dormitory leaked, leading to extra work of mopping, and also made them sleep under soaked beddings.
Apart from poor dormitory conditions they also have anxiety arising from cooking space and source of fuel. The learners have to fetch for fire wood and or charcoal which is costly but also time consuming especially when the firewood and charcoal was wet.
While the boarders have challenges of poor infrastructure (sleeping space, cooking areas and insecurity) the day scholar reported that the other challenge that could influence anxiety was distance from school, meaning they have to stay longer at school to discuss with friends hence reaching home late and waking up early to reach school on time. It also means applying more effort in studying as one reaches school tired and returns home tired.
 This experience is similar to that cited by Engel et al (1996 in Mhiliwa, 2015) in a study which investigated the location of school, which revealed that distance travelled by learners from home to school correlated positively with the academic performance of the students. Similarly, Moyo (2013 in Mhiliwa 2015) associated walking long distances to and from home after school in the evening to learners getting tired.

Respondents who were non-boarders reported anxiety in rain season as it was difficult to go to school on a rainy day as some may not afford umbrellas or rain coats. Missing lessons attracted a penalty fee for missing classes while the boarders who lived within the school premises attend classes easily.

Other factors causing anxiety among learners related to environment and school location were gender specific. Female participants of this research also revealed that menstruation can bring about anxiety. This is in connection with poor sanitary conditions and of confidence and trust in the sanitary towels used. The fear of messing themselves up leads to anxiety as traditionally, messing up is a taboo. This entails that a female who was menstruating had to take extra precautions on how they wear and dispose the used sanitary pads or menstrual cloth. 
In line with anxiety related to menstruation. Kaur (2018) mentioned that in rural areas women do not have access to sanitary products or information on how to use. Lack of knowledge on menstruation preparedness and management can lead to embarrassment, and the situation becomes worse for female learners in a co- education who spend most of their time with the opposite sex. This can be more complicated especially for day scholars who may walk long distances and have to keep themselves clean and safe up to end of the day’s lessons.
The constant worry on how safe the female learner feels during the menstruation can affect their academic performance as indicated by Khamda (2014) in a cross section study on Arabian Gulf University Medical Students, whose results indicated menstruation affected academic performance, sleep, study concentration and class attendance. According to Chandra and Vipul (2017), adolescent girls in Low, Medium income Countries are often uninformed and unprepared for menarche. This may be a contradiction in that traditionally in Zambia when a girl comes of age (attain menarche) they are taught how to conduct themselves as mature female which include how to wear traditional sanitary pads. (a cloth). However agreeing with Chandra and Vipul (2017) the issue here could be the affordability of sanitary pads and disposal because traditionally it is believed that the used sanitary pads should be disposed of carefully by either burning or burying or else one risks of being bewitched (barrenness, continued bleeding) when the used pad is indiscriminately disposed and it is used by magic (witchcraft).
Apart from fear of magic which makes some female stay home in safe haven, the traditional pads must be big enough to avoid leaking or risk of dropping as one is moving up and down. The size and the type of cloth worn keep one in constant check for wetness or protrusion, and also stench and so this can lead to anxiety.
It can be concluded then that the school/learning environment should be conducive for learning in terms of safety, and support both gender.

5.3.3. Teacher attitude towards learners and work.
A good relationship among people of any organisation is cardinal in achieving the organisational goals. A school, being an organisation too needs good relationships among its members, that is, there must be a good relationship among teachers, learners and other members of staff including the community in which the school is located.
The kind of relationship between a learner and a teacher can either make a learner have a positive or negative attitude towards education. 
Though one of the roles of teachers is that of being parent surrogates as one respondent revealed, all respondents in this research revealed that some teachers were harsh on the learners. The teachers’ unfriendly behaviour lead to some learners not asking teachers questions even when the learners were not clear on the concepts the teachers were presenting to them. Further research revealed that some learners resorted to forbidden behaviours such as drinking alcohol and smoking so as to temporarily suppress the pressure. This is in line with Perr (2012, in Dlamini 2017) who contributed that children who do not have a good relationship with their teachers have problems with their emotions and their behaviour. The behaviour and emotions are likely to be manifested in school and class related under achievement, and oppositional defiance towards teachers. The fear that emanates from unfriendly teacher attitude towards learners can induce anxiety in learners and consequently affecting the learner academic performance. 
Teachers must understand each learner’s capabilities for them to know the ‘route’ to take in their quest to take everyone on board, and to avoid anxiety that may arise due to academic pressure. Teachers teaching styles may not be suited for all learners. Any mismatch between teacher and student, a learner can form lasting negative feeling about school in general. In relation to anxiety which can be caused by harsh teachers it was found in this research that some learners opted to drink and smoke to relief themselves of anxiety.
Studies have indicated that some abused children end up involving themselves in delinquency, substance abuse, emotional problems and difficulty (Kolko, 1996 in Dlamini, 2017) Similarly, Perr (2012) quoted by Dlamini (2017) found out that learners fail because they feared to ask teachers because teachers were not open to learners and they feared to confide in them.
 Such learners have emotional problems and difficulties yet they have no one to confide in. Unresolved problems are likely to be manifested in school problems related to under achievement and oppositional defiance towards teachers. In such cases what can help the school system to better lives of learners are teachers. They should open doors of communication being sensitive to behaviours of learners. Perhaps the change in the paradigm shift of how teachers view learners and vice versa must be anchored on partnership as teaching and learning takes place.

This study revealed some elements of negative affect in learners arising of course from genuine issues of life such as teacher attitude towards learners and financial challenges. Learners who were faced with anxiety mostly resorted to isolation, thinking about the situations that were causing anxiety, and for some absenteeism and alcoholism. Despite having avenues in school such the guidance and counselling department, friends, and even clubs and sports days where one can go, mingle with others, and forget about ones troubles, some learners hold on to bad situations instead of finding a way of turning their negative situations to happiness. 

5.3.4. Confidence in counselling and guidance.
When someone is undergoing anxiety or any stressful situation they may seek out counsel from others especially the counsellors. The Zambian government has a policy of training teachers in counselling and guidance who are placed in schools to help learners in matters of life which include troubled learners to find solutions.

Regardless of the effort made by the government some counsellors were not applying themselves as their profession demands. Some learners reported that when they experience anxiety they would rather keep quiet and not share their anxiety with anyone. In this research this could point to lack of confidence in counselling and guidance teachers who were reported to not keep secretes.
It was also evident that teachers did not take time to build relationships with learners and offer solutions or avenues which can help learners who may be going through tough times. However, there were teachers by nature of their job who believed they had a duty to act as parents and the fact that learners spend much of their time in the hands of school authority, teachers should show caring attitude and support learners especially those that go to the extent of confiding in them.

In line with Hilyard and Wolfel (2002, in Dlamini, 2017) children affected by neglect tend to be more isolated at school compared to other groups of children and have difficulty making friends. This was also evidenced in this research by respondents who submitted that they normally opted to keep to themselves rather than to share their problems with others when they were anxious. This can prolong the anxiety and they may not find strength to come out of the anxiety.   
Despite not confiding in teachers, some learner had confidence in their peers perhaps for reasons mentioned above, that is to say, some teachers could not keep secrets hence they chose to confide in peers. Others choose to confide in a super-being, God through prayer. This may be common given the fact that naturally human beings when under pressure look out for external sources to survive. These could be relatives and friends but at times beyond human beings hence the supernatural being ancestors, gods or God) is called upon. This is more so for Zambia who values cultural practices such as consulting the ancestors, gods and praying to God in case of Christians. 
Whichever one may choose to go, having genuine company, counsel and guidance can reduce loneliness and perhaps reduce anxiety. Having good social networks and relationships helps reduce anxiety as well as depression (Teo, 2013, Zeider, 2010, Whisman, 2007)
It can be conclude that good relationship between a learner and a teacher can either make a learner have a positive or negative attitude towards education. Teachers teaching styles may not be suited for all learners hence teachers need to be proactive in identifying weak learners and probe the reason behind their poor performance.

 Innovation and caring attitude can be applied to carry along those that are not matching up to the expected standard. Any mismatch between teacher and a learner can form lasting negative feeling about his own abilities. 
5.3.5. Academic pressure and test anxiety.
School at whatever level one is can be demanding hence there is need for proper planning on the part of both the teacher and the learner. Some respondents in this study revealed that they had anxiety in trying to study for tests especially in subjects they deemed as being either voluminous or difficulty to grasp the concepts.

It is more important to know that learners have different learning styles and paces. Learners are not the same; more so, there is a natural feeling to fear tests even when one is prepared. Tests can cause a lot of anxiety in learners if they are not psychologically defeated. More over teachers are under pressure for their learners to perform high in test scores which lead to building a name for the school. On the other hand parents also want their children to succeed. In the quest to impress the parents and other authorities the teachers may over stretch the learners by putting more pressure on them which may have a trickle- down effect on learners (Scott, 2018).
This study revealed that there was too much academic work and literally no time for leisure despite sporting activities and other leisure activities being programmed. Though education world over is perceived as an investment and a tool to ending poverty, over scheduling of academic activity can lead to not having enough sleep. Heavy schedules due to homework and extracurricular activities result in learners getting less sleeping time. This can lead to poor cognitive function and ultimately poor results and anxiety (Alhola, 2007, Kaliyaperumal, 2017).

When students don’t get enough for refreshing or enough hours to sleep due to too much academic work such as homework and long assignments, they lose concentration and consequently lose their ability to succeed academically which can be frustrating. There is need to balance issues of academic and extracurricular activities so that learners have time to relax and reflect on their life other than academic issues. 
The respondents in this research submitted that test anxiety was common for various reasons which included threats, erratic teaching, no tests given and tests only being passed by few learners. Others alluded to were: no feedback given over the performance in given tests and unpreparedness. It was further reported that test anxiety influenced malpractices such as going in an exam with unauthorised materials, a trend which is becoming common in schools in Zambia, and in the recent past has led the government to nullify certain examination (Muntemba, 2018). 
Not preparing learners adequately to face the tests instils fear in learners to face the tests. Test anxiety tempts learners to go with foreign materials in the examination rooms because they lack confidence. There is need for the school authority to ensure that teachers fully prepare learners to face the examination with confidence.
Respondents reported that some teachers who were assigned to teach two classed could not manage to teach both classes which led to one class being ahead of the other, and that no catch up measures were put in place to help the class that was lagging behind.
Another reason for test anxiety given by respondents was in the situation were the teacher did not teach the topic but chooses to bring it in an exam because they have to cover certain topics in a given period (term).Such a practice not only disadvantage the learners but also increase their level of anxiety as learners stressed to find the answers.
Similarly, one respondent submitted that teachers had a tendency of not teaching and justifying their actions by telling learners that they (learners) had a larger part to contribute in their success. Despite the fact that learners have to contribute a large percentage towards their success, teachers must do their best by guiding learners through their course. Teachers should give a good foundation to learners so that they can stand on their own to research.  
One respondent submitted that learners were denied access to supplementary reading materials, and that at times,  teachers threatened them with harsh punishments in case of a learner losing the borrowed material. Because of this, most learners opted not to borrow the materials at all. Supplementary material can be helpful in complementing the teachers’ efforts, and feeling the gaps left by teachers when teaching. Being denied access to educational materials especially in a situation where learners are told to do much on their own can be frustrating and lead to anxiety. This is in line with Scott (2018) who indicated that not having necessary materials can be stressful to a learner. 
It can be said that both learners and teachers need to be proactive were academic performance is concerned. Teachers (which in this case include school authority) should create an environment that makes assessments (tests) friendly and a means of knowing how a learner is progressing. Various assessments can help learners to be ready for summative assessment, and especially if they have covered enough course or subject content. However this would be achieved when both the teacher and the learners embrace innovations like group discussion which can supplement lessons taken by teachers. In addition the infrastructure should be supportive of teaching and learning by putting up back-up plans such as finding means of sustaining power for lighting when there are power outrages due to unfavourable weather, and making learning materials available to learners.
It is concluded by Thomas, (2007) that children from lower income score low on vocabulary and communication skills, copying, and ability to concentrate. This was true in this research were all respondents came from a rural setting and confessed that some learners were struggling financially and this impacted their anxiety levels.
In addition, most of respondents in the focus groups could not express themselves well in English regardless of the fact that the school penal code forbade them to use the local language while in school, and also that most of them were in upper secondary school (grade 10, 11 and 12) They mostly expressed themselves in local language which was later translated into English. 
Scott (2018) also added that work that is too hard can bring about anxiety. Change in curriculum has made subjects to be hard for learners. Work that is given today in schools is considered harder than that which was taught in past years. In addition, learners are given homework and may not have a breather to read and prepare for the test.
5.4. Management of anxiety by learners and the school authority
Several ways of managing anxiety were discussed by respondents which included seeking support from others (counsellors, peers, divine and self). However some management approaches were unhealthy which included drinking alcohol, smoking, doing nothing and bullying or laughing at someone. This means that teachers should avoid prejudice which is tantamount to ill treatment. Instead, they should devise right ways of correcting and supporting the learner. Harsh words may scare away learners. Erring learners must be talked to one on one instead of advising or scalding them publicly.
However some respondents reported that they were supported by teachers, peers and also engaged in self-reflection (Intra personal advice).
Respondents also reported that some learners had resorted to poor health habits and other unacceptable behaviours such as beer drinking, smoking and truancy as a way of managing their anxieties.
Learners are supposed to avoid negative affect and over reacting to situations. These include coping and mindfulness meditation. Non-productive coping skills address the emotional aspects of anxiety and include stress-reducing techniques (Dobson, 2012).Poor coping skills can lead to an increase in learner anxiety and sometimes even in dropping out of school. It is therefore the duty of the teachers and the parents to sensitize the learners on the dangers of indulging in such poor coping skills.
In the study conducted by Salgong (2016) to examine the role of guidance and counselling in enhancing students’ discipline in secondary school in Koibatek District, it was found that guidance and counselling did improved discipline and academic performance. On the other hand, lack of guidance and counselling to students led to indiscipline in schools. Salgang (2016) indicated that there is lack of legal and policy framework which may be the case in some schools. 
On the contrary, this study showed that in Zambia guidance and counselling services were offered in secondary schools but that some learners did not know its purpose and so they did not use its services. Secondary, the learners who were aware of its purposes opted to die in silence than seeking help from there due to the attitude of some teachers in the department.

Currently lack of trained teacher counsellor and too much workload makes it difficult for guidance and counselling to succeed. However the step taken in Zambia to mitigate the shortage of trained counsellors and guidance and counselling teachers is through workshops provided at district and provincial levels while others go to colleges and universities for either diploma or degree respectively.
It is known that conflict in life is inevitable hence there is need to embrace dialogue in resolution of conflict(Salgang,2016).This can be enhance through building a strong relationship between the learners, counsellors, teachers and administrators to an extent that they are free to speak out issues that the affect both parties.
Chitwature (2016) also indicated that a well-planned guidance and counselling can promote assistance to individual boys and girls in deciding upon their future careers and education and other personal problems. This study revealed that some learners, who had interacted with former learners who did well in school but were still not in either colleges or employment, had anxiety about whether they will find employment or not. Regular guidance and counselling sessions with learners can help learners to exit school with skills either to study hard so as to compete favourably for fewer places in higher institutions of learning or to be self employed. Comprehensive guidance and counselling support student learning in areas of personal, social, education and career development aspect of their disciplinary status.(Chitwature, 2016).
Another point raised among the respondents to manage anxiety was the issue concerning support of learners materially and academically.  Rice and Leffert (1997) pointed out that schools are ideally positioned to initiate and maintain activities and services like counselling and guidance to help learners develop the ability to understand, solve problems and make appropriate adjustments.

This study revealed a contrally scenario as some teachers were said to be discouraging learners by their negative remarks. The negative attitude was also reported among guidance and counselling teachers themselves as one respondent revealed that his help to learners was dependant of his mood that day. In fact some respondents suggested that peer counselling would offer a better solution especially were the counsellors are few, and the fact that learners would trust peers more than counsellors. It was clearly evident from the respondents’ submissions that most learners lacked trust in their teachers and so never wanted the services of their not trustworthy teachers.
Some respondents suggested new innovations of allowing the peers to identify and manage anxiety and where they fail they can refer to counselling and guidance teachers. This can build trust in both teachers and learners and raise confidence in team building and sense of community participation. This is in agreement with Chireshe (2013) who indicated that peer counselling influence positive behaviour change among peers. It was found out that problems are resolved amicably as peers understood each other’s problems better. 

Peer counselling can yield better results because members share common interest, console each other, mediate, be friend, reconcile those who are alienated from one another informally without resorting to disciplinary or those in authority (Arudo, 2008).However, this should be done with caution, and is more useful where professional services may be inadequate or not readily available( Arudo, 2008)
It can be concluded that both peer counselling and professional counselling play an important role. Much as peer to peer counselling is encouraged, schools cannot completely do away with the involvement of the support of teachers as even the peer councillors would still need the expertise of the teachers. Dynamism in the interventions would work better other than relying in a particular method. 
Visser (2001) submitted that learners do not trust counsellors enough to talk about personal problems as the teacher counsellors occupy an authority position. 
There is a need to sensitise learners to understand that it is not every time that a teacher takes the roll of a disciplinarian, nor does it mean all teachers react the same. Learners can still find ‘teachers who are trustworthy and can confide in those. There should be a line drawn between the roles of teachers as counsellors and those other roles vested in them such as disciplinarians, so as to reduce fear in learners that mighty need counselling services. As such it is critical to identify the best way of communicating the problem, be it anxiety or any other, and introduce the learners to more positive behaviours that reduce anxiety. An all inclusive approach should be employed which does not only help learners exhibiting anxiety but also putting up preventive measures for those who are free from anxiety.
In line with reports given by respondents, concerning harsh words which included mocking, name calling and bullying, it can be suggested that school should come up with anti-bullying policies and programmes a strategy supported by Scott (2018).Respondents suggested formation of a forum where learners can express themselves in relation to curbing and managing anxiety.
5.5. Conclusion

This chapter has discussed the finding from the respondents’ submissions. It was discussed that since anxiety affect both female and male learners there is need to sensitise both gender. Various signs of anxiety were revealed by the key informants and the focus groups. Various causes of anxiety were also discussed and can be categorized as social, economic, personal and environmental related issues. On management of learner anxiety, it was discussed that employing dynamism in the interventions would bring about a reduction in learner anxiety. There is need to involve both parents and teachers since both are instrumental in helping learners with high levels of anxiety. Teacher attitude to learners and way they execute work was a source of anxiety and needed to be changed. There is need too for learners to be involved in framing their own coping skills which can help to increase resilience in the fighting anxiety student. Emotional regulation is recommended as a way of curbing anxiety symptoms in students.
6.0. CHAPTER SIX: SUMMARY, CONCLUSION AND RECOMMENDATIONS
6.1. Introduction
The previous chapter presented the discussion on the findings while this chapter looks at the overview of the study, by providing summaries from chapter one to five, it also provides highlights on the conclusion of the study and finally on recommendations; that is the recommendations the study made and the suggestions on the future research on anxiety related issues.
6.2. Summary
Anxiety is a highly prevalent condition in secondary school pupils, with an estimated prevalence that is greater than the comparable similar-aged samples of young adults who are not enrolled in secondary schools .This is despite the numerous efforts that government and organisations world over are making to remove all forms of barriers that could directly or indirectly influence anxiety. Various studies have been done on anxiety .However the most researched is related to anxiety disorders, which was not the purpose of this research .In Zambia, those that may be closer to learners dealt with difficult subjects like mathematics, and science.
Anxiety was mainly associated to worry; fear and nervousness, The Signs and symptoms of anxiety among learner identified in this research were grouped in three categories which included physical, emotional and behavioural aspects. On the aspect of gender, it was revealed that anxiety mostly affected the females though it was not unanimously accepted as some felt anxiety affected both gender.
Numerous factors were said to cause anxiety and were said to relate to social, economic, academic, environmental and individual aspects. This was in line with the conceptual framework which guided the research. The most common factors were related to the interaction between the teachers and the learners, and the learning environment. The study revealed that due to these factors, some learners had either left the school or had developed poor health habits such as drinking alcohol or smoking. Not all learners; however, indulged in negative solutions to anxiety despite facing similar challenges. Some sought better coping methods such prayer, confiding in other learners, a few in teachers while others was in introspection. This was in line with the theoretical modal (the A B C by Ellis Albert) chosen for the research which alluded that it is not the activating event in itself that leads to the negative consequences but rather individuals’ beliefs and behaviour towards the events. As such it is critical to identify the best way of communicating the problem be it anxiety or any other, and introduce the learners to more positive behaviours that reduce anxiety. The strategy should not only be an all inclusive approach which helps learners exhibiting anxiety but also putting up preventive measures for those who are free from anxiety. 
This research revealed that though there was evidence that a good number of pupils may experience anxiety, and that there are initiatives put in place for learners undergoing anxiety to access, such as the services offered by the guidance department, most learners would rather die in silence for fear of being teased than seek help. Others did not seek help from the guidance department due to ignorance of the availability of the services, the locality of the guidance department and lack of confidence in the service providers found in the counselling and guidance department.
Various solutions to curbing and managing anxiety in learners were suggested and could be categorised as improved teacher-learner relationship,(teacher attitude towards learners) academic (teaching and assessment) counselling and general welfare. Research also suggested that creation of a student board were learners would do peer counselling would help in the reduction of anxiety among learners.
6.3. Conclusion

It can be concluded that the kind of relationship between a learner and a teacher can either make a learner have a positive or negative attitude towards education. It can also be said that missed opportunities can be corrected by adopting new innovations that are relevant to the experiences of learners and hence reduce anxiety. Conducive school learning environment can enhance learning and reduce anxiety in learners in schools.
6.4. Recommendations

The findings of the research led to the following recommendations;
6.4.1. Counseling Policy to be intensified and awareness of counseling services to learners be made.  
6.4.2. Training teachers in guidance and counseling.
6.4.3. School to partner with the community to raise awareness of anxiety.
6.4.4. Sourcing funds for financially challenged learners.
6.5. Suggestion on the Future Research.
This research suggests the following on the future research to be carried out;

6.5.1. Awareness of teachers of their professional obligation to foster quality education through reduction of anxiety among learners.
6.5.2. Impact of anxiety on academic performance of learners.
6.5.3. Comparative study of anxiety levels of urban and rural learners in secondary schools in Zambia

6.5.4. Comparative study of anxiety levels of secondary school learners in boarding and day schools in Zambia. 

6.5.4. The roles of school guidance and counseling in the management of learner problems. 
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FOCUS GROUP DISCUSSION TOPIC GUIDE (APPENDIX 1)

1. INTRODUCTION

(a) Greetings

(b) Interviewer’s self- introduction.

To tell the focus group about the purpose of the research, rights of participants, anonymity of their identity.

Duration (30-45 minutes) and consent before commencement of the interview. 

Create a good rapport with the respondents and encourage each one to participate fully.

DATE OF INTERVIEW: 

2. DURATION AT SCHOOL

INTERVIEW

How are you?   

How is school work going on? (Probe responses)

For how long have you been learning at this school? (To wait for every person’s response)

3. TO DETERMINE LEARNERS PERCEPTION OF ANXIETY

What do you understand by anxiety? (Probe the meaning of anxiety- give a vignette if they fail to understand the term)

What do you think are the signs of anxiety? (Probe)

What do others say are the signs of anxiety?

Which kind of learners (gender) do you think are mostly affected by anxiety?

4. TO DETERMININE THE FACTORS CAUSING ANXIETY

What do you think are the factors causing anxiety among the learners at this school?

What do others say are the factors that causing anxiety?

5. TO FIND OUT HOW ANXIETY IS MANAGED

What does the school authority and teachers do when a learner is experiencing anxiety?

In your individual capacity, what do you encounter a learner with anxiety signs of anxiety?

What do others do when they encounter a learner with anxiety?

In your own opinion, how best do you think the school should do to manage anxiety?

Thank you for taking part in this research. Have a wonderful day! 

APPENDIX 2
KEY INFORMATANT MALE NUMBER 5 (Key Infor M5)

What is anxiety?

Researcher: Let me try to read a story to you. This story can help us to understand the term anxiety as in the anxiety that I’m to research on. This story is about a certain boy called Hanny.

Hanny is a hard working boy, everyone in school knows him as a very intelligent boy. Hanny has been chosen by his class teacher to represent his class in the coming debate competition in school. This boy is well articulated in English. Before the competition starts he prepares very well for it, his confidence grows. On the day of the competition he is still confident that he’ll lead his class to victory. Three minutes to the competition he suddenly starts feeling inadequate. He feels he had not done much to win the competition. He can’t remember any point anymore not even the order of salutation. His heart is racing, and he yearns for a cup of cold water. So Hanny is gripped by anxiety…

What is anxiety?

Key Infor M5

(Laughs) Good enough, you like gave me a leakage (Laughs) Anxiety, I can put it in this way. According to my understanding, eeh, it’s fear or nervousness, aah, towards something. Eeh, may be you didn’t expect, or something unforeseen circumstance. You assume that may be if at all it can be changed or put in that way, you would have pulled through. But now, looking at some challenges,  or some circumstances, or may aah, for instance, if is aah, going to represent a group, you feel like they’re important people, most important people whom you can’t even to persuade or even convince in your representation or in your talking or may be in your ..... whatever you want to say, if feel that may be they not just aah, appreciate your representation.

What are the signs of anxiety?
Key Infor- M5: (Laughs) Sings of anxiety, of course, there is phobia, eeh, in a person who has developed anxiety. Aah, definitely, aah, I’ve suffered much myself.(Laughs) especially when I could do something wrong or may be something which I know my boss or my parents or those important friends could not like, I’ve developed that phobia. Especially where you respect those people and you don’t want to disappoint those, eeh, so there is phobia that comes in eeh, where you feel saliva not to be in your.. your mouth dries up your mouth dries up.(Clears throat) Even sweating, you start sweating even before you’re asked one or two things, you start sweating. 

Yes, I remember, (Laughs) I’ll just give my own example. (Laughs) eeh, when I was the food captain at Petauke Boarding, eeh, there was (Clears throat) eeh, something, aah, food stuff which went missing, someone was to steal. That was my deputy food captain. So, the boarding master, unfortunately I did not report that matter immediately. So the boarding master called me, and because he loved so much, he held me by hand, and I’m sure he was able to feel the trembling, the shaking of my body. So when you have that anxiety, there is some kind of shaking, that trembling, eeh, because you know very well that something has gone wrong. And at the same time, even language, you become language doomed. There’s some kind of stammer in your language. Yes, you start stammering. Those I think are also signs of anxiety.

 Then eeh, I’ll also give an example of when you’re going to sit for an exam and you know that you’re not very well prepared (Laughs). Your knees, the body joints, they become numb, they become weak, (Laughs) such that, kaili [Meaning..because..] you don’t know what you’re going to write. So, you develop that kind of numbness. Then, again there’re also facial expressions. Eeh, normally, when one is anxious, some, he or she fails to look straight in your face. Eeh, if not, so sometimes you find mucus from the nostrils dripping, just like that. So that is that kind of expression which you can notice in the person. Sometimes even the standing, one cannot just still or comfortably, eheh. There’re also some gestures, body gestures which shows that the person is not very comfortable. So I think those are some of the signs may be which I can manage as at now to mention, yes.

Any other signs that other people have told you other than these?

Yah, some have done so. Eeh, (laughs) What some people have told me is like a person has met a lion for the first time, eeh, the anxiety which develops there , a person may just become mute. Eheh! A person may just become mute. Eheh! Mute, unconscious, not knowing what is going to happen next. By the time they’re going to gain their conscious, you’ll find that may be they’ve urinated on themselves or maybe they suffer from diarrhoea, eeh, so (Laughs) or for instance, can be like you’ve a court case  and you know that from that court case, the judgement will be (Laughs) like you taken for life imprisonment. Eeh definitely, there will be that kind of experience where you develop diarrhoea, defecating on themselves.

What are the causes of anxiety?

Uhm, like at our school, Sedase, aah, what I’ve seen in those boys girls is that is like (Clears throat) due to some policies like the policy of vernacular... not speaking vernacular language, eheh! Most pupils have that anxiety where they fail to,to like express themselves freely in this foreign language, English, such that even when they’re called by the teacher or the teacher sends them to go and say something or report something, they’ve those challenges to express themselves because they know very well that they have problems speaking the same language, may be communication.      

Probe: Go on if there’re other factors.

Key Infor- M5: Okay; I think may be the other thing could be that, not could be but is that , you know, there’re cultural aspects where they anchor themselves to, so that certain things they feel as an abomination if at all they share those things with.. with..with may be teachers, eeh, particularly teachers. So those are things which stop them from expressing themselves, or may be explaining their challenges and other problems which they can face. I understand that you know like Seya Day Secondary School, most of the pupils aah, they’re from within the catchment of Seya of Seya. Meaning, they don’t have pupils like those who come from towns. So that tradition, their tradition is still in their blood stream such that even if, for instance it’s a girl child who’s experiencing certain challenges may be with female teachers cannot freely meet the male teacher and express herself, and the same with the boys, yet what I understand very much is that if, if a girl child has problems with female teachers, she is at liberty to see the male teachers and explain. But that tradition, that culture they have hinders them.

Probe: Anything else that can bring anxiety, may be to do with the rules, treatment of learners?

Key Info- M5: Yah, yes, I can say that there’s still anxiety in those lines, eeh, like may be to do with school rules, or may be of course even these other policies which can be aah, put in place to curb certain behaviours so that may be you shape them, ehe!  The way they can welcome those policies, eeh, the perspective at which they welcome those policies, to them sometimes they may take them to be reducing them or may be denying them certain privileges. Like for instance, I can talk about the phones. Eeh, to them they have arguably aah, made it clear to say they use phones to may be research or go on internet to find out  one or two issues related to education issues, but according to the school, it sees that to be like a road or may be , yah,  I can just put it that way. A road to practicing immorality, eheh! So, for them, there’re not comfortable with that. So whenever, quite alright we know that some of them they possess phones secretly, and they know very well that should they be found with a phone, then consequences (Smiles) will follow, may be consequences of smashing that phone, certain penalties of course. They’re likely to face penalties, may be even to be given forced transfer, ahm. I think that is also one of the school rules.

Another anxiety (Pause) which I can make a mention of is aah, related to may be to like socialising, how they socialise themselves. Because of course there strings attached saying, “No don’t socialise in tis way because you’ll be taken as if you’re couples, eeh, you’re pairing.’’ aah, there’s that (Laughs) there’s that word we normally use saying, ‘pairing’ and so forth. Aah, there’s still that mentality or ideology rather, aah, even in teachers that when we see the opposite sex moving together, it is assumed that everything is concluded. There’s some kind of fornication or immorality, eeh going on. But sometimes, it depends anyway, but sometimes it’s just a normal thing. Now for those pupils to interact freely, may be to share on related eeh, education related issues, eeh, they have that anxiety, that fear that they’ll be punished for pairing, because they’re going to assume that they’re pairing.

What about the environment, the infrastructure in relation to phobia or anxiety as we are calling it? Do we have such? 

Key Infor-M5: Aahm! Yes, I can say we have such. I’ll ..specifically go.. towards like the guidance department because it’s a structure, an infrastructure within a ... a .. building., where next to it there is a classroom and so forth, yes. So, sometimes, eeh,  pupils may have that aah, they may want to come and explain something or share  something they’re going through, eeh, with the guidance members of staff, but sometimes they may think there’s no that confidentiality because of the, the, the way the office is situated. Then, again aah, even there where they sleep, eeh I don’t think those aah, dormitories are conducive for them. Aah,  one;  they’re dilapidated, corrugated and they can fall any time, anything can happen. Then even the floor itself is not all that smooth, eheh, whereby we can say that they can enjoy their sleep. And there the doors are not providing enough security, such that thieves or ..any person with bad intention can, can decide to do anything wrong to them at any time. Eeh, So, may be that gives them that fear. Even to perform very well, they may be in class quite alright but they may think of their little something that they’ve left at the dormitories. So, I think also, that brings that phobia, anxiety.

Probe: Is there anything else you’d like to add?

Key Infor- M5: No.

What do the learners do when they experience anxiety?

Key Infor- M5: (Pause). What they do? Aah, it’s, it’s a good question. (Laughs) Aah, the ,the, they may three ways to go about it. One, they can may be, they can feel like staying away from, may be staying away from meeting that person or staying away from lessons or..aah, or may be can just become truants. The other thing is they may share something with their fellow pupils. Normally, they share with other pupils. Aah, only those who are bald enough they, aah go and see or meet or inquire or find out from the teachers whom they believe that they’re going to keep their secrets.

What you do when you encounter a learner with anxiety?

Key Infor-M5: Uhm! Aha! Uh! I personally, you know, it’s better to be frank. It depends also in the mood the pupil has found me in, ehe! (Smiles)That should also be understood from human perspective because we may not be the same at every hour, every minute. Eeh, we change. We may also have something pressing, then we not even realise learner may be in problems, or may be anxious. But, when I’m in the right mood, I notice some kind of an anxiety. I normally call the child and talk to that chid, find out what is normally really giving him or her pressure or give counsel or guidance. However, aah, as a guidance teacher I’m always conscious, always alert that even if I’ve tried, kaili (because) sometimes we, we tend to ignore certain things, but when you sit alone, try to reflect on what happened just may few minutes ago , then I still make by calling that chid, give counsel, guide him and finally, the child is assisted in that problem.

What do others do when they encounter a learner with anxiety?

Key Infor- M5: Uhm! (Laughs). Being a Guidance and counselling teacher, aah, I’ve, aah, because I’m there for both teachers and pupils, I see how teachers treat pupils and how pupils may respond to teachers. Aah, aah, with some teachers, they’ve, they’ve aah they’ve really helped pupils, eeh! But some have always been passing negative comments that cannot build learners at all. So I..should say some teachers actually have not put learners interest first. 

Probe: You’ve talked so much about teachers, what about learners?

Key Infor- M5: For(Laughs) aahm, learners, they’ve always helped each other positively. Eehe, where they know very well that there friend is going through serious challenges. Aahm, for instance, I remember very well there was a pupil who had received a message of the funeral that his father has died,  something like that. Aah, it was the friends who came to report to me that our friend has received a bereavement, and they’re in the fore front trying to tell me that ‘How can we help?’ ‘Can’t we push in something?’ And we’re to organise. Almost every one contributed something little to support the friend. So, there’s that kind of support with the learners, aah, and maybe I can say that in some ways, the same friends again when something related to something else, they can promote each other doing something wrong.
Researcher: What do the school authority and the teachers do when they encounter a learner with anxiety?
Key info-M5: Aahm, for the school authority, (coughs) I will start with the school authority because teachers I have talked much. The authority have always respected the rules and policies which are put in place regardless of what pupils go through with the aim to help the grow or develop as right people in society. Again the school management or authority has been has been so much alert and reminding the guidance department to care for instances on issues of finances or school fees. I am sure that if there is any school that has gone through tunnels of eeh, nkongole kucokela ku ana a sukulu ni Sedase.[Meaning-credits from learners its Sedase..] Most of the learners have not paid up to now. Like for instance grade twelves that completed this year, some have gone back home, have completed school may be with k1500 credit and the school has allowed them to write, meaning that the school administration has the feel for those pupils, and that may be they will finalise their payments in due course.
Probe: You’ve talked about the school authority coming to help the learners financially, are there learners that have undergone anxiety due to financial challenges?
Key infor-M5: Yes, there those pupils who have gone through financial anxiety. In fact many of them like at Sedase, they’re many, for example we’ve one of the pupils who is in grade eleven though I can’t mention his name. That boy hasn’t been paying school fees for the last four, five terms, and the one who came to report was an uncle, saying, “No, the father is a drunkard, he is more like an improvident father. He can’t provide at all, so I don’t know how you can help this child, maybe he can be on bursary” But we’re still deli darling trying to call the father to find out why he is not supportive of his child because he’s not an orphan.(Laughs)

Researcher how best do you think the school authority should do to curb learner anxiety?
Key Infor- M5: Looking at Sedase, there’re a number of factors, aahm, I think the first one like to look at is making or educating teachers to learn how to handle learners, and teacher like to be in the shoes of learners, knowing their problems. By so doing, anxiety can at least be controlled. Then again the school, I’m not going to disturb the policies because the policies I’m not very, I don’t have problems with them , it’s just for  them to bend towards the policies because it’s for the purpose. But where it comes to infrastructure, eeh, if fell the school management has to, though it already ,managed to do it’s level best to lobby for funds and so forth, writing the member of parliament, eeh, writing reports to the district education office, I feel the school management shouldn’t just end there. It should continue for funds event from other donor funders, any other ministry or any other department so that the pupils can be assisted and feel like to be in a good learning environment. Because with the same infrastructure, quiet alright we can say we have the classrooms but there are classrooms each are empty (Laughs), and for instance we have fixed the policy of not speaking vernacular but we do not have a library. How do we expect our pupils to improve? So, if we can lobby for enough books and even lobbying for the library, if we want to help our learners enjoy the school library.
Probe: You talked about educating our teachers to learn how to handle the learners, may be tell me more about teacher- pupil relationship in terms of handling them, and how it brings about anxiety.
Key infor- M5: May be I can start by aahm, aahm, there is always some kind of teachers promoting….I can call it deviance in learners. Teachers maybe already they have that kind of mind that pupils are like this, they are like that. So even the way they going to handle, they are just going to handle them. Instead of them trying to make adjustment, to start with them if at all they are at zero or they are at one, you start with them from that very step, and grow with them, in that way, teachers can help the learners. Sometimes even the…, for instance if I am teaching in a grade twelve class, looking at who a grade twelve is, even with my preparation of the subject may be English, I am go there with a very big kind of language which is beyond them but I will just say kaili [Meaning- because..] they are grade twelves. So you can’t even adjust, we just find that you are teaching yourself, pupils can’t get anything. So, teachers have to be educated, helped and reminded, of course you they did psychology but they should first know the type of learners they are handling. In fact may be to add eeh, to add something even on, some teachers have a negative attitude for the same learner, on the side of re-entry policy, ehe, especially some teachers when they know that these pupils leave children, they have that negative perspective for them. They just think they are not ready for school since they were in marriage, they this and that so they can’t be controlled, they can’t tuned.(Laughs) They feel like, “ Let them be, that’s the way they are.”

Probe: You being the guidance teacher, the guidance department handles the exams. Tell me about the examination and how exams can bring about anxiety if at all it does.
Key infor –M5: Thank you very much madam, that’s a good question. We know that exam is life, even themselves they know their level eeh, of performance. I am sure if at all I can recall very well, term two mock exam, the highest got, the best candidate got 22 points, and that was a girl child, and is the one we say she doing very well (laughs) Now, it means that the rest are those who can get even forty- something points. So they have that anxiety, and that anxiety is related to exam, aah, sometimes it leads them to malpractice. So they develop that.. interest to finding before they go and write the exam. Some even I remember we had a case during mock, just mock where a child went in an examination room with a folded graph paper with already done work, meaning that mock had leaked. So the pupil was there looking the same paper and fortunately found the same paper. What made teacher notice that it was a leakage was because it was the only paper which was folded, and it was the kind of graph paper which was given to the learners, and of course how the same graph paper was written, it more like a marking key itself. So, if the pupils could go to that extent just for mock which cannot give him a certificate, what more with an examination? Meaning that they want to pass at all cost even they cannot make it.

Probe: Is there a source of this examination anxiety?

Key infor- M5: Yeah, a source, I can say that there can be two sources. The source first source is aah, pupil unpreparedness to sit for the exam. Then the second source, I can say it could be that with the fact that eeh there those people who want to make money, so they want to take advantage of those pupils who are stranded, who don’t know what to do next. However, pupil unpreparedness, there are also some ‘tributaries like that of learning material in the sense that, as I earlier alluded to, aah, we do not have a library, we do not have enough books at our school. That leads to learner unpreparedness at our school. We can also say teachers, but what else can a teacher do if teacher- pupil contact hours have always been there. That’s why I have excluded a teacher because looking at teacher discipline at Sedase, I can give it 85%, yeah, I cannot give it 100% because you know we have different challenges, one is sick and so forth.
Researcher:  Key Infor-M5, we’ve come to the end of the interview, and I’d like to thank you so much for your views and for bringing yourself to this interview. Thank you so much.
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